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Little Egg Harbor School District 
Second Grade World Language 

Curriculum 

Content Area: World Language 

Course Title: World Language Grade Level:  2 

 

Unit 1: Puedo/ No Puedo (I Can/ I Can’t) 2 Days 

Unit 2: Mi Familia (My Family) 4 Days  

Unit 3: Mi Mundo (My World) 6 Days  

 
Introduction 

World Languages  
The New Jersey Student Learning Standards – World Languages (NJSLS-WL) is a guiding document toward participation in the 
state’s global society. As one of the most diverse states in the United States, New Jersey encompasses a multicultural, global 
citizenry. In all regions, there are people speaking and interacting with others in different languages; there are street signs in several 
languages and international enterprises conducting business in English and in a multitude of other languages. The New Jersey 
Department of Education, whose mission is to equip students with necessary knowledge, skills, and attitudes to participate 
successfully in the 21st century, embraces the state’s multiculturalism and diversity, including the acquisition of diverse languages 
and cultures.  

 



 

 
Mission  
World languages education provides learners with the essential language skills and cultural understandings in languages other than 
English necessary to live and work in a global, culturally diverse world.  
 
Vision  
An education in world languages fosters a population that:  
• Cultivates communication and cultural understanding in more than one language with the levels of language proficiency that are 
required to function in a variety of occupations and careers in the contemporary workplace. • Exhibits attitudes, values, and skills that 
indicate a positive disposition and understanding of cultural differences and that enhances cross cultural communication.  
• Participates in local and global communities with people who speak languages other than English to address social justice issues 
and other global problems.  
• Values language learning for its long-term worth in advancing personal, work-related, and/or financial success in our increasingly 
interconnected world. 
 
Performance Expectations: 
Novice Low Learners  
 
Interpretive Mode of Communication  

●​ In the Interpretive mode of communication, students demonstrate understanding of spoken and written communication within 
appropriate cultural contexts. Examples of this kind of one-way reading or listening include cultural interpretations of printed 
texts, videos, online texts, movies, radio and television broadcasts, and speeches. Beyond the Novice level, “interpretation” 
differs from “comprehension” because it implies the ability to read or listen “between the lines” and “beyond the lines.”  

Core Idea 
●​ Learning a language involves interpreting meaning from listening, viewing, and reading culturally authentic materials in the 

target language. 
 
 
 
 
Interpersonal Mode of Communication  

●​ In the Interpersonal mode of communication, students engage in direct oral and/or written communication with others. 
Examples of this “two-way” communication include conversing face-to-face, participating in online discussions or 
videoconferences, instant messaging and text messaging, and exchanging personal letters or e-mail messages. 

 



 

 
Core Idea 

●​ Interpersonal communication between and among people is the exchange of information and the negotiation of meaning. 
●​ Speakers and writers gain confidence and competence as they progress along the proficiency continuum.  

 
Presentational Mode of Communication  

●​ In the Presentational mode of communication, students present, orally and/or in writing, information, concepts and ideas to an 
audience of listeners or readers with whom there is no immediate interaction. Examples of this one-to-many mode of 
communication include a presentation to a group, posting an online video or webpage, creating and posting a podcast or 
videocast, and writing an article for a newspaper.  

Core Idea 
●​ Presentational communication involves presenting information, concepts, and ideas to an audience of listeners or readers on 

a variety of topics. 
●​ Speakers and writers gain confidence and competence as they progress along the proficiency continuum.  

 

Alignment with State Mandates  

The following colors are used throughout this document to indicate areas in which the curriculum is aligned with the following NJSA 
requirements: 

●​ Holocaust and genocides (N.J.S.A. 18A:35-28) 
●​ History and contributions of African-Americans (Amistad Law) (N.J.S.A. 18A:35-4.43) 
●​ Highlight and promote diversity and inclusion (Diversity & Inclusion Law) (N.J.S.A. 18A:35-4.36a) 
●​ Climate Change - to prepare students to understand how and why climate change happens, the impact it has on our local 

and global communities and to act in informed and sustainable ways.  Please click here for specific examples (by subject). 

 

Unit 1: Puedo/ No Puedo (I Can/ I Can’t) Duration:  2 Days 

Standards/Learning Targets 

Focus Standards (Major Standards) 

Interpretive Mode of Communication 

 

https://law.justia.com/codes/new-jersey/2018/title-18a/chapter-35/section-18a-35-28/
https://casetext.com/statute/new-jersey-statutes/title-18a-education/chapter-18a35-2-year-course-of-study-in-history/section-18a35-443-infusion-of-african-american-accomplishments-into-school-curricula
https://www.nj.gov/education/standards/socst/docs/DiversityInclusionLaw.PDF
https://www.nj.gov/education/standards/climate/learning/gradeband/index.shtml
https://www.nj.gov/education/standards/worldlang/Docs/2020-WL_NoviceLow_K-2.pdf


 

Novice Low learners identify a limited number of memorized or familiar words, symbols, or characters in very familiar contexts 
when they are supported by visuals in informational and fictional texts.  
 

●​ 7.1.NL.IPRET.1: Identify a few memorized and practiced words contained in oral, viewed, and written chunks of language in 
culturally authentic materials when supported by visual cues such as pictures and gestures and text support such as bolded 
words, bulleted lists, and/or captions. 
 

