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A.A. Milne 2025-2026 

School Action Plan – Needs Assessment 

  
  

Houston ISD philosophy and guiding framework: 

HISD Vision 
By the year 2030, HISD will implement wholescale systemic reform of 150 schools to 
significantly narrow achievement gaps and prepare all students for the year 2035 workplace 
and world.  

  

Core Beliefs  
“A high performing culture operationalizes its core values.”  

1. All students can learn and reach his/her potential.  
2. Effective teachers make the most difference in student academic performance. 
3. For every child to succeed, we must hold students and ourselves to high expectations.  
4. Service oriented: we will be here for our families. 
5. We rely on clearly defined outcomes to guide our work and hold us accountable.  

  

Milne ES philosophy and guiding framework: 

Mission 
Our community aims to serve students' academic and emotional needs with pride and 
excellence, fostering lifelong learners who become global leaders through a strong academic 
foundation. 

  

Vision 
Our vision is to create an environment where every learner thrives. We are dedicated to 
nurturing lifelong learners who not only excel academically but also develop into global 
leaders. 

  

Belief 
Commitment to Excellence:      
We believe in delivering education and support services with pride and excellence.  
  
Holistic Student Development:  
We believe in addressing both academic and emotional needs to foster well-rounded 
individuals.  
  

Lifelong Learning:  
We believe in cultivating a passion for learning that extends beyond education.  
  

Global Leadership:  
We believe in preparing students to become future leaders on a global scale.  
  

Equity and Inclusivity:  
We believe in providing equitable opportunities and support to our diverse student body.  
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Needs related to student achievement data 

Milne STAAR  
Reading 3rd % 

Approaches+ 
% Meets+ % Masters 

2023 40% 11% 1% 

2024 67% 23% 6% 

Prior Year 
Change 

27% 12% 5% 

        

Reading 4th % 
Approaches+ 

% Meets+ % Masters 

2024 46% 21% 4% 

2025 58% 34% 11% 

Prior Year 
Change 

12% 13% 7% 

        

Reading 5th % 
Approaches+ 

% Meets+ % Masters 

2024 39% 15% 6% 

2025 63% 44% 10% 

Prior Year 
Change 

24% 29% 4% 
 

Math 3rd % 
Approaches+ 

% 
Meets+ 

% 
Masters 

2024 43% 15% 0% 

2025 76% 39% 18% 

Prior Year 
Change 

33% 24% 18% 

        

Math 4th % 
Approaches+ 

% 
Meets+ 

% 
Masters 

2024 40% 11% 3% 

2025 49% 30% 14% 

Prior Year 
Change 

9% 19% 11% 

        
Math 5th % 

Approaches+ 
% 

Meets+ 
% 
Masters 

2024 38% 14% 0% 

2025 65% 22% 5% 

Prior Year 
Change 

27% 8% 5% 

  
 

  

Milne Elementary School has shown remarkable academic progress over the past school year, reversing a 
multi-year trend of declining student achievement. Recent STAAR data reflects significant growth in both 
Reading and Math across all tested grade levels. 

In Reading, students in Grades 3 through 5 demonstrated strong gains in all performance categories. For 
example, 3rd-grade students increased by 27 percentage points in the Approaches category, 12 points in 
Meets, and 5 points in Masters. Similar growth patterns were observed in 4th and 5th grades, with 
particularly notable gains in 5th-grade Meets performance, which rose by 29 percentage points. 

In Math, the growth is even more pronounced. 3rd-grade math performance surged with a 33-point 
increase in Approaches, 24-point increase in Meets, and 18-point increase in Masters. Both 4th and 5th 
grades also made substantial progress, especially in the Meets and Masters levels, indicating that students 
are not only reaching basic proficiency but are also beginning to meet and exceed grade-level 
expectations. 

This growth reflects the effectiveness of focused instructional strategies, data-driven planning, and 
targeted interventions that have likely been implemented over the past year. These results are encouraging 
and signal that Milne Elementary is on a positive trajectory toward closing long-standing academic gaps. 

