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1. Aims 
 

This policy sets out our shared vision for outstanding teaching and learning at The Burgess Hill Academy. It aims to: 

 Establish a consistent, evidence-informed approach to teaching that supports all pupils to achieve their full 
potential 

 Create a learning environment where students feel safe, valued, and inspired to succeed 

 Promote high expectations and a culture of ambition, resilience, and excellence 

 Ensure clarity of roles, responsibilities, and expectations for all members of the school community 

 Strengthen collaboration between teachers, students, parents, and the wider community in supporting 
learning and progress 

 Embed a reflective and developmental culture that continually improves the quality of education we provide 
 

2. Our guiding principles  
 

At The Burgess Hill Academy, we believe pupils learn best when their emotional, physical, and academic needs are 
met within a purposeful and supportive environment. Our teaching is guided by the following principles: 
Pupils are most successful when they: 

 Feel safe, secure, valued, and part of a supportive community 

 Are motivated and can see the relevance of their learning 

 Understand the intended outcomes and the steps to achieve them 

 Can connect new knowledge to prior learning and real-world contexts 

 Have clear instructions, appropriate challenge, and access to the necessary resources 

 Learn in a calm, focused environment free from unnecessary distractions 

 Are given opportunities to work independently and collaboratively 

 Receive timely guidance and support when needed 

 Can practise, revisit, and apply their learning across a range of contexts 

 Develop resilience, perseverance, and emotional self-regulation 

 Recognise that mistakes are a valuable part of the learning process 
These principles underpin our approach to teaching and learning and reflect our commitment to helping every 
student succeed. 
 
3. Roles and responsibilities 
 
At The Burgess Hill Academy, teaching and learning is a shared responsibility. Every member of our school 
community plays a vital role in ensuring all students can achieve their full potential. 
 
Teachers 
Teachers are expected to: 

 Uphold the expectations for professional conduct and pedagogy as outlined in the Teachers’ Standards 

 Plan for each phase of the Learning Loop and apply it flexibly to meet subject-specific needs 

 Use consistent, evidence-informed strategies such as cold calling, choral repetition, live modelling, and 
success criteria 

 Integrate Assessment for Learning tools including whiteboards, structured questioning, and live marking to 
assess and adapt teaching in real time 

 Embed extended writing tasks into curriculum planning, using clear modelling, scaffolding, and success 
criteria to build written fluency and resilience 

 Make effective use of educational technologies (e.g. visualisers, interactive boards, Seneca, Quizlet, Sparx, 
Class Charts, Microsoft Teams) to support engagement, feedback, and communication 
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 Actively involve parents/carers in the learning process and communicate the purpose and expectations of 
home learning 

 Provide timely updates and written reports on student progress 

 Follow all relevant Trust and Academy policies: 
 

Support Staff 
Support staff are expected to: 

 Know students well and adapt their support to meet individual learning needs 

 Contribute flexibly and resourcefully to the delivery of lessons and learning opportunities 

 Use agreed strategies for Assessment for Learning, marking, and feedback 

 Provide observations to teaching staff that support pupil progress 

 Seek clarity on expectations and proactively ask questions to support lesson delivery 

 Identify and use relevant resources to aid pupil learning 

 Model themselves as lifelong learners and maintain high expectations of student outcomes 

 Celebrate pupil success and promote a positive learning environment 

 Follow all relevant Trust and Academy policies: 
 

Subject Leaders 
Subject Leaders play a critical role in driving standards in their subject areas. They will: 

 Model excellent classroom practice 

 Design well-sequenced, broad and balanced curriculum plans that build knowledge and skills over time 

 Allocate teaching time to ensure students gain depth, breadth, and mastery of content 

 Use subject budgets to equip classrooms with the necessary resources 

 Provide coaching, mentoring, and support to department staff 

 Hold staff and students to account for teaching and learning outcomes 

 Use assessment data and a range of evidence to monitor progress and identify areas for improvement 

 Support professional development by contributing to and evaluating CPD opportunities 

 Foster a collaborative ethos within departments by encouraging shared planning and resource creation 

 Act promptly to address underachievement 

 Follow all relevant Trust and Academy policies: 
Senior Leaders 
Senior Leaders are responsible for the strategic oversight of teaching and learning. They will: 

 Model excellent teaching and uphold the highest expectations for all learners and staff 

 Provide a clear and ambitious vision for inclusive, high-quality education 

 Evaluate the impact of strategies to secure high standards of teaching across the school 

 Ensure staffing and resource allocation supports great teaching 

 Oversee and assess the impact of CPD on staff development and subject knowledge 

 Promote collaborative working through structured coaching and line management systems 

