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Needs related to student achievement data 
 

South Early College High School is a TEA designated early college high school in partnership with 
Houston Community College. Our students can graduate with their associate’s degree prior to 
graduating from high school. We currently offer the Engineering Foundations and Business programs 
of study. During the 2025-2026 SYR, South Early College High School was rated “A” based on TEA 
accountability system. Our campus serves 540 students in grades 9th through 12th, where 4% are 
identified as SPED, 21% identified as Emergent Bilingual, 7% identified as 504, 17% are identified as 
Gifted and Talented, and 1% are Dyslexic.  

 

In 24-25, 49% of our graduating class attained an associate’s degree. To improve our associate’s 
degree attainment, our focus is to deliver high quality Tier 1 instruction in ELA and Math with a focus 
on writing through all content areas and impact the English proficiency of our Emergent Bilingual 
students. In 24-25, our campus was rated a “B” on the Special Education folder review. To improve in 
this area, we will focus on the Quality of Instruction through effectively written IEPS and consistent 
documentation of accommodations in PowerSchool which will increase SPED achievement on EOC. 
With a focus on ELA and Math, our students will be able to demonstrate proficiency in TSI in order to 
enroll in college level courses required for the associate’s degree.  

 
TSI Achievement data  

 
 
 
 
 
 



EOC Data  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



TELPAS Historical Data 
 

 
       
CCMR Predictor for 24-25 School Year Data 
 

 

Needs related to improving the quality of instruction 

 Enhance the quality of instruction across all EOC-tested subjects (Algebra I, Biology, U.S. History, 
English I, and English II) by effectively implementing the HISD curriculum and College Board resources. 

 Close learning gaps for students in special populations, including Emergent Bilinguals (EBs), Special 
Education (SPED), Dyslexia, and 504 students. 

 Strengthen the co-teaching model and build the instructional capacity of SPED teachers to more effectively 
support student learning. 

 Ensure vertical alignment of curriculum and planning in ELA and Math to meet college readiness 
benchmarks. 

 Improve lesson internalization with a focus on differentiated instruction, rigor through purposeful 
questioning, and instructional adjustments driven by aggressive monitoring. 



System evaluation (philosophy, processes, implementation, capacity) 
 Strengthen the PLC structure by grade level to support campus-wide instructional practices and provide both 
academic and social-emotional support to students. 
 Build teacher leadership capacity to lead professional development, facilitate PLCs, coordinate Advisory, and 
host grade-level parent meetings. 
 Implement technology applications and software with fidelity to enhance individualized instruction and student 
engagement. 
 Restructure Advisory periods to provide targeted academic support and promote social-emotional development. 
 Replace Study Labs with Grad Lab to offer structured academic intervention and credit recovery support. 
 Ensure consistent implementation of student speaking and writing best practices across all content areas,  
 Identify and support at-risk students through grade-level PLC discussions and Student at the Center meetings to 
proactively address academic, attendance, and SEL concerns. 
 Maintain strong collaboration with HCC partners, including the liaison, advisors, coaches, professors, and 
South Campus leadership, to support student safety and academic achievement. 
 Increase parent engagement through regular grade-level parent meetings, Panther Chats with the Principal, 
campus events, consistent teacher communication, and excellent front office service. 
 Enhance dual credit enrollment processes, including TSI preparation, testing, course registration, and progress 
monitoring in collaboration with HCC dual credit teams. 
 Establish systems to track student progress in dual credit courses, including attendance and academic 
performance, through structured support during Advisory. 
 

 

Key Actions (Briefly state the specific goal or objective.) 

1. Develop staff instructional capacity by ensuring the delivery of high-quality Tier 1 instruction across all 
content areas. 

2. Ensure compliance and alignment with IEPs, including effective development, dissemination of relevant 
accommodations/modifications to staff, and accurate documentation in PowerSchool. 

3. Increase the number of students who are TSI-ready in both Mathematics and English. 
4. Improve English language proficiency for Emergent Bilingual (EB) students through targeted instruction 

and support. 
5. Increase successful completion of dual credit courses, ensuring students earn college credit while in high 

school. 

