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ABSTRACT 
 

State and National Assessments (SNA) coordinates the training, administration, distribution, and 

processing of all state-, national-, and district-mandated criterion- and norm-referenced testing in the Dallas 

ISD.  These tests include TAKS, STAAR, STAAR A, STAAR Spanish, STAAR L, STAAR Alt 2, STAAR 

End-of-Course (EOC), Texas English Language Proficiency Assessment System (TELPAS), 

TerraNova/Supera, IPT and Stanford 10.  In addition, SNA supports magnet school testing, NAEP/TUDA, 

and acquisition of Credit by Examination (CBE) and Credit by Examination for Acceleration (CEFA).  

SNA is also responsible for assisting with Test Security.  In this capacity, SNA is responsible for 

assisting with training Campus Testing Coordinators, monitoring test administrations, and reporting testing 

irregularities to the proper authorities [Texas Education Agency (TEA), Human Capital Management and 

Professional Standards Office].  The following provides a summary of testing activities handled by State 

and National Assessments: 

 Across grades 3-8, more than 68,000 students took STAAR Reading, more than 76,000 

took STAAR Math, and at grades 4 & 7 more than 21,000 took STAAR Writing in English 

and Spanish combined. 

 At grades 5 and 8, more than 21,000 students took the STAAR Science test, and about 

9,000 students at grade 8 took STAAR Social Studies. 

 At grades 5 and 8, a total of 17,901 students took STAAR Reading in English and 4,153 
students took STAAR Reading in Spanish during the first administration and  6,052 
students tested in English and 1,281 tested in Spanish during the second administration  

 At grades 5 and 8, a total of 21,850 students took STAAR Math in English and 173 students 
took STAAR Math in Spanish during the first administration and 7,388 students tested in 
English and 134 tested in Spanish during the second administration. These totals include 
students who tested above grade level (2,427).   

 More than 68,000 students took the STAAR EOC with more than 9,000 total tested in each 

of the following subjects: Algebra I, Biology, English I, English II and U.S. History. 
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 Across grades 11 and 12, a total of 49 students took the Texas Assessment of Knowledge 

and Skills (TAKS) Exit Retest.  

 A total of 59,263 students were rated on the TELPAS with a majority rated beginning at 

grades 1-3, while those rated intermediate, advanced, and advanced high were in grades 

2-12. 

 At grades K-2, 58,376 TerraNova tests were administered (20,618 in reading, and 37,758 

in math), while 17,645 Supera tests were administered (17,490 in Supera Reading,  and 

154 in Supera Math). 

 A total of 42,167 IPT tests were taken (29,967 in English and 12,200 in Spanish), and 991 

Stanford 10 assessments were taken.  

 A total of 209 tests were taken for admission into the magnet program (71 with ITBS, 9 with 

Logramos, and 129 with Stanford 10).  Two additional instruments were utilized as part of 

specific magnet schools application process:  653 tests were taken using the NNAT, while 

1,236 tests were taken using the Math Pre-Assessment instrument. 

 Fourteen students were tested for acceleration at the Kindergarten level with 60% scoring 

at or above the 70th percentile.  

 At the elementary level, 8 students were tested for acceleration with 3 students scoring 

≥80% mastery in all core areas (reading, math, science, and social studies). 

 At the middle and high school levels, more than 1,800 tests were taken for course credit 

with passing rates of 71% and 80%, respectively. 

 A total of 303 tests were taken for Credit-by-Examination with Assessment of Course 

Performance (CBEwACP) (2 elementary, 34 middle school, and 267 high school) with 139 

(46%) receiving course credit.   

 A total of 108 campus staff serving as CTCs responded to the Campus Test Coordinator 

Survey. Thirty-four (34) were librarians from elementary schools and 74 were from a 

combined elementary and middle schools. 

 A total of 261 test monitors were trained to monitor 223 campuses at least one time during 

spring testing for all STAAR assessments.  

 A total of 291 testing irregularities were documented (288 procedural and 3 serious) with a 

noted majority of procedural irregularities associated with the administration of the STAAR 

at grades 3-8. 

 A random sample of 15 elementary, 5 middle, and 5 high schools were chosen from across 

the district’s feeder patterns for ACP booklet return rates.  A total of 63,850 test booklets 

(30,909 to elementary, 13,882 to middle, and 19,059 to high schools) were shipped with a 

return rate greater than 99% (<1% of the test booklets retained on campuses). 
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INTRODUCTION 
 

State and National Assessments (SNA) coordinates the administration, distribution, training, and 

processing of all state- and district-mandated criterion- and norm-referenced tests in the Dallas ISD.  These 

tests include TAKS, STAAR, Texas English Language Proficiency Assessment System (TELPAS), 

TerraNova/Supera, and Stanford 10.  In addition, SNA supports Magnet School Testing, NAEP/TUDA, 

Credit by Examination (CBE), and Credit by Examination for Acceleration (CEFA). 

SNA is also responsible for assisting with test security, assisting with training of Campus Testing 

Coordinators, monitoring test administrations, and reporting of testing irregularities to the proper authorities 

(Texas Education Agency (TEA), Human Capital Management, and Professional Standards Office).  A new 

Test Security position was created within the department and filled with an employee who had previous test 

security experience. 

PURPOSE AND SCOPE 
 

The purpose of this report is to highlight the range of testing activities conducted by SNA, and the 

magnitude of test materials handled by the Assessment Service Center in support of the district’s mission. 

MAJOR QUESTIONS 

What Were the Attributes of the State-Mandated Assessment Program, 

Including the Number of Students Assessed With the Texas Assessment of 

Knowledge and Skills (TAKS), State of Texas Assessments of Academic 

Readiness (STAAR), and Texas English Language Proficiency Assessment 

System (TELPAS)?  

TAKS/STAAR 

TEA requires students to be assessed in grades 3-12 to determine academic skill levels and 

progress made during a given school year.  Grades 3-8 were administered the STAAR, while students 

grades 9-12 were administered the STAAR EOC.  Students enrolled in high school prior to the 2012-2013 

school year were required to pass 4 core subtests on the Texas Assessment of Knowledge and Skills 

(TAKS). 

At grades 5 and 8, students had two opportunities to test; one administration in March and one 

administration in May.  During each administration, students were assessed in reading and math in both 
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English and Spanish. The third administration was canceled by the Texas Commissioner of Education due 

to test administration errors associated with the new vendor (Educational Testing Services). 

At grades 9-12, students had three opportunities to test (December 2015, spring 2016 and July 

2016). 

NCLB mandates an annual English-language proficiency assessment of ELLs in grades K-12 in 

four language domains (reading, writing, speaking, and listening).  The Texas Education Agency (TEA) 

developed the Texas English Language Proficiency Assessment System (TELPAS) to assess English 

language learners’ (ELLs) in these domains 

Students continue to complete testing criteria for graduation via one of two testing programs (TAKS 

and STAAR EOC) . The TAKS program required students to pass four subtests (ELA, math, science, and 

social studies).  Students taking TAKS enrolled in high school prior to the 2012-2013 school year were 

either slow to gain credits or out of school and have not passed the four subtests.  The current STAAR 

program requires students to pass 5 STAAR EOC assessments (Algebra I, English I, English II, Biology, 

and U.S. History).  The Individual Graduation Committee (IGC) was established to determines graduation 

criteria if students only mastered three of the five STAAR EOC assessments.  

Table 1 shows the number of students assessed on the TAKS by grade.  Across grades 11-12, a 

total of 49 students were assessed.  Tables 2-6 show the number of students tested with STAAR Reading, 

Math, Writing, Science, and Social Studies, respectively by grade and test administration.   Table 2 shows 

more than 76,000 (60,221 in English and 16,122 in Spanish) students were tested in reading across grades 

3-8 on all administrations (March 2016, April 2016, and May 2016).  Table 3 shows overall that slightly 

fewer students tested in math (2,285) than in reading with about the same number tested with STAAR Alt 

2, and STAAR A.  These totals include students who tested above grade level at grade 7.  At grades 4 and 

7, 22,860 (17,745 in English and 5,115 in Spanish) students took STAAR Writing, with 12,589 tested at 

grade 4, and 10,271 tested at grade 7.  These totals reflect all administrations of STAAR for the 2015-2016 

school year (Table 4).  Table 5 shows that 22,722 (20,429 in English and 2,293 in Spanish) students took 

STAAR Science, with 12,102 tested at grade 5, and 10,620 at grade 8.  These totals include students who 

tested above grade level at grade 7.  The Social Studies assessment displayed in Table 6 shows that 

10,245 students tested at grade 8, where 9,280 took STAAR, 284 took STAAR L, 529 took STAAR A, and 

152 took STAAR Alt 2.  Table 7 displays the number of high school students assessed on the STAAR EOC 

by subject and test administration.  A total of 76,204 students were assessed for all administrations 

(December 2015, spring 2016 and July 2016) with more than 10,000 tested in each of the following subjects: 

Algebra I, Biology, English I, English II, and U.S. History. 

