FBA/BIP/Progress

Monitoring Review
DAY 1. -SEPTEMBER. 28;,:2022



Today's Agenda

e Operationally defining behaviors
eUsing the ABC data sheet

eCompleting observations (do not waste your time observing unnecessary
periods or subjects)

eReviewing the essential components of measurement (frequency, duration,
intensity, and/or latency)

eUsing the ABC data sheet for the required 2 -week data collection period
eGetting feedback and clarification from teachers

eAnalyzing all data collected

eDistinguishing FBAs (initial) from Progress Monitoring (ongoing)

eHow to elicit support from administrators to get the data you need



Global Hypothesis is developed based on archival

NY S Student ID:
(|3 Regulations Standard
FBA was completed by the FBA evaluation team (e.g.,
200.4 teacher, parent, school psychologist, behavior specialist, Yes Mo
etc.) after PWHN and parental consent
FBA shall 200.4(5)(v) Reasons for Referral (2.g.. behavior impedes his/her
include, 5013 lzaming or those of others) including the identification of
but no be -3(a) the problem behavior Yes Mo
limited to:
200.1(r) Definition of the behavior in concrete terms Yes Mo
200.22 (a)(2) | Information from the teacher(s) and/or related senvice
20022 (a)(3) | providers of the student in relation to the target Yes Mo
behawviors
200.22(z)(2) Relevant information provided by the parent Yes Mo
FBA will 20022(a)2) | Information from the student (f appropriate) Yes No
be based
on multiple
sources of | 20022 (a)(3) Student preference assessment Yes Mo
data.
Archival Review of data and information awvailable in the
student’s record (e.g., standardized test, medical, social
history, present and past performance, evaluations -
202 :a:_zﬁ){a)m: developmental, educational, psychological) as related io Yes Ma
I the target behavior. This should Include Skill or
FPerformance Deficits Related to Froblem Behavior,
Identification of the contextual factors (including
cognitive and affective faciors).

200.22 {a){2) revisw and |_'ele1.r.a nt_inﬁ:-rrr.ati:-n provided by teacher, Yes Mo
related service provider, and parent
Direct observation of the student in environmeants wheare ¥ "
200.22(a) (31 | target behavier accurs s "
FEA
should
include Information about what happens in the immediate
sufficient environment grior ta the target behavior (antecedsnt)
detail o 200 (¥ ! - - Y |
=1al and environmental factors that increasss the ikefhood es °
form the 200.22(a3) | that the target behavior will happen again in same or
EEIIPEIS fara similar circemstances (reinforcing consequence)
200.22(a){2} | Frequency Yes Mo
FEA will
include a Duration Yes Ma
baseli F
5:;:;::: Intensity andfor latency fes Mo
problem ACToss sethings Yes Mo
behawiors
Across peopls es Mo
Across times of day fes Mo
Specific hypothesis [i.e.. statement regarding functional
intent of the behawvior) regarding the general condition
200 1) under which the behawvior usually occurs and prabshbly Yes Mo
consequences that serve to maintain it.
. Setting Events (this may not be applicable far all
200.22(2)2) students). If not applicable, a staterment ndicating no Yes Mo
saftting ewent was identified
Includes supports/services (e.g.. related senices,
200.22(alf2) | accommedations, and modifications) a5 deemed es Mo
necessary by the CSE/CPSE after review of the FBA
] Recommendation of alternative behavior or desired
200.10n behaviors Yes Mo




The Behavior Pathway

1. Problem

4. Setting Event Behavior

Behavior(s) that
cause a concern




Problem Behaviors

When conducting an FBA, identified problem behaviors must be:

Observable: The problem behavior must be an overt action that can be
seen.

Measurable: The problem behavior can be counted, timed or otherwise
quantified.

Defined: The problem behavior must be stated so clearly that it passes

the “stranger test” — that is, it can be accurately documented by a
person who is unfamiliar with the student




Extending general terms....

