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Instructional Evaluation System

Purpose

The purpose of this document is to provide the district with a template for its instructional
personnel evaluation system that addresses the requirements of Section 1012.34, Florida Statutes
(F.S.), and Rule 6A-5.030, Florida Administrative Code (F.A.C.). This template, Form IEST
2023, is incorporated by reference in Rule 6A-5.030, F.A.C., effective November 2023.

Instructions

Each of the sections within the evaluation system template provides specific directions, but does
not limit the amount of space or information that can be added to fit the needs of the district.
Where documentation or evidence is required, copies of the source documents (e.g.,

rubrics, policies and procedures, observation instruments) shall be provided at the end of the
document as appendices in accordance with the Table of Contents.

Submission

Upon completion, the district shall email this form and any required supporting documentation as
a Microsoft Word document for submission to DistrictEvalSysEQ@fldoe.org.

Changes Effective 2025-2026 School Year

1. Walkthroughs included in Annual Observation Cycle

2. Definition of Walkthrough in Handbook.

3. Three types of teacher observation cycles: Observation Cycle New to The District (OCND), Observation Cycle
Effective or Below (OCE) , and Observation Cycle Highly Effective (OCHE)

4. New to Perform Software Platform
a. Pre Conference form for Formal Observation
b. Optional Walkthrough tool available in appendix

Elimination of the IPLP

New evaluation breakdown 66% Practice 34% Student Data

Data will be provided for the Teacher

Achievement and growth (when available) will be used for the Summative Evaluation.

As part of the grievance process or at the agreed discretion of both the teacher and evaluator, “replacement makeup

formal evaluations” can occur up to the last week of school to replace the original observation.

10. Needs Improvement (NI) on informal observations, must have at least a documented coaching cycle in lieu of a
success plan.

Lo

Modifications to an approved evaluation system may be made
by the district at any time. Substantial revisions shall be
submitted for approval, in accordance with Rule 6A-5.030(3),
F.A.C. The entire template shall be sent for the approval
process.


mailto:DistrictEvalSysEQ@fldoe.org
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Instructional Evaluation System

Part I: Evaluation System Overview

This evaluation system establishes procedures for assessing the performance of all instructional
personnel. Furthermore, this evaluation system is designed to develop a mechanism for
evaluating the effective use of assessment criteria and evaluation procedures by administrators
who are assigned responsibility for evaluating the performance of instructional personnel. The
primary purpose of this redeveloped evaluation system is to increase student learning growth by
improving the quality of instructional, administrative, and supervisory service.

The evaluation system is designed based on research-backed educational principles and
practices, with a focus on aligning with the Florida Educator Accomplished Practices (FEAP)
established by State Board of Education Rule, 6A-5.065, F.A.C., and most recently in 2023,
serve as Florida’s expectations for effective educators, providing guidance on what educators are
expected to know and be able to do. The evaluation system also employs the Charlotte Danielson
Model, a widely recognized framework for teacher evaluation, to guide the assessment process in
alignment with the FEAPs.

These practices form the foundation for instructional personnel evaluation and professional
learning systems, educator preparation programs and educator certification requirements.
Effective educators apply these foundational principles through six practices. Each of the
practices is clearly defined to promote a common language and statewide understanding of the
expectations for the quality of instruction and professional responsibility.

Part II: Evaluation System Requirements

The instructional personnel evaluation system described meets the requirements established in
section 1012.34, F.S., by ensuring alignment with educational principles, incorporating FEAP,

providing feedback for professional growth, and employing the Charlotte Danielson Model for
assessment.

System Framework

The evaluation system framework is based on sound educational principles and
contemporary research in effective educational practices.

The observation instrument(s) to be used for classroom teachers include indicators based on
each of the Florida Educator Accomplished Practices (FEAP) adopted by the State Board of
Education.

The observation instrument(s) to be used for non-classroom instructional personnel include
indicators based on the FEAP, and may include specific job expectations related to student
support.

Training
The district provides training programs and has processes that ensure;

e Employees subject to an evaluation system are informed of the evaluation criteria, data
sources, methodologies, and procedures associated with the evaluation before the
evaluation takes place; and
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e Individuals with evaluation responsibilities and those who provide input toward
evaluations understand the proper use of the evaluation criteria and procedures.

Data and Reporting

The district provides two opportunities for instructional personnel to review their class rosters for
accuracy and to correct any mistakes. Teachers that do not have the opportunity to review their
rosters twice will receive an incomplete on their summative evaluation for that school year.

The district school superintendent annually reports accurate class rosters for the purpose of
calculating district and statewide student performance, and the evaluation results of
instructional personnel.

The district may provide opportunities for parents to provide input into performance
evaluations, when the district determines such input is appropriate.

The district acknowledges that its established evaluation procedures set the standards of
service to be offered to the public within the meaning of section 447.209, F.S., and are not
subject to mandatory collective bargaining.

The district’s system ensures all instructional personnel, classroom and non-classroom, are
evaluated at least once a year.

The district’s system ensures all newly hired classroom teachers are observed and evaluated
at least twice in the first year of teaching in the district. Each evaluation must include
indicators of student performance; instructional practice; and any other indicators of
performance, if applicable.

The district acknowledges that the instructional practice evaluation procedures and criteria
under section 1012.34, F.S., do not preclude a school administrator from conducting
classroom walkthrough by visiting and observing classroom teachers throughout the school
year for the purposes of providing mentorship, training, instructional feedback, or
professional learning.

The district’s system identifies teaching fields for which special evaluation procedures or
criteria are necessary, if applicable.

The district’s evaluation procedures comply with the following statutory requirements in
accordance with section 1012.34, F.S.

o The evaluator must be the individual responsible for supervising the employee; the

evaluator may consider input from other personnel trained on the evaluation system.

o The evaluator must provide timely feedback to the employee that supports the

improvement of professional skills.

o The evaluator must submit a written report to the employee no later than 10 days after
an Observation takes place.

o The evaluator must discuss the written observation report with the employee.
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o The employee shall have the right to initiate a written response to the observation and

the response shall become a permanent attachment to his or her personnel file.

0 The evaluator must submit a written report of the observation to the district

school superintendent for the purpose of reviewing the employee’s contract.

0 The evaluator may amend an evaluation based upon assessment data from the current

school year if the data becomes available within 90 days of the end of the school year.

Use of Results

The district has procedures for how evaluation results will be used to inform the
o Planning of professional learning; and
o Development of school and district improvement plans.

The district’s system ensures instructional personnel who have been evaluated as less than

effective are required to participate in specific professional learning programs, pursuant
to section 1012.98(11), F.S.

Notifications

The district has procedures for the notification of unsatisfactory performance that comply
with the requirements outlined in section 1012.34(4), F.S.

The district school superintendent shall annually notify the Department of Education of any
instructional personnel who;
o Receive two consecutive unsatisfactory evaluation ratings; or
O Are given written notice by the district of intent to terminate or not renew their

employment, as outlined in section 1012.34(5), F.S.

District Self-Monitoring

The district has a process for monitoring implementation of its evaluation system that enables
it to determine the following:
o Compliance with the requirements of section 1012.34, F.S., and Rule 6A-5.030, F.A.C.;
o Evaluators’ understanding of the proper use of evaluation criteria and procedures,

including evaluator accuracy and inter-rater reliability;

o Evaluators provide necessary and timely feedback to employees being evaluated;
o Evaluators follow district policies and procedures in the implementation of

evaluation system(s);

o Use of evaluation data to identify individual professional learning; and
Use of evaluation data to inform school and district improvement plans

O
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Part III: Evaluation Procedures and Components

Evaluation Components
e Summative Evaluation
e Observations (Informal and Formal)
e Walkthroughs: classroom visits by administrators throughout the school year for
the purposes of providing mentorship, training, instructional feedback, or
professional learning.

STEP BY STEP OBSERVATION PROCEDURES

STEP 1: ADMINISTRATOR INFORMS TEACHER ABOUT EVALUATION PROCESS

e School administrators meet with instructional staff during pre-planning week to
orient and to inform them of evaluation criteria and procedures. (Attendance at
this meeting is mandatory. Teachers must sign an attendance roster.)

e Online access to the Flagler County Teacher Evaluation Handbook is distributed
at this meeting or within the month of September. As additional staff are
employed, administrators review the criteria and procedures of the assessment
system within the first ten (15) days of each teacher’s employment.

STEP 2: ADMINISTRATOR MAY CONDUCT INFORMAL OBSERVATION OF TEACHER

e Administrator gathers evidence of teacher’s and students’ actions, statements,

and questions using the informal observation form.

No pre-conference will take place prior to an informal observation.

Informal observations may precede a formal observation but is not required.
Depending on the category of the Evaluatee their may be two required informal
observations.

e The length of the informal observation will be between 10 — 20 minutes.
Informal observations may be followed by a post-observation conference at the
request of either the teacher or administrator; the post-observation conference
will occur within 10 days of the observation; data will be included in the
summative evaluation score.

STEP 3 : ADMINISTRATOR SCHEDULES FORMAL OBSERVATION AND
OPTIONAL PRE-OBSERVATION CONFERENCE
e Administrator sets an observation date and time with the teacher. The teacher must
be given at least a one week notice prior to the announced classroom observation.
e [fa Pre-Observation Conference is requested by either the teacher or the assessor, the
administrator schedules the Pre-Observation conference preferably 1-5 school days
before the observation.

STEP 4: ADMINISTRATOR HOLDS PRE-OBSERVATION CONFERENCE (If Applicable)
e Administrator uses the Pre-Observation Conference notes section to guide
the conversation and to organize notes as he/she records evidence.
e Administrator discusses the lesson to be observed. The teacher should do most of the
talking, but the administrator should ask questions and offer suggestions for
improvement for the lesson.
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STEP 5: ADMINISTRATOR FORMALLY OBSERVES TEACHER

e Administrator gathers evidence of teacher’s and students’ actions, statements,
and questions using the observation form.

e The length of the announced formal observation lasting 30 — 45 minutes or up
to one class period in secondary schools; is followed by a post-observation
conference; the post-observation conference will occur within 10 days of the
observation; data will be included in the summative evaluation score.

STEP 6: ADMINISTRATOR SCHEDULES POST- FORMAL OBSERVATION CONFERENCE

e Administrator schedules the post-observation conference for no later than
ten (10) teacher working days after the observation takes place.

STEP 7: ADMINISTRATOR ALIGNS EVIDENCE USING THE FRAMEWORK AND HOLDS

POST- FORMAL OBSERVATION CONFERENCE — PART I

e After the observation, the administrator identifies the relevant
component(s) for each piece of evidence.

o Administrator may bring forward evidence (excluding walkthrough
feedback) to the conference from throughout the school year they believe is
relevant to indicators within Domains 1 and 4. Ex. lesson plans, grad
books, Consultation Logs, IEP meetings.

o Administrator compares the evidence listed under each component to the
level of performance descriptions and chooses the level of performance for
each component that most closely aligns to the evidence.

e Administrators complete the summative evaluation form for the teacher’s
appropriate job classification, i.e., classroom teacher, school counselor, etc.

e Teacher may bring forward evidence (including walkthrough feedback) to
the conference they believe is relevant to particular Domain indicators.

e Administrator asks the teacher to reflect on the lesson using the
post-observation section of the formal observation form. Administrator
discusses the evidence collected during formal observation and throughout
the school year, and the levels of performance chosen on the summative
evaluation form.

e Administrator and teacher sign formal observation/summative evaluation form. The
teacher will have the right to initiate a written response to the assessment, the
principal reviews and responds to within five (10) days. The response shall become
a permanent attachment to the assessment instrument placed in the individual
teacher’s personnel file.

STEP 8: ADMINISTRATOR FINALIZES TEACHER STUDENT PERFORMANCE
INDICATOR (SPI) FORM (This step occurs at the beginning of the following school year)
e Administrator adds the student performance indicator data as provided by
the Florida Department of Education to the Teacher SPI form upon
availability of data, within 90 days after the close of the school year.

STEP 9: ADMINISTRATOR NOTIFIES TEACHER OF FINAL OVERALL RATING and HOLDS
ADDITIONAL POST CONFERENCE
For teachers receiving an overall rating of effective of highly effective:

e Administrator notifies teacher of over final rating and schedules an additional post
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conference after the receipt of student performance data prior to October 1st.

e Administrator holds an additional post conference with the teacher and
presents student performance data and the finalized summative form.
e Administrator and teacher sign the summative form. The teacher will have

the right to review the student performance data and initiate a written
response to the evaluation, and the response shall become a permanent
attachment to the evaluation instrument placed in the individual teacher’s
personnel file.

For teachers receiving an overall rating of needs improvement or unsatisfactory:

e Administrator notifies teacher in writing of overall final rating.

e Administrator schedules the post conference with the teacher as
soon as practical but no later than October 1*.

e Administrator holds an additional post conference with the teacher
and presents student performance data and the finalized summative
form.

e Administrator and teacher sign the summative form. The teacher

will have the right to review the student performance data and
initiate a written response to the evaluation, and the response shall
become a permanent attachment to the evaluation instrument placed
in the individual teacher’s personnel file.

GRIEVANCE PROCESS AND PROCEDURAL SAFEGUARDS

Administrator ratings based on professional observations are not subject to grievances.
However, grievances may be filed in accordance with the collective bargaining agreement
for procedural errors.

As part of the grievance process or at the agreed discretion of both the teacher and
evaluator, “replacement makeup formal evaluations™ can occur up to the last week of
school. The employee will need to agree to take the new formal observation ratings in
lieu of the original observation.

Employees have the right to submit a rebuttal document after the Formal Observation
Post Conference or after the Summative Evaluation Meeting prior to October 1st.
Rebuttals will not alter ratings determined at the time of either post conference.

TEACHER SUCCESS PLAN OF ASSISTANCE (TSP):

e In the case of a teacher who is “Unsatisfactory”, a notice will be given to
the teacher in writing which will include areas requiring improvement.

e Teacher and administrator will develop a TSP (Teacher Success Plan for
Intensive Assistance). This plan will include a plan of action recommended
for corrective action and list evidence of sufficient improvement.

e After the plan of assistance has been completed, a recommendation by the

administrator will be noted on the form.

The superintendent shall notify the Florida Department of Education of any instructional
personnel who receives two consecutive unsatisfactory annual evaluations and who has
been given written notice by the district that his/her employment is being terminated or is
not being renewed or that the school board intends to terminate, or not renew, his/her
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employment.

A teacher placed on a Success Plan may have additional informal observations, as
stipulated in the development of said Success Plan. Any teacher, placed on a TSP, who
fails to show improvement as indicated on the summative observation, and given the
appropriate time to show improvement can; A) have an extension of the TSP if given the
principal’s authority or B) be placed on a 90-day probation (as recommended by the
Superintendent or designee).

