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The School Plan for Student Achievement (SPSA) is a strategic plan that maximizes the resources available to the school
while minimizing duplication of effort with the ultimate goal of increasing student achievement. SPSA development should
be aligned with and inform the Local Control and Accountability Plan (LCAP) process.

This SPSA template consolidates all school-level planning efforts into one plan for programs funded through the
Consolidated Application (ConApp), and for federal Additional Targeted Support and Improvement (ATSI), pursuant to
California Education Code (EC) Section 64001 and the Elementary and Secondary Education Act (ESEA) as amended by
the Every Student Succeeds Act (ESSA). This template is designed to meet schoolwide program planning requirements for
both the SPSA and federal ATSI planning requirements.

California’s ESSA State Plan supports the state’s approach to improving student group performance through the utilization
of federal resources. Schools use the SPSA to document their approach to maximizing the impact of federal investments in
support of underserved students. The implementation of ESSA in California presents an opportunity for schools to innovate
with their federally-funded programs and align them with the priority goals of the school and the local educational agency
(LEA) that are being realized under the state’s Local Control Funding Formula (LCFF).

The LCFF provides schools and LEAs flexibility to design programs and provide services that meet the needs of students
in order to achieve readiness for college, career, and lifelong learning. The SPSA planning process supports continuous
cycles of action, reflection, and improvement. Consistent with EC 64001(g)(1), the Schoolsite Council (SSC) is required to
develop and annually review the SPSA, establish an annual budget, and make modifications to the plan that reflect changing
needs and priorities, as applicable.

This template is based on the December, 2023 CDE revision of the School Plan for Student Achievement. Some
modifications have been made to inform the SPSA development process.
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Plan Description

Briefly describe your school’s plan for effectively meeting ESSA’s planning requirements in alignment with the Local
Control and Accountability Plan (LCAP) and other federal, state, and local programs.

This plan is being used by Cesar E. Chavez TK-8 School for meeting the following ESSA planning requirements in
alignment with the LCAP and other federal, state, and local programs:

Schoolwide Program

Cesar E. Chavez Academy of Literacy, Communication Arts, and Technology (CALCAT) serves students from
Transitional Kindergarten through Eighth grade. Our school is committed to nurturing successful students who embody
the OSD Student Profile by focusing on first instruction and commitment to writing across all grade levels. To achieve
this objective, Chavez School offers two distinct programs: a research-based Dual Language Instruction (DLI) program
and a Structured English Immersion (SEI) program. Middle school students have the opportunity to enhance their
education through elective courses such as AVID, Environmental Science, and Journalism. Students are supported
through the implementation of Positive Behavior Interventions and Supports (PBIS) and a Multi-Tiered System of
Support.

Our district has developed a strategic plan, Oxnard Empowers, to fully realize our student profile and work towards
achieving our Mission and Vision. Our Mission in the Oxnard School District is to cultivate self-confident and empowered
multilingual global citizens, who are strong in their multiple identities and potential, and who achieve inspired levels of
individual, community, and social accomplishment in both school and beyond. Our Vision can be summarized as Ignite,
Transform, Nurture, Embrace.

To accomplish our goals, we adhere to a Theory of Action that involves committing to a vision of success, emphasizing
the importance of clear and supportive classroom leadership, cultivating school leadership, benefiting from well-
organized district leadership, and actively engaging with our families and community to foster a highly effective and
equitable school environment. The district places significant focus on five strategic goals that serve as the foundation for
sustainable school and district transformation: Student Academic Engagement and Achievement, Positive and Safe
Learning Environment and School Climate, Guidance and Support to Sites, Family/Community Alliances for Student
Success, and Transformational Leadership and Infrastructure. Our school goals are directly aligned with the goals our
strategic plan.

All of our strategies and activities are designed to uphold the following pedagogical principles:

Identifying, activating, and building upon student strengths.

Affirming student identities by challenging the devaluation of minoritized students' identities.

Establishing meaningful relationships that nurture equity and success.

Actively engaging students in the learning process by amplifying their voices.

Creating enriching environments that stimulate students' multilingual repertoires.

Connecting learning to students' lives by relating it to their experiences.

Encouraging high intellectual performance that helps students link their identities to academic engagement.
Addressing the prerequisites for learning, including implementing pedagogical practices that challenge coercive power
dynamics.

The staff at Chavez School has effectively put the district's strategic plan into action by creating strong professional
learning communities (PLCs) and encouraging collaboration among grade-level and vertical teams to boost student
learning. We have collaborated this year with the educational consultant firm Orenda. Site administration met with
Orenda leadership to undergo "coaching" as we planned to implement the work that would be done with teachers. We
prepared for the creation of an ELA and Math matrix that would align each classroom with a "floor" of expectations for
grade level standards and committing to a pacing guide to drive a unit matrix. Teachers created five units and mapped
out the timeline for the instruction of the agreed upon unit standards. Teachers and admin worked to review the
blueprints and SBAC item specs to create unit assessments in the Illluminate platform with question stems that match the
state testing that students will be held accountable for. Dates have been calendared for the reviewing of the assessment
data and time set aside for collaborative lesson planning for grade level teams. Orenda is a strong support in continuing
our implementation of the PLCs at Chavez by offering refinement and coaching to systems already in place. Our primary
focus is on delivering high-quality first instruction through rigorous, standards-based lessons, and utilizing instructional
strategies that allow for differentiated learning. Data analysis plays a crucial role in informing and guiding our
instructional decisions.
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We support these efforts by allocating dedicated time for PLCs and providing additional resources to ensure continuous
collaboration throughout the year. This approach enables teachers to plan and deliver robust first instruction, develop
common assessments, analyze student data, and respond effectively to the insights gained. The ultimate goal of our
PLCs is to enhance student outcomes for all learners, including our unduplicated populations. The PLC model, based on
the work of DuFour, revolves around four essential questions: What do we want our students to know and be able to do?
How will we determine if they have learned it? How will we respond when they struggle to learn? How will we respond if
they already know it? These questions frame discussions during PLCs.

Chavez School remains dedicated to shaping all students in accordance with the OSD Student Profile. The PLC process
emphasizes the importance of having a Guaranteed Viable Curriculum (GVC) and excellent first instruction, while the
MTSS process provides support to students who may require additional assistance. This year, student monitoring
conferences were introduced as part of the regular process to identify students and their barriers to success. The MTSS
team, comprising administrators, the ORC, counselors, psychologists, and speech-language pathologists, will continue
to meet regularly to address individual student concerns as well as broader systemic issues within the MTSS.

To provide targeted intervention services, we have categorized them as Tier Il and Tier Ill services. These interventions
are delivered by teachers during Universal Access and/or during the MTSS time. We also provide paraeducators to
support the students during the intervention time. They work with students in small group settings in TK-5th grade
classrooms.

Chavez School implements a full Biliteracy program in classes from transitional kindergarten to sixth grade. Our seventh
and eighth grade students participate in a Spanish Literature class as an elective to support their Biliteracy instruction.
The Biliteracy programs adopt research-based Biliteracy Unit Frameworks (BUFs) as its curriculum, with support from
the District Office and on-site training. Teachers are provided with release time for training, collaboration, and planning,
often replacing staff meetings or utilizing additional time after school.

At Chavez School, we operate under a distributed leadership model, which consists of two primary components: the
Leadership team and the PBIS team. The Leadership team focuses on the development of the Single Plan for Student
Achievement (SPSA) and facilitates communication with teachers within their respective grade levels. The PBIS team is
responsible for supporting supporting teachers in the implementation of the school's behavior management method,
establishing daily routines, and fostering a positive environment for students while addressing systemic discipline issues.
Additionally, specialized committees such as the Safety Committee and the AVID team are in place, and teachers
actively participate in the Parent-Teacher Association (PTA), School Site Council (SSC), and English Learner Advisory
Committee (ELAC).

We firmly believe that learning can only thrive within a safe and positive environment. The PBIS committee oversees the
implementation of the CHAMPS behavior management method, establishes daily routines, and fosters a positive school
culture. Last year, the PBIS team updated the SOAR guidelines for success to make them more catchy and memorable
for younger students, while ensuring the Spanish version maintains the same acronym letters.

Chavez Eagles are:

S - Safe

O - Organized
A - Accountable
R - Respectful

In Spanish:

Aguilas de Chavez son:

S - Seguras

O - Organizadas

A - Actuan Responsable

R - Respetuosas

These guidelines are prominently displayed throughout classrooms and the school, forming the basis for all established
rules and expectations using the CHAMPS approach. The PBIS team continues to refine guidelines related to recess,
cafeteria behavior, and hallway expectations.

Furthermore, Chavez School recognizes the significance of all educational partners, parents and community members
as their involvement is critical to the success of our students. This year, Mindset Academy conducted several parent
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workshops with the intention of empowering parents to be education partners for our school community, which were
highly valued and well-attended. Additionally, they facilitated student workshops with the intention of raising student
engagement and self-esteem through reflection exercises and activities. Mindset Academy will continue to work with
parents. Additionally, the Read, Write, Think Group provided a basis for incorporating intentional writing instruction on a
daily basis. Next year, we will continue with a professional development series aimed at enhancing teachers' ability to
deliver impactful, data-driven writing instruction within a balanced literacy approach integrating reading, writing and
content areas.

For the upcoming 2025-2026 school year, Chavez will continue to partner with the educational consulting group, Orenda
Education, to focus on building highly effective teaching strategies and collective commitments to accelerate learning
through effective first instruction. We will continue the refinement and implementation of PLCs with a focus on teaching,
monitoring, and refining the essential learning standards, ensuring adequate time for reteaching and integrating
interventions within the school day. We will fully implement the observation-and-feedback cycle for all teachers and
utilize student monitoring conferences in conjunction with our Multi-Tiered System of Support (MTSS) process to ensure
a culture of learning for all. Furthermore, we will streamline committees and allocate them among the administration,
which will be supported by the site administrators. The responsibilities for PBIS and school events will be further
delegated to the ORC and school counselors.

To ensure effective communication, we disseminate event information through the Chavez website and Parent Square
(email, voice, or text messages). Moving forward, we will utilize social media platforms as an additional communication,
advertising and showcasing of school events.

Chavez School remains dedicated to aligning with the OSD Student Profile, ensuring every student has the opportunity
to succeed academically and socially in a safe orderly environment.

Educational Partner Involvement

How, when, and with whom did Cesar E. Chavez TK-8 School consult as part of the planning process for this
SPSA/Annual Review and Update?

Involvement Process for the SPSA and Annual Review and Update

The administration actively collaborated with parents from the School Site Council (SSC) and the English Learner
Advisory Committee (ELAC), as well as with teachers through leadership meetings, staff meetings, and grade-level team
discussions. These consultations were instrumental in guiding the planning and development of the School Plan for
Student Achievement (SPSA) and the Annual Review and Update for the current academic year. Additionally, a series of
SPSA work sessions were held with members of the Leadership Team to support the composition and refinement of the
plan, ensuring it reflected shared input and aligned with school goals.

Resource Inequities

Briefly identify and describe any resource inequities identified as a result of the required needs assessment, as applicable.

This section is required for all schools eligible for ATSI and CSI.

The school allocated funds to support two key initiatives: teacher release time for collaborative planning and small group
after-school tutoring. The collaborative planning sessions were intended to be supported by a site-based Teacher on
Special Assignment (TOSA). However, despite efforts to hire a dedicated TOSA, the position remained unfilled. As a
result, the school had to rely on district TOSAs, whose limited availability impacted the consistency and effectiveness of
the collaborative planning process, preventing it from being implemented as originally intended.

In addition, the after-school tutoring program experienced low participation from both teachers and students, leading to a
significant portion of the allocated funds going unused. These unutilized funds were subsequently reallocated to support
additional teacher release time for collaborative planning, leveraging the available district TOSA support. While the
implementation deviated from the original plan, the reallocation ensured that resources continued to support instructional
improvement efforts.

Comprehensive Needs Assessment Components
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Identify and describe any areas that need significant improvement based on a review of Dashboard and local data, including
any areas of low performance and significant performance gaps among student groups on Dashboard indicators, and any
steps taken to address those areas.

California School Dashboard (Dashboard) Indicators
Referring to the California School Dashboard (Dashboard), any state indicator for which overall performance was in the
“Red” or “Orange” performance category.

Based on the 2024 California School Dashboard for Cesar Chavez School, progress was made across most
performance areas. However, the English Learner Progress Indicator declined by 12.1%, resulting in a Red Performance
Level. This outcome highlights a critical need for targeted improvement in English Language Development (ELD). In
response, the school is implementing a series of strategic initiatives to address this challenge and support English
Learners more effectively.

A central focus moving forward is to reclassify all English Learner (EL) students by 5th grade. Dashboard data indicates
that reclassified students consistently perform better on state assessments than those who have not yet reclassified. For
example, in ELA, current English Learners scored 97.2 points below standard, while recently reclassified students were
30 points below, and English-only students were 42.4 points below. Similarly, in Math, English Learners were 115 points
below standard, recently reclassified students were 83.5 points below, and English-only students were 81.9 points
below. These gaps underscore the urgency of advancing EL students toward reclassification.

To support this goal, the school will continue strengthening its Professional Learning Communities (PLCs), enabling
collaborative teacher teams to share effective practices and develop targeted instructional strategies. The school is also
committed to engaging in cycles of inquiry—using data-driven analysis to identify needs, implement focused
interventions, and evaluate outcomes. Lesson design support will be a key element, helping teachers craft rigorous,
engaging, and standards-aligned instruction. Additionally, monitoring student progress will be prioritized to ensure timely
interventions and support are in place for those who need it most.

Looking ahead, the school remains focused on fostering continuous academic and emotional growth for all students. By
maintaining a holistic approach and expanding the use of proven strategies, Cesar Chavez School aims to drive
sustained improvement across all subject areas—with a particular emphasis on enhancing outcomes for English
Learners. The ultimate goal is to equip every student with the skills and knowledge needed for long-term success.

Referring to the California School Dashboard (Dashboard), any state indicator for which performance for any student group
was two or more performance levels below the “all student” performance.

The Long Term English Learners and Homeless student groups in the Math indicator and the Homeless student group in
the Suspension Rate indicator are two or more performance levels than the "all student" performance. Math continues to
be an issue for all students and this year additional professional development will be provided to teachers on improving
instructional practices and following the curriculum alignment cycles (including the practice of assessment, reteaching,
modification of instructional practices, and student progress monitoring). Extra attention will be brought to LTEL and
Homeless student group support.

Other Needs

In addition to Dashboard data, other needs may be identified using locally collected data developed by the LEA to measure
pupil outcomes.

In our middle schools, we identified a significant discrepancy between the grades students receive and their performance
on local benchmark assessments (STAR) and the State Summative Assessment (CAASPP). A notably higher
percentage of students earn passing grades (A—C) compared to the percentage meeting grade-level standards on these
standardized assessments. This gap suggests that course grades may not consistently reflect students' mastery of
academic standards.

To address this issue, efforts began two years ago to align grading practices more closely with standards-based
achievement. Teachers began implementing practices such as allowing assessment retakes and providing targeted
reteaching opportunities for students who did not initially demonstrate mastery. These strategies aim to ensure that
grades more accurately reflect students’ understanding and progress toward meeting grade-level expectations.

This year, more teachers joined in these efforts, further promoting the shift toward grading practices that support

standards-based learning. While Cesar Chavez School showed improvement in both the ELA and Math indicators, data
continues to show a need for ongoing support in these areas. Continued focus on aligning instruction, assessment, and
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grading practices will be essential in improving overall academic achievement and ensuring that student progress is
accurately measured and meaningfully supported.
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School and Student Performance Data

Student Enrollment

This report displays the annual K-12 public school enroliment by student ethnicity and grade level for Cesar E. Chavez TK-
8 School. Annual enrollment consists of the number of students enrolled on Census Day (the first Wednesday in October).
This information was submitted to the CDE as part of the annual Fall 1 data submission in the California Longitudinal Pupil

Achievement Data System (CALPADS).

Enroliment By Student Group

Student Enrollment by Subgroup
Percent of Enroliment Number of Students
Student Group 21-22 2223 23-24 2122 22.23 23-24
American Indian % 0.11% % 1
African American 1.02% 0.34% 0.26% 10 3 2
Asian % 0.23% % 2
Filipino 0.31% 0% % 3 0
Hispanic/Latino 96.34% 97.5% 98.46% 947 857 765
Pacific Islander 0.10% 0% 0.13% 1 0 1
White 1.83% 1.71% 1.16% 18 15 9
Multiple/No Response 0.41% 0.11% % 4 1
Total Enrollment 983 879 777
Enrollment By Grade Level
Student Enroliment by Grade Level
Number of Students
Grade 2122 2223 23-24
Kindergarten 83 91 68
Grade 1 85 75 69
Grade 2 116 77 72
Grade3 99 99 67
Grade 4 106 85 95
Grade 5 109 97 80
Grade 6 136 116 102
Grade 7 122 115 102
Grade 8 127 124 104
Total Enrollment 983 879 777

Conclusions based on this data:

The student population at our school is predominantly Hispanic/Latino, comprising approximately 98% of the total
enrollment. However, this demographic label does not fully reflect the cultural and linguistic diversity within our student
body. A notable subgroup within this population is the Mixteco indigenous community, representing roughly 10% of our

Cesar E. Chavez TK-8 School
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students. These students often navigate a trilingual environment—Mixteco, Spanish, and English—which can present
unique challenges, particularly in terms of family engagement and support due to language barriers.

Most of our students are second-generation U.S.-born children of long-standing members of the local community.
Despite these strong community roots, we are experiencing a decline in enrollment, particularly in the lower grade
levels. Contributing factors may include families relocating out of Oxnard due to the high cost of living and/or the
broader political climate.

Given that the overwhelming maijority of students fall under the Hispanic/Latino category, any actions or initiatives
implemented to improve student outcomes will naturally have a significant and direct impact on this student group.
Understanding and addressing the specific needs within this population, including those of our Mixteco students, will be
critical in ensuring equitable access to learning and sustained academic success.
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School and Student Performance Data

English Learner (EL) Enroliment

This report displays the annual K-12 public school enroliment by English Language Acquisition Status (ELAS). This
information was submitted to the CDE as part of the annual Fall 1 data submission in the California Longitudinal Pupil

Achievement Data System (CALPADS).

English Learner (EL) Enroliment

Number of Students Percent of Students
Student Group 2122 | 2223 | 2324 | 2122 | 2223 | 2324
English Learners 565 569 511 56.50% 57.5% 65.8%
Fluent English Proficient (FEP) 201 152 158 27.20% 20.4% 20.3%
Reclassified Fluent English Proficient (RFEP) 31 63 9.8% 6%

Conclusions based on this data:

The enrollment of English Learner (EL) students at Chavez has surpassed 65%, representing the highest percentage in
recent years. Encouragingly, the school’s reclassification rate has also seen a notable increase. Sixteen percent of the
total EL population—31% of reclassification-eligible students in grades 3—8—successfully met the criteria to transition
out of the EL status. While this marks the highest reclassification rate in recent years, there remains a critical need to
provide targeted support, particularly for middle school students who continue to be classified as ELs, including Long-
Term English Learners (LTELs). These students face increasing challenges as assessment rigor intensifies, making
early and sustained intervention essential.

In the primary grades, especially within the Biliteracy program, instructional efforts will prioritize the development of
strong foundational skills in reading, writing, and oral language. These skills are key to building the academic language
proficiency necessary for success in both ELPAC and CAASPP assessments. A school-wide emphasis on writing
across the curriculum will further support EL students by enhancing their reading comprehension and critical thinking
skills, while reinforcing academic language across subject areas.

Given the significant proportion of English Learners and the urgent need for accelerated language acquisition, Chavez
has made the academic growth of EL students a top funding priority. Special attention will also be given to our Mixteco-
speaking students, who face unique linguistic challenges due to the oral-only nature of their heritage language and the
trilingual progression they experience—beginning with Mixteco, followed by Spanish, and eventually English. Tailored
support will aim to honor their multilingual and multicultural identities while guiding their academic development.

With the English Learner Progress Indicator currently at the Red Performance Level on the California School
Dashboard, Chavez is placing a strong emphasis on reclassifying EL students by 5th grade. Focused and sustained
efforts across all grade levels will be essential to meet this goal and ensure long-term academic success for our English
Learners.
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School and Student Performance Data

Star Early Literacy

Cesar E. Chavez TK-8 School
Less than Proficient Proficient Star Early Literacy
Level 1 Level 2 Level 3 Level 4 Average
Total # o o o o
Grade Total % Total %o Total % Total %o Level Scale Score

Tested
Grade K 69 16 23% 13 19% 6 9% 34 49% Level 3 758
Grade 1 68 9 13% 19 28% 17 25% 23 34% Level 3 819
Grade 2 27 12 44% 5 19% 4 15% 6 22% Level 2 854

Conclusions based on this data:

Kindergarten scores rose from the previous year of 49% to 58% proficiency. 1st grade rose significantly from 26%
to 59% in the year over year analysis. That is also a 10% rise for the first graders if looking at cohort data.

For the upcoming year we will continue implementing targeted academic interventions to enhance literacy
development during regular instructional hours. Teachers and administrators will meet at least three times per year
to monitor student progress. Students not meeting the benchmark will receive interventions during MTSS, as well
as before and/or after school. Teachers will continue their work with curriculum alignment and unit planning to
support improving early literacy skills for all students.
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School and Student Performance Data

Star Reading
Cesar E. Chavez TK-8 School
Less than Proficient Proficient
Level 1 Level 2 Level 3 Level 4 Star Reading Average |
Total #

Grade Tested Total % Total % Total % Total % Level Scale Score
Grade 2 68 36 53% 22 32% 9 13% 1 1% Level 1 872
Grade 3 72 37 51% 21 29% 10 14% 4 6% Level 1 925
Grade 4 61 37 61% 12 20% 9 15% 3 5% Level 1 949
Grade 5 80 42 53% 17 21% 17 21% 4 5% Level 1 988
Grade 6 64 32 50% 19 30% 11 17% 2 3% Level 1 999
Grade 7 97 45 46% 27 28% 25 26% 0 0% Level 1 1025
Grade 8 91 44 48% 26 29% 18 20% 3 3% Level 2 1043

Conclusions based on this data:

The high number of students performing at levels 1 and 2 is concerning, especially as this trend is consistent across
all grade levels. 1s comprise the majority of average scores in Star testing. The fact that the average scores for all
grade levels are at Level 1 highlights the urgent need to evaluate and adjust first instruction practices. Additionally,
targeted intervention to accelerate learning is necessary to help students close the achievement gap from where
they currently are to reach grade-level expectations.

