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CHARACTERISTICS OF A SUCCESSFUL
LEARNER

Exhibit trustworthiness

In CCISD, successful learners act with honesty, integrity, and loyalty. "Exhibit trustworthiness" means each student
understands the importance of telling the truth, being reliable, and honoring commitments to self and others.

Demonstrate respect for others

In CCISD, successful learners use kind words, listen with an open mind, resolve conflict peacefully, and value diversity.
"Demonstrate respect for others" means each student understands the importance of unconditional acceptance of self
and others.

Demonstrate self-direction and responsibility

In CCISD, successful learners come prepared, to participate, and accept personal ownership of their actions.
"Demonstrate self-direction and responsibility"” means each student understands the impact of personal choices and
actions on self and others.

Display fairness and cooperation

In CCISD, successful learners play by the rules and share with others. "Display fairness and cooperation" means each
student understands the importance of considering the feelings and needs of others and being inclusive of all.

Care for others

In CCISD successful learners help others, show empathy, and display tolerance. "Care for others" means each student
understands the importance of kindness and empathy toward self and others.

Demonstrate citizenship

In CCISD, successful learners contribute to the well-being of their home, school, community, and country. "Demonstrate
citizenship" means each student understands the importance of volunteerism and collaboration in achieving personal
and communal goals.



CLEARJRCREEK

EXPLANATION OF THE SYSTEM

A standards-based report card communicates a learner's proficiency level as he/she progresses toward meeting state
and district standards. Learning standards are the academic skills your child should know or be able to do by the end of
the school year. Standards-based grading is one way for CCISD to ensure that learners are prepared for the next grade
level. Standards-based report cards give a grade for each learning goal, so learners receive multiple grades in each
subject area. Behavior and work habits, referred to as "Characteristics of a Successful Learner," are graded separately to
provide an accurate picture of your child's academic achievement.

CCISD has moved to the standards-based grading system in an effort to give students and parents more information
about the areas in need of improvement. The traditional grading system combines many elements — test scores, quizzes,
completed homework, classroom participation, extra credit — and averages the grading period's work into a percentage
that correlates to a letter grade. The CCISD standards-based learning system is designed to identify specific learning gaps
and academic needs, allowing learners, teachers, and parent time to work together to enable progress.

On the CCISD report card, there is a scale with descriptors to denote levels of achievement:
1 — Developing proficiency
2 — Approaching grade level standard
3 — Meets grade level standard
4 — Exceeds grade level standard

For each nine weeks you will see district targets and your child's progress. The district target lets you know at what level
students are expected to be performing. The nine-week columns let you know exactly where your child is performing on
that standard. If the district target and student progress are the same, your child is performing exactly as they should. If
your student's progress is slightly lower, learning progression information in this Guide will be used to help identify
specific areas in which to work. Each teacher will also be reviewing these progressions with the same goal in mind. If
your child's progress is higher than the district target, your child is performing "above level" for that standard.

Student ownership of learning is very important in CCISD. This system allows each learner to make choices, set goals,
and drive their own learning, with a constant focus on the grade level standards. By the end of the school year, level 3 -
meets grade level standard - is the target for every learning standard.
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Spanish Language Arts

Using Vocabulary and Metacognitive Skills to Deepen Comprehension

Target Expected TEKS | Kinder Priority Topic 1: Using Vocabulary and Metacognitive Skills to Deepen
Progress Comprehension
4.0 Exceeds grade level standard for the skills listed on the 3.0 target.
3.0 3rd or 4™ | K.3B Meets grade level standard for the skills listed below:
Nine K.5E
Weeks KSF The student is able to use newly acquired vocabulary and metacognitive skills and to
interact with texts read, heard, or viewed in meaningful ways to develop and deepen
K.56 comprehension of increasingly complex texts (read, heard, or viewed) by:
K.5H e using illustrations and texts, the student is able to read and hear to learn or
clarify word meanings
e making inferences and using evidence to support understanding with adult
assistance
e evaluating details read to determine what is most important with adult
assistance
s synthesizing information to create new understanding with adult assistance
s making connections to personal experiences, ideas in other texts, and society
with adult assistance
2.5 Showing growth towards the 3.0 Target
2.0 2™ Nine Approaching the grade level standard for the skills listed on the 3.0 target.
Weeks
1.0 1% Nine Developing proficiency for the skills listed on the 3.0 target.
Weeks
0.5 With help, demonstrate a partial understanding of the 1.0 content.

Questions to Ask Your Child at Home:

e What do you think means from the story?

e Has this ever happened to you?

e What connection do you have to the story?

e Why do you think happened? How do you know?
e What is your reading goal?
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NT SCHOOL

DISTRICT

KINDER SECRINT BOPKC: Using Vocabulary and Metacognitive Skills to Deepen Comprehension
The student is able to use newly acquired vocabulary and metacognitive skills and to interact with texts read,
heard, or viewed in meaningful ways to develop and despen comprehension of increasingly complex texts

{reod, heond, or viewed)) by:

DEVELCPING (LO)

AFPROACTING (20)

AFPROACTING (2.5)

MES (30)

BCEDS (1.0)
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Showing Growth Toward 3.0 Target
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Success Criteria for Using Viocabulary and Metacognitive Skills to Deepen Comprehension

The student can use newly gcguired vocabulony and metocognifive skills
texts read, heard, or viewsed in meaningful ways fo develop. ol

adult assistance.

using illustrations and texts to learn or clarfy word meanings.
make inferences using evidence fo support understanding with adult assistance.
evaluate details read fo determine what is most impeortant with odult assistance.
synthesize informaticn fo create new understanding with adult assistance.

rmake connecticns to personal experiences, ideas in ofther texts, and society with

and to inferact with

and deepen comprehension by:
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Genre Characteristics: Literary

Target Expected TEKS | Kinder Priority Topics 2: Genre Characteristics: Literary
Progress
4.0 Exceeds grade level standards for the skills listed on the 3.0 target.
3rd or 4™ | K.GB Meets grade level standards for the skills listed below:
3.0 Nine K.6C
Weeks K.6D The student is able to recognize and analyze literary elements within and across
increasingly complex traditional, contemporary, classical, and diverse literary texts by:
K.7B s describing the elements of plot development, including the main events, the
K.7C . . .
problem, and the resolution for texts read aloud with adult assistance
KA * identifying and describe the main character(s)
e discussing with adult assistance the author’s purpose for writing a text
+ providing an oral, pictorial, or written response to a text
* using text evidence to support an appropriate response
2.5 Showing growth towards the 3.0 Target
2.0 2" Nine Approaching the grade level standard for the skills listed on the 3.0 target.
Weeks
1.0 1 Nine Developing proficiency for the skills listed on the 3.0 target.
Weeks
0.5 With help, demonstrate a partial understanding of the 1.0 content