●​ 7.1.NL.IPRET.2: Respond with physical actions and/or gestures to simple oral directions, commands, and requests. 
 

●​ 7.1.NL.IPRET.3: Recognize a few common gestures associated with the target culture(s). 
 

●​ 7.1.NL.IPRET.4: Recognize a few memorized words related to weather and climate in the target culture(s) and in students’ 
own cultures in highly contextualized oral texts. 

 
Interpersonal Mode of Communication 
Novice Low learners communicate using practiced and memorized words and phrases. They answer some formulaic questions on 
very familiar topics and express personal needs with memorized words and phrases. Novice Low learners often use gestures and 
pictures to convey meaning.   
 

●​ 7.1.NL.IPERS.1: Respond to a few simple questions on very familiar topics using memorized words and phrases that have 
been repeatedly practiced. 
 

●​ 7.1.NL.IPERS.2: With the help of gestures and/or visuals, share with others basic needs on very familiar topics using 
memorized words and phrases that have been repeatedly practiced. 
 

●​ 7.1.NL.IPERS.3: Tell others a few basic preferences and/or feelings using memorized words and phrases, often supported 
by gestures or visuals. 
 

●​ 7.1.NL.IPERS.4: React to a few procedural instructions, directions, and commands in classroom situations. 
 

●​ 7.1.NL.IPERS.5: Enact a few culturally authentic gestures when greeting others and during leave takings. 
 

 



 

●​ 7.1.NL.IPERS.6: Share with others the names of a few memorized and practiced words and phrases related to climate 
change in the target culture(s) and in students’ own cultures. 

 
Presentational Mode of Communication 
Novice Low learners express basic information about themselves using memorized words and phrases, with the help of gestures or 
visuals. 
 

●​ 7.1.NL.PRSNT.1: Present very familiar personal information using memorized words and phrases that have been 
repeatedly practiced, often using gestures and visuals to support communication. 
 

●​ 7.1.NL.PRSNT.2: Express a few basic preferences and/or feelings using memorized words and phrases that are supported 
by gestures or visuals. 

 
●​ 7.1.NL.PRSNT.3: Imitate a few culturally authentic gestures when greeting others and during leave takings. 

 
●​ 7.1.NL.PRSNT.4: State the names of a few memorized and practiced words and phrases related to climate change in the 

target culture(s) and in students’ own cultures. 

Supporting and Additional Standards 

The following Anchor Standards for English Language Arts and select New Jersey Student Learning Standards should be covered 
throughout the various units of the curriculum. New Jersey Student Learning Standards. 
English Language Arts 

●​ SL.PE.2.1: Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and 
adults in small and larger groups.  

●​ SL.II.2.2: Recount or describe key ideas or details from a text read aloud or information presented orally or through other 
media. 

Mathematics 
●​ 2.NBT.A.3: Read and write numbers to 1000 using numerals, number words, and expanded form. 

Primary Interdisciplinary Connections  

 

https://www.nj.gov/education/standards/


 

Science 
●​ 2-PS1-1: Plan and conduct investigations to describe and classify different kinds of materials by their observable properties 

(e.g., texture, hardness) 
Social Studies 

●​ 6.1.2.CivicsPD.1: Engage in discussions effectively by asking questions, considering facts, listening to the ideas of others, 
and sharing opinions.  

●​ 6.1.2.CivicsPD.2: Establish a process for how individuals can effectively work together to make decisions.  

Computer Science and Design Thinking Standards 

●​ 8.1.2.NI.1: Model and describe how individuals use computers to connect to other individuals, places, information, and 
ideas through a network.  

●​ 8.1.2.NI.2: Describe how the Internet enables individuals to connect with others worldwide.  
●​ 8.1.2.NI.3: Create a password that secures access to a device. Explain why it is important to create unique passwords that 

are not shared with others. 
●​ 8.1.2.AP.4: Break down a task into a sequence of steps. 

Career Readiness, Life Literacies, and Key Skills Standards  

●​ 9.1.2.CR.1: Recognize ways to volunteer in the classroom, school and community. 
●​ 9.1.2.RM.1: Describe how valuable items might be damaged or lost and ways to protect them. 
●​ 9.4.2.CI.1: Demonstrate openness to new ideas and perspectives (e.g., 1.1.2.CR1a, 2.1.2.EH.1, 6.1.2.CivicsCM.2). 
●​ 9.4.2.CT.1: Gather information about an issue, such as climate change, and collaboratively brainstorm ways to solve the 

problem. 
●​ 9.4.2.CT.3: Use a variety of types of thinking to solve problems (e.g., inductive, deductive). 
●​ 9.4.2.DC.3: Explain how to be safe online and follow safe practices when using the internet (e.g., 8.1.2.NI.3, 8.1.2.NI.4).  

Evidence of Student Learning 

Performance Tasks/Use of Technology                                       Other Assessments 

●​ Express characteristics about self in the target language  
●​ Sorting of items based on student’s background 

experience 

Formative 
●​ Teacher observation 
●​ Written explanation of what the student can/ cannot do 

 

https://www.nj.gov/education/standards/compsci/Docs/2020%20NJSLS-CSDT.pdf
https://www.nj.gov/education/standards/clicks/Docs/2020NJSLS-CLKS.pdf


 

●​ Ask and answer questions about hobbies and abilities ●​ Whiteboard responses 

Knowledge and Skills 

Content Skills 

Unit Essential Questions 
●​ How can I use what I already know to learn a new 

language? 
●​ How are Spanish and English the same and different? 
●​ Why is it important to learn a new language? 
●​ Why do people from different cultures sometimes say, 

write, and do things differently from the way I do them? 
●​ How is language a product of culture? 
●​ How are cultural perspectives (attitudes, values, and 

beliefs) reflected in a culture’s products and social 
practices? 