Table	1:	Number	of	TAKS	Assessments	by	Grade	
 Grade  
Test 11 12 Total 

TAKS-Retest 2 47 49 
Total 2 47 49 
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Table	2:	Number	of	Students	Assessed	with	STAAR	Reading	by	Grade	and	Test	Administration	

Reading  

 Test 
Administration Grade Language 

STAAR A STAAR STAAR ALT 2 Total 

N % N % N % N % 
March 2016 5 English 343 4.4 7,384 95.6 0 0.0 7,727 100.0 

Spanish 0 0.0 4,153 100.0 0 0.0 4,153 100.0 

Total 343 2.9 11,537 97.1 0 0.0 11,880 100.0 

8 English 551 5.4 9,623 94.6 0 0.0 10,174 100.0 

Total 551 5.4 9,623 94.6 0 0.0 10,174 100.0 

Total  English 894 5.0 17,007 95.0 0 0.0 17,901 100.0 

Spanish 0 0.0 4,153 100.0 0 0.0 4,153 100.0 

Total 894 4.1 21,160 95.9 0 0.0 22,054 100.0 

April 2016 3 English 233 3.0 7,197 93.9 233 3.0 7,663 100.0 

Spanish 0 0.0 5,600 100.0 0 0.0 5,600 100.0 

Total 233 1.8 12,797 96.5 233 1.8 13,263 100.0 

4 English 331 4.4 6,963 92.4 239 3.2 7,533 100.0 

Spanish 0 0.0 5,088 100.0 0 0.0 5,088 100.0 

Total 331 2.6 12,051 95.5 239 1.9 12,621 100.0 

5 English 0 0.0 0 0.0 183 100.0 183 100.0 

Total 0 0.0 0 0.0 183 100.0 183 100.0 

6 English 512 4.9 9,794 93.4 176 1.7 10,482 100.0 

Total 512 4.9 9,794 93.4 176 1.7 10,482 100.0 

7 English 459 4.5 9,620 93.8 176 1.7 10,255 100.0 

Total 459 4.5 9,620 93.8 176 1.7 10,255 100.0 

8 English 0 0.0 0 0.0 152 100.0 152 100.0 

Total 0 0.0 0 0.0 152 100.0 152 100.0 

 Total English 1,535 4.2 33,574 92.6 1,159 3.2 36,268 100.0 

Spanish 0 0.0 10,688 100.0 0 0.0 10,688 100.0 

Total 1,535 3.3 44,262 94.3 1,159 2.5 46,956 100.0 

table continues



State and National Assessments:  Final Report 2015-2016  

14 

Table 2: Continued 

Reading  

 Test 
Administration Grade Language 

STAAR A STAAR STAAR ALT 2 Total 

N % N % N % N % 
May 2016 5 English 217 7.6 2,632 92.4 0 0.0 2,849 100.0 

Spanish 0 0.0 1,281 100.0 0 0.0 1,281 100.0 

Total 217 5.3 3,913 94.7 0 0.0 4,130 100.0 

8 English 402 12.6 2,801 87.4 0 0.0 3,203 100.0 

Total 402 12.6 2,801 87.4 0 0.0 3,203 100.0 

Total English 619 10.2 5,433 89.8 0 0.0 6,052 100.0 

Spanish 0 0.0 1,281 100.0 0 0.0 1,281 100.0 

Total 619 8.4 6,714 91.6 0 0.0 7,333 100.0 

Total All 
Admin 

3 English 233 3.0 7,197 93.9 233 3.0 7,663 100.0 

Spanish 0 0.0 5,600 100.0 0 0.0 5,600 100.0 

Total 233 1.8 12,797 96.5 233 1.8 13,263 100.0 

4 English 331 4.4 6,963 92.4 239 3.2 7,533 100.0 

Spanish 0 0.0 5,088 100.0 0 0.0 5,088 100.0 

Total 331 2.6 12,051 95.5 239 1.9 12,621 100.0 

5 English 560 5.2 10,016 93.1 183 1.7 10,759 100.0 

Spanish 0 0.0 5,434 100.0 0 0.0 5,434 100.0 

Total 560 3.5 15,450 95.4 183 1.1 16,193 100.0 

6 English 512 4.9 9,794 93.4 176 1.7 10,482 100.0 

Total 512 4.9 9,794 93.4 176 1.7 10,482 100.0 

7 English 459 4.5 9,620 93.8 176 1.7 10,255 100.0 

Total 459 4.5 9,620 93.8 176 1.7 10,255 100.0 

8 English 953 7.0 12,424 91.8 152 1.1 13,529 100.0 

Total 953 7.0 12,424 91.8 152 1.1 13,529 100.0 

Total English 3,048 5.1 56,014 93.0 1159 1.9 60,221 100.0 

Spanish 0 0.0 16,122 100.0 0 0.0 16,122 100.0 

Grand 
Total 

3,048 4.0 72,136 94.5 1,159 1.5 76,343 100.0 
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Table	3:	Number	of	Students	Assessed	with	STAAR	Math	by	Grade	and	Test	Administration	

Math   

 Test 
Administration Grade Language 

STAAR A STAAR L STAAR STAAR ALT 2 Total 

N % N % N % N % N % 
March 2016 5 English 359 3.1 34 .3 11,329 96.6 0 0.0 11,722 100.0 

Spanish 0 0.0 0 0.0 173 100.0 0 0.0 173 100.0 

Total 359 3.0 34 .3 11,502 96.7 0 0.0 11,895 100.0 

8 English 526 6.8 265 3.4 6,910 89.7 0 0.0 7,701 100.0 

Total 526 6.8 265 3.4 6,910 89.7 0 0.0 7,701 100.0 

7**  English 9 .4 0 0.0 2,418 99.6 0 0.0 2,427 100.0 

Total 9 .4 0 0.0 2,418 99.6 0 0.0 2,427 100.0 

Total English 894 4.1 299 1.4 20,657 94.5 0 0.0 21,850 100.0 

Spanish 0 0.0 0 0.0 173 100.0 0 0.0 173 100.0 

Total 894 4.1 299 1.4 20,830 94.6 0 0.0 22,023 100.0 

April 2016 3 English 247 1.9 162 1.2 12,514 95.1 233 1.8 13,156 100.0 

Spanish 0 0.0 0 0.0 107 100.0 0 0.0 107 100.0 

Total 247 1.9 162 1.2 12,621 95.2 233 1.8 13,263 100.0 

4 English 341 2.7 70 .6 11,816 94.8 238 1.9 12,465 100.0 

Spanish 0 0.0 0 0.0 150 100.0 0 0.0 150 100.0 

Total 341 2.7 70 .6 11,966 94.9 238 1.9 12,615 100.0 

5 English 0 0.0 0 0.0 0 0.0 183 100.0 183 100.0 

Total 0 0.0 0 0.0 0 0.0 183 100.0 183 100.0 

6 English 497 4.7 245 2.3 9,551 91.2 177 1.7 10,470 100.0 

Total 497 4.7 245 2.3 9,551 91.2 177 1.7 10,470 100.0 

7 English 448 5.7 238 3.0 6,967 89.0 177 2.3 7,830 100.0 

Total 448 5.7 238 3.0 6,967 89.0 177 2.3 7,830 100.0 

8 English 0 0.0 0 0.0 0 0.0 152 100.0 152 100.0 

table continues
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Table 3:  Continued 

Math   

 Test 
Administration Grade Language 

STAAR A STAAR L STAAR STAAR ALT 2 Total 

N % N % N % N % N % 

 

 Total 0 0.0 0 0.0 0 0.0 152 100.0 152 100.0

Total English 1,533 3.5 715 1.6 40,848 92.3 1,160 2.6 44,256 100.0

Spanish 0 0.0 0 0.0 257 100.0 0 0.0 257 100.0

Total 1,533 3.4 715 1.6 41,105 92.3 1,160 2.6 44,513 100.0

May 2016 5 English 226 6.4 27 .8 3,289 92.9 0 0.0 3,542 100.0

Spanish 0 0.0 0 0.0 134 100.0 0 0.0 134 100.0

Total 226 6.1 27 .7 3,423 93.1 0 0.0 3,676 100.0

8 English 404 10.5 217 5.6 3,225 83.9 0 0.0 3,846 100.0

Total 404 10.5 217 5.6 3,225 83.9 0 0.0 3,846 100.0

 English 630 8.5 244 3.3 6,514 88.2 0 0.0 7,388 100.0

Spanish 0 0.0 0 0.0 134 100.0 0 0.0 134 100.0

Total 630 8.4 244 3.2 6,648 88.4 0 0.0 7,522 100.0

Total All 
Admin 

3 English 247 1.9 162 1.2 12,514 95.1 233 1.8 13,156 100.0

Spanish 0 0.0 0 0.0 107 100.0 0 0.0 107 100.0

Total 247 1.9 162 1.2 12,621 95.2 233 1.8 13,263 100.0

4 English 341 2.7 70 .6 11,816 94.8 238 1.9 12,465 100.0

Spanish 0 0.0 0 0.0 150 100.0 0 0.0 150 100.0

Total 341 2.7 70 .6 11,966 94.9 238 1.9 12,615 100.0

5 English 585 3.8 61 .4 14,618 94.6 183 1.2 15,447 100.0

Spanish 0 0.0 0 0.0 307 100.0 0 0.0 307 100.0

Total 585 3.7 61 .4 14,925 94.7 183 1.2 15,754 100.0

6 English 497 4.7 245 2.3 9,551 91.2 177 1.7 10,470 100.0

Total 497 4.7 245 2.3 9,551 91.2 177 1.7 10,470 100.0

7 English 448 5.7 238 3.0 6,967 89.0 177 2.3 7,830 100.0

Total 448 5.7 238 3.0 6,967 89.0 177 2.3 7,830 100.0

table continues 
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Table 3:  Continued 

Math   

 Test 
Administration Grade Language 

STAAR A STAAR L STAAR STAAR ALT 2 Total 

N % N % N % N % N N % 

 

8 English 930 7.9 482 4.1 10,135 86.6 152 1.3 11,699 100.0

Total 930 7.9 482 4.1 10,135 86.6 152 1.3 11,699 100.0

7** English 9 .4 0 0.0 2,418 99.6 0 0.0 2,427 100.0

Total 9 .4 0 0.0 2,418 99.6 0 0.0 2,427 100.0

Total English 3,057 4.2 1,258 1.7 68,019 92.6 1,160 1.6 73,494 100.0

Spanish 0 0.0 0 0.0 564 100.0 0 0.0 564 100.0

Grand 
Total 

3,057 4.1 1,258 1.7 68,583 92.6 1,160 1.6 74,058 100.0

Note:  ** Indicates Grade 7 students testing above grade level with Grade 8 exam.    
 