Questions to Ask Your Child at Home:

e Who is the story about? Where did the story take place?

e What happened in the story?

e What was the big problem? How was it solved?

e Why do you think the author wrote this text? What do they want us to
understand?
*Follow up on each question—Where in the story does it tell you that? How do

you know?

e What is your reading goal?
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INDEPENDENT SCHOOL DISTRICT

KHDER RICHETY KOPIC: Genre Charocterisfics: Literary
The student will be able to recognize and analyze literary elements within and across increasingly
complex traditional, contemporary, dassical, and diverse literary texts. Evidence learning for this
progression is collected from assigned literary texts that have been heard, listened to, or viewed.,

DEVELOPING (L0

APPROACYING (20)

AMROACTING
(25)

MHS (300

BOCHDS ('t0)

Chorsckers ond Flok:
With odelf ossistonce,
The sfudent

“ ldentifies choracten
in the shory

The student identifizs
some plof elemenis of
a story read aloud,
oossibly refering fo the
pictures, including:

= Choracter:

Chorocters ond Flok:
With oduwlf
ossisfonce, the
studenk

“Idenfifies the main
choracter|s] in the
stary

® Describes tham

The student retels
some plot elements
of o story reod
aloud, possibly
referning to the
pictures, including:
= Choracten [using
choracter names)

= hdgin swenis

Responding to Texts:
The student
ndependenty:
“desorbes, drows, or
werit=s about a sfory in
any order.

Responding to Texts:
The student
independenthy:
“refelk, drows, or
warites all ey =wents
in a story, in
chronological order,
but do=s nof use
fronsition words.

Avthor's Furpose:
With odulf
assisfonce, tha
studenk
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a verb to nome the
authaor's purpose

“ Provides one
choractendsfic of
litmrary texf
[rarratfiee, classic
litmrature, ordfor
poeiry] as hewf
avidence

Showing Growth Toward 2.0 Target

Chorocters ond Flok:
With liftle or no oduwlf
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shedent
© Identifizz the moin
choracter|s] in the
stary

* Describes them
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The student retels
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= SeHing

= Problem
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choracterin the story
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n o text read aloud and
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story read aloud, possibly
referming to the pictures,
inchuding:

= Choracterns

= SeHing

= higin Events

= Problerm

= Resolufion

= Theme
Responding to Texts: Ee=sponding to Texis:
The student The student
independenty: independenthy:

“refelk, drowes, or
wirites all key events in
a story, in sequential
order, uviing tronsifion
words.

“refelk, drows, or writes all
ey mvents inoa shory, in
sequential order, using
tromsition words in a fext
read indepandentiy.

Author's Furpose:
With oduwlf ossisfance,
the student
consstenty:
“Consisienfly us=: o
wverb fo nome the
author's purpose

= Cizcusses mulfiple
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literary text [namative,
classic teraiure,
andfor poetry| oz fext
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author's purpose

= Ciscusses mulfiple
choractensfics of Herary
text jnamotive, clossic
literature, ondor poeiry)
as teud avidence

SUCCESS' CRINRIA FOR ITERART EIBIMES

The student can:

O Describe the elements of piot development, including the main events, the
probiem, and fhe resciufion for fexds read aloud with adult assistance.

Identify ard descrice the main character(s].
Discuss with adult assistance the authors purpose for writing a tesxt.
Pronide an oral, pictorial, orwiitfen response to a text.

L2 taxt evigence 1o support an appropniate response.
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Genre Characteristics: Informational and Persuasive

Target | Expected TEKS | Kindergarten Priority Topics 3: Genre Characteristics: Informational and Persuasive
Progress
4.0 Exceeds grade level standards for the skills listed on the 2.0 target.
@ 3rd or 4th Meets grade level standards for the skills listed below:
3.0 Nine K.8D(j) ) _ o ) )
weeks K.8E The student is able to recognize and analyze characteristics of informational and
persuasive texts recognize characteristics and structures of informational text, including:
K.6B e identifying the central idea and supporting evidence with adult assistance of
K.9A informational texts
K.6¢ e stating what the author is trying to persuade the reader to think or do in
persuasive texts with adult assistance.
e discussing with adult assistance the author’s purpose for writing the text
s providing an oral, pictorial, or written response to a text
& using text evidence to support an appropriate response
2.5 Showing growth towards the 3.0 Target
2.0 2" Nine Approaching the grade level standard for the skills listed on the 3.0 target.
Weeks
1.0 1% Nine Developing proficiency for the skills listed on the 3.0 target.
Weeks
0.5 With help, demonstrate a partial understanding of the 1.0 content.

Questions to Ask Your Child at Home:

e What did you learn from the text? Where did you find it?

e What does the author want us to learn? How do you know?

e Was the author trying to convince us of something? (ex: we should recycle more,
save the rainforest, etc.)

e What is your reading goal?
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INDEPENDENT SCHOOL DISTRICT

KINDER PRIORITY TOPIC: Genre Characteristics: Informational and Persuasive
The student is oble to recognize and anclyze choracteristics of informational and
persuasive texts, recognize characteristics ond structures of informational text.
Evidence leaming for this progression is collected from assigned literory texis that

have been heord, istened to, or viewed.