 Identify and respond to underperformance, providing timely support and intervention 

 Follow all relevant Trust and Academy policies: 
 

Students 
Students at The Burgess Hill Academy are expected to: 

 Take responsibility for their own learning and contribute positively to the learning of others 

 Meet expectations for conduct and behaviour for learning, showing respect for the right of others to learn 

 Arrive at every lesson on time, equipped and ready to learn 

 Be ambitious, curious, and resilient in the face of challenge 

 Know their learning targets and understand how to improve 

 Engage actively in lessons, including written tasks, discussion, and peer collaboration 

 Complete homework to a high standard and seek support if needed 



 

5 
 

 Follow all relevant Trust and Academy policies: 
 

Essential Equipment 
Every student is expected to bring the following items to school each day: 
A reading book 
A pencil case containing: 

 Two black biro pens 

 A green biro pen 

 A pencil 

 A scientific calculator (we recommend the Casio FX-85GTCW calculator) 

 A highlighter 

 Eraser 

 Ruler 

 Whiteboard pen and rubber 

 A school bag large enough to carry multiple A4-sized books and folders (Minimum internal dimensions: 30cm 
x 22cm) 

 
Parents and Carers 
Parents and carers will: 

 Value and support their child’s learning journey 

 Ensure their child arrives at school ready and equipped to learn 

 Promote excellent attendance and punctuality 

 Engage in discussions about their child’s progress and attainment 

 Maintain regular communication with the school 

 Provide resources to support homework and revision where possible 

 Encourage independence and resilience in their child’s approach to learning 
 

Local Board 
The Local Board will: 

 Monitor that school resources and funding are used effectively to support teaching and learning 

 Hold senior leaders to account for the quality of education being delivered 

 Ensure this policy, and other related policies, are implemented consistently 

 Evaluate the impact of teaching and learning strategies on pupil outcomes 
 

4. Curriculum  
 

Our curriculum underpins everything that we do at The Burgess Hill Academy.  This Teaching and Learning Policy 
outlines how we implement our curriculum statement on a daily basis.  

Curriculum Statement 
Our curriculum is powerful; learning is both the journey and the destination and becoming a well-educated 
young person is a goal worth striving for in itself. Therefore, our curriculum encourages students to learn for 
the sake of learning, but also opens doors for their futures. 
Our curriculum is local; we value our local area and teach our students about where they come from, as well 
as how to understand the wider world around them. Our students will leave us as well-educated young 
people with the knowledge and skills to positively impact their community. 
Our curriculum is diverse; it enables our students to widen their perspectives beyond what they experience 
every day. We highlight a broad range of voices and perspectives, so that our students can appreciate the full 
range of achievement, creativity and beauty in the world. 
We encourage every student to believe in their best, because they have been taught the very best that has 
been thought and said. 
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https://www.theburgesshillacademy.org.uk/teaching-and-learning/curriculum 
 
5. Teaching and Learning 
 

Our Teaching and Learning vision is: 
 “Teaching should engage students at their level in order to inspire confidence to progress in their learning.” 
The strategies set out within this document are designed to ensure a consistent approach to Teaching and Learning 
at The Burgess Hill Academy. This is achieved in class through the application of this policy .  
 
5.1 Planning 
Lessons will be planned well to ensure good short-, medium-, and long-term progress. 
At The Burgess Hill Academy, lessons are planned around a clear and structured teaching and learning framework 
known as the Learning Loop. 

 
 
What does teaching and learning look like at The Burgess Hill Academy? 
The Learning Loop is a whole-academy teaching and learning framework designed to: 

 Embed a consistent approach to teaching and learning 

 Establish a shared pedagogical language 

 Extend and share good practice across departments 

 Increase student engagement through independence, autonomy and clarity 
Teachers are expected to plan their lessons using the Learning Loop template. An example lesson plan that uses this 
template can be found below: 
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5.2 The Teaching and Learning Framework 
The Learning Loop breaks lessons into distinct phases, each of which contributes to students’ understanding, 
engagement, and independence. These phases are grounded in research-informed practice and are expected to be 
used in all classrooms across the Academy. 
Lesson Phases: 

1. Do Now (approx. 5 minutes) 
 A short retrieval or recap task, completed in silence, designed to activate prior knowledge, embed routines, 
and settle the class. 
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2. The Big Picture (approx. 2 minutes) 
 Students are introduced to the What?, How? and Why? of the lesson to clarify the goal knowledge, steps to 
success, and relevance. 