 

 

 

 

 

 



25-26 South Early College High School Action Plan 
 

KEY 
ACTION 

ONE 

Key Action (Briefly state the specific goal or objective.) 

Elevate the quality of Tier 1 instruction through intentional coaching, planning, and 

effective lesson internalization. 

In alignment with the district's commitment to rigorous, high-impact teaching, this 

objective focuses on developing instructional excellence through intentional support 

systems, ensuring that all students are engaged in grade-level, standards-based learning 

that prepares them for college and career readiness. This includes using real-time data, 

aggressive monitoring, and strategic feedback cycles during PLC. 

Indicators of success (Measurable results that describe success.) 

● By December 2025, 70% of teachers will meet or exceed a 9+ average, 
reflecting consistent instructional alignment across classrooms. 

● By May 2026, 80% of teachers will average 11+, demonstrating strong 
proficiency in delivering high-quality instruction campus-wide. 

● Campus IRT composite scores will average a 10 by December 2025, and to 11 
or higher by May 2026, indicating sustained instructional growth and improved 
teacher practice. 

Specific actions – school leaders (What specific action steps will the building leaders take to 
accomplish the 
objective?) 

● Set the instructional vision through consistent modeling of best practices and 
expectations. 

● Implement a structured walkthrough and feedback system with weekly SPOT 
observations 

● Celebrate excellence through teacher recognition systems and peer-led 
instructional rounds. 

● Use data from observations to drive planning, reteach strategies, and small group 
instructional focus. 



Specific actions – staff (What specific action steps will the staff take to accomplish the objective?) 

● Maintain rigorous planning with MRS-aligned lesson annotations, exemplar DOLs, 

and small group structures. 

● Embrace coaching feedback and take initiative to refine instruction. 

● Actively contribute to PLCs by sharing strategies and reviewing student data. 

● Participate in all PD sessions and apply new strategies consistently in classroom 

instruction. 

 

 

 Key Action One: 

Sta

ff 

De

vel. 

Who: All Staff 

What: Professional Development 

When: Beginning of year, weekly PLC, monthly faculty meeting, one-on-one conferences 
with Appraiser, BOY and MOY T-TESS conferences, HISD PD designated days 

Where: South Early College High School 

Bu

dge

t 

Proposed item Description Amount 

Staff development 
TLAC strategies videos on TEA website, 
Uncommon Schools instructional videos 
on YouTube  

0 

Materials/resources 
Bins, White Boards, Highlighters, Dry 
eraser Makers, Binders, tabs, sheet 
protectors,  

$3000 

Purchased services 
N/A None 

Other 
  

Other 
  



TOTAL $3000 

Funding sources: 



 

KEY 

ACTION 

TWO 

Key Action (Briefly state the specific goal or objective.) 

Increase dual credit participation and preparedness through enhanced advising, 

student monitoring, and instructional alignment. 

In alignment with the district’s vision for Early College High Schools and the CCMR 

framework, this objective focuses on expanding equitable student access to dual credit 

opportunities by strengthening onboarding, instructional support, and personalized 

academic advising. 

Indicators of success (Measurable results that describe success.) 

● Indicator #1: By May 2026, campus will see a 10% increase in the number of Cohort 2028 
(Sophomores) earning a minimum of 9 college credits through HCC Dual Credit, 
compared to previous year of 71%. 
 

● Indicator #2: By May 2026, campus will see a 10% increase in the number of Cohort 2027 
(Juniors) earning 12+ college credits through HCC Dual Credit, compared to previous 
year of 52% . 

Specific actions – school leaders (What specific action steps will the building leaders take to accomplish 
the objective?) 
 

TSI Testing & Support 
 Schedule TSI testing opportunities strategically throughout the year. 
 Launch TSI prep sessions for Reading, Writing, and Math to meet dual credit readiness 

standards. 
 Regularly assess readiness through diagnostics and adjust support accordingly. 