IEVEOPNG (L0) | APROACIING (20) | AWROACING (25)| M (30) BCEDS (10)
Ceniral Idec ond Cendral idec ond Ceniral Idec ond Ceniral Idec ond
With odult cssisfonce, With odur asvistance, the With odut asssrance, the Without odut ossistonce, the

the student z cble fo:

* Idenféy the topic of
the text

* Detoils with
prompfing

Ludent is oble o

* Identty the topic or central
dea of the text and may refer
to text features

* Supporting details and may
refer to test features

Author’s Purpose:
With odult assisfance, e
student:

* Inconsistently wies ©
verd o nome the
auther’s purpose

* Provides one
chorocterstic of
informational fext
[penucsive, Herary
ronfiction, ond
rorfiction] as text
evidence

With odult cssistonce, the
student:

*Inconsistently state:
whot the cuthor is ¥ving
to pernuode them to think
ordo

“Inconstandly or unable fo
state text evidence

Responding fo Text:
The student
independenty:
“tells, drowss, oc writes
the key ideain the
texd,

Responding fo Text:

The student
independenty:

“retels, drows, or whites
most key ideas in the text
and use mecning o
mainton order,

Showing Growth Toward 3.0 Target

student (s oble o

* |dentty contral dea of the
text and may refer to test
features

* Supporting detaik and may
refer to text features

* Gains information by using
ntles and Smple text

student is obe 0.

* |dent®y contral idea of the
taet and may refer to test
features

* Supporting detaik and may
refor to test features

* Gains information by using
titles and mple text features

features
Author’s Purp Author's Purp
With odult assistance, Without adult assistonce.
the student: the student consistently:
“Consistently vie: c “Uses o verb to nome the
verb to nome the auther’s pupose
auther's purpose * Dacusses multiple
* Dacusses mulliple choroctersfics of
chorocterstics of informational fext
infermationcl fext [penucsive, Herary
[penucsive, Herory ronfiction, ond
rorfietion. ond ronfiction) as text
ronfiction] os text evidence
evidence

Without adult assistonce.
With odult assistonce, the student:
the student: *Con stote whaot the
*Con stcte whot the outher  frving to
auther s trving o penuode them to think or
penuode them to think | do
ordo “Con sicte fext evidence
“Caon sicte text
evidence
Responding fo Text: Responding fo Text:
The student The student
independently: independenty:

“retels, drows, or writes
ol key idecs in the text
ond use mecning fo
mainton ceder.

“retels, drows, or writes ol
key idecs n the fext ond
vse mearing fo maintain
crder in on independently
recd lexi.

The student can:

C Igentify the central idea and supporting evidence with aduit assistance of
informational texts.

vith gauit assstonce.

Provide an cral, pictorial, of written response 10 O text.
Discuss with cault assistance the author's purpose for writing the text.
Using rext evidence 10 SUppOort On Opproprate response.

State what the guther & frying 10 persuade the reader 1o think or do in persuasive rexts
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Foundational Skills
Target | Expected | TEKS Kindergarten Priority Topic 4: Foundational Skills
Progress
4.0 Exceeds the grade level standards for the skills listed on the 3.0 target.

@ 3rd or 4" | K.2.C(ii) | Meets grade level standards for the skills listed below.
3.0 Nine
Weeks The student is able to develop word structure knowledge through phonological
awareness, print concepts, phonics, and morphology to communicate, decode, and
spell by:
* Spelling and reading words with syllabic patterns such as: a, e, j, o, u, m, p, 5,
m, p, I, 5, n, d, f, b, t, r, rr, final r, ca, co, cu, z, v, final -y (soy, muy, voy), J, i, II, ga,
go, final -z (lapiz, feliz) and final -1 (final, tal}
2.5 Showing growth towards the 3.0 Target
2.0 2™ Nine Approaching the grade level standard for the skills listed on the 3.0 target.
Weeks
1.0 1% Nine Developing proficiency for the skills listed on the 3.0 target.
Weeks
0.5 With help, demonstrate a partial understanding of the 1.0 content.

Questions to Ask Your Child at Home:

e Practice reading words that have the common consonants pattern. (ex: mama, papa, sapo,
pesa, tela, masa, sala, etc.)

e Practice reading words that have digraphs. (ex: llano, chile, etc.)

e To support your child with this work, you can work on phonological awareness skills. This is
orally breaking apart syllables in words and putting them back together. You can practice by
calling out words, separating them into syllables, and putting the syllables back together.
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INDE

PENDENT SCHOOL DISTRICT

KINDER PRIORITY TOPIC- FOUNDATIONAL SKILS
The student is able to develop word structure knowledge through phenological
awareness, prinf concepts, phonics, and morphelegy to communicate, decodes, and

spell.

DEVELOPING (1.0)

APPROACHING (2.0)

APPROACHING (2.5)

METS (3.0)

EXCHDS ('1.0)

Has awarensss and
begins to apply
concepf: taught
during phonemic
awarensss,
decoding, and
speling lessons for
the first nine weeks.

Letter Sound
Knowledge
Awareness of leter
sounds and prnt-
learning how to form
the letters (Ao-Tz)

»  The student can
say the correct
sound of ot least
% letters
(including the 5
vowels).

Understands and
appliss all concspts
taught during
phonemic awarsness,

decoding, and speling

lessons for the second
nine weeks.

Decoding and
Encoding:

»  Syllables with m. p.

g Lo f bt

Showing Growth Toward 3.0 Target

Understands and
applies all concepts
taught during
phonemic
awarensss,
decoding, and
speling lessons for the
third and fourth nine
weeks.

Decoding and

Encoding:

*  Words with
syllables with m,
o.slnd f bt
r. m, finalr, ca,
co, cu, Z, ¥, final
v, j. 0, LI, ga, go,
final z and final |
(final, tal)

Understands and appliss
all concepts taught
durng phonemic
awarensss, decoding,
and speling lessons for
the third and fourth nine
wesks and sxtends
leaming with ennchment
beyond the grade level
skills.

Decoding and Encoding:

*  Words with syllables
que, qui, gus, gui,
ce, ci.ge, ol h, x k,
w, gle, gui,
consonant blends
with land r, ch

SUCCESS CRITERIA FOR FOUNDATIONAL S¥ILS

The sfudent can:

»  Speling and reading words with syllobic potternssuch osa, e, i, 0, u.m, p. Le t. d. r. f. b, n, A,
and diagraphs ch, || [slobas abiertas [ma, pa, sa, te, =, ko, etc.), slobas ceradas (con, mos,
las, tan) v slabas inversas (=, un)

*Evidence will be collected vtilizing “Evaluaciones semanales”, small groups. and assessments,
including the mid-year and end-of-year check. Additionally, students should demonstrate
evidence of previously tavght phonics skills in other subjects through writing.