  
 
  

NWEA MAP Math (Kinder – 5th Grade) 

English Percentile 

Grade Growth 
%ile 

Achievement Fall 
%ile 

Achievement Winter 
%ile 

Achievement Spring 
%ile 

Kinder 55 43 50 50 
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1st 
Grade 

73 35 35 52 

2nd 
Grade 

52 32 35 43 

3rd 
Grade 

80 23 43 36 

4th 
Grade 

72 15 31 36 

5th 
Grade 

57 32 35 37 

NWEA MAP Reading (2nd-5th Grade) 

English Percentile 

Grade Growth %ile Achievement Fall 
%ile 

Achievement Winter 
%ile 

Achievement Spring 
%ile 

2nd Grade 68 15 25 38 

3rd Grade 59 13 21 19 

4th Grade 87 11 23 48 

5th Grade 85 20 43 53 

NWEA MAP Reading (2nd-3rd Grade) 

Spanish Percentile 

Grade Growth Achievement Fall Achievement 
Winter 

Achievement Spring 

2nd Grade 52 59 59 52 

3rd Grade 88  43 65 70 

  

Milne Elementary School has shown remarkable academic progress over the past school year, reversing a 
multi-year trend of declining student achievement. Recent STAAR data reflects significant growth in both 
Reading and Math across all tested grade levels. 

In Reading, students in Grades 3 through 5 demonstrated strong gains in all performance categories. For 
example, 3rd-grade students increased by 27 percentage points in the Approaches category, 12 points in 
Meets, and 5 points in Masters. Similar growth patterns were observed in 4th and 5th grades, with 
particularly notable gains in 5th-grade Meets performance, which rose by 29 percentage points. 

In Math, the growth is even more pronounced. 3rd-grade math performance surged with a 33-point 
increase in Approaches, 24-point increase in Meets, and 18-point increase in Masters. Both 4th and 5th 
grades also made substantial progress, especially in the Meets and Masters levels, indicating that students 
are not only reaching basic proficiency but are also beginning to meet and exceed grade-level 
expectations. 

This growth reflects the effectiveness of focused instructional strategies, data-driven planning, and 
targeted interventions that have likely been implemented over the past year. These results are encouraging 
and signal that Milne Elementary is on a positive trajectory toward closing long-standing academic gaps. 
  

  
  

Emergent Bilinguals TELPAS 2023-2025 Data  Analysis 
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Over the past three academic years, A.A. Milne Elementary has demonstrated consistent and meaningful 
progress in supporting the language acquisition of its Emergent Bilingual (EB) students, as evidenced by 
TELPAS Composite data from 2023 to 2025. 

In 2023, 134 students in grades KG–3 participated in TELPAS testing. The majority (57%) scored at the 
Intermediate level, while only 8% reached Advanced High. In 2024, the testing population expanded to include 
grades KG–5, increasing participation to 181 students. This year marked a noticeable shift, with a reduction in 
Intermediate scores to 45% and an increase in Advanced and Advanced High students to 42% and 10%, 
respectively reflecting early signs of upward growth. 

By 2025, the number of students assessed rose to 225, further reinforcing the school’s expanding EB population 
and comprehensive support systems. Most notably, the percentage of students scoring at the Intermediate level 
declined sharply to 32%, while those achieving Advanced rose to 44%, and Advanced High nearly doubled to 
19%. This growth represents a significant milestone in the school’s language development efforts. 

The three-year TELPAS trend illustrates a successful trajectory of linguistic development, with fewer students 
remaining at the lower proficiency levels and a growing number transitioning into Advanced and Advanced 
High. This progress reflects the impact of targeted instructional strategies, focused language supports, and 
intentional teacher development in meeting the needs of English learners. 

Moving forward, continued emphasis on accelerating Intermediate learners and sustaining gains at the 
Advanced High level will be critical to ensuring all EB students reach full English proficiency and academic 
success. 

  
  
 
  

Needs related to improving the quality of instruction 

Over the past school year, A.A. Milne Elementary has demonstrated substantial academic progress, 
reversing a multi-year trend of underperformance in reading, math, and language development. Recent 
STAAR results show impressive gains across all tested grade levels, particularly in Math, where 3rd-grade 
students increased by 33 percentage points in Approaches, 24 in Meets, and 18 in Masters. Reading scores 
also reflect strong improvement, most notably in 5th grade, where Meets performance rose by 29 points. 
These results signal that students are not only achieving at foundational levels but are also beginning to 
meet and exceed grade-level expectations. 
  
