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Instructional EvaluationSysternr

Purpose

The purpose of this document is to provide the district with a template for its instructional
personnel evaluation system that addresses tleguirements of Section 1012.34, Florida
Statutes(F.S.)and Rule6A-5.030,FloridaAdministrativeCode(F.A.C.)Thistemplate, FormIEST
2023, is incorporated by reference in Rule®A30, F.A.C., effective November 2023.

Instructions

Eachsectionwithin the evaluationsystemtemplate providesspecifiadirectionsbut doesnot limit

the amount of space or information that can be added to fit the district's needs. Where
documentation or evidence is required, copies of the source documents (e.g., rubrics, policies
and procedures, observation instruments) shall be provided at theé ef the document as
appendices in accordance with the Table of Contents.

Beforesubmitting,ensurethe documentistitied andpaginated.

Submission

Uponcompletion,the district shallemailthisform andanyrequiredsupportingdocumentation
as a Microsoft Word document for submissiondatrictEvalSysEQ @fldoe.org
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Instructional EvaluationSysten

Partl: EvaluationSystemOverview

In Part |, the district shall describe the purpose @ndvide a higHevel summary of the
instructional personnel evaluation system.

InVolusiaCountySchoolseducatoreffectivenesss considerecne of the mostinfluentialfactors
affectingstudentachievementmakingactionablemeaningfuffeedbackhat increaseemployee
engagementretention, and performanceof the highest priority. Theprofessional growttof our

educators is an ongoing focus embedded into the evaluation procéss.Volusia System for
Empowering Teachers (VSET) is designed to suiopdy for rich and productive discussions
0SU6SSYy 20aSNBSR LISNE2YYSt YR S@lfdzr G2NR |y
growth. Our goal is to promote innovative and effective instruction in every classroom. We will

& dzLJLI2 NIi SR dzO | @ravtidinQwolrilsi® Wagsa 4 A 2 Y | f

1) Jobembeddedprofessionallearning: Byobservinginstructionalpractice,administrators
can identify areas of strength and areas for continued growth. This feedback may also
help observed personnel with professional learning for their differentiated needs.
Additionally, observation and evaluation results will help identifyrdistide and site
based disparities and needs and drive school improvement planning.

2) Evaluation: The evaluation of educator performance is based on multiple measures of
effectiveness, including administrative assessment of performance and student
achievement. The Volusia System for Empowering Teachers (VSET) is based on sound
educational principles ahcontemporary research on effective educational practices.
Instructional personnel evaluation instruments are aligned to the Florida Educator
Accomplished Practices (FEAPs) and the teaching framework found in Enhancing
Professional Practice: A Framewodk Teaching developed by Dr. Charlotte Danielson.
According to the Florida Department of Education, the Florida Educator Accomplished
t N} OGA0Sa aSNVS |a GKS adarasSQa adlryRINRA T
F2dzy RIF 0 A2y T2 Nberlpikefaratiani prag&ufsi educ&dr @ertification
requirements, and school district instructional personnel appraisal systems. (Rule 6A
5.065).

Student Growth Measure (SGM)Volusia County Public Schools uses a customized
studentgrowth measuremodelto assesgachii S I O Knfaltindstudentachievement.

Each teacher's final student growth measure score is based on an average of three (3)
yearsof data,whenavailable Aneffect sizemodelwill be usedfor the personnelassessed
onthe FloridaAssessmenf StudentThinking(FAST3cores.Studentachievemenis 35%

of the total evaluation score.

Instructional Practice EvaluationPrincipals evaluate educators based on information
gathered through observations of practice, as well as othgporting elements and
evidenceof performancethat prove professionapracticeandresponsibilities and i85%

of the total evaluation score.
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Instructional EvaluationSysten

Partll: EvaluationSystemRequirements

InPartll, the district shallprovideassurancehat its instructionalpersonnel evaluatiogystem
meetseach requirement established in section 1012.34, F.S., below by checking the respective
box.SchooMistrictsshouldbe preparedto provide evidencef theseassurances uporequest.

SystemFramework

X Theevaluationsystemframeworkisbasedon soundeducationaprinciplesand
contemporary research in effective educational practices.

X Theobservationinstrument(s)to be usedfor classroonteachersincludeindicatorsbasedon
each of the Florida Educator Accomplished Practices (FEAPs) adopted by the State Board of
Education.

X Theobservationinstrument(s)to be usedfor non-classrooninstructionalpersonnelinclude
indicators based on eadadf the FEAPs and may include specificggpectationgelated to
student support.

Training
X Thedistrict providestrainingprogramsandhasprocesseshat ensure:

U Employees subject to an evaluation system are informed of the evaluation criteria,
datasourcesmethodologiesandproceduresassociatedvith the evaluationbefore
the evaluation takes place; and

U Individuals with evaluation responsibilities and those who provide input toward
evaluationaunderstandthe properuseof the evaluationcriteriaand procedures.

Dataand Reporting

X Thedistrict providesinstructionalpersonnelthe opportunity to reviewtheir classrostersfor
accuracy and to correct any mistakes.

X Thedistrict schoolsuperintendentannuallyreportsaccurateclassrostersfor the purposeof
calculating district and statewide student performance and the evaluation results of
instructional personnel.

X Thedistrict mayprovideopportunitiesfor parentsto provideinputinto performance
evaluations, when the district determines such inpuajgpropriate.
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Instructional EvaluationSysten

EvaluationProcedures

X TheR A a (syste@anguesallinstructionalpersonnelclassroomandnon-classroomare
evaluated at least once a year.

X TheR A & (9yske@ensuesall newlyhired classroonteachersare observedandevaluated
at least twice in the first year of teaching in the district. Each evaluation must include
indicators of student performance; instructional practice; and any other indicators of
performance, if applicable.

X TheR A & (i dysteMidetidiesteachingfieldsfor whichspecialevaluationproceduresor
criteria are necessary, if applicable.

X TheR A & GeNalu&tidrfracedurescomplywith the following statutory requirementsin
accordance with section 1012.34, F.S.

U The evaluator must be the individual responsible for supervising the employee; the
evaluatormayconsiderinput from other personneltrained on the evaluationsystem.

U Theevaluatormustprovidetimely feedbackio the employeethat supportsthe
improvement ofprofessional skills.

0 Theevaluatormustsubmitawritten report to the employeeno laterthan 10days
after the evaluation takes place.

U Theevaluatormustdiscusghe written evaluationreport with the employee.

U Theemployeeshallhavethe rightto initiate awritten responseo the evaluationand
the response shall become a permanent attachment to his or her personnel file.

U Theevaluatormustsubmitawritten report of the evaluationto the district school
superintendent for the purpose B GA SgAy 3 GKS SYLX 28S5SQa

U The evaluator may amend an evaluation based upon assessment data from the
currentschoolyearif the databecomesavailablewithin 90 daysof the end of the
school year.

Useof Results

X Thedistrict hasproceduredor how evaluationresultswill be usedto inform the

U Planningof professionatlevelopment;and
U Developmenbf schoolanddistrictimprovementplans.

X TheR A & (gyde@ensudesnstructionalpersonnelwho havebeenevaluatedaslessthan
effective are required to participate in specific professional development programs,
pursuant to section 1012.98(10), F.S.
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Notifications

X Thedistrict hasproceduredor the notification of unsatisfactoryperformancethat comply
with the requirements outlined in Section 1012.34(4), F.S.

X Thedistrict schoolsuperintendentshallannuallynotify the Departmentof Educationof any
instructional personnel who

U Receivdwo consecutivaunsatisfactoryevaluationratings;or
U Aregivenwritten notice by the district of intent to terminate or not renewtheir
employment, as outlined in section 1012.34(5), F.S.

District SelfMonitoring

X Thedistricthasaprocesdor monitoringthe implementationof its evaluationsystemthat
enables it to determine the following:

U Compliancevith the requirementsof section1012.34 F.S.andRule6A-5.030,F.A.C.;

U 9 @I f dandesthid@icpfthe properuseof evaluationcriteriaandprocedures,
including evaluator accuracy and irteater reliability;

U Evaluatorgprovidenecessanandtimely feedbacko employeedeingevaluated;

U Evaluatordollow district policiesandproceduresn the implementationof evaluation
system(s);

U Useof evaluationdatato identify individualprofessionatlevelopment;and,

U Useof evaluationdatato inform schoolanddistrictimprovementplans.
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Instructional EvaluationSysten

Partlll; EvaluationProcedures

In Partlll, the district shallprovidethe followinginformationregardingthe observatiorand evaluationof
instructional personnel. The following tables are provided for convenience and may be customized to
accommodate local evaluation procedures.

1. Pursuant to section 1012.34(3)(b), F.S., all personnel must be fully informed of the criteria,
datasourcesmethodologies, angroceduresassociatedvith the evaluation procesbefore
the evaluation takes place. In the table below, describe when and how the following
instructionalpersonnelgroupsare informed of the criteria,datasourcesmethodologiesand
procedures associated with the evaluation process: classroom teachersclagsroom
teachersnewlyhired classroonteachersandteachershired after the beginningof the school
year.