*UUtilize Amplify progress monitoring assessments at least 2 times per nine weeks
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Target Expected TEKS | Kinder Grade Priority Topic 5: Writing
Progress
4.0 Exceeds grade level standards for the skills listed on the 3.0 target.
@ 3rd or4™ | K.10A | Meets grade level standards for the skills listed below:
3.0 Nine K.10B
Weeks K10C The student is able to recursively use the writing process to compose multiple legible
texts, use appropriate conventions, and reflect genre characteristics.
K.10D . L . . .
(i), (xi) s Plan .aﬁrst draft by generating ideas for writing through class discussions and
drawings.
o Develop drafts in oral, pictorial, or written form by
© organizing ideas
s  Revise drafts to improve sentence structure and word choice by adding details
in pictures or words.
e  Edit drafts by using complete sentences.
e FEdit drafts by using verbs.
s Edit drafts by using the correct spelling of words with grade-appropriate
orthographic patterns and rules, including high-frequency words.
2.5 Showing growth towards the 3.0 Target
2.0 2" Nine Approaching the grade level standard for the skills listed on the 3.0 target.
Weeks
1.0 1 Nine Developing proficiency for the skills listed on the 3.0 target.
Weeks
.5 With help, demonstrate a partial understanding of the 1.0 content.

Questions to Ask Your Child at Home:

e What is your goal in writing?

e What are you currently writing about? What is your topic?

e What details could you add to your writing?

*Practice speaking in complete sentences to support writing complete sentences
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KINDER: PREORITY TOPIC: Writing
The student is able to use the writing process recursively to compose multiple texts that are
legible, use appropriate conventions, and reflect genre characteristics.

DEVEOPING (L0) AROACHING (2.0) AFROACTING MEITS (3.0) BICEDS ('10)
(25)
Flan Flan Flan Flan
With aguht assitonce, The student i abie fo The student i able fo The student i abie fo
the student & abile o roepenaenty: iroepenaenty: independentty:
= gensrates ideas for “Inconsistently *Flan an on-topic draft *Develop drafts oy
wiiting through class generates ideas for using class discussions generating on-task ideas
discussions or drawings | wwiiting through class and drawings and brginstomning
discussions or drowings independently
Develop Develop Develop Develop
With aguht assistonce, The stugent i gbie To The stugent i gbie To The stugdent i gbie To
the student & able o rospenaenthy: - roepenaenthy: independenihy:
“dewvelops drafts in “Inconsistently % *Develop drafts by “Consistently organize drafts
either: oral, pictorial, or | dewvelops drafis by = organ@ng ideas in independerithy
wiitten form organEng ideas in ,E either: oral, pictorial, or
either: oral, pictorial, or o= wiitten farm
written form 3]
Revise 'E Revise Revise
The student i abie o [ The studient & gbie To The student i gbie o
rospendenthy: = roepenaenth: ingdependenthy:
“Inconsistently rewizes E *Revies drafts oy adding | “Consistently revises drafts
arafts oy adding details = detais in pictures or oy adding details in pictures
in pictures ar words "g wiords or words
g
Edit 4] Edit Edit
With ogult assistonce, ] With agult assistonce, The studient 5 abie o
the sfudent & abile to: £ the shudent & abie to: independanth:
“Inconsistently edit = “Consistently edit arafts “Consistently edit arafts
dnafts using: E using: using:
+  Complete vl »  Complete + Complete
EEMTENCES LEmtEnoes EEMTENCED
*  Warhs *  Veros *+  Werbs
+  Grode- «  Grode- +  Grode-opproprate
Qppropnane appropriare orthographic
nrn:;graph; orthographic pattams and nies
ﬁ.l?es s an pattems and = High-frequency
+  High- rules waords
freg{: uenay = High-requency
words weords
SUCCESS CRITEMA FOR WRITNG

The sfudent can:

*  PMan a fiest draft by generating ideas for wrifing throwgh class discussions and

dranwings.

*  Dewelop droffs in onal, pictorial, or written form by organizing ideas.

*  Revise drafts to improve sentence structure and word choice by adding details in
pictures or words.

*  Edif drafts by using complete sentences.

*  Edit draftz by using verbs.

= Edif draftz by using the corect speling of words with grade-appropriate orthographic
pattems and rules, including high-frequency waords.
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MATH

Count, Read and Represent, Generate One More One Less, and Compare to
21

Kindergarten students will work on counting objects forward from 1 (also known as generating a number that is one
more) to 21. Counting includes keeping accurate track with one number representing each object counted and knowing
that the final number said represents the whole pile you counted. Students will also work on generating a number that is
one less than a pile of given objects, also known as counting objects backward, when counting down to zero from any
number up to 21. Students should always say the number that is left. For example, if the student counted 8 on, when
counting off the first number they would say after removing one of the objects would be 7, the number representing the
pile that is left. This is the way a student will say zero as they remove the final object.

Kindergarten students work on reading and representing the symbols for numbers from 0-21. The first way this skill is
demonstrated by students is during the process of counting objects. Once the objects are counted, the student will
choose a number card that represents the quantity.

The second way that this skill is demonstrated by students is in stating the word for a number when shown a symbol. For
instance, when shown the number 12, a student would say "twelve."

In Unit 2, students will learn that numbers come in a specific sequence and correspond to objects in a one to one
relationship. Kindergarten students begin comparing sets of objects and written numerals up to 10 and then progress to
20. They will learn to use words such as greater than, less than, more, less, equal, same as, lighter, heavier, longer,
shorter, larger, and smaller to explain the comparisons they find. Kinder students are not expected to use the < or >
symbols in the TEKS but could be introduced to them as a stretch for those advanced math learners.

Progression Targets:

e Students have the opportunity to achieve up to a 2.5 by the end of the 15t 9 weeks based on evidence of learning
from Unit 1.

e Students have the opportunity to achieve up to a 3.0 by the end of the 2" 9 weeks based on evidence of
learning from Units 1 and 2.

Students will be actively involved in Goal Setting and Reflection during Unit 3 centered around these skills. Students will
have a student progression checklist in their take-home folder so that you will know what skills they have shown
proficiency on throughout the year. After the unit has been completely taught, students who have not yet achieved a
3.0 yearly target will continue work on these skills during Tier 2/3 Time and continue to track their progress on the goal
sheet. Parents are encouraged to contact their student’s teacher for clarification of the work their student is doing on
this progression.