Enduring Understandings 
●​ Successful communication is knowing how, when, and 

why to convey a message to different audiences. 
●​ Learning a different language/culture leads to greater 

understanding of one’s own and other 
languages/cultures and why people think and act in 
different ways. 

●​ Language reflects and is influenced by the culture in 
which it is found. 

●​ Cultural perspectives are gained by using the language 
and through experience with its products and practices. 

Unit Goals  
Students will be able to 

●​ Use knowledge of basic content in target language to 
navigate the classroom. 

●​ Communicate effectively to greet other classmates in the 
target language. 

●​ Engage background knowledge and context clues to 
intuit the meaning of repeated phrases. 

●​ Communicate about themselves in writing in the target 
language with scaffolds. 

Instructional Plan 

Suggested Activities Resources 

●​ Basho and Friends songs Materials: 

 



 

●​ Playdough pictionary 
●​ Total physical response 
●​ Partner work 
●​ Scaffolded conversations 

 
 

●​ Flat panel projector 
●​ Pictures of items in bags 
●​ Paper  

As appropriate: 
●​ Highlighted text 
●​ Papers with only pictures 
●​ Manipulatives 

Resources for on-grade students: 
●​ Partners (turn-and-talk, heterogenous, homogenous) 
●​ Graphic organizer with sentence stems 

Resources for students approaching grade level expectations: 
●​ Highlighters (ex. find all the words that have the /m/ 

sound) 
●​ Listening option (ex., Epic) 
●​ RTI Progress Monitoring 

Resources for students exceeding grade level expectations: 
●​ Quiz classmates on letter sounds using flashcards 
●​ Leveled texts 
●​ Read bilingual books alone or with a partner 

Useful links / online resources 
●​ Print Material 
●​ White board 
●​ Computer 
●​ Smart Board 
●​ Picture Books 
●​ Achieve the Core 

Suggested Options for Differentiation 

Multilingual Learners 
●​ Visuals 
●​ Gesturing 
●​ Use of manipulatives 
●​ Simplified language / teacher talk / thinking aloud 

 

https://achievethecore.org/


 

●​ Graphic organizers 
●​ Frequently check for understanding 
●​ Personal word walls / word rings 
●​ Introducing key vocabulary before lesson 
●​ Total physical response (TPR) activities 
●​ Cloze activities 
●​ Teacher modeling 
●​ Pattern sentences (speaking and/or writing) 
●​ Choral chanting 
●​ Small group instruction / cooperative learning  
●​ Allowing for additional wait time for student responses during conversations 
●​ Scaffolding questions and instructional language 
●​ Allowing students to show or use gestures if not yet able to produce oral language 
●​ Modeled and shared writing activities 
●​ Providing a student buddy 

Special Education: 
●​ Follow all IEP modifications 
●​ Model assignments 
●​ Provide Brain Breaks such as count to 10  
●​ Use visuals such as stop sign  
●​ Introduce key vocabulary before lesson  
●​ Teacher reads assignments orally to support comprehension  
●​ Provide peer tutoring  
●​ Use a strong student as a “buddy”  
●​ Choral reading  
●​ Songs found on educational YouTube channels  
●​ Assign a picture or movement to vocabulary words  
●​ Small group instruction 
●​ Allow extra time to complete assignments or tests  
●​ Work in a small group  
●​ Flexible grouping 
●​ Allow answers to be given orally or dictated  
●​ Have students repeat what was said 

 

https://www.youtube.com/watch?v=lsPCS38m0kI


 

●​ Scriber for students who can’t write 
●​ Technology resources  

 
Students with 504 Plans: 

●​ Follow all IEP 504 plan modifications 
●​ Provide picture instructions 
●​ Small group instruction‐ Guided Reading and Guided Writing  
●​ Allow extra time to complete assignments or tests  
●​ Provide fidget tools 
●​ Flexible seating 
●​ Positive reinforcement 

Gifted And Talented: 
●​ Encourage upper level intellectual behavior based on Bloom’s Taxonomy  
●​ Do not always be explicit, allow for discovery 
●​ Use centers and group students according to ability or interest  
●​ Propose interest‐based extension activities  
●​ Use leveled texts and offer an advanced reader reading list  
●​ Use varied modes of pre‐assessment and assessment 
●​ Create an enhanced set of introductory activities (e.g. advance organizers, concept maps, concept puzzles)  
●​ Provide options, alternatives and choices to differentiate and broaden the curriculum  
●​ Organize and offer flexible small group learning activities  
●​ Provide whole group enrichment explorations  
●​ Teach cognitive and methodological skills  
●​ Use center, stations, or contracts  
●​ Organize integrated problem‐solving simulations 
●​ Debrief students  
●​ Propose interest‐based extension activities Equipment Needed  
●​ Ask higher order thinking questions using  
●​ Discovery learning instead of explicit learning 
●​ Use centers and group students according to ability or interest  

Students At Risk Of School Failure: 
●​ Provide peer tutoring  

 

http://www.thecurriculumcorner.com/thekindercorner/?s=centers


 

●​ Use a strong student as a “buddy”  
●​ Use books online 
●​ Allow extra time to complete assignments or tests  
●​ Work in a small group 
●​ One on one instruction 
●​ Provide immediate praise and feedback 
●​ Provide high interest topics 
●​ Create a nurturing environment 
●​ Provide visuals 
●​ Be flexible with assignments and time frames 
●​ Provided needed academic resources  

Core Instructional and Supplemental Materials: 
●​ Laminated pictures 
●​ Small bags 
●​ Printed worksheets 

Unit Reflection 

Please use the space below to record any notes / reflections after teaching the unit. 
 