Aggressive -- hits with his fist, kicks knees with foot, slaps with open hand

Irresponsible — arrives 10 minutes late 3 out of 5 days a week, comes to class
without materials,

Disruptive Behavior — out of seat wandering around classroom, tapping
pencil, blurting out during instructional times

Inappropriate language - using curses such as

Off task - draws in notebook during independent reading, looking out the

window, playing on phone when should be completing an
assignment

Non-Compliance — yells no and put head down on desk when given an

assignment to complete, screams loudly and pushes paper
off the desk when given an assignment to complete



Example: Defining the Behavior

: Any verbalization made by the student that was not
initiated by the teacher and/or distracts others from the assigned
tasks in the classroom.

Examples: Answering a question directed to
another student by the teacher; saying a swear word; talking when the
teacher is giving directions

Non-examples: Answering a question that the
teacher directed to the child; yelling to another student during recess;
talking with a peer during group work



FBA Document
Connection
Target

Behavior
Definitions

Il Identify and Define Target Behavior [VY'S Requlation 200.1(1)]

4 Define the Target Behavior(s) in observable, measurable terms:

1
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Il Identify and Define Target Behavior [NYS Requlation 200 1(7)]

ﬂ

Define the Target Behavior(s) in ohservable, measurable terms:

Inappropriate language defined as curse words, engages in immature discussion, and
makes negative comments to refuse academic task using a rude and impolite tone of voice
and without responding to redirection. For example, he will talk back and resist by saying
“'m not going to do this" to the teacher, call out names to other students by saying ‘youe a
loser”. NS sensifive words in an insulting manner like nigga” to the teacher.

"

Non-example: WO akes commens or asks questions regarding the requested fask
but complies with the demand.

AAK/ QAT T AN

Il Identify and Define Target Behavior [NV Requlation 200.17)]

Define the Target Behavior(s) in obsevable, measurable tems:

Noncompliance as defined as any response that does not match delivered instruction within 60
seconds. Example Wher.says no, shakes her hiead no, says | am not doing " ums the
screen 0ff and does not respond fo her name being called

Non-example: Wher.may not answer to her name being called but shows her work when
called on




Antecedents




4. Setting Event

2. Antecedent

Preceding events
that trigger the
problem behavior

1. Problem
Behavior

3. Consequence
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Antecedents: Essential Characteristics

Antecedents trigger or prompt behaviors

They are observable and measurable characteristics of the
environment

They are present in the environment
prior to the occurrence of the behavior

They have a directly functional cause/effect (if this, then
that) relationship to the occurrence of a targeted behavior



Antecedents: Examples

Location- density of people, type of lighting, noise level, size of
room, unfamiliarity

Activity- non-preferred, boring, lengthy, passive

Task- difficult, new, number of errors made, length (trials),
physical effort required



Antecedents: Examples

Instruction- pace, number and types of prompts, response
opportunities, teacher proximity, availability of teacher attention
or schedules for other forms of reinforcement

People- teacher directives, verbal/non-verbal prompts, tone of
voice, past experience, unfamiliarity



Antecedents

Examples

Teacher directive

Independent work longer
than 10 minutes

Noise volume

Physical proximity of Mrs.

Jones

Non Examples

Uninvolved parent

Unmotivated student
Auditory sensitivity

Angry, sad, frustrated
(emotions)



Example...

When given a teacher directive to
begin independent work (antecedent)
Travis will remain off-task, leave his
space and engage his peers

(problem behavior).



FBA Document Connection

Antecedent

. Antecedent Anabysis:
Surmmarize whoat occurs PRICR to the behawvior e whers, wwhen, who. and wiai)

O Classroom O caofeteria C1_&rs room

O Holbwe oy O rAwusis 1 _Physical BEducation
O Playgrowna O Computer 1 PFuu

O Bathroom O Liorary O Other:

Locaficonis] im which the behardior most often ccocurs: (check all that apply)

f relmwvant, describe the environment caszed on any cbhsercabole characteristics [2.9., density of paeopba,
noize lewel, size of rococm, unfamiliarty]:

when does the oehavicr most often cocour ([check all That opply )
O Aarival in fhe morming O During @ particular subjsct:

O _Lunch fime

L1l _ngepenaiens work
i
Doy of wra ek

O During a particular activity (e.g.. lengihy. passive):

nin the alhaeony L =1 ]
nin the classroom [ = ]
Time of day:

Personis) nwvolved price 1o when e benhavior most often ococurs:

Taomohner: Peer:

Teooher grde/assistant: Related Eenvice Provider [e.g., O©T, Speech):

other:

f rel=wvant. describe spacifics choaroctenstics je.g..
o type of drective/instrection (mote:

vpe of prompt,. tone of voice]:

spacific type of task [e.g., difficulty,. new.
nwmoer of emors made, length)

Sxpevencs. unfamilarity]:

AncaiaDiity of teachner's attention:

ather:

Changes N the environment prior o whan the oenoardicr most often ococurs

Aantecedent analysis surmmmory:

El

a. Antecedent Anclysis:
Surmmarize what occuwrs PREEOR to flhe behavior [fe wvhere wwhen wvho, aond wwhod]

. Classroom O afetana L1 _&art room

0 Halkawony: O hasic 1 _uPhwsicol Bducofion
O Flaygnound O Computer 1 _Fale
0 Bathroorn O Lubrary [E E=TrT=—s

Location|s] in which the benovior most offen ccours: (cheack all That apphy])

F relewvant, gescrice e environmmeaent cassed on oOny oosersaolse chanocrieristics |e.g.. densiry of pecpis,
noise lewel, sive of rcom. unfamiiarnty):

Class is of a regular size. Tharae are 10 to 15 students in the classroom. Students are sitting
am appropriate distance from one another. The classroom is relatively ooisy and students are
conversing with one ancothaer.

When does the behavior meost often occcur (check all that apgsie]
Clnduwineal #m Fhe morming OO DuUnirg a parti Cukar subjacr:
OO Lo firres:

O Dunmg a particukor acthny (e.g.. lengltisy, passive]:

1~ Iindependent waork 1 Tromnsitor m fhe Faalhesoy £ =] ]
O ther 1 Tramnsithor im fhe chossroom L To i)

Doy of wesesic Time of clarys

Teacher A, [——H

Parson|s] involrved pricr Towhen s Dehavior meost offen oocours:

Teoaohsr aicls /ass st Relared Eervics Erocadder (2 0., T, Speschi)l

TheEr

T relewant, gescrices soecifics chanocreristics =g poEl sxparisncs, unfamiiant,

specific mhyoe of dinectivesdnsimecrion (nores
ooce. type of prommpt, tone of woicsa]
specific ryp= of task |e.g.. difficury, news,
murmiber of erors made. lenging

MIChOs s easiy Nggensed wiern asksd 1o
compiete his assignments parrficulany, recoirgL
WA TN, S et

SAceoilaoing of tfeacners arrenticn:

Rl gl

Chnanges in the ercvirorsment prior 1o winen 1he benasior most often oococur

Antecedent analysis sumemory:
= = gven insmecrions 1o commplaete assignments, he uses inappropriare iarngooge 10
teacmers.




Consequences

push here \




4. Setting Event

2. Antecedent

1. Problem
Behavior

3. Consequence

Events that occur
after the behavior
because of the
behavior
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Consequences: Essential Characteristics

They occur following behavior

They either:
Are observable and measurable reactions in the environment, or
Create an internal state of pleasure or remove an internal state of discomfort

They are functionally related to behavior in that a behavior is said to cause the
consequence to occur

Consequences have a functional relationship to the behavior.

Consequences may sustain or strengthen that behavior (reinforce) - increases the likelihood behaviors will be
maintained and occur in the future.

Consequences may weaken or suppress that behavior (punish) - decreases the likelihood behaviors will be
maintained and will NOT occur in the future.




4. Setting Event




Consequences: Examples

teacher attention (smiles, prompts, scolds)
peer attention

being ignored or left alone

being sent away

getting a toy, or a good grade

a satisfying level of physical activity



YOUR TURN - Consequences

During recess, when peers tease him, Ben hits his peers and they
leave him alone.