There is some positive growth. Comparing distribution data for EOY data, the number of students meeting or
exceeding standards rose from 18.3% in 2024 to 29.6% in 2025. There was also a reduction in the number of
students in the urgent intervention category, with 52.7% in that category in 2024 down to 31.2% in 2025. While this
means that the majority of students are still in urgent intervention, it is only by about 2% (with the meeting standards
being the second highest: “on watch” being at 14.2% and “intervention” at 24.9%). The majority are not meeting
standards, but our practices moving things in the right direction.

To address this, Chavez identified key curriculum alignment for every grade level in English Language Arts. We will
continue the process of identifying the most effective instructional strategies and deploying them rapidly and with
fidelity to our teachers. Teachers will also utilize designated MTSS time for intervention for students identified
through progress monitoring meetings. Teachers will also continue to implement the Writing Workshop with support
from Read, Write, Think.
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School and Student Performance Data

Star Math
Cesar E. Chavez TK-8 School
Less than Proficient Proficient
Level 1 Level 2 Level 3 Level 4 Star Math Average
Total #

Grade | Tested Total % Total % Total % Total % Level Scale Score
Grade 1 69 11 16% 35 51% 19 28% 4 6% Level 2 847
Grade 2 69 43 62% 15 22% 6 9% 5 7% Level 1 882
Grade 3 72 32 44% 19 26% 17 24% 4 6% Level 2 950
Grade 4 60 31 52% 21 35% 8 13% 0 0% Level 1 969
Grade 5 91 64 70% 17 19% 6 7% 4 4% Level 1 1001
Grade 6 84 54 64% 16 19% 11 13% 3 4% Level 1 1016
Grade 7 103 75 73% 20 19% 7 7% 1 1% Level 1 1019
Grade 8 93 77 83% 11 12% 3 3% 2 2% Level 1 1018

Conclusions based on this data:

The consistently high number of students performing at levels 1 and 2 across all grade levels is a significant
concern. The higher the grade level, the lower the percentage of students who are meeting or exceeding standards.

According to the 24-25 scores, first graders had the highest level of meeting or exceeding standards (34%) with
third grade close behind (30%). Eighth grade students had the last number of students meeting or exceeding

standards at (5%). The average scores for all grades being at Level 1-2 underscore the urgent need to reassess
and improve initial instruction practices. Additionally, targeted remediation and intervention are essential to help
students catch up and meet grade-level expectations.

To address this, Chavez identified key curriculum alignment for every grade level in math. We will continue the
process of identifying the most effective instructional strategies and deploying them rapidly and with fidelity to our
teachers. Teachers will also utilize designated MTSS time for intervention for students identified through progress

monitoring meetings.

School Plan for Student Achievement (SPSA)

Page 14 of 91

Cesar E. Chavez TK-8 School



School and Student Performance Data

CAASPP Results
English Language Arts/Literacy (All Students)

The Smarter Balanced Summative Assessments for ELA and mathematics are an annual measure of what students know
and can do using the Common Core State Standards for English language arts/literacy and mathematics.

The purpose of the Smarter Balanced Summative Assessments is to assess student knowledge and skills for English
language arts/literacy (ELA) and mathematics, as well as how much students have improved since the previous year. These
measures help identify and address gaps in knowledge or skills early so students get the support they need for success in
higher grades and for college and career readiness.

All students in grades three through eight and grade eleven take the Smarter Balanced Summative Assessments unless a
student’s active individualized education program (IEP) designates the California Alternate Assessments.

Visit the California Department of Education’s Smarter Balanced Assessment System web page for more information.

Overall Participation for All Students

Grade # of Students Enrolled | # of Students Tested # of Séuct::::;s with e Em:lt_)élsett:dStudents

Level 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24
Grade 3 94 101 69 89 99 68 89 99 68 94.7 98.0 98.6
Grade 4 104 83 95 102 82 93 102 82 93 98.1 98.8 97.9
Grade 5 109 98 79 107 97 79 107 97 79 98.2 99.0 100
Grade 6 130 123 106 128 120 106 128 120 106 98.5 97.6 100
Grade 7 124 119 101 121 119 98 121 119 98 97.6 | 100.0 97
Grade 8 125 122 107 121 121 107 121 121 107 96.8 99.2 100
All Grades | 686 646 557 668 638 551 668 638 551 97.4 98.8 98.9

The “% of Enrolled Students Tested” showing in this table is not the same as “Participation Rate” for federal accountability
purposes.

Overall Achievement for All Students

% Standard % Standard % Standard % Standard
Exceeded Met Nearly Met Not Met

21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24
Grade 3 2351.|2369.|2370.| 6.74 |11.11|10.29 [ 15.73 | 12.12|16.18 | 17.98 | 27.27 | 27.94 | 59.55 | 49.49 | 45.59
Grade 4 2414.)|2377.|12408.| 490 | 3.66 | 8.60 [19.61|13.41|15.05|22.55(15.85|21.51|52.94 | 67.07 | 54.84
Grade 5 2424.12442.12454.| 0.93 | 5.15 | 7.59 |20.56 | 16.49|25.32|21.50 | 37.11 | 20.25 | 57.01 | 41.24 | 46.84
Grade 6 2458.|2451.|12466.| 1.56 | 2.50 | 4.72 [19.53|15.83|16.98 | 25.78 | 27.50 | 33.96 | 53.13 | 54.17 | 44.34
Grade 7 2491.|2478.|2487.| 248 | 0.84 | 4.08 [24.79|24.37|20.41|30.58 | 26.89 | 28.57 | 42.15 | 47.90 | 46.94
Grade 8 2491.|2480.|2500. | 2.48 | 3.31 | 3.74 [24.79|14.05|19.63 | 28.93 | 27.27 | 30.84 | 43.80 | 55.37 | 45.79
All Grades | N/A | N/A | N/A | 299 | 423 | 6.17 |21.11|16.30 | 18.87|25.00|27.27 | 27.59 | 50.90 | 52.19 | 47.37

Grade Mean Scale Score
Level
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Reading
Demonstrating understanding of literary and non-fictional texts

% Above Standard % At or Near Standard % Below Standard
Grade Level
21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24
Grade 3 8.99 9.09 7.35 4045 | 4949 | 5441 | 50.56 | 41.41 | 38.24
Grade 4 2.94 2.44 6.45 59.80 | 52.44 | 5591 | 37.25 | 4512 | 37.63
Grade 5 4.67 3.09 5.06 57.01 | 67.01 | 64.56 | 38.32 | 29.90 | 30.38
Grade 6 1.56 3.33 4.72 50.78 | 40.83 | 48.11 | 47.66 | 55.83 | 47.17
Grade 7 413 5.04 10.20 | 64.46 | 54.62 | 51.02 | 3140 | 40.34 | 38.78
Grade 8 8.26 413 6.54 52.89 | 50.41 | 53.27 | 38.84 | 4545 | 40.19
All Grades 4.94 4.55 6.72 5464 | 52.04 | 54.08 | 40.42 | 4342 | 39.20
Writing
Producing clear and purposeful writing
% Above Standard % At or Near Standard % Below Standard
Grade Level
21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24
Grade 3 8.99 3.03 2.94 3483 | 5354 | 58.82 | 56.18 | 4343 | 38.24
Grade 4 2,94 3.66 5.38 60.78 | 43.90 | 49.46 | 36.27 | 52.44 | 45.16
Grade 5 1.87 3.09 7.59 4953 | 57.73 | 58.23 | 48.60 | 39.18 | 34.18
Grade 6 3.13 1.67 5.66 4141 | 48.33 | 55.66 | 55.47 | 50.00 | 38.68
Grade 7 6.61 2.52 7.14 52.89 | 50.42 | 50.00 | 40.50 | 47.06 | 42.86
Grade 8 2.48 2.48 3.74 48.76 | 41.32 | 48.60 | 48.76 | 56.20 | 47.66
All Grades 419 2.66 5.44 48.20 | 49.06 | 52.99 | 47.60 | 48.28 | 41.56
Listening
Demonstrating effective communication skills
% Above Standard % At or Near Standard % Below Standard
Grade Level
21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24
Grade 3 2.25 9.09 7.35 77.53 | 65.66 | 72.06 | 20.22 | 25.25 | 20.59
Grade 4 2,94 3.66 7.53 81.37 | 7195 | 69.89 | 15.69 | 24.39 | 22.58
Grade 5 7.48 10.31 12.66 | 65.42 | 64.95 | 68.35 | 27.10 | 24.74 | 18.99
Grade 6 10.16 2.50 3.77 64.84 | 7417 | 71.70 | 25.00 | 23.33 | 24.53
Grade 7 5.79 4.20 10.20 | 7190 | 7479 | 6224 | 2231 | 21.01 | 27.55
Grade 8 7.44 5.79 5.61 70.25 | 69.42 | 71.96 | 22.31 | 24.79 | 22.43
All Grades 6.29 5.80 7.62 7141 | 70.38 | 69.33 | 22.31 | 23.82 | 23.05
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Research/Inquiry
Investigating, analyzing, and presenting information
% Above Standard % At or Near Standard % Below Standard
Grade Level
21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24
Grade 3 7.87 13.13 7.35 52.81 | 5354 | 64.71 | 39.33 | 33.33 | 27.94
Grade 4 2.94 4.88 7.53 69.61 | 53.66 | 68.82 | 27.45 | 41.46 | 23.66
Grade 5 4.67 5.15 11.39 | 55.14 | 63.92 | 56.96 | 40.19 | 30.93 | 31.65
Grade 6 6.25 5.83 4.72 68.75 | 65.83 | 72.64 | 25.00 | 28.33 | 22.64
Grade 7 5.79 5.04 11.22 | 73.55 | 63.87 | 56.12 | 20.66 | 31.09 | 32.65
Grade 8 4.96 6.61 10.28 | 65.29 | 57.85 | 64.49 | 29.75 | 35.54 | 25.23
All Grades 5.39 6.74 8.71 64.82 | 60.19 | 64.25 | 29.79 | 33.07 | 27.04

Conclusions based on this data:

According to the preliminary scores, the overall percentage of students at the Met or Exceeded Standards continues to
increase across all grade levels year over year, with the exception of 5th grade (decrease of 2%). However, analysis of
cohort data shows either increases or holding steady. Sixth grade held steady at 0% gain or loss and seventh grade
had the highest increase of 17%.

Although the overall trajectory over the last four years is positive, the achievement gap is still great and urgent action is
still required. This data highlights the ongoing need for substantial efforts in enhancing Language Arts proficiency and
standards. To address this, we have established grade-level professional learning communities for educators to
engage in data-driven discussions and iterative cycles of inquiry. These endeavors aim to adapt instructional strategies
and enhance student performance. It is evident that regular collaboration among grade-level teams is imperative to
analyze student performance, establish specific, measurable, achievable, relevant, and time-bound (SMART) goals,
administer shared formative assessments, and deliberate on the resultant data. This collaborative approach is essential
to tailor instruction and interventions according to the diverse requirements of our students. Furthermore, a pivotal
aspect involves ensuring that all instruction adheres to established standards, incorporates achievement level
descriptors, and fosters student comprehension of learning objectives and assessment criteria.

This past year, teachers engaged in Curriculum Alignment and developing Common Formative Assessments that were
based on CAASPP Blueprints as well as the standards and item specifications from the state. This next layer of work
will continue to increase rigor and implementation of instructional cycles of improvement that include reteaching,
reassessment, and data reflection sessions (DRS).
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School and Student Performance Data

CAASPP Results
Mathematics (All Students)

The Smarter Balanced Summative Assessments for ELA and mathematics are an annual measure of what students know
and can do using the Common Core State Standards for English language arts/literacy and mathematics.

The purpose of the Smarter Balanced Summative Assessments is to assess student knowledge and skills for English
language arts/literacy (ELA) and mathematics, as well as how much students have improved since the previous year. These
measures help identify and address gaps in knowledge or skills early so students get the support they need for success in
higher grades and for college and career readiness.

All students in grades three through eight and grade eleven take the Smarter Balanced Summative Assessments unless a
student’s active individualized education program (IEP) designates the California Alternate Assessments.

Visit the California Department of Education’s Smarter Balanced Assessment System web page for more information.

Overall Participation for All Students

Grade # of Students Enrolled | # of Students Tested # of Sg::;::;s with ket Em:l?élset(:dStudents

Level 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24
Grade 3 94 101 69 91 100 68 91 100 68 96.8 99.0 98.6
Grade 4 103 83 95 100 82 93 100 82 93 97.1 98.8 97.9
Grade 5 109 98 79 108 97 79 108 97 79 99.1 99.0 100
Grade 6 130 123 106 126 120 106 126 120 106 96.9 97.6 100
Grade 7 124 119 101 121 119 98 121 119 98 97.6 | 100.0 97
Grade 8 126 122 107 120 121 107 120 121 107 95.2 99.2 100
All Grades | 686 646 557 666 639 551 666 639 551 97.1 98.9 98.9

* The “% of Enrolled Students Tested” showing in this table is not the same as “Participation Rate” for federal accountability
purposes.

Overall Achievement for All Students

% Standard % Standard % Standard % Standard
Exceeded Met Nearly Met Not Met

21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24
Grade 3 2380.|2387.12402.| 549 | 5.00 |11.76 | 17.58 | 22.00 | 23.53 | 23.08 [ 29.00 | 20.59 | 53.85 | 44.00 | 44.12
Grade 4 2403.|2386.|2404.| 1.00 | 1.22 | 2.15 [14.00| 8.54 | 8.60 |33.00(20.73|38.71|52.00 |69.51 | 50.54
Grade 5 2400.|2437.12433.| 0.93 | 5.15 | 6.33 | 3.70 |12.37| 8.86 |22.22(20.62|17.72|73.15|61.86 | 67.09
Grade 6 2418.|2411.12440.| 0.79 | 0.83 | 0.94 | 5.56 | 6.67 | 8.49 |29.37 (18.33|29.25|64.29 | 74.17 | 61.32
Grade 7 2433.12448.|2450.| 3.31 | 2.52 | 5.10 | 6.61 | 6.72 | 8.16 | 19.83|26.89 | 22.45|70.25 | 63.87 | 64.29
Grade 8 2422.12458.|2470.| 0.00 | 2.48 | 5.61 | 5.83 |11.57|10.28|15.83 | 17.36 | 15.89 | 78.33 | 68.60 | 68.22
All Grades | N/A | N/A | N/A | 1.80 | 2.82 | 490 | 8.41 |11.11|10.71|23.72|22.07 | 24.32 | 66.07 | 64.01 | 60.07

Grade | Mean Scale Score
Level
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Problem Solving & Modeling/Data Analysis
Using appropriate tools and strategies to solve real world and mathematical problems

% Above Standard % At or Near Standard % Below Standard
Grade Level

21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24
Grade 3 6.59 10.00 7.35 46.15 | 40.00 | 48.53 | 47.25 | 50.00 | 44.12
Grade 4 2.00 3.66 4.30 48.00 | 30.49 | 48.39 | 50.00 | 65.85 | 47.31
Grade 5 0.93 7.22 7.59 32.41 39.18 | 35.44 | 66.67 | 53.61 56.96
Grade 6 2.38 3.33 1.89 30.16 | 35.00 | 4340 | 67.46 | 61.67 | 54.72
Grade 7 2.48 3.36 4.08 46.28 | 46.22 | 38.78 | 51.24 | 5042 | 57.14
Grade 8 1.67 5.79 3.74 40.00 | 48.76 | 46.73 | 58.33 | 4545 | 49.53
All Grades 2.55 5.48 4.54 40.09 | 4053 | 43.56 | 57.36 | 53.99 | 51.91

Communicating Reasoning
Demonstrating ability to support mathematical conclusions
% Above Standard % At or Near Standard % Below Standard
Grade Level

21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24
Grade 3 8.79 9.00 14.71 62.64 | 60.00 | 58.82 | 28.57 | 31.00 | 26.47
Grade 4 4.00 2.44 4.30 53.00 | 42.68 | 45.16 | 43.00 | 54.88 | 50.54
Grade 5 0.00 2.06 5.06 48.15 | 63.92 | 55.70 | 51.85 | 34.02 | 39.24
Grade 6 2.38 417 472 59.52 | 41.67 | 52.83 | 38.10 | 54.17 | 42.45
Grade 7 2.48 3.36 6.12 53.72 | 53.78 | 66.33 | 43.80 | 42.86 | 27.55
Grade 8 0.00 4.96 4.67 51.67 | 40.50 | 57.94 | 48.33 | 54.55 | 37.38
All Grades 2.70 4.38 6.17 5465 | 50.08 | 56.08 | 42.64 | 45.54 | 37.75

Conclusions based on this data:

Based on preliminary scores for 2024-2025, progress was lost in most grade levels. The highest was 6th grade, which
managed a 7% increase in year over year while 3rd and 8th experienced the highest drop (8% decrease each) in year
over year analysis. The most concerning drop is when looking at the cohort data was a 24% drop in 4th grade students
compared to their 3rd grade scores. There were small gains in 5th and 7th grade (3% increase in cohort data each). A
teacher-by-teacher analysis of math practices must be conducted in the upcoming school year to determine strengths
and areas of improvement.

This data highlights the ongoing need for substantial efforts in enhancing Math proficiency and standards. To address
this, we have established grade-level professional learning communities for educators to engage in data-driven
discussions and iterative cycles of inquiry. These endeavors aim to adapt instructional strategies and enhance student
performance. It is evident that regular collaboration among grade-level teams is imperative to analyze student
performance, establish specific, measurable, achievable, relevant, and time-bound (SMART) goals, administer shared
formative assessments, and deliberate on the resultant data. This collaborative approach is essential to tailor
instruction and interventions according to the diverse requirements of our students. Furthermore, a pivotal aspect
involves ensuring that all instruction adheres to established standards, incorporates achievement level descriptors, and
fosters student comprehension of learning objectives and assessment criteria.

This past year, teachers engaged in Curriculum Alignment and developing Common Formative Assessments that were
based on CAASPP Blueprints as well as the standards and item specifications from the state. This next layer of work
will continue to increase rigor and implementation of instructional cycles of improvement that include reteaching,
reassessment, and data reflection sessions (DRS).
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School and Student Performance Data

The English Language Proficiency Assessments for California (ELPAC) system is used to determine and monitor the
progress of the English language proficiency for students whose primary language is not English. The ELPAC is aligned
with the 2012 California English Language Development Standards and assesses four domains: listening, speaking,
reading, and writing.

Visit the California Department of Education’s English Language Proficiency Assessments for California (ELPAC) web page
or the ELPAC.org website for more information about the ELPAC.