Instructional WhenPersonnel
PersonnelGroup are Informed

Method(s)of Informing

A Allinstructionalemployeesaretrainedviadistrict-provided
materials on the observatiomvaluation process, and
procedureswithin the first 30 daysof schoolandbeforean
observation can occur.

A Moretrainingisavailableviaa Canvagourse.

Startofthe Schoolvear | A TheVSEHandbookspostedfor allemployeesonthe VCS

& Ongoing Intranet and the VSET Help Tab within the evaluation
platform.

A Rubrics, guides, and protocol documeats alwaysposted
andavailableto allemployeeson the VCSntranetandthe
VSET Help Tab within the evaluation platform.

Classroonand
Non-Classroom
Teachers

A Required New Teacher Trainipgpvides all new employees
anoverview ofTheFrameworlfor Teachingthe observation,
and the evaluation process.

A Allinstructionalemployeesaretrainedviadistrict-provided
materials on the observatiomvaluation process, and
procedureswithin the first 30 daysof schoolandbeforean

NewlyHired Startofthe Schoolear | . observa.tic-m can oceur.

Classroom & Ongoing A Moretrainingis availableviaa Canvagourse.

Teachers A TheVSEHandbookspostedfor allemployeesonthe VCS
Intranet and the VSET Help Tab within the evaluation
platform.

A Rubrics, guides, and protocol documeats alwaysposted
andavailableto allemployeesn the VCSntranetandthe
VSET Help Tab within the evaluation platform.

A All late hires will complete training on the evaluation
process, observatioandprocedures via Canvas courser in-
persontraining (whenoffered)within their first 30workdays
and before arobservation can occur.

A TheVSEHandbookspostedfor allemployeesonthe VCS

LateHires Within the first 30days Intranet and the VSET Help Tab within the evaluation
platform.

A Rubrics, guides, and protocol documeats alwaysposted
andavailableto all employeesn the VCSntranetandthe
VSET Help Tab within the evaluation platform.

of employment
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Instructional EvaluationSysten

2. Pursuanto section1012.34(3)(a)F.S.anobservationrmustbe conductedfor eachemployee
at leastonceayear,exceptthat a classroomeacherwhoisnewlyhired bythe district school
boardmustbe observedat leasttwice in the first yearof teachingin the schooldistrict. Inthe
table below, describe when and how many observations take place for the following
instructional personnel groups: classroom teachers, -nl@ssroom teachers, newly hired
classroom teachers, and teachers hired after the beginning of the school year.

Instructional e WhenObservationResultsare

Numberof Observations Observations

el Communicated to Personnel

PersonnelGroup

Classroomand Non-ClassroomT eachers

Thebestpracticeisto post
feedbackntothe S Y LJX 2 & S §
evaluation plan within ten (10)
businesslaysof the observation.

Hiredbeforethe
beginningofthe | 2 observations 1persemester
schoolyear

2 observations*

Hired after the | *Employees hiredafter the 100th

beginningofthe | employee workday are not | 1persemester
schoolyear observedastheywill not work 100

days within the school year.

The best practice is to post
FTSSRol Ol Ayidz2 i
evaluation plan within ten (10)
businesslaysof the observation.

Newly Hired Classroonireachers

Thebestpracticeisto post

Flicelsioins feedbackintothe S Y LJX 2 & § §

begc'ﬂggﬁzre 2 observations 1 persemester evaluation plan within ten (10)
businesslaysof the observation.
2 observations* L
Hired after the | *Employeeshired after the 100th Th? bP st p_ractlgelsto post 7 «
S FTSSRoOoFOl Aydaz d
beginningofthe | employee workday are not 1 persemester evaluation plan within ten (10)
schoolyear observedastheywill not work 100 P

businesslaysof the observation.

days within the school year.

3. Pursuanto section1012.34(3)(a), F.S. performanceevaluation musbe conductedfor
each employee at least once a year, except that a classroom teacher who is newly hired
by the district school board must be evaluated at least twice in the first year of teaching
in the school district. In the table below, describe when and how mamgnzative
evaluations are conducted for the following instructional personnel groups: classroom
teachers, norclassroom teachers, newly hired classroom teachers, and teachers hired
after the beginning of the school year.
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PersonnelGroup

Instructional EvaluationSysten

Numberof Evaluations

WhenEvaluations
Occur

WhenEvaluationResultsare
Communicatedo Personnel

Classroomand Non-ClassroomT eachers

Hiredbeforethe
beginningofthe
schoolyear

ExistingEmployees:

1FinalEvaluation

FinalEvaluation:
Quarter 4

Final Evaluation: by the last
instructionalworkdayof the school
year.

Hired after the
beginningof the
schoolyear

New Employees:

1 Mid-YearEvaluation
1FinalEvaluation

*Employeeshired after the
100" employee workday
are not observed.

Mid-YearEvaluation:

Quarter 2

FinalEvaluation:
Quarter 4

Mid-Year Evaluation: by the last
instructionalworkdaybeforeWinter
Break.

Final Evaluation: by the last
instructionalworkdayof the school
year.

Newly Hired Classroonireachers

Hiredbeforethe
beginningofthe
schoolyear

New Employees:

1 Mid-YearEvaluation
1 FinalEvaluation

Mid-YearEvaluation:

Quarter 2

FinalEvaluation:
Quarter 4

Mid-Year Evaluation: by the last
instructionalworkdaybeforeWinter
Break.

Final Evaluation: by the last
instructionalworkdayof the school
year.

Hired after the

New Employees:

1 Mid-YearEvaluation
1FinalEvaluation

Mid-YearEvaluation:

Quarter 2

Mid-Year Evaluation: by the last
instructionalworkdaybeforeWinter
Break.

beginningof the
schoolyear *Employeeshiredafterthe | FinaEvaluation: Fmal Eyaluatlon: by the last
n instructionalworkdayof the school
100" employee workday | Quarter 4
year.
are not observed.
PagelO
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Instructional EvaluationSysten

PartlV: EvaluationCriteria
A.Instructional Practice

Inthis section the district shallprovidethe followinginformationregardingthe instructional
practice datathat will be included for instructional personnel evaluations.

1. Pursuanto section1012.34(3)(a)2., F.&t leastone-third of the evaluation musbe based
uponinstructionalpractice.ln VolusiaCounty instructionalpracticeaccountsor 40%of the
instructional personnel performance evaluation.

2. Descriptionof the step-by-step calculationfor determiningthe instructional practice rating
for classroomandnon-classroomnstructionalpersonnel,includingperformancestandards
for differentiating performance.

ClassroonTeachersand Non-Classrooninstructional Personnel:

The administrator rates all components of the Volusia System for Empowering Teachers (VSET) Plan
(rubric detailed in Appendix B) at the end of the year. To determine ahgervation score,
FRYAYAAGNI G62NAR S@Ffdad dS GKS GSFOKSNRa LISNF 2 NY
observations and other supporting elements and evidence of performance that demonstrate
professional practice and responsibilities. Administrators aeaye evidence collected within the

0 S OWSENPatwhich stores the feedbadleceived from observationgnd consider additional
dataprovidedbythe teacher,consideringall interactionswith ateacherandall evidenceavailableto

inform the obsevation score, including informal classroom observations and walkthroughs.

The evaluation rubric is organized by domain and component; each component is weighted
differently for the observation score, as shown below:

Evidenceand artifactsare collectedfor & 2-& F | Bofainsl and4:

Domain 1 - Planning and Preparation - 20% Domain 4 - Professional Responsibilities - 20%
2.5% Demonstrating knowledge of content & 5.0% Reflecting on teaching

pedagogy 5.0% Maintaining accurate records
2.5% Demonstrating knowledge of students 2.5% Communicating with families
5.0% Setting instructional outcomes 2.5% Participating in a professional community
2.5% Demonstrating knowledge of resources 2.5% Growing and developing professionally
2.5% Designing coherent instruction 2.5% Showing professionalism
5.0% Assessing Student Learning

Observabldehaviorsaredocumentedthrougha 2-3/ (i | BoSdins2 and3:

Domain 2- The Classroom Environment - 20 % Domain 3 - Instruction -40%

5.0% Creating an environment of respect & 5.0% Communicating with students
rapport 10.0% Using questioning & discussion

5.0% Establishing a culture for learning techniques

3.0% Managing classroom procedures 10.0% Engaging students in learning

4.0% Managing student behavior 10.0% Using assessment in instruction

3.0% Organizing physical space 5.0% Demonstrating flexibility & responsiveness
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Within eachcomponent,eachperformancelevelisworth adifferent point valuefor the

component:
A Distinguished/Highlffective=4
A Proficient/Effective=3
A Basic/Developingl-3 yearsexperience)Needsimprovement(greaterthan 3 yearsof experience)=2
A Unsatisfactory<

To generate the observation score, the points awarded by component are bagbe ceted
performancelevel(scorel-4) andcalculatedbasedon the assigneccomponentweight. Thesumof
each componenisthentotaled to determinethe observation scalscore. Anexample igprovided
below:

Domain Component Admin Rating Weight Total

Domain 1 Planning and
Preparation 1a Knowledge of Content and Pedagogy 3 2.50% 75
Domain 1 Planning and 1k Demonstrating Knowledge of 3 2509 75
Preparation Students - -
Domain 1 Planning and . .
Freparation 1c Setting Instructional Outcomes 3 5% 15
Domain 1 Planning and - -
Preparation 1d Knowledge of Resources 3 250% 75
Domain 1 Planning and - .
Freparation 1e Designing Coherent Instruction 3 2.50% 75
Domain 1 Planning and _— - -
Preparation 1f Designing Student Azzeszments 3 5% 15
Domain 2 The Classroom .
Environment 2a Envirenment of Respect and Rapport 4 5% 20
Domain 2 The Classroom . . -
Environment 2b E=stablizhing a Culture for Learning 4 5% 20
Domain 2 The Clazsroom .
Environment 2c Managing Classroom Procedures 3 3% 9
Domain 2 The Classroom . .
Environment 2d Managing Student Behavior 3 4% 12
Domain 2 The Clazsroom . .
Environment 2e Organizing Physical Space 3 3% 9
Domain 3 Instruction 3a Communicating with Students 3 5% 15

. . 3b Questioning and Discussion
Domain 3 Instruction Techniques 3 10% 30
Domain 3 Instruction 3c Engaging Students in Learning 3 10% 30
Domain 3 Instruction 3d Using Aszessment in Instruction 3 10% 30

. . 3e Demonstrating Flexibility and - -
Damain 3 Instruction Responsivensss 3 5% 15
Domain 4 Professional . .
Responsibilities 4a Reflecting on Teaching 4 5% 20
Domain 4 Professional R
Responsibilties 4b Maintaining Accurate Records 3 5% 15
Domain 4 Professional - ; .
Responsibilities 4c Communicating with Families 3 2.50% 7.5
Domain 4 Professional 4d Participating in Professional 3 2509 75
Responsibilities Community - -
Domain 4 Professional 4e Growing and Developing 4 2505 10
Responszibilities Professionalhy -
Domain 4 Professional . - c
Responsibities 4f Showing Professionalism 4 250% 10
Total 100% 320

Theobservation scorésdeterminedusingthe chartbelow.

OBSERVATION SCORE SCALE
4 Distinguished 350-400
3 Proficient 250-349
5 Basic/Needs 150-249
mprovemnent
1 Unsatisfactory 100-149

Example:A total observationscoreof 320 calculatesto an observationcut scoreof 3 in the
Instructional Practice Score formula.
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B.Other Indicatorsof Performance

Inthis sectionthe district shallprovidethe followinginformationregardingany otherindicators
of performance that will be included in instructional personnel evaluations.

1. Pursuanto section1012.34(3)(a)4F.S.upto one-third of the evaluationmaybe basedupon
other performanceindicators.ln VolusiaCounty ,other indicatorsof performanceaccountfor
25% of the instructional personnel performance evaluation.

2. VSETncludesaDeliberatePracticePlan(DPP)weightedat 25%for allinstructionalstaff. The
DPPis scoredby the evaluator,calculatedon a 1-4 scale,usingfour establishedlevelsof
performanca Unsatisfactory(1), Basic/Needs Improvement (2), Proficient (3), or
Distinguished (4).

Professional growth planning is a process of inquiry focused on what teachers need to learn
and to do to improve their practice, resulting in improved student learning. In this process,
teachers engage in sedssessment, analysis of both quantitative andilitative data, and

the priorities of both the school and district. The DPP includes a meaningful learning cycle
that engagegeachersin learningor improvingaskillrelatedto 2 Yy $ff@ssionapractice.A
learning cycle will align with one of the roponents in the Framework for Teaching. The
teachermaywork on theactivitiesof the learningcycleindividuallyaswell ascollaboratively

with colleagues.

Theevaluatorsupportsthe implementationof the goalsand checkgprogressthroughoutthe
year.TheDPHsavehiclebywhichthe teachersetsand chartsprofessionafjrowth, reflecting

on the questions: What instructional strategy was implemented? What was learned by the
teacher?Whatwasthe impactonthe i S | O pr&dsdibaapractice™Meetingsuccesén the
professional learning activity is not dependent on student data. However, student data may
support the fact that the goals were met.

Professional learning activities provided by the district may include but are not limited to
district or schocbased professional learning opportunities for-gervice credit. Other
professional learning may consist of workshops, approved online couappspved book
studies, lesson studies, endorsement or amdcertification programs, and jeémbedded
professional learning (no iservice credit). Thesmay include but are not limitetb work in
professional learning communities, collaborative groupsl anline reading/research.

3. Description of the stefby-step calculation for determining the other indicators of
performanceratingfor classroomandnon-classroominstructionalpersonneljncluding
performance standards for differentiating performance.

Theteacherhastwo opportunitiesto submita professionalearningcyclefor reviewand
feedbackbeforethe DPRsrated, oncein Januaryandoncein March. Theadministrator
rates the DPP as part of the Ydamnd Evaluation according to the rubric below:
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Rule6A-5.030,F.A.C(Effective Novembe2023) FormIEST2023



Instructional EvaluationSysten

Unsatisfactory

Basic

Proficient

Distinguished

Missinglearning
cycle

cycle

Incompletelearning

cycle

1 completelearning

2 ormorecomplete
learning cycles (a
minimumof one of
two learning cycles
mustbe completed
by January)

C.Performanceof Students

Inthis sectionthe districtshallprovidethe followinginformationregardingthe studentperformance
data that will beincluded for instructional personnel evaluations.

1. Pursuant to section 1012.34(3)(a)l., F.S., at leasttbineé of the performance evaluation
must be based upon data and indicators of student performance, as determined by each
schooldistrict. Thisportion of the evaluationmustincludegrowth or achievemendataof the
0 S I O suitiéhRaverat leastthree years.If lessthan three yearsof dataare available the
years for which data are available must be used. Additionally, this proportion may be

RSUSNNVAYSR

0é

iKS

AYEGNHOGAZ2YFE F&aaA3YyYSyic

accounts for 35% of the instructional personnel performance evaluation.

2. Description of the stefby-step calculation for deciding the student performance rating for
classroom and noglassroom instructional personnel, including performance standards for
differentiating performance.

TheVolusiaCounty{ O K 2p2rfodnénceofa i dzR Soyhpo&eqtfor the teacherevaluation
system has been developed with the input diftrict staff, teachers, the Volusia United
Educators, and schoatiministrators. It hasbeen modified to meethe needs and valuesf
Volusia County and to comply with state law.

TheStudentGrowthMeasure(SGMf growth or achievementwill comprise35%of the total
evaluation forall instructionalpersonnel.An effect sizemodelwill be usedfor the personnel
assessednthe FloridaAssessmemf StudentThinking(FAST3coresVolusiaCountySchools
may use the VAM score the state provides wlamilable. The teachers falling into the

al A3IKE e

OFTSOGADSE

Ol G S32ANES diAStH{O KNINBS MFS (K S

categorywill receive3 pointsfor SGMTheteachersinthed b S E FAINE GSYSy ik 5S @St
category will receive points for SGM.¢ K S
receive 1 point for SGM.

7 A

GSFOKSNAR Ay (K ! yal g;

Allteacherscanreviewand correct rostersisingthe FloridaDepartmentof 9 R dzO | Rastery Q &
Verification Tool (RVTBchool administrators and district staff will review teacher input on
the RVTio ensurethat the teacherinput isaccurateandin compliancewith rosterverification

Rule6A-5.030,F.A.C(Effective Novembe2023)
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rules. Studentanustbein the sameschoolfor both survey2 andsurvey3, andonly onesurvey
to countinthe i S I O 8@Nxteacherteachesablockor semesterlongcourse. Teachers
not teachingablockor semesterlong coursecanusethe RVTto removestudentsnot enrolled

for both survey periods.

For all instructional personnel, when available, ttedent performance component will
includestudentperformancedatafor at leastthree years,includingthe currentyearandthe

two yearsimmediatelyprecedingthe currentyear. If lessthanthe three mostrecentyearsof
dataareavailableandappropriate thoseyearsfor whichdataareavailablemustbe used.For
teacherswith onlyoneyearof state-calculatedvAMdata,at least10 studentsmustbe verified
ontherosterforthed S I O WAS/MmaIRecalculatedn the final evaluation. Forteacherswith

2 years of statecalculated VAM data, at least 20 students must be verified on the roster for
thed S I O¥ASNIBeTalculatednto the final evaluation. Forteacherswith 3 yearsof state-
calculatedVAMdata,at least20studentsmustbeverifiedonthe rosterforthe i S I O WASIND &
to be calculated into the final evaluation.

Teachers newly hired to the district and veteran teachers will have the same calculations
appliedto their final evaluations.Teachersiredafter Survey3 will receivethe d O K 2state- Q &

OF £ OdzAf F A1SR 9[! x!la &a02NB Ay (GKSANI SGIfdz A2

effect size.