 

 
 

Unit 2: Mi Familia Duration: 4 Days 

Standards/Learning Targets 

Focus Standards (Major Standards) 

Interpretive Mode of Communication 

 

https://www.nj.gov/education/standards/worldlang/Docs/2020-WL_NoviceLow_K-2.pdf


 

Novice Low learners identify a limited number of memorized or familiar words, symbols, or characters in very familiar contexts 
when they are supported by visuals in informational and fictional texts.  
 

●​ 7.1.NL.IPRET.1: Identify a few memorized and practiced words contained in oral, viewed, and written chunks of language in 
culturally authentic materials when supported by visual cues such as pictures and gestures and text support such as bolded 
words, bulleted lists, and/or captions. 
 

●​ 7.1.NL.IPRET.2: Respond with physical actions and/or gestures to simple oral directions, commands, and requests. 
 

●​ 7.1.NL.IPRET.3: Recognize a few common gestures associated with the target culture(s). 
 

●​ 7.1.NL.IPRET.4: Recognize a few memorized words related to weather and climate in the target culture(s) and in students’ 
own cultures in highly contextualized oral texts. 

 
Interpersonal Mode of Communication 
Novice Low learners communicate using practiced and memorized words and phrases. They answer some formulaic questions on 
very familiar topics and express personal needs with memorized words and phrases. Novice Low learners often use gestures and 
pictures to convey meaning.   
 

●​ 7.1.NL.IPERS.1: Respond to a few simple questions on very familiar topics using memorized words and phrases that have 
been repeatedly practiced. 
 

●​ 7.1.NL.IPERS.2: With the help of gestures and/or visuals, share with others basic needs on very familiar topics using 
memorized words and phrases that have been repeatedly practiced. 
 

●​ 7.1.NL.IPERS.3: Tell others a few basic preferences and/or feelings using memorized words and phrases, often supported 
by gestures or visuals. 
 

●​ 7.1.NL.IPERS.4: React to a few procedural instructions, directions, and commands in classroom situations. 
 

●​ 7.1.NL.IPERS.5: Enact a few culturally authentic gestures when greeting others and during leave takings. 
 

 



 

●​ 7.1.NL.IPERS.6: Share with others the names of a few memorized and practiced words and phrases related to climate 
change in the target culture(s) and in students’ own cultures. 

 
Presentational Mode of Communication 
Novice Low learners express basic information about themselves using memorized words and phrases, with the help of gestures or 
visuals. 
 

●​ 7.1.NL.PRSNT.1: Present very familiar personal information using memorized words and phrases that have been 
repeatedly practiced, often using gestures and visuals to support communication. 
 

●​ 7.1.NL.PRSNT.2: Express a few basic preferences and/or feelings using memorized words and phrases that are supported 
by gestures or visuals. 

 
●​ 7.1.NL.PRSNT.3: Imitate a few culturally authentic gestures when greeting others and during leave takings. 

 
●​ 7.1.NL.PRSNT.4: State the names of a few memorized and practiced words and phrases related to climate change in the 

target culture(s) and in students’ own cultures. 

Supporting and Additional Standards 

The following Anchor Standards for English Language Arts and select New Jersey Student Learning Standards should be covered 
throughout the various units of the curriculum. New Jersey Student Learning Standards. 
English Language Arts 

●​ SL.PE.2.1: Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and 
adults in small and larger groups.  

●​ SL.UM.2.5: Use multimedia; add drawings or other visual displays to stories or recounts of experiences when appropriate 
to clarify ideas, thoughts, and feelings. 

Mathematics 
●​ 2.NBT.A.3: Read and write numbers up to 1,000 using numerals, number names, and expanded form. 
●​ 2.DL.A.1: Understand that people collect data to answer questions. Understand that data can vary. 

Primary Interdisciplinary Connections  

 

https://www.nj.gov/education/standards/


 

Science 
●​ 2-PS1-3: Make observations to construct an evidence-based account of how an object made of a small set of pieces can be 

disassembled and made into a new object.  
 
Social Studies 

●​ 6.1.2.CivicsPD.2: Establish a process for how individuals can effectively work together to make decisions.  

Computer Science and Design Thinking Standards 

●​ 8.1.2.AP.4: Break down a task into a sequence of steps. 
●​ 8.1.2.NI.1: Model and describe how individuals use computers to connect to other individuals, places, information, and 

ideas through a network. 
●​ 8.1.2.IC.1: Compare how individuals live and work before and after the implementation of new computing technology.  