Similarly, the school's Emergent Bilingual (EB) population has shown a clear upward trajectory over the 
past three years, as evidenced by TELPAS composite data. The percentage of students performing at the 
Advanced and Advanced High levels has more than doubled, while the number of students scoring at the 
Intermediate level has dropped significantly. This shift reflects the growing impact of focused language 
supports and instructional planning aimed at English learners. 
  
Despite this progress, the data also reveal critical needs in improving the quality of instruction, particularly 
in advancing more students from the Approaches level into Meets and Masters. While the percentage of 
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students meeting the minimum proficiency standard has increased, too many remain just below or barely at 
grade-level expectations. Additionally, although EB students are progressing, the majority have not yet 
reached full English proficiency, highlighting a continued need for structured language development 
strategies embedded into daily instruction. 
  
Milne’s prior academic challenges were rooted in inconsistent instructional planning, low rigor, and 
insufficient leadership density. Moving forward, the path to sustained growth must focus on strengthening 
Tier 1 instruction across all classrooms. This includes ensuring that all students receive high-quality, grade-
level instruction supported by rigorous, TEKS-aligned materials and delivered through engaging, research-
based instructional practices. 
  
Professional Learning Communities (PLCs) will play a central role in building teacher capacity. Weekly 
planning sessions will focus on lesson internalization, modeling, and use of exemplars to ensure that 
teachers are prepared to deliver instruction that meets the needs of all learners. Administrators and 
instructional leaders will participate in these sessions, providing real-time feedback and support. 
Additionally, biweekly data analysis meetings will help teachers monitor student progress, identify gaps, 
and adjust instruction to target specific areas of need. 
  
Supporting EB students will require continued emphasis on scaffolding, academic language development, 
and consistent use of HISD’s MRS strategies such as Think-Pair-Share, White Boards, and Quick Response 
prompts. Teachers will receive ongoing professional development to embed language objectives into 
content-area instruction, ensuring that EB students can access grade-level material while developing English 
proficiency. 
  
A distributed leadership model will be used to increase instructional leadership density, empowering teacher 
leaders to take on coaching, modeling, and mentoring roles. This collaborative approach will foster a culture 
of shared ownership and continuous improvement. 
  

By focusing on instructional rigor, data-driven planning, teacher development, and targeted language 
supports, Milne Elementary is positioned to continue its upward academic trajectory. The school’s 
commitment to excellence, aligned with HISD core values and Destination 2035 goals, will ensure that all 
students—especially those furthest behind—are supported to reach their full potential. 
  

  
System evaluation (philosophy, processes, implementation, capacity) 

  
Philosophy: We will uphold HISD core values, strive for excellence, and ensure faithful implementation 
of the established model. Through Professional Learning Communities (PLCs), we will foster 
collaboration and continuous improvement, guiding our efforts towards sustained educational excellence 
and a supportive learning environment for all. 

  
Processes: As we prepare for Destination 2035, we will support our 92% multilingual learners with high-
quality instructional materials in math and reading, ensuring rigorous TEKS-aligned instruction. Our 
effective PLC protocol enhances instructional quality across all grades, focusing on lesson internalization, 
planning, modeling, and purposeful instruction. Administration will join grade-level planning sessions for 
additional support. Bi-weekly data digs will analyze assessments and group students for interventions. 
Through quality Tier 1 instruction, scaffolding, data tracking, and interventions, we aim to increase 
student achievement. 

  
Implementation: In 2025-2026, we will implement high-quality instructional materials (HQIM) to 
support all learners. Our weekly PLCs focus on lesson internalization, annotations, LO/DOL alignment, 
and high-leverage instructional practices. Teachers and the instructional leadership team practice portions 
of lessons during PLCs to ensure readiness. Teachers will teach grade-level content daily, supported by 
HISD-specific engagement strategies like Think-Pair-Share, White Board, and Quick Response 
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techniques. Ongoing coaching and feedback, aligned with the district spot observation form, will enhance 
instructional methods and optimize delivery. 

  
By strengthening teachers' capacity through effective PLCs and in-the-moment coaching, we aim to 
increase student achievement and growth. HQIM and MRS strategies will be embedded into lesson 
protocols to ensure student engagement and language proficiency. PLCs will focus on professional 
development with scaffolded MRS strategies for equitable access. Teachers will deliver grade-level content 
daily with embedded MRS to help all students reach their potential. Each teacher will be evaluated every 
two weeks to determine their level of support. 