3. I Do – New Learning (approx. 8 minutes) 
 The teacher presents new knowledge using clear explanations, modelling, and keyword instruction. Abstract 
ideas are made tangible through examples and analogies. 

4. We Do – Build It Together (approx. 10–15 minutes) 
 Through guided practice, the teacher models how to apply the learning. Misconceptions are addressed 
through checkpoint questions and live feedback. 

5. You Do – Independent Practice (approx. 15–20 minutes) 
 Students complete differentiated tasks independently, applying new knowledge with the support of 
scaffolding and teacher feedback. 

6. Evaluate – Knowledge Check (approx. 10 minutes) 
 Students complete a final check to assess their understanding of the lesson content. Teachers may use low-
stakes assessment, self/peer marking, or verbal feedback. 

Each phase is designed to build on the previous one, allowing students to move from guided instruction to 
independent mastery. The Teaching and Learning Framework can be seen in Appendix 1. 
 
5.3 Differentiation  
 

At The Burgess Hill Academy, we are committed to ensuring that every student has access to a high-quality 
education, regardless of their background, needs or starting point. We recognise that students learn in different 
ways and at different rates, and our teaching reflects this through planned and purposeful differentiation. 
All staff are expected to: 

 Meet their responsibilities under the Equality Act 2010 

 Make reasonable adjustments for students with Special Educational Needs and Disabilities (SEND) 

 Promote inclusive practice through scaffolding, adaptive teaching, and targeted interventions 

 Monitor and support the progress of disadvantaged, vulnerable, and high-ability pupils 
This commitment is underpinned by our SEND, Equality, and Inclusion policies, which guide our approach to 
personalised learning and access for all. 
Differentiation at our school involves taking into account the varied backgrounds, needs, and abilities of our pupils, 
including: 

 Pupils with SEND 

 Pupils with English as an Additional Language (EAL) 

 Disadvantaged pupils 

 Pupils who are more able or working at greater depth 
 

Strategies to support effective differentiation include: 

 Deploying support staff flexibly and effectively to enhance access to learning 

 Collaborating with the SENCO and families to tailor support for pupils with SEND 

 Using ability groupings where appropriate to better target instruction 

 Providing resources such as writing frames, word banks, and modelled examples 

 Embedding Assessment for Learning (AfL) strategies—e.g. mini-whiteboards, hinge questions, and cold 
calling—to check understanding and respond dynamically during lessons 

Differentiation is not about creating entirely separate lessons, but about planning and delivering learning in ways 
that allow all students to thrive, achieve, and feel included. 
5.4 Marking and feedback  
 

The ultimate purpose of all feedback is to improve student progress. 
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Formative assessment 
 
Formative assessment or Assessment for Learning (AFL) is an approach to teaching and learning that creates 
feedback which is then used to improve students' performance. Assessment for Learning should occur in every 
lesson.  
 

Underlying the AfL approach is the recognition that every teaching and learning task or activity offers 
assessment opportunities, and that AfL should be embedded in day-to-day classroom practice as a means of 
continuously assessing knowledge, informing teaching and providing feedback to improve pupil learning 
(https://www.nfer.ac.uk/media/3094/assessment_for_learning.pdf ) 

  
 
AfL is an impactful and timely way to 
drive progress, addressing student’s 
misconceptions, challenging pupils to 
reflect and engage with their own 
learning and enabling them to act 
promptly and independently on 
advice given. From our experience, 
by using AfL students become more 
involved in their learning process and 
from this gain confidence in what 
they are expected to learn and to 
what standard.  
 
 
 
Assessment for Learning strategies 
can include: 

 draw a concept map in class to represent their understanding of a topic 

 submit one or two sentences identifying the main point of a lesson 

 turn in a research proposal for early feedback 

 verbal feedback should be an integral part of each lesson. All verbal feedback should be timely, 
differentiated, clear, specific, personalized & phrased so as to encourage student self-reflection and active 
participation 

All marking will following the TBHA Marking Code 
Peer and self-assessment 

 
Self and peer assessment are important aspects of assessment for learning (AfL) practice. Assessing their own work 
or that of others can help pupils develop their understanding of learning objectives and success- criteria.  
It is recommended that peer assessment should be introduced first, only moving on to self assessment when both 
teachers and pupils are fully comfortable with the former. 
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All marking will following the TBHA Marking Code 
Summative Assessment  
Summative assessments are used to monitor progress over time. They are a method of evaluation typically 
performed at the end of a unit, module or time period, e.g. term. Summative assessments allow teachers to measure 
a students' understanding against standardised criteria and usually result in the student receiving a determined 
grade that tells the student how well they are performing academically. Teachers will use this information to 
determine intervention groups and adjust teaching methods. 
Guidelines for Summative Assessment: 

 Summative Assessment should: 
o at least every 20 lessons  
o provide information for data capture 
o be at points that most impact on student progress 
o for subjects on rotation, e.g. DT, Textiles, Computing there should be a summative assessment at the 

end of the rotation.  