During reading, when asked to read aloud Tracy tells jokes, the other
students laugh, and she is sent to the office.

During circle time, when praised Jessie starts crying, the teacher stops
circle time and comforts her.



-

Conseguences Analhysis:

What typically happens AFTER the behawvicr occurs? jie. reaction from peers, reprimand,

igmoring, remouwal, mic_|

wWno usually imfercenes [reacts/respond] after the benavior occurs:

Taachar:

Peer

Teachsar aidesassistant:

Related Service Provider [=.g., OT. Speasch):

othar

wWhnat erwvirconmeaental changes oscur afrer the behowine

O ~gunr artention [e.g.. redirect, promgt.
comestive feedoack, reprimand]:

L0 ocemara o complete task is removed o
reduced:

O Feer affenfion [2.g.. smi=., laugh. ory):

0 Acult attention s remowved (2.g.. feacher walks
aweay, teacher stops Taking)

L Dasired activity:

L =tucent iz sent out of Tha classroom

] D=sired cbject/itam:

O other

Consequence analysis surmmory:

Consequences Analysis:

Ignorng, remcwal, eho)

What typically happens AFTER fhe behavior occurs? [Le reaction from peers, reprimand,

Who usualy imfervenes (reactsfsrespond) affer the behavior ococuwrs:

Teacher:

Paar

Teacher gidesfassistant:

Relared Tervice Provider (e.g., OT. Speech]:

Sther:

[

wWihat envircnmental chaonges ocour after the hehowios

come e feedbock. reprimand):
i to complete his

classwork assignmenis_

O A _Acnur attention [2.g.. redirect, prompt. O % Demand 1o compiate task is remowved or

reduced:

KEHKX reported that she would take xxsxs
phone away or he would be remowved from
activities when he does nof comply.

O Feaer atrtantion [2.g.. smile, laughn, org

O Adult atfention is remaowved [e.g.. Teacnar walks
anveay. teacher stops talking):

O Desired act

O _=tndlent is sent out of the classroom

O Desired oojects/item:

=T cer

Conseguence anabysis surmimaarys
The teacher and staff respond fo

tosks.

By verkzally reprimmanding, confiscating his phons.

oF removing him from the class. XXEXNXE aobtains the teachsrs attention and avoidiezcape

FBA
Document
Connection

Consequence




Setting Events

.

AN\



4. Setting Event

Events that affect the
reinforcement value of
maintaining
consequences

2. Antecedent

1. Problem
Behavior

3. Consequence
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Setting Events: Essential Characteristics

They can be environmental, social, or biological in nature
They are present prior to the occurrence of the problem behavior

They increase the probability the antecedent will trigger the
behavior by increasing the anticipated value of the reinforcing
consequence



oo S e e 1. Problem
4. Setting Event ——)> 2. An UYL Behavior

affect the expected reinforcement value ofithe conseque

Setting events may either increase reinforcement value or
decrease reinforcement value

» Steven spends the weekend at home with his parents who do not give him much attention, therefore
on Monday he engages in attention seeking behavior because the teacher's attention is more
reinforcing due to lack of attention throughout the weekend.

» Steven spends the weekend with his grandparents who give him lots of attention, therefore on

Monday he does not engage in attention seeking behavior because teacher attention is not as
valuable to Steven.




Setting Events: Examples

Fatigue (lack of sleep)
Hunger (lack of food)
Illness

Medications
Menses

Allergies

Subject area

(Math or Reading?)

)

Staffing pattern
Previous conflict
Transitions

Time of day

Changes 1n other
environments (parental
relationships, moves,

deaths)



Examples:

Previous arguments with staff
Bullied on bus ride

Arriving at school with

incomplete homework
Headache

Morning conflict at home

Non-Examples:

Birth order

Autism Spectrum Disorder
Emotion dysregulation
Poor social skills

Low academic ability
Race/Ethnicity



Setting Events: Examples

Kevin is more likely to put his head down and close his book during
afternoon classes.