Table	4:	Number	of	Students	Assessed	with	STAAR	Writing	by	Grade	and	Test	Administration	

Writing 

 Test 
Administration Grade Language 

STAAR A STAAR STAAR ALT 2 Total 

N % N % N % N % 
April 2016 4 English 277 3.7 6,961 93.1 236 3.2 7,474 100.0 

Spanish 0 0.0 5,115 100.0 0 0.0 5,115 100.0 

Total 277 2.2 12,076 95.9 236 1.9 12,589 100.0 

7 English 402 3.9 9,693 94.4 176 1.7 10,271 100.0 

Total 402 3.9 9,693 94.4 176 1.7 10,271 100.0 

Total English 679 3.8 16,654 93.9 412 2.3 17,745 100.0 

Spanish 0 0.0 5,115 100.0 0 0.0 5,115 100.0 

Grand 
Total 

679 3.0 21,769 95.2 412 1.8 22,860 100.0 
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Table	5:	Number	of	Students	Assessed	with	STAAR	Science	by	Grade	and	Test	Administration	

Science 

Test 
Administration Grade Language

STAAR A STAAR L STAAR STAAR ALT 2 Total 

N % N % N % N % N % 
April 2016 5 English 315 3.2 30 .3 9,281 94.6 183 1.9 9,809 100.0

Spanish 0 0.0 0 0.0 2,293 100.0 0 0.0 2,293 100.0

Total 315 2.6 30 .2 11,574 95.6 183 1.5 12,102 100.0

8 English 514 6.1 291 3.5 7,426 88.6 152 1.8 8,383 100.0

Total 514 6.1 291 3.5 7,426 88.6 152 1.8 8,383 100.0

7** English 8 .4 1 .0 2,228 99.6 0 0.0 2,237 100.0

Total 8 .4 1 .0 2,228 99.6 0 0.0 2,237 100.0

Total All 
Admin 

English 837 4.1 322 1.6 18,935 92.7 335 1.6 20,429 100.0

Spanish 0 0.0 0 0.0 2,293 100.0 0 0.0 2,293 100.0

Grand 
Total 

837 3.7 322 1.4 21,228 93.4 335 1.5 22,722 100.0

Note:  **Indicates Grade 7 students testing above grade level with Grade 8 exam.   

Table	6:	Number	of	Students	Assessed	with	STAAR	Social	Studies	by	Grade	and	Test	Administration	

Social Studies 

Test 
Administration Grade 

STAAR A STAAR L STAAR STAAR ALT 2 Total 

N % N % N % N % N % 
April 2016 8 English 529 5.2 284 2.8 9,280 90.6 152 1.5 10,245 100.0 

Total 529 5.2 284 2.8 9,280 90.6 152 1.5 10,245 100.0 
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Table	7:	Number	of	Students	Assessed	on	STAAR	EOC	by	Subject	and	Test	Administration	

STAAR EOC 

Test 
Administration Subject 

STAAR A STAAR L STAAR STAAR ALT 2 Total 

N % N % N % N % N % 
December 2015 Algebra I 271 10.4 292 11.2 2,047 78.4 0 0.0 2,610 100.0

Biology 186 17.0 223 20.4 682 62.5 0 0.0 1,091 100.0

English I 293 6.4 0 0.0 4,299 93.6 0 0.0 4,592 100.0

English II 204 5.5 0 0.0 3,514 94.5 0 0.0 3,718 100.0

US History 62 11.0 31 5.5 471 83.5 0 0.0 564 100.0

Total 1,016 8.1 546 4.3 11,013 87.6 0 0.0 12,575 100.0

May 2016 Algebra I 735 6.0 675 5.5 10,705 87.4 137 1.1 12,252 100.0

Biology 605 5.9 469 4.5 9,101 88.2 144 1.4 10,319 100.0

English I 767 5.7 0 0.0 12,510 93.2 144 1.1 13,421 100.0

English II 493 4.2 0 0.0 11,141 94.7 134 1.1 11,768 100.0

US History 381 4.0 176 1.8 8,916 93.1 102 1.1 9,575 100.0

Total 2,981 5.2 1,320 2.3 52,373 91.3 661 1.2 57,335 100.0

July 2016 Algebra I 149 12.0 82 6.6 1,007 81.3 0 0.0 1,238 100.0

Biology 128 20.1 75 11.8 433 68.1 0 0.0 636 100.0

English I 197 8.4 0 0.0 2,156 91.6 0 0.0 2,353 100.0

English II 141 7.8 0 0.0 1,676 92.2 0 0.0 1,817 100.0

US History 46 18.4 29 11.6 175 70.0 0 0.0 250 100.0

Total 661 10.5 186 3.0 5,447 86.5 0 0.0 6,294 100.0

Total All Admin Algebra I 1,155 7.2 1,049 6.5 13,759 85.5 137 .9 16,100 100.0

 Biology 919 7.6 767 6.4 10,216 84.8 144 1.2 12,046 100.0

English I 1,257 6.2 0 0.0 18,965 93.1 144 .7 20,366 100.0

English II 838 4.8 0 0.0 16,331 94.4 134 .8 17,303 100.0

US History 489 4.7 236 2.3 9,562 92.0 102 1.0 10,389 100.0

Grand 
Total 

4,658 6.1 2,052 2.7 68,833 90.3 661 .9 76,204 100.0
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TELPAS 

In response to testing requirements of the No Child Left Behind Act of 2001 (NCLB), the Texas 

Education Agency (TEA) developed the Texas English Language Proficiency Assessment System 

(TELPAS) to assess English language learners’ (ELLs) acquisition of the English language.  NCLB 

mandates an annual English-language proficiency assessment of ELLs in grades K-12 in four language 

domains (reading, writing, speaking, and listening).  TELPAS assesses ELLs in the four language domains.  

The reading domain was specifically designed for ELLs whose ability to demonstrate general reading skills 

is often obscured by their limited understanding of the English language.  Table 8 shows across grades K-

12, a total of 59,263 students were rated on the TELPAS.  The highest levels were observed at grades K-

1 for the Beginning Level (K=81% and 1=51%), grade 2 for the Intermediate Level (2=49%), grade 3 for the 

Intermediate and Advanced Levels equally at 35%, and grades 4-12 for the Advanced Level (40% or 

greater).  

 

Table	8:	Number	and	Percent	of	Students	Rated	on	TELPAS	by	Grade	and	Category	
 Category (%) 

Grade # Rated Beginning Intermediate Advanced 
Advanced 

High 

K 5,885 81 13 4 1 
1 6,222 51 32 14 4 
2 6,453 21 49 24 6 
3 6,443 13 35 35 17 
4 6,202 8 31 42 20 
5 6,111 5 17 40 38 
6 5,148 3 23 46 28 
7 4,640 3 19 48 31 
8 4,036 3 20 47 30 
9 3,654 8 23 43 26 
10 2,171 3 18 52 27 
11 1,210 1 13 47 39 
12 1,088 1 12 46 41 
  Total 59,263     

 

What Were the Characteristics of the Norm-Referenced Achievement Program: 

TerraNova and Supera? 

The Evaluation and Assessment focus group conducted a study of appropriate norm-referenced 

assessments for administration to students in grades K-2.  After careful consideration, a decision was made 

during the 2015-2016 school year to use the TerraNova, an English-language standardized norm-

referenced achievement test, to assess English speakers and the Supera, which is the Spanish version of 

the TerraNova, to assess students receiving instruction in Spanish.  The TerraNova provided better reports 

and more useful information that could be used to drive instructional decisions than the previously used 

IOWA tests.  These assessments are products of CTB-McGraw Hill. The administration times for both 
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assessments were very similar and mirror that of the IOWA Tests; therefore, no significant additional time 

allocation was required to complete the assessments.   

These tests were administered to students in grades K-2 to fulfill three main purposes: 

1. Obtain Information for Supporting Instructional Decisions.  Teachers need information to 

help them select the instructional materials they will use with individual students or class 

groups.  They also need information for deciding which methods or approaches to use with 

individuals and groups in order to help students attain the learning targets that have been 

established by the school.  Information also is needed to determine whether each student is 

making satisfactory progress from grade to grade.  The relative strengths and weaknesses of 

each student and class group need to be determined as well so that weaknesses can be 

addressed and strengths can be nurtured.   

2. Report Individual Progress to Students and Their Parents.  Students need to learn what 

their strengths and weaknesses are so that they can begin to allocate their effort to their 

learning.  Likewise, information about their growth in achievement from one grade to the next 

can be used with students to encourage a steady interest in school learning.  Parents, likewise, 

need information that will allow them to support the development of their children and offer 

realistic guidance to them. 

3. Evaluate the Progress of Groups of Students.  Using the achievement results from a battery 

like the TerraNova for these purposes must be done with the realization that the tests in 

themselves only address certain important, but limited, aspects of the school curriculum and 

extracurricular program.  They do not represent sufficient data to judge the effectiveness of the 

entire instructional program. 

Table 9 shows the number of tests administered by grade and subject.  Across grades K-2, a total 

of 58,376 tests were administered with the TerraNova (20,618 in reading, and 37,758 in mathematics), 

while 17,645 were administered with the Supera  (17,491 in Supera Reading, and 154 in Supera Math). 

The language subtest is embedded within the reading subtests. Therefore, the numbers in the table for the 

reading and language subtests may not equal if a student failed to complete the number of items necessary 

to obtain a language subtest score. 