Career Readiness, Life Literacies, and Key Skills Standards  

●​ 9.1.2.CR.1: Recognize ways to volunteer in the classroom, school and community. 
●​ 9.1.2.RM.1: Describe how valuable items might be damaged or lost and ways to protect them. 
●​ 9.4.2.CI.1: Demonstrate openness to new ideas and perspectives (e.g., 1.1.2.CR1a, 2.1.2.EH.1, 6.1.2.CivicsCM.2). 
●​ 9.4.2.CT.1: Gather information about an issue, such as climate change, and collaboratively brainstorm ways to solve the 

problem. 
●​ 9.4.2.CT.3: Use a variety of types of thinking to solve problems (e.g., inductive, deductive). 
●​ 9.4.2.DC.3: Explain how to be safe online and follow safe practices when using the internet (e.g., 8.1.2.NI.3, 8.1.2.NI.4).  

Evidence of Student Learning 

Performance Tasks/Use of Technology                                       Other Assessments 

●​ Communicate information about the date and time of the 
year 

●​ Matching games with text and pictures 
●​ Use of a key and cards in English to translate into 

Spanish 
 

Formative 
●​ Student booklets with words about the environment 
●​ Teacher observation 
●​ Whiteboard responses 

Summative 
●​ Student booklets 

 

https://www.nj.gov/education/standards/compsci/Docs/2020%20NJSLS-CSDT.pdf
https://www.nj.gov/education/standards/clicks/Docs/2020NJSLS-CLKS.pdf


 

●​ Final project using a scaffold to translate. 

Knowledge and Skills 

Content Skills 

Unit Essential Questions 
●​ How are schools from other countries different from 

schools in America? 
●​ How do I develop communicative competence? 
●​ How can I use a foreign language in real-world 

situations? 
●​ What strategies do I need to communicate in 

linguistically and culturally appropriate ways? 
●​ How does the content of the world languages classroom 

help me understand who I am and the world in which I 
live? 

●​ How does content help me respond to important 
questions that extend my learning beyond the 
classroom? 

●​ Why do people from different cultures sometimes say, 
write, and do things differently from the way I do them? 

●​ How is language a product of culture? 
●​ How are cultural perspectives (attitudes, values, and 

beliefs) reflected in a culture’s products and social 
practices? 

Enduring Understandings 
●​ Successful communication is knowing how, when, and 

why to convey a message to different audiences. 
●​ Language learning involves acquiring strategies to fill 

communication gaps. 
●​ The content of the world languages classroom 

encompasses the entire learning experience. 

Unit Goals  
Students will be able to 

●​ Communicate information about the date and season in 
target language. 

●​ Demonstrate understanding of numbers up to 30 in 
target language. 

●​ Communicate information about families in target 
language. 

●​ Effectively use a scaffold to translate up to a paragraph 
in target language. 

●​ Understand the similarities and differences between 
schools and communities in other parts of the world. 

●​ Recognize opportunities to use the target language with 
friends and other members of the community. 

●​ Discuss how and why people interact in distinct ways in 
other cultural communities. 

 



 

●​ Learning a different language/culture leads to greater 
understanding of one’s own and other. 
languages/cultures and why people think and act in 
different ways. 

●​ Language reflects and is influenced by the culture in 
which it is found. 

●​ Cultural perspectives are gained by using the language 
and through experience with its products and practices. 

Instructional Plan 

Suggested Activities Resources 

Organization 
●​ Daily calendar practice 
●​ Basho and Friends songs 
●​ Text to image matching 
●​ Pictionary  
●​ Translation games 

Materials: 
●​ Interactive flat panel 
●​ Memory match game 
●​ Color cards with words in Spanish on one side and 

English on the other 
●​ Printed booklets 

As appropriate: 
●​ Highlighted words in booklets 
●​ Opportunity to work with a partner 

Resources for on-grade students: 
●​ Partners (turn-and-talk, heterogenous, homogenous) 
●​ Graphic organizer with sentence stems 

Resources for students approaching grade level expectations: 
●​ Highlighters (ex. find all the words that have the /m/ 

sound) 
●​ Listening option (ex., Epic) 
●​ RTI Progress Monitoring 

Resources for students exceeding grade level expectations: 
●​ Quiz classmates on letter sounds using flashcards 
●​ Leveled texts 

Useful links / online resources 

 



 

●​ Print Material 
●​ White board 
●​ Computer 
●​ Smart Board 
●​ Bilingual Picture Books 
●​ Achieve the Core 

Suggested Options for Differentiation 

Multilingual Learners 
●​ Visuals 
●​ Gesturing 
●​ Use of manipulatives 
●​ Simplified language / teacher talk / thinking aloud 
●​ Graphic organizers 
●​ Frequently check for understanding 
●​ Personal word walls / word rings 
●​ Introducing key vocabulary before lesson 
●​ Total physical response (TPR) activities 
●​ Cloze activities 
●​ Teacher modeling 
●​ Pattern sentences (speaking and/or writing) 
●​ Choral chanting 
●​ Small group instruction / cooperative learning  
●​ Allowing for additional wait time for student responses during conversations 
●​ Scaffolding questions and instructional language 
●​ Allowing students to show or use gestures if not yet able to produce oral language 
●​ Modeled and shared writing activities 
●​ Providing a student buddy 

Special Education: 
●​ Follow all IEP modifications 
●​ Model assignments 
●​ Provide Brain Breaks such as count to 10  