Note: a TSP is not required in the cases of significant violations of law, contract or School
Board policy which calls for documentation and immediate and appropriate disciplinary
action. In these situations, the assistance of district administrators should be requested.

The Teacher Success Plan procedure is the district’s commitment to provide direction and
support to instructional personnel who are experiencing difficulty in meeting professional
performance standards. The program calls together professionals to provide assistance in
helping an individual be successful as a teacher. The highest level of success is realized
when a teacher ceases to rely upon external support and direction and, instead, becomes
self-motivated in a personal program of professional growth.

PARAMETERS FOR WHEN INFORMAL OR FORMAL OBSERVATIONS CAN OCCUR

No observation shall be conducted during any of the following timeframes,
without prior workday’s notice and mutual agreement of employee and
administrator:
1. The day before or immediately following a state assessment period or
during the state assessment period when a particular instructional staff’s
students are taking said exam.
2. The first week of school.

3. The two (2) days prior to Thanksgiving break, Winter break, and/or
Spring Break.

4. In the event that an instructional staff is required to take additional
students from another instructional staft’s classroom due to lack of
substitute instructional staff/adequate coverage.

10
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Teacher’s Annual Observation Cycle
C. Probationary Teacher Observation Cycle: New to the District Observation Cycle (NDOC)
e  Teacher Walkthroughs

o Non-evaluative growth model at all times
o  Feedback must be provided by administrator
o  Only teachers can bring forth information and artifacts from walkthroughs, from the current school year, to
support ratings in all domains.)
e 2 Informal Observations
o  Shall include components from Domains 2 & 3
Pre-conference if either party requested
Feedback provided to the teacher within 5 workdays
Post conference if deficiencies are noted to provide documented supports and/or possible success plan

© O O O

(An informal observation should precede a formal observation when possible but not required)
e 2 Formal Observations (2 per year for new teachers)
O  Pre-conference prior to both
O  Domains 1, 2, 3 & 4 in their entirety
O  Post conference (Both parties can bring forth information and artifacts from the current school year to support
ratings in all domains.)
e Summative Evaluation (Happens prior to October 30 of the next school year)

Second Year Teachers Through Veteran Teachers within the District (With overall Effective rating or lower
the previous year.): Observation Cycle Effective or Below(OCE)

e Teacher Walkthroughs
o  Non-evaluative growth model at all times
o  Feedback must be provided by administrator
o Only teachers can bring forth information and artifacts from walkthroughs, from the current school
year, to support ratings in all domains.)
e 2 Informal Observations (Additional observations can occur at the discretion of teacher or
administrator)
O  Shall include components from Domains 2 & 3
Pre-conference if either party requested
Feedback provided to the teacher within 5 workdays
Post conference if deficiencies are noted to provide documented supports and possible success plan

© O O O

(An informal observation should precede a formal observation when possible but not required)
e 2 Formal Observations (2 per year for new teachers)
O  Pre-conference prior to both
O Domains 1, 2, 3 & 4 in their entirety
O  Post conference (Both parties can bring forth information and artifacts from the current school year to support
ratings in all domains.)
e Summative Evaluation (Happens prior to October 30 of the next school year)
C. Second Year Teachers Through Veteran Teachers with the District (With overall Highly Effective or
lower the previous year.): Observation Cycle Highly Effective (OCHE)

e Teacher Walkthroughs
o  Non-evaluative growth model at all times
o  Feedback must be provided by administrator
o Only teachers can bring forth information and artifacts from walkthroughs, from the current school
year, to support ratings in all domains.)
e 1 Informal Observation (Any informal observations can occur at the discretion of the administrator)
o  Shall include components from Domains 2 & 3
Pre-conference if either party requested
Feedback provided to the teacher within 5 workdays
Post conference if deficiencies are noted to provide documented supports and possible success plan
(An informal observation should precede a formal observation when possible but not required)

e 1 Formal Observations (Additional observations can occur at the discretion of teacher or
administrator)

O O O O

11
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Pre-conference

Domains 1, 2, 3 & 4 in their entirety

Feedback provided to the teacher within 5 workdays

Post conference (Both parties can bring forth information and artifacts from the current school year to support
ratings in all domains.)

Summative Evaluation (Happens prior to October 30 of the next school year)

O O O O

12
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1. Pursuant to section 1012.34(3)(a), F.S., an observation must be conducted for each employee
at least once a year, except that a classroom teacher who is newly hired by the district school
board must be observed at least twice in the first year of teaching in the school district. In the

table below, describe when and how many observations take place for the following.

Instructional
Personnel Group

Number of
Observations

When Observations Occur

When Observation Results
are Communicated to
Personnel

Second Year Teachers Through Veteran Teachers with the District (With overall Highly Effective
the previous year.): Observation Cycle Highly Effective(OCHE)

FCS Teacher with
at least one full year
teaching in the district
prior to the beginning of
the school year with an
Overall Summative
Rating of Highly
Effective the Previous

2 Total

1 Informal
(optional)

1 Formal
(Additional
observations at
the discretion of
the administrator. )

School Year with FCS

One Informal observation
must be completed by the end
of Semester if needed.

1. All observations
completed no later than 3
weeks prior to the end of
school. There must be at

least two weeks between

observations.

Within 10 work days of the
observation.

Second Year Teachers

Through Veteran Teachers within the District (With overall Effective rating
or lower the previous year.): Observation Cycle Effective or below(OCE)

FCS Teacher with at least
one full year teaching in
the district prior to the
beginning of the school
year with an Overall
Summative Rating of
Highly Effective the
Previous School Year
with FCS

4 Total
2 Informal
2 Formal

(Additional
observations at the
discretion of the
administrator.)

At least one formal
observation during Semester
1. All observations
completed no later than 3
weeks prior to the end of
school. There must be at
least two weeks between
observations.

Within 10 work days of the
observation.

Probationary Teacher

Observation Cycle: Observation Cycle New to the District (OCND)

Hired before the
beginning of the
school year

4 Total

2 Informal

2 Formal
(Additional
observations at
the discretion of
the administrator.)

At least one formal
observation during Semester
1. All observations
completed no later than 3
weeks prior to the end of
school. There must be at
least two weeks between
observations.

Within 10 work days of the
observation.

Hired after the
beginning of the
school year

4 Total

2 Informal

2 Formal
(Additional
observations at
the discretion of
the administrator. )

At least one formal
observation during Semester
hired. All observations
completed no later than 3
weeks prior to the end of
school. There must be at least
two weeks between

observations.

Within 10 work days of the
observation.

13
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2. Pursuant to section 1012.34(3)(a), F.S., a Final Summative Performance Evaluation must be
conducted for each employee at least once a year.

3. A classroom teacher who is newly hired by the district school board must be observed at least
twice in the first year of teaching in the school district. In the table below, describe when and
how many Final Summative Performance Evaluations are conducted for the following
instructional personnel groups: classroom teachers, non-classroom teachers, newly hired
classroom teachers, and teachers hired after the beginning of the school year.

Instructional

Number of When Summative Evaluation
Personnel Group

Formal When Final Professional Results are Communicated to

Observations Practice Perform Post Personnel with Student Data
Conference Evaluation is  Results
due

Classroom and Non-Classroom Teachers

2 Within 10 work days of the When all components are
formal observation. completed, no later than October
Ist of the following school year.

Hired before the

beginning of the

school year and
have done 2 roster

verifications
Hired after the 1 Within 10 work’days of the Summative Evaluation Rating is
.. formal observation. Incomplete.
beginning of the

school year and
have done only 1
roster verification

14
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Part I'V: Evaluation Criteria
A. Instructional Practice

1. Pursuant to section 1012.34(3)(a)2., F.S., at least one-third of the evaluation must be based
upon instructional practice. In Flagler County, instructional practice accounts for 66% of the
instructional personnel performance evaluation.

2. 66% of the teacher’s overall evaluation score, shall be the Instruction Practice piece (i.e.,
observation). The four Domains built within the instructional practice rubric each contains a
weighting from one to four. Unsatisfactory = 1 point, Needs Improvement = 2 points,
Effective = 3 points, Highly Effective = 4 points.

3. The evaluation system is designed based on research-backed educational principles and
practices, with a focus on aligning with the Florida Educator Accomplished Practices (FEAP)
adopted by the State Board of Education. The evaluation system employs the Charlotte
Danielson Model, a widely recognized framework for teacher evaluation, to guide the
assessment process. The Danielson’s framework for teaching identifies aspects of a teacher’s
responsibilities that empirical studies have demonstrated as promoting improved student
learning. Because teaching is an extremely complex activity, this framework is useful in
laying out the various areas of competence in which professional teachers need to develop
expertise. Danielson divides the complex activity of teaching into twenty-two components
clustered into four domains of teaching responsibility: (1) planning and preparation, (2) the
classroom environment, (3) instruction, and (4) professional responsibilities.

B. Performance of Students

4. Pursuant to section 1012.34(3)(a)1., F.S., at least one-third of the performance evaluation must
be based upon data and indicators of student performance, as determined by each school
district. This portion of the evaluation must include growth or achievement data of the teacher’s
students over the course of at least three years. If less than three years of data are available,
the years for which data are available must be used. Additionally, this proportion may be
determined by instructional assignment. In Flagler County, performance of students accounts for
34% of the instructional personnel performance evaluation.

5. Description of the step-by-step calculation for determining the student performance rating for
classroom and non-classroom instructional personnel, including cut points for differentiating
performance.

Calculation of Student Performance Indicator (SPI) scores for Classroom Instructional
Personnel

Student performance will be measured through various measurements, including achievement and

growth (when available) on assessments, as outlined in Appendix D. Each course will have criteria
used to measure if a student has “Met Expectations” for achievement and growth (when available).

15
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% of Students who have “Met Expectations” SPI Base Score

80-100 4.00
75-79 3.75
70-74 3.50
65-69 3.25
60-64 3.00
55-59 2.75
50-54 2.50
40-49 2.25
30-39 2.00
15-29 1.50

0-14 1.00

Calculation of Student Performance Indicator (SPI) scores for Non-Classroom Instructional
Personnel

Non-classroom instructional personnel’s SPI will be calculated in a similar manner to classroom
instructional personnel. For staff members assigned to one school, the students that they are
specifically assigned to will be included on their roster. If they are not assigned to a specific group of
students, or the list changes often, the whole-school SPI will be used for their evaluation. For staff
members assigned to multiple schools, the whole-school SPIs from each of their schools will be
averaged using weights equal to the percentage of time they are assigned to each school, if applicable.

Multiplier for ESE Students

Although all students are capable of success, the ESE population traditionally has under-performed
compared to their peers. In order to adjust SPI scores for teachers with high percentages of ESE
students, the following multiplier will be applied to a teacher’s SPI Base Score to determine their final
SPI Rating. The percentage of ESE students on a teacher’s roster is calculated as follows:

Number of ESE students* on a teacher's roster % 100
Total number of students on a teacher's roster

= % of ESE Students

*Students must be identified as ESE by May 1st to be included. For this calculation, students whose
primary exceptionality is Gifted and/or students who take the Florida Alternate Assessment
are not counted as “ESE students”

% of ESE Students Multiplier

0-20 1.0

16
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21-30 1.1
31-40 1.2
41-60 1.3
61-80 14
81-100 1.5

Student Performance Indicator Calculation - Elementary Example

Example of a small sample of students and how they are scored for each component:

Student FAST Math FAST Math FAST ELA FAST ELA SSA Science
Achievement Growth Achievement Growth Achievement
Student 1 1 1 0 1 0
Student 2 0 N/A 1 1 0
Student 3 0 1 1 0 1
Student 4 1 0 0 0 0
Student 5 0 1 1 1 1
Example of a teacher’s totals for their entire roster with SPI Calculations:
Component Number of Number of % Met Base SPI ESE SPI Score
Students Students who | Expectations Multiplier
included in Met
this Expectations
component
FAST Math
Achievement 20 1
FAST Math
Growth 18 10
FAST ELA
Achievement 20 14
FAST ELA
Growth 20 9
SSA Science
Achievement 19 10
Totals 97 54 56% 2.75 1.1 3.025

Student Performance Indicator Calculation - Secondary Example

Example of a small sample of students and how they are scored for each component:
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Student US History EOC Achievement World History CDF Achievement
Student 1 1 N/A
Student 2 0 N/A
Student 3 0 N/A
Student 4 N/A 1
Student 5 N/A 1
Example of a teacher’s totals for their entire roster with SPI Calculations:
Component Number of Number of % Met Base SPI ESE SPI Score
Students Students who | Expectations Multiplier
included in Met
this Expectations
component
US History
EOC 102 74
Achievement
World History
CDF 46 39
Achievement
Totals 148 113 76% 3.75 1.0 3.75

Summative Rating Calculation

With the exception of the VAM 3-year aggregate ELA and/or Math scores, Flagler County will
implement an “itemized approach” to its evaluation system involving student performance.

Pursuant to section 1012.34(2)(e), F.S., the evaluation system for instructional personnel must
differentiate across four levels of performance.

Highly Effective: Refers to professional teaching that innovatively involves students in the
learning process and creates a true community of learners. Teachers performing at this
level are master teachers and leaders in the field, both inside and outside of their school.

Effective: Refers to successful, professional teaching that is consistently at a high level.

Needs Improvement or Developing: Refers to teaching that reflects the necessary
knowledge and skills to be effective, but its application is inconsistent. “Needs
Improvement” will be used for teachers with 3+ years of experience. “Developing” will be
used for teachers with 3 years or less experience and for experienced teachers new to the
district.

Unsatisfactory: Refers to teaching that does not convey understanding of the concepts
underlying the component. This level of performance is doing harm in the classroom.
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APPENDIX
Appendix A

Alignment to the Florida Educator Accomplished Practices

Foundational Principles

The Florida Educator Accomplished Practices are based upon and further describe the below four (4) essential principles.

education and each student’s capacity for academic achievement.

1. The effective educator creates a culture of high expectations for all students by promoting the importance of

2. The effective educator demonstrates deep and comprehensive knowledge of the subject taught.

3. The effective educator exemplifies the standards of the profession.

4. The effective educator acknowledges that all persons are equal before the law and have inalienable rights, and
provides instruction that is consistent with the principles of individual freedom as outlined in s. 1003.42(3), F.S.