 

Table	9:	Number	of	Tests	Administered	on	TerraNova/Supera	by	Grade	and	Subject	
  TerraNova          Supera 

Grade Reading Language Math  Reading Language Math 

K 6,273 6,270 11,751  5,626 5,626 21 
1 7,069 7,652 12,298  5,947 5,947 70 
2 7,276 7,267 13,079  5,918 5,917 63 
  Total 20,618 20,589 37,758  17,491 17,490 154 
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What Were the Characteristics of the IDEA Language Proficiency Tests (IPT) 

and Stanford 10 Testing Programs for English Language Learner (ELL) 

Students? 

 

School districts are required to identify potential ELL students first through the use of a home 

language survey.  Upon receipt of the survey, districts are required to assess identified students with a 

Texas Education Agency (TEA) approved oral language proficiency test (Dallas ISD uses IDEA Language 

Proficiency Tests).  This school year, IPT replaced the previously utilized instrument, Woodcock Munoz 

Language Survey (WMLS), as the norms were out of date and the IPT offered more detailed reports for 

instructional remediation for teachers. Students in grades Pre-K-12 who were new to the district and spoke 

a language other than English were assessed with the IPT and placed in an appropriate instructional 

program within four weeks of enrollment.  Students in grades 2-12 who scored ≥4 on the IPT were assessed 

with a TEA approved norm-referenced test (Stanford 10).  Table 10 shows the number of tests taken with 

the IPT and Stanford 10 by grade.  A total of 39,167 IPT tests were administered (26,967 on the English 

version and 12,200 on the Spanish version) and 991 with the Stanford 10.  One student could be 

administered both English and Spanish versions of the IPT if the Home Language Survey indicated Spanish 

is spoken in the home.  The highest concentrations of students tested were in grades Pre-K, K and 5.  

Table	10:	Number	of	Tests	Taken	with	the	IPT	and	Stanford	10	by	Grade	
 IPT  

Grade English Spanish Stanford 10 
Pre-K 5,465 5,507  
K 1,653 2,439  
1 550 1,174  

2 510 995 29 
3 414 712 53 
4 387 626 59 

5 6,244 746 87 
6 2,794 1 34 
7 1,917 0 35 

8 1,592 0 34 
9 2,744 0 57 
10 1,277 0 22 

11 794 0 333 
12 626 0 248 

Total   26,967 12,200 991 
 

What Were the Characteristics of the Magnet School Testing Process? 

State and National Assessments administered the ITBS/Logramos or Stanford 10 to students who 

did not have norm- or criterion-referenced achievement test scores from the previous school year in order 
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to have the necessary assessment for applying to the Dallas ISD magnet program.  Specifically, these 

services were provided to students who were applying for admission to the district’s vanguards, academies 

and magnet high schools who met the following criteria: (1) currently enrolled in private, parochial, or other 

schools (grades K-10), and (2) currently enrolled Dallas ISD students (grades 1-2 and 9-11).  Out-of-district 

students were required to provide a $100.00 money order or cashier’s check made payable to the Dallas 

Independent School District, while in-district students tested free.  

Students with previous STAAR results had the necessary scores for application and were not 

reassessed with a norm-referenced test.  A total of 209 students were tested for admission into the magnet 

program in the 2015-2016 school year (71 with ITBS, 9 with Logramos and 129 with Stanford 10).    

The Naglieri Nonverbal Ability Test (NNAT) is an instrument used by selected district vanguards, 

academies and magnet high schools for additional screening of applicants. NNAT is a nonverbal test of 

general ability commonly used to identify gifted children.  The questions on the NNAT are composed of 

shapes and/or symbols, and require few instructions.  SNA provided NNAT test booklets and answer 

documents to campuses, sent support staff to assist in administering tests on campuses, quality controlled 

answer documents, and reported results to officials.  A total of 653 students at 5 magnet schools using 

NNAT were tested. The highest number of students tested (246) were at grade 3. 

The Math Pre-Assessment was developed by the Region IV Education Service Center. It is used 

in addition to other assessments to fulfill the requirement needs for entry into 6 requested magnet school 

campuses at their discretion. SNA printed test booklets and answer documents for the Math Pre-

Assessment and provided them to campuses upon request. Upon conclusion of testing, SNA was 

responsible for quality control of scannable answer documents and reporting results to campus officials.  A 

total of 1,236 students were tested.  The highest number of students tested (993) were in grade 5. 

The Texas Success Initiative Assessment (TSIA) is computer administered assessment used to 

provide evidence of college readiness or identify deficiencies in reading, writing, and/or mathematics.  It 

was administered at 2 magnet high school campuses via Accuplacer.  SNA’s responsibility was to purchase 

assessment credits such that assessment capabilities will be readily available at campuses.  

What Are the Outcomes of Credit by Examination for Acceleration (CEFA) and 

Credit by Examination with Assessment of Course Performance (ACP)?  

With board approval, a district shall develop or purchase examinations for acceleration that 

thoroughly test the essential knowledge and skills for each primary school grade level and for credit for 

secondary school academic subjects.  A district shall give a student in grades 6–12 credit for an academic 

subject in which the student has received no prior instruction if the student scores: 

1.   A three or higher on a College Board advanced placement examination that has been 

approved by the board for the applicable course; 

2. A scaled score of 50 or higher on an examination administered through the College-Level 

Examination Program (CLEP) and approved by the board for the applicable course; or 
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3. Eighty percent or above on any other criterion-referenced test approved by the board for 

the applicable course. 

Tests used for Credit by Examination for Acceleration (CEFA) were developed by Texas Tech 

University to assess mastery of the Texas Essential Knowledge and Skills (TEKS) for students in grades 

1-12.  It is a means by which high-achieving elementary students may advance one grade level by passing 

all four tests in the common core areas (language arts, mathematics, science, and social studies), while 

middle and high school students may be awarded credit for a particular course(s).  The Iowa Tests of Basic 

Skills (ITBS) was used to determine acceleration for students in kindergarten.  

With counselor, principal, and parent approval, students applied for CEFA testing through the 

school counselor’s office.  All applications were then submitted to the Department of State and National 

Assessments.  Applications received within posted deadlines were processed at no cost to the students.  

Students had to meet the following passing standards to accelerate to the next grade level: 

 Kindergarten students had to score at or above the 70th percentile on the ITBS in both reading and 

math subtests to advance to the next grade.   

 Elementary school students had to achieve a mastery score of 80% in all four common core areas 

(language arts, mathematics, science and social studies) to advance to the next grade.  

 Middle and high school students had to achieve a mastery score of 80% in each subject area tested 

to receive course credit. 

Fourteen students were tested at the Kindergarten level with 60% scoring at or above the 70th 

percentile in both reading and math.  Table 11 shows the number of elementary students tested and percent 

mastery by grade.  A total of eight students were tested with three students passing; one at grade 1, one 

at grade 2, and one at grade 5.  Table 12 shows the number of tests administered at the middle and high 

school levels.  Overall, more than 1,862 tests were administered with a passing rate of 80%.  The passing 

rate at the middle school level was 71% and at the high school level was 80%. 

 

Table	 11:	 	 Number	 of	 Elementary	 Tests	 Administered	 for	 Acceleration	 and	
Percent	Mastery	by	Grade,	(CEFA)		
Grade # Tested # Passed ≥80% Mastery 
1 2 1 50 
2 3 1 33 
3 2 0 0 
4 0 0 0 
5 1 1 100 

  Total 8 3  37 
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Table	12:	Number	of	CEFA	Tests	Administered	and	Passing	Rates	by		
School	Level	

School Level # Tested # Passed % Passed 
Middle 66 47 71 
High 1,796 1,437 80 

Total 1,862 1,484 80 
 

What Were the Outcomes of Credit by Examination for Acceleration (CEFA) with 

Prior Instruction? 

Tests used for Credit by Examination for Acceleration (CEFA) with prior instruction were developed 

by Texas Tech University to assess mastery of the Texas Essential Knowledge and Skills (TEKS) for 

students in grades 6-12 who have failed a course(s).  It is a means by which a student can recover a course 

credit by achieving a mastery score of 70% in each subject area tested.  With counselor, principal, and 

parent approval, students applied for CEFA testing with prior instruction through the school counselor’s 

office.  All applications were then submitted to the Department of State and National Assessments.  

Applications received within posted deadlines were processed at no cost to the students. Table 13 shows 

the number of tests administered at the middle and high school levels.  Overall, 96 tests were administered 

with a passing rate of 42%. 

 

Table	13:	Number	of	CEFA	with	Prior	Instruction	Tests	Administered	and	Passing	
	Rates	by	School	Level	

School Level # Tested # Passed % Passed 
High 96 40 42 
Middle 0 0 0 

Total 96 40 42 
 

Credit-by-Examination with Assessment of Course Performance (CBEwACP) is another means by 

which students entering the Dallas ISD from home-study or non-accredited schools may receive course 

credit(s).  Students who entered the district in the second semester of grade 9 or in either semester (1st or 

2nd) of grades 10-12, were eligible to submit an application for CBEwACP.  A total of 303 tests were 

administered (2 elementary, 34 middle school, and 267 high school) with 139 students (46%) receiving 

course credit.  Of those tested at each school level, 50% (2) received course credit at the elementary level, 

32% (11) at the middle school level, and 48% (127) at the high school level. 

What Were the Results of the Staff Serving as Campus Testing Coordinators? 