  
Capacity: We will foster a collaborative and professional school community by providing teachers with 
the tools and support needed to implement effective instructional strategies and differentiate instruction. 
This will promote a culture of continuous learning and improvement through ongoing feedback, coaching, 
and reflective practice. 
Aligning with HISD core values and standards, we aim to drive student achievement and success, 
empowering teachers and creating an environment conducive to educational excellence. 

  

 
  

School Action Plan  

  
  
  
  
  
  
  
  
  
  
  
  
  
  
 KEY 

 
ACTIO
N    

 ONE 

Key Action One: (Briefly state the specific goal or objective.) 

Improve staff capacity to provide high quality instruction. 

Indicators of success (Measurable results that describe success.) 

● By December 2025, 75% of spot observation scores from the Independent Review 

Team (IRT) will be proficient or higher; this will increase to 85% by May 2026. 

● By January 2026, 80% of teachers will average 6 points or higher on Engage and 

Deliver and Monitor and Adjust; increasing to 7 points by May 2026. 

● By January 2026, IRT score of will average 9.5, increasing to an average of 10.5 by 

May 2026, reflecting growth in instructional effectiveness and campus readiness. 

● By MOY 2026, 55% or more students in Reading and Math will demonstrate 

growth, as measured by NWEA MAP, increasing to 75% by EOY 2026. 

● By MOY 2026, 50% of K–2 students will score at or above grade-level benchmarks 

on DIBELS 8th Edition and Lectura, increasing to 60% by EOY 2026. 

Specific actions – school leaders (What specific action steps will the building leaders take 
to accomplish the objective?) 

● Conduct training sessions on the “Sweet 16” instructional strategies during August 
PD and follow up throughout the year during Campus PD days. 

● Provide ongoing, job-embedded coaching to teachers focused on best practices for 
the Engage, Deliver, Monitor, and Adjust phases of instruction. 

● Facilitate weekly PLCs that support teachers in internalizing TEKS-aligned lessons, 
customizing lesson plans, creating exemplar responses, scripting rigorous questions, 
and designing student engagement strategies. 

● Lead biweekly reviews of student work (writing samples, DOLs, authentic tasks) to 
identify trends in learning and guide instructional adjustments. 

● Conduct weekly coaching cycles focused on identified areas of need within the 
instructional framework. 

● Use observation and feedback protocols to support teacher growth and increase 
instructional effectiveness. 
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● Facilitate weekly ILT calibration walks to align on “look-fors” for effective 
instruction based on the Spot Observation and Sweet 16 strategies. 

● Use collected data (walkthroughs, observations, student work) to refine coaching 
plans and inform PD content. 

Specific actions – staff (What specific action steps will the staff take to accomplish the objective?) 

● Actively participate in weekly PLCs focused on internalizing TEKS-aligned lessons 
and applying the “Sweet 16” instructional strategies. 

● Respond to coaching with a growth mindset—welcoming real-time feedback and 
engaging in reflective conversations during planning or post-observation. 

● Collaborate with colleagues to plan exemplar responses, script rigorous questions, 
and identify student engagement techniques. 

● Use student work analysis to adjust lesson design and differentiate instruction for 
diverse learner needs. 

● Implement coaching action steps with fidelity and track personal progress toward 
instructional goals. 

● Apply real-time feedback from coaching and observations to strengthen 
instructional delivery. 

● Consistently apply engagement strategies and aggressive monitoring techniques to 
ensure all students are actively participating and receiving real-time feedback. 

● Dedicate time each day for intentional lesson planning, including internalization of 
objectives, customization for student needs, and modeling of instructional delivery. 