 

https://achievethecore.org/


 

●​ Use visuals such as stop sign  
●​ Introduce key vocabulary before lesson  
●​ Teacher reads assignments orally to support comprehension  
●​ Provide peer tutoring  
●​ Use a strong student as a “buddy”  
●​ Choral reading  
●​ Songs found on educational YouTube channels  
●​ Assign a picture or movement to vocabulary words  
●​ Small group instruction 
●​ Allow extra time to complete assignments or tests  
●​ Work in a small group  
●​ Flexible grouping 
●​ Allow answers to be given orally or dictated  
●​ Have students repeat what was said 
●​ Scriber for students who can’t write 
●​ Technology resources  

 
Students with 504 Plans: 

●​ Follow all IEP 504 plan modifications 
●​ Provide picture instructions 
●​ Small group instruction‐ Guided Reading and Guided Writing  
●​ Allow extra time to complete assignments or tests  
●​ Provide fidget tools 
●​ Flexible seating 
●​ Positive reinforcement 

Gifted And Talented: 
●​ Encourage upper level intellectual behavior based on Bloom’s Taxonomy  
●​ Do not always be explicit, allow for discovery 
●​ Use centers and group students according to ability or interest  
●​ Propose interest‐based extension activities  
●​ Use leveled texts and offer an advanced reader reading list  
●​ Use varied modes of pre‐assessment and assessment 
●​ Create an enhanced set of introductory activities (e.g. advance organizers, concept maps, concept puzzles)  

 

https://www.youtube.com/watch?v=lsPCS38m0kI


 

●​ Provide options, alternatives and choices to differentiate and broaden the curriculum  
●​ Organize and offer flexible small group learning activities  
●​ Provide whole group enrichment explorations  
●​ Teach cognitive and methodological skills  
●​ Use center, stations, or contracts  
●​ Organize integrated problem‐solving simulations 
●​ Debrief students  
●​ Propose interest‐based extension activities Equipment Needed  
●​ Ask higher order thinking questions using  
●​ Discovery learning instead of explicit learning 
●​ Use centers and group students according to ability or interest  

Students At Risk Of School Failure: 
●​ Provide peer tutoring  
●​ Use a strong student as a “buddy”  
●​ Use books online 
●​ Allow extra time to complete assignments or tests  
●​ Work in a small group 
●​ One on one instruction 
●​ Provide immediate praise and feedback 
●​ Provide high interest topics 
●​ Create a nurturing environment 
●​ Provide visuals 
●​ Be flexible with assignments and time frames 
●​ Provided needed academic resources  

Core Instructional and Supplemental Materials: 
●​ Laminated Memory Match games 
●​ White boards and markers 
●​ Printed student booklets 

Supplemental Texts / Materials for Students On-Grade / Meeting Expectations   
●​ Leveled text according to data 
●​ Picture dictionaries 

 

http://www.thecurriculumcorner.com/thekindercorner/?s=centers


 

Supplemental Texts for Students Approaching  Grade Level Expectations  
●​ Leveled text according to data 
●​ Bilingual picture books 

Supplemental Texts for Students Exceeding Grade Level Expectations  
●​ Leveled text according to  
●​ Grade level books in target language 

Unit Reflection 

Please use the space below to record any notes / reflections after teaching the unit.  
 
 

 
 

Unit 3: Mi Mundo/ My World Duration: 6 days 

Standards/Learning Targets 

Focus Standards (Major Standards) 

Interpretive Mode of Communication 
Novice Low learners identify a limited number of memorized or familiar words, symbols, or characters in very familiar contexts 
when they are supported by visuals in informational and fictional texts.  
 

●​ 7.1.NL.IPRET.1: Identify a few memorized and practiced words contained in oral, viewed, and written chunks of language in 
culturally authentic materials when supported by visual cues such as pictures and gestures and text support such as bolded 
words, bulleted lists, and/or captions. 
 

●​ 7.1.NL.IPRET.2: Respond with physical actions and/or gestures to simple oral directions, commands, and requests. 
 

●​ 7.1.NL.IPRET.3: Recognize a few common gestures associated with the target culture(s). 
 

 

https://www.nj.gov/education/standards/worldlang/Docs/2020-WL_NoviceLow_K-2.pdf


 

●​ 7.1.NL.IPRET.4: Recognize a few memorized words related to weather and climate in the target culture(s) and in students’ 
own cultures in highly contextualized oral texts. 

 
Interpersonal Mode of Communication 
Novice Low learners communicate using practiced and memorized words and phrases. They answer some formulaic questions on 
very familiar topics and express personal needs with memorized words and phrases. Novice Low learners often use gestures and 
pictures to convey meaning.   
 

●​ 7.1.NL.IPERS.1: Respond to a few simple questions on very familiar topics using memorized words and phrases that have 
been repeatedly practiced. 
 

●​ 7.1.NL.IPERS.2: With the help of gestures and/or visuals, share with others basic needs on very familiar topics using 
memorized words and phrases that have been repeatedly practiced. 
 

●​ 7.1.NL.IPERS.3: Tell others a few basic preferences and/or feelings using memorized words and phrases, often supported 
by gestures or visuals. 
 

●​ 7.1.NL.IPERS.4: React to a few procedural instructions, directions, and commands in classroom situations. 
 