Data-Driven Planning:  
 Use Canvas and grade reports to flag students at risk of not earning credit and adjust 

support plans accordingly. 
Teacher Professional Development 

 Offer PD on expectations for dual credit, OnRamps, and AP course rigor. 
 Train teachers to guide students through Canvas tracking and effective communication with 

professors. 
Monitor and Support Student Progress 

 Implement an Early Alert System to catch academic struggles before grades are posted. 
 Partner with HCC staff weekly to monitor Canvas engagement and coordinate support. 

Student & Parent Communication 
 Host TSI/dual credit info nights to explain processes, deadlines, and college-readiness 

expectations. 
 Conduct monthly 1-on-1 student meetings to review goals, pacing, and performance. 
 Celebrate milestones (i.e., students earning 9+ or 12+ credits) through public recognition 

and family outreach. 



Specific actions – staff (What specific action steps will the staff take to accomplish the objective?) 

Conduct Regular Grade Progress Meetings 
 Facilitate biweekly grade checks in Advisory, tracking Canvas assignments and feedback. 
 Use data to initiate follow-ups and communicate concerns with students and families. 

Teacher Professional Development Implementation 
 Participate in PD and apply strategies for supporting dual credit learners in Canvas. 
 Assist students in emailing professors, tracking deadlines, and understanding grading 

expectations. 
Monitor and Support Student Progress 

 Share early alerts with campus support teams for students earning <75%. 
 Adjust instructional or tutorial support as needed. 

Student and Parent Communication 
 Reach out to parents during dual credit milestones and challenges. 
 Document communication in a shared campus tracker or CRM tool. 

 

 Key Action Two: 

Sta

ff 

De

vel. 

Who: All staff and administrators 

What: Professional development 

When: Beginning of year, weekly PLC, monthly faculty meeting, one-on-one conferences 
with Appraiser, BOY and MOY T-TESS conferences, HISD PD designated days, quarterly 
check-ins 

Where: South Early College High School 

Bu

dge

t 

Proposed item Description Amount 

Staff development 
 0 

Materials/resources 
  

Purchased services 
N/A 0 

Other 
  



Other 
  

TOTAL 0 

Funding sources: 



 

KE

Y 

AC

TI

ON 

TH

RE

E 

Key Action (Briefly state the specific goal or objective.) 
 

Expand TSI readiness across grade levels to ensure students qualify for college-level 

coursework.  

This objective supports the district’s College, Career, and Military Readiness (CCMR) 

outcomes by ensuring students reach TSI benchmarks and are eligible for dual credit 

courses. The focus includes early identification, targeted instruction, and continuous 

performance monitoring. 

Indicators of success (Measurable results that describe success.) 

● By May 2026, 44% of Cohort 2029 (Freshmen) will be college ready in Reading and 
Writing through TSI, representing a 10% increase compared to Cohort 2028’s 2024–
25 performance which as 34%. 

● By May 2026, 44% of Cohort 2028 (Sophomores) will be TSI-ready in Reading and 
Writing, by 10% growth. 

● By May 2026, 34% of Cohort 2028 (Sophomores) will be TSI-ready in Math, 
increasing by 10%.  

● TSI Tutorials provide students with additional academic support.  
 
(*) Achievement Outcome-based Measure for Early college designation  
Specific actions – school leaders (What specific action steps will the building leaders take to accomplish the 
objective?) 

 



 
● Create after school tutorial schedule to provide students with additional support. 
● Integrate TSI indicators into instructional pacing guides by October. 
● Review TSI data and identify target students monthly in collaboration with HCC 

coaches. 
● Plan and execute bootcamps in December 2025 and March 2026. 

 

Specific actions – staff (What specific action steps will the staff take to accomplish the objective?) 

● Use TSI pre-assessments to group students and reteach during tutorials. 

● Monitor APEX/Khan usage reports every 2 weeks. 

● Attend vertical content meetings to align core content to TSI readiness skills. 

 

 Key Action Three: 

Sta

ff 

De

vel. 