 

Key Action One: Staff Development 

Who:  
● All instructional staff (teachers, teacher apprentices, learning coaches, teacher aides) 
● Led by campus administrators, instructional leaders, and district specialists 

What:  

Focused professional development sessions covering: 
● “The Sweet 16” instructional practices 
● Data-driven instruction 
● Lesson internalization and planning 
● Engagement strategies and aggressive monitoring 
● Peer calibration and coaching 

When:  

● Weekly: During PLCs for planning and coaching 

● Monthly: Campus PD days for deep dives and practice 

● Quarterly: Peer observations and calibration walks 

● Ongoing: On-the-job coaching and responsive support 

Where:  

On campus: 
● PLC rooms or team planning spaces 
● Classrooms for embedded coaching and modeling 
● Staff development rooms for campus-wide PD 
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Key Action One: Budget 

Proposed item Description Amount 

Staff development 
    

Materials/resources 
    

Purchased services 
    

Other 
    

Other 
    

TOTAL   

Funding sources: 

  

 

  

 

  

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
 KEY 

 

ACTIO
N    
 TWO 

Key Action Two: (Briefly state the specific goal or objective.) 

Improve math and reading proficiency for students in grades PK–5, with a targeted focus 
on growth and achievement in foundational literacy and numeracy. 

Indicators of success (Measurable results that describe success.) 

● By MOY 2026, 60% of Pre-K3 and Pre-K4 students will meet or exceed age-appropriate 
benchmarks in literacy and math domains on the Circle Progress Monitoring Assessment. 
By EOY 2026, this will increase to 75%. 

  
● By MOY 2026, 50% of K–2 students will score at or above grade-level benchmarks on 

DIBELS 8th Edition and Lectura. By EOY 2026, this will increase to 60%. 

 

  

● By MOY 2026, 55% or more of students will demonstrate at least 0.6 RIT growth in both 

Reading and Math, as measured by NWEA MAP. By EOY 2026, 70% of students will 

demonstrate growth in Reading and Math on NWEA MAP. 

 

  

● By MOY 2026, 50% of students will demonstrate mastery of priority standards with a 

score of 70% or higher on District Student Assessments and DOLs (Demonstration of 

Learning).By EOY 2026, this will increase to 60%. 

Specific actions – school leaders (What specific action steps will the building leaders take to 
accomplish the objective?) 

● Provide professional development on interpreting and using Circle Progress Monitoring 

data to guide instruction. 

● Monitor fidelity of curriculum implementation through walkthroughs focused on early 

literacy and math strategies. 

● Partner with Pre-K teachers to plan biweekly small-group interventions. 

● Track and review Circle data after BOY and MOY windows to inform EOY action plans. 
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● Host parent engagement sessions to share progress and reinforce early learning at home. 

● Provide training on Science of Reading practices and small-group instructional routines 

aligned to DIBELS/Lectura subtests. 

● Review DIBELS/Lectura progress monitoring data monthly in PLCs. 

● Support Tier 2 and Tier 3 intervention plans for students below benchmark. 

● Calibrate classroom walkthroughs with literacy look-fors and feedback aligned to 

decoding, fluency, and comprehension. 

● Lead MAP goal-setting conferences with students and teachers to increase investment and 

ownership. 

● Monitor lesson plans and instruction to ensure alignment to MAP-tested skills and depth 

of rigor. 

● Analyze RIT growth data after each MAP window to adjust intervention groupings and 

reteach cycles. 

● Build data trackers and lead data meetings to monitor progress toward the 0.6+ growth 

target and 70% growth goal. 

● Lead weekly PLCs focused on analyzing student work and designing standards-based 

DOLs. 

● Create and monitor common assessment calendars aligned to district priorities. 

● Provide PD on designing rigorous tasks and using success criteria in daily instruction. 

● Implement progress monitoring walkthroughs and data checks to ensure students are on 

track toward 70% mastery. 

Specific actions – staff (What specific action steps will the staff take to accomplish the 
objective?) 

• Administer Circle assessments with fidelity and use domain-specific data to plan small-
group instruction. 

• Implement center-based activities aligned to early math and literacy targets. 
• Track growth in key domains (phonological awareness, letter knowledge, shapes, number 

sense) using Circle dashboards. 
• Maintain student portfolios with annotated work samples tied to Circle domains. 
• Conduct biweekly progress monitoring and use results to group students by need. 
• Implement routines for phonics, fluency, and comprehension daily, using curriculum-

aligned resources. 
• Participate in PLCs focused on interpreting subtest data and reteaching based on skill 

gaps. 
• Use literacy journals and decodable texts aligned to student reading levels and 

foundational needs. 
• Set RIT growth goals with students and track progress visually in class. 
• Use MAP learning continuum and classroom data to guide small-group instruction. 
• Adjust lesson plans and scaffolds based on MAP strands where students show below-

grade-level performance. 
• Embed test-taking strategies into instruction ahead of each assessment window. 
• Design and administer weekly DOLs that align to priority TEKS or standards. 
• Participate in PLCs to analyze student responses and adjust instruction based on 

misunderstandings. 
• Maintain student data trackers showing progress toward mastery of standards. 