Forinstructionalpersonnelwho do not teach coursesissessedtby statewide orinternational
standardizedissessmentshe & O K 2ER Aeffeétsizemeasurewill be used. Forinstructional
personnel who teach VAM eligible courses according t®.8411, the state VAM score will

0S dzaSR |a RSUOUIFIAfSR 0Sft2¢ Ay GKS a{GdzRSy i
personneWwhoteachcoursesassessetty PM1landPM3,aneffectsizemodelfor assessments

will be usedasdetailedbelowinthe & { ( d#Re8oy/niancean S | & dAbe.&arinstructional
personnelwho teachcourses assessdiy EOC, AICE, AB, andFAAa proficiencymodelfor
FaaSaaySyida sgAaftft o6S dzaSR FyR FINBE RSOFAf SR
table. Forteachersthat teachcourseghat fall under more than one SGMcalculationwith at

least 10 students (VAM score, Proficiency Model, or Effect Size), the SGM that yields the
highest score will be used within the instructional evaluation.

The effect size calculation will use the formula below, where the difference in assessment
averages is divided by the average standard deviation.

EffectSize=(*1 ‘2)/,,
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D. SummativeRatingCalculation
Inthis section the districtshallprovidethe followinginformationregardingcalculatingsummative
evaluation ratings for instructional personnel.

1. Description of thestep-by-step calculation for deciding the summative rating for classroom
and nonclassroom instructional personnel, including performance standards for
differentiating performance.

EachS Y LJ 2 suSiSafhv&ratingis basedon the followingcomponents:

INSTRUCTIONRRACTICECORE
AdministrativeEvaluatiort.40 *1.53846
+ DeliberatePracticePlan*.25 *1.53846
=InstructionalPracticeScore(CutScoreApplied)

SUMMATIVECORE
InstructionalPracticeScore*.65
+ StudentGrowthMeasure*.35
= SummativeScore(CutScoreApplied)

A EachS Y LJ 2 8nStf@diiagnal Practice Score is calculated following the method
described on pages 113.

A EachS Y LJ 2 ¥AMS®mdentGrowthMeasurescoreisdecidedasdescribedon pages
1314,

A ThelnstructionalPracticeand VAM/StudentGrowthMeasuresare summedto givea
Summative Evaluation Rating.

The calculatedSummativeEvaluatiorRatingis then usedto decidethe performance levels,
HE, E, NI, and U, based on the chart below:

SummativeEvaluationRating Performance_evel
4 HighlyEffective(HE)
3 Effective(E)
2 Needsmprovement(NI)
1 UnsatisfactoryU)

2. Pursuant to section 1012.34(2)(e), F.S., the evaluation system for instructional personnel
MustRAFFSNBYGAIFIGS | ONRPaa F2dzNJ LISNF2NXIFyOS S0@
and cut scoreslescribed above in sectiod&C, illustrate how &econdgradeteacherand a
ninth-grade English language arts teacher can earn a highly effective and an unsatisfactory
summative performance rating, respectively.

SecondGradeTeacher
Fora secondgradeteacherto receivea SummativeScoreof HighlyEffective(4), they would
need an Instructional Practice Score of 4 and an Effect Size Score of 3 athé. $aone

Pagel6
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secondgradeteacherto receivea SummativeScoreof Unsatisfactory(1),they would needan
Instructional Practice Score of 1 and an Effect Size Score of 1 or 2. As shown below:

Effect
Size

Instructional
Practice
Score

Summative
Score

Effect
Size

Practice
Score

Instructional

Summative
Score

Effect
Size

Score

Instructional
Practice

Summative
Score

Size

Effect

Instructional
Practice
Score

Summative
Score

1

2

3

a4

4
4
4

e |w|w

B w (N

1
1
1

(SN [NE

N [V IR P

2
2
2

[N [ R [NR [N]

IS [P ENR

3
3
3

w|w|w|~

EN [0 [ R '

Ninth GradeEnglishLanquag@Arts Teacher

Foraninth-gradeEnglisHanguageartsteacherto receivea SummativeScoreof HighlyEffective

(4), they would need an Instructional Practice Score of 4 and a VAM Score of 3 or 4. For the

same ninthgrade English languagetsteacherto receivea Summativescore olUnsatisfactory

(1), they would need an Instructional Practice Score of 1 and a VAM Score of 1 or 2. As shown

below:
Instructional Instructional Instructional Instructional
VAM Practice Summative VAM Practice Summative VAM Practice Summative VAM Practice Summative
Score Score Score Score Score Score Score Score Score Score Score Score
1 1 1 1 2 2 1 3 2 1 4 3
2 1 1 2 2 2 2 3 3 2 4 3
3 1 2 3 2 2 3 3 3 3 4 4
4 1 2 4 2 3 4 3 3 4 4 4
Pagel7
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AppendixA ¢ EvaluationFrameworkCrosswalk

In AppendixA, the district shallincludea crosswallof the district'sevaluationframeworkfor eachof the

Florida Educator Accomplished Practices (FEAPS).

Alignmentto the FloridaEducatorAccomplishedPractices

FoundationalPrinciples

principles.

TheFloridaEducatorAccomplishedPracticesare baseduponandfurther describethe belowfour (4) essential

educationandeacha (i dzR &apaitgfér academiachievement.

Theeffectiveeducatorcreatesa culture of highexpectationdor all studentsby promotingthe importanceof

Theeffectiveeducatordemonstratesdeepand comprehensiv&knowledgeof the subjecttaught.

Theeffectiveeducatorexemplifieghe standardsof the profession.

The effective educator acknowledges that all persons are equal before the law anthbhseable rights and
providesinstructionthat is consistentwith the principlesof individualfreedomasoutlinedin s.1003.42(3)F.S.

Practice

Evaluationindicators

1. Instructional Designand LessorPlanning

Applyingconceptsfrom humandevelopmentandlearningtheories,the effectiveeducatorconsistently:

a.Alignsinstructionwith state-adoptedstandardstakinginto consideration

academic standards as outlined in Rule’l689401, F.A.C., and is consistent
with s.1001.42(8)(c)3E.S.

varyingaspectsf rigorandcomplexity; 1A

b. Sequencetessonsand conceptsto ensurecoherenceandrequiredprior 1c
knowledge;

c. Designsnstructionfor studentsto achievemastery; 1E

d. Selectsappropriateformative assessment monitor learning; 1F
e.Usedliagnosticstudentdatato planlessons; 1B,1C
f. Developdearningexperienceshat requirestudentsto demonstratea variety 1F

of applicable skills and competencies and

g.Providesclassrooninstructionto studentsin prekindergarterthroughgrade

12 that is age and developmentally appropriate and aligned to the state 1C1E3C

2. TheLearningenvironment

collaborative, the effective educator consistently:

Tomaintaina studentcenteredlearningenvironmentthat is safe,organizedequitable,flexible,inclusiveand

a.Organizesallocatesandmanageghe resourcesf time, spaceand

attention; 1B,2E
b. Managesndividualandclassbehaviorghroughawell-plannedmanagement oD
system;

c.Conveysighexpectationgo all students; 2B
d.Respectst (i dzR &uifuiiaBli@yuistic,andfamily background; 1B,2A,2B
e.Modelsclear,acceptableoralandwritten communicatiorskills; 3A

f. Maintainsa climateof opennessinquiry, fairnessandsupport; 1B,2A,2B
0.Integratescurrentinformationandcommunicatiortechnologies; 3A2E

Pagel8
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h. Adaptsthe learningenvironmentto accommodate studentslifferingneeds

anddiversitywhile ensuringthat the learningenvironmentis consistentwith s. 1B,2B,4F
1000.071F.S.;

i. Utilizescurrentandemergingassistivedechnologieghat enablestudentsto

participate in highquality communication interactions and achieve their 2E
educationaboalsand

j- Createsaclassroonenvironmentwherestudentscandemonstrateresiliency oB

asoutlinedin Rule6A-1.094124F.A.C.