Who: All staff and Administrators and HCC Coaches, dual credit liaison, HISD CCMR team 

What: Professional Development 

When: Beginning of year, weekly PLC, monthly faculty meeting, one-on-one conferences 
with Appraiser, BOY and MOY T-TESS conferences, HISD PD designated days 

Where: South Early College High School 

Bu

dge

Proposed item Description Amount 

Staff development 
HCC requirements, ECHS blueprint, TSI 
training 

0 

Materials/resources 
Accuplacer website, TSI website, APEX 
TSI, Khan Academy 

0 



t Purchased services 
N/A 0 

Other 
  

Other 
  

TOTAL  

Funding sources: 

 
 
 

KEY 
ACTION 
Four  

Key Action (Briefly state the specific goal or objective.)  

Strengthen 9th and 10th grade students’ writing skills through focused 
instruction and practice on Extended Constructed Responses (ECR). 

Focusing on Extended Constructed Responses (ECR) supports our goal by developing 
students’ ability to write with clarity, structure, and depth. It enhances critical thinking 
and communication skills, which are essential for success on STAAR, in core content 
areas, and in preparing students for college-level writing. 
 
Indicators of success (Measurable results that describe success.)  

 By May 2026, 75% of ninth grade students will score 6 points or higher on their 
district ECR. 

 By May 2026, 75% of tenth grade students will score 6 points or higher on their 
district ECR.   

Specific actions – school leaders (What specific action steps will the building leaders 
take to accomplish the objective?)  

 Facilitate professional development on effective Tier I writing strategies. 

 Monitor implementation through regular classroom walkthroughs, SPOT 
observations, and formal observations to provide timely feedback to teachers. 

 Create a data review calendar and lead data meetings with grade-level teams to 
analyze DOL data and district assessments. 



 Recognize and celebrate student and teacher progress toward reading growth 
goals weekly. 

 
Specific actions – staff (What specific action steps will the staff take to accomplish the 
objective?)  

 Writing Calibration: 
All grade-level teachers will engage in monthly writing calibrations during PLCs for 
RLA, Science, and Social Studies. 

 

 Professional Learning & Collaboration: 
Actively participate in professional development and collaborative planning 
sessions focused on reading growth and data-driven instruction. 

 Data-Driven Instruction: 
Monitor student progress through daily DOLs, as well as formative and summative 
assessments, to inform instructional decisions. 

 
 Key Action Four: 

Staff 

Devel

. 

 

Who: All staff and Administrators  

What: Professional Development 

When: Beginning of year, weekly PLC, monthly faculty meeting, one-on-one 
conferences with Appraiser, BOY and MOY T-TESS conferences, HISD PD designated 
days 

Where: South Early College High School 

Budg

et 

 

 

Proposed item Description Amount 

Staff development 
Focused on how to use rubric to grade. 0 

Materials/resources 
Student Writing 0 

Purchased services 
N/A 0 

Other 
  



Other 
  

TOTAL  

Funding sources: 



 

 

 
 
 

Action Plan Rubric School: South Early College High School 
 low Basic high low Proficient high low Advanced high 

Needs 
Assessment 

Action plan is based on a current 
needs assessment; however, the 
authors do not provide specific 
data or evidence to support the 
need. Student academic 
achievement and quality 
instruction are not the central 
elements of the assessment or 
there are insufficient data. The 
action plan includes a summary of 
the School’s needs. It is unclear 
whether addressing the needs 
outlined in the needs section will 
actually help raise student 
achievement or help the 
organization reach its other goals. 

Action plan is based on a current needs 
assessment. The authors use data to determine 
core needs. Student achievement data inform the 
needs assessment. The School analyzes 
instructional delivery and describes professional 
development needs. These needs are relevant 
and significant – addressing these needs will 
help raise student achievement and help the 
organization reach its other goals. 