●​ 7.1.NL.IPERS.5: Enact a few culturally authentic gestures when greeting others and during leave takings. 
 

●​ 7.1.NL.IPERS.6: Share with others the names of a few memorized and practiced words and phrases related to climate 
change in the target culture(s) and in students’ own cultures. 

 
Presentational Mode of Communication 
Novice Low learners express basic information about themselves using memorized words and phrases, with the help of gestures or 
visuals. 
 

●​ 7.1.NL.PRSNT.1: Present very familiar personal information using memorized words and phrases that have been 
repeatedly practiced, often using gestures and visuals to support communication. 
 

●​ 7.1.NL.PRSNT.2: Express a few basic preferences and/or feelings using memorized words and phrases that are supported 
by gestures or visuals. 

 



 

 
●​ 7.1.NL.PRSNT.3: Imitate a few culturally authentic gestures when greeting others and during leave takings. 

 
●​ 7.1.NL.PRSNT.4: State the names of a few memorized and practiced words and phrases related to climate change in the 

target culture(s) and in students’ own cultures. 

Supporting and Additional Standards 

The following Anchor Standards for English Language Arts and select New Jersey Student Learning Standards should be covered 
throughout the various units of the curriculum. New Jersey Student Learning Standards. 
English Language Arts 

●​ SL.ES.2.3: Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional 
information, or deepen understanding of a topic or issue. 

●​ SL.UM.2.5: Use multimedia; add drawings or other visual displays to stories or recounts of experiences when appropriate 
to clarify ideas, thoughts, and feelings. 

Mathematics 
●​ 2.NBT.A.2: Count within 1,000 and skip-count by 5s, 10s, and 100s. 
●​ 2.OA.B.2: With accuracy and efficiency, add and subtract within 20 using mental strategies.[1] By end of Grade 2, know from 

memory all sums of two one-digit numbers. 

Primary Interdisciplinary Connections  

Science 

●​ 2.PS1-1: Plan and conduct investigations to describe and classify different kinds of materials by their observable properties 
(e.g., texture, hardness) 

Social Studies 

 

https://www.nj.gov/education/standards/


 

●​ 2.PS.1.3: Observe and report how an object composed of separate pieces can be taken apart and reassembled into 
something new 

Computer Science and Design Thinking Standards 

●​ 8.1.2.NI.2: Describe how the Internet enables individuals to connect with others worldwide.  
●​ 8.1.2.NI.3: Create a password that secures access to a device. Explain why it is important to create unique passwords that 

are not shared with others. 
●​ 8.1.2.AP.4: Break down a task into a sequence of steps. 

Career Readiness, Life Literacies, and Key Skills Standards  

●​ 9.1.2.CR.1: Recognize ways to volunteer in the classroom, school and community. 
●​ 9.1.2.RM.1: Describe how valuable items might be damaged or lost and ways to protect them. 
●​ 9.4.2.CI.1: Demonstrate openness to new ideas and perspectives (e.g., 1.1.2.CR1a, 2.1.2.EH.1, 6.1.2.CivicsCM.2). 
●​ 9.4.2.CT.1: Gather information about an issue, such as climate change, and collaboratively brainstorm ways to solve the 

problem. 
●​ 9.4.2.CT.3: Use a variety of types of thinking to solve problems (e.g., inductive, deductive). 
●​ 9.4.2.DC.3: Explain how to be safe online and follow safe practices when using the internet (e.g., 8.1.2.NI.3, 8.1.2.NI.4).  

Evidence of Student Learning 

Performance Tasks/Use of Technology                                       Other Assessments 

●​ Completing grade level math problems in Spanish 
●​ Sorting and organizing items by color and size 
●​ Noticing changes in nature based on the season and 

sorting items collected by size, shape and color 
 
 

Formative 
●​ Teacher observation 
●​ Student observation packets 
●​ Whiteboard responses 

 
Summative 

●​ Completed packet at end of unit 

Knowledge and Skills 

 

https://www.nj.gov/education/standards/compsci/Docs/2020%20NJSLS-CSDT.pdf
https://www.nj.gov/education/standards/clicks/Docs/2020NJSLS-CLKS.pdf


 

Content Skills 

Unit Essential Questions 
●​ How are schools from other countries different from 

schools in America? 
●​ How do I develop communicative competence? 
●​ How can I use a foreign language in real-world 

situations? 
●​ What strategies do I need to communicate in 

linguistically and culturally appropriate ways? 
●​ How does the content of the world languages classroom 

help me understand who I am and the world in which I 
live? 

●​ How does content help me respond to important 
questions that extend my learning beyond the 
classroom? 

●​ Why do people from different cultures sometimes say, 
write, and do things differently from the way I do them? 

●​ How is language a product of culture? 
●​ How are cultural perspectives (attitudes, values, and 

beliefs) reflected in a culture’s products and social 
practices? 

Enduring Understandings 
●​ Successful communication is knowing how, when, and 

why to convey a message to different audiences. 
●​ Language learning involves acquiring strategies to fill 

communication gaps. 
●​ The content of the world languages classroom 

encompasses the entire learning experience. 
●​ Learning a different language/culture leads to greater 

understanding of one’s own and other 
languages/cultures and why people think and act in 
different ways. 