 Quality over quantity: the amount of feedback and whether it is completed solely by the teacher or in 
conjunction with the student(s) is down to departmental judgement so long as the impact is clear.  

 Staff might give summative marks separately to written feedback to allow the student to focus on how to 
improve. 

 
Summative Assessment Feedback 

 Teachers may use an assessment matrix as part of their summative assessment marking 

 All marking will following the TBHA Marking Code 

 Written feedback should follow the WWW (What Went Well) and EBI (Even Better If) format. 

 Written comments should be specific, targeted and differentiated for the individual student and relate to 
their learning. 

 Teachers will mark on green slips or use a green pen/ font 

 Students will respond to feedback in purple pen/ font 

 All written feedback should be responded to by the student as DIRT or homework (see below) 
 
Dedicated Improvement and Reflection Time (DIRT) 
 
Dedicated Improvement and Reflection Time will be used post in conjunction with summative assessment feedback 
to ensure progress is made. DIRT should be long enough for students to make the improvements needed for 
effective progress to be seen. Time should be given for students to seek clarification of comments and for staff to 
check their understanding after a summative assessment. 
 
If work is not improved to the expected standard, it should be given back to improve further with clear feedback on 
how to do this. Each student will be challenged to work to their full potential. 
 
TBHA Marking Code 
The TBHA Marking Code is to be applied consistently across all subjects for both formative and summative marking. 
It supports a clear, shared language between staff and students to drive progress and improve the quality of written 
work. 
Teachers and students are expected to: 

 Use the code when reviewing work to identify strengths and areas for improvement 

 Highlight between 3 and 5 key errors in a piece of work, focusing on those which will have the greatest 
impact on progress 

 Ensure that marking is purposeful, specific, and focused on enabling improvement 
Spelling Corrections: 

 Students should write out corrected spellings three times to reinforce accuracy 
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 Teachers may direct students to record these corrections in a designated section of their exercise book to 
maintain a personal spelling log 

This approach ensures that feedback is targeted, manageable, and meaningful, supporting students in taking 
ownership of their learning and progress. 

 
5.4 Presentation of work  
We encourage students to take care in the presentation of their work. It is important for students to present their 
work in a clear & legible way so that it is easily understood by the reader.  All work should be completed in black or 
blue pen, unless otherwise advised by a teacher.  
Exercise Books  
The front of the student’s exercise books should contain: 

- Student’s full name 
- Subject 
- Class code 
- Teacher(s) 

 
Presentation of work within the student’s exercise books should follow this format: 

- Date: Full written date on the top line and right aligned. 
- Title: written for each piece of work, underlined with a ruler and aligned to the centre of the page. 
- Handwriting: at all times, student’s handwriting should be legible  
- Worksheets should be folded in half and stuck into student’s books within the lesson. The title of the 

worksheet should be written on back so it is clear what it contains when looking through the book.  
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Students should not doodle on their exercise books. Any instance of this should be addressed by the teacher.  
 
5.5 Learning environment  
 

When pupils are at school, learning will predominantly take place in classrooms, outdoor spaces, halls, music rooms 
and ICT suites. These spaces will be kept safe, clean and ready for pupils to use them. They will be arranged to 
promote learning through a consistency in our Classroom Standards:  
Classroom Standards 
All classrooms should contain: 

1. Display boards, which are:  
a. Backed 
b. Have a boarder 
c. Be less than a year old 
d. Contain student work 

2. A Learning Loop poster 
 
Examples of good quality displays can be seen below: 

 
 
In addition we would expect this classrooms to contain: 

 Posters of material pupils have previously learned about and can identify 

 Accessible resources for learning such as books, worksheets and other equipment  

 A seating layout that allows everyone to see the board and participate  
 
5.6 Homework 
 

What is Homework? 

We define homework as any task assigned to students to complete outside school hours, designed to reinforce 
learning and deepen understanding. 

Why Do We Set Homework? 

Recent research supports homework as an effective tool for academic progress in secondary education: 

 A 2024 study concluded that “suitable homework … significantly benefits students' learning outcomes,” 
identifying four types of homework: practice, preparatory, extension, and integration, and highlighting that 
optimal daily duration is key.  