Incorporate peer feedback and self-assessment strategies to build student metacognition. 
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Key Action Two: Staff Development 

Who 

Pre-K3 & 
Pre-K4 
Teachers 

K–2 Teachers 
K–5 
Teachers 

All 
Instructional 
Staff 

All 
Instructional 
Staff 

New or 
Struggling 
Teachers 

Campus 
Leadership & 
Coaches 

What 
(Focus 
Area) 

Circle PM 
Training: 
Interpreting 
data, planning 
small group 
instruction for 
literacy and 
math domains 

DIBELS & 
Lectura: Data-
driven phonics, 
fluency, and 
comprehension 
instruction based 
on subtest 
performance 

NWEA MAP: 
RIT band 
targeting, goal 
setting with 
students, 
using MAP 
data to guide 
small groups 

DOL Development: 
Creating and 
analyzing Daily 
Exit Tickets aligned 
to priority standards 

Data-Driven 
Instruction: Using 
District 
Assessments, 
DOLs, and student 
work to plan re-
teach 

Intensive 
Coaching: 
Focused support 
on engagement, 
delivery, and 
data use 

Instructional 
Calibration: 
Using IRT rubric 
and observation 
tools to 
strengthen 
feedback and 
consistency 

When 

BOY, MOY, 
EOY + 
monthly 
support 

Monthly PLCs + 
Targeted PD 
Days 

PD during 
BOY, MOY, 
and EOY 
windows + 
PLCs 

Biweekly during 
PLCs 

After each 
assessment cycle 

Weekly, as 
needed 

Monthly 

Where 
PK Room 
/PLC Room 

K–2 Classrooms/ 
PLC Room 

K–5 
Classrooms/ 
PLC Room 

K–5 Classrooms/ 
PLC Room 

K–5 Classrooms/ 
PLC Room 

K–5 
Classrooms/ 
PLC Room 

PLC Room 

Key Action Two: Budget 

Proposed item Description Amount 

Staff development 
    

Materials/resources 
    

Purchased services 
    

Student Incentives 
Growth rewards (certificates, prizes, shout-
outs) 

$2,000 

Tutorials Stipends 
Compensation Saturday tutorials $20,000 

TOTAL $22,000 

Funding sources: 
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 KEY 

 
ACTIO
N    
 THREE 

Key Action Three (Briefly state the specific goal or objective.)  

Improve the quality and effectiveness of Special Education instruction and service 
delivery to ensure all students with disabilities receive rigorous, individualized 
support aligned to their IEP goals and grade-level standards. 

 

Indicators of success (Measurable results that describe success.)  

● By May 2025, 100% of Special Education and inclusion teachers will plan and 

deliver lessons aligned to grade-level standards and IEP goals, with evidence of 

differentiation and scaffolded supports observed in at least 85% of walkthroughs 

and lesson plans. Instructional decisions will be informed by ongoing analysis of 

student performance data, reviewed biweekly during PLCs or collaboration 

meetings. 

 

 By May 2025, the principal will ensure that 100% of IEPs include clear, specific, 

and measurable annual goals aligned to each student’s unique academic and/or 

functional needs. This will be verified through quarterly random audits, with 

feedback provided to case managers. 

 

 

● By May 2025, 100% of general and special education teachers will implement and 

document required accommodations and modifications for students with IEPs and 

504 plans on a biweekly basis, as evidenced in a shared progress monitoring system. 

Weekly check-ins during PLCs will be used to monitor implementation and 

problem-solve challenges. 

 

  

● By December 2024, 100% of campus ARDs will be held on or before the due date, 

as tracked through a campus-wide ARD calendar and monitored monthly for 

compliance. 

 

  

● By May 2025, 100% of staff who serve students with disabilities will receive the 

relevant portions of finalized IEPs within 3 instructional days, as verified through 

campus documentation logs and staff acknowledgment forms. 

 

Specific actions – school leaders (What specific action steps will the building leaders take 
to accomplish the objective?) 