The Department of State and National Assessments provided a total of 34 training sessions on test 

security and test administration procedures for all Campus Testing Coordinators (CTCs) and other district 

staff serving in that capacity. At many elementary and middle school campuses, a variety of school staff 

served as CTCs including counselors, assistant principals, and librarians because they did not have a 

fulltime allocation to hire a CTC, while high enrollment elementary, middle, and all high schools were 
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allocated a CTC position. When librarians at elementary and middle school campuses served as CTCs, it 

was necessary to close the library due to insufficient staff. This precluded access to the library for all 

students. In the wake of mounting concerns about library closures, the Dallas ISD Board of Trustees 

requested a special survey of CTCs to determine the amount of time these employees spent working on 

test administration activities (STAAR, ACP, TELPAS, etc.). The findings were needed to provide helpful 

information used in making informed decisions about future CTC staffing concerns.  

A total of 108 campus staff serving as CTCs responded to the survey. Table 14 shows the number 

of respondents serving as CTCs by official job assignment. The majority of respondents (72%) were 

Assistant Principals (41%) and Librarians (31%). The years of experience as a CTC varied among librarians 

and other district staff. However, the majority of the Librarians (79%) and other district staff (61%) serving 

as CTCs were relatively new to the position with no more than 2-years of experience.  

Table	14.	Number	and	Percent	of	District	Employees	Serving	
as	Campus	Testing	Coordinators	Responding	to	CTC	Survey	

 Respondents 
Serving as Campus 
Testing Coordinator N % 

Assistant Principal 44 41 
Campus Testing Coordinator 5 5 
Counselor 8 7 
General Ed/Elective Teacher 13 12 
Guest Teacher 1 <1 
Instructional Coach 3 3 
Librarian 34 31 
Total 108  

 

Figures 1 and 2 display the years of experience by librarians and other district staff, respectively. 

All librarians responding to the survey were from elementary schools (34), while other district staff were 

from 70 elementary schools and 4 schools that were a combination of elementary/middle schools.   
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Figure	1:	Years	of	Experience	of	Librarians	Responding	to	the	CTC	Survey	

 
 

Figure	2:	Years	of	Experience	of	Other	District	Staff	Responding	to	the	CTC	Survey	

 
 

Librarians serving as CTCs indicated that the library had to be closed while they performed their 

duties as CTCs. The amount of time libraries were closed ranged from more than 91 days to as few as 1 

to 20 days. The median closure time was approximately 41 to 60 days. Given these results, some libraries 

would have been closed 52% of the instructional calendar year, while other libraries would have been 

available for 155 to 174 days.  

There appeared to be a relatively equal proportion of librarians who indicated that they received 

supplemental pay while serving as CTCs (53%) and those who indicated that they did not (47%). The 

proportion of other district staff indicating that they received supplemental pay for their time while serving 

as CTCs (19%) was disproportionate when compared to that of librarians. The proportion of other district 

staff that did not receive supplemental pay (53%) was equal to that of librarians who received supplemental 

pay (53%). Twenty-eight percent of other district staff indicated that they were not eligible to receive 

supplemental pay while serving as CTCs.    
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Principals may have used variable cost allocation funds to compensate one or a combination of 

professional (not administrators) and/or non-professional staff serving as CTCs. Principals, associate 

principals, assistant principals, and individuals hired into full-time campus test coordinator positions are not 

eligible for this extra-duty or supplemental pay.  In addition, extra duty or supplemental pay can only be 

used for work done over and beyond the school day.  

Test security and the administration of state mandated assessments are time consuming activities 

required by Texas Education Agency (TEA) mandates, district policy, and district regulations. Librarians 

and other staff serving as CTCs were asked to respond to a number of survey items to obtain a better 

understanding about the amount of time they spent on the administration of these assessments (STAAR 4-

7 Writing, STAAR Alt 2, STAAR 3-8 Writing, TELPAS) and the Student Survey during and after the school 

day. The amount of time librarians and other staff spent per week as CTCs during and after school is also 

displayed in Appendix A; Figure 1.  

Although there were similarities in the amounts of time librarians and other district personnel spent 

on testing activities during and after school hours, the amounts of time differed significantly depending on 

the test.  The amount of time spent on STAAR 4-7 Writing and STAAR 5-8 Reading and Math 

administrations differed slightly between the two groups (Appendix A; Figure 1).  Librarians indicated that 

they worked from 6-10 hours to as much as 22-40 hours per week during school and from 1-5 to 11-16 

hours per week after school, while other district personnel centered around 1-5 to 11-16 hours per week 

during and after school with a few clustering at 22-40 hours per week during and after school.  

The amount of time librarians spent on test administration activities during and after school per 

week was less on STAAR Alt 2 as seen in Appendix A; Figure 2.  Most librarians indicated “Not Applicable,” 

while a few indicated 6-10 hours per week during school and 1-5 hours per week after school. Other district 

personnel showed similar results, with a majority indicating “Not Applicable” during and after school, while 

a minor few indicated 1-5 and 6-10 hours per week during and after school, respectively. However, not all 

campuses had students eligible to take the STAAR Alt 2 assessment. 

Appendix A; Figure 3 shows a similar pattern for librarians and other district personnel for hours 

worked per week during and after school for STAAR 3-8. Librarians centered on three time frames; 6-10 

hours, 11-16 hours and 22-40 hours worked per week during and after school, respectively.  Other district 

personnel showed a similar pattern, essentially centering on the same time frames for hours worked per 

week during and after school. 

Librarians and other district personnel spent about the same number of hours per week during and 

after school on activities associated with TerraNova/Supera. Both groups indicated the same time frames 

most frequently (6-10 hours, 11-16 hours, and 17-21 hours) as the number of hours worked per week during 

and after school.  These findings are similar to those for TELPAS Calibration and TELPAS Online Testing 

even though the TerraNova was only administered at grades K-2, while the TELPAS was administered at 

grades K-12 (Appendix A; Figure 4).  
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The hours per week spent on TELPAS Calibration during and after school were almost identical for 

librarians and other district personnel.  Both groups centered on three distinct categories;1-5 hours, 6-10 

hours, and 11-16 hours, for hours worked during and after school per week, respectively.  These results 

may be related to a high enrollment of English Language Learners (ELLs) in the district and the difficulty 

associated with the calibration process (Appendix A; Figure 5).  Appendix A; Figure 6 shows the same 

pattern emerged in the results for TELPAS Online Testing. Both groups centered on the same time frames 

identified in the TELPAS Calibration results.  Again, it is believed that the hours spent during and after 

school per week by both groups on TELPAS Online Testing is directly related to the number of ELLs 

enrolled in the district and that every English Language Learner must be tested according to state law. 

Appendix A; Figure 7 shows the Student Survey required the least amount of preparation time per 

week during and after school.  The amount of time librarians indicated that they worked on the 

administration of the Student Survey per week during school ranged from 1-5 hours per week to 6-10 hours, 

while after school hours per week ranged from 1-5 hours.  The majority of other district personnel indicated 

that they spent 1-5 hours per week during and after school on activities related to the Student Survey.   

Overall, it appears that librarians and other district personnel are spending an extreme amount of 

time performing duties as CTCs. Based on these results, librarians and other district personnel may be 

working more that 60+ hours per week when serving as CTCs, oftentimes without supplemental pay.  This 

may be especially evident at elementary campuses where there is no allocation or budget for CTCs in spite 

of state and federal accountability requirements.  

What Are the Outcomes of Campus Testing Coordinator Trainings? 

The Department of State and National Assessments provided 34 training sessions on test 

administration and security procedures.  There were three all day Introductory sessions in September.  The 

initial training provided an overview of all assessments administered in the district. High school testing 

coordinators also received information on administering the ACT School Day. There was one combined 

high and middle schools session for Exit TAKS/PSAT.  There were nine sessions pertaining to STAAR (one 

session for high school December EOC Retest procedures; four March sessions [two elementary, one 

middle and one high school session]; four April sessions [two elementary, one middle and one high school 

session]) and three ETS/ Pearson online training sessions.  The overview training session in January was 

divided into two elementary, one middle, and one high school session combined.  There was one high 

school SAT School Day session and nine TELPAS sessions.  There was one Advanced Placement session 

for high schools and two TerraNova/Supera sessions.  Two additional sessions were conducted to discuss 

the Student Survey.  See Appendix B for a list of meeting dates and topics.   
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What Are the Roles of Districtwide Testing Coordinators (DWTCs)? 

Five Districtwide Testing Coordinators were assigned various feeder patterns each to train, assist, 

and support CTCs with testing activities in association with the district’s testing calendar.  These activities 

included:   

 assisting with training CTCs before each test administration on testing procedures, test 

security, online test sessions, administration and completion, and quality control of paper 

and online test materials;  

 reviewing and providing feedback on Campus Test Security Plans; 

 providing functional planning expertise to campus and district personnel required to meet 

state testing timelines and District administered local testing timelines outlined on the 

District’s Testing Calendar;  

 working collaboratively with various departments including, but not limited to, principals, 

special education staff, counseling department, ESL/bilingual, and technology and data 

staff to ensure coherence and alignment of local, state, and national assessments; 

 presenting best practices at the Texas Assessment Conference; 

 assisting with summarizing testing activities and operations in interim reports, technical 

reports, and final reports; and  

 making recommendations for improvement of operations. 

What Impact Did the New TEA Testing Vendor Have on the District?  

The Texas Education Agency (TEA) contracted with Education Testing Services (ETS) to develop 

new STAAR assessments for the State of Texas.  Along with this transition came a number of testing issues 

including changes in shipping and receiving of test materials and the online test management platform.  To 

assess issues faced by various school districts on the December EOC assessment, several surveys were 

administered by Moak and Casey and the Texas Association of School Administrators (TASA) to a number 

of large school districts in Texas.  Moak and Casey distributed two surveys and TASA distributed one.  ETS 

was open to communications and made assertive efforts to make positive changes.  Noticeable 

improvements were made between the December 2015 and Spring 2016 administrations.  Improvements 

were made with precodes, shipping, and reporting.  Appendix C presents issues experienced by the Dallas 

ISD that were communicated to ETS.  There were six topics of concern;  Confidential Student Records 

(CSRs), Inaccurate Data, File/Reports Updates, Pre-Codes, Online Testing, and Shipping. 