Action plan is based on a current needs assessment. 
The needs are prioritized. The author uses both 
current-year and trend data to determine core needs. 
Student achievement and progress monitoring data 
inform the needs assessment. The School also 
reviews data regarding the quality of instruction. It 
analyzes instructional deficiencies, using multiple 
sources of data, and describes professional 
development needs. Core needs take into account the 
principles of a turnaround school and are relevant 
and significant – addressing these needs will help 
raise student achievement and help the organization 
reach its other goals. 

 low Basic high low Proficient high low Advanced high 

Goals and 
Priorities 

The goals address School core 
needs and describe actions that 
may result in increased student 
achievement. However, there are 
too many goals or too many 
“priorities,” which may lead to a 
diffusion of effort. The goals are 
vague and do not provide focus. 
The goals are described in terms of 
programs instead of practices. 

The goals focus on the most important actions 
that will lead to student achievement. The action 
plan addresses the School’s core needs. The 
plan has relatively few goals and those goals are 
easy to understand. The action plan clearly 
outlines School priorities that provide focus for 
schools’ actions and prevents a diffusion of 
effort. Goals and priorities are connected to 
practices, not programs. 

The goals address School core needs and focus on 
leverage points. Goals and priorities are developed as 
part of the vision and the long-range plan for reform. 
The goals or objectives take into account the 
experience level of the staff, maturity of the processes 
already in place, and the urgency of the academic 
situation. The plan has relatively few goals and those 
goals are easy to understand. The action plan clearly 
outlines School priorities that provide focus for 
schools’ actions and prevents a diffusion of effort. 
Goals and priorities are connected to practices and 
principles of organizational effectiveness, not 
programs. 

 low Basic high low Proficient high low Advanced high 



 

Indicators of 
success 

The action plan delineates 
indicators of success for each goal 
or objective. The indicators of 
success are not specific or 
measurable (or observable). There 
are too many indicators or the 
indicators do not allow for an 
assessment of progress before the 
end of the school year. 

The action plan delineates indicators of success 
for each goal or objective. The indicators of 
success are specific and measurable (or 
observable). The indicators include progress 
monitoring targets for continuous improvement 
(not just end-of-year targets). The number of 
indicators is not over-whelming and will not lead 
to a diffusion of effort. 

The action plan delineates indicators of success for 
each goal or objective. The indicators of success are 
specific, measurable (or observable), and rigorous. 
The indicators include progress monitoring targets 
for continuous improvement (not just end-of-year 
targets). The indicators are written in a way that 
would allow an independent, outside observer to 
assess progress. The indicators of success challenge 
the organization, but are attainable. The number of 
indicators is not over-whelming and will not lead to a 
diffusion of effort. 



 

 

 low Basic high low Proficient high low Advanced high 

S
p
ec
ifi
c 
A
ct
io
ns 

The action plan outlines actions people in the 
organization will take in order to accomplish 
the goals and indicators of success. The actions 
are not specific or cannot easily be observed or 
monitored. It is not clear whether completing 
the actions will ensure attainment of the 
indicators of success. 

The action plan clearly outlines specific actions 
people in the organization will take in order to 
accomplish the goals and indicators of success. 
These actions can be observed or easily 
monitored by an outside evaluator. The specific 
actions are comprehensive – completing the 
actions will ensure attainment of the indicators 
of success. 

The action plan clearly outlines specific actions 
people in the organization will take in order to 
accomplish the goals and indicators of success. This 
section of the action plan is written with a 
preponderance of action verbs. Specific actions can 
be observed or easily monitored by an outside 
evaluator. The specific actions are comprehensive – 
completing the actions will ensure attainment of the 
indicators of success. Where appropriate, the action 
plan includes when and by whom the specific steps 
will be completed. The specific actions include steps 
to train the staff if necessary. 

 low Basic high low Proficient high low Advanced high 

C

o

n

n

e

c

t

i

o

n 

t

o 

D

i

The school’s or department’s action plan and 
the district action plan do not work in 
reinforcing ways. There is little attempt to 
understand and include the district priorities in 
the organization’s action plan. There is 
perfunctory mention of the district-level 
indicators of success to which the school or 
department will be held accountable. 