Practice

Evaluation Indicators

1. Instructional Design and Lesson Planning

Applying concepts from human development and learning theories, the effective educator consistently:

a. Aligns instruction with state-adopted standards taking into consideration varying

age and developmentallg a&)ropriate and aligned to the state academic standards as
outlined in Rule 6A-1.09401, F.A.C., and is consistent with s. 1001.42(8)(c)3., E.S.

aspects of rigor and complexity; lc
b. Sequences lessons and concepts to ensure coherence and required prior knowledge; la, 1c, le
c. Designs instruction for students to achieve mastery; 1b, le
d. Selects appropriate formative assessments to monitor learning; 1f
e. Uses diagnostic student data to plan lessons; 1b
f. Develops learning experiences that require students to demonstrate a variety of
. X o Ic, 1d, If
applicable skills and competencies; and
g. Provides classroom instruction to students in prekindergarten through grade 12 that is
1b, 1c

2. The Learning Environment

the effective educator consistently:

To maintain a student-centered learning environment that is safe, organized, equitable, flexible, inclusive, and collaborative,

outlined in Rule 6A-1.094124, F.A.C.

a. Organizes, allocates, and manages the resources of time, space, and attention; 1d, 2¢c, 2e

b. Manages individual and class behaviors through a well-planned management system; 2d

c. Conveys high expectations to all students; 2b

d. Respects students’ cultural linguistic and family background; 1b, 2a

e. Models clear, acceptable oral and written communication skills; 3a

f. Maintains a climate of openness, inquiry, fairness and support; 2b

g. Integrates current information and communication technologies; la, 1d, 2¢, 3¢

h. Adapts the learning environment to accommodate the differing needs and diversity of 1b, 3¢, 3e
students while ensuring that the learning environment is consistent with s. 1000.071,
ES.;

i. Utilizes current and emerging assistive technologies that enable students to participate la, 3b, 3¢
in high-quality communication interactions and achieve their educational goals; and

j- Creates a classroom environment where students are able to demonstrate resiliency as 2b, 2f
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3. Instructional Delivery and Facilitation

The effective educator consistently utilizes a deep and comprehensive knowledge of the subject taught to:

a. Deliver engaging and challenging lessons; 3¢

b. Deepen and enrich students’ understanding through content area literacy strategies, 3a, 3b, 3¢
verbalization of thought, and application of the subject matter;

c. Identify gaps in students’ subject matter knowledge; la, 3d

d. Modify instruction to respond to preconceptions or misconceptions; 1b, 3a, 3e

e. Relate and integrate the subject matter with other disciplines and life experiences; 3a, 3¢, 3d

f. Employ questioning that promotes critical thinking; 3b

g. Apply varied instructional strategies and resources, including appropriate technology,
to provide comprehensible instruction, and to teach for student understanding;

3a, 3b, 3c, 3d, 3e

h. Differentiate instruction based on an assessment of student learning needs and 1b, 3b, 3¢, 3¢
recognition of individual differences in students;

i. Support, encourage, and provide immediate and specific feedback to students to 3a, 3b, 3d
promote student achievement; and,

j. Utilize student feedback to monitor instructional needs and to adjust instruction. 3b, 3d, 3e

4. Assessment

The effective educator consistently:

a. Analyzes and applies data from multiple assessments and measures to diagnose 1b, 1f, 3d
students’ learning needs, informs instruction based on those needs, and drives the
learning process;

b. Designs and aligns formative and summative assessments that match learning 1b, 1f, 3d
objectives and lead to mastery;

c. Uses a variety of assessment tools to monitor student progress, achievement and 1b, 1f, 3d
learning gains;

d. Modifies assessments and testing conditions to accommodate learning styles and 1b, 1f, 3d, 3e
varying levels of knowledge;

e. Shares the importance and outcomes of student assessment data with the student and 2b, 4c
the student’s parent/caregiver(s); and,

f. Applies technology to organize and integrate assessment information. 1d, 4b, 4e

5. Continuous Professional Improvement

The effective educator consistently:

a. Designs purposeful professional goals to strengthen the effectiveness of instruction 4a, 4e
based on students’ needs;

b. Examines and uses data-informed research to improve instruction and student la, 1d, 4e
achievement;

c. Uses a variety of data, independently, and in collaboration with colleagues, to evaluate 4d
learning outcomes, adjust planning and continuously improve the effectiveness of the
lessons;

d. Collaborates with the home, school and larger communities to foster communication 4c, 4d, 4e
and to support student learning and continuous improvement;

e. Engages in targeted professional growth opportunities and reflective practices; and, 4d, 4e, 4f

f. Implements knowledge and skills learned in professional development in the teaching 4e

and learning process.

6. Professional Responsibility and Ethical Conduct

Understanding that educators are held to a high moral standard in a community, the effective educator fulfills the

expected obligations to students, the public and the education profession and adheres to:

a. Guidelines for student welfare adopted pursuant to s. 1001.42(8), E.S., including the
requirement to refrain from discouraging or prohibiting parental notification of and
involvement in critical decisions affecting a student’s mental, emotional, or physical
health or well-being, unless a reasonably prudent person would believe that

2a, 4c, 4f
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disclosure would result in abuse or neglect as defined in s. 39.01, E.S.;

b. The rights of students and parents enumerated in ss. 1002.20 and 1014.04, F.S.; and

2a, 4c, 4f

c. The Principles of Professional Conduct of the Education Profession of
Florida, pursuant to Rule 6A-10.081, F.A.C.

4b, 4e, 4f
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Appendix B - Observation Instrument for Classroom Teachers

Classroom Teachers Observation

rschoo

flaglers

C‘

Engage. Educate. Emcluwar

‘Domain and | ' | Needs Improvement / Developing | Eftective ‘Highly Effective | Earnen
Subdomain | 1 | 2 | E] [ | mating
Deomain &, ing i
in  Demenstrating  (In planning and practice, the teacher makes content | The teacher is familiar with the importank concepts in | The teacher displays solic knowledge of the The teacher displays extensive knawlecge of the
Knowiedge of £rTOrs or does not commect errors made Dy stugents. | the discipine but displeys 8 lack of af hew i atsin iscipline ang how these | important concepts in the cisdpline and how these
Content and [The teacher displays Ettle understanding of these concents relate to one ancther The teacher | relabe to one ancther. The teacher cemanstrates relate both to one another and to ather disciplines.
Pedagogy prerequisite knowlecge important to student indicates some swareness of preregquisits learning, ug ot = i The tzncher cemansimies understancing of
learning of the content. The tzacher cisplays littie or | @Bhowgh such knowledge may be inacourste or amang topics. The texcher's plans and practice amang togi concepts
no understanding of the range of pedagagical incomglete. The teacher's pns and practics refiact 8 ity wi J ana unserotancs the ink to necessary cognitive
i to stugent learning of the fmited rang= of ped=zagics! approaches to the pedagogical approaches in the subject. structures that ensure student understanding. The o
content dizcinline or to the shadents. tanchar's plans and practice refiact familiarity with =
widle range of effective pecagogical snproaches in
the dizzipine and the abifty to anticipate
misconcastions.
O O o o
16 Demonstrafing [The teacher displays minimal ngerstanding of how | The teacher cizplays generaiy accurete of the re of student | The tzacher Lmcerstands the active naturs of stusent
Knowledge of  [students arn—and ittle knowiedge of their varier | how students learn and of their varied anprm.me: to |learming anc sttainz information about levels of lerming and acquires information about level of
Students [aparoaches to learning, knowisdge and skills, soecal |lesrning. knowlecge anc skils, special neecs, and |dewelopment for growps of shudents. The teacher aiso | development for indivicusl students. The teacher
nesds, and interests anc cuftural heritages—and interests and culbursl neritages, yet may aoply this | purpesefully scguires knawledgs from seversl isp systemtically acquires knowlecge from seversd
does nat indicate that such knowledge isvakabie. | knowlesge not to individual students bt to the class |sources about growps of stiudents’ varied aparoaches | sources about indivicual students’ varied =0 proaches o
asnwhoie. o learning, knowledge and skills, special needs, and | to learning, knowledge and skills, spedal needs, and
interests and culturl heriteges. interests and cultural heritages.
O O o ]
1c  Setting [ The outcomes represent ow far epresent s Most outcomes represent rigorous and important | A% outcomes represent high-ieved leaming in the
Instructional students and lck of rigor, and not ail of these nd rigoe. Some refect |m:|nrtunt|!uml|g inthe learning in the discipline and are clear, are written in | dizcioline. Thay are ciear, are writben in the form of
outen learning in the discipline. |discipline and consist of a comaination of owtcomes  [the form of stucent learning, and sugzest viaole student learning, and permit wiable methods of
They are stmted a3 stusent actvities, miher than os | and actiities. Outcomes renect several Types of methods of assessment. Dutcomes reflect several | assessment. Gutcomes refiect several different types
outcomes for learming. Outtomes refiect only one | beamming. but the teacher has made no effort at ditferent types orl:nmm; anc oppostunities for af learning and, where nppropriate, represent both o
tyae of learning and aniy one giscigline or strand and |coardination or integration. Dutcomes, based on in whatever |coardinstion and intzgration. Outcomes ere
are suitabie for onty some students. global assessments of stucent learning, are suitagle wuyun::a:n.mnmmn:-mn.psmnm:m differentioted, in whatever way is neede, for
#or most of the shudents in the dass. individual students.
O 0 ] ]
id  Demonstrating  (The tracher is unawane of resources to assist student | The teacher displays some swareness of resources | The teacher displays swareness of resources beyond | The teacher's Enowledge of resources for classroom
Knowicdge of  (Izarning beyond minterinls provided iy the schoal or | beyons those provided Dy the school o district far - |those pronided Dy the school o district, induding | use and for extending one’s professional skill is
Resouroes. district, mor is the teacher aware of resources for classroom use and for extending one's professional  [those on the Imbemet, for dassrocm use and far extensive, incliging those avaiiadie through the
Expanding one’s own professional skil. skill but doEs ot seck to expend this knowisdge. extencing one’s professionad skill, and sesks out Such | school or district, i the community, through o
resgurces. i izations and universities, and an
the Intermet
] ] a ]
le  Designing Lemming acthities are poarly afigned with the Some af the learning activitics and materiais ane Most of the learning activities are aligned with the | The s=quence of learning activities fobows o
Coherent instrnactional outcomes, do not follow an organizzd | eligned with the instnactional outcomes and instructional outcomes and follow an organized coherent sequence, is aligned to instructional goas.
Instruction progression, are not designed to engage fudent’s represent modemte cognitive challenge, Dut with no | progression suitsble to groups of Audents. The designed to engage students in high-evel
inactive inteliectia 2ctivit, anc nave unreaistic time | diferentiation for cifferent stucents. mztructional |iearning aciivities hawe reazanasie time akocaions; | cognitive aetivity. These an: appropriately
allocations. Instructional groups are not suitabie to | groups partislly suppert the activities, mm same 1n=1rr=pn=s=mag|m:un: cognitive chialienge, with for o
the activities and affer no wariety. wariety. The lesson or unit has a recogn entiation for different grouas of sudents | groups are varied upnmpﬂdlzl\l,mhsn’n:
structure; but the progression of activities is uneven, |and varied use of instructional groups. apportunity for student choice.
with ony same reasonable ime allocations.
[ ] ]
if  Designing are not cong; with prosecures are partialy congruent with  |Alltne i outcomes may oy |antned may be asessed by
Student instructional outcomes and i by which i eutcomes. criteria and the propased aszessmient plan; assessment the preposed assessment pian, with Clear criberi for
Assessments student performance wil be asseszed. The teacher | standarcs have been developed, but they are nat methodolagies mey have been adepted for grouns of | assessing student work. The plan contains evidence
has no plan to incorporate formative assessmeant in - | dear The t:um:rnppmammusms formative students. criterim and at Aicn to its P
the leszon or unit. izn y, including only of  [clear haz 2 wel- =y for gies have
the instrisctionsl outcomes. uzing formative asseszmant and has designad individual stucients az the need has arizen_ The o
particular aparoaches to be uzed. 2aproach ta uzing formative aszeszment i well
desizned and includes student ax well as teacher Lze
of the aszessment information.
O O a m]
Domain 2, The Cla:
2 Creating am classroom i Patterns of dassroom interactions, both betwesn [Teacher-student interactions ane friendly and Classroom interactions between teacher and
g of [tescherand amang students, are fmacher and students and among shud ents, are demonstrate generad caring and respect. Such students and smong students are highty respectful,
Respect and mastly negntive, inapprogriste, or insensitive to. generally apropriste but may reflect occasional interactions are 2pprogriste to the ages, cukures, | reflecting genuine warmth, caring, and sensitity to
Rapport students’ ages, cultural backg and , faworitizm, and disregard for and developmental levels of the stucents. students azindivi Stugents exhibit res;
leveiz. i ions are students' !g!acmh.ne:. and tal levels. students are panesmlly pokite and | the teacher and contribute to high levels of dilty
characterized by sarcasm, put- downs, or comfiict. | Stusdents rarely damonstrate disrespect for one respectful, and students’ exhibit raspect for the among all memaers of the clazz The net resut izan
The teacher doss not deal with cisrespactful another. The teacher sttempts to respond to tescher. The tescher responds successtully to enviranment where all students feel valued snd are L
benaviar disrezgectfil behavior, with uneven resuits. The net | disrespectful Dehavior amang students. The net comfartable teking inteliectual risks.
result of the interactions is newtral, conveying neither | result of the interactions is polite, respectful, 2nd
warmth ror conflict. businessiike, though students may be somewhat
coutious about taking intelle ctual risks.
O 0 ] O
b Establishings  (The classroom culture iz chasacterized by s lack of | The classroam cufture is characterized by littie The ciazzrooem culture iz = place where learsing iz | The classroam cufture is & cognitively ousy place,
Culture for t=acher or siudent commitment to learning, ancfor | commitm ent to leaming oy the teacher or students. |valued oy ait high expectations for both learning anc | chamcterized oy » shared belief in the importance of
Learning litthe or o irvestment of student eperry in the task | The teacher apoears to be only “going through the [ hard work are the norm for most students. Students | learning. The teacher conveys high expectations for
ot hand. Hard wark and the precise use of language | motions.” and students indicate that they are understnnd their rode 25 lenmers and consistenty learming for ol stucents and insists on hard wark;
are not expected or valued. Medium to low interested in the ompletion of 2 sk rather than the |expend effort to learn. Classroom interactions students azume resporsibility for high quality oy
expectations for Sudent achiewvement are the norm, | quality of the werk. The teacher conveys that student [suppart learning, hard work, and the preciszuse of | initisting improvements, making revisions, adding
with high expectations for lzarning reserved for only | success is the result of naturad abifty rther than L]

one or two students,

hard work, and refers anly in passing to the precss
use of Ianguage. High expe ctations for learning ars
reserved for those students thought to have o netural
=ptitude for the subject.