ELPAC Results

ELPAC Summative Assessment Data
Number of Students and Mean Scale Scores for All Students

E::,:? Overall Oral Language Written Language Stur‘clj:rn:]tge'lteosfte d
21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24

K * 1408.1 | 1403.6 * 1410.5 | 1413.5 * 1402.0 | 1380.0 * 74 75

1 1444.3 | 1423.2 1447.1 | 1428.3 1441.0 | 1417.6 0 63 57

2 1480.6 | 1469.4 | 1481.0 | 1479.0 | 1468.9 | 1485.9 | 1481.6 | 1469.5 | 14756 | 79 61 61

3 1483.0 | 1495.8 | 1487.4 | 1476.5 | 1493.4 | 1475.7 | 1489.0 | 1497.8 | 1498.6 | 76 73 55

4 1522.1 | 1507.1 | 1500.0 | 1521.7 | 1507.9 | 1489.1 | 1522.0 | 1505.9 | 15104 | 71 60 60
5 1527.9 | 1534.2 | 1523.6 | 1527.5 | 1536.3 | 1514.1 | 1527.7 | 1531.6 | 1532.7 | 60 45 45

6 1530.4 | 1525.1 | 1510.9 | 1519.6 | 1517.1 | 1507.6 | 1540.7 | 1532.8 | 1513.7 | 44 57 39

7 1551.7 | 1542.6 | 1548.3 | 1547.2 | 1537.9 | 1552.0 | 1555.8 | 1546.8 | 1544.2 | 42 38 41

8 1549.7 | 1557.7 | 1538.1 | 1542.2 | 1566.1 | 1535.0 | 1556.7 | 1548.9 | 1540.8 | 29 34 25
All Grades 404 505 458

Overall Language
Percentage of Students at Each Performance Level for All Students

Grade Level 4 Level 3 Level 2 Level 1 Toral Number
21-22|22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24

K * 9.46 | 8.00 * 131.08(34.67| * |40.54|32.00f * |18.92|25.33| * 74 75

1 1.59 | 0.00 50.79 | 33.33 34.92(43.86 12.70 | 22.81 63 57

2 11.36 | 6.67 |13.11|47.73|41.67 |47.54 |34.09|38.33|27.87 | 6.82 |13.33|11.48| 44 60 61

3 10.67|15.07 | 12.73|26.67 | 46.58 | 36.36 | 49.33 | 28.77 | 36.36 | 13.33| 9.59 |14.55| 75 73 55

4 32.86|13.33|11.67 | 34.29 | 46.67 |41.67 | 24.29|28.33 | 26.67 | 8.57 | 11.67|20.00| 70 60 60

5 20.00|37.78|11.11|41.67 | 28.89 | 46.67 | 31.67 | 22.22 |40.00 | 6.67 |11.11| 2.22 | 60 45 45

6 18.18|15.79|15.38 | 50.00 [ 43.86 | 33.33 | 27.27 | 35.09 | 28.21| 4.55 | 5.26 |23.08| 44 57 39

7 26.19|21.05|17.07 | 47.62 | 39.47 | 58.54|21.43|34.21(21.95| 4.76 | 5.26 | 2.44 | 42 38 41

8 20.69|20.59|12.00|44.83|58.82|36.00|24.14|11.76 |[44.00|10.34| 8.82 | 8.00 | 29 34 25
All Grades |20.71|14.29{10.70 | 39.51 | 42.66 | 40.61 | 31.61 [31.75|32.97 | 8.17 [11.31|15.72| 367 | 504 | 458
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Oral Language
Percentage of Students at Each Performance Level for All Students

E::,ZT Level 4 Level 3 Level 2 Level 1 Tgftaélt[‘ll:;l::r
21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24

K * 11216 8.00 | * ]29.73|37.33| * |37.84|26.67| * |20.27|28.00| * 74 75

1 9.52 [15.79 52.38 | 36.84 28.57 | 24.56 9.52 |22.81 63 57

2 22.73|18.33|31.15|45.45|41.67 | 37.70 | 27.27 | 26.67 | 26.23 | 4.55 |13.33 | 4.92 | 44 60 61

3 17.33|32.88|25.45(42.67 | 47.95|32.73|26.67 | 9.59 |20.00|13.33| 9.59 |21.82| 75 73 55

4 51.43|41.67|21.67|30.00 | 38.33|48.33|11.43(11.67|18.33| 7.14 | 8.33 [11.67| 70 60 60

5 40.00|51.11|35.56 |46.67 | 33.33 (44.44| 8.33 | 4.44 |17.78| 5.00 |11.11| 222 | 60 | 45 | 45

6 34.09|35.09|41.03|36.36 |43.86 | 25.64 | 22.73 (17.54|12.82| 6.82 | 3.51 [20.51| 44 57 39

7 42.86|28.95|48.78 | 42.86 | 52.63 (36.59| 7.14 [13.16| 7.32 | 7.14 | 526 | 7.32 | 42 38 41

8 34.48|35.29|28.00|34.48 | 50.00 | 48.00 | 20.69 | 8.82 |{12.00|10.34| 5.88 [12.00| 29 34 25
All Grades | 34.88 | 27.98 | 26.20 | 39.78 | 42.66 | 38.43 | 17.44 | 19.05|19.87 | 7.90 | 10.32|15.50| 367 | 504 | 458

Written Language
Percentage of Students at Each Performance Level for All Students

?_;?,:T Level 4 Level 3 Level 2 Level 1 T:ftas:tl::;tt):r
21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24

K * | 6.76 | 267 | * |25.68|2533| * |48.65|54.67| * |18.92|17.33| * 74 75

1 4.76 | 0.00 33.33|26.32 39.68|40.35 22.22|33.33 63 57

2 6.82 | 5.00 |11.48 |34.09|30.00|26.23 | 45.45|45.00 |42.62|13.64|20.00 | 19.67 | 44 60 61

3 8.00 | 6.85 | 9.09 |22.67 | 34.25|34.55|45.33 |38.36 | 40.00 | 24.00 | 20.55 [ 16.36 | 75 73 55

4 17.14 | 3.33 | 6.67 |31.43|26.67 | 26.67 | 25.71 |48.33|45.00|25.7121.67 [21.67 | 70 60 60

5 8.33 [15.56| 6.67 |25.00(17.78 |24.44 |48.33 |51.11|64.44|18.3315.56 | 4.44 | 60 45 45

6 6.82 | 3.51 | 2.56 |36.36|24.56|20.51|50.00 |59.65|41.03| 6.82 | 12.28 |35.90 | 44 57 39

7 11.90| 7.89 | 4.88 |40.48|26.32|36.59 |42.86 | 52.63 | 43.90 | 4.76 [13.16 | 14.63 | 42 38 41

8 6.90 | 0.00 | 8.00 |34.48|38.24| 8.00 [44.83|50.00|68.00|13.79|11.76|16.00 | 29 34 25
All Grades | 10.63 | 5.95 | 5.68 |30.52|28.57 | 26.42|41.96 |47.42 | 47.8216.89|18.06 | 20.09 | 367 | 504 | 458
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Listening Domain
Percentage of Students by Domain Performance Level for All Students

E:ﬁ? Well Developed Somewhat/Moderately Beginning T:ftas!tl::::::r
21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24
K * 8.11 | 12.00 * 70.27 | 69.33 * 21.62 | 18.67 * 74 75
1 28.57 | 29.82 63.49 | 47.37 7.94 | 22.81 63 57
2 13.64 | 21.67 | 37.70 | 79.55 | 70.00 | 52.46 | 6.82 8.33 9.84 44 60 61
3 28.00 | 30.14 | 32.73 | 61.33 | 61.64 | 52.73 | 10.67 | 8.22 | 14.55 75 73 55
4 66.67 | 38.33 | 38.33 | 28.99 | 55.00 | 50.00 | 4.35 6.67 | 11.67 69 60 60
5 20.00 | 40.00 | 15.56 | 75.00 | 46.67 | 77.78 | 5.00 | 13.33 | 6.67 60 45 45
6 6.98 5.26 | 20.51 | 81.40 | 80.70 | 51.28 | 11.63 | 14.04 | 28.21 43 57 39
7 10.00 | 10.53 | 12.20 | 77.50 | 71.05 | 75.61 | 12.50 | 18.42 | 12.20 40 38 41
8 14.29 | 14.71 | 16.00 | 60.71 | 73.53 | 64.00 | 25.00 | 11.76 | 20.00 28 34 25
All Grades | 27.35 | 22.22 | 24.89 | 63.26 | 65.67 | 59.39 | 9.39 | 1210 | 15.72 | 362 504 458

Speaking Domain
Percentage of Students by Domain Performance Level for All Students

E;?,i? Well Developed Somewhat/Moderately Beginning T::gtr::;?:r

21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24

K * 20.27 | 10.67 * 52.70 | 56.00 * 27.03 | 33.33 * 74 75

1 952 | 12.28 73.02 | 66.67 17.46 | 21.05 63 57

2 34.09 | 28.33 | 29.51 | 59.09 | 53.33 | 63.93 | 6.82 | 18.33 | 6.56 44 60 61

3 32.88 | 35.62 | 25.93 | 50.68 | 53.42 | 51.85 | 16.44 | 10.96 | 22.22 73 73 54

4 4559 | 36.67 | 16.95 | 47.06 | 48.33 | 67.80 | 7.35 | 15.00 | 15.25 68 60 59

5 73.33 | 73.33 | 51.11 | 15.00 | 15.56 | 42.22 | 11.67 | 11.11 | 6.67 60 45 45

6 52.27 | 56.14 | 60.53 | 34.09 | 42.11 | 26.32 | 1364 | 1.75 | 13.16 44 57 38

7 78.05 | 55.26 | 75.61 | 14.63 | 3947 | 21.95 | 7.32 5.26 244 41 38 41

8 57.14 | 67.65 | 68.00 | 39.29 | 23.53 | 20.00 | 3.57 8.82 | 12.00 28 34 25

All Grades | 51.25 | 38.69 | 33.19 | 38.50 | 47.42 | 50.55 | 10.25 | 13.89 | 16.26 | 361 504 455
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Reading Domain
Percentage of Students by Domain Performance Level for All Students

E:\.g? Well Developed Somewhat/Moderately Beginning T:ftasftl::::‘l::r
21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24
K * 6.76 2.67 * 82.43 | 78.67 * 10.81 | 18.67 * 74 75
1 17.46 | 7.02 55.56 | 57.89 26.98 | 35.09 63 57
2 13.95 | 10.00 | 3.28 | 72.09 | 68.33 | 75.41 | 13.95 | 21.67 | 21.31 43 60 61
3 4.00 4.11 3.64 | 44.00 | 56.16 | 60.00 | 52.00 | 39.73 | 36.36 75 73 55
4 15.71 | 3.33 5.00 | 52.86 | 58.33 | 68.33 | 31.43 | 38.33 | 26.67 70 60 60
5 8.33 | 13.33 | 6.67 | 63.33 | 66.67 | 77.78 | 28.33 | 20.00 | 15.56 60 45 45
6 6.82 5.26 513 | 63.64 | 4561 | 28.21 | 29.55 | 49.12 | 66.67 44 57 39
7 1429 | 1842 | 7.32 | 61.90 | 4211 | 48.78 | 23.81 | 39.47 | 43.90 42 38 41
8 2414 | 11.76 | 8.00 | 44.83 | 41.18 | 40.00 | 31.03 | 47.06 | 52.00 29 34 25
All Grades | 12.02 | 9.33 5.02 | 56.28 | 59.33 | 62.88 | 31.69 | 31.35 | 32.10 | 366 504 458

Writing Domain
Percentage of Students by Domain Performance Level for All Students

f:‘lg? Well Developed Somewhat/Moderately Beginning T:ftz;:tl::;k::r
21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24 | 21-22 | 22-23 | 23-24
K * 40.54 | 25.33 * 36.49 | 56.00 * 2297 | 18.67 * 74 75
1 1.59 1.75 85.71 | 68.42 12.70 | 29.82 63 57
2 1591 | 11.67 | 2459 | 72.73 | 71.67 | 60.66 | 11.36 | 16.67 | 14.75 44 60 61
3 22.67 | 4247 | 16.36 | 66.67 | 42.47 | 72.73 | 10.67 | 15.07 | 10.91 75 73 55
4 28.57 | 13.33 | 25.00 | 58.57 | 65.00 | 61.67 | 12.86 | 21.67 | 13.33 70 60 60
5 21.67 | 17.78 | 31.11 | 68.33 | 75.56 | 64.44 | 10.00 | 6.67 4.44 60 45 45
6 13.64 | 2456 | 12.82 | 84.09 | 71.93 | 76.92 | 2.27 3.51 | 10.26 44 57 39
7 9.52 | 1842 | 19.51 | 90.48 | 78.95 | 78.05 | 0.00 2.63 244 42 38 41
8 0.00 8.82 4.00 | 96.55 | 91.18 | 92.00 | 3.45 0.00 4.00 29 34 25
All Grades | 19.07 | 21.63 | 19.00 | 72.75 | 65.48 | 67.47 | 817 | 1290 | 13.54 | 367 504 458

Conclusions based on this data:

Preliminary ELPAC scores indicate continued progress, with an increasing number of students achieving Level 3 and
Level 4 proficiency. During the 2024—2025 school year, 31% of English Learners in grades 3-8 (N=68) were
reclassified—representing a 6% increase from the previous year. This growth reflects the school’s targeted emphasis
on English Learners and language development, supported by focused instructional strategies and supports.

Key contributors to this improvement included ELPAC-focused after-school tutoring and the integration of English
Learner strategies both in and outside of the classroom. Despite this progress, historical data continues to show that
the Writing and Reading domains yield the lowest percentage of students scoring in the Well Developed band on the
ELPAC. As a result, the school will prioritize writing instruction across all grade levels and content areas to address this

gap.
To support this effort, Chavez will continue its partnership with the Read, Think, Write Group to implement a Writer’s

Workshop model. This approach will emphasize all three key genres of writing—Narrative, Expository, and
Persuasive—to build students’ confidence, language proficiency, and academic performance across disciplines. This
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schoolwide focus on writing aims to strengthen both language development and overall achievement for English
Learners.
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School and Student Performance Data

California School Dashboard
Student Population

The 2024 California School Dashboard provides parents and educators with meaningful information on school and district
progress so they can participate in decisions to improve student learning.

The California School Dashboard goes beyond test scores alone to provide a more complete picture of how schools and
districts are meeting the needs of all students. To help parents and educators identify strengths and areas for improvement,
California reports how districts, schools (including alternative schools), and student groups are performing across state and

local measures.

This section provides information about the school’s student population.

2023-24 Student Population

Total Socioeconomically English Foster
Enroliment Disadvantaged Learners Youth
777 96.9% 65.8% 0.1%

Total Number of Students
enrolled in Cesar E. Chavez TK-8
School.

Students who are eligible for free
or reduced priced meals; or have
parents/guardians who did not
receive a high school diploma.

Students who are learning to
communicate effectively in
English, typically requiring
instruction in both the English
Language and in their academic
courses.

2023-24 Enroliment for All Students/Student Group

Students whose well being is the
responsibility of a court.

Student Group Total Percentage
English Learners 511 65.8%
Foster Youth 1 0.1%
Homeless 235 30.2%
Socioeconomically Disadvantaged 753 96.9%
Students with Disabilities 95 12.2%

Enrollment by Race/Ethnicity

Student Group Total Percentage
African American 2 0.3%
American Indian 0 0.0%
Asian 0 0.0%
Filipino 0 0.0%
Hispanic 765 98.5%
Two or More Races 0 0.0%
Pacific Islander 1 0.1%
White 9 1.2%
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Conclusions based on this data:

If current patterns persist, it is projected that our enrollment for the current year will experience a minor decline.
However, the percentages of English Learners (EL) and students with socio-economic disadvantages (SED) are
expected to remain consistent with previous years. Our strategic focus on delivering robust initial instruction,
implementing targeted interventions informed by data analysis, and offering comprehensive support services to
address the holistic needs of EL and SED students, as well as foster youth, homeless students, and those with
disabilities, will persist. Notably, the percentage of students with disabilities has consistently shown an upward trend in
recent years. Given the significant presence of English Learners in our school, it is imperative that we tailor our
instruction to meet their specific needs and diligently monitor their progress to ensure continual improvement in
language acquisition. To achieve this objective, teachers will diligently provide both Designated and Integrated English
Language Development (ELD) instruction; hold students to high expectations, and provide students with high-yield
academic supports.
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School and Student Performance Data

Overall Performance

The 2024 California School Dashboard provides parents and educators with meaningful information on school and district

progress so they can participate in decisions to improve student learning.

The California School Dashboard goes beyond test scores alone to provide a more complete picture of how schools and
districts are meeting the needs of all students. To help parents and educators identify strengths and areas for improvement,
California reports how districts, schools (including alternative schools), and student groups are performing across state and

local measures.

Performance on state measures, using comparable statewide data, is represented by one of five colors. The performance
level (color) is not included when there are fewer than 30 students in any year. This is represented using a greyed out color

dial with the words “No Performance Color.”

£\ AN

Red Orange
Lowest Performance

JAA

Yellow

£

Blue
Highest Performance

2024 Fall Dashboard Overall Performance for All Students

Academic Performance

English Language Arts

Yellow

Mathematics

£

Yellow

English Learner Progress

Red

Conclusions based on this data:

Academic Engagement

Chronic Absenteeism

FARY

Yellow

Conditions & Climate

Suspension Rate

A

Green

Our K-8 school has dedicated substantial efforts toward fostering a positive school culture both within classrooms and
throughout the campus, with a keen focus on attending to the academic and socio-emotional well-being of our students.
According to the California School Dashboard for Cesar Chavez School, we have achieved significant improvements in
all key areas: ELA, Math, Chronic Absenteeism, and Suspension rates, except in the English Learner Progress
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Indicator were we experienced a decline of 12.1% with only 37.6% of our English Learners making growth on the
ELPAC; making this Indicator the most critical area for continued improvement.

A central focus moving forward is to reclassify all English Learner (EL) students by 5th grade. Dashboard data indicates
that reclassified students consistently perform better on state assessments than those who have not yet reclassified.
For example, in ELA, current English Learners scored 97.2 points below standard, while recently reclassified students
were 30 points below, and English-only students were 42.4 points below. Similarly, in Math, English Learners were 115
points below standard, recently reclassified students were 83.5 points below, and English-only students were 81.9
points below. These gaps underscore the urgency of advancing EL students toward reclassification.

To support this goal, the school will continue strengthening its Professional Learning Communities (PLCs), enabling
collaborative teacher teams to share effective practices and develop targeted instructional strategies. The school is
also committed to engaging in cycles of inquiry—using data-driven analysis to identify needs, implement focused
interventions, and evaluate outcomes. Lesson design support will be a key element, helping teachers craft rigorous,
engaging, and standards-aligned instruction. Additionally, monitoring student progress will be prioritized to ensure
timely interventions and support are in place for those who need it most.

Looking ahead, the school remains focused on fostering continuous academic and emotional growth for all students. By
maintaining a holistic approach and expanding the use of proven strategies, Cesar Chavez School aims to drive
sustained improvement across all subject areas—uwith a particular emphasis on enhancing outcomes for English
Learners. The ultimate goal is to equip every student with the skills and knowledge needed for long-term success.
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School and Student Performance Data

Academic Performance
English Language Arts

The 2024 California School Dashboard provides parents and educators with meaningful information on school and district
progress so they can participate in decisions to improve student learning.

The California School Dashboard goes beyond test scores alone to provide a more complete picture of how schools and
districts are meeting the needs of all students. To help parents and educators identify strengths and areas for improvement,
California reports how districts, schools (including alternative schools), and student groups are performing across state and
local measures.

Performance on state measures, using comparable statewide data, is represented by one of five colors. The performance
level (color) is not included when there are fewer than 30 students in any year. This is represented using a greyed out color
dial with the words “No Performance Color.”

£\ AN £ LA £

Red Orange Yellow Green Blue
Lowest Performance Highest Performance

This section provides number of student groups in each level.

2024 Fall Dashboard English Language Arts Equity Report

2 3

This section provides a view of how well students are meeting grade-level standards on the English Language Arts
assessment. This measure is based on student performance on either the Smarter Balanced Summative Assessment or
the California Alternate Assessment, which is taken annually by students in grades 3-8 and grade 11.

2024 Fall Dashboard English Language Arts Performance for All Students/Student Group

All Students English Learners Long-Term English Learners
Yellow Orange Orange
60.3 points below standard 72.5 points below standard 96.9 points below standard
Increased 15.4 points Increased 18.6 points Increased 14.1 points
533 Students 395 Students 82 Students
Foster Youth Homeless Socioeconomically Disadvantaged
No Performance Color Yellow Yellow
0 Students 68.3 points below standard 61.1 points below standard
Increased 13.8 points Increased 16.3 points
165 Students 515 Students
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Students with Disabilities

AN

Orange

130.2 points below standard

African American

American Indian

£\

No Performance Color

£

No Performance Color

0 Students

Less than 11 Students 0 Students
Increased 19.6 points
2 Students
79 Students
Asian Filipino Hispanic
No Performance Color No Performance Color Yellow

0 Students

60.3 points below standard

Increased 16.3 points

522 Students

Two or More Races

Pacific Islander

White

£\

No Performance Color

0 Students

£\

No Performance Color

Less than 11 Students

1 Student

£\

No Performance Color

Less than 11 Students

8 Students

Conclusions based on this data:

The data indicates that the majority of student groups increased 15.4 points for the year and an increase in scores for
every student group. However, significant gaps remain. The greatest disparity in student groups this year was LTELs
(96.9 points below standard), other than Students with Disabilities (130.2 points below standard). In the previous year, it
was our English Learners who had the highest disparity, but they are now 72.5 points below standard (compared to all

students, at 60.3).

To continue bridging gaps and reducing deficits from the standards, comprehensive and effective first instruction with
both integrated and targeted English language development (ELD) interventions across all grade levels is necessary.
Focused interventions will continue to be studied and implemented with fidelity across all grade levels.
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School and Student Performance Data

Academic Performance
Mathematics

The 2024 California School Dashboard provides parents and educators with meaningful information on school and district
progress so they can participate in decisions to improve student learning.

The California School Dashboard goes beyond test scores alone to provide a more complete picture of how schools and
districts are meeting the needs of all students. To help parents and educators identify strengths and areas for improvement,
California reports how districts, schools (including alternative schools), and student groups are performing across state and

local measures.

Performance on state measures, using comparable statewide data, is represented by one of five colors. The performance
level (color) is not included when there are fewer than 30 students in any year. This is represented using a greyed out color

dial with the words “No Performance Color.”

£\ AN £ LA £

Red Orange Yellow Green Blue

Lowest Performance Highest Performance

This section provides number of student groups in each level.

2024 Fall Dashboard Mathematics Equity Report

1 2 2 0 0

This section provides a view of how well students are meeting grade-level standards on the Mathematics assessment. This
measure is based on student performance either on the Smarter Balanced Summative Assessment or the California

Alternate Assessment, which is taken annually by students in grades 3-8 and grade 11.

2024 Fall Dashboard Mathematics Performance for All Students/Student Group

All Students English Learners Long-Term English Learners
Yellow Orange Red
94.2 points below standard 103.4 points below standard 156.1 points below standard
Increased 10.2 points Increased 13.6 points Maintained 2.6 points
533 Students 395 Students 82 Students
Foster Youth Homeless Socioeconomically Disadvantaged
No Performance Color Red Yellow
0 Students 96.7 points below standard 94.7 points below standard
Declined 4.0 points Increased 11.1 points
165 Students 515 Students
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Students with Disabilities

AN

Orange

159.5 points below standard

African American

American Indian

£\

No Performance Color

£

No Performance Color

0 Students

Less than 11 Students 0 Students
Increased 9.9 points
2 Students
79 Students
Asian Filipino Hispanic
No Performance Color No Performance Color Yellow

0 Students

93.8 points below standard

Increased 10.4 points

522 Students

Two or More Races

Pacific Islander

White

£\

No Performance Color

0 Students

£\

No Performance Color

Less than 11 Students

1 Student

£\

No Performance Color

Less than 11 Students

8 Students

Conclusions based on this data:

The “All Students” group indicated an overall increase of 10.2 points (94.2 below standard). However, the Homeless
group, which had our highest growth in the previous year, decreased by 4 points (to 96.7 below standard). LTELs are an
area of concern with maintaining their level at 156.1 below standard.