3. Instructional Deliveryand Facilitation

Theeffectiveeducatorconsistentlyutilizesa deepand comprehensivé&nowledgeof the subjecttaughtto:

a.Deliverengagingandchallengindessons;

3C

b. Deeperandenrichd (i dzR 8ndedistattinghroughcontentarealiteracy
strategies, verbalization of thought, and application of the subject matter;

3A,3B,3C,3D,3E

c.ldentifygapsina i dzR Suggjéctn&ter knowledge; 3D
d. Modify instructionto respondto preconceptionr misconceptions; 3A,3E
e.Relateandintegratethe subjectmatter with other disciplinesandlife 3A
experiences;
f. Employquestioningthat promotescriticalthinking; 3B
0. Applyvariedinstructionalstrategiesandresourcesincludingappropriate
technologyto providecomprehensiblénstructionandto teachfor student 1E,3C
understanding;
h. Differentiateinstructionbasedon anassessmentf studentlearningneeds

o s . - 1E,3D
and recognition of individual differences in students;
i. Support,encourageand provideimmediateandspecificfeedbackio students 3D
to promote studentachievementand,
j UtiIizgstudentfeedbacI«o monitor instructionalneedsandto adjust 3D 3E
instruction. '
4. Assessment
Theeffectiveeducatorconsistently:
a.Analyzes and applies data from multiple assessments and measures to
diagnosei (i dzR Bafriingn€eds informsinstructionbasedon thoseneeds, 1F
and drives the learning process;
b. De_signsa_nd glignsformativeandsummativeassessmentm:at match 1F
learningobjectivesandleadto mastery;
c.Usesavarietyof assessmentoolsto monitor studentprogressachievement, 3D
and learning gains;
d. Modifiesassessmentandtestingconditionsto accommodatdearningstyles 1F
and varying levels dfnowledge;
e.Sharethe impgrt.gncqaqd ou_Econlesqf studentassessmendatawith the 3D.4C
studentandthea U dzR fayent/@adegiver(s)and, '
f. Appliestechnologyto organizeandintegrateassessmentformation. 3D

5. ContinuousProfessionalmprovement

Theeffectiveeducatorconsistently:

a. Designgurposefulprofessionafoalsto strengthenthe effectivenesof
instructionbasedon student'sneeds;

DeliberatePracticePlan

b. Examinesndusesdatainformedresearchto improveinstructionand

i ) 1A,1E 4A4E
student achievement;
c.Usesavariety of data,independentlyandin collaborationwith colleaguesto
evaluate learning outcomes, adjust planning, and continuously improve the 4A,4B,4D,4E

effectivenes®f the lessons;

Pagel9
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d. Collaborates with the home, school, and larger communities to foster

o : : . ) 4CAD,4F
communicatiorandto supportstudentlearningandcontinuousimprovement;
e. En_gagein targetedprofessionagrowth opportunitiesandreflective AA AF
practicesand '
f. Implementsknowledgeandskillslearnedin professionablevelopmentin the 4D

teachingandlearningprocess.

6. ProfessionaResponsibilityand EthicalConduct

Understandinghat educatorsare heldto a highmoral standardin acommunity,the effectiveeducatorfulfills
the expected obligations to students, the public, and the education profession and adheres to:

a. Guidelines for student welfare adopted pursuant to s. 1001.42(8), F.S.,
including the requirement to refrain from discouraging or prohibiting parentg
notification of andinvolvementin criticaldecisionsaffectingad i dzR BghtalQ

emotional, or physical health or wdlking unless a reasonably prudent perso ACAF
would believe that disclosure would result in abuse or neglect as defined in

39.01,F.S,;

b. Therightsof studentsandparentsenumeratedin ss.1002.20and 1014.04, 4F
F.S.; and

c. ThePrincipleof ProfessionaConductof the EducationProfessiorof Florida, o=

pursuantto Rule6A-10.081,F.A.C.
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AppendixB ¢ Observationinstrumentsfor ClassrooniTeachers

In AppendixB,the district shallincludethe observatiorrubric(s)to collectinstructionalpracticedata for

classroom teachers.

1
UNSATISFACTORY

2
BASIC/DEVELOPING/
NEEDS IMPROVEMENT

3
PROFICIENT/EFFECTIVE

4
DISTINGUISHED/HIGHLY EFFECTIVE

1a Knowledge of
Content and Pedagogy

In planning and practice, teacher makes
content errors or does not correct errors made
by students.

Teacher's plans and practice display little
understanding of prerequisite relationships
important to student's learning of the content.

Teacher displays little or no understanding of
the range of pedagogical approaches suitable
to student’s learning of the content.

Teacher is familiar with the important concepts
in the discipline but displays lack of awareness
of how these concepts relate o one another.

Teacher's plans and practice indicate some
awareness of prerequisite relationships,
although such knowledge may be inaccurate
or incomplete.

Teacher’s plans and practice reflect a limited
range of pedagogical approaches to the
discipline or to the students.

Teacher displays solid knowledge of the
important concepts in the discipline and the
ways they relate to one another.

Teacher's plans and practice reflect accurate
understanding of prerequisite relationships
among topics and concepts.

Teacher's plans and practice reflect familiarity
with a wide range of effective pedagogical
approaches in the discipline.

Teacher displays extensive knowledge of the
important concepts in the discipline and the
ways they relate both to one another and to
other disciplines.

Teacher's plans and practice reflect
understanding of prerequisite relationships
among topics and concepts and provide a link
to necessary cognitive structures needed by
students to ensure understanding.

Teacher's plans and practice reflect familiarity
with a wide range of effective pedagogical
approaches in the discipline, anticipating
student misconceptions.

1b Demonstrating Knowledge

of Students

Teacher demonstrates little or no
understanding of how students learn, and
little knowledge of students’ backgrounds,
skills, language proficiency, interests, and
special needs, and does notseek such
understanding.

Teacher indicates the importance of
understanding how students learn and the
students’ backgrounds, skills, language
proficiency, interests, and specialneeds,
and attains this knowledge for the class as
awhole.

Teacher understands the active nature of
student learning, and attains information
about levels of development for groups of
students. The teacher also purposefully
seeks knowledge from several sources of
students’ backgrounds, skills, language
proficiency, interests, and special needs, and
attains this knowledge for groupsof students.

Teacher actively seeks knowledge of
students’ levels of development and their
backgrounds, skills, language proficiency,
interests, and special needs froma variety of
sources. This information is acquired for
individual students.

Rule6A-5.030,F.A.C(Effective Novembe2023)
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to plan for future instruction for the class as
awhole.

to plan for future instruction for groups of
students.

Outcomes represent low expectations for Outcomes represent moderately high Most outcomes represent rigorous and All outcomes represent rigorous and
students and lack of rigor, and not all of them | expectations and rigor. important learning in the discipline. important learning in the discipline.
= refloct mporisin lesmingrin e, dEpine. Some reflect important learning in the All the instructional outcomes are clear, are | The outcomes are clear, are written in the
= Outcomes are stated as activities rather than | discipline and consist of a combination of written in the form of student learning, and form of student learning, and permit viable
‘g 2 as student learning. outcomes and activities. suggest viable methods of assessment. methods of assessment.
E 5 Outcomes reflect only one type of learning Outcomes reflect several types of leaming, Outcomes reflect several different types of Outcomes reflect several different types of
2 g and only one discipline or strand and are but teacher has made no attempt at learning and opportunities for coordination. learning and, where appropriate, represent
5 suitable for only some students. coordination or integration. ) ] opportunities for both coordination and
] Outcomes take into account the varying infearafion
2 Most of the outcomes are suitable for most of | needs of groups of students. €9 i
the students in the class in accordance with Outcomes take into account the varying
global assessments of student learning. needs of individual students.
Teacher is unaware of school or district Teacher displays basic awareness of school | Teacher displays awareness of resources— | Teacher displays extensive knowledge of
s resources for classroom use, for the or district resources available for classroom | not only through the school and district but resources—not only through the school and
2 4| expansion of his or her own knowledge, or for | use, for the expansion of his or her own also through sources external to the school | district but also in the community, through
B3 § students. knowledge, and for students, but no and on the Internet—available for classroom | professional organizations and universities,
§ § knowledge of resources available more use, for the expansion of his or her own and on the Internet—for classroom use, for
i @ broadly. knowledge, and for students. the expansion of his or her own knowledge,
L= and for students.
The series of learning experiences is poorly | Some of the learning activities and materials | Teacher coordinates knowledge of content, | Plans represent the coordination of in-depth
aligned with the instructional outcomes and | are suitable to the instructional outcomes and | of students, and of resources, to design a content knowledge, understanding of
does not represent a coherent structure. represent a moderate cognitive challenge but | series of learning experiences aligned to different students’ needs, and available
. . with no differentiation for different students. | instructional outcomes and suitable to groups | resources (including technology), resulting in
The activities are not designed fo engage 3 Z g . B 3
siiidents v aicive ieleciual aciity and Instructional groups partially support the of students. a series of learning activities designed to
kS T : : instructional outcomes, with an effort by the : o 3 engage students in high-level cognitive
23 have unrealistic time allocations. Instructional o X The learning activities have reasonable time s
= § : : teacher at providing some variety. g 2L activity.
S | 9roups do not support the instructional allocations; they represent significant
'g _—f outcomes and offer no variety. The lesson or unit has a recognizable cognitive challenge, with some differentiation | Learning activities are differentiated
=
% g structure; the progression of activities is for different groups of students. appropriately for individual learners.
<8 ) ! ) 5 ) )
8 uneven, with most time allocations Thio ls861 OF Uit ids a clear stcture; with ln_strucuonal groupsAare varied appropnately
reasonable. . . : . with some opportunity for student choice.
appropriate and varied use of instructional
groups. The lesson’s or unit’s structure is clear and
allows for different pathways according to
student needs.
Assessment procedures are not congruent Some of the instructional outcomes are Teacher’s plan for student assessment is Teacher's plan for student assessment is
with instructional outcomes; the proposed assessed through the proposed approach, aligned with the instructional outcomes; fully aligned with the instructional outcomes
approach contains no criteria or standards. but others are not. assessment methodologies may have been | and has clear criteria and standards that
- Teacher has no plan to incorporate Assessment criteria and standards have adagtediorgroups of students; ts}:pw(jewd[&mce oftstudent contribution'fo
§ formative assessment in the lesson or unit been developed, but they are not clear. Assessment criteria and standards are o coveigpment
3 2| nor any plan to use assessment results in ’ clear. Teacher has a well-developed Assessment methodologies have been
2} g = : 3 Approach to the use of formative : ; P
=3 designing future instruction. . . . . strategy for using formative assessment and | adapted for individual students, as needed.
£ 2 assessment is rudimentary, including only % ¢
S 8 5 8 has designed particular approaches to be s :
A some of the instructional outcomes. idsd The approach to using formative
S < Teacher intends fo use assessment results - aesossment Wl eagnod and cudos
= Teacher intends to use assessment results | student as well as teacher use of the

assessment information. Teacher intends to
use assessment results to plan future
instruction for individual students.
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Patterns of classroom interactions, both
between the teacher and students and
among students, are mostly negative,