0

language.

detail, angy'or assting peers in their predse uze of
mngunge.
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2c  Managing Much instructional time is lost due to incffident Some instructional time is lost dise W partially There is littie foss of instructional time due to nztructional time is maximized due to efficient and
Classroom Cassroom routines and procecures. There is littie or | effective cassroom routines and rocedures. The effective Classoom routines and procedures. The seamiess classroom routines and procedures.
ne *5 managing instructionsl [ teachers L i scticnal g teacher's mansgement of instructionsl groups and | Students take inftiotive in the managzment af
5rausps and transitions andfor hendling of materizi: | transitions, or handing of makerisls and suppfes, or | transitions, or Randling of materisis and supplies, or |instructional groups 2nd wansitans, anc/or the
and suppli i s it A Iboth, s i i , leading to of  (botn,is i y successful With minimal handling of meteriats ang supplies. Routines ars well
students knaw or follow estaslished routines. Beamning, 'With reguler pidance and pmm:m;, suidance snd prompting, students follow estaslished |understocd and may be initisted by shudents.
Students follow estabiished routines. Classroom routines.
O O ] =]

20 Managing pear ta be no staneands of af conduct appear to heve been Stugent benaviar is generaity aporoprizte. The e ior is entirely approprinte. Stugent
Student canguct, or studenks challenge them. There is fitti ar , bt ¢ isi tencher moniters student behavior against tmkz an active rele in monitaring their cwn bxhavior
Behawiar no teacher manitoring of student behaviar and The teacher tries, AN e resufts, to monitor | estabiished standards of conduct. Teacher response | and,for that of other students agrinst smndards of

respanse to students’ misoehavior & repressive or | student Dehaviar and respond to stdent to student mist=hewior is consistent, proportionsts, | conduct. Teacher monitoring of stugent behavior is
disrespecthul of stugent dignity. misoehavior. and respeciful to students and is effective. subtic and preventive. The teacher's response to
student misoenavior is sensitive to indiioual student
meeds and nespects stodents’ dignity.
(] 0 ]
Ze  Organizing [The classroom snyironment is uncate, o lsaming is | The cassroom is sate. and ecsentisl kaming is The classroom iz safe, and stidents have equal The Claszroam environm ent is safe, and leaming is
Physical Space  [not accessiale to many. There is poor alignment acoessible to most tudents. The teacher makes Brcess to learning activities; the teacher ensures that | accessile to all students, incuding those with
between the arrangemenk of fumiture and resaurces, | modest use of physiol resaurces, mduﬂln; Rt the furniture arrangement is appropriste to the spmul needs. The teacher makes effective use of
incluging computer techrology, and the leson Y. The teacher B 1l Iearning activities and uses physical resources, , inchuging computer
activities. claszroom furniture for a lesson or, if necessary, to | incluging comguter technology, effectively. The tencher ensures that the physical armngement is
#djust the beszon to the fumiture, ut with limited =aprogrigte to the leaming activities. Students
ffectiveness. contrigute to the uss or adaptation of the physical
environment o sdvance lzarming.
0 ] ]

Domain 3, Instruction

3a Communicating |The instructionsl purpozs of the lezzon is unclear to | The tzachers attampt to expiain the i i i P the E The teacher links the instructional purpose of the
with Studentz  [studentz. and the directions and procedures are purpaze haz only limited succes:, and/or irections | communicated to students, incuding wnmuu ieston to the farger curriculum; the directions and

confusing. The teschar's explanation of the content | and procedures must be ciarified sfter initial student | situsted within brosder and Bre ciear pate possible student
contains major ermors and does pat include any comfusion, The teacher's explanasion of the content | procedures are expisine clearty and may be mis. The teacher's ion of

Expimnation of stratesies students might use. The
tamchers spoken or written snzuage contsing emmors
of grammar or syntax. The testher's academic
vocanusary iz inappropriats, vague, or used
incorectsy, lemving stucents confused.

m]

My CoNtain MinGr &rTars; Same portions ane clear.
athers ifficsk to folow, The teachers sxpanstion
does not invite students to engage inteliectuaily or tn
unerstand strategies they might use when working
independentty. The tencher's spolen langusge i
«coMTECt bust uses wecabu lary that is either limited or
ot fully appropriate to the students ages or
Dackgrounds. The teacher rarely takes cpportunities
e explyin acsdemic vecabulary.

0

modeled. The teachers supianation of content iz
scaffol, clear, and acrurste and connects with
students” knowledge and experience. During the
exalanation of content, the teacher focuses, as
Bppropriate, on strategies stdents o use when
working independently and invites student
inteflectunl engagement. The tescher's spoken and

content iz thorough and clear, develoging conceptual
understaniing through clear soffalding ang
comnecting with students’ interests. Students
comtrinute to extanding the comtent by sxpisining
ComCepts to their classmates and SUEEEsting
strategies that might be uszd. The teacher's spoken
and written language is expressive, and the teacher

written language i ciear and e
to students’ ages and interests. The teacher's use of
scademic vocabulary is precise and serves to extend
student understanding.

o

finds epp: extend students’ vooounes,
Doth within the discipline and for more genem| use.
Students contrioute to the comect use of acsdemic
wocabwulany:

=]

The teachers questions are of low cognitive
challenge, with singie comect respanses, and are
asked in rapid succession. Interaction betwesn the
teacher and stucents is predominantly rectation
style, with the tzncher medinting all quastions and
Bnzaers; the teacher sccepts ol contributions
without asking students to explain Eheir reasoning.

The teachers questions lesd students throszh s
single path of inguiry, with answers s==mingly
determined in advance. Altermatively, the teacher
attempts to ask some Questions Sesigned to engaze
students in thinking, but onfy o few stucents are
imeaived. The teacher atizmpts ta engage al
Students in L ta 2ge them to

While the taacher may uss some iow-ievel questions,
he puses questions desighed to promate student
thinking and understanng. The teacher mestes s
geruine discussion among students, providing
Bequets time for stucents to rezpond and stepping
asice when doing 5o is appropriate. The teacher

Only & fzw partid| in the

]

and to expigin their
hnlun; with unewen results.

0

sEUCENts £o Justity their thinking and
sucesshully engages most students in the discussion,

employing = range of strategies to ensuns that most
students are heard.

The teacher uses & variety or series of quastions or
Brompts to chadlenge students cogritivedy, advance
migh-level tinking and discourse, and promate
metacogrition. Students formulate many questions,
imitiate topics, challenge ane mmn-er'stniming. and
make i

ensure that all voices ars heard in the giscussion.

]

3c  Engeging [The leaming tnsks/activities, materiats, and resources | The learning tasks and activities are partially aligned | The learning tasks and acthities are fully aligned with | virtuaiy ol students are inteBechunlly engeged in
Students in are poorty aligned with the instructional cutcomes, | with the instrsctional outcomes out reguire only the instructional cutcomes and are designed to challenging content through well-designed leaming
Learning or reguire anly rot= responses, with only one minimal thinking by students and littie opportunity | challenge student thinking, imviting students to moke | msks and activities that requine complex thinking by
ap@ranch passisle. The groupings of students are for them ko explain their thinking, allowing mest their thinking visible- This technique results in active | students. The teacher provices mitale scaftolding
unsuitabie o the activities. The lesson hasno clearly | students to be passive or merely compiiant. The inteliechunl engagement oy mast students with and challenges stsdents to explain their thinking.
defined structure, or the pace of the lesson is too Eroupings of students are moderately suitabés to the  |im@eortant and challenging content and with tzacher | There is ewidence of some student initiztion of
siow ar rushec. activities. The lesson has & recognizable structure; scaffoling to support thet engagement. The imquiry and student comtributions to the exploration
however, the pading of the lzszon may not provide | growpings of stagents are suitadle to the ackivities. | of Emportant content; stadents may serve as
students the time nesded to be inteliactuadry The lesson has a clearty cefined structune, and the resgurces for one another. The lesson has & cleary
‘engaged or may be 50 slow that many students have | pacing of the leszon i inte, providing mast , and the pacing of the leszon
= considersale amount of “downtime students the time nesged to b intellectually provides students the time needed nat only to
engaged. imbeliectuaily engage with and reflect upan their
ieaming but also to conzalidate their Lnderstanding.
(] 0 0
3@ Using Stucients co net appear to e aware of the. Students sppear ta be only partially sware of the Students ap@car to be awars of the i i into instruction,
Assessmentin  |asszssment criteria, and there is littie or ne assEssmMent oiteria, and the teacher menitors oriterin, and the teacher mon::nrs nun:m teaming | througn m:nsn-: use of formative assessment.
Instruction manitoring of student learning; feedback iz absent or | student- learning for the class as @ whale/ Questions |for groups of students. 0 e aware of, and there is same

of peor guality. Stucents co not engage in seif-ar
pesrassessment.

]

and assessments are rarely used to diagnoss
ewicence of learning. Feedback o students is genersl,
and Pew students assess their own wark.

are reguiary used to disgnose evidence of kearning.
Teacher feedback o groups of students is accurate
and spedfic some students engage in self-
mszeszment.

]

PP
exidence that they have contriouted to, the
aszessment criterin. Questions and assessments are
uzed regularhy o diagnose evidence of leaming by
imdividual students. A variety of forms of fzedback,
from hoth temcher and paars, is aorurste and specific
and ndvances jearming, Stugents ced-sszess ang
monitor their own progress. The teachar surcesstully
differentiste: instruction to asdress inghisual
students’ misundersandings.

[The teacher ignones stucents’ questions; when

The teacher acoepts responsibility for the sucosss of

The teacher successfully sccommodstes students™

The teacher seizes an opportunity to enhance

Flexibiity snd  [students have ditficulty lesmning, he teacher biames |28l students but has only = Smited repertoirs of questions and interests. Drewing on s broad le=ming, building on & spantaneous svent or
Responsiveness  [tham or thairhome enviranment for their lack of strategies to use. Adjustmant of the lezzon in repertmine of strategies, the tanchar parsiztzin stugents’ interests, or successnany agjusts and
sccess The teacher makes no sttempt to adjust the | response is minimal or i i sesking apps for shudents who i ion to address indhidual
lezzan aven when students don’t understand the I=Brming. Ifimprampty meszures are nesded, the | student misunderstandings. Using sn sxtensive
contsnt. tescher makes 8 minor agfustmEnt ko the leszan and | repartaire of instractional stratagies and codiciting
daes za smathly. dditionel rezources from the schoal or commanity,
the tancher persists in sasking effective approaches
for students who nesd heip.
] ]
Comain 4, i
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43 Refectingon
Tezching

[The teacher does not know whether a iesson was
effective or achisved its inAnuctional outcomes, or
the teacher profoundly misjucges the success of &

The tencher has a generlly accurmte of o lesson's
effectiveness and the extent to which instructional
outcomes were met. The teacher makes general

leszon. The tzacher has no
leszan could be improved_

for how o

[m]

EE 8 lesson could e improved,

O

The teacher makes an accurate assessment of a
leszon's effextiveness and the extent to which it
achiewed its instructional cutcomes and can dte
general references to support the juggment. The
tencher makes  few spech i what

The teacher makes & thoughiful and accumte

ofa lessants d the extznt
o which it achisved its instructional outcomes, dting
many specific emmples frem the kszon and

could be trisd another time the beszon is taught.

=]

refative strengihs of each. Drawing on
n extensive repertoine of skills, the teacher affers
specific alternative sctions, complete with the
probanie ruccess of ditferent courses of sctian.

O

The teacher's system for maintaining information cn
student completion of assignments and student
progress in learning iz nonexisent or in cizarray. The

The tzacher’s system for maintaining infermation on
student completion of assignments and student
jprogressin learning is rudimentzry and only partially

temchers records for
in dizarmey, the recult being sror ang confusion.

affective. *s records for
mctivities are mdequats but ineMficient and, uniess
[iuen fraguent oversight by the taachar, prone b

' 0

The temcher's system for maintining information on
student completion of assignments, student progress
in leaming, and nan-instructional records is fully
effective.

]

The teacher’s system for maintaining information on
student completion of assignments, student progress
i learning, and non-instructional records is Rully
affective. Students contribute information and
partizipate in maintsining tha recoeds.

O

3 Communicating
‘with Famifiex

[The teacher orovides fittle information about the
inztrusctinnal program to femilies: the teamers
Commusnicetion abaut students’ prograzs is minimal
Tha tescher does not respon, or responds
inzensitively, to parental concems.

]

The teacher makes sparadic sttempts to

[program and =nout the prograss of individual
Students but does not sttempt to sngsze mmikes in
the instrisctions| program. Moreover, the
communication that does take pisce may not oe
‘cuMturaiy sensitive to those families.

]

The teacher proviges frequent and sppropriste
informstion to famikie: shaut the instructonsl
program and conveys informatian saout indivisus|
student progrec: in = cuftursily sensitive mannar. The
tescher makes some sttempts to engags tamilies in
the instructional pragram.

N

The teacher communicates frequently with families
in & CuRturaBy sensitive manner, with students
comtrinuting tn the communication. The tescher
respangs b family concerns with profeszianal and
custtursl sensitivity. The tescher's efforts to engage
famifes in the instructional program are frequent
and successtul,

]

the Professional
Commaunity

[The teacher's relatianships with collesgues ar
negative or caif- serving. The tascher svaids
participation in & profecgonsd cuture of inquiry,
resisting apportunities to become imvalved. The
tencher avaids becoming invorved in schood svents or
schoal and distric projects.

]

The teacher
codemEuEs to fulfill duties that the school or district
requires. The teacher participatesin the schaofs
cufture of profeszional inguiry when invitsd to do sa.
The teacher participates in schoal events and school
and district projects when specifically asked.

] ips with are
cnmracterized by mutusl rtand i

The teacher [r———

the tencher actively participates in s culture of
profecsional inquiry. The tescher valuntesrs to
participate in school events and in school and district
projects, making & substantisl contrioution.

[

mustus P :
‘with the teacher taking initiative in assuming
I==dership among the facuity The teacher takes 8
Je=derchip roj in promoting s custure of profeszionsl
inquiry. The teacher valunteers to participate in
school events and district projects, making s
substantial comtrioution and aszuming @ leadership
el in ot least one aspect of school or district life.