To address this, we must continue to strengthen first instruction. This should involve implementing intentional, standards-
based instruction, providing targeted interventions, and continuously monitoring student progress toward mastering the
standards. Additional measures are crucial, such as integrating writing into the mathematics curriculum and emphasizing
problem-solving skills. Furthermore, fostering collaboration and knowledge-sharing among educators through
Professional Learning Communities (PLCs) is essential. This will help disseminate effective practices and support

continued growth across all student groups.
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School and Student Performance Data

Academic Performance
English Learner Progress

The 2024 California School Dashboard provides parents and educators with meaningful information on school and district
progress so they can participate in decisions to improve student learning.

The California School Dashboard goes beyond test scores alone to provide a more complete picture of how schools and
districts are meeting the needs of all students. To help parents and educators identify strengths and areas for improvement,
California reports how districts, schools (including alternative schools), and student groups are performing across state and

local measures.

Performance on state measures, using comparable statewide data, is represented by one of five colors. The performance
level (color) is not included when there are fewer than 30 students in any year. This is represented using a greyed out color
dial with the words “No Performance Color.”

This section provides a view of the percentage of current EL students making progress towards English language proficiency
or maintaining the highest level.

2024 Fall Dashboard English Learner Progress Indicator

English Learner Progress

Long-Term English Learner Progress

£

Red
37.3% making progress.
Number Students: 375 Students

A

Green
50% making progress.
Number Students: 64 Students

This section provides a view of the percentage of current EL students who progressed at least one ELPI level, maintained
ELPI level 4, maintained lower ELPI levels (i.e, levels 1, 2L, 2H, 3L, or 3H), or decreased at least one ELPI Level.

2024 Fall Dashboard Student English Language Acquisition Results

Decreased Maintained ELPI Level 1, Maintained Progressed At Least
One ELPI Level 2L, 2H, 3L, or 3H ELPI Level 4 One ELPI Level
25.9% 36.8% 0% 37.3%

Conclusions based on this data:

According to the most recent data, the overall progress for English Learners declined 12.1% to 37.3%. LTEL students,
however, are making progress, with 50% of students improving.

Throughout the year, data chats will be conducted with teachers to monitor the progress of EL students, identify areas of
need, and emphasize the importance of the ELPAC Assessment and student outcomes. Both designated and integrated
ELD will be implemented using district-adopted materials to support English Language Learner growth. Successful
instructional practices will continue, and we are introducing Intervention Service Provider (ISP) to provide targeted
interventions in small groups during MTSS time.
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School and Student Performance Data

Academic Engagement
Chronic Absenteeism

The 2024 California School Dashboard provides parents and educators with meaningful information on school and district
progress so they can participate in decisions to improve student learning.

The California School Dashboard goes beyond test scores alone to provide a more complete picture of how schools and
districts are meeting the needs of all students. To help parents and educators identify strengths and areas for improvement,
California reports how districts, schools (including alternative schools), and student groups are performing across state and
local measures.

Performance on state measures, using comparable statewide data, is represented by one of five colors. The performance
level (color) is not included when there are fewer than 30 students in any year. This is represented using a greyed out color
dial with the words “No Performance Color.”

£\ AN £ LA £

Red Orange Yellow Green Blue

Lowest Performance Highest Performance

This section provides number of student groups in each level.

2024 Fall Dashboard Chronic Absenteeism Equity Report

Red ____ Ble |

0 2 4 0 0

This section provides information about the percentage of students in kindergarten through grade 8 who are absent 10
percent or more of the instructional days they were enrolled.

2024 Fall Dashboard Chronic Absenteeism Performance for All Students/Student Group

21.3% Chronically Absent

All Students English Learners Long-Term English Learners
Yellow Yellow Orange

19.3% Chronically Absent

23.9% Chronically Absent

Fewer than 11 students - data not
displayed for privacy

1 Student
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Declined 6 Declined 3.2 Declined 7.4
814 Students 539 Students 88 Students
Foster Youth Homeless Socioeconomically Disadvantaged |
No Perf!(mJarm.e Color !Y_eITlojw. !Y_elllojw.

18.8% Chronically Absent

Declined 5.2

256 Students

21% Chronically Absent

Declined 6.5

790 Students
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Students with Disabilities

AN

Orange

30.8% Chronically Absent

African American

American Indian
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No Performance Color

No Performance Color

£

0 Students

Fewer than 11 students - data not 0 Students
Declined 15.1 displayed for privacy
2 Students
117 Students
Asian Filipino Hispanic
No Performance Color No Performance Color Yellow

0 Students

21.1% Chronically Absent

Declined 6.1

801 Students

Two or More Races

Pacific Islander

White

£\

No Performance Color

0 Students

£\

No Performance Color

Fewer than 11 students - data not

displayed for privacy

1 Student

No Performance Color

Fewer than 11 students - data not
displayed for privacy

£\

10 Students

Conclusions based on this data:

Our efforts to reduce chronic absenteeism saw some results, with an overall 6% decline with significant declines in all
student groups. However, the overall absenteeism is still too high and efforts must continue to reduce this. Our ORC wiill
continue implementing an attendance incentive program aimed at reducing chronic absenteeism and promoting regular
student attendance. The issue of the correlation between absenteeism and student academic performance is being
actively addressed through various means such as parent meetings, telephone conversations, and individual student
interventions. We are currently focused on identifying the underlying causes of absences and collaborating with families

to overcome barriers hindering attendance.
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School and Student Performance Data

Conditions & Climate
Suspension Rate

The 2024 California School Dashboard provides parents and educators with meaningful information on school and district
progress so they can participate in decisions to improve student learning.

The California School Dashboard goes beyond test scores alone to provide a more complete picture of how schools and
districts are meeting the needs of all students. To help parents and educators identify strengths and areas for improvement,
California reports how districts, schools (including alternative schools), and student groups are performing across state and

local measures.

Performance on state measures, using comparable statewide data, is represented by one of five colors. The performance
level (color) is not included when there are fewer than 30 students in any year. This is represented using a greyed out color
dial with the words “No Performance Color.”

£\ AN £ LA £

Red Orange Yellow Green Blue

Lowest Performance Highest Performance

This section provides number of student groups in each level.

2024 Fall Dashboard Suspension Rate Equity Report
BT

0 1 4 0

This section provides information about the percentage of students in kindergarten through grade 12 who have been
suspended at least once in a given school year. Students who are suspended multiple times are only counted once.

2024 Fall Dashboard Suspension Rate for All Students/Student Group

All Students English Learners Long-Term English Learners
Green Green Yellow
3% suspended at least one day 2.5% suspended at least one day 5.4% suspended at least one day
Declined 0.5% Declined 0.6% Declined 4.5%
836 Students 554 Students 92 Students
Foster Youth Homeless Socioeconomically Disadvantaged
No Performance Color Red Green
Fewer than 11 students - data not 4.5% suspended at least one day 2.8% suspended at least one day
displayed for privacy
Increased 2.3% Declined 0.8%
1 Student
267 Students 810 Students
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Students with Disabilities

A
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African American
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2.5% suspended at least one day
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0 Students
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Declined 3.8% displayed for privacy
2 Students
120 Students
Asian Filipino Hispanic
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2.9% suspended at least one day

Declined 0.6%

823 Students

Two or More Races

Pacific Islander

White

£\
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£\

No Performance Color

Fewer than 11 students - data not
displayed for privacy

1 Student

£\

No Performance Color

Fewer than 11 students - data not
displayed for privacy

10 Students

Conclusions based on this data:

The data demonstrates a decline across all student groups. Areas that were marked “red” due to increases are, in part,
due to the fact that our overall suspension rate is low, meaning the addition of only one or two students gaining a
suspension will affect the data. These positive results are from the combined efforts of our PBIS team, implementation
of some restorative justice practices, and emphasis on fostering a positive school climate have resulted in a reduction of
office referrals for offenses that traditionally warranted suspension. However, it is important to note that certain issues,
which were previously addressed through alternative corrective measures, may still necessitate the use of suspension
as a disciplinary action. An example of this is the escalating use of vaping among middle school students. Matters like
vaping will be proactively addressed through various means, including expectation assemblies, presentations on the
effects of vaping, SEL class lessons, and engagement with parent groups such as English Learner Advisory Committee.
This year, our focus will be to:
e Strengthen restorative justice practices that focus on mediation and agreement rather than punishment.
e Strengthen the existing PBIS framework to promote positive behavior. Continue to recognize and reward
students who demonstrate good behavior and meet SOAR expectations.
» Offer professional development for teachers on classroom management techniques, conflict resolution to help
them handle disciplinary issues more effectively and reduce the need for suspensions.
e Implement early intervention programs to identify and support at-risk students before behaviors escalate to
the point of suspension.
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Goals, Strategies, & Proposed Expenditures

Complete a copy of the following table for each of the school’s goals. Duplicate the table as needed.

Goal 1

Title and Description of School Goal
Broad statement that describes the desired result to which all strategies/activities are directed.
Student Academic Engagement and Achievement

Dramatically accelerate student academic engagement and achievement across all Oxnard populations through
coherent additive approaches, essential pedagogical principles, and high-leverage practices.

LCAP Goal to which this School Goal is Aligned
LCAP goal to which this school goal is aligned.

LCAP Goal 1 - Student Academic Engagement and Achievement

Identified Need

A description of any areas that need significant improvement based on a review of Dashboard and local data, including
any areas of low performance and significant performance gaps among student groups on Dashboard indicators, and any

steps taken to address those areas.

Foster high intellectual performance.

Strengthen instruction and student engagement.
Develop student profile-driven lesson design.

Foster multilingualism.

Use technology to enhance instruction.

Annual Measurable Outcomes
Identify the metric(s) and/or state indicator(s) that your school will use as a means of evaluating progress toward

accomplishing the goal.
Metric/Indicator

Star Early Literacy

Star Reading

School Plan for Student Achievement (SPSA)

Baseline/Actual Outcome

Year of Assessment 2024-2025
Percentage of students who scored
At/Above Benchmark on the Spring
Assessment:

Kindergarten:

In English 49%
In Spanish 78%

Grade 1:

In English 34%
In Spanish 70%

Year of Assessment 2024-2025
Percentage of students who scored

At/Above Benchmark in Star Reading
on the Spring Assessment:
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Expected Outcome

Year of Assessment 2025-2026

The percentage of students who will
score At/Above Benchmark on the
Spring Assessment will increase by
____in order to have 80% of students
At/Above Benchmark in the next 4
years.

8% in Kindergarten in both English and
in Spanish.

12% in Grade 1 in both English and in
Spanish.

Year of Assessment 2025-2026

The percentage of students who will
score At/Above Benchmark on the
Spring Assessment will increase by
____in order to have 80% of students

Cesar E. Chavez TK-8 School



Star Mathematics

CAASPP ELA and Math

School Plan for Student Achievement (SPSA)

English Reading:

Grade 2: 15%
Grade 3: 18%
Grade 4: 20%
Grade 5: 29%
Grade 6: 22%
Grade 7: 26%
Grade 8: 23%

Spanish Reading

Grade 2: 51%
Grade 3: 53%
Grade 4: 46%
Grade 5: 49%
Grade 6: 53%
Grade 7: 70%
Grade 8: 87%

Year of Assessment 2024-2025

Percentage of students who scored
At/Above Benchmark on the Spring
Assessment:

Grade 1: 33%
Grade 2: 16%
Grade 3: 29%
Grade 4: 13%
Grade 5: 11%
Grade 6: 17%
Grade 7: 8%

Grade 8: 5%

Year of Assessment 2024-2025
(Preliminary Scores)

Percent of students who
Met/Exceeded Benchmark in ELA is:

29% in Grade 3
27% in Grade 4
27% in Grade 5
29% in Grade 6
38% in Grade 7
27% in Grade 8

Percent of students who
Met/Exceeded Benchmark in MATH is:

27% in Grade 3

11% in Grade 4
14% in Grade 5
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At/Above Benchmark in the next 4

years.

English Reading:

Grade 2: 16%
Grade 3: 16%
Grade 4: 13%
Grade 5: 13%
Grade 6: 15%
Grade 7: 14%
Grade 8: 14%

Spanish Reading:

Grade 2: 7%
Grade 3: 7%
Grade 4: 9%
Grade 5: 8%
Grade 6: 7%
Grade 7: 5%
Grade 8: 5%

Year of Assessment 2025-2026

The percentage of students who will
score At/Above Benchmark on the
Spring Assessment will increase by
____in order to have 80% of students
At/Above Benchmark in the next 4

years.

Grade 1: 12%
Grade 2: 16%
Grade 3: 13%
Grade 4: 17%
Grade 5: 17%
Grade 6: 16%
Grade 7: 18%
Grade 8: 19%

Year of Assessment 2025-2026

Increase the percentage of students in
Met/Exceeded Standard by on
the 2025-2026 CAASPP Assessment
in order to have 80% of students score
Met/Exceeded Benchmark in the next

4 years.
ELA

Grade 3: 13%
Grade 4: 16%
Grade 5: 16%
Grade 6: 13%
Grade 7: 11%
Grade 8: 16%

Math

Cesar E. Chavez TK-8 School



Kindergarten -8th grade: English
Learners ELPAC Assessments

School Plan for Student Achievement (SPSA)

16% in Grade 6
12% in Grade 7
8% in Grade 8

Year of Assessment 2024-2025

(Preliminary Scores)

Percent of students who scored in

each ELPAC level:

Kindergarten

Level 1- 18%
Level 2- 43%
Level 3- 31%
Level 4- 8%

Grade 1

Level 1- 15%
Level 2- 40%
Level 3- 33%
Level 4- 12%

Grade 2

Level 1- 11%
Level 2- 31%
Level 3- 48%
Level 4- 10%

Grade 3

Level 1- 12%
Level 2- 31%
Level 3- 42%
Level 4- 15%

Grade 4

Level 1- 16%
Level 2- 27%
Level 3- 39%
Level 4- 18%

Grade 5
Level 1- 13%
Level 2- 15%
Level 3- 40%
Level 4- 32%
Grade 6

Level 1- 7%
Level 2- 30%
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Grade 3: 13%
Grade 4: 17%
Grade 5: 17%
Grade 6: 16%
Grade 7: 17%
Grade 8: 18%

Year of Assessment 2025-2026

All English Learner students in all
grade levels will increase one level.
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Level 3- 50%
Level 4- 13%

Grade 7

Level 1- 14%
Level 2- 21%
Level 3- 47%
Level 4- 18%

Grade 8

Level 1- 0%
Level 2- 13%
Level 3- 52%
Level 4- 35%

Reclassification Percentage of English | 31% (N=68) of EL students in 3rd-8th |Increase the total percent of EL
Learners in 3rd - 8th grade grade (N=222) were reclassified. students in 3rd -8th grade who
Reclassify to 40%.

Strategies/Activities
Complete the Strategy/Activity Table with each of your school’s strategies/activities. Add additional rows as necessary.

Strategy/ Description Students to be Served | Proposed Expenditures
Activity #
1.1 Provide appropriate operating costs to ensure full | Al Students 20000
access to equipment, materials, supplies and LCFF
services to support the core instructional programs 4000-4999: Books And
and instrument repairs. Repair and/or replace Supplies
instructional and office technology equipment, Warehouse Materials
including services to ensure confidentiality of 4000
documentation and sensitive student information. LCFF

5000-5999: Services And
Other Operating Expenditures
Maintenance Agreement and
Repairs

3000

LCFF

5700-5799: Transfers Of
Direct Costs

Publication and Graphic
Services

15969

LCFF

4000-4999: Books And
Supplies

Materials and supplies,
including PE uniforms

1.2 Full Implementation of systematic instruction of All Students
Language Arts, Mathematics, and English ) District Funded
Language Development via first Instruction and English Learners 1000-1999: Certificated
using district adopted curriculum materials. Hispanic Personnel Salaries

. ) Curriculum materials
Socioeconomically

Disadvantaged
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1.3 Implement the Dual Language Immersion Program
in TK-8th. In K-6, teachers will implement the
Biliteracy Unit Framework roll out from the DLI
units. Teachers will be released during power
planning days to collaborate in order to develop
standards-based lessons for instruction and
analyze data with the support of the Site TOSA.
Regularly conduct Dual Language Immersion (DLI)
meetings to support teachers in the biliteracy
program. New DLI teachers will have opportunities
to observe experienced teachers.

14 Teachers will provide Designated and Integrated
ELD instruction to increase English Language
proficiency. Teachers will ensure full
implementation of district adopted ELD curriculum
and provide supports with use of scaffolds and
strategies to make the content comprehensible to
English Learners. Admin will ensure that

appropriate time in ELD is provided on a daily basis

through class schedules and classroom
observations.

1.5 Provide differentiated support and
accommodations to students with special needs as
specified in their IEPs within their General
Education classes. Monitor students' progress on
goals and objectives, and make recommendations
for necessary supports and services during their
Initial, Annual, and Triennial IEP meetings.

1.6 Continue the implementation of the MTSS (Multi-
Tiered System of Supports) framework, including
Student Support Teams (SSTs), to identify and
address barriers that hinder student success. This
approach will provide targeted Tier I, I, and Il
interventions in small group settings for students
performing below grade level in ELA, Math, and/or
ELD. Interventions will take place during core
instruction as well as through before- and after-
school tutoring opportunities. Tier Il supports, such
as the Read Naturally Live program, will be utilized
to support student progress.

School Plan for Student Achievement (SPSA)

Students with
Disabilities

All Students
English Learners
Hispanic

Socioeconomically
Disadvantaged

Students with
Disabilities

English Learners

Students with
Disabilities

All Students
English Learners

Socioeconomically
Disadvantaged

Students with
Disabilities
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District Funded
1000-1999: Certificated
Personnel Salaries
Teacher and Site TOSA
Salaries

11200

Title |

1000-1999: Certificated
Personnel Salaries
Substitute Salary (2 subs per
day)

2500

Title |

3000-3999: Employee
Benefits

Substitute Benefits

District Funded
1000-1999: Certificated
Personnel Salaries
Teacher and Administrator
Salaries

12800

LCFF

1000-1999: Certificated
Personnel Salaries
Substitute Salaries (32 days x
2 subs @ $200)

3127

LCFF

3000-3999: Employee
Benefits

Substitute benefits

Substitutes-see Goal 1.5

ELOP

1000-1999: Certificated
Personnel Salaries
Teacher extra hours for
tutoring before/after school

District Funded

1000-1999: Certificated
Personnel Salaries

Literacy Intervention teacher
salary

39107

LCFF - Intervention
2000-2999: Classified
Personnel Salaries

Cesar E. Chavez TK-8 School



Paraeducator Salary (2)

14400

LCFF - Intervention
3000-3999: Employee
Benefits

Paraeducator Benefits
1690

LCFF - Intervention
5800: Professional/Consulting
Services And Operating
Expenditures

Read Naturally Software

1.7 Conduct Section 504 meetings to determine All Students
student eligibility for supports and/or )
accommodations. English Learners
Socioeconomically Substitutes-see Goal 1.5
Disadvantaged
Students with
Disabilities
1.8 All students will be reading by third grade. The All Students
Accelerated Reader program will be implemented District Funded
and monitored by teachers. Students in grades 2nd 5000-5999: Services And
to 8th will be required to read independently to Other Operating Expenditures
meet their trimester point goals with 85% accuracy. Accelerated Reader Program
Students in Kinder to 1st grade will be required to Software
read at least 8 books (independently or with
support) per trimester with 85% accuracy. District Funded
Teachers will set up goals for each student at the 1000-1999: Certificated
beginning of each trimester. Personnel Salaries

Teacher salaries

District Funded
2000-2999: Classified
Personnel Salaries
Library Media Tech Salary
500

LCFF

2000-2999: Classified
Personnel Salaries
Library/Media Tech extra

hours
3000
LCFF
4000-4999: Books And
Supplies
Academic Incentives for
students
1.9 Primary grades will hold students to high frequency | Al Students
word recognition at: District Funded
1000-1999: Certificated
K - First 100 Fry words per year (English) Personnel Salaries
1 - Second 100 Fry words per year (English) Teacher Salaries
2 - Third 100 Fry words per year (English)
K - First 100 high frequency words (Spanish)
1 - Second 100 high frequency words (Spanish)
2 - Third 100 high frequency words (Spanish)
1.10 To increase the number of 8th grade students All Students
promoting at the standards established by Board District Funded
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School Plan for Student Achievement (SPSA)

Policy, counselors will hold presentations for 8th
grade students addressing the following topics:
How to succeed in school, Calculating your GPA,
Promotion requirements.

Additionally, school counselors will identify 7th
grade "at promise" students who are not meeting
Board Policy criteria for 8th grade promotion
eligibility to participate in "Operation Si Se Puede!"
and meet at regular intervals with them and their
families to develop a plan for success and monitor
their work completion and grades. Students who
are falling behind in work completion will be
supported through the "Zeroes Aren't Permitted"
(ZAP) initiative.

All Students will be given the opportunity to learn
through technology apps, software, and
subscriptions enhancing reading and writing skills
through learning experiences focused on
supporting intervention and enriching activities
through one-to-one devices (Myon, Lexia, ST Math,
AR, Read Naturally, iStation, and IXL).

As a component of the Prop 28 Art & Music Grant
funding, a Music Teacher will provide enrichm
students' understanding of music fundamentals.
Music instruction will be offered to TK-5 students
once to twice weekly, and in Middle School, Music
will be available as an elective within the Master
Schedule. Equipment, materials, and supplies will
be furnished to sustain the program's operational
needs.

TK - Using voices and classroom instruments to
explore types of sounds, echoing simple melodies,
and movie bodies to the beat.

K - Students maintain a steady beat, sing simple
familiar songs with accurate pitch and rhythm,
distinguish between vocal timbres.

1st - Read and play simple rhythm patterns, identify
the four instrument familiars, and sing a short
melody in tune with others.

2nd - Read and play simple rhythm patterns with
rests, recognize high vs low pitches and use
solfege (do re mi etc.) and perform simple rhythmic
and melodic patterns using boom whackers,
handbells, or xylophones.