The action plan is designed to work in concert 
with the district action plan. It supports or 
reinforces the district’s key actions while still 
addressing the unique needs of the school or 
department. The action plan addresses district- 
level indicators of success for which the 
organization will be assessed. 

Relevant central office departments are 
consulted and the specific actions of the plan will 
be supported by or reinforce the work of those 
departments. Where appropriate, the school’s or 
department’s action plan specifically refers to the 
district’s key actions. The action plan addresses 
district-level indicators of success for which the 
organization will be assessed. The action plan 
focuses on leverage points and these points 
overlap the ones outlined in the district plan. 



 

s

t

r

i

c

t 

P

l

a

n 
 low Basic high low Proficient high low Advanced high 

S
ys
te
m
s 
T
hi
n
ki
n
g 

The action plan pays little attention to system 
components or to the connections between the 
various departments in carrying out the action 
plan. The staff development plan, budget items, 
and the action plan are not tightly aligned. The 
action plan focuses on programs rather than 
practices. It does not incorporate actions to 
monitor progress or provide feedback. 

The School’s action plan addresses areas for 
improvement identified in the systemic 
assessment of organizational effectiveness. The 
action plan identifies specific staff development 
that is needed to effectively implement the plan. 
The staff development plan, budget items, and 
the action plan are tightly aligned. The action 
plan focuses on practices and leverage points. 

The School’s action plan addresses areas for 
improvement identified in the systemic assessment of 
organizational effectiveness. Relevant central office 
departments are consulted and the plan allows the 
departments to work in reinforcing ways. Goals and 
actions address major system components: 
philosophy, processes, implementation, and 
leadership capacity. The action plan outlines 
programs and initiatives in a systemic way, including 
steps to explain the rationale and philosophy, and 
actions to monitor progress and provide feedback. 
Staff development plans, budget items, and the action 
plan are tightly aligned. 



 

Progress on Action Plan Rubric 
 

 Unsat Progr essing Proficient Exemplary 
1 2 3 4 5 6 7 8 9 10 

Progr
ess on 
Action 
Plan 

● The principal does not provide a copy 
of the action plan that is color-coded 
or the highlighted copy is incomplete. 

● There is evidence that the assessment 
of progress has not been conducted 
accurately and rigorously. 

● There are several red items, or the 
red items significantly impede 
overall accomplishment of the key 
action or the principal cannot 
provide a satisfactory rationale for 
not accomplishing the specific action 
or indicator. 

● Specific actions outlined in the action 
plan and the observations of 
instruction and staff actions in general 
are inconsistent. 

● The staff has difficulty explaining 
their role in carrying out the school’s 
key actions. 

● The principal provides a copy of the 
action plan that is color-coded (green 
– completed; yellow – in progress and 
on track to accomplish; red – unlikely 
to accomplish in time allowed). 
Specific actions are highlighted. 

● There is evidence that the assessment 
of progress has been conducted 
accurately. 

● There are more than two red items; 
however, the items do not 
significantly impede overall 
accomplishment of the key action or 
the principal provides satisfactory 
rationale for not accomplishing the 
specific action or indicator. 

● There is general consistency between 
the specific actions outlined in the 
action plan and the observations of 
instruction and staff actions in general. 
Some behaviors or actual actions “on 
the court” are inconsistent with the 
assessment of progress. 

● Most of the staff can explain their role 
in carrying out the school’s key 
actions. 

● The principal provides a copy of the 
action plan that is color-coded (green 
– completed; yellow – in progress and 
on track to accomplish; red – unlikely 
to accomplish in time allowed). Both 
indicators of success and specific 
actions are highlighted. 

● There is evidence that the assessment 
of progress has been conducted 
accurately and rigorously. 

● There are no more than two red items 
and, if there are red items, they do not 
significantly impede overall 
accomplishment of the key action or 
the principal provides satisfactory 
rationale for not accomplishing the 
specific action or indicator. 

● There is great consistency between the 
specific actions outlined in the action 
plan and the observations of 
instruction and staff actions in general. 

● The staff can explain their role in 
carrying out the school’s key actions. 

 