]

The teacher angages in no professional cevelopment

The teacher participates to s Gmited axtent in

The teacher sesks oppartunities for professional

The teacher seeks out Opportunities develapment

Developing [activities to enhance knowledze or skill. The teacher | arofessional activities when they are convenient. The |development to enhance content knowledge and and makes a Fystematic effort to: conduct action
Professionally  [resisis feeconck an teaching perfarmance from feacher engages in a Emited way with collzagues and | pedagngical skill. The teacher actively engages with | nesearch. The teacher soicits fesdback on practice
ither supeny: morz i pervisors i ion about isors i i from bath supervisars and celicagues. The tzacher
[The teacher makes no effort to share knowledge with | practice, including some feeciback on teaching conversation about proctice, including feececk imitiates important octivities to contrioute to the
others or ko assume professional respansib perfarmance. The teacher finds limited ways to assist |about practice. The teacher participates actively in | profession.
ather i to ion. assisting gther sducators and looks for ways to
cantribute to the prafession.
] [m| 0 O
4r  Showing [The teacheer displays dishonesty in interactions with | The teacher is honest in interactions with colesgues, |The teacher displys high standards of honesty, The teacher can be counted on to hoid the highest
Prefessionalism integrity, and i in i s with of henesty, integrity, and confide ntiality

colleagues, students, and the public. The teacher is
not slert to shudents’ = o

stugents, and the: pubic. The teacher's attempts t

school practices that result in some students being il
served by the school The teacher makes decizions
End recommendations that are based on sef-serving
interests. The teacher does not comply with school
Bnd district reguistions.

serve and =ty
contrioute to some students being ill served by the
school. The teacher's decisions and
recommendstions sre basad on limited though

yin
students, and the puslic The teacher is
active in serving students, working to ensune that ail
students receive o fair oppartunity to succeed. The
tescher maintsing an opan mind in tesm ar

professiona The tascher
izt e reminded by SupErvizors about compling
with school ang district regusstions.

decizion making, The teacher complies

2nd takes n leadership rale with colleagues. The
teacher is highty proactive in sening students,
seeking out resources when needed. The teacher
makes & concerted effart to challenge negative
attituces or practices to ensure that all tudents,

fully with schoal

thaze Y Underserved, sre

honored in the schood. The teacher takes s
ip role in texm or depar

making and helps ensure that such decisions are

Biased on the highest professional standarss. The

tencher compiies fully with schoal and district

reguletions, taking 3 leadership rode with cofiengues.

]
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Appendix C - Observation Instrument Non-Classroom Instructional

Non-Classroom Instructional Observation

‘Stafting Specialist, and other non-cassrocm i

Athietic Director, Behawior Specisiist, Dean, Reading Coach,
instructional

Indicators [ - Y I I wing I Effective Highty Effective | eamea
| 1 | 2 | 3 a | Rating
Domain 1, g
1= 2 Ettle . theory and D g of theary and of theary and P anc tharaugh L of
Knowledge oftheory  [technigues. technigues. e chrigues. theory and technigues.
and technigues =
] 0 G | ]
ib  Demonstrating Dizptays little or o knowledge of child and S E— of chilc ana i of the typical In accition to accurste knawliscge of the typical
child snd deveiopment. developmiental charscteristics of the age group, as developmentsl chamcteristics of the age group and
adolescent el ptions to the ge patterns. jans to the geneml patterns, dispiays
development tize of the extent to which indiv students o
foticw the genami patterns.
] 0 a ]
i ing Goals for | Has na clear Gowls far the program, o they are. Souls for the program e rucimentary and are Goals for the progam are clear and approgriste to | Goals for the progrm ars Righly Bparopriste o the
the program inaparopriste to either the situation or the age of the | partially suitsale to the Stustion 2nd the ag= of the | the situation in the schocd and 1o the age of the situstion in the schoal and to the sge of the students
mppropriste to the stucents. shadents. students. =nd have been deve laped following cansultations
setting and the shedents with stugents, panents and coleagues. L]
served
O O O ]
10 2 Ettle or e izaly ionzand [Dizp of gover egLmti Knowiedgs of g reguntions and of
state and g guiati of resources for of resgurces for students aveilabie through the of resources for students svaiaale through the reourTes for students is extensive, including those
federal reguiations and | =tucents svailabie through the school or district. school or district, But no knawledge of resources school or cistrict, and some familiarity with resources |svaitabie through the schoal or district and in the
of the resurces both avnitatl: more broadly. external ta the schaol. community. o
within and beyond the
school and district
O O ] O
ir  Planning the progmm, | Frogram consists of o random collection of unreinted | Fian has a guiding prindpie and incluces 2 numaer of |4 pian has been developed that incudes the Pian is highly coherent and serves to suppost not
activities, lacking o an owerall structure. | worthwhile activities, but some of them don't fit with |impartant aspects of the program in the specific oty the stugents individually 2nd in groups, but aiso
reguiar school program the broader Goals. setting. the broacer educatioral program which is based
o meet the nesds of upon data. o
the individual students,
school and district
] O = O
If Developing2planto | Hazna plan to evaluste the program o resists Has 2 rudimentary alan to evaluste the program. Plan to evaluste the program i ound 5! i with
ewluste the program [ suzzestions that such an eveluation is important. ciear Goals and the collection of evidenoe toindicsts |imaginative sources of evidence and @ clear path
B i be=n mat. improving the program on an onEoing besis. Ll
0 O =] 0
Damain 2, The
Za  Crestingan i those served tive or are 2 mix of poStive and negative; the | Interactions with those served are positive and [Those served seek out the approgriste personnet,
Environment of Respect |inaporoprizte, and the emaloyee does not promate | efforts st encouraging positive interactions among | resoectful, and the employee actively promotes reflecting & high degree of comfort and trust in the
and Rappart pasitive interactions. thase served are partiaily successhsl positive interactions. reiationship. Models for thase served how 1o engage. 0
in pesitive intersctions.
] ] 0 0
Y ing s culture | Makes no attempt ta establish & cufture for Aftempts o promate 2 culture for productive and | Promates 2 culture for productive and respectful [The: cutture for productive and respe cthal
for productive productive communication 2 2 whale, either amang manicati amang icati amang students, = | communication betwesn anc amaong students, staf,
commanicetion stucents or smong teachers, or between students, | stidents, staff, teachers and parents are partially teachers and parents teachers and panents while guided by the
Staf, t=nchars and parents. successtul. sppropriate personned, is maintained by both Ll
t=achers, staf, students and parems.
O O =] (B
Ic  Managing routines and | Routines for the aragram or dassroam work are Has rudimentary and partially successhul routines for | Routines for the program or Classroom wark Aoutines for the program or classToom are seamiess,
procedures which are | naonexistent or in cisaray. the aragram o dassroam. eftectively and those served assist in maintaining them.
aligned &0 the school
and districts poficies Ll
and procedures
[ O ] ]
20 i or ‘students | Eforts ta estadlish stancarcs of conGuct for sessions | Heas estanlished clear standands of conduct far Has established clear standards of conduct far
of condluct and Guring sessions anc makes no comtribution to ‘are partislly successful. Atbempts, with Emited seszions and makes a sigrificant contrioution ko the  [sessions, and students contribute to maintaining
ibarting to the it i civility in the program | success, to contrigute to the level of dvifty inthe | emvironment of civility in the program or classroom. | them. Takes 2 leacershia ralein mainksining the
culture: for student: o schoal. aragram ar schood as & whoie. enviranment of ciility in the program ar schoal. .
behavior throughout
the school
=] =] =] a
Ze  Organizing Prysical [The physical emironment is in disamay o is Aftempts to create an imiting 2nd well arganized Program or dassoam ar initing Program or e imsiting ang
Space i inte to the p rities. : i e parti ve to the planned activities. conducive to the planned actwities. Students or
other stakehoiders have contributed ideas to the 0
physicst armangement.
O O ]
Domain 3, Delivery of Service
3a = needs [Doss not orthe of Student neecs are perunCtory. ssseszes student neecs and knows the range of Conducts detailed and ingivicuniized assessments of
resLtin inaccurate conclusians. student peeds in the school stucent nesds to Contrioute to program planring .
1 ] (] 0
E Y and  |Programisi of sdent neecs. | Attempts to help students and teachers formulste. #Helps stucents and teachers formalste academic, Heips indivicual students and teachers formulate
teachers in the =cedemic, personal/sociad, and career plans are persona/social, and career glans for roups of acacemic, personal/social, and caneer pans.
formulation of partially successtul. students.
mcadamic,
personal/socal, and
career plans, based on ]
knawiedge of student
needs [For persannel
where applicabis]
O O =] a
3c  Using technigues in Has few t=chnigues to help students acquie ills in | Cialays 2 narrow mnge of techniques ta help Uses o range of technigues ta help students acquire  |Uses2n extensive rngz of techniques ta help
individusl and cecizion making and proglem sohing for Doth stisdents acquine skifz in cedsion making and in gecizion making and saking for nath cquine skills in decisian making and
classroom programs  [inkeractions with other students and future planning. ing for both i with ather imteractions with other students and fture alanning. | problem soiving for both interactins with other -

susdents and future planning.

| stucents and future planning.

]
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Dees not make connections with other programs in
order to meet student needs.

a

Efforts to collaborte with other programs in the
school are partially successful.

Collaborates with other programs within the school
or district to mest student nesds.

]

| Coiatorates with other programs and agendies Doth.
within and beyond the schood or district to meet
incividuad stucent neecs.

[m]

Adheres o the pian ar program, in spite of evidence

Mazkes modest changes in the program when

[Makes revisians in the program when they ane

s continually sesking ways to improve the program

Mexibility and of its inadeguacy. confronked with evidencs of the mesd for change. neeced. |ane miskes changes 2z needed in response to
responsiveness student, parent, or teacher input.
Domain 4, Professional Responsibilities
43  Refiecting on practice | Does not reflect on practice, or the ' T Refection on practice & ¥ acourste and Fon pi arats iz highiy nd perceptive, cting
inacaumte ar seif- serving. objective withaut diting speci P with of practice, citing speci iveand  |specific examales that were not fully successiul for at

8]

anly gotal suggestions as to how it might be
improved.

=

negetive chamcteristics. Makes some specific
suggestionz &= to haw the pragram might be
improved.

=]

lenst some students. Draws on an extensive
repartoire o sugmest akernatice trategas.

(=]

4b  Msintsining records
and submitting them in
o timety fashion

Reports, recors, Bnd GOCLST entation are missne.
Iate_ arinacourate, resusting in confusion.

ad

Reports, rEConds, ANG DoCUMEntation are generaly
acruwmts but are oooasionaty lte.

[Rimports, records, and documentation are accurate
[=n are submittad in = timety mannar

o

Approach to record ke eping is highy systematic snd
Es = mogel for i

0

Frowides no information to famikias, sither about the

Provices imited tholseh acoursts infarmation to

[Frovides thorough and accurste informtion to

1= proactivein providing infarmation o families

tamiics program a3 a whale ar 2bout indivicual students. tamilies sbout the program asnwhole andabout  |families about the program asa whole and 2oout — |about the program end about individual students
individual students. individual stugents. thraugh a varicty of means.
Aad  Parti ina cobiesgues are negative or self- | Relationships with colleagues are corsial, and [Farticipates actively in school and district eventzand [ Makes 2 substantial contrinution o schoal and
i serving, and ing imvalved in iciptes in schaol and district events and projects |onojects and mairkains positive and productive district events and projests and nssumes keacership
Gisrict events ang projects. witven specifically requested. refmtionships with cofisagues. | with cofleagues.
4c  Engsging in g Does not in pro ipation in z = ities i for pr Activesy pursues professionad Sevelopment
development activities even when sich activities are cleary iimited to those that are comvenient or are reguired. P based on anindividusl assessmentof | opportunities anc mekes 2 substantisl contribution
nesded for the development of skills. need. to the profession through such activities as offering
[ workshoos ta collengues.
O O m] [m]
& Showing Dizplays di ini = g students,  |Displays high standards of honesty, integrity, and Can be counted on to hald the highest standards of
professicnalism studients, and the public; vicltes principles of and the publc; does not vi inli mlity in interacti = honesty, imtegrity, and confidentinlity and to

confidentiskty.

students, and the public; sdvocates for students:
when nesded.