 

● Provide targeted professional development on IEP goal alignment, effective 

accommodations, and specially designed instruction (SDI) during back-to-school 

training and ongoing campus PD sessions. 

● Facilitate biweekly PLCs or co-planning sessions with Special Education and general 

education teachers focused on lesson internalization, differentiation strategies, and data-
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driven instructional planning for students with disabilities. 

● Monitor the implementation of accommodations and modifications through biweekly 

reviews of teacher documentation logs and provide feedback to ensure fidelity to 

IEP/504 plans. 

● Conduct regular classroom walkthroughs using a Special Education-specific look-for 

tool to assess alignment of instruction to IEP goals, the presence of scaffolds, and 

evidence of student engagement and progress. 

● Review IEPs quarterly to ensure goals are measurable, individualized, and standards-

aligned, and provide coaching or feedback to case managers as needed. 

● Ensure ARDs are held on or before deadlines by maintaining and monitoring a campus 

ARD calendar in collaboration with the diagnostician and Special Education team. 

● Track IEP dissemination by maintaining a log that verifies all relevant staff members 

receive and acknowledge IEP documents within 3 instructional days of finalization. 

● Provide job-embedded coaching for Special Education teachers focused on lesson 

design, co-teaching, and data collection aligned to student goals and instructional needs. 

Specific actions – staff (What specific action steps will the staff take to accomplish the 
objective?) 

 

● Collaborate regularly with general education teachers to co-plan lessons that align to 

grade-level standards and are scaffolded to support students' IEP goals and individual 

needs. 

● Implement accommodations and modifications with fidelity as outlined in students’ 

IEPs/504 plans during all instructional settings and document their use biweekly using 

the campus-provided tracking system. 

● Use student data to inform instructional decisions, including IEP progress monitoring, 

formative assessments, and demonstration of learning tasks; bring data to PLCs or 

planning meetings for collaborative analysis and instructional adjustment. 

● Internalize lessons daily to ensure instructional alignment to both content standards and 

IEP goals, including strategies for student engagement and individualized support. 

● Actively participate in biweekly PLCs or planning meetings focused on instructional 

strategies, data analysis, and student progress toward IEP goals. 

● Conduct and participate in quarterly peer observations to reflect on instructional 

practices and improve delivery of specially designed instruction. 

● Review and understand each assigned student’s IEP or 504 plan within 3 instructional 

days of receipt and seek clarification when needed to ensure appropriate support is 

provided. 

● Maintain accurate progress monitoring records aligned to IEP goals and update them 

regularly to reflect student growth and inform ARD meetings and instructional 

planning. 

 

  

  

 

  
  

 

Key Action Three: Staff Development 
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Who:  
Special Education teachers, general education teachers, and all staff supporting students with 
disabilities. 

What:  
● Co-plan and deliver differentiated lessons aligned to IEP goals and grade-level standards 
● Implement and document IEP/504 accommodations and modifications 
● Analyze student data and monitor IEP progress 
● Participate in PLCs, peer observations, and professional learning 
● Review and acknowledge finalized IEPs/504s 
● Maintain accurate progress monitoring documentation 

When:  
● Daily: Instructional planning, implementation of accommodations, and lesson delivery 
● Weekly/Biweekly: Documentation of accommodations, IEP progress monitoring, and 

PLC/data meetings 
● Quarterly: Peer observations and IEP audits 
● Within 3 instructional days: Review of finalized IEPs 

Where: 

● Classrooms and shared planning spaces 

● PLC meetings and data review sessions 

● Digital platforms and tracking systems 

● Peer classrooms and observation debriefs  

Key Action Three: Budget 

Proposed item Description Amount 

Staff development 
    

Materials/resources 
    

Purchased services 
    

Other 
    

Other 
    

TOTAL   

Funding sources: 

  

  
  
  

Key Action Four (Briefly state the specific goal or objective.) 

Campus improves English proficiency for Emergent Bilingual students. amp up 
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 KEY 

 
ACTIO
N    

 FOUR 

indicators 

Indicators of success (Measurable results that describe success.) 

● By June 2026, the campus will achieve a 20% increase in the percentage of EB 

students meeting the composite TELPAS proficiency benchmark, compared to EOY 

SY24-25. 