Kyrie is more likely to refuse directions and use profanities when
Steph, LeBron and Kawhi are present.

When Carla has spent the weekend at her father’'s house, she is
more likely to argue with Mr. Jefferson and refuse to follow his

directions.



FBA
Document

Connection
Setting
Events

| |
Sefling Event: List or summarize any influencing factors that may relate to target
behavior(s). Influences can be student’s skills, nealth/medical, daily routings, relafionships,

recent of ongoing eventsin fhe stuhen’r's life, etc. {NYS Requlation: [200.1{r], 200.22(a) [3)]}

Setting Event: List or summarize any influencing factors that may relate to target
behaviors). Influences can be o student'slls, health/medical, daily routines,
relationshios, recent or ongoing events in \aestudent's ife, etc. (NYS Regulafion: [200.1{1),

200.22{al [3]]}

m target behavior is more likely to occur during math and reading and
writing tasks. The behavior may be subject to poor sleep patterns, unstable
relationghip with his family memberg, and low perception of himself.

i
Tt

(=lnhnl Hennthesic






4. Setting Event 2. Antecedent 1. Probl_em 3. Consequence
Behavior

5. Functio

The type of
reinforcement the
behavior achieves

for the student.
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Possible Functions of Behavior oo

(Or, the various ways reinforcement can grow and sustain a behavior)

Problem
Behavior
) p— cocapr ' 5.
Something Something

Avoid

Stimulation/ - Tangible/




Common Functions of Behavior

To Obtain/Get : To Avoid/Escape:
Peer attention Peer attention
Adult attention Adult attention
Desired activity Difficult Task
Desired object/ items _
Sensory stimulation: auditory, tactile, etc. Boring Task
Easy Task

Physical demand
Non-preferred activity
Reprimands

Sensory stimulation



Data Collection - Specific Hypothesis

200.22(a)(2) The FBA shall be based on multiple sources of data
including but not limited to information obtained from:

< Direct observation of the student in their natural learning
environment




Types of Observations

<« Student - ABC Observation

+»Determine hypothesized Function of Behavior -
Specific Hypothesis

<+Baseline/progress monitoring measurement
+»Frequency, duration, intensity, latency



» Frequency/Rate — count per unit time
(X times in Y seconds minutes — hour)

»Duration — The amount of time a person engages in a
target behavior

»Intensity — measures the magnitude or force of a student’s
behavior

» Latency - The amount of time that lapses between
an antecedent and when the student performs
the target behavior.

Data
Collection
Methods



Direct Observation —
ABC Recording Form

A-B-C Checklist/Duration/intensity Data for: X00000000

Start Time: LocationfSubject: Staff Initials: Irtensity

Sutting Al

Bahaviar doas not
significantly irterfere with
the student’s leaming

Teacher Ahsant
Duwmitimie [ Mo activity)

Whale Group Instruction Indreidial Instruction O
Whale Group Instruction High Moise Level m|
Small Group Instruction Vidap

Behaviar distracts other
Fros Play

Transition between sautdents in chse DGy

lacations/ activities

Studeant responds o
redimectian 1-2

Moderahe:

Geharviar interferes with e
studant's leaming

Nates for Setting]

Antecedent {What was happening before the behavior oocurred?)
O Givan Direction | please describe balow| O
O Aukad to wait (pleass describe balww) (please describe below) person
| Prafarred activity interrupted |plesse ] Gitven a task [pleate describe O
describe halow| bedaw) O N .
O Artivitytem denied {Bald “no”) {please O Attention Grean ta Others helaw) ﬂ?r:rr}m?ms after 54
describe hebow] Scunre-.
Notes for Antecedent:

Grean amsntancs/cormaction [} Praence of a specific

Baherviar disnuphs studenis

Werbal redirection in the: clagsmom

Other {please desribe

Behaviar sgnificarchy
irterieres with the student's
l=arning and learring of
athers

Beharvior causes
destruction in the dase.
orun of Gauses disrupdon
i oomman aneas of the
sctiaal

Student doas nal respand
o redirection and behaviors
ascalabe

O Verbal redirsction
|please describe below)
O Pyl

assEl prompt

O lgnored problem
behasiar

O

{please describe below) O

O

Conseguence (What happened after?)