3rd - Produce clear tone and play short melodies
using basic record notes, read basic treble clef and
short rhythm and melodic patters, single simple
rounds and partner songs

4th - Play three common ukulele chords and strum
and play in rhythm, perform rhythm patterns

5th - Play three to four basic guitar chords,
compose a short song and record it using digital

All Students

All Students
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1000-1999: Certificated
Personnel Salaries
Counselor Salary

District Funded
5000-5999: Services And

Other Operating Expenditures

Application Costs

107000

Prop 28

1000-1999: Certificated
Personnel Salaries
Music Teacher Salary
24025

Prop 28

3000-3999: Employee
Benefits

Music Teacher Benefits
2940

Prop 28

4000-4999: Books And
Supplies

Materials and equipment

Cesar E. Chavez TK-8 School



School Plan for Student Achievement (SPSA)

tools, listen describe and compare music from
various cultures and historical periods.

Middle School - Beginning Guitar Class"

Provide enrichment opportunities for students to
expand on or introduce subjects and concepts
taught in the classroom (such as field trips, virtual
experiences, assemblies, and/or guest speakers).

Students will participate in annual enriching
learning experiences tied to the BUFs or to extend
understanding of grade level standards.

Kindergarten - Santa Barbara Zoo
1st - Moxie, Community Garden
2nd - Museum of Agriculture Santa Paula, LA Zoo

3rd - Heritage Square, Moorpark Zoo, Natural
History Museum

4th grade - Santa Barbara Mission

5th - Ronald Reagan Presidential Library
6th - Community College

7th - Griffith Observatory, La Brea Tar Pits

8th - Museum of Tolerance, CSUCI campus

Create project-based learning showcases (cross
curricular middle school projects, passion projects,
etc.) to have students reach collaboration,
innovation, and problem solver aspects of the OSD
student profile.

Hold academic competitions, events, and
experiences for students to develop and showcase
the characteristics of the Student Profile (ex.
Spelling Bees, African American Speech Contest,
Youth Cinema Project, Battle of the Books,
Pathway Towards Biliteracy, Cesar Chavez Art and
Writing Competition, Math Competition, etc.)

Support the AVID program with tutors, materials,
and field trips. Support with AVID students taking a
larger leadership role at the school to develop
critical social and leadership skills for academic
success.

All Students

All Students

All Students

Students with
Disabilities

All Students
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District Funded

1000-1999: Certificated
Personnel Salaries

Teacher salaries

23800

LCFF

5000-5999: Services And
Other Operating Expenditures
Entrance Fees,
Transportation, Contracts

District Funded
1000-1999: Certificated
Personnel Salaries
Teacher Salaries

Materials and Supplies-see
Goal 1.1

District Funded
1000-1999: Certificated
Personnel Salaries
Teacher Salaries

District Funded
1000-1999: Certificated
Personnel Salaries
Youth Cinema Project
Contract with District

Field Trip costs-see Goal 1.13
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1.17  Aligned with the school's Communication Arts All Students

focus, a group of 5th grade and a group of 8th District Funded

grade students will take part in the Youth Cinema 1000-1999: Certificated
Project. This initiative, backed by the Youth Personnel Salaries
Cinema Project (YCP), will enrich project-based Teacher Salaries

learning by giving students the chance to write,
produce, act in, and film their own projects.

1.18 The After School Program will be offered to All Students
students in grades 1st-8th and will provide ASES
enrichment for students through opportunities for Homeless 2000-2999: Classified
collaborative learning and hands-on academic and ' Hispanic Personnel Salaries
physical activities. McKinney Vento (Homeless), . ) Personnel Salaries
Hispanic, and SED students will be prioritized for | Socioeconomically
acceptance into the After School Program. Disadvantaged

1.19 | A Teacher Liaison will be designated for the After | A|| Students
School Program to coordinate communication with ELOP
the program and help support school needs by 1000-1999: Certificated
organizing curriculum, providing modeling, Personnel Salaries
mentoring, and professional development for after Teacher Liaison Salary
school staff.

1.29

Annual Review
SPSA Year Reviewed: 2024-25

Respond to the following prompts relative to this goal. If the school is in the first year of implementing the goal, an analysis
is not required, and this section may be left blank and completed at the end of the year after the plan has been executed.

Analysis
Describe the overall implementation and effectiveness of the strategies/activities to achieve the articulated goal.

Overall, the implementation of planned activities was largely successful, with most initiatives executed as intended.
Notable progress was observed in several areas, including a rise in the student reclassification rate to 31%, reflecting a
4% increase from the previous year. Additionally, some teachers have begun adopting improved practices in instruction,
intervention, grading, and maintaining high expectations, leading to measurable gains in student outcomes within those
classrooms.

However, to realize schoolwide impact, these effective practices must be implemented consistently across all
classrooms. The leadership team has taken a more proactive role in setting clear expectations and establishing a strong
instructional culture, which will be essential in driving the sustained cultural and instructional shifts needed for continued
improvement.

Describe any major differences between the intended implementation and/or the budgeted expenditures to implement the
strategies/activities to meet the articulated goal.

This year, the site was unable to hire a TOSA as planned, which resulted in limited support and guidance for grade-level
teams during Power Planning Days. Despite this challenge, all budgeted items—including Read Write Think and Power
Planning Days—were fully utilized. There were no significant changes to the budget or reallocation of funds.

Describe any changes that will be made to this goal, the annual outcomes, metrics, or strategies/activities to achieve this
goal as a result of this analysis. Identify where those changes can be found in the SPSA.

This year, a partnership was established with Orenda Education to serve as the primary support provider for
implementing Professional Learning Communities (PLCs) and ongoing improvements in instructional practices. To
further strengthen collaboration, additional funding was allocated for substitute coverage to support dedicated planning
days for K—6 Dual Language Immersion (DLI) teachers, enabling them to focus on high-quality lesson design. (Goal 5.1)
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Additionally, the California Education Partners "On Track" program will continue into the upcoming year to further
support student progress and school improvement efforts (Goal 3.4).
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Goals, Strategies, & Proposed Expenditures

Complete a copy of the following table for each of the school’s goals. Duplicate the table as needed.

Goal 2

Title and Description of School Goal
Broad statement that describes the desired result to which all strategies/activities are directed.

Learning Environment and School Climate
Create and maintain safe, affirming, equitable, and enriched culturally and linguistically sustaining multilingual learning
environments of high intellectual performance across all content areas and in all areas needed for 21st century success.

LCAP Goal to which this School Goal is Aligned
LCAP goal to which this school goal is aligned.

LCAP Goal 2 - Learning Environment and School Climate

Identified Need

A description of any areas that need significant improvement based on a review of Dashboard and local data, including
any areas of low performance and significant performance gaps among student groups on Dashboard indicators, and any
steps taken to address those areas.

Support a multi-tiered system of support (MTSS).
Foster access, equity and inclusion.

Utilize restorative practices.

Create affirming learning environment and relationships.
Maintain safe and inviting facilities and grounds.

Annual Measurable Outcomes
Identify the metric(s) and/or state indicator(s) that your school will use as a means of evaluating progress toward
accomplishing the goal.

Metric/Indicator Baseline/Actual Outcome Expected Outcome
Attendance Rates Based on the ADA report run on Increase Chavez attendance rate to
Chronic Absenteeism 5/24/25, Chavez had an overall 98%.

Enroliment of 742 students with 95%
Average Daily Attendance Rate. Decrease the amount of student

chronic absenteeism by 10%.
15% (n=112) students were chronically
absent.

Suspension Rates As of report run on 5/24/25, the Decrease the amount of school
number of suspension incidents was suspension incidents by 10%.
19 (n=13 students = 1>% of total
number of students).

Panorama Survey Spring 2025 Data: Increase the percent of students in
each- category by 10%.
Grades 3-5
Teacher Student Relationships: 71%
Self-Management 59%
Sense of Belonging: 58%
Social Awareness: 58%
Engagement 51%
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Growth Mindset 49%
Emotional Regulation 46%

Grades 6-8

Self Management 57%

Awareness 43%

Teacher-Student Relationships 43%
Growth Mindset 41%

Emotional Regulation 40%

Sense of Belonging 40%
Engagement 28%

Strategies/Activities
Complete the Strategy/Activity Table with each of your school’s strategies/activities. Add additional rows as necessary.

Strategy/ Description Students to be Served | Proposed Expenditures
Activity #
21 Continue implementation of the positive behavior | Al Students 1000

support model school-wide. PBIS committee will LCFF
identify areas of need and opportunities to enhance 1000-1999: Certificated
the PBIS model. Staff will fully implement the Personnel Salaries
SOAR (Guidelines for Success). The specific focus PBIS team extra hours
this year will be continuing the incentive program 223
based on SOAR, establishing structured LCFF
playground activities, and enforcing clear and 3000-3999: Employee
common expectations on locations around school Benefits
and in the classroom for all grade levels. Provide PBIS team Benefits
extra hours for Planning Days/Meetings for PBIS to 2000
plan during the summer, as well as events LCFF
throughout the year (ex. parent workshops in 4000-4999: Books And
evening etc.). Supplies

Incentives for PBIS

2.2 Staff will follow the Multi Tiered Systems of All Students
Supports (MTSS) pyramid for behavior and social- )
emotional supports. Counselors/administrators will = English Learners
implement restorative approaches for Positive Students with No additional cost
Behavior Interventions and Supports including Disabilities
restorative and community circles and/or small

: Socioeconomicall
group counseling groups. y

Disadvantaged

Foster Youth
2.3 Implementation of "Second Step" curriculum in all | Al Students
classrooms across all grade levels. Teachers will ) District Funded
receive training on its use and monitoring. English Learners 1000-1999: Certificated
Students with Personnel Salaries
Disabilities Teacher Salaries
Foster Youth

Socioeconomically
Disadvantaged

24 Mitigate interpersonal issues and self-regulation to | A|| Students
decrease suspension incidents. Student discipline ) District Funded
data will be monitored at the end of each trimester = Students with 1000-1999: Certificated
by administration and the PBIS Team to identify Disabilities Personnel Salaries
trends and patterns of behavior and types of English Learners Administration and Teacher
incidents. This data will serve to reevaluate Hispanic Salaries

structures and procedures and identify additional
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2.5

2.6

2.7

2.8

2.9

210

211

212

needs in supporting students with positive Students with
behavior. Disabilities

Socioeconomically
Disadvantaged

The school will hold regular MTSS and Student All Students
Success Team (SST) meetings to identify students

in need of more social-emotional or behavioral

support. PBIS Care team will receive and respond

to referrals from teachers.

Kinder through eighth grade students will All Students
participate in the Panorama Social Emotional

Learning Survey to identify individual student

needs, identify school trends, and provide Tier |l

interventions.

School Counselors and the Mental Health Clinician | aA| Students

will work with students and families regarding )

behavior and social-emotional concerns, English Learners
individually and/or in small groups or the class Socioeconomically
setting. The focus for this year will be establishing ' pjsadvantaged
consistent groups for emotional regulation and

social skills. (Tier I, 11, & IIl) SEE;’&T&?GLV”“
Provide Tier | social emotional sensory boxes to All Students
teachers who have students who have been

identified as needing self-regulation support and

tools.

Outreach Specialist and Staff will collaborate to All Students

identify students with needs and provide supports
to families and students.

Student attendance will be monitored on a biweekly | Al Students
basis by the attendance tech, ORC, and

administration to identify trends and patterns of English Learners
attendance in order to support students and Students with
families. Identified students will be placed on Disabilities

attendance contracts, incentives will be provided,
parents will be conferenced with, and home visits
will be conducted. Regular tardy sweeps will be
implemented for middle school.

Socioeconomically
Disadvantaged

The Wellness Center will be open for student use | A|| Students
as well as used as a center for planned activities at

lunch and other unstructured times to provide a

space for students to learn social-emotional skills

and build relationships with peers. It will also be

open as a Homework space for students identified

as needing additional support through Operation Si

Se Puede.

The Safety Committee will revise and monitor the | Aj| Students
Comprehensive School Safety Plan and provide

Disaster Preparedness training to staff. All staff and

students will participate in emergency

preparedness drills: fire drills (monthly); earthquake

drills (bi-monthly); lockdown drills (2x's yearly); and

a Schoolwide Evacuation (once a year).
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Substitutes-see Goal 1.5

District Funded
1000-1999: Certificated
Personnel Salaries
Counselor and Teacher
Salaries

District Funded

1000-1999: Certificated
Personnel Salaries
Counselor and Mental Health
Clinician Salaries

Materials and Supplies- see
Goal 1.1

District Funded
2000-2999: Classified
Personnel Salaries
ORC Salary

District Funded
1000-1999: Certificated
Personnel Salaries
Staff Salaries

District Funded
1000-1999: Certificated
Personnel Salaries
Counselor Salaries

District Funded
1000-1999: Certificated
Personnel Salaries
Administrator and Teacher
Salaries

District Funded
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213

214

2.15

2.16

219

School Plan for Student Achievement (SPSA)

In order to ensure safety and build a positive
school climate, campus supervisors will monitor
students before school, at lunch, at recess, and in
the hallways and passing periods.

In order to support the Core Academics of
students, the Administration, ORC, and Counselor
will hold regular social skills and "Guidelines for
Success" assemblies once per trimester.

For the first 3 weeks of school, all teachers will
focus on establishing classroom expectations,
setting routines and procedures, and building
student relationships.

Reinforce structure on the playground to support
students in making positive choices and create a
safer play environment for students. Areas are
color coded to correspond to the activities and
equipment that can be used in certain areas,
(i.e.basketball courts will be the orange area and
only basketballs should be used in that area).
Equipment will be replenished.

To increase meaningful participation, school
connectedness and build a positive school culture,
spirit weeks will be implemented throughout the
year following the district identified Monthly themes
and a schoolwide flag salute will be conducted
once weekly with positive messages and
recognition of students.

Host events to build school spirit and community,
including the Sports Banquet, Talent Show, Winter
Showcase, 8th grade celebration activities, parent
volunteer appreciation event, Dia del Nifio, etc.

Annual Review
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All Students

All Students

All Students

All Students

All Students

2000-2999: Classified
Personnel Salaries

8 Campus Assistants salaries
2500

LCFF

2000-2999: Classified
Personnel Salaries
Campus Supervisor extra
hours

938

LCFF

3000-3999: Employee
Benefits

Campus supervisor benefits

District Funded
2000-2999: Classified
Personnel Salaries
Campus Supervisors-see
Goal 2.12

District Funded
1000-1999: Certificated
Personnel Salaries
Staff Salaries

Recess equipment and
sighage-see Goal 1.1

District Funded
1000-1999: Certificated
Personnel Salaries
Staff Salaries

Campus supervisor Extra
hours-see Goal 2.12
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SPSA Year Reviewed: 2024-25

Respond to the following prompts relative to this goal. If the school is in the first year of implementing the goal, an analysis
is not required, and this section may be left blank and completed at the end of the year after the plan has been executed.

Analysis
Describe the overall implementation and effectiveness of the strategies/activities to achieve the articulated goal.

This year, the overall implementation of strategies and activities to achieve the articulated goal was effective and
impactful. The introduction of a Student Leadership Group provided students with a platform to advise the principal on
school-related issues, contribute to meaningful changes, and take an active role in leading "No Place for Hate"
initiatives. These efforts, along with the introduction of new sports programs and the continued implementation of
restorative practices, contributed to a significant increase in school spirit, support for positive behavior, and a noticeable
decrease in suspensions and student discipline referrals.

Additionally, the school expanded its focus on student well-being and engagement by implementing more consistent
counseling groups and establishing student voice advisory groups. These initiatives strengthened school connectedness
and student engagement. The implementation of Positive Behavioral Interventions and Supports (PBIS) was especially
successful, culminating in the school being recognized by the California PBIS Coalition as a Silver-level PBIS recipient.
These outcomes reflect strong progress toward the goal and highlight the effectiveness of the strategies in creating a
positive and inclusive school culture.

Describe any major differences between the intended implementation and/or the budgeted expenditures to implement the
strategies/activities to meet the articulated goal.

There were no major differences between the intended implementation of actions and the proposed expenditures. All
activities for the most part were carried out as planned and remained aligned with the allocated budget.

Describe any changes that will be made to this goal, the annual outcomes, metrics, or strategies/activities to achieve this
goal as a result of this analysis. Identify where those changes can be found in the SPSA.

Next year, we will maintain a strong focus on positive and proactive strategies to improve student behavior and increase
engagement. Building on what we already have established, we will continue to reinforce and refine behavioral
expectations across all settings. As a result of these efforts, we anticipate a continued decline in suspension rates and a
reduction in office discipline referrals. Additionally, the PBIS Team plans to apply for Platinum Recognition through the
California PBIS Coalition, reflecting our commitment to sustaining and deepening effective practices that support a
positive school climate. (Goals 2.14-2.19)
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Goals, Strategies, & Proposed Expenditures

Complete a copy of the following table for each of the school’s goals. Duplicate the table as needed.

Goal 3

Title and Description of School Goal
Broad statement that describes the desired result to which all strategies/activities are directed.

Guidance and support to the site.

Provide strategic direction, guidance, and support focused on improving the quality of instruction, interaction, and
engagement in every classroom, so that all students reach high levels of academic excellence, multilingual achievement,
global competency, and healthy identity development, agency and voice.

LCAP Goal to which this School Goal is Aligned
LCAP goal to which this school goal is aligned.

LCAP Goal 3 - Guidance and Support to Sites and District Departments.

Identified Need

A description of any areas that need significant improvement based on a review of Dashboard and local data, including
any areas of low performance and significant performance gaps among student groups on Dashboard indicators, and any

steps taken to address those areas.
Foster a culture of empowerment.

Provide professional learning and support.
Provide recognition to staff and students.
Utilize student assessment to measure student learning.

Annual Measurable Outcomes
Identify the metric(s) and/or state indicator(s) that your school will use as a means of evaluating progress toward

accomplishing the goal.
Metric/Indicator

Star Early Literacy

Star Reading

School Plan for Student Achievement (SPSA)

Baseline/Actual Outcome

Year of Assessment 2024-2025
Percentage of students who scored
At/Above Benchmark on the Spring
Assessment:

Kindergarten:

In English 49%
In Spanish 78%

Grade 1:

In English 34%
In Spanish 70%

Year of Assessment 2024-2025
Percentage of students who scored
At/Above Benchmark in Star Reading
on the Spring Assessment:

English Reading:
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Expected Outcome

Year of Assessment 2025-2026

The percentage of students who will
score At/Above Benchmark on the
Spring Assessment will increase by
____in order to have 80% of students
At/Above Benchmark in the next 4
years.

8% in Kindergarten in both English and
in Spanish.

12% in Grade 1 in both English and in
Spanish.

Year of Assessment 2025-2026
The percentage of students who will
score At/Above Benchmark on the

Spring Assessment will increase by
____in order to have 80% of students
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Star Math

CAASPP ELA and Math

School Plan for Student Achievement (SPSA)

Grade 2: 15%
Grade 3: 18%
Grade 4: 20%
Grade 5: 29%
Grade 6: 22%
Grade 7: 26%
Grade 8: 23%

Spanish Reading

Grade 2: 51%
Grade 3: 53%
Grade 4: 46%
Grade 5: 49%
Grade 6: 53%
Grade 7: 70%
Grade 8: 87%

Year of Assessment 2024-2025

Percentage of students who scored
At/Above Benchmark on the Spring
Assessment:

Grade 1: 33%
Grade 2: 16%
Grade 3: 29%
Grade 4: 13%
Grade 5: 11%
Grade 6: 17%
Grade 7: 8%

Grade 8: 5%

Year of Assessment 2024-2025
(Preliminary Scores)

Percent of students who
Met/Exceeded Benchmark in ELA is:

29% in Grade 3
27% in Grade 4
27% in Grade 5
29% in Grade 6
38% in Grade 7
27% in Grade 8

Percent of students who
Met/Exceeded Benchmark in MATH is:

27% in Grade 3

11% in Grade 4
14% in Grade 5
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At/Above Benchmark in the next 4

years.

English Reading:

Grade 2: 16%
Grade 3: 16%
Grade 4: 13%
Grade 5: 13%
Grade 6: 15%
Grade 7: 14%
Grade 8: 14%

Spanish Reading:

Grade 2: 7%
Grade 3: 7%
Grade 4: 9%
Grade 5: 8%
Grade 6: 7%
Grade 7: 5%
Grade 8: 5%

Year of Assessment 2025-2026

The percentage of students who will
score At/Above Benchmark on the
Spring Assessment will increase by
____in order to have 80% of students
At/Above Benchmark in the next 4

years.

Grade 1: 12%
Grade 2: 16%
Grade 3: 13%
Grade 4: 17%
Grade 5: 17%
Grade 6: 16%
Grade 7: 18%
Grade 8: 19%

Year of Assessment 2025-2026

Increase the percentage of students in
Met/Exceeded Standard by on
the 2025-2026 CAASPP Assessment
in order to have 80% of students score
Met/Exceeded Benchmark in the next

4 years.
ELA

Grade 3: 13%
Grade 4: 16%
Grade 5: 16%
Grade 6: 13%
Grade 7: 11%
Grade 8: 16%

Math
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Kindergarten -8th grade: English
Learners ELPAC Assessments

School Plan for Student Achievement (SPSA)

16% in Grade 6
12% in Grade 7
8% in Grade 8

Year of Assessment 2024-2025

Percent of students who scored in

each ELPAC level:

Kindergarten

Level 1- 18%
Level 2- 43%
Level 3- 31%
Level 4- 8%

Grade 1

Level 1- 15%
Level 2- 40%
Level 3- 33%
Level 4- 12%

Grade 2

Level 1- 11%
Level 2- 31%
Level 3- 48%
Level 4- 10%

Grade 3

Level 1- 12%
Level 2- 31%
Level 3- 42%
Level 4- 15%

Grade 4

Level 1- 16%
Level 2- 27%
Level 3- 39%
Level 4- 18%
Grade 5

Level 1- 13%
Level 2- 15%
Level 3- 40%
Level 4- 32%
Grade 6

Level 1- 7%
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Grade 3: 13%
Grade 4: 17%
Grade 5: 17%
Grade 6: 16%
Grade 7: 17%
Grade 8: 18%

Year of Assessment 2025-2026
All English Learner students in all

grade levels will increase one level on
the 2024-2025 ELPAC.
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Reclassification Percentage of English
Learners in 3rd - 8th grade

Strategies/Activities

Level 2- 30%
Level 3- 50%
Level 4- 13%

Grade 7

Level 1- 14%
Level 2- 21%
Level 3- 47%
Level 4- 18%

Grade 8

Level 1- 0%
Level 2- 13%
Level 3- 52%
Level 4- 35%

31% (N=68) of EL students in 3rd-8th | Increase the total percent of EL
grade (N=222) were reclassified. students in 3rd -8th grade who
Reclassify in 2024-2025 to 35%.