Patterns of classroom interactions, both
between the teacher and students and
among students, are generally appropriate

Teacher-student interactions are friendly
and demonstrate general caring and
respect. Such interactions are appropriate to

Classroom interactions among the teacher
and individual students are highly respectful,
reflecting genuine warmth and caring and

& inappropriate, or insensitive to students. but may reflect occasional inconsistencies, the ages of the students. sensitivity to students as individuals.
wa S 3 B = . 5
= § I;:z::r"iz;ma;a::igi:i?y ;ar:'::gizbar:e:';ﬁg:zsfor students'ages Students exhibit respect for the teacher. Students exhibit respect for the teacher and
2 ﬂ_j L ! ' P 5 Interactions among students are generally confribute to high levels of civil interaction
[ = 2 A X 3
© S| Teacher does not deal with disrespectful Students rarely demonstrate disrespect for polite and respectful. between all members of the class. The net
z ‘g behavior. one another. result of interactions is that of connections
i Teachorresponds scoosshuly o with students as individuals
& é’ Teacher attempts to respond to disrespectful behavior among students. The :
disrespectful behavior, with uneven results. | net result of the interactions is polite and
The net result of the interactions is neutral, respectful, but impersonal.
conveying neither warmth nor conflict.
The classroom culture is characterized by a | The classroom culture is characterized by The classroom culture is a cognitively busy The classroom culture is a cognitively
lack of teacher or student commitment to little commitment to learning by teacher or place where leaming is valued by all, with vibrant place, characterized by a shared
learning and/or little or no investment of students. high expectations for leamning being the belief in the importance of learning.
i stu:(ept entergy |ntt;;he taslkea; hand. Hard The teacher appears to be only going norm for most students. The teacher conveys high expectations for
2 c WOk R0 SXpeceConvaMe. through the motions, and students indicate The teacher conveys that with hard work learning by all students and insists on hard
= ES Medium or low expectations for student that they are interested in completion of a students can be successful. work.
§ % achlevte;pem ?rel e qom, i h;gfh ; task, rather than quality. Students understand their role as learners Students assume responsibility for high
L - g | CALIOCIAONS, i ORI IESoNOSIOROTY The teacher conveys that student successis | and consistently expend effort to learn. quality by initiating improvements, making
& S| one or two students. % 95 : L y
5] the result of natural ability rather than hard : ; : revisions, adding detail, and/or helping
- . ) Classroom interactions support learning and
work; high expectations for learning are Kard viom: peers.
reserved for those students thought to have ’
a natural aptitude for the subject.
Much instructional time is lost through Some instructional time is lost through only | There is little loss of instructional time Instructional time is maximized because of
inefficient classroom routines and partially effective classroom routines and because of effective classroom routines and | efficient classroom routines and procedures.
(72}
g procedures. procedures: procedures. Students contribute to the management of
2 § There is little or no evidence that the teacher | The teacher's management of instructional The teacher’s management of instructional instructional groups, transitions, and the
§’ & | is managing instructional groups, fransitions, | groups, transitions, and/or the handling of groups and the handling of materials and handling of materials and supplies.
§ § and/or the handling of materials and materials and supplies is inconsistent, the supplies are consistently successful. Routines are well understood and may be
prd X : : S ;
1Y ﬁ supplies effectively. result being some disruption of learning. With minimal guidance and prompting, iniiated by students.
O | There is little evidence that students know or | With regular guidance and prompting, students follow established classroom
follow established routines. students follow established routines. routines.
There appear to be no established Standards of conduct appear to have been Student behavior is generally appropriate. Student behavior is entirely appropriate.
slangargs offc(:nguctt :‘;ﬂ Im_le or no teacher gstabl@t;edi but their implementation is The teacher monitors student behavior Students take an active role in monitoring
5 monitoring of studen avior. inconsistent. against established standards of conduct. their own behavior and that of other
2 ‘= Students challenge the standards of Teacher tries, with uneven results, to : i students against standards of conduct.
=S 3 5 Teacher response to student misbehavior is
& &| conduct. monitor student behavior and respond to 5 : i & i s o
g o N consistent, proportionate, respectful to Teachers’ monitoring of student behavior is
E E Response to students” misbehavior is SHIRNCIRSOSTAvOn students, and effective. subtle and preventive.
N S repressive or disrespectful of student There is inconsistent implementation of the ; : .
B Gioni Slandards oEondaet Teacher's response to student misbehavior
o0y, & i is sensitive to individual student needs and
respects students’ dignity.
The physical environment is unsafe, or The classroom is safe, and essential The classroom is safe, and learning is The classroom is safe, and learning is
many students don't have access to learning | leaming is accessible to most students. accessible to all students; teacher ensures accessible to all students, including those
resources. The teacher's use of physical resources, ihat;, thle physlcal z:»rr»aﬂngement is appropriate | with special needs.
There is poor coordination between the including computer technology, is 0/t \eaming. acvIiies. Teacher makes effective use of physical
g’ § lesson activities and the arrangement of moderately effective. Teacher makes effective use of physical resources, including computer technology.
N a A : : 2 : 5
g 5 furniture and resources, including computer Teacher makes some attempt to modify the resources, including computer technology. The teacher gnsures thgt the physical ‘
S -2 technology. < g 2 arrangement is appropriate to the learning
2 physical arrangement to suit learning 2
Q £ e : é activities.
o activities, with partial success.

Students contribute to the use or adaptation
of the physical environment to advance
learning.
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3a Communicating with Students

The instructional purpose of the lesson is
unclear to students, and the directions and
procedures are confusing.

The teacher’s explanation of the content
contains major errors.

The teacher’s spoken or written language
contains errors of grammar or syntax.

The teacher’s vocabulary is inappropriate,
vague, or used incorrectly, leaving students
confused.

The teacher’s attempt to explain the
instructional purpose has only limited
success, and/or directions and procedures
must be clarified after initial student
confusion.

The teacher’s explanation of the content
may contain minor errors; some portions are
clear; other portions are difficult to follow.

The teacher's explanation consists of a
monologue, with no invitation to the students
for intellectual engagement.

Teacher's spoken language is correct;
however, his or her vocabulary is limited, or
not fully appropriate to the students’ ages or
backgrounds.

The teacher clearly communicates
instructional purpose of the lesson, including
where it is situated within broader learning,
and explains procedures and directions
clearly.

Teacher's explanation of content is well
scaffolded, clear and accurate, and
connects with students’ knowledge and
experience.

During the explanation of content, the
teacher invites student intellectual
engagement.

Teacher's spoken and written language is
clear and correct and uses vocabulary
appropriate to the students’ ages and
interests.

The teacher links the instructional purpose
of the lesson to student interests; the
directions and procedures are clear and
anticipate possible student
misunderstanding.

The teacher’s explanation of content is
thorough and clear, developing conceptual
understanding through artful scaffolding and
connecting with students’ interests.

Students contribute to extending the content
and help explain concepts to their
classmates.

The teacher's spoken and written language
is expressive, and the teacher finds
opportunities to extend students’
vocabularies.

3b Questioning and Discussion Techniques

Teacher's questions are of low cognitive
challenge, require single correct responses,
and are asked in rapid succession.

Interaction between teacher and students is
predominantly recitation style, with the
teacher mediating all questions and
answers.

A few students dominate the discussion.

Teacher's questions lead students through a
single path of inquiry, with answers
seemingly determined in advance.

Alternatively, the teacher attempts to frame
some questions designed to promote
student thinking and understanding, but only
a few students are involved.

Teacher attempts to engage all students in
the discussion and to encourage them fo
respond to one another, but with uneven
results.

Although the teacher may use some low-
level questions, he or she asks the students
questions designed to promote thinking and
understanding.

Teacher creates a genuine discussion
among students, providing adequate time
for students to respond and stepping aside
when appropriate.

Teacher successfully engages most
students in the discussion, employing a
range of strategies to ensure that most
students are heard.

Teacher uses a variety or series of
questions or prompts to challenge students
cognitively, advance high-level thinking and
discourse, and promote metacognition.

Students formulate many questions, initiate
topics, and make unsolicited confributions.

Students themselves ensure that all voices
are heard in the discussion.