What Are the Characteristics of Test Monitoring and Testing Irregularities? 

Central Staff Test monitors were trained to ensure proper test administration and security 

procedures were followed at campuses during testing.  At the end of each observation, monitors were 

required to complete a number of observation forms documenting all aspects of the testing environment 
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and testing irregularities observed during each test administration.  All forms were submitted to the Office 

of Test Security for review.   

Testing irregularities fell into two distinct categories, procedural and serious.  Procedural 

irregularities are less severe and most common. They typically involved minor deviations in testing 

procedures such as: students tested in the wrong language, students were administered an exam on an 

unauthorized day, or students not placing their answers on the correct section of the answer sheet.  Serious 

irregularities constitute severe violations of test security and/or confidentiality that oftentimes resulted in the 

involvement of the TEA’s Educator Certification and Standards Division for disciplinary action (including 

suspension or revocation of educator certification).  If a serious testing irregularity was identified, the 

district’s Test Security Officer worked collaboratively with the Professional Standards Office, Human Capital 

Management, principals, and/or Division Executive Directors to conduct further investigations.  

A total of 261 test monitors were trained to monitor test administration procedures at 223 schools 

2 to 3 times during each testing window.  School assignments were done through an online self-selection 

process.  A total of 291 testing irregularities were reported to State and National Assessments (288 

procedural and 3 serious).  The majority of procedural irregularities were associated with the administration 

of the STAAR at grades 3-8 (Appendix D).  These included test booklets or answer documents given to the 

wrong students, students not accurately placing answers on the answer document, and students testing in 

the wrong language.  Appendix D also displays the frequencies of procedural irregularities by district feeder 

patterns.  During the previous school year (2014-2015), a total of 241 irregularities were reported, with 238 

being procedural and 3 serious.  All serious irregularities were forwarded to the Professional Standards 

Office and Human Capital Management for further investigations.  

What Was the Return Rate of the Assessment of Course Performance (ACP) To 

the Service Center? 

Assessments of Course Performance (ACPs) are locally developed secure tests that are used in 

grades K-12.  From year to year, about 60% of the items on the tests are recycled; therefore, it is required 

for all ACP booklets to be returned in order not to jeopardize the integrity and security of the tests.  To 

address this issue, a continuous effort has been instituted to monitor the return of ACP test booklets to the 

Assessment Service Center.  From the spring 2015-2016 testing session, a random sample of 15 

elementary, 5 middle, and 5 high schools from across the district’s feeder patterns were selected.  Table 

15 identifies the schools assigned to the Districtwide Testing Coordinators (DWTCs) used in the process. 
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Table	15:	Schools	Selected	for	Monitoring	by	School	Level,	School,	and	DWTCs	
School Level

Elementary Middle High 
School DWTC School DWTC School DWTC 

Carpenter   Charlenta Govan Medrano   Charlenta Govan Kimball Charlenta Govan 
Field   Charlenta Govan Walker   Cherie Reece Roosevelt Cherie Reece 
Hall   Charlenta Govan Rusk   LaKedra Cardell Pinkston LaKedra Cardell 
Blanton   Cherie Reece Storey   Jillian Heintzman Madison Jillian Heintzman 
Gooch   Cherie Reece Gaston   Felicia Gibbons Adamson Felicia Gibbons 
Mills   Cherie Reece     
Ray   LaKedra Cardell     
Soto   LaKedra Cardell     
Salazar   LaKedra Cardell     
Dunbar   Jillian Heintzman     
Tatum   Jillian Heintzman     
Lisbon   Jillian Heintzman     
Seagoville   Felicia Gibbons     
Peeler   Felicia Gibbons     
Casa View   Felicia Gibbons     

 

For the selected schools, a total of 63,850 test booklets were shipped to the schools (30,909 

booklets shipped to elementary schools, 13,882 shipped to middle schools, and 19,059 shipped to high 

schools).  Table 16 shows the numbers of test booklets shipped, returned, and missing by school level.  

Overall, more than 99% of all test booklets shipped were returned to the Assessment Service Center (<1% 

missing). 

Table	16:	Number	of	ACP	Test	Booklets	Shipped,	Returned,	and	Percentage	Missing	by	School	Level	

 
School Level 

Books 
Requested 

Extra 
Orders 

Number 
Shipped 

Total 
Returned 

Total 
Missing 

Percentage 
Missing 

Elementary  30,825  84  30,909  30,905  4  0.01% 
Middle School  13,875  7  13,882  13,869  13  0.09% 
High School  18,875  184  19,059  19,059  0  0.00% 
Total  63,575  275  63,850  63,833  17  0.03% 

 

Tables 17-19 show the number of spring 2015-2016 ACP test booklets shipped, returned, and 

missing for schools by level.  All schools had return rates greater than 99%.  Twelve elementary, 4 middle, 

and 2 high schools had return rates of 100%. 
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		Table	17:	Accountability	for	ACP	Test	Booklets	Shipped	to	Elementary	Schools	Assigned	to	DWTCs		

School 
Name DWTC 

TEA 
Number 

Original 
Order 

Extra 
Orders 

Books  
Shipped

Books  
Returned 

Missing 
Books 

Percentage 
Missing 

Carpenter Charlenta Govan 121 1,450 18 1,468 1,468 0 0.00% 
Field Charlenta Govan 144 1,850 25 1,875 1,875 0 0.00% 
Hall Charlenta Govan 149 2,100 5 2,105 2,105 0 0.00% 
Blanton Cherie Reece 110 2,450 0 2,450 2,450 0 0.00% 
Gooch Cherie Reece 148 1,175 0 1,175 1,175 0 0.00% 
Mills Cherie Reece 186 1,700 0 1,700 1,700 0 0.00% 
Ray LaKedra Cardell 196 1,375 0 1,375 1,375 0 0.00% 
Soto LaKedra Cardell 287 2,650 0 2,650 2,650 0 0.00% 
Salazar LaKedra Cardell 239 2,325 20 2,345 2,345 0 0.00% 
Dunbar Jillian Heintzman 139 2,150 5 2,155 2,155 0 0.00% 
Tatum Jillian Heintzman 155 3,000 0 3,000 3,000 0 0.00% 
Lisbon Jillian Heintzman 178 1,600 10 1,610 1,609 1 0.06% 
Seagoville Felicia Gibbons 208 2,550 1 2,551 2,551 0 0.00% 
Peeler Felicia Gibbons 192 1,525 0 1,525 1,525 0 0.00% 
Casa View Felicia Gibbons 125 2,925 0 2,925 2,922 3 0.10% 
Total    30,825 84 30,909 30,905 4 0.01% 

 

Table	18:	Accountability	for	ACP	Test	Booklets	Shipped	to	Middle	Schools	Assigned	to	DWTCs	

School DWTC TEA 
Original 
Order 

Extra 
Orders 

Books 
Shipped 

Books 
Returned 

Missing 
Books 

Percentage 
Missing 

Medrano Charlenta Govan 079 2,950 0 2,950 2,948 2 0.07% 
Walker Cherie Reece 056 2,675 0 2,675 2,675 0 0.00% 
Rusk LaKedra Cardell 055 2,275 3 2,278 2,270 8 0.35% 
Storey Jillian Heintzman 060 2,325 4 2,329 2,329 0 0.00% 
Gaston Felicia Gibbons 048 3,650 0 3,650 3,647 3 0.08% 

Total   13,875 7 13,882 13,869 13 0.09% 
 

Table	19:	Accountability	for	ACP	Test	Booklets	Shipped	to	High	Schools	Assigned	to	DWTCs		

School DWTC TEA 
Original 
Order 

Extra 
Orders 

Books 
Shipped 

Books 
Returned 

Missing 
Books 

Percentage 
Missing 

Kimball Charlenta Govan 008 5,700 175 5,875 5,875 0 0.00% 
Roosevelt Cherie Reece 013 2,475 0 2,475 2,475 0 0.00% 
Pinkston LaKedra Cardell 012 3,400 0 3,400 3,400 0 0.00% 
Madison Jillian Heintzman 032 1,850 0 1,850 1,850 0 0.00% 
Adamson Felicia Gibbons 002 5,450 09 5,459 5,459 0 0.00% 

Total   18,875 184 19,059 19,059 0 0.00% 
 

Of the schools that retained test booklets, a total of 4 test booklets were retained across all 

elementary schools, with no more than 3 test booklets retained at any given school.  At the middle school 

level, 8 test booklets were retained at Rusk, 2 at Gaston, and 2 at Medrano.  At the high school level, 0 test 

booklets were retained.  Districtwide Testing Coordinators followed up with schools that had missing test 

booklets in an attempt to recover the booklets. 
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SUMMARY AND RECOMMENDATIONS 

Summary 

State and National Assessments (SNA) coordinates the training, administration, distribution, and 

processing of all state-, national-, and district-mandated criterion- and norm-referenced testing in the Dallas 

ISD.  These tests include TAKS, STAAR, STAAR A, STAAR Spanish, STAAR L, STAAR Alt 2, STAAR 

End-of-Course (EOC), Texas English Language Proficiency Assessment System (TELPAS), 

TerraNova/Supera, IPT, and Stanford 10.  In addition, SNA supports Magnet School Testing, NAEP/TUDA, 

and acquisition of Credit by Examination (CBE) and Credit by Examination for Acceleration (CEFA). The 

following provides a summary of testing activities handled by State and National Assessments: 

 

 TEA requires students to be assessed in grades 3-12 to determine academic skill levels and 

progress made during a given school year.  Grades 3-8 were administered the STAAR, while 

students grades 9-12 were administered the STAAR EOC.  Students enrolled in high school prior 

to the 2012-2013 school year were required to pass 4 core subtests on the Texas Assessment of 

Knowledge and Skills (TAKS). 