Complete the Strategy/Activity Table with each of your school’s strategies/activities. Add additional rows as necessary.

Strategy/ Description Students to be Served | Proposed Expenditures
Activity #
3.1 In order to facilitate improved writing instruction, K- | Al Students 49350
6 teachers and 7/8 ELA teachers will continue work Title |
with "Read, Write, Think" for targeted and 5800: Professional/Consulting
sustained support for integrating Writer's Workshop Services And Operating
into existing bi-literacy units across grades and Expenditures
Common Core State Standards. They will have 21 Read Write Think Contract (
days of in-depth PD focused on writing instruction. 12600
RWT consultants will work closely with teachers Title |
through collaborative lesson studies, co-planning, 1000-1999: Certificated
modelling, and reflective practice in efforts to Personnel Salaries
enhance the quality of writing instruction and Substitute Salaries (3 for 21
improve academic achievement. days @ $200/day)
2812
Title |
3000-3999: Employee
Benefits
Substitute Benefits
3.2 The school will offer professional development All Students 1800
opportunities for both teachers and administrators ) LCFF
in key instructional areas, including PLCs, ELA, English Learners 1000-1999: Certificated
DLI, Math, and both integrated and designated Students with Personnel Salaries
ELD. These learning opportunities are aimed at Disabilities Substitute Salaries (3 for 3
enhancing instructional practices to boost student days @ $200/day)
achievement and engagement. Conferences may 402
include the CA Assessment Conference, which will LCFF
provide deeper insights into state assessments and 3000-3999: Employee
support efforts to improve student performance on Benefits
standardized tests. Substitute Benefits
5600
LCFF

School Plan for Student Achievement (SPSA)
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3.3

3.4

3.5

3.6

3.7

3.8

School Plan for Student Achievement (SPSA)

In order to maximize use of Accelerated Reader
(AR), the school will provide professional
development in AR to all teachers to ensure full
participation and maximize implementation. For
students, the school will provide incentives for
those that reach their goals at the end of each
trimester. For each trimester goal, students will get
a reward. Students who reach their goals for all
three trimesters will participate in a special
celebration.

To support greater academic achievement for
middle school students, we will continue our work
with California Ed Partners "On Track" program.
This pilot study began with 2 teachers improving
teaching practices (ex. reteach/retest strategy) and
the goal is to spread these practices to other
teachers.

All Students

All Students
English Learners

Socioeconomically
Disadvantaged

Students with
Disabilities

The school will provide professional development
to campus supervisors in regard to supporting
students with positive behavior, discipline, and
safety. Training can include CHAMPS, PBIS, and
NCPI.

To enhance student voice and agency, the
principal will establish Student Leadership groups
and hold monthly meetings with them. These
groups will include students in grades 3-5, 6-8,
and rotating cohorts from grades K-2, providing
opportunities for students to develop confidence
and gain experience in self-advocacy.

All Students

All Students

Hold monthly awards assemblies for TK-5 and
Trimester Award assemblies for middle school to
recognize improvement, merit (academic
achievement), overall excellence (academics and
character), and traits of the OSD Student Profile.

All Students

Hold an end of the year award celebration to
present: "Soaring Eagle Award" (academics),
"Cesar Chavez Award" (citizenship and character),
"Rising Eagle Award" (improvement), "Club180"
(attendance) to encourage student motivation for
high achievement, character development, and
attendance.

Once per trimester, students in middle school will
be provided rewards that celebrate students who
are demonstrating proficiency in academics ("ABC
Fun Day").

All Students
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5700-5799: Transfers Of
Direct Costs

Travel and Conference costs:
CAASPP Conference for 4
staff

Salaries and Materials and
Supplies-see Goal 1.8

District Funded

5800: Professional/Consulting
Services And Operating
Expenditures

Cal Ed Partner Contract

District Funded

5000-5999: Services And
Other Operating Expenditures
Travel and Conference costs
(2x per year)

District Funded
2000-2999: Classified
Personnel Salaries
See Goal 2.12

No addiitonal cost

3000

LCFF

4000-4999: Books And
Supplies

Incentives

1500

LCFF

4000-4999: Books And
Supplies

Rewards for Students
w/ABCs
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3.9 To support the AVID Elective, teachers and All Students 1800

administrators will be given the opportunity to Title |
attend professional development, including the 1000-1999: Certificated
AVID Summer Institute. Following the training, Personnel Salaries
participants will share their insights and best Teacher extra hours
practices with the broader teaching staff through 3000
presentations, fostering schoolwide implementation Title |
of AVID strategies and promoting collaborative 1000-1999: Certificated
professional growth. Personnel Salaries
Administrator exra hours
1072
Title |
3000-3999: Employee
Benefits
Teacher and Administrator
Benefits
6696
Title |

5000-5999: Services And
Other Operating Expenditures
Travel and Conference Costs

Annual Review

SPSA Year Reviewed: 2024-25

Respond to the following prompts relative to this goal. If the school is in the first year of implementing the goal, an analysis
is not required, and this section may be left blank and completed at the end of the year after the plan has been executed.

Analysis
Describe the overall implementation and effectiveness of the strategies/activities to achieve the articulated goal.

Based on data from the 2024—2025 school year, most students and grade levels demonstrated overall improvement,
indicating that the strategies and actions outlined in last year’s plan were effective in moving toward our goals. Key
contributors to this progress included a strong focus on grade-level instruction, focused and intentional professional
development, Power Planning Days for collaborative instructional planning, the use of standardized assessments to
guide instruction, and consistent recognition of student growth and accomplishments. While these gains are
encouraging, we acknowledge that there is still significant work to be done to ensure all students reach proficiency. As a
result, many of the goals from last year’s plan will be continued to build on this momentum and drive further progress.

Describe any major differences between the intended implementation and/or the budgeted expenditures to implement the
strategies/activities to meet the articulated goal.

There were no significant differences between the intended implementation and the expenditures outlined for Goal 1 last
year. Most planned activities were implemented as expected and remained aligned with the allocated budget.

Describe any changes that will be made to this goal, the annual outcomes, metrics, or strategies/activities to achieve this
goal as a result of this analysis. Identify where those changes can be found in the SPSA.

This is a new goal for the upcoming year. Previously, these strategies and activities were included under Goal 1;
however, they are now being established as a distinct focus area. An outcome baseline will be determined during the
current year to measure progress and guide future planning.
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Goals, Strategies, & Proposed Expenditures

Complete a copy of the following table for each of the school’s goals. Duplicate the table as needed.

Goal 4

Title and Description of School Goal
Broad statement that describes the desired result to which all strategies/activities are directed.

Family/Community Alliances for Student Success
Create and grow family and community alliances focused strategically on their collaborative leadership role in supporting
and promoting student success for all students, as defined by the Oxnard Student Profile.

LCAP Goal to which this School Goal is Aligned
LCAP goal to which this school goal is aligned.

LCAP Goal 4 - Family/Community Alliances for Student Success

Identified Need

A description of any areas that need significant improvement based on a review of Dashboard and local data, including
any areas of low performance and significant performance gaps among student groups on Dashboard indicators, and any
steps taken to address those areas.

Create Student Profile Alliances.

Foster family engagement and support.

Provide parent/family resources.

Foster community partnerships and relationship building.
Promote higher education.

Strengthen family/community communications.

Annual Measurable Outcomes
Identify the metric(s) and/or state indicator(s) that your school will use as a means of evaluating progress toward
accomplishing the goal.

Metric/Indicator Baseline/Actual Outcome Expected Outcome
Parent Participation in ELAC Meetings |An average of 15 parents attended Increase parent attendance to ELAC
ELAC meetings. Meetings by 50% this year as

measured by the parent sign in sheets
for each meeting.

English Learner Parent Needs 39 parents responded to the survey. Increase the parent responses by
Assessment Survey 50%.
Panorama LCAP Parent Annual According to the Winter 2025 LCAP Increase the parents responses by
Survey Parent Survey there were 24 parent 50%.

responses.

Strategies/Activities
Complete the Strategy/Activity Table with each of your school’s strategies/activities. Add additional rows as necessary.

Strategy/ Description Students to be Served | Proposed Expenditures
Activity #
4.1 Title 1 meetings will be held to inform parents of All Students
school goals, programs, and activities twice a year, District Funded
at the beginning and the end of year. These will be 1000-1999: Certificated

Personnel Salaries
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4.2

4.3

4.4

4.5

4.6

4.7

School Plan for Student Achievement (SPSA)

the Back to School Night in the Fall and Open
House in the Spring.

Recruit parent representatives (one per class) and
chaperones during Back to School Night and other
beginning of the year events to use them as a way
to further promote parent involvement and
communication for our Parent Committee meetings
(ELAC Meetings, SSC Meetings, PTA) and other
events (Coffee with the Principal, Parent Family
Events, etc.).

Provide an orientation/training for parent
representatives.

Parent/Teacher conferences will be held in the Fall
and the Spring to inform families of students' ELA,
Math, and ELD progress, ensuring the availability
of translation services in order to establish effective
communication between home and school.

Coordinate School Site Council (SSC) meetings
and jointly develop agendas with Council member
input.

The School-Parent Compact will be developed and
revised at parent meetings.

The Parent Involvement Policy will be developed
and revised in collaboration with School Site
Council.

Coordinate English Learner Advisory Council
(ELAC) meetings and jointly develop agendas with
parent input. Students of parents who attend the
meeting will be provided with an incentive to
encourage more participation.

All Students

All Students

All Students

All Students

All Students

Students with
Disabilities
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Staff salaries

District Funded
1000-1999: Certificated
Personnel Salaries
Staff salaries

District Funded
1000-1999: Certificated
Personnel Salaries
Staff salaries

500

LCFF

2000-2999: Classified
Personnel Salaries
Translator extra hours
189

LCFF

3000-3999: Employee
Benefits

Benefits for extra hours

District Funded
1000-1999: Certificated
Personnel Salaries
Principal Salary

District Funded
2000-2999: Classified
Personnel Salaries
ORC salary

District Funded
2000-2999: Classified
Personnel Salaries
Principal Salary

District Funded
3000-3999: Employee
Benefits

ORC salary

District Funded
1000-1999: Certificated
Personnel Salaries
Principal Salary

District Funded
2000-2999: Classified
Personnel Salaries
ORC salary
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4.8

4.9

4.10

4.11

412

413

School Plan for Student Achievement (SPSA)

Parents and guardians of English Learners in need
of supports and strategies for student behavior
expectations may be referred by the ORC to
Parenting Workshops, such as Project2Inspire,
Triple P Classes, and Loving Solutions.

Hold a Parent Informational Night to inform parents
of the Biliteracy Program.

Invite parents of EL students who have been
reclassified to a Reclassification Celebration.
Conduct outreach to parents of students who did
not qualify to explain the impact and risk of
becoming Long Term English Learners, identify
provided supports and how families can support.

Coffee with the Principal meetings will be held to
offer training opportunities for parents to learn how
they can assist their child at home in ELA, Math,
and learn about school goals and happenings with
our school. These meeting will have Mixteco and
Spanish interpreters and will occur once per
trimester.

Parent Teacher Association (PTA) meetings will be
scheduled and agendas will be developed with
parent input.

Work with PTA to offer family and community
events (ex. Dia Del Nifio, Dia De Los Muertos,

English Learners

All Students

English Learners

All Students

All Students

All Students
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1000

Title 111

4000-4999: Books And
Supplies
Refreshments

District Funded
2000-2999: Classified
Personnel Salaries
ORC salary

Refreshments-see Goal 4.7
300

Title 111

2000-2999: Classified
Personnel Salaries
Baby Sitting support
113

Title 111

3000-3999: Employee
Benefits

Staff Benefits

District Funded

1000-1999: Certificated
Personnel Salaries
Administration and Teacher
Salaries

District Funded

1000-1999: Certificated
Personnel Salaries
Administration and Teacher
Salaries

2000

Title 111

5000-5999: Services And

Other Operating Expenditures

Reclassification Celebration

District Funded
1000-1999: Certificated
Personnel Salaries
Staff salaries

500

Title 111

2000-2999: Classified
Personnel Salaries
Interpreter Extra hours

District Funded

1000-1999: Certificated
Personnel Salaries
Administration and Teacher
Salaries

District Funded
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414

4.15

4.16

417

4.18

School Plan for Student Achievement (SPSA)

Lunch on the Lawn, etc.) to strengthen school
culture and parent involvement.

IEP meetings will be held to plan individual student
support instructional needs and other supports.

The school will provide opportunities for parents to
attend site based and other parent trainings to help
increase student success, such as District training,
parent education nights, and conferences such as

CABE Conferences for both teachers and parents.

The school will provide support to homeless and
foster youth families through the school counselor,
outreach specialist and social worker. Their needs
will be communicated through the ORC to the site
staff and will include home visits.

The school will offer a range of parent education
sessions designed to support families and
strengthen home-school connections. Topics will
include transitions to high school and middle
school, TK/K orientation, early literacy
development, and navigating the transition out of
kindergarten. Additional sessions will focus on
understanding A—-G requirements, creating email
accounts, pairing with students’ CANVAS
accounts, and registering for ParentSquare. These

efforts aim to enhance communication and promote

greater parent and family involvement in students'
educational journeys.

The administration and school counselor will
conduct meetings for middle school parents of
students who receive Ds and/or Fs on their
progress reports. These meetings will focus on
setting academic expectations, outlining available
school supports, and providing parents with
strategies to assist their students at home.
Additional topics will include the importance of
consistent attendance, understanding A—G and
promotion requirements, and how to calculate and
monitor GPA to ensure students stay on track for
success.

All Students

Students with
Disabilities

All Students

English Learners

Foster Youth

Homeless

All Students

All Students
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1000-1999: Certificated
Personnel Salaries
Administration and Teacher
Salaries

PTA/PTO

Materials and supplies

District Funded
1000-1999: Certificated
Personnel Salaries
Substitute Salary and
Benefits-see Goal 1.5

Title 111

4000-4999: Books And
Supplies

Refreshments-see Goal 4.7
6015

Title Il

5000-5999: Services And
Other Operating Expenditures
CABE Conference Costs

District Funded
2000-2999: Classified
Personnel Salaries
ORC salaries

District Funded
1000-1999: Certificated
Personnel Salaries
Counselor Salaries

District Funded
1000-1999: Certificated
Personnel Salaries
Staff Salaries

District Funded

1000-1999: Certificated
Personnel Salaries
Administrators and Counselor
Salaries
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4.20

4.21

4.23

4.24

4.25

The school will hold Middle School Orientation
days tailored to the needs of different grade levels.
One orientation will be dedicated to incoming 6th
graders and new students, providing parents with
essential information on how to support their child
during the middle school transition. Topics will
include promotion requirements, high school
preparation, and key details such as schedule pick-
up, teacher introductions, and general school
expectations. Additionally, PE clothes will be
provided for all incoming 6th grade students.

A separate orientation day will be held for 7th and
8th grade students. This will include sessions
addressing grade-specific needs, with an extended
session for 8th grade students focused on
promotion requirements and school policies. These
orientation events aim to ensure a smooth
transition and foster strong partnerships between
families and the school.

Invite parents of 8th grade students to participate in
their child's promotion to high school celebration
ceremony.

Conduct a Parent Needs Survey through Parent
Square to help identify parent needs and supports
for students.

Parents will be notified of upcoming events through
multiple communication channels to ensure broad
access and awareness. These include
ParentSquare, Newsletter, the OSD mobile app,
school display cases, Facebook, and regular
updates to the school website. This multi-platform
approach is intended to keep families well-informed
and engaged in school activities and important
announcements.

The school will host Family Education Nights once
per trimester, focusing on key areas such as
literacy, math, social-emotional learning (SEL), and
Positive Behavioral Interventions and Supports
(PBIS). These events are designed to equip
families with practical strategies and resources to
support their children's academic and personal
growth at home. By fostering collaboration between
school and home, Family Education Nights aim to
strengthen family engagement and promote
student success.

After School Program Parent Nights will be offered
to provide parents with nutrition education, hands-
on tips, games and strategies parents can employ
to assist students with healthy habits and
schoolwork.

Annual Review

School Plan for Student Achievement (SPSA)

All Students

All Students

All Students

All Students

All Students

All Students
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District Funded
1000-1999: Certificated
Personnel Salaries
Staff salaries

500

LCFF

4000-4999: Books And
Supplies

Materials and Supplies

District Funded
1000-1999: Certificated
Personnel Salaries
Parent Square contract

District Funded
1000-1999: Certificated
Personnel Salaries
Personnel Salaries

District Funded
1000-1999: Certificated
Personnel Salaries

Administrator and Counselor

Salaries

ASES
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SPSA Year Reviewed: 2024-25

Respond to the following prompts relative to this goal. If the school is in the first year of implementing the goal, an analysis
is not required, and this section may be left blank and completed at the end of the year after the plan has been executed.

Analysis
Describe the overall implementation and effectiveness of the strategies/activities to achieve the articulated goal.

The implementation of strategies progressed as planned; however, parent engagement continues to be a persistent
challenge district wide. Encouragingly, meaningful progress was observed, especially during community events such as
the Winter Program and Dia del Nifio, which attracted strong participation from both parents and the broader community.
Additionally, the PTA has undergone a successful revitalization, with significant strides made in fundraising and
membership growth. Despite these positive developments, ongoing efforts are needed to strengthen communication with
families and further enhance parent involvement.

Describe any major differences between the intended implementation and/or the budgeted expenditures to implement the
strategies/activities to meet the articulated goal.

There were no significant discrepancies between the planned implementation and the allocated budget; all activities
were carried out as intended within the approved financial parameters.

Describe any changes that will be made to this goal, the annual outcomes, metrics, or strategies/activities to achieve this
goal as a result of this analysis. Identify where those changes can be found in the SPSA.

To support student transitions and enhance family engagement, we are planning several initiatives aimed at
strengthening home-school connections and preparing parents for key academic milestones. One of the primary
activities includes hosting orientation days for both kindergarten (Activity 4.18) and middle school (Activity 4.20). These
events will help families become familiar with school environments, routines, and expectations before the school year
begins. Kindergarten orientation will focus on easing young children and their caregivers into the school experience,
while middle school orientation will guide parents through the academic, behavioral, and structural changes their children
may encounter as they advance in grade levels.

In addition to orientation events, we will place a stronger emphasis on recruiting and training parent representatives
(Activity 4.2). These individuals serve as essential bridges between schools and families, particularly for those who may
face language, cultural, or logistical barriers. By equipping parent representatives with comprehensive training and
assigning them to specific school events, we aim to foster consistent, culturally responsive, and trust-based
communication with all families.

To further support parent involvement and communication, a monthly newsletter will continue to be sent out (Activity
4.23). This newsletter is distributed through ParentSquare and will be posted on the school website, ensuring wide
accessibility. Each edition will highlight upcoming events, provide helpful resources, and offer timely reminders to
families. Through this proactive approach to communication, we seek to keep families informed and actively engaged in
their children’s education throughout the school year.

School Plan for Student Achievement (SPSA) Page 64 of 91 Cesar E. Chavez TK-8 School



Goals, Strategies, & Proposed Expenditures

Complete a copy of the following table for each of the school’s goals. Duplicate the table as needed.

Goal 5

Title and Description of School Goal
Broad statement that describes the desired result to which all strategies/activities are directed.

Transformational leadership and infrastructure

Create a coherent and sustainable districtwide infrastructure and culture to support and communicate the district's
identity and strategic work on behalf of all students; facilitate strategic plan implementation; monitor progress and assess
effectiveness and sustainability; and position the district as a leader in equitable and excellent education.

LCAP Goal to which this School Goal is Aligned
LCAP goal to which this school goal is aligned.

LCAP Goal 5 - Transformational leadership and infrastructure

Identified Need

A description of any areas that need significant improvement based on a review of Dashboard and local data, including
any areas of low performance and significant performance gaps among student groups on Dashboard indicators, and any
steps taken to address those areas.

Ensure strategic plan implementation.

Work toward schoolwide coherence.

Provide accountability and progress monitoring of implementation.
Develop human capital.

Foster communications.

Support finance and technology infrastructure.

Annual Measurable Outcomes

Identify the metric(s) and/or state indicator(s) that your school will use as a means of evaluating progress toward
accomplishing the goal.
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Metric/Indicator

Star Early Literacy

Year of Assessment 2024-2025
Percentage of students who scored
At/Above Benchmark on the Spring
Assessment:

Kindergarten:

In English 49%
In Spanish 78%

Grade 1:

In English 34%
In Spanish 70%

Star Mathematics

Baseline/Actual Outcome

Year of Assessment 2025-2026

The percentage of students who will
score At/Above Benchmark on the
Spring Assessment will increase by

____inorder to have 80% of students

At/Above Benchmark in the next 4
years.

8% in Kindergarten in both English and

in Spanish.

12% in Grade 1 in both English and in

Spanish.