Removed fram activity/location a Calming'saothing: werbal/ physical/hath
Peer remarksflaughter_iPleass daweribe balow)

Giwan anather taskfactivity (please [ Other {Please describe belaw)

despribe hekw]

O

Irtermuptedf Hocked and redirected

Notes for Conseguence:

W] Stopped
O Continued
O Escalated

Notes for Response to Comseguence:




Student Name:

Direct Observation —
ABC Recording Form

Behavior of Concern:

Date:

Time:

Location Setting:

Date:

Tima:

Location Setting:

Antecedent (before behavior)

Behavior

Consegquences (after behavior)

Antecedent (before behavior)

Behavior

Conzequences (after behavior)

c Given direction'task/activity
Askad to wait

Wew task/activity

Difficult task/actmaty
Praferred activity mbsrmupted
Aptivity Trem demad (told “ne™)
Loud, noisy environment
Given assistance’comaction
Transition betwaen

locations/activities

C Attention given to otherz

C Prazancs of specific person

C Attention not given when

wanted

c Laft alone (no mdrv, attention)

c Laft alone ino approp. actvaty)
Orhier:

O
O
O
i
O
i
i
O

c Kafuzing to follow directions
c Making varbal threats

c Disrupting class (deseriba)
c Crving'whming

C Sereanung vellmz

C Scratching

c Biting

C Spithng

o Kicking

& Flopping

c Fumming away boltmz

& Destroymg property

c Flippmg fumrture

o Hittmg Salf

c Hittmg Others

o Verbal Refuszl

Orther

o Verbal redirection
c Physical assist/prompt
c [gnored problem behavior
c Kept demand cn
c Uzed proximuty confrol
¢ Verbal reprimand
c Kamoved from activity/location
C Grven another task zctivity
c Intermupted blockad and
redirected
c Left alone
C [solated within clazs
C Lozz of privilege
c Calming/soothing:
varbal physicalboth
C Peer ramarkslTanzhter
c Tmme-out (duration)
Orther

c Given direction'task/activity
Askad to wait

Wew task/activity

Difficult task/actmaty

Praferrad activity mtsrmupted
Aptivity/ Ttam daniad (told “ne™)
Loud, noisy environmant

Given assistance’comaction
Transition betwaen
locations/activities

Attention given fo otherz
Prazanca of specific parson
Attention not given when wanted|
c Laft alone (ne mdrv, aftention)
c Laft alone ino approp. actvty)
Orther:

nooonoDnD@pan

nn

n

o Refusmg to follow directions
o Making verbal threats

o Disnuptng class (dascribe)
o Crymgzwhining

o Sereammg yelling

o Seratching

o Bitmg

o Spitting

o Kickmg

o Floppmgz

o Bunng away/ bolting

o Destroymg property

o Flipping furniture

o Hittmg Self

o Hittmg Others

o Verbal Eefuzal

Cher

o Verbal redirection
c Physical assist/prompt
c [gnored problem behavior
c Kept demand cn
c Uzed proximuty confrol
c Verbal reprimand
c Kamoved from activity/location
C Grven another task zctivity
c Intermupted blockad and
redirected
c Left alone
C [solated within clazs
C Lozz of privilege
o Calming/scothing:
varbal physicalboth
C Peer ramarks/lTaughter
c Tmme-out (duration)
Orther

121k
™

il
T Mk

Intenzity: Obzerver:

__Low
__ Modmm
_ Hizh

NotezHypothesized Function:

Intenzity: Ohszerver:

__ Low
_ Medmum
__ Thgh

Notez Hypothesized Function:




Specific Hypothesis Summary. Statement Regarding Functional Intent of the Behavior:
Complete the chart below for target behavior and fill in the hypothesis statement for
target behavior. {NYS Regulation: [200.1(r]]}

Target Behavior #1

During ., when [antecedent), [student’s name) will engage in (target
behavior], in order to (function). The behavioris most likely to occur when F BA
seffing event.