During the units, this progression is taught, if your student shows mastery of the Kindergarten TEKS and achieves a level
3.0 on this progression, the teacher will provide opportunities for your student to work on other activities. These
activities will allow the students to show mastery of TEKS in the current unit that are not found on a progression, level
4.0 activities, or extension activities that are suggested in the curriculum guide or by the Advanced Academic Specialist
and/or Math Coach.
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After the units have been completed, if your student shows mastery of the Kindergarten TEKS and achieves a level 3.0
on this progression, your student will be working on goals from other learning progressions that have not been
mastered at a 3.0 as well as other Kindergarten TEKS that are not included on learning progressions.

Students progression checklists will be located in your student’s take-home folder to assist your monitoring of student
progress throughout the year. Please contact your student's classroom teachers to clarify the work your student is
doing after they achieve the level 3.0.

Students will be actively involved in Goal Setting and Reflection during Units 1 and 2 centered around these counting
skills. After the unit has been completely taught, students who have not yet achieved a 3.0 yearly target will continue
work on these skills during Tier 2/3 time. Parents are encouraged to contact their student’s teacher for clarification of
the work their student is doing on this progression.

Yearly Nine TEKS Priority Topic: Count, Represent, Read, Generate One More
Target Weeks One Less, and Compare to 21
Target Introduced: 1% Nine Weeks
4.0 K.2A Count objects forward to 32 using one to one correspondence
K.2F Generate a number that is one more or one less than any number

between 0 and 32

Represent sets of objects or pictures using numerals to 32

Read the symbols that represent the numerals to 32

Write numerals 0-32 to represent sets of objects and when not in

sequence
2nd K.2G Use comparative language to compare sets of objects up to 20
3.0 K.2H Use comparative language to describe 2 numbers up to 20 presented as
written numerals
2.5 K.2F Generate a number that is one less than any number from 21
2.0 K.2F Generate a number that is one less than any number from 12
1.5 K.2A Count objects forward to 21 using one to one correspondence
K.2B Generate a number that is one more than any number 0 to 21
K.2F Represent sets of objects or pictures using numerals to 21
Read the symbols that represent the numerals to 21
1.0 1t K.2A Count objects forward to 12 using one to one correspondence
K.2B Generate a number that is one more than any number 0 to 12
K.2F Represent sets of objects or pictures using numerals to 12

Read the symbols that represent the numerals to 12

0.5 With help, a partial understanding of the 1.0 content
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Represent, solve, and explain addition and subtraction situations to 10

To be a 3.0 on this learning progression, students will need to show proficiency on all 9 skills listed on the progression.

e Solve and explain joining problems within 10 using
o Concrete objects
o Drawings/pictorial models
o Number sentences
e Solve and explain separating problems within 10 using
o Concrete objects
o Drawings/pictorial models
o Number sentences
e Solve and explain part-part-whole problems within 10 using
o Concrete objects
o Drawings/pictorial models
o Number sentences

Before mastering all of the skills listed for the 3.0 yearly target, students will begin to master one skill at a time in any
given order.
A student who is beginning to learn the content but requires the help of the teacher or a peer will achieve a 0.5.
A student who only masters 1 or 2 of the 9 skills will remain at a 0.5 until 3 skills are mastered.
In order to achieve level 1.0, students will demonstrate proficiency of 3-5 of the 9 skills.
In order to achieve level 2.0, students will demonstrate proficiency of 6-8 of the 9 skills.
In order to achieve level 3.0, students will demonstrate proficiency of all skills by the end of the 3rd 9 weeks.

Students will be actively involved in Goal Setting and Reflection during Unit 3 centered around these 9 skills. Students
will have a student progression checklist in their take-home folder so that you will know what skills they have shown
proficiency on throughout the year. After the unit has been completely taught, students who have not yet achieved a
3.0 yearly target will continue work on these skills during Tier 2/3 Time and continue to track their progress on the goal
sheet. Parents are encouraged to contact their student’s teacher for clarification of the work their student is doing on
this progression.

After a student achieves a 3.0, they will work with previous problem types in addition to comparison problems along
with various forms or representations at the 1% grade level listed as the 4.0 yearly target.

Students progression checklists will be located in your student’s take-home folder to assist your monitoring of student
progress throughout the year. Please contact your student's classroom teachers to clarify the work your student is
doing after they achieve the level 3.0.

Level 4.0 — Students who master all the skills prior to the 4.0 may be offered experiences with:

e Show proficiency on using objects, drawings, and number sentences on comparing problems within 10
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Yearly Nine TEKS | Priority Topic: Represent, solve, and explain addition and
Target Weeks subtraction situations to 10

Target Introduced: 2" Nine Weeks
4.0 Show proficiency on using objects, drawings, and number sentences on

comparing problems within 10

Show proficiency with the unitized bar model drawings used in 1%t grade
for joining, separating, part-part-whole, and comparing problems

3 K.3A Solve and explain joining problems within 10 using
3.0 K.3B Concrete objects

K.3C Drawings/pictorial models
Number sentences
Solve and explain separating problems within 10 using
Concrete objects
Drawings/pictorial models
Number sentences
Solve and explain part-part-whole problems within 10 using
Concrete objects
Drawings/pictorial models
Number sentences

Proficiency with 9 of the 9 skills

2.0 K.3A Show proficiency on 6 of the 9 skills listed at level 3.0
K.3B
K.3C

1.0 K.3A Show proficiency on 3 of the 9 skills listed at level 3.0
K.3B
K.3C

0.5 With help, a partial understanding of the 1.0 content

e Show proficiency with the unitized bar model drawings used in 1t grade for joining, separating, part-part-
whole, and comparing problems

Level 4.0 - Most of these experiences will mimic previous experiences while incorporating the 1%t grade problem solving
template. Remember that a 4.0 means that they have mastered that skill.

Please contact your student’s classroom teacher to clarify the work your student is doing after they achieve the level 3.0.
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Decompose numbers up to and including 10

To be a 3.0 on this learning progression, students will need to consistently show proficiency on all the ways to compose
or decompose numbers 10,4,5,6,7,8,9.

Before mastering all of the skills listed for the 3.0 yearly target, students will begin to master one skill at a time.

A student who is beginning to learn the content but can only accomplish with help, a partial understanding of
the 1.0 content will achieve a 0.5.