3c Engaging Students

in Learning

The learning tasks and activities, materials,
resources, instructional groups and
technology are poorly aligned with the
instructional outcomes or require only rote
responses.

The pace of the lesson is too slow or too
rushed.

Few students are intellectually engaged or
interested.

The learning tasks and activities are partially
aligned with the instructional outcomes but
require only minimal thinking by students,
allowing most to be passive or merely
compliant.

The pacing of the lesson may not provide
students the time needed to be intellectually
engaged.

The learning tasks and activities are aligned
with the instructional outcomes and
designed to challenge student thinking, the
result being that most students display
active intellectual engagement with
important and challenging content and are
supported in that engagement by teacher
scaffolding.

The pacing of the lesson is appropriate,
providing most students the time needed to
be intellectually engaged.

Virtually all students are intellectually
engaged in challenging content through
well-designed learning tasks and suitable
scaffolding by the teacher and fully aligned
with the instructional outcomes.

In addition, there is evidence of some
student initiation of inquiry and of student
confribution to the exploration of important
content.

The pacing of the lesson provides students
the time needed to intellectually engage with
and reflect upon their learning and to
consolidate their understanding.

Students may have some choice in how
they complete tasks and may serve as
resources for one another.

3d Using Assessment

in Instruction

There is little or no assessment or
monitoring of student learning; feedback is
absent or of poor quality.

Students do not appear to be aware of the
assessment criteria and do not engage in
self-assessment.

Assessment is used sporadically by teacher
and/or students to support instruction
through some monitoring of progress in
learning.

Feedback to students is general, students
appear to be only partially aware of the
assessment criteria used to evaluate their
work, and few assess their own work.

Questions, prompts, and assessments are
rarely used to diagnose evidence of
learning.

Assessment is used regularly by teacher
and/or students during the lesson through
monitoring of learning progress and results
in accurate, specific feedback that advances
learning.

Students appear to be aware of the
assessment criteria; some of them engage
in self-assessment.

Questions, prompts, assessments are used
to diagnose evidence of learning.

Assessment is fully integrated into
instruction through extensive use of
formative assessment.

Students appear to be aware of, and there is
some evidence that they have contributed
to, the assessment criteria.

Students self-assess and monitor their
progress.

A variety of feedback, from both their
teacher and their peers, is accurate,
specific, and advances leamning.

Questions, prompts, assessments are used
regularly to diagnose evidence of learning
by individual students.
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3e Demonstrating Flexibility and

Responsiveness

Teacher adheres to the instruction plan in
spite of evidence of poor student
understanding or lack of interest.

Teacher ignores student questions; when
students experience difficulty, the teacher
blames the students or their home
environment.

Teacher attempts to modify the lesson when
needed and to respond to student questions
and interests, with moderate success.

Teacher accepts responsibility for student
success but has only a limited repertoire of
strategies to draw upon.

Teacher promotes the successful learning of
all students, making minor adjustments as
needed to instruction plans and
accommodating student questions, needs,
and inferests.

Drawing on a broad repertoire of strategies,
the teacher persists in seeking approaches
for students who have difficulty learning.

Teacher seizes an opportunity to enhance
learning, building on a spontaneous event or
student interests, or successfully adjusts
and differentiates instruction to address
individual student misunderstandings.

Teacher persists in seeking effective
approaches for students who need help,
using an extensive repertoire of instructional
strategies and soliciting additional resources
from the school or community.

4a Reflecting on

Teaching

Teacher does not know whether a lesson
was effective or achieved its instructional
outcomes, or he/she profoundly misjudges
the success of a lesson.

Teacher has no suggestions for how a
lesson could be improved.

Teacher has a generally accurate
impression of a lesson’s effectiveness and
the extent to which instructional outcomes
were met.

Teacher makes general suggestions about
how a lesson could be improved.

Teacher makes an accurate assessment of
alesson’s effectiveness and the extent to
which it achieved its insfructional outcomes
and can cite general references to support
the judgment.

Teacher makes a few specific suggestions
of what could be tried another time the
lesson is taught.

Teacher makes a thoughtful and accurate
assessment of a lesson’s effectiveness and
the extent to which it achieved its
instructional outcomes, citing many specific
examples from the lesson and weighing the
relative strengths of each.

Drawing on an extensive repertoire of skills,
teacher offers specific alternative actions,
complete with the probable success of
different courses of action.

Teacher's system for maintaining

Teacher's system for maintaining

Teacher's system for maintaining

Teacher's system for maintaining

professional responsibilities.

other educators.

2 information on student completion of information on student completion of information on student completion of information on student completion of
g assignments and student progress in assignments and student progress in assignments, student progress in learning, assignments, student progress in learning,
< g| leamning is nonexistent or in disarray. learning is rudimentary and only partially and noninstructional records is fully and noninstructional records is fully
238 : . 5 effective. effective. effective.
‘£ g| Teacher's records for noninstructional
% &1 activities are in disarray, resulting in errors Teacher’s records for noninstructional Students contribute information and
2 and confusion. activities are adequate but require frequent participate in maintaining the records.
£ monitoring to avoid errors.
T : =7 Teacher makes sporadic attempts to Teacher provides frequent and appropriate | The teacher communicates frequently with
o ‘eacher communicates minimally g 2 i 3 5 i ; : o7 3 o
2 about students’ progress and does Qommuplcate with families about the information to families gbout the instructional | families, wnh students contributing to the
§ not respond to parental concems or lnsh'ucIJonaI. prggram and about the progfam and conveys |nformat|on abgut communication.
E " i progress of individual students but does not | individual student progress in a sensitive
£ responds insensitively to them. i i i
= attempt to engage families in the manner. The teacher makes some attempts | Teacher responds to family concerns with
2 Teacher makes no attempt to engage instructional program. The communication to engage families in the instructional professional sensitivity. The teacher’s
T | families in the instructional program. that does take place may not be sensitive program. efforts to engage families in the
é fo those families. instructional program are frequent and
g successful.
o
=
Teacher’s relationships with colleagues are | Teacher maintains cordial relationships with | Teacher's relationships with colleagues are | Teacher’s relationships with colleagues are
negative or self-serving. colleagues to fulfill duties that the school or | characterized by mutual support and characterized by mutual support and
2| Teacher avoids participation in a district requires. cooperation; teadlgr activvely-participates in f:ooperation. with the }eacher taking initiative
£ S professional culture of inquiry, resisting Teacher becomes involved in the school's aculture of professional inquiry. in assuming leadership among the faculy.
._E_’ E opportunities to become involved. culture of professional inquiry when invited Teacher volunteers to participate in school Teacher takes a leadership role in
% &3 Teacher avoids becoming involved in school fo do so. eveqts andin schqol and Qistﬁd projects, promoting a culture of professional inquiry.
E é events or school and district projects. Teacher participates in school events and TIaking d Substantial contribation. Teacher volunteers to participate in school
2 § school and district projects when specifically events and district projects making a
E asked to do so. substantial contribution, and assuming a
leadership role in at least one aspect of
school or district life.
Teacher engages in no professional Teacher participates in professional Teacher seeks out opportunities for Teacher seeks out opportunities for
>| development activities to enhance activities to a limited extent when they are professional development to enhance professional development and makes a
‘_5" knowledge or skill. convenient. content knowledge and pedagogical skill. systematic effort to conduct action research.
% @ Teacher resists feedback on teaching Teacher accepts, with some reluctance, Teacher welcomes feedback from Teacher seeks out feedback on teaching
g E performance from either supervisors or feedback on teaching performance from colleagues—either when made by from both supervisors and colleagues.
5 2 more experienced colleagues. both supervisors and colleagues. supervisors or v{hen opportunltfes arise Teacher initiates important activities to
L4 8| Teacher makes no effort to share Teacher finds limited ways to contribute to heouhiprofessional collaboration. confribute to the profession.
§ knowledge with others or to assume the profession. Teacher participates actively in assisting
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4f Showing
Professionalism

Teacher displays dishonesty in interactions
with colleagues, students, and the public.

The teacher is not alert to students’ needs
and contributes to school practices that
result in some students being ill-served by
the school.

Teacher makes decisions and
recommendations based on self-serving
interests. Teacher does not comply with
school and district regulations.

Teacher is honest in interactions with
colleagues, students, and the public.

Teacher attempts, though inconsistently, to
serve students. Teacher does not knowingly
contribute to some students’ being ill served
by the school.

Teacher's decisions and recommendations
are based on limited but genuinely
professional considerations.

Teacher complies minimally with school and
district regulations, doing just enough fo get
by.

Teacher displays high standards of honesty,
integrity, and confidentiality in interactions
with colleagues, students, and the public.

Teacher is active in serving students,
working to ensure that all students receive a
fair opportunity to succeed.

Teacher maintains an open mind in team or
departmental decision making.

Teacher complies fully with school and
district regulations.

Teacher takes a leadership role with
colleagues and can be counted on to hold to
the highest standards of honesty, integrity,
and confidentiality.

Teacher is highly proactive in serving
students, seeking out resources when
needed. Teacher makes a concerted effort
to challenge negative attitudes or practices.

Teacher takes a leadership role in team or
departmental decision making and helps
ensure that such decisions are based on the
highest professional standards.