Students will be able to do the following in the target language: 
●​ Communicate information about families. 
●​ Compare and contrast languages and cultures from 

different places in the world. 
●​ Effectively greet each other and conduct basic 

conversations.  
●​ Discuss different cultures and perspectives.  
●​ Explore the relationship and influence between language 

and culture. 
 

 



 

●​ Language reflects and is influenced by the culture in 
which it is found. 

●​ Cultural perspectives are gained by using the language 
and through experience with its products and practices. 

Instructional Plan 

Suggested Activities Resources 

●​ Math problems in target language 
●​ Buddy reading bilingual picture books 
●​ Nature walks to collect items for observation and study 
●​ In depth study of colors in Spanish 
●​ Games to accompany lessons utilizing manipulatives, 

opportunities for social interaction and asking/ answering 
questions. 

Materials: 
●​ Printed choice packets 
●​ Manipulatives, teacher created / store bought games and 

picture dictionaries 
●​ Access to outside 

As appropriate: 
●​ Modified choice packet 
●​ Fewer choices 

Resources for on-grade students: 
●​ Partners (turn-and-talk, heterogenous, homogenous) 
●​ Graphic organizer with sentence stems 

Resources for students approaching grade level expectations: 
●​ Highlighters (ex. find all the words that have the /m/ 

sound) 
●​ Listening option (ex., Epic) 
●​ RTI Progress Monitoring 

Resources for students exceeding grade level expectations: 
●​ Quiz classmates on letter sounds using flashcards 
●​ Leveled texts 

Useful links / online resources 
●​ Print Material 
●​ White board 
●​ Computer 
●​ Smart Board 
●​ Bilingual Picture Books 

 



 

●​ Achieve the Core 

Suggested Options for Differentiation 

 Multilingual Learners 
●​ Visuals 
●​ Gesturing 
●​ Use of manipulatives 
●​ Simplified language / teacher talk / thinking aloud 
●​ Graphic organizers 
●​ Frequently check for understanding 
●​ Personal word walls / word rings 
●​ Introducing key vocabulary before lesson 
●​ Total physical response (TPR) activities 
●​ Cloze activities 
●​ Teacher modeling 
●​ Pattern sentences (speaking and/or writing) 
●​ Choral chanting 
●​ Small group instruction / cooperative learning  
●​ Allowing for additional wait time for student responses during conversations 
●​ Scaffolding questions and instructional language 
●​ Allowing students to show or use gestures if not yet able to produce oral language 
●​ Modeled and shared writing activities 
●​ Providing a student buddy 

Special Education: 
●​ Follow all IEP modifications 
●​ Model assignments 
●​ Provide Brain Breaks such as count to 10  
●​ Use visuals such as stop sign  
●​ Introduce key vocabulary before lesson  
●​ Teacher reads assignments orally to support comprehension  
●​ Provide peer tutoring  
●​ Use a strong student as a “buddy”  

 

https://achievethecore.org/


 

●​ Choral reading  
●​ Songs found on educational YouTube channels  
●​ Assign a picture or movement to vocabulary words  
●​ Small group instruction 
●​ Allow extra time to complete assignments or tests  
●​ Work in a small group  
●​ Flexible grouping 
●​ Allow answers to be given orally or dictated  
●​ Have students repeat what was said 
●​ Scriber for students who can’t write 
●​ Technology resources  

 
Students with 504 Plans: 

●​ Follow all IEP 504 plan modifications 
●​ Provide picture instructions 
●​ Small group instruction‐ Guided Reading and Guided Writing  
●​ Allow extra time to complete assignments or tests  
●​ Provide fidget tools 
●​ Flexible seating 
●​ Positive reinforcement 

Gifted And Talented: 
●​ Encourage upper level intellectual behavior based on Bloom’s Taxonomy  
●​ Do not always be explicit, allow for discovery 
●​ Use centers and group students according to ability or interest  
●​ Propose interest‐based extension activities  
●​ Use leveled texts and offer an advanced reader reading list  
●​ Use varied modes of pre‐assessment and assessment 
●​ Create an enhanced set of introductory activities (e.g. advance organizers, concept maps, concept puzzles)  
●​ Provide options, alternatives and choices to differentiate and broaden the curriculum  
●​ Organize and offer flexible small group learning activities  
●​ Provide whole group enrichment explorations  
●​ Teach cognitive and methodological skills  
●​ Use center, stations, or contracts  

 

https://www.youtube.com/watch?v=lsPCS38m0kI


 

●​ Organize integrated problem‐solving simulations 
●​ Debrief students  
●​ Propose interest‐based extension activities Equipment Needed  
●​ Ask higher order thinking questions using  
●​ Discovery learning instead of explicit learning 
●​ Use centers and group students according to ability or interest  

Students At Risk Of School Failure: 
●​ Provide peer tutoring  
●​ Use a strong student as a “buddy”  
●​ Use books online 
●​ Allow extra time to complete assignments or tests  
●​ Work in a small group 
●​ One on one instruction 
●​ Provide immediate praise and feedback 
●​ Provide high interest topics 
●​ Create a nurturing environment 
●​ Provide visuals 
●​ Be flexible with assignments and time frames 
●​ Provided needed academic resources  

Core Instructional and Supplemental Materials: 
●​ Printed materials, manipulatives, games, whiteboards 

​
 

Unit Reflection 

Please use the space below to record any notes / reflections after teaching the unit.   
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