In order to achieve level 1.0, a student uses objects and pictures to consistently show:

e 6 of the 11 ways to compose or decompose 10 into two addends
o An example would include: 4 and 6 make 10 or 6 and 4 make 10

In order to achieve level 1.5, a student uses objects and pictures to consistently show:

e 11 ways to compose or decompose 10 into two addends
o An example would include: 2 and 8 make 10 or 3 and 7 make 10

In order to achieve level 2.0, a student uses objects and pictures to consistently show:

e 5 ways to compose or decompose 4 into two addends
o An example would include: 4 and 0 make 4

e 6 ways to compose or decompose 5 into two addends
o An example would include: 2 and 3 make 5

In order to achieve level 2.5, a student uses objects and pictures to consistently show:

e 7 ways to compose or decompose 6 into two addends
o An example would include: 3 and 3 make 6

e 8 ways to compose or decompose 7 into two addends
o An example would include: 6 and 1 make 7

In order to achieve level 3.0, a student uses objects and pictures to consistently show:

e 9 ways to compose or decompose 8 into two addends
o An example would include: 3 and 5 make 8

e 10 ways to compose or decompose 9 into two addends
o An example would include: 2 and 7 make 9

Students will be actively involved in Goal Setting and Reflection during Unit 4 centered around these 8 skills. Watch for
goal sheets students will be using to track their progress. After the unit has been completely taught, students who have
not yet achieved a 3.0 yearly target will continue work on these skills during Tier 2/3 Time and continue to track their
progress on the goal sheet. Parents are encouraged to contact their student’s teacher for clarification of the work their
student is doing on this progression.

After a student achieves a 3.0, they have the choice of whether to tinker with an extension activity and remain a 3.0 or
pursue the skill listed as the 4.0 yearly target.
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Students progression checklists will be located in your student’s take-home folder to assist your monitoring of student
progress throughout the year. Please contact your student's classroom teachers to clarify the work your student is
doing after they achieve the level 3.0.

Level 4.0 —

e Student uses objects and number sentences to show all the 11 ways to compose 10 and 4-9 in one sitting
e Decompose 10 objects into 11 ways using two addends using objects and composing number sentences
e Decompose 10 when given subtraction situations

Please contact your student’s classroom teacher to clarify the work your student is doing after they achieve the level 3.0.

Yearly | Nine TEKS | Priority Topic: Decompose numbers up to and including 10
Target | Weeks Introduced: 3™ Nine Weeks
Target

4.0 e Student uses objects and number sentences to show all the ways to
compose 10 and 4-9 in one sitting

e Student can decompose ten objects in 11 ways using 2 addends using
objects and composing number sentences
e Student can decompose 10 when given subtraction situations

3.0 4th K.2l Student uses object and pictures to consistently show:

e 9 ways to compose or decompose 8 into two addends
e 10 ways to compose or decompose 9 into two addends

2.5 K.2I Student uses objects and pictures to consistently show:

e 7 ways to compose or decompose 6 into two addends
e 8 ways to compose or decompose 7 into two addends

2.0 K.2l Student uses objects and pictures to consistently show:
e 5 ways to compose or decompose 4 into two addends
e 6 ways to compose or decompose 5 into two addends

1.5 K.2l Student uses objects and pictures to consistently show 11 ways to compose
or decompose 10 into two addends

1.0 K.2I Student uses objects and pictures to consistently show 6 of the 11 ways to
compose or decompose 10 into two addends

0.5 K.2I With help, a partial understanding of the 1.0 content




CLEA

CREEK

SCIENCE

Matter and Its Properties

Your child will begin exploring and understanding basic physical properties by using their senses of sight, touch, and
hearing to observe various objects. They'll learn that objects have multiple properties and can be described in many
ways. After identifying these different properties, they'll practice recording and organizing their observations of shape,
color, texture, and materials using pictures, numbers, words, symbols, and simple graphs. We will encourage them to
come up with their own ways of classifying objects and help them communicate and justify their thinking. This hands-on
approach will make learning fun and foster creativity and critical thinking.

vearl Nine Priority Topic: Matter and Its Properties
Targe‘:: Weeks | TEKS ||ntroduced: 15t 9 Weeks
Target
4.0 Advanced understanding of the skills listed at the 3.0 target
3.0 15t Proficient understanding that objects have physical properties that determine how they
K.6A are described and classified by:

O Analyzing and identifying objects by their color, shape, texture, and material.
O Collecting and recording data on the color, shape, texture, and material of objects.
O Generating and explaining ways to classify objects by their color, shape, texture,

and material.

2.0 Proficiency in 2 out of 3 skills listed at the 3.0 target

1.0 Proficiency in 1 out of 3 skills listed at the 3.0 target

0.5 Partial understanding of the skills at the 3.0 target
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Force, Motion, and Energy

In the second 9 weeks, your Kindergartener will be introduced to the exciting world of magnetism by exploring magnets
and various materials. They'll observe how some materials are magnetic while others are not. To help grasp this abstract

concept, they'll see firsthand what happens when magnets attract magnetic materials and what happens with non-
magnetic ones. After plenty of hands-on investigation, they'll describe and predict how magnets interact with different
materials and observe how magnets can move objects.

Additionally, your child will explore the idea that energy is everywhere through the study of light. They'll see how
objects look with and without light shining on them, understanding that a light source must be present for objects to be
visible. They'll learn that the Sun is our major source of light energy. Through investigations, they'll observe how
different amounts of light affect objects, noting changes in appearance such as brightness and dimness. This engaging
exploration will help them build a foundational understanding of energy and light.

Nine Priority Topic: Force, Motion, and Energy

Yearly
Tar Weeks | TEKS | |ntroduced: 2" 9 Weeks

get

Target
4.0 Advanced understanding of the skills listed at the 3.0 target
3.0 2nd Proficient understanding that forces cause changes in motion and position in everyday life
by:

6 K.7A O Predicting and explaining how a magnet will interact with various materials.
Proficient understanding that energy is everywhere and can be observed in everyday life
by:

K.BA O Communicating the idea that objects can only be seen when a light source is

present.
O Questioning and comparing the effects of different amounts of light on the
appearance of objects.