 

  

● By May 2026, 70% or more of EB students will demonstrate at least 0.6 growth in 

Reading on the NWEA MAP, reflecting progress in academic language proficiency 

needed for accessing grade-level content. 

  

● By May 2026, 60% or more of EB students at Beginning or Intermediate composite 

levels on TELPAS will grow at least one proficiency level, showing measurable 

advancement in English language acquisition. 

  

● By May 2026, 100% of EB students will receive daily integrated and designated 

language instruction, with implementation monitored biweekly through lesson plan 

reviews and instructional walkthroughs. 
  

● By May 2026, 100% of teachers of EB students will demonstrate consistent use of 

research-based language acquisition strategies (e.g., QSSSA, sentence stems, 

structured oral practice) in at least 85% of walkthroughs. 

  

● By May 2026, 60% of teachers serving EB students will earn an average score of 

8/10 or higher in Domain II (Engage & Deliver, Monitor & Adjust) during spot 

observations, demonstrating high-quality, linguistically responsive instruction. 

  

● By December 2025, 100% of EB students will have an individualized language 

support plan aligned to their TELPAS domain needs, with clear evidence of targeted 

supports in lesson planning and small group instruction. 

Specific actions – school leaders (What specific action steps will the building leaders take 
to accomplish the objective?) 

● Monitor EB student NWEA MAP Reading growth and facilitate regular data 

conversations in PLCs to adjust instruction based on trends. 

● Conduct TELPAS data dives after 2025 results and midyear checkpoints to guide 

planning and intervention. 

● Provide ongoing professional development and coaching on academic language 

strategies, including QSSSA, sentence stems, and structured oral practice. 

● Develop and implement a walkthrough tool to monitor daily integrated and designated 

language instruction. 

● Support creation and implementation of individualized language support plans, ensuring 

they are aligned to TELPAS domains and actively used in planning. 

● Ensure instructional planning time is protected for ESL/content teacher collaboration and 

language support integration. 

● Coach teachers on Domain II of the instructional rubric (Engage & Deliver, Monitor & 
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Adjust) with a focus on responsive instruction for EB students. 

● Use classroom walkthrough and observation trends to provide targeted feedback and 

refine campus-wide instructional priorities. 

Specific actions – staff (What specific action steps will the staff take to accomplish the 
objective?) 

● Monitor EB student MAP Reading growth and facilitate regular data conversations in 

PLCs to adjust instruction based on trends. 

● Conduct TELPAS data dives after 2025 results and midyear checkpoints to guide 

planning and intervention. 

Provide ongoing professional development and coaching on academic language 

strategies, including QSSSA, sentence stems, and structured oral practice. 

● Develop and implement a walkthrough tool to monitor daily integrated and designated 

language instruction. 

● Support creation and implementation of individualized language support plans, ensuring 

they are aligned to TELPAS domains and actively used in planning. 

Ensure instructional planning time is protected for ESL/content teacher collaboration 

and language support integration. 

● Coach teachers on Domain II of the instructional rubric (Engage & Deliver, Monitor & 

Adjust) with a focus on responsive instruction for EB students. 

● Use classroom walkthrough and observation trends to provide targeted feedback and 

refine campus-wide instructional priorities. 

Key Action Four: Staff Development 

Who:  
Special Education teachers, general education teachers, and all staff supporting students with 
disabilities. 

What:  

● Co-plan and deliver differentiated lessons aligned to IEP goals and grade-level standards 

● Implement and document IEP/504 accommodations and modifications 

● Analyze student data and monitor IEP progress 

● Participate in PLCs, peer observations, and professional learning 

● Review and acknowledge finalized IEPs/504s 

● Maintain accurate progress monitoring documentation 

When:  

● Daily: Instructional planning, implementation of accommodations, and lesson delivery 

● Weekly/Biweekly: Documentation of accommodations, IEP progress monitoring, and PLC/data 

meetings 

● Quarterly: Peer observations and IEP audits 

● Within 3 instructional days: Review of finalized IEPs 

Where: 

● Classrooms and shared planning spaces 
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● PLC meetings and data review sessions 

● Digital platforms and tracking systems 

● Peer classrooms and observation debriefs  

Key Action Four: Budget 

Proposed item Description Amount 

Staff development 
    

Materials/resources 
    

Purchased services 
    

Other 
    

Other 
    

TOTAL   

Funding sources: 
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