advocete for shadents, taking a leadership robe with

conengues.
[u]
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- - -
Media Specialist Observation midcnite:
/o Highly Eftective Exmes
1 2 3 [l Rating
Domain 1, Flanning and Preparation
ia  Demonstrating [The iorary mediz spedaiist gemonsiretes imies | The Sarery media specalis s £ nbout  [The liorary [The: library medin spediaist is dgestic soout
Encwiedge of Bwaneness of CRSSNO0M CUTiokum and i CIRSSTOCm DuTic = contet in curmiculum snd instnactional content in dassom curriosum and instructional content in
Omssroom Cursiculum | cantent. The library media specialist rarcty meets | ane or twa disciplines. The library media speciniist  (mufiple dissiplines. The rary media speciaist mast disciplines. The ibrary media specinist mests
with may s =p [ mastz with oo pas um =pecializts and
A ——————— i miey attend trainir fearn imings to attands multiple trainings to lesm
BbOUt CETICIMm StARdards and reguinements. The | sbout ouicuum standards and reguinem ants cusTicutum standards anar Bhout stanans snd requr L]
library medin specialist s=4d0m supports dassmom | Awareness of cassroom curriculim allows the library (of classroom ourriculum afiows the ibmry meois | tuwareness of classroom curriculism abows the Sorry
curriculsm, ‘media spacinlist to suppart one or twa 2 sipport lsaming in muRiple Gistpines, | media specist to suppart lsaming in mest
disdiplines, disciplines.
d O =] =]
i Demonstrating [The librmry merfa spedinlist does not adequstely or | The Sorary media specialist provides genemal [The liorary media specisist mes specific exampies of [The library medin specialist uses multipis specfic
Knowiedge of Students | acourgtely cescribe sutents ot the schoal, & infarmation 20wt stucent charceristia ang students” sinsti dezcrives ¥ |examipies of students” stustions and cesorives
K st the A on between stucent [2nd family characteristics. The library media i istics. The
miedia program is not clear. characteritics and the medin program may nat be i i liarary medin feant and
clear. cmmmummm:n’a program. The liorsry | esmpies connections between student
Besibes the media program. The ibrary
[etwasn susient data and some aspects of program | media speciaist provides svidence of how stugent
mianning. tatz guides mast slements of libary progmmeming.
O O ] 0
ic  Establishing Goals for | The ibrary mea soedialist does ot specfy mesia | The Sorary Calist revi in goaks [The linrary tinchdes sgminiztration | The i specialkizt inch inistrat
the Library Media center goais, or Eoals are penemlin nature and 50 | snmually. & comnection betwesn medis center gomls  when annusily reviewing mecia goais. The Gbrary  [sne faculty when snnusity cresting and reviewing
Program Appropriste tn |t refiect stuent needs based on school-wite catn. | and schook-wide dats and goals, or cassroom mecia spednlist adjusts goals based on student meedia goais. The liorary media specisist routinedy
the Setting and the initiatives may not be cear. e zcis wsing availabie schoot-wite cata, The ibrary | Bdjusts goets oz necded based on student nesds and
Students Served; |mecis spedalist identifies what data sources were mauRipie sources of Ewsitabie school-wide data, The
Supporting the Total used and outlines the robe of the media program in | liarary media specisést identifies what daia sources
Schoal Program response to that deta. Goals go beyond croulstion  |wers used and outfines the role of the medis L]
dnts and zanersi progmmming. Gasis support Program in rezpanss to that dats. Goals g0 hayond
schooi-wide and/or classroom =osls, dazsroam tirculation dats to thorsughly suppart programs and
mititives, and,or themes. connect to schoot-wide goals, Clssoom initiatives,
ana themes.
O O ] O
10 Demonstrating [ The library mensa soedialist demanstrates imited | The Sorary izt momsic [T liorary * Camonstrates an [The liorary media specialist regularty
Knowledge 0 Skills and | Lnterstanding of best practice slements inclding 8 | understanding of some best practice slements understanding of best practics elements induding s (Inowiedge of muRtipe best practices, trends in
Responsbilities of the | research medel, digital iteracy, and,/or knowiedge of | incluging 2 researdh madel, ni;ihllibsuw.ﬂ!ﬂfnc restarch madei, i researnch, dig T g of
Library Media Specialist | popuiation approprists teratune. LMS may rot af PR ure. LMS |'m=mu=.uu|s [ = iate terature, The liorery media
efectively connect patrans with approprists iy b urulllm:nhr‘,’uld:nhﬂﬂmg cthowto  |howta i best practics dge when
misterials. LMS may not stay current in best practice | connect patrans with appropriste materials. LMS msm;:mmm-fn.mﬁmummfm ﬂw:lnpuas'umyums ordering materials, and L]
iaments. may attend mandatary mestings sna trainings to stay |practics elements, providing stakehalder aszistance in the mesis center.
current in best practice slements. The library medin specialist actively sesis to sty
ETERt in multiple aness of best practice elements.,
O O ] ]
1= Collection Linrary medi izt may wesdthe | Library media specisict may Bzess and weedthe | Library media specislist consictantty aszassesend | Lisrary mems specialict consishently izes s
and Maintenance coliection on 8 Emited basiz or may fail to sdhers to | collection Dut doss not folow systematic procedures  [wesds the coiection, and adheres to district ang systematic analysis to assess and wesd the coliection
istrict and professional selection guidelines. When [ for doing 50, The library medin speciafst maynot | professional selection guidelines. The liorary media ta district and professionai seection
punchasing materials, the liorary media specialist aanere ta district ang professionsd sesectian speciaizt proactively gives nesds Multiak iy
s=izam considers input from stakefolders. The Eidelines. The library i y it i from when (soid? g g the pm:mue of
iz mot does the |considers input from bedore p ing resources for the collection. Community | materiaks. D)mmumry memaers” input is solicited.
curricular nescs or reading intaresiz of many users. | resources for the coliectian. The collection iz members' i The batanced, well and L]
[ The collaction nese: maint=nance. somewtat bamnced and SUppors the ouTiclar [smianced, maintminez, and supports the cumiculsr | supports the cumicular neecs and resding interests
needs and resding intenests of some users. The e ecks and reding interests af most users. The lbrary | of most users. The liarary media specisist
coliection may nesd maintansnce. [ mesis specialist » or s to nvocates for sdditional funcs to
urchase nesources for the coliection. puschase resounces for the collection.
a O ] ]
1t pingaFlantn | The ibeary sperislist does ot administer a | The Eorary medis specislict annusiy sdministerss | The liorary media specisist annuslly soministers s | The ¥ sperisist y 2nministars &
Evnluate the Library Program survey or Lse other data gathering eneral prozTam survey or Uses other date-gathering [zener survey o it groups of survey and conti y coliects
metnoas. methods. Eorts may only asdress one subgroup of also collects deta about spedific tinta regarting specific program elements. Stsdents,
Ankenoigers. it may be uncear how survey data pragram clements or svems. Tne ligrary media staff, and community are induded in the process.
impacts pianning. Circulstion for general results and uses this information | The ibrary media speciskst anajyzes resufis and uses
ix wien planning the Farary media program. Library | this infarmation when planning the media program. L]
mecia program dsta is mxamined in subgroupsof | Libeary meacis prosram dats iz scamines in
students to heig monfor progre. 3 DEFDAIpS Of stutents o help manitar progres
torwears mpats
O O ] i
Domain 2, The Environment
2n  Crestingan ‘the linrary . Both betw=sn the Earary medin intersctions batween the licrmry mecia spedalist.  [Interactions between the Eorary medis soecilist,
Envimnment of Aespert |stucents, and acufs are penerally negative, specialist, students, and aduRs are respectful, individual stucents, and adufs are polite and incividuss! stucients, and aculs are pafte and
and Rapport inaparapriste, or insensitive to students’ cukural genarally aopropeiate, anc free from conflict, Dut  [respectful, neflecting genuine warmtn and caring and [respectfud, refiecting zenaine warmth and caring and
backErounEs or developmentsl differences and ane | may e charscterized by occasionl displays ot sensitivity to stutents ultures and levels of sensitivity to stutents’ cultures and levels of
characterized by SAMCASM, PUt-GIWNS, OF CONMict. insensitivity, harshness, or Sack of respansiveness tn | develapment. The iibrary media specaiist fasters an | development. The library mecin specialist fusters an 0
cuttursl or wes amang ty amang students in the forary. |enviranment of ciility among students in the Eorary.
sudents. | Stugents themsehves ensure a high level of cvility
smang shudents in the ibrary.
O O m] O
2u  Establishing =n The libeary mecis spedialist nes ot exanlishea The Sarary med izt [The liorary [The library medin specinizt i
i tar for procuctivity. Stucents students use the liorry i y Engaged. - ¥ engaged.
Lenrning Bre not using the mecin canter nezources productively. Some shudents may not be using the  (Many students are using the resources poeer o hawe internalized these
Bppraprisesy. The farey media specalist hazan mecin center rezources sppropristeiy. The liorary imtely. The library media zpaci 2 salid The majority of
prezence in tha medi or does ot | meia spacialict iz acnessisle to students. mrecencs in the mai rnam with using the resources
]

mcdress student resds

o indivisuals sno Eroups using the media center.

]

=ppropriztely The ibrary mecia soecialist has &
dynamic presence in the main reading room,
Girculeting amang » variety of activities and groups to
mssizt, instruct, and provide guidance.

o
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2c Establishing and
Maintsining Megia
Center Procedunes

Liarery
Incking and do.not efectively provide access to the
rescurnces, the library, and the expertice of the Ebary
miedin spediniist, and general confusion is the result.
Avuilabiz Bzzistants are notused effectively.

Library guicefines and procedures are somewhat
established in the arens of drcuintion and scheduling
2 allowabie within the school but sometimes
furction i i ¥ resulting in unreli

to the resounces, equipmient, the fadity, ancthe
expertise of the Earary medin specializt. Avnilsle
assistants may nat be used effectively

Library guidelines and procedures have been
estainished in the are of circuiation ond scheduling
2z afiowabie within the school to provide for
sdequate Bocess ko the rescurces, equipment, the
tcility, &nd the expertize of the library megis
specizizt, and function smocthiy. Availeble assistants
help programs run smoothiy

a

Library guidelines and procesdures are sophisticated
and consisient in the arens of cirsation and

| schedusting as allcwabie within the school to provice:
for cotimal scoess to the resources, squipment, the
facility, ang the eapertize of the Earary media
specinizt. The aperstion is seamiess with students
nssieming consicembis responsiniity. The arocedures
are i effectively b

Avmilalie Bssistants help programs mn smocthiy.

a

O
[ The ¥ i dear

standanis of conduct or does not monitor student
behasios The Earary medis speciaist response to
stusent mishehmior iz repressive, disresnecttul, or

The orary media spedalist has mede an effort to
estabiish standards of conduct, attempts fo monitor
susdent behavior, and responds 0 stucent
mizsanmice The forery medis speciaice

Fae benmios The

megEively impacts the lesming envi The
library media spedslist does not appropristaty
reinfarce positive behavior The ibmary media
spedinlist does not address off-task, inaparoprizbe, or
challenging behavior efficertly. Inappropeiste and
off-task stucent behavior has significant negstive
immact on shudent lesming.

O

ibrary mecis sunuln wnmsu some offtass,
inappropriate, or chalienging behavior efficiently.
inepproprste and off-task student Sehavior has
same negative impact on student lsaming.

A

The liorary mesdia specisiist has sstabizhed snd
communicated standards of conduct, manitors

[The library miedia specisiist has estaoished and
communicaied standards nrcnndlll.". monitors

and appropristely responsds to

viar, and aparop

i
iz subtie and preventive, and response to stugent
mishenavior iz sensitive to individual stsdent nescs.
The liarary medin speciiizt sppropristely reinforces
susitive behavior. The library medin specialist

Monitoring al' nuunt behawior
iz subtie and prevenitive, and responzs to student
mizbehavior is sensitive to individual student nesds.
| Students take am active role in advorating for
[2pproarizte cancluct in the media center. The liarary

=ddireszas most offtack, inappropriste, or
beravior efficiently. Inaporoprists and off-msk
ehavior has littie negative impact on student
leaming.

0

Tes positive
behasior ang m ix significant evidence that

| stusients reinfarce  pasitive culure. The Eorry
medis spedalist efficentty sddresses simozt ol off-
task, inappropriate, or chalenging behavior.
Inaparaprizt= and ofttask behavior has no negatve
impact an student leming.

0

e Organizing Physical

The library i not organized for safety or has poor
traffic fiow. The liorary is cluttered and uninviting
Shelves are in disarray and ongoing projects or other
misterials Cltter the reading Foom OF prevent sccess
to the callection. Signage i confusing or nanexistent.

The korary is organized for safety and szse of traffic
flow bist mey ot be inviting to stakehoiders. Books
and other materials ok order and accessinikty is
impacted by cisorzanization. Some Sgnage is
proviced to identify cobections, dinect trafric, ang

Dispiays may Mediz Bnd

. SOmE

=
areas.

o
present. Medis stornge areas msy b
cluitered or have inaccessible ansas.

The ligrary is inviting and arganized for safety and
ase of traffic fiow. Aneas are designated and
2quipped for various functions inclucing leisure
reading, dassroom activities, and comguber use.
Books and other raterisls ane orderly and acosssitie.
Sigrage for collection subdivisions premates
::mir:ﬂ:ﬂ use. Other Signage may incute traffic

[ The library iz inviting and very effzclivety crganized
for sadety and ease of traffic flow. The library casity
o ity OF daify and sped:
functions. A% books and other matesiak are
ExtrEmely cecerly and accessiole. Significant signage
i provided to subdivide coliections, highlight
ouTiculum-reisted materiads, specfic topics and

BCoan

ezdural Displays of
materiais are timely and thematic in nature and
designed to market the coliection. Dispiays engage
the stakehciders. Medis workrooms and storage
areas are crganizec and 3l aress are accessibie.
Signage may be includisd to enhance sccessibiity.

]

erest, and suppart i e,
| Other signage mey inchude traific direction and
procedurnl explanetions. Multiple disgieys of
materials are timedy, thematic in nature ang
designed to market the collection. Displeys engage
the stakeholders. A connection is clesr betwesn
dizpiays Bnd clessrocm sctivities or curmicuiem.
Media workrooms and storags aress are neat and
organized, and materiaks are accessibie Signage is
inciuded to enfanos stokehoicer accessinility.

0

Domain 3, Delivery of Service

38  Engaging Stadentsin
Infermaticn Literacy

Littie or no evidence is obsensed that the library
miedin specinkst works with groups to teach ressarch
and fbeary skifls.

O

The Eorary medis spedalist conducts sessons with
grouns of students to teach ressarch and/or fbrary
skills with print and/or oeline tools, but a cear

The liprary mesdis specialist conducts sessions with
groups of stucents to teach research andfor Farany
skits with print andjfor anline tooks in the context of

toa curricular may not be
apparent.

Ul

uriouler These sessions are provided

In partnarship with the chsroom mer the library
i izt oy i y develops

and teaches research/Strary sl leszons and unit.

Lzﬂmum‘l units are in ﬂ|: conbext: of curriosia

1o variety of group:
mecia center program.

reguiar the

0

. Th fided to = variety
nrgwp;macmmmummuemm

0

Coondinating with

The iibrary T does ot msist
stalehoiders with medis center rasouroes.

may be limited to signage,

or refeming SOUrTEs
for assistance.

O

The iorary media spedialist assists stakeholders with
mecia center resources at & basic level or in & cursory
menner. The Farery medi speciaist may be wiling
o nzzizt but is hesitant or uncer Tes

The liorany meedia specialict knowlecgeably assists
stakehoiders with media center resounces. The
iiarary medis specialist assists taachers in

[The library media spaciaiist anticipstes and mests
the uvicular neecs of stakefalders. The dbrary
i it i ta new or

'mlr.:rms for Z and activities.

migle, is shared using ety
metia sisch a5 signage, brochures, wessites, e mails,
announcements, et

ety of media and
inclsdes m:iumm art grup hanei-an instructianal
sessions.

0

adcitional resources and assists teacherzin
organizing materisls for student azsignmants and
activities in varied and comales ways. infoemation is
shiared wsing @ varisty of media. Sessions for

| stakeroiders are systematicaly pianred and based
on needs assessment data.

0

3c  Emgaging Stedents in

Itis not evident mmmejmry -ncuas-a:uunz

e Snm\l me.nn spedalist provides litersture

The liorany mesdin specialist provides literature:

The library media specialist works with classroom

Literature Acthvities engages stucents in I actsities | activities for Of students. Artivities actisities diferentisted for stucent ceveicomental teachiers to Systematically and activery develop
beyond locating books. may be ctatic, inethective, or lack connection ta imvels, interests, and abifties. G i my be activities acrass the
curricuier or schoohwide themes, Ativities may b2 |macs to classnoom Camiculum or schooiwide thames, | grade kevels, The Sorary medis specalist teaches.
romoted through posters and displays etc. in the Actiities sne promaoted through a varizty of medis | muRtipie kzssons that vary throughout the year,
media center inciuding posters, dizpleys, momning shaw, stc. ctivities are promated through  veristy of media
inchuding posters, displays, morning show, ctc.
d ]
3d [T ¥ imli: is The Eorary madis spedialist's tachnology use is The liorary media specislist uses technology [The library media speciaist uses cutting-=dge
in the Use of limitd. Winen needed, the library mecia specinlist | imited. Assistance provided to stakeholders is praficientty and models mvailable technology during  [technaologies in the media center and during lessons.
Technology in the sy nat provide assistance with mailable §mited to basic kxchnology procedures. i=s3ana. The library medin speciakst nssists The library media speciafist assists stake holcers with

ar ety

O

™

stakehoiders with instructional s ppicat
use of technology for scacemic productiity.