2.0 Proficiency in 2 out of 3 skills listed at the 3.0 target
1.0 Proficiency in 1 out of 3 skills listed at the 3.0 target
0.5 Partial understanding of the skills at the 3.0 target
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Earth and Space

In the third 9 weeks, your Kindergartener will conduct observations to describe and illustrate the Sun, moon, stars, and
other objects in the sky. Students should describe objects that can be seen in the sky in writing or with pictures.
Students will then recognize patterns in the natural world and among objects in the sky. Kinder students will use models
to identify, describe, predict, and explain patterns of day and night according to their observable characteristics.
Students first need to observe and describe the patterns they can see during the day and night. Then students make the
connection between the patterns they observed and their observable characteristics.

Yearl Nine Priority Topic: Earth and Space
€AY | weeks | TEKS |Introduced: 39 Weeks
Target Target
4.0 Advanced understanding of the skills listed at the 3.0 target
3.0 3rd Proficient understanding that there are recognizable patterns in the natural world and
6 among objects in the sky by:
CIA O Using models to identify, describe, and predict patterns of day and night by their
] observable characteristics.
K.9B O Collecting observations to describe and illustrate the Sun, moon, stars, and other
objects in the sky.
Proficient understanding that the natural world includes earth materials and systems that
Kiop | c€@N be observed by:
' O Observing, recording, and describing weather changes from day to day and over
5Ea50Ms.
2.0 Proficiency in 2 out of 3 skills listed at the 3.0 target
1.0 Proficiency in 1 out of 3 skills listed at the 3.0 target
0.5 Partial understanding of the skills at the 3.0 target
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Organisms and Environments

In the 4th 9 weeks, your Kindergartener will explore exciting science concepts about how plants and animals survive and
thrive in their environments. Students will observe how plants depend on sunlight, air, water, soil, and space to grow.
They'll investigate how each element plays a role in helping plants stay healthy. Using models and simple data collection,
students will explore how animals need air, water, food, space, and shelter to live. They'll learn how these needs
connect to the environment animals live in. Students will use models to learn about different parts of plants—roots,
stems, leaves, flowers, and fruits—and how each part helps the plant grow and survive. Children will identify the
structures animals have, like wings, legs, or fur, and discover how this helps them live in their environment. They'll also
explore how animals can look like their parents.

Nine Priority Topic: Organisms and Environments
Yearly | \weeks | TEKS |Introduced: 4" 9 Weeks
Target Target
4.0 Advanced understanding of the skills listed at the 3.0 target
3.0 an Proficient understanding that plants and animals depend on their environment to meet
. their basic needs for survival, by:
@ E.12A O Observing and identifying the dependence of plants on air, sunlight, water,
nutrients in soil, and space to grow
‘138 O Using models and collecting data to identify how animals depend on air, water,
food, space, and shelter,
Proficient understanding that organisms resemble their parents and have structures and
undergo processes that help them interact and survive within their environments, by
O Using models to identify the structures of plants, including roots, stems, leaves,
K.13A flowers, and fruits,
K138 O Collecting data to identify the structures animals have that allows them to interact
with their environment.
2.5 Froficiency in 3 out of 4 skills listed at the 3.0 target
2.0 Proficiency in 2 out of 4 skills listed at the 3.0 target
1.0 Proficiency in 1 out of 4 skills listed at the 3.0 target
0.5 Fartial understanding of the skills at the 3.0 target
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SOCIAL STUDIES

Identify Authority Figures and Purpose of Rules

Kindergarten students began the school year learning about rules, why they are important, and the authority figures

that enforce them. Students should learn that the purpose of rules are to provide order, security, and safety for people

in a community. Students will identify authority figures such as their parents, teachers, principal, police officers, and

judges. This is a great opportunity to establish rules for their classroom and home. Teaching students to respect rules

will create active, engaged members of the community.

By the end of the 9 weeks, we will ensure that students can identify why we have rules and examples of rules that keep
order, security, and safety. Kindergarten students will be able to identify the authority figure in different communities

and tell how they enforce the rules. Although it is early in the school year, prompt your child to communicate their
understandings both verbally and written through pictures and words.

Nine
Yearly Weeks | TEKs Prlorldty Tz?lcs:tldentlf\.li Authority Figures and Purpose of Rules
Target Target Introduced: 1°* 9 Weeks
4.0 Advanced understanding of the skills listed at the 3.0 target
3.0 1= Proficient understanding of the purpose of rules and the role of authority figures by:
K.74 O ldentifying the purpose for having rules
K.84

O ldentifying authority figures in the home, school, and community
O Understanding concept specific vocabulary, such as: rules, order, security, safety,
enforce, authority figures.

2.0 Proficiency in 2 out of 3 skills listed at the 3.0 target
1.0 Proficiency in 1 out of 3 skills listed at the 3.0 target
0.5 Partial understanding of the skills at the 3.0 target
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History and Culture

In the 2nd 9 weeks, your child will explore the special ways families celebrate and come together through traditions.
Students will describe and explain the importance of traditions in their own families, such as holiday celebrations, family
meals, or special routines. Students will discover that while all families are unique, many share common customs. They'll
learn to appreciate and respect the different ways families celebrate and spend time together. Students will be
introduced to words like customs, holidays, patriotic, culture, and celebration, helping them better express what makes
traditions meaningful.

Nine
Yearly Weeks | TEKS Prlorlity szlc;dHlstorykand Culture
Target Target Introduced: 2" 9 Weeks
4.0 Advanced understanding of the skills listed at the 3.0 target
3.0 2nd Proficient understanding of the importance of family traditions by:
K.11A O Describing and explaining the importance of family traditions.
K.11B

O Comparing traditions among families.
O Understanding concept specific vocabulary, such as: customs, holidays, patriotic,
culture, celebration

2.0 Proficiency in 2 out of 3 skills listed at the 3.0 target
1.0 Proficiency in 1 out of 3 skills listed at the 3.0 target
0.5 Partial understanding of the skills at the 3.0 target
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Geography

In the 3rd 9 weeks, your Kindergartener will begin exploring geography concepts. They will use spatial terms to describe
the location of objects in the room and relative to each other. Students will also explore the basic concepts and
purposes of maps and globes. By the end of the 9 weeks, they will be able to identify and explain the location of objects
on a map using spatial terms. To help solidify this new vocabulary, we will provide many opportunities for practice. You
can also reinforce this learning at home by using spatial terms in everyday activities (e.g., "take a left in the hallway,"
"put your paper under the basket"). This practical application will help them become more comfortable with geographic
concepts and vocabulary.