 At grades 5 and 8, students had two opportunities to test; one administration in March and one 

administration in May.  During each administration, students were assessed in reading and math 

in both English and Spanish. The third administration was canceled by the Texas Commissioner of 

Education due to test administration errors associated with the new vendor (Educational Testing 

Services).  At grades 9-12, students had three opportunities to test (December 2015, spring 2016 

and July 2016). 

 NCLB mandates an annual English-language proficiency assessment of ELLs in grades K-12 in 

four language domains (reading, writing, speaking, and listening).  The Texas Education Agency 

(TEA) developed the Texas English Language Proficiency Assessment System (TELPAS) to 

assess English language learners’ (ELLs) in these domains 

 Students continue to complete one of two testing programs (TAKS and STAAR EOC) for graduation 

. The TAKS program required students to pass four subtests (ELA, math, science, and social 

studies), while the STAAR program requires students to pass 5 STAAR EOC assessments 

(Algebra I, English I, English II, Biology, and U.S. History).  A total of 49 students were administered 

a TAKS assessment during the 2015-2016 school year. The Individual Graduation Committee 

(IGC) was established to determines graduation criteria if students only mastered three of the 5 

STAAR EOC assessments.  

   The State of Texas Assessments of Academic Readiness (STAAR) program was implemented in 

spring 2012, which includes annual assessments for reading and mathematics, grades 3–8; writing 

at grades 4 and 7; science at grades 5 and 8; social studies at grade 8; and End-of-Course (EOC) 

assessments for English I, English II, Algebra I, Biology and U.S History. Across grades 3-8, more 



State and National Assessments:  Final Report 2015-2016  

35 

than 76,000 students were tested in reading.  Approximately 74,058 grade 3-8 students were tested 

in math.  At grades 4 and 7, 22,860 students took STAAR Writing, with 12,589 tested at grade 4, 

and 10,271 tested at grade 7. A total of 22,722 students took STAAR Science, with 12,102 tested 

at grade 5, and 10,620 at grade 8.  At grades 5 and 8, a total of 17,901 students took STAAR 

Reading in English and 4,153 students took STAAR Reading in Spanish during the first 

administration.  During the second administration, 6,052 students tested in English and 1,281 

tested in Spanish.  At grades 5 and 8, a total of 21,850 students took STAAR Math in English and 

173 students took STAAR Math in Spanish during the first administration.  These totals include 

students who tested above grade level (2,427).  During the second administration, 7,388 students 

tested in English and 134 tested in Spanish.  EOC assessments measure high school students’ 

mastery of the Texas Essential Knowledge and Skills (TEKS) for a given course.  Students are 

given three opportunities throughout the school year to successfully meet the passing standards 

on EOC assessments.  A total of 76,204 exams were administered during the 2015-2016 school 

year. 

 The Texas English Language Proficiency Assessment System (TELPAS) fulfills federal 

requirements for assessing the English language proficiency of English language learners (ELLs) 

in kindergarten through grade 12 in four language domains: listening, speaking, reading, and 

writing.  Student performance is reported in terms of the four English language proficiency levels 

described in the ELPS: beginning, intermediate, advanced, and advanced high. TELPAS results 

are used in accountability and performance-based monitoring indicators. The assessment 

components for grades K–12 include holistically rated observational assessments of listening, 

speaking, reading, and writing. Students in grades 2-12 are also assessed with a multiple-choice 

online reading tests in six grade clusters: 2, 3, 4–5, 6–7, 8–9, and 10–12. The highest levels were 

observed at grades K-1 for the Beginning Level (K=81% and 1=51%), grade 2 for the 

Intermediate Level (2=49%), grade 3 for the Intermediate and Advanced Levels equally at 35%, 

and grades 4-12 for the Advanced Level (40% or greater). 

 Students in grades K-2 were administered a new norm-referenced achievement test during the 

2015-2016 school year.  TerraNova, an English-language standardized norm-referenced 

achievement test assessed English speakers, and the Supera, the Spanish version of the 

TerraNova, assessed students receiving instruction in Spanish.  Approximately 55,366 tests were 

administered in the following subtests:  reading, language, and math.  

 The Idea Language Proficiency Test (IPT) is a Texas Education Agency approved oral language 

proficiency test administered to students in grades Pre-K-12 who were new to the district and spoke 

a language other than English.  The highest concentration of students assessed was enrolled in 

Pre-K.  Students in grades 2-12 who scored >4 on the IPT were assessed with a TEA approved 

norm-referenced test (Stanford 10). The highest population of students assessed with the Stanford 

10 was in grades 11 and 12.   
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 State and National Assessments administered the ITBS/Logramos or Stanford 10 to students who 

did not have norm- or criterion-referenced achievement test scores from the previous school year 

in order to have the necessary assessment when applying for admission to the Dallas ISD magnet 

schools.  A total of 209 students were tested for admission into the magnet program in the 2015-

2016 school year (71 with ITBS, 9 with Logramos and 129 with Stanford 10).  The Naglieri 

Nonverbal Ability Test (NNAT) is an instrument used by selected district vanguards, academies, 

and magnet high schools for additional screening of applicants. It is a nonverbal test of general 

ability commonly used to identify gifted children.  A total of 653 students at 5 magnet schools using 

NNAT were tested.  The highest number of students tested (246) was at grade 3.  The Math Pre-

Assessment is developed by Region IV Education Service Center. It is used in addition to other 

assessments to fulfill the requirement needs for entry into 6 requested magnet school campuses 

at their discretion.  A total of 1,236 students were tested.  The highest number of students tested 

(993) was at grade 5. 

 Tests used for Credit by Examination for Acceleration (CEFA) were developed by Texas Tech 

University to assess mastery of the Texas Essential Knowledge and Skills (TEKS) for students in 

grades 1-12.  CEFA is a means by which high-achieving elementary students may advance one 

grade level by passing all four tests in the common core areas (language arts, mathematics, 

science, and social studies), while middle and high school students may be awarded credit for a 

particular course(s).  The Iowa Tests of Basic Skills (ITBS) was used to determine acceleration for 

students in Kindergarten.  Fourteen students were tested at the Kindergarten level with 60% scoring 

at or above the 70th percentile in both reading and math.  Only three students across grades 1-5 

mastered all subtests.  A total of 47 middle school and 1,437 high school students passed credit 

by examination assessments.  

 Tests used for Credit by Examination for Acceleration (CEFA) with prior instruction were developed 

by Texas Tech University to assess mastery of the Texas Essential Knowledge and Skills (TEKS) 

for students in grades 6-12 for students who have failed a course(s). CEFA is a means by which a 

student can recover a course credit by achieving a mastery score of 70% in each subject area 

tested. Overall, 96 students were tested with a passing rate of 42%.  During the 2015-2016 school 

year there were no middle school students who achieved mastery.  Credit-by-Examination with 

Assessment of Course Performance (CBEwACP) is another means by which students entering the 

Dallas ISD from home-study or non-accredited schools may receive course credit(s).  Of those 

tested at each school level, 50% (2) received course credit at the elementary level, 32% (11) at the 

middle school level, and 48% (127) at the high school level. 

 A total of 108 campus staff serving as CTCs responded to the CTC survey.  The majority of 

respondents (72%) were Assistant Principals (41%) and Librarians (31%). The majority of 

Librarians (79%) and other district staff (61%) serving as CTCs were relatively new to the position 

with no more than 2 years of experience.  Although there were similarities in the amounts of time 
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librarians and other district personnel spent on testing activities per week during and after work 

hours, the amounts of time differed significantly depending on the test.  The greatest amount of 

time spent on test administrations was associated with TELPAS Calibrations, TELPAS Online 

Testing and TerraNova/Supera. The results indicated that librarians and other district personnel 

may be working more that 60+ hours per week when serving as CTCs, oftentimes without 

supplemental pay. This may be especially evident at campuses where there is no allocation or 

budget for CTCs in spite of state and federal accountability requirements. 

 The Department of State and National Assessments provided 34 training sessions on test 

administration and security procedures for CTCs and other district staff.  The format and location 

of training varied monthly.  Both face to face and online trainings were provided to CTCs.  

 The allocation of five Districtwide Testing Coordinators to the SNA Department has been essential 

to ensuring that all campuses receive direct support on district, state, and national assessments 

administered throughout the school year. The DWTCs were assigned various feeder patterns each 

to train, assist, and support the CTCs with testing activities in association with the district’s testing 

calendar.  

 The Educational Testing Service (ETS) was selected as the new vendor for the State of Texas 

Assessments of Academic Readiness (STAAR) components. Several changes were made 

throughout the 2015-2016 school year to procedures associated with shipping and receiving of 

testing materials and to the online test management platform.  This caused many issues to arise.  

Dallas ISD provided feedback and continued to have open communication throughout the school 

year on areas of concern.   

 Central Staff Test monitors were trained to ensure proper test administration and security 

procedures were followed at campuses during testing.  At the end of each observation, monitors 

were required to complete a number of observation forms documenting all aspects of the testing 

environment and testing irregularities observed during each test administration.  A total of 261 test 

monitors were trained to monitor test administration procedures at 223 schools 2 to 3 times during 

each testing window.  School assignments were done through an online self-selection process.  A 

total of 291 testing irregularities were reported to State and National Assessments (288 procedural 

and 3 serious).  The majority of procedural irregularities were associated with the administration of 

the STAAR at grades 3-8. 