 Britannica (May 2025) reports that studies found homework leads to “improved student achievement in 
terms of grades, test results, and likelihood to attend college,” noting that 31–90 minutes of daily 
homework correlates with higher assessment scores. 



 

13 
 

Rationale: 

 Reinforces a knowledge-rich curriculum through structured practice and application. 
 Supports long-term retention and cognitive engagement. 
 Builds independent study skills and exam readiness. 

How Is Homework Organised? 

Key Stage 3 (Years 7–9) 

Frequency and Duration 

 Weekly (up to 30 min per subject): Maths, Science, English, Languages, History, Geography, PE, Personal 
Development (PD) 

 Fortnightly (up to 30 min): Design and Technology, Food Tech, Art, Textiles, Music, Drama, Computer 
Science 

Content 

 Tasks align with subject-specific assessment objectives. 
 Emphasis on knowledge retrieval, consolidation, and extended writing, supporting our knowledge-rich 

curriculum. 

Key Stage 4 (Years 10–11) 

Frequency & Duration 

 1 hour per subject per week, increasing during exam preparation. 
 Minimum of 2 hours daily home study expected during exam seasons. 

Content 

 Focus on consolidating GCSE/Level 2 knowledge. 
 Uses our Big 5 Revision Strategies: Active recall, spaced repetition, past paper practice, mind mapping, 

teaching others. 
 Designed to build exam skills, fluency, and confidence. 

Support and Monitoring 

 All homework set and tracked via ClassCharts. 
 Students needing assistance can access: 

o The Revision Hub after school. 
o The Library during break and lunch. 

 

Summary and Benefits 

Stage Structure Benefits 

KS3 Weekly/fortnightly, subject-specific Solidifies learning, encourages consistent practice 
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Stage Structure Benefits 

KS4 
1h/week/subject, focus GCSE/Level 2 knowledge and 

exam practice 

Consolidates knowledge, instils revision habits using 

proven strategies 

In Summary 
Homework at our school is purposeful, research-based, and tailored to each Key Stage, supporting achievement, 
study skills, and personal growth while safeguarding balance and wellbeing. 

 
5.7 Remote and Blended Learning 
 
In the event of student absence, school closure, or other circumstances that prevent in-person teaching, The Burgess 
Hill Academy is committed to maintaining high standards of teaching and learning through remote provision. 
 Teachers will: 

 Deliver lessons via Microsoft Teams or upload work to Class Charts 

 Provide clear instructions and maintain lesson structure using the Learning Loop 

 Offer feedback via digital platforms where appropriate 

 Ensure SEND students and disadvantaged pupils receive appropriate scaffolding and access to devices 
 Students are expected to engage with remote learning as fully as possible, submitting work and attending 
live sessions where available. 
 

6. Continual Professional Development (CPD)  
 
Teachers will be supported to develop their practice through a Continual Professional Development (CPD) 
programme. Each week will have a similar structure, this can be seen below: 
 

 CPD 

Monday All Staff Briefing (8:10-8:20am) 
SLT meeting 

Tuesday  Staff T&L CPD  - once per term 
 Pastoral and Safeguarding CPD – once per term 
 Department CPD – all other weeks 

Wednesday Subject Leader CPD 

Thursday Parents evenings and events 

Friday  

 
The finalised CPD structure will be visible on the staff calendar.  
 
7. Assessment, recording and reporting  
 
We will track pupils’ progress using a combination of formative and summative assessment.  
We will provide regular targets for pupils, and provide verbal reports against these at parents’ evenings. Pupils will 
receive a report containing their current progress and Attitude to Learning grades annually. For more information, 
please refer to the Assessment Policy.  
 
8. Monitoring and evaluation  
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We will monitor teaching and learning in our school to make sure that all of our pupils make the best possible 
progress from their starting points. The monitoring of teaching and learning is built into the Professional Review 
Scheme cycle of teachers appraisal (see infographic below) 
 

 
 
Should teaching practice be continually of a high standards, the teacher will be invited to join the Teaching and 
Learning Team. Where they will support the development of staff and contribute to CPD.  
 
Should teaching practice fall below expectations, and despite support and informal support, the Academy will 
following the C9 Staff Capability Policy.  
 
9. Review  
This policy will be reviewed every year by whole school community.  
 
10. Links with other policies 
This policy links with the following policies and procedures:  

 Behaviour policy  

 Curriculum policy  

 Special Educational Needs and Disabilities Policy 

 Home-school agreement  

 Assessment policy 

 Non-examination assessment policy 

 Equality information and objectives 

 C9 Staff Capability Policy 
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Appendix 1 – Teaching and Learning Framework 
 

 