Nine
Yearly Weeks | TEKS Priority Toplc:dGeograph\r
Target Target Introduced: 3 9 Weeks

Advanced understanding of the skills listed at the 3.0 target

3rd Proficient understanding of location and the characteristics of places to better understand

4.0
3.0
the world around them by:

K.3A O Using concept specific vocabulary related to spatial terms including over, under, near,
far, left and right, to relative location.
K.3B O Locating places on the classroom or school map and describing their relative
locations.
K.3C O Identifying and using geographic tools that aid in determining location, including
maps and globes.
2.0 Proficiency in 2 out of 3 skills listed at the 3.0 target

1.0 Proficiency in 1 out of 3 skills listed at the 3.0 target

0.5 Partial understanding of the skills at the 3.0 target
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Human Wants and Needs

Kindergarten students end the school year learning about basic human wants and needs and the difference between
them. They'll make connections to the various ways people meet their basic needs, including making, buying, and
trading goods. They will also explore and begin to understand different jobs in their home, school, and community.

At home, you can support your child's understanding by modeling thinking and decision-making while planning grocery-
store trips and running errands. Share your thought process about why you're buying something and whether it meets a
basic need such as food, clothing, or shelter. For example, you might explain paying rent or a mortgage, or purchasing a
tent to provide shelter.

By the end of the 9 weeks, students will be able to identify basic human needs compared to wants. They will also be able
to explain and give examples of ways in which humans meet their basic needs.

Nine
Yearly Weeks | TEKS Priority Toplct:hHuman Wants and Needs
Target Target Introduced: 4" 9 Weeks

Advanced understanding of the skills listed at the 3.0 target

4t Proficient understanding of the difference between human needs and wants and how they

4.0

3.0

are met by:
K.5A

O Identifying basic human needs of food, clothing, and shelter

Proficient understanding of the value of jobs by:

K.6A O Identifying jobs in the home, school, and community.
O Understanding concept specific vocabulary, such as: needs, wants, jobs, shelter, food,
clothing.
2.0 Proficiency in 2 out of 3 skills listed at the 3.0 target
1.0 Proficiency in 1 out of 3 skills listed at the 3.0 target

0.5 Partial understanding of the skills at the 3.0 target
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MUSIC

Identify and perform the fundamentals of sound and beat

Kindergarten music students will describe and identify musical sound, beginning with the five types of voices (singing,
speaking, inner, whispering, and calling) and instrument families. Using imitation and creative play, they will explore
patterns in music and movement. Students will sing songs and play instruments from diverse styles and cultures
independently and in groups. As they develop their music literacy, students will progress from identifying a beat in a
piece of music to independently creating a steady beat at different tempos.

Yearly Nine Weeks| TEKS Priority Topic: Identify and perform the fundamentals of sound and beat
Target Target Introduced: 15 Nine Weeks
4.0 Demonstrate musicality beyond grade level
3.0 3rd/ 4th 1.A-E Perform individually or in a group utilizing a variety of instruments including the voice
2.A-E Independently perform a consistent steady beat at different tempos
4B4.C
2.0 2nd Imitate and classify different categories of sound
Perform a consistent, steady beat with help
1.0 1st Identify different categories of sound (speaking voice, singing voice, whisper voice, calling voice,
inner voice, and instrument families)
Perform a beat with help

ART

Communicate ideas and utilize elements of art

Kindergarten students will make works of art that communicate observations about their environment in a variety of art
materials. Students will be expected to identify simple subjects and the key elements of art (line, shape, color, texture,
and form) in their own artwork, the work of their peers, and masterworks from various cultures and time periods. By the
end of the year, kindergarteners are expected to arrange components intuitively to create original compositions.

Yearly Nine Weeks| TEKS Priority Topic: Communicate ideas through artistic experiences
Target Target Introduced: 15t Nine Weeks
4.0 Utilize elements of art beyond grade level
3.0 3rd/ 4t IK.1A-B Communicate ideas through a variety of art experiences
K.2A-C Utilize elements of art at grade level
K.4A-C
2.0 2nd Communicate ideas through a variety of art experiences with minimal prompting
Utilize elements of art at grade level with minimal prompting
1.0 1st Communicate ideas when prompted
Utilize elements of art when prompted
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WELLNESS

Demonstrate positive self-management and utilize elements of movement

Kindergarten students will work on demonstrating positive self-management and will utilize elements of movement.
Students will first work on self-management in learning the rules and procedures of the Physical Education classroom
while maintaining their own personal space in both large and group settings. During the mastering of self-management,
students will be introduced to movement (l.e. running, skipping, game play, tagging, dodging etc.) Kindergarten students
that master the grade level expectation of positive self-management and who utilize the elements of movement will be
able to perform the 1st grade TEKS of Physical Education when entering the next grade level.

Yearly Nine Weeks| TEKS Priority Topic: Demonstrate positive self-management and utilize elements of
Target Target movements
Introduced: 15 Nine Weeks
4.0 1.1A-H Utilize elements of movement beyond grade level
1.2A-B
1.3A-D
3.0 3rd/ 4th K.1A-H Demonstrate positive self-management independently
K.2A-B Utilize elements of movement independently.
% K.3A-E
K.6A-B
K.7A-C
2.0 2nd Demonstrate positive self-management with minimal support
Utilize elements of movement with minimal support
1.0 1st Demonstrate positive self-management with support
Utilize elements of movement with support

THEATRE

Use imagination to create a performance

Kindergarten students will use their imagination to engage in dramatic play using safe movements and voices. As the

year progre students will explore theatrical space using increasingly controlled and expressive movement. Students
will be expe to perform cooperatively with their peers and demonstrate appropriate audience behavior.
Yearly Nine Weeks| TEKS Priority Topic: Use Imagination to create a performance
Target Target Introduced: 1%t Nine Weeks
4.0 Demonstrative theatricality beyond grade level
3.0 3rd/ 4th 1.A-B Perform cooperatively in dramatic play for others
2.A-D Explore space using expressive movement
% 3.C-D Practice appropriate audience behavior
4.A
5.A
2.0 2nd Perform cooperatively in dramatic play
Explore space using controlled movements with some guidance
1.0 1st Engage in dramatic play
Demonstrate spatial awareness using safe movements
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