Target Behavior #2

During ., when [antecedent), (student’s name) will engage in (target DOC U m e nf
behavior], in order to (function). Th|e behavior is most likely fo occurwhen C n n fi n

setting event.

Specific
Hypothesis

Specific Hypothesis Summary. Statement Regarding Functional Intent of the Behavior:
Complete the chart elow for target kbeh and fill in the hypothesis statement for
farget behavior. {NYS Reguiation: [200.1{r]]}

Q O O

When XXXXXXX is given instructions to complete assignments, XXXXX h'ill engage

in using inappropriate language, in order to escape, and receive attention. The
target behaviors are most likely to occur when instructed to complete an
assignment for reading, writing, and math and when he indicates a poor night sleep

Q Q

Indicate one or more possible functions of the behavior:

Ezcape X Attention X Tangible Sensory




FBA Document
Baseline Data

Connection -

. Baseline Data [NYS Regulation: 200.22(a) (3)]
Inciude any baseline grophs for target behovior

A two-week sampling of data revealed

Q. Baseline Data [NYS Regulation: 200.22(a) (3)]

Include any baseline graphs for farget behavior

Frequency
[How often the behavior
acouwrs)

Duration

[How lang the benavior [asts)

Intensity
(How lang it fakes behavior
to begin after figger
If latency & nof part of the
obsenvafion of behaviar
include statement hers:

Target Behavior |

Targef Behavior 2

Frequency of the behavior [how offen the behavior cccurs):

3 times per period

5 days a week

? periods o day

45 times a month

Duration of the benavior (how lang the behavior lasts):

minvtes per period

minutes: Approximately 40 N/A | hours

activity/task

If applicable, latency of behavior [how long it takes behavior fo begin after frigger):
Lotency data was not included becouse the durafion of farget behavior can last
approximately 40 minufes per pericd in which the student dossn 't engage in the required

Define intensity of target behavior and select intensity based on level of disruption,
interference and/or danger to s=if or others

1 Mild

2 Moderate

3 Severe

|:| Behavior does not significantly

interfers with the student's
leaming

|:| Behaviorimpacts/distracts
other students in close proximity

D Student responds fo

|:| Behavior interferas with
the student's leaming

|:| Behavior impacts/disrupts
students in the clossroom

D Student responds affer 3-4
redirection

|:| Behavior significantly
interferes with the student’s
lzaming and learming of
others

|:| Behavior causes
destruction in the class-room
or causes disruption in

1 Mild

2 Moderate

3 severs

O BEehavior does not significantly
interfere with the student’s
eqrning

O Eehavior impacts/distracts
ather students in clgse_proximity

O 3tudent responds to redirection

1-2

[0 Behavior interferes with
the student's learning

00 v Behavior
impacts/disrepts students in
the clossroom

oy Student responds after 3-
4 redirection

O Behaviorsignificantly
interferes with the student's
earning and learming of
athears

O Behavior causes
destruction in the close-room
arF causes disruptlionin
commeon areas of the school

O Student does not respond

to redirection and behaviors
acrrlmta




Archival Data Sources
to Inform Global Hypothesis Statements

Academic Assessments & Supports
Behavior Checklists & Supports
Strengths Inventory

Social Histories

Office Discipline Referrals

Health Records

Rapport with Staff

Ways Culture May Mediate Teacher/Student Interactions
Home/School Relationship and the Ways Culture May Mediate |t




Global Hypothesis: Curtis (from Knoster & McCurdy, 2002)