Star Reading
Year of Assessment 2024-2025

Percentage of students who scored

At/Above Benchmark in Star Reading

on the Spring Assessment:
English Reading:

Grade 2: 15%
Grade 3: 18%
Grade 4: 20%
Grade 5: 29%
Grade 6: 22%
Grade 7: 26%
Grade 8: 23%

Spanish Reading

Grade 2: 51%
Grade 3: 53%
Grade 4: 46%
Grade 5: 49%
Grade 6: 53%
Grade 7: 70%
Grade 8: 87%

Year of Assessment 2024-2025

Percentage of students who scored
At/Above Benchmark on the Spring
Assessment:

Expected Outcome

Year of Assessment 2025-2026

The percentage of students who will
score At/Above Benchmark on the
Spring Assessment will increase by
____in order to have 80% of students
At/Above Benchmark in the next 4
years.

English Reading:

Grade 2: 16%
Grade 3: 16%
Grade 4: 13%
Grade 5: 13%
Grade 6: 15%
Grade 7: 14%
Grade 8: 14%

Spanish Reading:

Grade 2: 7%
Grade 3: 7%
Grade 4: 9%
Grade 5: 8%
Grade 6: 7%
Grade 7: 5%
Grade 8: 5%

Year of Assessment 2025-2026

The percentage of students who will
score At/Above Benchmark on the
Spring Assessment will increase by

____in order to have 80% of students
At/Above Benchmark in the next 4
years.

Grade 1: 33%
Grade 2: 16%
Grade 3: 29%
Grade 4: 13%
Grade 5: 11%
Grade 6: 17%
Grade 7: 8%

Grade 8: 5%

Grade 1: 12%
Grade 2: 16%
Grade 3: 13%
Grade 4: 17%
Grade 5: 17%
Grade 6: 16%
Grade 7: 18%
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CAASPP ELA and MATH

Kindergarten -8th grade: English
Learners ELPAC Assessments

School Plan for Student Achievement (SPSA)

Year of Assessment 2024-2025
(Preliminary Scores)

Percent of students who
Met/Exceeded Benchmark in ELA is:

29% in Grade 3
27% in Grade 4
27% in Grade 5
29% in Grade 6
38% in Grade 7
27% in Grade 8

Percent of students who
Met/Exceeded Benchmark in MATH is:

27% in Grade 3
11% in Grade 4
14% in Grade 5
16% in Grade 6
12% in Grade 7
8% in Grade 8

Reclassification Percentage of English
Learners in 3rd - 8th grade

Year of Assessment 2024-2025
(Preliminary Scores)

Percent of students who scored in
each ELPAC level:

Kindergarten

Level 1- 18%
Level 2- 43%
Level 3- 31%
Level 4- 8%

Grade 1

Level 1- 15%
Level 2- 40%
Level 3- 33%
Level 4- 12%
Grade 2

Level 1- 11%
Level 2- 31%
Level 3- 48%
Level 4- 10%

Grade 3
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Grade 8: 19%

Year of Assessment 2025-2026

Increase the percentage of students in
Met/Exceeded Standard by on
the 2025-2026 CAASPP Assessment
in order to have 80% of students score
Met/Exceeded Benchmark in the next
4 years.

ELA

Grade 3: 13%
Grade 4: 16%
Grade 5: 16%
Grade 6: 13%
Grade 7: 11%
Grade 8: 16%

Math

Grade 3: 13%
Grade 4: 17%
Grade 5: 17%
Grade 6: 16%
Grade 7: 17%
Grade 8: 18%

Year of Assessment 2025-2026

All English Learner students in all
grade levels will increase one level.

Cesar E. Chavez TK-8 School



Level 1- 12%
Level 2- 31%
Level 3- 42%
Level 4- 15%

Grade 4

Level 1- 16%
Level 2- 27%
Level 3- 39%
Level 4- 18%

Grade 5

Level 1- 13%
Level 2- 15%
Level 3- 40%
Level 4- 32%

Grade 6

Level 1- 7%

Level 2- 30%
Level 3- 50%
Level 4- 13%

Grade 7

Level 1- 14%
Level 2- 21%
Level 3- 47%
Level 4- 18%

Grade 8

Level 1- 0%
Level 2- 13%
Level 3- 52%
Level 4- 35%

Reclassification Percentage of English |31% (N=68) of EL students in 3rd-8th |Increase the total percent of EL
Learners in 3rd - 8th grade grade (N=222) were reclassified. students in 3rd -8th grade who
Reclassify to 40%.

Strategies/Activities
Complete the Strategy/Activity Table with each of your school’s strategies/activities. Add additional rows as necessary.

Strategy/ Description Students to be Served | Proposed Expenditures
Activity #
5.1 Chavez will implement the Curriculum Alignment All Students

Matrix and corresponding assessments developed ) District Funded
last year as its Guaranteed and Viable Curriculum | English Learners 1000-1999: Certificated
(GVC). Grade-level teams will collaboratively plan | 5ocioeconomically Personnel Salaries
each of the five instructional cycles, integrating Disadvantaged Teacher Salaries and Subs
high-impact teaching strategies and honoring Students with for teacher release time

collective commitments to accelerate learning
through effective first instruction. The focus will
transition to professional learning opportunities that

Disabilities
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include guided instructional planning, data
reflection, item specification analysis, and the
refinement of common formative assessments.
These activities will follow a five-cycle calendar,
with the final cycle concluding before state testing.
As teams complete the full implementation of the
cycles, they will continue to refine the Curriculum
Alignment Matrix based on ongoing reflection and
student performance data.

5.2 Continue implementation of school wide systematic | || Students
writing instruction (K-8) based on Common Core
Writing Standards and to establish minimum
expectations for writing at every grade level.

Writing assessments in all genres will be
administered to students 3 times a year. Writing will
be analyzed and monitored by teachers during
collaboration each trimester to calibrate and

identify patterns of academic growth and next steps
for instruction. This will be done in grade levels and
in vertical collaboration teams.

5.3 Teachers and administrators will engage in All Students
observation and feedback cycles to support with
achieving collective agreements, established goals
for instruction including Biliteracy Look For's and to
identify areas of support or professional
development needs.

5.4 To foster greater cohesion, the administration will Al Students
send out weekly communications to staff outlining
key instructional focus areas, important highlights,
and upcoming events. These updates will also
incorporate observation data gathered from
classroom walkthroughs.

5.5 The Leadership Team will meet monthly to create = Al Students
and monitor the Single Plan for Student )
Achievement; discuss, plan and develop support | English Learners
for teachers and students with implementation of Socioeconomically
the focus strand, and district-adopted curriculum Disadvantaged
and technology platforms; and analyze data and Students with
make recommendations to the school program. Disabilities

5.6 Administration will create a year-long professional | Ajl Students
development calendar connected to the Oxnard
Empowers Strategic Plan and based on identified
needs. Each meeting will specifically show how the
content of that meeting relates to the goals,
actions, and strategies in both District and School

Site plans.

5.7 Student Monitoring Conferences will be conducted | Al Students
three times per year and facilitated by the )
administration to analyze Star assessment data. English Learners
These conferences will focus on reviewing Socioeconomically
instructional practices in Reading, Mathematics, Disadvantaged

and Early Literacy, as well as other curriculum-
embedded assessment data. The goal is to identify
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District Funded
1000-1999: Certificated
Personnel Salaries
Teacher Salaries

District Funded
1000-1999: Certificated
Personnel Salaries
Teacher and Administrator
Salaries

District Funded
1000-1999: Certificated
Personnel Salaries
Administrator Salaries

1500

LCFF

1000-1999: Certificated
Personnel Salaries

Teacher Extra Hours

335

LCFF

3000-3999: Employee
Benefits

Teacher Extra Hours Benefits

District Funded
1000-1999: Certificated
Personnel Salaries
Administrator Salaries

1200

LCFF

1000-1999: Certificated
Personnel Salaries
Substitute Salaries (6) @
$200 each
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trends in academic growth, address student Students with 268

learning needs, and pinpoint students who are not | pisapilities LCFF

meeting grade-level expectations in order to 3000-3999: Employee
determine appropriate supports. K-5 teachers will Benefits

participate either by being provided with substitute Benefits for the subs

coverage or by meeting after school, while middle
school teachers will convene during their prep
periods or after school hours.

5.8 Progress monitoring for English Learners, Long- English Learners 24375
Term English Learners (LTELSs), and recently Title 111
reclassified students will be carried out through the 1000-1999: Certificated
Language Assessment Team (LAT) process. To Personnel Salaries
address areas of low performance, the school will ISP Salary
provide targeted support through an intervention 5441
teacher or an external service provider (depending Title Il
on staffing availability) to deliver small group 3000-3999: Employee
instruction and after-school tutoring for EL students Benefits
not meeting academic benchmarks. Additionally, ISP Benefits

EL students will receive after-school support
focused on ELPAC preparation to further
strengthen their language proficiency and

readiness.
5.9 Implementation of the districtwide Learning All Students
Management System (LMS), CANVAS, to District Funded
complete and upload assignments, grades, and 5000-5999: Services And
attendance. Teachers will receive Professional Other Operating Expenditures
Development via CANVAS modules. Cost of CANVAS System
5.10 Conduct New Teacher meetings monthly to support| Al Students
new teachers with planning instruction and District Funded
classroom management as well as coherence in 1000-1999: Certificated
routines, technology, and other site-specific Personnel Salaries
expectations. Teacher and Administrators

Salaries

Annual Review

SPSA Year Reviewed: 2024-25

Respond to the following prompts relative to this goal. If the school is in the first year of implementing the goal, an analysis

is not required, and this section may be left blank and completed at the end of the year after the plan has been executed.

Analysis
Describe the overall implementation and effectiveness of the strategies/activities to achieve the articulated goal.

This year, Chavez partnered with Orenda Education to support K-8 ELA and 6—8 Math teachers in developing a
Curriculum Alignment Matrix in collaboration with staff from two other schools. Structured into five instructional cycles,
the matrix aligns with CCSS and state assessment item specifications. Teachers also created aligned assessments to
promote accelerated learning through effective first instruction.

Grades 3-8 teachers implemented the final cycle and administered the corresponding assessment. While the results
were not as strong as anticipated, the experience provided valuable insights into the demands of grade-level instruction
and the importance of alignment. It also allowed grade-level teams to refine the matrix by reviewing assessment
outcomes and adjusting or reprioritizing standards as needed.

Moving forward, the focus will shift to professional learning centered on high-impact instructional strategies, blueprint
analysis, formative assessment development, guided planning, and data reflection. These efforts will continue to follow
the five-cycle structure within the matrix, with the final cycle concluding before state testing.
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Describe any major differences between the intended implementation and/or the budgeted expenditures to implement the
strategies/activities to meet the articulated goal.

This year, the administration intended to implement 3-Week Cycles within PLCs to support focused collaboration, data
analysis, and instructional improvement. The plan included hiring Art Trek teachers to provide art lessons, allowing
grade-level teams to be released for PLC time. However, since teachers were already subbed out several days for
curriculum alignment work, we chose not to release them further for 3-Week Cycles, and therefore did not proceed with
hiring Art Trek teachers. As a result, this portion of the strategy was not implemented as originally planned.

Describe any changes that will be made to this goal, the annual outcomes, metrics, or strategies/activities to achieve this
goal as a result of this analysis. Identify where those changes can be found in the SPSA.

This year, all K-8 ELA teachers and 6—8 Math teachers will fully implement the Curriculum Alignment Matrix and its
associated assessments. They will participate in guided data reflection sessions and make refinements to the matrix as
needed, based on student performance and instructional outcomes (Goal 5.1).
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Budget Summary

Complete the Budget Summary Table below. Schools may include additional information, and adjust the table as needed.
The Budget Summary is required for schools funded through the Consolidated Application (ConApp).

Budget Summary
DESCRIPTION AMOUNT
Total Funds Provided to the School Through the Consolidated Application | $130,774
Total Funds Budgeted for Strategies to Meet the Goals in the SPSA $429,587.00
Total Federal Funds Provided to the School from the LEA for CSI $0

Other Federal, State, and Local Funds

List the additional Federal programs that the school includes in the schoolwide program. Adjust the table as needed.

Note: If the school is not operating a Title | schoolwide program, this section is not applicable and may be
deleted.

Federal Programs Allocation ($)
Title | $91,030.00
Title 1l $39,744.00

Subtotal of additional federal funds included for this school: $130,774.00

List the State and local programs that the school is including in the schoolwide program. Duplicate the table as needed.

State or Local Programs Allocation ($)
LCFF $109,651.00
LCFF - Intervention $55,197.00
Prop 28 $133,965.00

Subtotal of state or local funds included for this school: $298,813.00

Total of federal, state, and/or local funds for this school: $429,587.00
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Budgeted Funds and Expenditures in this Plan

The tables below are provided to help the school track expenditures as they relate to funds budgeted to the school.

Funds Budgeted to the School by Funding Source

Funding Source Amount Balance
Title | 91,030 0.00
Title Il 39,744 0.00
LCFF 109651 0.00
LCFF - Intervention 55197 0.00
Prop 28 133,965 0.00

Expenditures by Funding Source

Funding Source Amount
LCFF 109,651.00
LCFF - Intervention 55,197.00
Prop 28 133,965.00
Title | 91,030.00
Title 1l 39,744.00

Expenditures by Budget Reference

Budget Reference Amount
1000-1999: Certificated Personnel Salaries 178,275.00
2000-2999: Classified Personnel Salaries 43,407.00
3000-3999: Employee Benefits 55,845.00
4000-4999: Books And Supplies 49,909.00
5000-5999: Services And Other Operating 42,511.00
Expenditures
5700-5799: Transfers Of Direct Costs 8,600.00
5800: Professional/Consulting Services And Operating 51,040.00

Expenditures
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Expenditures by Budget Reference and Funding Source

Budget Reference
1000-1999: Certificated Personnel
Salaries

2000-2999: Classified Personnel
Salaries

3000-3999: Employee Benefits
4000-4999: Books And Supplies
5000-5999: Services And Other
Operating Expenditures

5700-5799: Transfers Of Direct Costs
2000-2999: Classified Personnel
Salaries

3000-3999: Employee Benefits

5800: Professional/Consulting
Services And Operating Expenditures

1000-1999: Certificated Personnel
Salaries

3000-3999: Employee Benefits
4000-4999: Books And Supplies
1000-1999: Certificated Personnel
Salaries

3000-3999: Employee Benefits
5000-5999: Services And Other
Operating Expenditures

5800: Professional/Consulting
Services And Operating Expenditures

1000-1999: Certificated Personnel
Salaries

2000-2999: Classified Personnel
Salaries

3000-3999: Employee Benefits
4000-4999: Books And Supplies

5000-5999: Services And Other
Operating Expenditures

Expenditures by Goal

School Plan for Student Achievement (SPSA)

Funding Source

LCFF

LCFF

LCFF
LCFF

LCFF

LCFF

LCFF - Intervention

LCFF - Intervention

LCFF - Intervention

Prop 28

Prop 28
Prop 28

Title |

Title |

Title |

Title |

Title 11

Title 11

Title 11
Title 11

Title 11
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Amount

18,300.00

3,500.00

5,482.00
45,969.00

27,800.00

8,600.00

39,107.00

14,400.00

1,690.00

107,000.00

24,025.00
2,940.00

28,600.00

6,384.00

6,696.00

49,350.00

24,375.00

800.00

5,554.00
1,000.00

8,015.00
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Goal 1 289,058.00
Goal 2 6,661.00
Goal 3 89,632.00
Goal 4 11,117.00
Goal 5 33,119.00
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School Site Council Membership

California Education Code describes the required composition of the School Site Council (SSC). The SSC shall be
composed of the principal and representatives of: teachers selected by teachers at the school; other school personnel
selected by other school personnel at the school; parents of pupils attending the school selected by such parents; and, in
secondary schools, pupils selected by pupils attending the school. The current make-up of the SSC is as follows:

1 School Principal
3 Classroom Teachers
1 Other School Staff

5 Parent or Community Members

Name of Members
Bertha Anguiano
Elsa Aguilar-Andrade
Javier Herrera
Maria Carmen Ayala
Georgina Ramirez
Florencia Zavala
Zulma Espinoza
Flor Villa
Alicia Fabian Lopez

Emma Valencia

Role

Principal

Classroom Teacher
Classroom Teacher
Classroom Teacher

Other School Staff

Parent or Community Member
Parent or Community Member
Parent or Community Member
Parent or Community Member

Parent or Community Member

At elementary schools, the school site council must be constituted to ensure parity between (a) the principal, classroom
teachers, and other school personnel, and (b) parents of students attending the school or other community members.
Classroom teachers must comprise a majority of persons represented under section (a). At secondary schools there must
be, in addition, equal numbers of parents or other community members selected by parents, and students. Members must

be selected by their peer group.
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Recommendations and Assurances

The School Site Council (SSC) recommends this school plan and proposed expenditures to the district governing board for
approval and assures the board of the following:

The SSC is correctly constituted and was formed in accordance with district governing board policy and state law.

The SSC reviewed its responsibilities under state law and district governing board policies, including those board policies
relating to material changes in the School Plan for Student Achievement (SPSA) requiring board approval.

The SSC sought and considered all recommendations from the following groups or committees before adopting this plan:

Signature Committee or Advisory Group Name

English Learner Advisory Committee

The SSC reviewed the content requirements for school plans of programs included in this SPSA and believes all such
content requirements have been met, including those found in district governing board policies and in the local educational
agency plan.

This SPSA is based on a thorough analysis of student academic performance. The actions proposed herein form a sound,
comprehensive, coordinated plan to reach stated school goals to improve student academic performance.

This SPSA was adopted by the SSC at a public meeting on May 22, 2025.

Attested:
Principal, Bertha M. Anguiano on 5-22-25

SSC Chairperson, Florencia Zavala on 5-22-25
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Instructions

The School Plan for Student Achievement (SPSA) is a strategic plan that maximizes the resources
available to the school while minimizing duplication of effort with the ultimate goal of increasing student
achievement. SPSA development should be aligned with and inform the Local Control and Accountability
Plan (LCAP) process.

This SPSA template consolidates all school-level planning efforts into one plan for programs funded
through the Consolidated Application (ConApp) pursuant to California Education Code (EC) Section
64001 and the Elementary and Secondary Education Act (ESEA) as amended by the Every Student
Succeeds Act (ESSA). This template is designed to meet schoolwide program planning requirements.

California’s ESSA State Plan supports the state’s approach to improving student group performance
through the utilization of federal resources. Schools use the SPSA to document their approach to
maximizing the impact of federal investments in support of underserved students. The implementation of
ESSA in California presents an opportunity for schools to innovate with their federally-funded programs
and align them with the priority goals of the school and the local educational agency (LEA) that are being
realized under the state’s Local Control Funding Formula (LCFF).

The LCFF provides schools and LEAs flexibility to design programs and provide services that meet the
needs of students in order to achieve readiness for college, career, and lifelong learning. The SPSA
planning process supports continuous cycles of action, reflection, and improvement. Consistent with EC
64001(g)(1), the Schoolsite Council (SSC) is required to develop and annually review the SPSA, establish
an annual budget, and make modifications to the plan that reflect changing needs and priorities, as
applicable.
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For questions related to specific sections of the template, please see instructions below.

Instructions: Table of Contents

Plan Description

Educational Partner Involvement

Comprehensive Needs Assessment

Goals, Strategies/Activities, and Expenditures

Annual Review

Budget Summary

Appendix A: Plan Requirements for Title | Schoolwide Programs
Appendix B: Select State and Federal Programs

For additional questions or technical assistance related to LEA and school planning, please contact the
CDE'’s Local Agency Systems Support Office, at LCEFF@cde.ca.gov.

For programmatic or policy questions regarding Title | schoolwide planning, please contact the LEA, or
the CDE’s Title | Policy and Program Guidance Office at TITLEI@cde.ca.gov.

Plan Description
Briefly describe the school’s plan to effectively meet the ESSA requirements in alignment with the LCAP
and other federal, state, and local programs.

Additional CSI Planning Requirements:
Schools eligible for CSI must briefly describe the purpose of this plan by stating that this plan will be used
to meet federal CSl planning requirements.

Additional ATSI Planning Requirements:
Schools eligible for ATSI must briefly describe the purpose of this plan by stating that this plan will be
used to meet federal ATSI planning requirements.

Educational Partner Involvement

Meaningful involvement of parents, students, and other stakeholders is critical to the development of the
SPSA and the budget process. Within California, these stakeholders are referred to as educational
partners. Schools must share the SPSA with school site-level advisory groups, as applicable (e.g.,
English Learner Advisory committee, student advisory groups, tribes and tribal organizations present in
the community, as appropriate, etc.) and seek input from these advisory groups in the development of the
SPSA.

The Educational Partner Engagement process is an ongoing, annual process. Describe the process used
to involve advisory committees, parents, students, school faculty and staff, and the community in the
development of the SPSA and the annual review and update.

Additional CSI Planning Requirements:

When completing this section for CSI, the LEA must partner with the school and its educational partners
in the development and implementation of this plan.

Additional ATSI Planning Requirements:
This section meets the requirements for ATSI.

Resource Inequities
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This section is required for all schools eligible for ATSI and CSI.

Additional CSI Planning Requirements:

e Schools eligible for CSI must identify resource inequities, which may include a review of
LEA- and school-level budgeting as a part of the required school-level needs
assessment.

e |dentified resource inequities must be addressed through implementation of the CSI
plan.

o Briefly identify and describe any resource inequities identified as a result of the required
school-level needs assessment and summarize how the identified resource inequities
are addressed in the SPSA.

Additional ATSI Planning Requirements:

e Schools eligible for ATSI must identify resource inequities, which may include a review
of LEA- and school-level budgeting as a part of the required school-level needs
assessment.

¢ Identified resource inequities must be addressed through implementation of the ATSI plan.

o Briefly identify and describe any resource inequities identified as a result of the required
school-level needs assessment and summarize how the identified resource inequities
are addressed in the SPSA.

Comprehensive Needs Assessment

Referring to the California School Dashboard (Dashboard), identify: (a) any state indicator for which
overall performance was in the “Red” or “Orange” performance category AND (b) any state indicator for
which performance for any student group was two or more performance levels below the “all student”
performance. In addition to Dashboard data, other needs may be identified using locally collected data
developed by the LEA to measure pupil outcomes.