0

o the

the use of technalogy for
scacemic proauctisity, and new technciogy ook in
the context of the Clsssroom corrioulum.

0

3e  Demonstrating

Flexibility and

The library mecis coecinlist adheres to s Eorary
miedia program in spite of evidence of its inacequacy.
Thiz libemry mecia specinlist does not sppropriately
Bccommadets stakehoiers.

a

The Eorary medis specialist makes limited changes in
the brary mecia program in response to data. The
libeary mecks specialist responses to stakehoder
reguests/ fesdback are Emited.

The liorary msdia speciaiist makes neceszany
revisions to the Borary media program as nesced in
response to dta. The brry medis specalist

and
requests on @ regular basis.

=]

[The library media makes necessary revisions to the
linrany media program bassd on multiple dets

| sources. The library mects specalist finds crestve
Ways b0 sdapt the program and combinue services at
2 high evel under chalienging cirumstances.

0
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[ There iz little i Instructional

nctivities, materiat. and groupings of stisdents ane
inappropriste. The structure and/or pacing of the:
lezzan is inappropriste. The instractionsl cutcome of
the leszan may be undear ta sudents. The Baary
micdia speciniist’s guestions da not give an scourte
pulse of the class's undersanding. Questions are
Iow-evel or inapproprists, efcting recitstion rather
than discussion. Assessment may not be used during
inztruction. Students may be unawsre of the
Bsrassmant criteria used to svalusate their work.

instructionai activities, materiats, and groupings of
students sre partially sppropriste. The lesson hasa
recagnizabie structure, but pacing may be
inapproprinte. The library medin specalizt aftempts
0 explain the instructional autcome but has Emited
success. The lbmry media specalist asks questions
that check for Lnderstanding and alicdt thoughthul
responses some of the time, Dut most ane low- leve|
2na/or pesed in rapid succezsion. The lisrary media
specialist sttempts to engage students in the
disnussion but may only be partisdly sucoessul
Azsessment imvohes the library mecin specialist
monitoeing of student progress. Feedback to
stisdents is umeven. Students ane aware of only some
of the Rssacsmant criteria used to emiuate their

work,
M

[Students are engged in 2 high level of figor.
[instructional activities, materiak, and groupings of
students are fully appropriste. The kezson i
=ppropristely paced. The Eorary media specilist

I
comtet for curriculum support. The Eorary media
speciafist asks questions that check for
undierstanding and efict thoughtful responses most
of the time. The Earany media specaiist probes for
migher vl of i icipate in

[ Throughout the lesson, students are highty
int=Rectunily engaged in sipnificant leaming and
make materisl and refevant contributions to the.
leszon, The structure and pacing sllow for student
refieciion and clasure. The library media spedalist
effectively develops the students’ understanding of
the stated objectives in context for curmiculsm
swuoport. The library media spaciafist asks questions
thart check for uncerstanding of content and refiect

discussion. Students’ seif-assessment is used. High-
quality fezdback iz given to students. Stucents sre
sty mare of the assessment oriteria wed ko

| ewmluste their work.

O

high ionz. Questions probe for s Righer level
of'L i
questions. Assessment i used in B sophisticated
manner. Highguality feeciack is given to students
[from & wariety of sources. Stucents are fully awans af
the assessment criteria used o evalusbe their work.

]

Domain 4, Professional Respon:

4a  Refiecting on practics

The library mecia spedalist rarely reflects on the
effectivensass of services, resources, and instructional

strategies

O

The iorary media spedalist sometimes reflects o
the effectivensss of Sersces, resources, i it

[ The liorany msdia speciaist often refiects on the

strategies, and facities to ensune that they are
meeting the gosks of the libmry medis program.
Refection is moderately scourste and objective,

Of services, resources, instructional
stratasies, and faciities to ensure that they ane
[miating the goals of the Eorary madis program.
[Refiection is accurste, citing specific positive and

The library media specialist is constantly refiecting on
the efMectiveness of services, resources, instructional
stratepies, snd facilities to ensure that they are
mesting the goals of the liorary media program. The:
liorary medis specisiist regulsrly consicers changes

: P W
suggestions o5 to how it might be improved.

negative

spec
[ane made 85 to how the media program might be

impooee.
O

¥to ensure that futre needs are met for an
expanding dynamic program.

0

4b  Maintsining Accumte
Records and Media

[ The ibrary media spedalist does not maintain
accurabe or current records.

O

The rary media specalist maintains recards
incluting & current catslog of resounces, droulation
recards, an inventory of media center equipment,
and statistics of library media use

|

[The linrary medin specialist maintnins scourate, fairly
cusTent, and acoessinle records including:  current
cataiog of respunces; circulation records; an
mventony of medis center equipment; and statistics
of libeary megia Lse. These records are reported at
the £nd of the year.

]

| The library media speciakst maintains scounste,
ourent, and easily accessitle records including: &
CuTent catalog of resources; droulation records: an
invesTtory of media center equiment; and statistic
of Ebrary media wse. These records are assembled,
eff=ctively interpreted, and reported in a timely
manner throughout the year whan raguested snd 2t
the end of the yzar.

]

Inicats

TRz ey
with the schood community sbout the library mecia
prozram and services.

The Eorary madia specialist inconzistently
COmmumicates with the school staff and commenity
to keep them informed and to promede the wse of
the library media progmm, new resources, and
serces.

Thie liorary media specialist communicates with the
school staff and community to kzep them informed
[and to promote the use of the lismry medin
arogram, new rescurces, and services.

m]

[ The fibrary media spadslst effectively and
consistEntly comm unicates with the school staff and
community. They communicate the develooment of
the liarary media program, new rescurces and

| services. The Sarary medis specialist activety solicits
feecinack and irout from the school staff and

improve i jprogram, and

services.

]

The library mecia spedalists’ nelationships with

The Eorary media specalist participates in schocd and

[The lisrary medis specisiist contridutes to the schocl

[The library media specialist makes substantisi

Frotessional colleagues are frequentty pegatie or sefterving and | district events and projects when specfically [2nd to the district by woluntarily participating in contricutions to the school and to the district by
Commanity the library media spedalist avoids or nefuses to be reguested. The library megia specialist usuaily school events and serving on school anc district waluntarity particdpating in schood events, serving on
irwolved in schood and distri projects. intains & posith i i i & perati C schood and district committess, Bnd azsuming =
colleagues. reintionships with colleazues. ip role. Support and i
thamcterize relstionships with colleagues
O O ] ]

4 Growing and [The ibrary mecia spedalist makes no stempt to g0 | The Barary media specalist parbicipates in [The liarry medin speciaist seeks out apportunities | The fibrary media specialist seeks out oppartunities
Devsloping beyond what i requir=d for mintsin iticati onal activiti ient TheSibrary  |for professional development to enhance for = thraugh i
Professionally The library media specalist resists feedback an media spacialist accepts, with some reluciance, [orafessional practice: The Earry media specs reading, ips, onferences, and action

performance from either supengsars or more feedback on from pervi: Temcsck from ‘when made by |research. The Eorary media specislist seks gut
experienced cofieagues, The library media specsist | professional colieagues, The liorary media specislist  [supervizors or when opportunities arise through fezback from both supervisors and colleagues. The
miskes no Effort to share knowisdge with others or to il tothe i i o i colsborstion. The library media liorary medis specisist initistes important sctivities
assume professional responsitilites. specisizt participetes actively in asssting cther such 0 teaching workshaps, writing artickes, and
educsines. making presentntions to contribute to the profession
R 2 district, state, and national level.
=] O 5] =]

4f  Showing The library mecis spedalist inconsistantly acherss to | The Sorary medis spedalist strives to adhers to The lisrary media specislist consistently adheresto | The library media specialist consistently sdheres to

protessis i Jct, librarianship, and | snndards for = ibrarimnship, and |standards far ional cenduct, brarianshiz, and for professional conduct,

cverall performance reguirements, including
attendance and punctusity. The libary meia
=p=cialist fails to comply pyriht mws mng

averall performance requirements, induding
attendance and punctuskty. The fbrary media
ST 5 2 -

avernll perfarmance requirements, inciuding
[sttendance and punctuslity The liorary media

i ywith

district regulstions. The liorsry
specialist has diffioafty demonstrating respect,
respansibiity, honesty and integrity; requires
frequent support supervision; resists feedback fram
ColleBEuEs BN acmiRistrators and Joss not work
CoDperatively with students, staff, agministrators or
the communizy.

Pymig
schoal i ©aing just encughto
=t by, The library megia spedslist strives ta
demonstrate behaviors that model the values of
respect, responsibility, honesty and imt=grity.
However, he Or she requires some support

p piies fully and voluntarily with
[copyright lvws and schood and district regutstions.
The liorary media specislist gemonstrates high
standards of respect. respansisity, honesty and
intezrity: performs with minimum superdsion,
resnonds well to and acts upan feedback from

supervizion. He or she resp

toang
acts upon fessuack from coliesgues and

codeng =nd works
coaperstively with stusents, stast, sdministrators and

and warks
students, Staft, sdministrators and the community
mostof the time.

LJ

liareianship, and overall perfarmance requirements,
including attendance and punctuality. The ibrary
miadia specisist compiies fully and volurtarity with
copyTight lews and school and district regulstions.
[The library media specsist helas membars of the

| school commisnity understand and adhere o these
professionai regulations. The farary medis specislist
consistently cemeonstrates high standards of nespect,
responsibility, honesty, and intexrity; pesforms with
minimal suparvision, responds well to and Bcts upon
fezosck from collemzees Bnd Bcminiztrters works
cooperstively with studenks, staf, sdministrators
2nd the community and actively encourages

colisgues ta do so.
]
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»
R T o\
Counselor Observation g flaglerschoois
' Engage. Educate. Empowar
i in | 2 [ Needs improvement | i | Eftective Haghly Effective [ Eamea
| 1 | z | 3 1 | Rating
Domain 1, g 5
in  Demonsirting The school counszlar displays little or no knowiedze | The school counselor dispieys limited knowiedge of | The school counseior displays knawledge of stutents' [The schocd counselor actively seeks and disploys
of stugents” Erounds, cultunes, skills, leaming students” backgrounds, ouftures, SKls, leaming backgrouncs, cuktures, skills, learning levets, nguage (knowicdpe of Students’ backgrounds, Custnes, skills,
and School lmwels, lsnguage proficiencies, intenests and special | levels, languege profidendes, interests and special | proficencies, interests and special nesds, ang sttains (l=arming levels, [anguses proficendes, interests and
Demographics meedls, BRd does ROt seek undertanding. neecs, and Btiming this knowledge for groups of thiz kncwiec= for zroups of stucents. special needs, Brd attains this knowledge for groups: L]
students (amd incividusai students.
O O O O
i ishing Gosls for | The school counsesor has no Clesr data criven goals | The schocd counselonrs cata driven goals ane [ The school counseioes dats criven goais are dear The school courselors ingividual goak are the resul
the School Counseling | for the schanl prog cifor the gomis i y ancl partially suitadle to the Stustionin | and appropriate to the school and the age of the af anaiyzing cata anc are highly soprooriste to the
Progrsm Approprists o | are inappropriste to sithar the situstion in the school |the school and the age of the stugents. sugents. [situstion in the schood and/or the Bg= of the
e Setting and and,for the age of the students. students. The gotis heve been developed Toliowing a
Students Served consultation with snkeholders.
u] [N [N} 0
ic  Aligning School The school CoUNSesor's plan consists of & mndom The schocd counselors plan has B guiding prindiple | The school counseior has developed a plan that [The school courselors plan is highty coherent ang
Counseling Activities | collection of Lmretsted activities, Roking conerance  |and includes 2 rumaer of activities, out | inchud ite activities that all align with serves to suppart the students indivicually or in
with the Schooland | o overall structure. some af them do not it with the program oals program poaks and/or schoal/district initistives. Eroups. The counselor's plan completely aligns and
District Initintives andfor schoal/district initiatives. aarts program goals andfar schocd/district [l
tives.
| O 0 O
id Developing s Plan to Thet schoo! Counseior hiss N Ero<ess of plan to The schood counselor has a rugimentary plen ta The school counssior's plen to evaluste the program  |The school counselor's svaiustion plan is highly
Evaluzsiz the School evahuntz the counseling program geels and/or resists |evaluzte the counssling sragram goak. is erganized around ciear goals and the coliection of isticated, with of e
Coumseling Program | suzgestions that such an evaluation is important. evidence to indicate the degree to which the = ciear poth toward impraoving the program goals on
Goals counseling program goals ane being met. an ongoing besis; all stkehodders provide inpat into L
e plan.
m] 0
ic  Demonsimting The school counsslor demanstrates litkie or no The schood counselor demonstrates some knowledge | The school counssior & fully ware of resources The schocl counselor has extensive knawledge of
Encwicdge of knowiedge of resounces ovainbie for students of resour i for Dugh the owzilable for students through the school aRd district. |resources awnilable for students within and beyond
Resources Ethrowgh the school and district school Bnd district. [The counselor conmects students to nesources based  (the school and district and connects students to
14poR the: Situstion and stucsnt reed. [@opropriate nesources based on the situation: and the
[studznt ne=d. The counseior seeks out professionsl o
[devalopment apportunities in &n eMort to enhance
knawledge and practice.
O -
Domain 2, i
2 Crestingan The school counselor's interactions with students are | The school counselors interactions are i = The school counseion s With students are (Stisdents seek out the school counselor, reflecting &
Enwironment of Respect | nagative or inappropeiste. The counzelor doasnot | The counzalor ging positive pasitie ul Bnd the counselor sctive?y  [high degree of comortand trust in the relstionzhis.
and Rsppart promete pasitive intersctions among students. intzractions smang students ane partislly successtul. | pasith stugent- The counsador heovw ko Engage in 0
teacher interactions. positive imtemctions.
O [m] O O
2b  Establishing snd Thez school counssior makes no sttempt to estsolish | The school counselor's Bttempts to establish and The school Counseior esabishes snd promaotes 3 The school counselor actively establishes, prometes,
Promaoting & Culture for | 8 culturs for proguctive icatil [promate & cutture the schoal for culture throughout the school for productive snd [2nd supports the culture in the schood for 3
Froductive amang students and teachers in the school. i respectiul ication between | respectful communication between and amang collaborative, praductive, and respectful
Commanicztion znd amang students. students and teachers. communication between and amang students and -
teachers.
O a a ]
2c  Managing Routines and | The school counsslor's routines for the mdanc: The school counselor has rdimentary and partially | The school counssior's routines for the guidance The schocl counselor's routines for the guidonce
Frocedures office and accessing the cownselor's services o successhil routines for the puidence office and office work effectively. The procedures established  [office and sccessing the counssdar's services are
nanexistent or in disamay acoessing the counssior's services. for scressing the CouUNselor's SErvices are dearty [ seamiess. AN stakeholders BIsst in mantsining them. o
communicatad and implemented consistentty.
0 ] 0 ]
2d  Establishing Standards | The school counselor has estaglished no standards of | The school counselor’s efforts to estadlish standarcs | The school counselor hes established cear standards [The school counselor has established cienr standards
of Conduct and concuct for stsdents and makes no contributionts  |of corduct are partialy successhal The counselor of conduct and makes & significant contribution to |of <ty contrioute to mairtini
o the ymtainis Ar of chility in the school. . (attemgts, with limited success, to contrioute to the | the epvironment of civiity in the schoal. them. The counseior takes 8 leadershio role in
Culture for Student el of civility in the school intmining the envi of civility i 0
Behavicr Throwghout
the School
O ] O O
2e  Organizing Physical The physical envirenment iz in disarry oris The schood counselors Bttempts to create an imviting | The school counssior i successful in creating an The Spaceis C A
Space iraporopriate to the plnned activities. and well-crganized physical space e partinlly enviranment that is inviting and condudve ta imviting, and conducive to interactions and planred
successhil interactions and planned activities activities. Stakehodders contribute to on iviting and 0
invformmintion rich emvironment.
0 O O n]
‘Dom gin 3, Evahusation
3m  Assessing Student The school counzelor does nat nescz |The shedent nesds counzeior nesdzand  [The school courselor conducts detsiled and
Mesds orthe result in insccur i e perfanctony. kncas the mange of student nesds in the schoal. individual af o
| contribart= to the school counsaling program. The
counselor's inwolvement directly impacts student u
performance.
O ] O O
3b  Assisting Stusentzin | The school counsalor does nat pt to hein The Bttempts to heip students The school counseior helps studants and,for teachers [The schocd counselor helps indhidual students and
the Formuistion of stusents formulat: academic, personalfsocial and | formulate academic, personal/zociad, and formutats soAcemic, i/zodal, and with tamchars and parents to formaulate
Academic, coliege//career goats. college//career plans are partially successtul, caliege/aareer pians for groups of students. [2cademic, personalfsocal, and coliege/career plans.
PersonsdSocial, and
College/Caresr Pians. =
Bazzd on Knowledge of
Stisdent Mesds
O @] ] 0
3c  Imterscting with Thee school counselor has No SpECTic counseling The schocl counselor dispieys o narrow range of The school counseion uses o range of courseling [The schood counselor uses an extensive range of
Students Using strategies to hedn students acquire skils in decision | counseling strategies to bl students acquire skifis in | strategies to betn students acquire skits in decision.  |counseling strategies to hely students acquire skills
Counseling Strategies | msking and probiem soiving for both intzractions dzcizion making and probiem solving for both miking an< probiem solving for both intersdions in decision making and problem solving for both
Approprizte to the with others and fisture planning. interactions with others and future planming. with others and future planning. internctions with others and future planning. o
Setting and Students
Serwed