Curtis is 7 years old and has been identified as having a specific learning disability in reading
coupled with records indicating increasingly problematic behavior. He receives most of his IEP
services in the general education classroom with itinerant services for reading. Curtis enjoys
physical activities (particularly soccer and baseball) as well as video games (e.g., Nintendo).
Curtis performs best in a structured classroom environment. He seems to have the most
difficulty in environments with less structure (e.g., cafeteria, playground). Curtis has had
difficulties in establishing relationships with his peers since his arrival at King Elementary
School 7 months ago. He lives with his mother and younger brother David. Curtis does have
contact with his father (who lives nearby) on weekends and occasionally during the week,
based on his father’s work schedule. His mother and father are in the process of a divorce.
Curtis’ problem behaviors generally appear related to his difficulty in gaining attention and/or
resolving or escaping difficult situations, disputes, or conflicts in a socially acceptable manner.




Global Hypothesis: Joe

Joe is 8 years old and has a reputation for displaying challenging behavior as a response to
academic demand. He has a learning disability in the area of reading and attention deficit
hyperactivity disorder. Joe is currently repeating the second grade. He was retained due to
academic failure. Joe has not responded to the Tier 2 academic and behavioral supports. Joe
receives classroom accommodations of preferential seating (up front and near the teacher),
and break passes. Joe also attends group counseling facilitated by the school social worker. He
has some mild behavioral concerns during ELA instruction related to difficulty paying attention
for periods of 10 minutes or more, but these behaviors are reasonably managed via the Tier 1
classroom management plan. His most extreme challenging behaviors occur during Math. Joe
reports enjoying and experiencing success in all special area classes (gym, music, etc.). Joe
enjoys many activities including riding his bike, playing with friends and is popular with his
peers. Joe lives with his parents and four older sisters. As a result of this retention, Joe’s
family is open to a Functional Behavioral Assessment and an Individualized Education Program.
His youngest sister is in 4" grade and ensures Joe does well on the bus ride, personally takes
him to class each morning and ensures he enters the classroom prepared. He reports to
having positive relationships with his immediate family.




FBA
Document

Connection
Global
Hypothesis

Global Hypothesis
Complete the Global Hypothesis statement by considering the broad influences such as

student skills, health, preferences, daily routines, relationships, and general quality of life.
This statement “tells the story” about the student and the general context based on the

social history, list of strengths, circumstances, and family history.

o |nclude Skill or Performance Deficits Related to Problem Behavior: nys Reg: [200.1(r] and
& 200.22(a)(2)]

zlobal Hypothesis
Complete the Glokal Hypothesis statement by considering the broad influences such as

student skills, health, preferences, daily routines, relationships, ond general quality of life.
This statement “tells the story _about the student and the general confext oased on the
social history, list of strengths, circumstances,_ond family history.

¢ |nclude 3kill or Performance Deficits Relatsd to Problem Behavior Wys zeg: [200.1(r) and
200.22(a)|2]]

ﬂ XXXXXXX performance deficit is irnpactingTuis ability to focus and learn in the
classroom setting. In addition, he is academically functioning far below grade level in
reading and math. This may be due to a medical diagnosgis of adjustment disorder,
and lead poisoning.
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Data Collection — Specific Hypothesis >

Handouts

200.22 (a)(3) The FBA shall provide...an assessment of student preferences for reinforcement.

Student reinforcement assessments:

<«Forced-Choice Reinforcement Menu
<«Reinforcement Inventory
<« Student Reinforcement Survey




Reinforcement Preferences Assessment

Who conducts the reinforcement assessment?

A member of the student’s FBA team who has a positive relationship with the
student.

What if what the student finds reinforcing is something that cannot be offered?

Be clear with the student at the onset of the assessment that you may not be
able to accommodate all preferences

Only offer reinforcements you can provide if you offer a menu of options

Which assessment should | use?

Consider the developmental level of the student and if the student’s home can
play a role in the reinforcement plan




VII. Student Preference Assessment [NYS Regulation 200.22 (a)(3)]:

FBA Document
Connection

Preference Assessment

V1. Student Preference Assessment [NYS Requiation 200.22 (3){3)]:

Michael reported that he would be mofivated by being on his phone, receiving a deck of UNO
cards, playing UNO cards and eating chips.




Questions?
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