 Assessments of Course Performance (ACPs) are locally developed secure tests that are used in 

grades K-12.  From year to year, about 60% of the items on the tests are recycled; therefore, it is 

required for all ACP booklets to be returned in order not to jeopardize the integrity and security of 

the tests.  From the spring 2015-2016 testing session, a random sample of 15 elementary, 5 middle, 

and 5 high schools from across the district’s feeder patterns were selected.  For the selected 

schools, a total of 63,850 test booklets were shipped (30,909 booklets shipped to elementary 

schools, 13,882 shipped to middle schools, and 19,059 shipped to high schools).  Overall, more 
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than 99% of all test booklets shipped were returned to the Assessment Service Center (<1% 

missing).  A total of 17 test booklets were documented as not returned, with the highest 

concentration missing at the middle school level.  

Recommendations  

 Report findings should be distributed to both campus principals and the Counseling and 

Supervision Department to encourage school personnel to increase the number of eligible high 

school students that participate in summer STAAR administrations and Credit by Exam for 

Acceleration assessments.   

 The Dallas ISD Board of Trustees should request additional research on the amount of time 

campus staff serving as CTCs spend preparing for district and state assessments, in addition to 

their assigned duties, to help make decisions about future CTC funding.  

 To increase ACP test booklets return rates, it is recommended that CTCs and or campus staff do 

the following: 

o Sign and date the Delivery Ticket indicating that they have counted and verified the quantity 

of materials received. 

o Enclose a copy of the signed and dated Delivery Ticket with ACP and other tests returned 

to the Assessment Service Center to show a 1-to-1 correspondence with the quantity of 

materials received and the quantity of materials returned. 

o Count and box all test booklets in numeric order prior to returning them to the Assessment 

Service Center.  
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Appendix A 

Campus Testing Coordinators’ Survey Results 

Figure	1:		Librarians	and	Other	District	Staff	Responses	to	Time	Spent	on	Testing	Away	from	Designated	Responsibilities	While	Working	on	STAAR	
4‐7	Writing	and	STAAR	5‐8	Reading/Math	Per	Week 
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Figure	2:		Librarians	and	Other	District	Staff	Responses	to	Time	Spent	on	Testing	Away	from	Designated	Responsibilities	While	Working	on	STAAR	
Alt	2	Per	Week	

 



State and National Assessments:  Final Report 2015-2016  

43 

Figure	3:		Librarians	and	Other	District	Staff	Responses	to	Time	Spent	on	Testing	Away	from	Designated	Responsibilities	While	Working	on	STAAR	
3‐8	Per	Week	
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Figure	4:		Librarians	and	Other	District	Staff	Responses	to	Time	Spent	on	Testing	Away	from	Designated	Responsibilities	While	Working	on	
TerraNova/Supera	Per	Week	
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Figure	5:		Librarians	and	Other	District	Staff	Responses	to	Time	Spent	on	Testing	Away	from	Designated	Responsibilities	While	Working	on	the	
TELPAS	Calibration	
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Figure	6:		Librarians	and	Other	District	Staff	Responses	to	Time	Spent	on	Testing	Away	from	Designated	Responsibilities	While	Working	on	the	TELPAS	
Online	Testing	and	Rating	Entry	
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Figure	7:		Librarians	and	Other	District	Staff	Responses	to	Time	Spent	on	Testing	Away	from	Designated	Responsibilities	While	Working	on	the	
Student	Survey	
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Appendix B 

2015-2016 Test Coordinator Meeting Schedule 
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Appendix C 

2015-16 ETS-Related Statewide Testing Challenges: 

Concerns, Suggestions, and Improvements
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Appendix D 

Frequency of Testing Irregularities by Feeder Patterns 

Districtwide Testing Coordinator Frequencies of Procedural Irregularities by Test, 2015-2016 
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Districtwide Testing Coordinator Frequencies of Procedural Irregularities by Test, 2015-2016 

 
ACE campus U. Lee (Elementary) was also assigned to the Districtwide Testing Coordinator. 
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Unauthorized staff members entered classrooms during test administration.
Test Coordinators did not return materials on time to the Service Center.

Test booklets/authorization letters/answer documents  were given to the wrong…
Test administrators did not follow campus procedures during test administration.

Students were disruptive to the testing environment.
Students were administered an exam on an unauthorized day.

Students were accused of cheating.
Students used electronic devices during testing.

Students tested in the wrong language.
Students refused to test.

Students did not accurately place answers on a section of the answer document.
Students destroyed answer documents.

Staff members used electronic devices during testing.
Secure materials and/or students were left unattended.

Other procedural errors occurred on campus.
Online errors occurred during testing.

Ineligible/eligible students were/were not tested.
Accommodations were not properly administered to students.

Carter, Kimball, Jefferson, and Sunset Feeder Patterns 
Reported Irregularities, 2015‐2016 

Charlenta Govan ‐ Districtwide Testing Coordinator  
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Districtwide Testing Coordinator Frequencies of Procedural Irregularities by Test, 2015-2016 

 
ACE campuses Blanton (Elementary) and Mills (Elementary) were also assigned to the Districtwide Testing Coordinator. 
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Unauthorized staff members entered classrooms during test administration.
Test Coordinators did not return materials on time to the Service Center.

Test booklets/authorization letters/answer documents  were given to the wrong…
Test administrators did not follow campus procedures during test administration.

Students were disruptive to the testing environment.
Students were administered an exam on an unauthorized day.

Students were accused of cheating.
Students used electronic devices during testing.

Students tested in the wrong language.
Students refused to test.

Students did not accurately place answers on a section of the answer document.
Students destroyed answer documents.

Staff members used electronic devices during testing.
Secure materials and/or students were left unattended.

Other procedural errors occurred on campus.
Online errors occurred during testing.

Ineligible/eligible students were/were not tested.
Accommodations were not properly administered to students.

Conrad, Roosevelt, Samuell, and White Feeder Patterns 
Reported Irregularities, 2015‐2016 

Cherie Reece ‐ Districtwide Testing Coordinator  
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Districtwide Testing Coordinator Frequencies of Procedural Irregularities by Test, 2015-2016 

 
ACE campus Edison (Middle) was also assigned to the Districtwide Testing Coordinator. 
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Unauthorized staff members entered classrooms during test administration.
Test Coordinators did not return materials on time to the Service Center.

Test booklets/authorization letters/answer documents  were given to the wrong…
Test administrators did not follow campus procedures during test administration.

Students were disruptive to the testing environment.
Students were administered an exam on an unauthorized day.

Students were accused of cheating.
Students used electronic devices during testing.

Students tested in the wrong language.
Students refused to test.

Students did not accurately place answers on a section of the answer document.
Students destroyed answer documents.

Staff members used electronic devices during testing.
Secure materials and/or students were left unattended.

Other procedural errors occurred on campus.
Online errors occurred during testing.

Ineligible/eligible students were/were not tested.
Accommodations were not properly administered to students.

Hillcrest, Molina, North Dallas, and Pinkston Feeder Patterns 
Reported Irregularities, 2015‐2016 

LaKedra Cardell ‐ Districtwide Testing Coordinator  
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Districtwide Testing Coordinator Frequencies of Procedural Irregularities by Test, 2015-2016 

 
*The Wilmer Hutchins feeder pattern was split between two Districtwide Testing Coordinators.  

Assigned campuses included Obama (High), Rangel (High), Obama (Middle), Rangel (Middle), Stone (Middle), and Stone (Elementary)  

ACE campuses Dade (Middle), Zumwalt (Middle), and Pease (Elementary) were also assigned to the Districtwide Testing Coordinator.  

   

0 5 10 15 20 25 30

Unauthorized staff members entered classrooms during test administration.
Test Coordinators did not return materials on time to the Service Center.

Test booklets/authorization letters/answer documents  were given to the wrong…
Test administrators did not follow campus procedures during test administration.

Students were disruptive to the testing environment.
Students were administered an exam on an unauthorized day.

Students were accused of cheating.
Students used electronic devices during testing.

Students tested in the wrong language.
Students refused to test.

Students did not accurately place answers on a section of the answer document.
Students destroyed answer documents.

Staff members used electronic devices during testing.
Secure materials and/or students were left unattended.

Other procedural errors occurred on campus.
Online errors occurred during testing.

Ineligible/eligible students were/were not tested.
Accommodations were not properly administered to students.

Madison, Skyline, South Oak Cliff, Wilson, and Wilmer‐
Hutchins Feeder Patterns Reported Irregularities, 2015‐2016 

Jill Heintzman ‐ Districtwide  Testing Coordinator  
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Districtwide Testing Coordinator Frequencies of Procedural Irregularities by Test, 2015-2016 

 

 
*The Wilmer Hutchins feeder pattern was split between two Districtwide Testing Coordinators.  

Assigned campuses included Wilmer‐Hutchins (High), Smith (High), Kennedy‐Curry (Middle), Ervin (Elementary), and Wilmer‐Hutchins (Elementary) 
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Unauthorized staff members entered classrooms during test administration.

Test Coordinators did not return materials on time to the Service Center.

Test booklets/authorization letters/answer documents  were given to the wrong…
Test administrators did not follow campus procedures during test administration.

Students were disruptive to the testing environment.

Students were administered an exam on an unauthorized day.

Students were accused of cheating.
Students used electronic devices during testing.

Students tested in the wrong language.

Students refused to test.

Students did not accurately place answers on a section of the answer document.

Students destroyed answer documents.
Staff members used electronic devices during testing.

Secure materials and/or students were left unattended.

Other procedural errors occurred on campus.

Online errors occurred during testing.
Ineligible/eligible students were/were not tested.

Accommodations were not properly administered to students.

Adams, Adamson, Lincoln, Seagoville, Spruce, and Wilmer‐
Hutchins Feeder Patterns Reported Irregularities, 2015‐2016 

Felicia Gibbons ‐ Districtwide Testing Coordinator  