O
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3d  Communicsting with

The school counsador provides no information o

[The schocl counselor provides mited, though

The school mounssior provices thoroush and accurste

[The schoct counselor is proactive in providing

Famiiier familias, Bbiout the school, the counssing progm,  [acourate information to families, sbout the school, | information to femiliss, sbout the school, the mfoemstion to families, about the schood, the
or about individual stucents. the counseling program, or anout indii ogram, oF individual stucents. i m, ar ingéi tadents
needs through & variety of means.
Domain &, Professicnal Besponsibilitics

43 Refiecting on Practice

[ Tre school counsedor does not reflect on practice, or
the refiections are inaccurate or szit-serving.

M

[The schood counselor's reflection on practice is

The school counseior's reflection provides an

i
with anly global

iption of practice, citing
spedfic postive itics. The

paci R
o how it miignt be improven.

0

rounselor makes some spacific sugEEstions as o how
the counsefing program might be improved.
A

The schood counselors reflection is highly sccurate:
and perceptive, citing saecific cxamples that were
ot fairy susccesstul for st least some students, The
counzaior Sraws on an extenzive repartoirs
supgest amernative tratagies.

P

The schopl counsalor's neports, racoeds, and

oo ion are missng, late, or inacoumte,
resulting in canfusicn,

[The schood counssior's reports. records, ana
[documentation are generaily accurste but are

occasionaty Iate.
O

The school counseior’s reports, records, and
donsmentation are scourste and are submitted in a
timedy manner

m |

The schocl courselors spproach to recond keeping is
igniy systematic and efficient. The counselor serves
a5 2 mode! for oofieages.

The school counsetor's relationships with collezgues

The: r

The school counselor perticaates actively in schacl

The school counselor makes a substantial

iR 25
Professicnal Are negetive or saif-sErving, snd the counszior Bvoids |are cordial and the counszlor particip in diztrict projects and maintaing. ion to the school
being i i ict jects | ewents and projects wihen specifically requested. pasitive anc productive relationshins with colieagues. (orojects and assumes & leadershio role with
colleagues.
a O O O
ad  Growing amd [ The school counsstor does Rot participete in [The schocl counselor participates in professional The school counssior seeks out opportunities for | The schoet counselor actively pursues professionsl
i i p nctivities, even p nctivities that are convenientorare | professional development based on an ingividssd  |development opportunities and initintes activities to
Fratessicnally activities are clearky needed for the enhancement of * required and makes imited contributions to the. szssment of peed and actvely shares expertze [condribute to the profession. The counselor
skills. The counselor makes na affort to share [profession. The councelor accepts, with some with others. The counseior from b gically sazks and i System for
kncwiadge with colleszues and i resistant to stakzholders. reecinack from stakehoiders to enable the counselor
feadback from simkshoiders. tn develap professioniy.
M M
0 a [
4e  Showing The school counsslar displays dishonesty in [ The schood counselor is honest in interactions with | The school counselor displays high standards of [The schoet counselor holds the highest stancars of
Professionalism interactions with colleagues, students, and the cofengues, students, and the public; doss not violrte horsesty, iintegrity, and confidentiality and sdvocabes

public; wiolates the princiales of confidentiality.

conticentiality.

]

hanesty, integrity, and conficentisity, in interactions:
with cofieagues, students, 2nd the public. Advocstes
for students when nesded.

for stucents oy taking & keadership role with
collzagues.
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Appendix D — Student Performance Measures
Table of Assessments Used to Measure Student Performance

= +
Course Type Assessment Measure of Measure of
Achievement Growth
Kindergarten STAR Early Literacy Levels 3-5 SGPz45
STAR Mathematics
Grades 1-2 STAR Reading Levels 3-5 Learning Gain*
STAR Mathematics
Grades 3-5 FAST ELA Levels 3-5 Learning Gain*
FAST Math
Grade 5 Science Levels 3-5 Not Available
Grades 6-12 Math FAST Math Levels 3-5 Learning Gain*
Algebra 1 EOC
Geometry EOC
Common District Final (CDF) Raw Score 2 65% Mot Available
Grades 6-12 Language FAST ELA Levels 3-5 Learning Gain*
Arts
Common District Final (CDF) Raw Score = 65% Mot Available
Grades 6-12 Social Civics EQC Levels 3-5 Mot Available
Studies
Common District Final (COF) Raw Score = 65% Mot Available
Grades 6-12 Science Grade 8 Science Levels 3-5 Mot Available
Common District Final (CDF) Raw Score = 65% Mot Available
CTE Courses Industry Certification Exam (ICE) | Pass ICE Mot Available
OR OR
Common District Final (CDF) Raw Score = 65%
OR OR
PAA Passing Score
AP Classes AP Exam Score =z Level 2 Mot Available
IB Classes IB Exam Scorez 3 Mot Available
AICE Classes AICE Exam Scorez 2 (F, E, D, C, B, | Not Available
A, or A*)
Dual Enrollment Classes | Course Grade C or Higher Mot Available
ESE Courses who take FAA Performance Task Levels 3-5 Learning Gain*
FAA Assessments
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Course Type Assessment Measure of Measure of
Achievement Growth
Kindergarten STAR Early Literacy Levels 3-5 SGP=z45
STAR Mathematics
All other Courses Common District Final (CDF) Raw Score 2 65% Mot Available
PAA Passing Score Mot Available

*How to Determine Growth

There are 5 ways to earn a Learning Gain:
¢ Students who increase at least one (1) achievement level on the statewide, standardized
assessment in the same subject area.
¢ Students who scored below Achievement Level 3 on the statewide, standardized assessment in
the prior year and who advance from one subcategory within Achievement Level 1 or 2 in the
prior year to a higher subcategory in the current year in same subject area. See the tables
below for subcategory ranges.

o Achievement Level 1 is comprised of three (3) subcategories, and Achievement Level 2
is comprised of two (2) subcategories; subcategories are determined by dividing the
scale of Achievement Level 1 into three (3) equal parts and dividing the scale of
Achievement Level 2 into two (2) equal parts.

o If the scale range cannot be evenly divided into three (3) equal parts for Achievement
Level 1 or into two (2) equal parts for Achievement Level 2, no subcategory may be
more than one (1) scale score point larger than the other subcategories; the highest
subcategories shall be the smallest.

s Students whose score remained at Achievement Level 3 or 4 on the statewide standardized
assessment in the current year and whose scale score is greater in the current year than the
prior year in the same subject area. This does not apply to students who scored at a different
achievernent level in the prior year in the same subject area.

s Students who take a B.E.S.T. EOC assessment and remained at Achievement Level 3 or
Achievement Level 4.

s Students who scored at Achievement Level 5 in the prior year on the statewide standardized
assessment and who score in Achievement Level 5 in the current year in the same subject area.

ELA Learning Gains

Grade Level 1 Level 1 Level 1 Level 2 Level 2 Level 3 Level 4 Level 5
Low Mid High Low High

Grade 1 | Below 119-126 | 127-134 | 135-143 | 144-152 | 153-169 | 170-187 | Above
118 187

Grade 2 | Below 150-157 | 158-165 | 166-174 |[175-182 | 183-195 | 196-210 | Above
150 210

Grade 3 | 140-155 | 156-170 [171-185 |186-193 | 194-200 |201-212 |213-224 | 225-260
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Grade 4 | 154-168 | 169-183 | 184-198 | 199-205 |206-212 |213-223 |224-236 | 237-270
Grade 5 | 160-175 | 176-190 | 191-205 |206-213 |214-221 |222-231 |232-245 | 246-279
Grade 6 |161-176 | 177-192 | 193-208 |209-216 |217-224 |225-236 |237-249 |250-284
Grade 7 | 165-181 | 182-198 | 199-214 |215-223 | 224-231 |232-241 | 242-256 | 257-292
Grade 8 | 169-219 | 186-202 | 203-219 |220-228 |229-237 |238-250 |251-261 |262-300
Grade 9 | 174-223 | 191-207 | 208-223 |224-232 | 233-241 | 242-253 | 254-266 | 267-303
155311& 179-229 | 196-212 | 213-229 | 230-238 | 239-246 | 247-257 |258-270 |271-308
Math Learning Gains
Grade Level 1 Level 1 Level 1 Level 2 Level 2 Level 3 |Level 4 Level 5
Low Mid High Low High
Grade 1 | Below 118-123 | 124-129 | 130-138 | 139-146 | 147-159 |160-171 | Above
118 171
Grade 2 | Below 148-152 | 153-157 | 158-164 | 165-170 |171-184 | 185-200 | Above
148 200
Grade 3 | 140-154 | 155-168 | 169-182 | 183-190 | 191-197 |198-208 |209-224 | 225-260
Grade 4 | 155-169 | 170-184 | 185-199 |200-205 |206-210 |211-220 |221-237 |238-273
Grade 5 | 158-174 | 175-190 | 191-206 |207-214 |215-221 |222-233 |234-245 | 246-285
Grade 6 | 168-182 | 183-197 |198-212 |213-220 |221-228 |229-238 |239-253 | 254-287
Grade 7 | 175-190 | 191-206 | 207-222 |223-228 |229-234 |235-246 |247-257 |258-288
Grade 8 | 183-197 | 198-212 | 213-226 |227-235 |236-243 | 244-253 | 254-262 | 263-291
.:ng ebra | 325-342 | 343-360 | 361-378 | 379-389 | 390-399 |400-417 |418-434 | 435475
Geometr | 325-344 | 345-364 | 365-384 | 385-394 | 395-403 | 404-422 |423-431 | 432475
y

Students who take the FAA Assessments will earn growth using the rules and tables set forth in the
FLDOE Guide to Calculating School Grades for the 2024-2025 school year.
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Appendix E

Examples of Summative Evaluation Ratings

Third Grade Elementary Teacher Earning a Highly Effective Example

Professional Practice (Formal Observation)
Multiplied by .66

PP Score (3.5) X% of Evaluation (.66) = 2.31

Plus
Student Performance Indicators (SPI)
Multiplied by .34
(56% of the teacher’s students Met Expectations which equated to a Base SPI of 2.75. The
teacher had an ESE percentage that fell between 21 and 30%. Therefore the ESE Multiplier of
1.1 was applied resulting in a 3.025 SPI Score.)

SPI Score (3.025) X% of Evaluation (.34) = 1.029
Equals
Summative Evaluation Score and Rating

(PP) 2.31 + (SPI) 1.029 = 3.339 Rounded to 3.34
Highly Effective

Tenth Grade Elementary Secondary Teacher Earning an Effective Rating

Professional Practice (Formal Observation)
Multiplied by .66

PP Score (2.8) X% of Evaluation (.66) = 1.85

Plus
Student Performance Indicators (SPI)
Multiplied by .34
(76% of the teacher’s students Met Expectations which equated to a Base SPI of 3.75. The
teacher had an ESE percentage that fell between1 and 20%. Therefore the ESE Multiplier of 1
was applied resulting in a 3.75 SPI Score.)

SPI Score (3.75) X% of Evaluation (.34) = 1.28
Equals
Summative Evaluation Score and Rating

(PP)1.85+ (SPI)1.28 =3.13
Effective
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