SWP Planning Requirements:
When completing this section for SWP, the school shall describe the steps it is planning to take to
address these areas of low performance and performance gaps to improve student outcomes.

Completing this section fully addresses all SWP relevant federal planning requirements.

CSl Planning Requirements:

When completing this section for CSl, the LEA shall describe the steps the LEA will take to address the
areas of low performance, low graduation rate, and/or performance gaps for the school to improve
student outcomes.

Completing this section fully addresses all relevant federal planning requirements for CSI.

ATSI Planning Requirements:
Completing this section fully addresses all relevant federal planning requirements for ATSI.

Goals, Strategies/Activities, and Expenditures

In this section, a school provides a description of the annual goals to be achieved by the school. This
section also includes descriptions of the specific planned strategies/activities a school will take to meet
the identified goals, and a description of the expenditures required to implement the specific strategies
and activities.

Additional CSI Planning Requirements:

When completing this section to meet federal planning requirements for CSI, improvement goals must
also align with the goals, actions, and services in the LEA’s LCAP.
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Additional ATSI Planning Requirements:
When completing this section to meet federal planning requirements for ATSI, improvement goals must
also align with the goals, actions, and services in the LEA’s LCAP.

Goal

Well-developed goals will clearly communicate to educational partners what the school plans to
accomplish, what the school plans to do in order to accomplish the goal, and how the school will know
when it has accomplished the goal. A goal should be specific enough to be measurable in either
quantitative or qualitative terms. Schools should assess the performance of their student groups when
developing goals and the related strategies/activities to achieve such goals. SPSA goals should align to
the goals and actions in the LEA’s LCAP.

A goal is a broad statement that describes the desired result to which all strategies/activities are directed.
A goal answers the question: What is the school seeking to achieve?

It can be helpful to use a framework for writing goals such the S.M.A.R.T. approach.
A S.M.A.R.T. goal is:

Specific,
Measurable,
Achievable,
Realistic, and
Time-bound.

A level of specificity is needed in order to measure performance relative to the goal as well as to assess
whether it is reasonably achievable. Including time constraints, such as milestone dates, ensures a
realistic approach that supports student success.

A school may number the goals using the “Goal #’ for ease of reference.

Additional CSI Planning Requirements:
Completing this section as described above fully addresses all relevant federal CSI planning
requirements.

Additional ATSI Planning Requirements:
Completing this section as described above fully addresses all relevant federal ATSI planning
requirements.

Identified Need

Describe the basis for establishing the goal. The goal should be based upon an analysis of verifiable state
data, including local and state indicator data from the Dashboard and data from the School Accountability
Report Card, including local data voluntarily collected by districts to measure pupil achievement.

Additional CSI Planning Requirements:
Completing this section as described above fully addresses all relevant federal CSI planning
requirements.

Additional ATSI Planning Requirements:
Completing this section as described above fully addresses all relevant federal ATSI planning
requirements.

Annual Measurable Outcomes

Identify the metric(s) and/or state indicator(s) that the school will use as a means of evaluating progress
toward accomplishing the goal. A school may identify metrics for specific student groups. Include in the
baseline column the most recent data associated with the metric or indicator available at the time of
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adoption of the SPSA. The most recent data associated with a metric or indicator includes data reported
in the annual update of the SPSA. In the subsequent Expected Outcome column, identify the progress
the school intends to make in the coming year.

Additional CSI Planning Requirements:
When completing this section for CSl, the school must include school-level metrics related to the metrics
that led to the school’s eligibility for CSI.

Additional ATSI Planning Requirements:
Completing this section as described above fully addresses all relevant federal ATSI planning
requirements.

Strategies/Activities Table
Describe the strategies and activities being provided to meet the goal.
Complete the table as follows:

o Strategy/Activity #: Number the strategy/activity using the “Strategy/Activity #” for ease of
reference.

Description: Describe the strategy/activity.

e Students to be Served: Identify in the Strategy/Activity Table either All Students or one
or more specific student groups that will benefit from the strategies and activities. ESSA
Section 1111(c)(2) requires the schoolwide plan to identify either “All Students” or one or
more specific student groups, including socioeconomically disadvantaged students,
students from major racial and ethnic groups, students with disabilities, and English
learners.

o Proposed Expenditures: List the amount(s) for the proposed expenditures.
Proposed expenditures that are included more than once in a SPSA should be indicated as a
duplicated expenditure and include a reference to the goal and strategy/activity where the
expenditure first appears in the SPSA. Pursuant to EC Section 64001(g)(3)(C), proposed
expenditures, based on the projected resource allocation from the governing board or governing
body of the LEA, to address the findings of the needs assessment consistent with the state
priorities including identifying resource inequities which may include a review of the LEA’s
budgeting, its LCAP, and school-level budgeting, if applicable.

e Funding Sources: List the funding source(s) for the proposed expenditures. Specify the funding
source(s) using one or more of the following: LCFF, Federal (if Federal, identify the Title and Part,
as applicable), Other State, and/or Local.

Planned strategies/activities address the findings of the comprehensive needs assessment consistent
with state priorities and resource inequities, which may have been identified through a review of the LEA’s
budgeting, its LCAP, and school-level budgeting, if applicable.

Additional CSI Planning Requirements:

*  When completing this section for CSlI, this plan must include evidence-based interventions and
align to the goals, actions, and services in the LEA’s LCAP.

*  When completing this section for CSI, this plan must address through implementation, identified
resource inequities, which may have been identified through a review of LEA- and school-level
budgeting.

Note: Federal school improvement funds for CSI shall not be used in schools identified for TSI or ATSI. In
addition, funds for CSI shall not be used to hire additional permanent staff.

Additional ATSI Planning Requirements:

*  When completing this section for ATSI, this plan must include evidence-based interventions and
align with the goals, actions, and services in the LEA’s LCAP.
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*  When completing this section for ATSI, this plan must address through implementation, identified
resource inequities, which may have been identified through a review of LEA- and school-level
budgeting.

*  When completing this section for ATSI, at a minimum, the student groups to be served shall
include the student groups that are consistently underperforming, for which the school received
the ATSI designation.

Note: Federal school improvement funds for CSl shall not be used in schools identified for ATSI. Schools
eligible for ATSI do not receive funding but are required to include evidence-based interventions and align
with the goals, actions, and services in the LEA’s LCAP.

Annual Review
In the following Goal Analysis prompts, identify any material differences between what was planned and
what actually occurred as well as significant changes in strategies/activities and/or expenditures from the

prior year. This annual review and analysis should be the basis for decision-making and updates to the
plan.

Goal Analysis
Using actual outcome data, including state indicator data from the Dashboard, analyze whether the

planned strategies/activities were effective in achieving the goal. Respond to the prompts as instructed.
Respond to the following prompts relative to this goal.

e Describe the overall implementation and effectiveness of the strategies/activities to achieve the
articulated goal.

e Briefly describe any major differences between the intended implementation and/or material
difference between the budgeted expenditures to implement the strategies/activities to meet the
articulated goal.

e Describe any changes that will be made to the goal, expected annual measurable outcomes,
metrics/indicators, or strategies/activities to achieve this goal as a result of this analysis and
analysis of the data provided in the Dashboard, as applicable. Identify where those changes can
be found in the SPSA.

Note: If the school is in the first year of implementing the goal, the Annual Review section is not required
and this section may be left blank and completed at the end of the year after the plan has been executed.

Additional CSI Planning Requirements:
¢ When completing this section for CSI, any changes made to the goals, annual measurable
outcomes, metrics/indicators, or strategies/activities, shall meet the federal CSI planning
requirements.
e CSI planning requirements are listed under each section of the Instructions. For example, as a
result of the Annual Review and Update, if changes are made to a goal(s), see the Goal section
for CSlI planning requirements.

Additional ATSI Planning Requirements:
¢ When completing this section for ATSI, any changes made to the goals, annual measurable

outcomes, metrics/indicators, or strategies/activities, shall meet the federal ATSI planning
requirements.

e ATSI planning requirements are listed under each section of the Instructions. For example, as a
result of the Annual Review and Update, if changes are made to a goal(s), see the Goal section
for ATSI planning requirements.

Budget Summary
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In this section, a school provides a brief summary of the funding allocated to the school through the
ConApp and/or other funding sources as well as the total amount of funds for proposed expenditures
described in the SPSA. The Budget Summary is required for schools funded through the ConApp.

Note: If the school is not operating a Title | schoolwide program, this section is not applicable and may be
deleted.

Additional CSI Planning Requirements:

e From its total allocation for CSl, the LEA may distribute funds across its schools that are
eligible for CSI to support implementation of this plan. In addition, the LEA may retain a
portion of its total allocation to support LEA-level expenditures that are directly related to
serving schools eligible for CSI.

Note: CS/ funds may not be expended at or on behalf of schools not eligible for CSI.

Additional ATSI Planning Requirements:
Note: Federal funds for CSlI shall not be used in schools eligible for ATSI.

Budget Summary Table
A school receiving funds allocated through the ConApp should complete the Budget Summary Table as
follows:

e Total Funds Provided to the School Through the ConApp: This amount is the total amount of
funding provided to the school through the ConApp for the school year. The school year means
the fiscal year for which a SPSA is adopted or updated.

e Total Funds Budgeted for Strategies to Meet the Goals in the SPSA: This amount is the total
of the proposed expenditures from all sources of funds associated with the strategies/activities
reflected in the SPSA. To the extent strategies/activities and/or proposed expenditures are listed
in the SPSA under more than one goal, the expenditures should be counted only once.

A school receiving funds from its LEA for CSI should complete the Budget Summary Table as
follows:

e Total Federal Funds Provided to the School from the LEA for CSI: This amount is
the total amount of funding provided to the school from the LEA for the purpose of
developing and implementing the CSI plan for the school year set forth in the CSI LEA
Application for which funds were received.
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Appendix A: Plan Requirements

Schoolwide Program Requirements

This School Plan for Student Achievement (SPSA) template meets the requirements of a schoolwide

program plan. The requirements below are for planning reference.

A school that operates a schoolwide program and receives funds allocated through the ConApp is
required to develop a SPSA. The SPSA, including proposed expenditures of funds allocated to the school
through the ConApp, must be reviewed annually and updated by the Schoolsite Council (SSC). The
content of a SPSA must be aligned with school goals for improving student achievement.

Requirements for Development of the Plan

I.  The development of the SPSA shall include both of the following actions:
A. Administration of a comprehensive needs assessment that forms the basis of the

school’'s goals contained in the SPSA.

1. The comprehensive needs assessment of the entire school shall:

a. Include an analysis of verifiable state data, consistent with all state
priorities as noted in Sections 52060 and 52066, and informed by
all indicators described in Section 1111(c)(4)(B) of the federal
Every Student Succeeds Act, including pupil performance against
state-determined long-term goals. The school may include data
voluntarily developed by districts to measure pupil outcomes

(described in the Identified Need).

b. Be based on academic achievement information about all
students in the school, including all groups under §200.13(b)(7)
and migratory children as defined in section 1309(2) of the ESEA,
relative to the State's academic standards under §200.1 to:

i. Help the school understand the subjects and skills for
which teaching and learning need to be improved.

ii. Identify the specific academic needs of students and
groups of students who are not yet achieving the State's

academic standards.

iii. Assess the needs of the school relative to each of the
components of the schoolwide program under §200.28.

iv. Develop the comprehensive needs assessment with the
participation of individuals who will carry out the

schoolwide program plan.

v. Document how it conducted the needs assessment, the
results it obtained, and the conclusions it drew from those

results.

B. Identification of the process for evaluating and monitoring the implementation of
the SPSA and progress towards accomplishing the goals set forth in the SPSA
(described in the Expected Annual Measurable Outcomes and Annual Review

and Update).

Requirements for the Plan
[I.  The SPSA shall include the following:

A. Goals set to improve pupil outcomes, including addressing the needs of student

groups as identified through the needs assessment.

B. Evidence-based strategies, actions, or services (described in Strategies and

Activities)
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1. A description of the strategies that the school will be implementing to
address school needs, including a description of how such strategies
will:

a. Provide opportunities for all children including each of the
subgroups of students to meet the challenging state academic
standards

b. Use methods and instructional strategies that:

i. Strengthen the academic program in the school,

ii. Increase the amount and quality of learning time, and

iii. Provide an enriched and accelerated curriculum, which
may include programs, activities, and courses necessary
to provide a well-rounded education.

c. Address the needs of all children in the school, but particularly
the needs of those at risk of not meeting the challenging State
academic standards, so that all students demonstrate at least
proficiency on the State’s academic standards through activities
which may include:

i. Strategies to improve students’ skills outside the
academic subject areas;

ii. Preparation for and awareness of opportunities for
postsecondary education and the workforce;

iii. Implementation of a schoolwide tiered model to prevent
and address problem behavior;

iv. Professional development and other activities for
teachers, paraprofessionals, and other school personnel
to improve instruction and use of data; and

v. Strategies for assisting preschool children in the transition
from early childhood education programs to local
elementary school programs.

C. Proposed expenditures, based on the projected resource allocation from the
governing board or body of the LEA (may include funds allocated via the
ConApp, federal funds, and any other state or local funds allocated to the
school), to address the findings of the needs assessment consistent with the
state priorities, including identifying resource inequities, which may include a
review of the LEAs budgeting, it's LCAP, and school-level budgeting, if
applicable (described in Proposed Expenditures and Budget Summary).
Employees of the schoolwide program may be deemed funded by a single cost
objective.

D. A description of how the school will determine if school needs have been met
(described in the Expected Annual Measurable Outcomes and the Annual
Review and Update).

1. Annually evaluate the implementation of, and results achieved by, the
schoolwide program, using data from the State's annual assessments and
other indicators of academic achievement;

2. Determine whether the schoolwide program has been effective in
increasing the achievement of students in meeting the State's academic
standards, particularly for those students who had been furthest from
achieving the standards; and

3. Revise the plan, as necessary, based on the results of the evaluation, to
ensure continuous improvement of students in the schoolwide program.
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E. A description of how the school will ensure parental involvement in the planning,
review, and improvement of the schoolwide program plan (described in
Educational Partner Involvement and/or Strategies/Activities).

F. A description of the activities the school will include to ensure that students who
experience difficulty attaining proficient or advanced levels of academic
achievement standards will be provided with effective, timely additional support,
including measures to:

1. Ensure that those students' difficulties are identified on a timely basis; and
2. Provide sufficient information on which to base effective assistance to
those students.

G. For an elementary school, a description of how the school will assist preschool
students in the successful transition from early childhood programs to the school.

H. A description of how the school will use resources to carry out these components
(described in the Proposed Expenditures for Strategies/Activities).

I. A description of any other activities and objectives as established by the SSC
(described in the Strategies/Activities).

Authority Cited: Title 34 of the Code of Federal Regulations (34 CFR), sections 200.25-26, and
200.29, and sections-1114(b)(7)(A)(i)-(iii) and 1118(b) of the ESEA. EC sections 64001 et. seq.
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Appendix B: Plan Requirements for School to
CSI/ATSI Planning Requirements

For questions or technical assistance related to meeting federal school improvement planning
requirements, please contact the CDE’s School Improvement and Support Office at SISO@cde.ca.gov.

Comprehensive Support and Improvement

The LEA shall partner with educational partners (including principals and other school leaders, teachers,
and parents) to locally develop and implement the CSI plan for the school to improve student outcomes,
and specifically address the metrics that led to eligibility for CSI (Educational Partner Involvement).

The CSI plan shall:

1. Be informed by all state indicators, including student performance against state-
determined long-term goals (Sections: Goal, Identified Need, Expected Annual
Measurable Outcomes, Annual Review and Update, as applicable);

2. Include evidence-based interventions (Sections: Strategies/Activities, Annual Review
and Update, as applicable) (For resources related to evidence-based interventions, see
the U.S. Department of Education’s “Using Evidence to Strengthen Education
Investments” at https://www2.ed.gov/fund/grant/about/discretionary/2023-non-regulatory-
guidance-evidence.pdf);

Non-Regulatory Guidance: Using Evidence to Strengthen Education Investments

3. Be based on a school-level needs assessment (Sections: Goal, Identified Need,
Expected Annual Measurable Outcomes, Annual Review and Update, as applicable);
and

4. ldentify resource inequities, which may include a review of LEA- and school-level
budgeting, to be addressed through implementation of the CSI plan (Sections: Goal,
Identified Need, Expected Annual Measurable Outcomes, Planned Strategies/Activities;
and Annual Review and Update, as applicable).

Authority Cited: Sections 1003(e)(1)(A), 1003(i), 1111(c)(4)(B), and 1111(d)(1) of the ESSA.

Single School Districts and Charter Schools Eligible for ESSA School
Improvement

Single school districts (SSDs) or charter schools that are eligible for CSI, TSI, or ATSI, shall develop a
SPSA that addresses the applicable requirements above as a condition of receiving funds (EC Section
64001[a] as amended by Assembly Bill 716, effective January 1, 2019).

However, a SSD or a charter school may streamline the process by combining state and federal
requirements into one document which may include the LCAP and all federal planning requirements,
provided that the combined plan is able to demonstrate that the legal requirements for each of the plans
is met (EC Section 52062[a] as amended by AB 716, effective January 1, 2019).

Planning requirements for single school districts and charter schools choosing to exercise this option are
available in the LCAP Instructions.
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Authority Cited: EC sections 52062(a) and 64001(a), both as amended by AB 716, effective January 1,
2019.

CSl Resources
For additional CSl resources, please see the following links:

e CSI Planning Requirements (see Planning Requirements tab):
https://www.cde.ca.gov/sp/sw/t1/csi.asp

e CSIl Webinars: https://www.cde.ca.gov/sp/sw/t1/csiwebinars.asp

e CSI Planning Summary for Charters and Single-school Districts:
https://www.cde.ca.gov/sp/sw/t1/csiplansummary.asp

School Plan for Student Achievement (SPSA) Page 89 of 91 Cesar E. Chavez TK-8 School


https://www.cde.ca.gov/sp/sw/t1/csi.asp
https://www.cde.ca.gov/sp/sw/t1/csiwebinars.asp
https://www.cde.ca.gov/sp/sw/t1/csiplansummary.asp

Additional Targeted Support and Improvement
A school eligible for ATSI shall:

1. Identify resource inequities, which may include a review of LEA- and school-level budgeting, which
will be addressed through implementation of its TSI plan (Sections: Goal, Identified Need,
Expected Annual Measurable Outcomes, Planned Strategies/Activities, and Annual Review and
Update, as applicable).

Authority Cited: Sections 1003(e)(1)(B), 1003(i), 1111(c)(4)(B), and 1111(d)(2)(c) of the ESSA.

Single School Districts and Charter Schools Eligible for ESSA School
Improvement

Single school districts (SSDs) or charter schools that are eligible for CSI, TSI, or ATSI, shall develop a
SPSA that addresses the applicable requirements above as a condition of receiving funds (EC Section
64001[a] as amended by Assembly Bill [AB] 716, effective January 1, 2019).

However, a SSD or a charter school may streamline the process by combining state and federal
requirements into one document which may include the local control and accountability plan (LCAP) and
all federal planning requirements, provided that the combined plan is able to demonstrate that the legal
requirements for each of the plans is met (EC Section 52062[a] as amended by AB 716, effective January
1, 2019).

Planning requirements for single school districts and charter schools choosing to exercise this option are
available in the LCAP Instructions.

Authority Cited: EC sections 52062(a) and 64001(a), both as amended by AB 716, effective January 1,
2019.

ATSI Resources:
For additional ATSI resources, please see the following CDE links:

e ATSI Planning Requirements (see Planning Requirements tab):
https://www.cde.ca.gov/sp/swi/t1/tsi.asp

e ATSI Planning and Support Webinar:
https://www.cde.ca.gov/sp/sw/t1/documents/atsiplanningwebinar22.pdf

e ATSI Planning Summary for Charters and Single-school Districts:
https://www.cde.ca.gov/sp/sw/t1/atsiplansummary.asp
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Appendix C: Select State and Federal Programs

For a list of active programs, please see the following links:
e Programs included on the ConApp: https://www.cde.ca.gov/fg/aa/co/
e ESSA Title I, Part A: School Improvement: https://www.cde.ca.gov/sp/sw/t1/schoolsupport.asp
e Available Funding: https://www.cde.ca.gov/fg/fo/af/

Updated by the California Department of Education, October 2023

School Plan for Student Achievement (SPSA) Page 91 of 91 Cesar E. Chavez TK-8 School


https://www.cde.ca.gov/fg/aa/co/
https://www.cde.ca.gov/sp/sw/t1/schoolsupport.asp
https://www.cde.ca.gov/fg/fo/af/

6/6/25, 12:00 PM DTS - Edit Document

Recommendations and Assurances
The School Site Council (SSC) recommends this school plan and proposed expenditures to the district governing board for approval and assures the board of the following:

The SSC is correctly constituted and was formed in accordance with district governing board policy and state law.

The SSC reviewed its responsibilities under state law and district governing board policies, including those board policies relating to material changes in the School Plan for
Student Achievement (SPSA) requiring board approval.

The SSC sought and considered all recommendations from the following groups or committees before adopting this plan:
Signature Committee or Advisory Group Name

Clear English Learner Advisory Committee

-ﬁc’ 147 LA ;__ﬂ_/’C

The SSC reviewed the content requirements for school plans of programs included in this SPSA and believes all such content requirements have been met, including those
found in district governing board policies and in the local educational agency plan.

This SPSA is based on a thorough analysis of student academic performance. The actions proposed herein form a sound, comprehensive, coordinated plan to reach stated
school goals to improve student academic performance.

This SPSA was adopted by the SSC at a public meeting on May 22, 2025

Attested:

Principal, Bertha M. Anguiano on 5-22-25

Clear SSC Chairperson, Florencia Zavala on 5-22-25
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