Teacher complies fully with school and
district regulations, taking a leadership role
with colleagues.
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AppendixC¢ Observationinstrumentsfor Non-Classrooninstructional

Personnel

In AppendixC,the district shallincludethe observatiorrubric(s)to be usedfor collectinginstructional
practice data for nortlassroom instructional personnel.

VOLUSIA FRAMEWORK FOR TEACHING
Media Teacher

1
UNSATISFACTORY

2
BASIC/DEVELOPING/NEEDS
IMPROVEMENT

3
PROFICIENT/EFFECTIVE

4
DISTINGUISHED

Domain 1: Planning and Preparation

1a: Demonstrating Knowledge of Content

Media Teacher is not familiar with the
curriculum and does not understand the
connections to the resources, literacy,
and the research process.

Media Teacher is familiar with the
curriculum but cannot articulate
connections between literacy and the
research process.

Media Teacher displays knowledge of
the curriculum, resources, literacy, and
the research process and is able to
develop connections.

Media Teacher displays extensive
knowledge of the curriculum, resources,
literacy, and the research process, and
develops meaningful connections.

1b: Demonstrating Knowledge of Students

Media Teacher makes little or no attempt
to acquire knowledge of the students’
information literacy needs. Media
Teacher does not understand the need for
this information in planning and
developing the collection.

Media Teacher demonstrates some
knowledge of the students’ information
literacy needs and shows some
understanding of this need in planning
and developing the collection.

Media Teacher demonstrates adequate
knowledge of the students’ information
literacy needs. Media Teacher uses this
knowledge in planning and developing
the collection.

Media Teacher has a thorough knowledge
of the students’ information literacy needs
and uses this knowledge expertly in
planning instruction, developing, and
promoting the resources in the collection.

1c: Establishing Goals for the Media Program

Media Teacher has no clear goals for the
media program, does not display a real
understanding of the school’s
instructional goals, and is suitable for
only some students.

Media Teacher's goals for the media
program are rudimentary and indicate a
partial understanding of the school's
instructional goals. Outcomes are
suitable for most students.

Media Teacher’s goals for the media
program are clear and indicate an
understanding of the school’s
instructional goals and are differentiated
for students.

Media Teacher’s goals for the media
program are highly appropriate, support
the school’s instructional goals, and have
been developed following consultations
with students and colleagues.

1d: Demonstrating Knowledge of Resources

Media Teacher is unaware of the
resources within the school's media
collection or those available electronically
and does not seek resources outside the
library media center.

Media Teacher is aware of the resources
within the school's media collection and
those available electronically or online.
The teacher is also aware of some
places to seek other resources
throughout the district and the local
community.

Media Teacher has commendable
knowledge of the resources within the
school's media collection, knowledge of
and the skills to access electronic
and/or online resources and seek other
resources throughout the district and
from agencies, organizations, and
institutions within the community at
large.

Media Teacher has extensive knowledge
of the resources within the school’'s media
collection, knowledge of a variety of
electronic and online resources, and
advanced skills for accessing these
resources. The teacher actively seeks
other resources throughout the district
and from agencies, organizations, and
institutions within the community at large
and beyond.

1e: Designing Coherent Service Delivery

Media Teacher has little knowledge of
current and classic literature and various
literacies (information, digital, technology)
required to design and deliver
comprehensive instruction aligned with
standards at the appropriate level of nigor.

Media Teacher has partial knowledge of
current and classic literature and various
literacies (information, digital,
technology) required to design and
deliver comprehensive instruction
aligned with standards at the appropnate
level of rigor.

Media Teacher has commendable
knowledge of current and classic
literature and various literacies
(information, digital, technology)
required to design and deliver
comprehensive instruction aligned with
standards at the appropnate level of

rigor.

Media Teacher has extensive knowledge
of current and classic literature and
various literacies (information, digital,
technology) required to design and deliver
comprehensive instruction aligned with
standards at the appropriate level of rigor.
Media Teacher differentiates instruction
where appropriate.
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1f: Collaborating in the Design of Learning Experiences

Media Teacher does not collaborate with
teachers in planning, implementing, and
assessing learning activities.

Media Teacher collaborates with some
teachers to coordinate the use of the
media center and its resources and may
provide learning experiences that
support instruction.

Media Teacher collaborates with some
teachers in planning and implementing
learning activities that integrate the use
of multiple resources, and the
development of research skills and
literacy (information, digital, technology).

Media Teacher collaborates with teachers
in most disciplines in designing, planning,
implementing, and assessing meaningful
learning activities that integrate the use of
multiple resources and the development
of research skills and literacy (information,
digital, technology).

Domain 2: The Environment

2a: Creating an Environment of Respect and Rapport

Media Teacher's interactions with some
students and staff are sometimes
negative, demeaning, or sarcastic.
Students in general exhibit disrespect for
the Media Teacher. Some student
interactions are characterized by conflict,
sarcasm, or put-downs.

Media Teacher's interactions with
students and staff are generally polite
and respectful but may reflect
inconsistencies. Respect toward the
Media Teacher is not always evident.

Media Teacher demonstrates genuine
caring and respect for students and staff.
Most students and staff exhibit a mutual
respect for the Media Teacher.

Media Teacher demonstrates genuine
caring and respect for students and staff,
and uses praise and positive
reinforcement. Students and staff exhibita
high regard for the Media Teacher.

2b: Establishing a Culture for Learning

Media Teacher maintains a controlled
and stifling environment not conducive to
leaming.

Media Teacher maintains an
environment that is attractive, with
expectations that students use the library
appropriately.

Media Teacher maintains an
environment that is inviting, flexible and
attractive, with expectations that
students be productively engaged.

Media Teacher maintains an environment
that is inviting, flexible and attractive, with
expectations that students are curious, on
task and value the media center.

2c: Managing Procedures

Media Center policies and procedures are
minimal and do not effectively provide
access to the resources, the media
center, and the expertise of the Media
Teacher.

Media Center policies and procedures
have been established in the areas of
circulation and scheduling use of the
media center, but sometimes function
inconsistently resulting in unreliable
access to resources, the facility, and the
expertise of the Media Teacher.

Media Center policies and procedures
have been established in the areas of
circulation and scheduling use of the
media center to provide adequate
access to resources, the facility, and the
expertise of the Media Teacher.

Media Center policies and procedures
have been established in the areas of
circulation and scheduling use of the
media center to provide optimal, flexible
access to resources, the facility, and the
expertise of the Media Teacher.

2d: M ing Student Bel

There is no evidence that standards of
conduct have been established, and there
is little or no monitoring of student
behavior. Response to student
misbehavior is repressive or disrespectful
of student dignity.

It appears the Media Teacher has made
an effort to establish standards of
conduct for students, and tries to monitor
student behavior and respond to student
misbehavior, but these efforts are not
always successful.

Standards of conduct appear to be clear
to students, and the Media Teacher
monitors student behavior against those
standards. Media Teacher's response to
student misbehavior is appropriate and
respectful to students.

Standards of conduct are clear, with
evidence of student participation in setting
them. Media Teacher’s monitoring of
student behavior is subtle and preventive,
and response to student misbehavior is
sensitive to individual student needs.
Students take an active role in monitoring
the standards of behavior.

2e: Organizing Physical Space

Media Teacher makes poor use of the
physical environment, resulting in poor
traffic flow, confusing signage,
inadequate space devoted to work areas
and computer use, and general
confusion.

Media Teacher's efforts to make use of
the physical environment are uneven,
resulting in occasional confusion.
Signage is inconsistent.

Media Teacher makes effective use of
the physical environment, resulting in
good traffic flow, clear signage, and
adequate space devoted to work areas
and computer use.

Media Teacher makes highly effective use
of the physical environment, resulting in
clear signage, excellent traffic flow, and
adequate space devoted to work areas
and computer use. In addition, displays
are attractive and inviting.

Domain 3: Service Delivery

3a: Maintaining and Extending the Library Collection

Media Teacher fails to adhere to district
or professional guidelines in selecting
materials for the collection and does not
periodically assess and weed the
collection of outdated materials.
Collection is unbalanced among different
areas.

Media Teacher is partially successful in
attempts to adhere to district or
professional guidelines in selecting
materials, to assess and weed the
collection, and to establish balance.

Media Teacher adheres to district or
professional guidelines in selecting
materials for the collection, and
periodically assesses and weeds the
collection of outdated material. Collection
is balanced among different areas.

Media Teacher selects materials for the
collection thoughtfully and in consultation
with teaching colleagues, and consistently
assesses and weeds the collection of
outdated material. Collection is balanced
among different areas.

3b: Collaborating with Teachers

Media Teacher declines to collaborate
with classroom teachers in the design of
instructional lessons and units.

Media Teacher collaborates with
classroom teachers in the design of
instructional lessons and units when
specifically asked to do so.

Media Teacher initiates collaboration
with classroom teachers in the design of
instructional lessons and units.

Media teacher initiates collaboration with
classroom teachers in the design of
instructional lessons and units, locating
additional resources from sources outside
the school.

3c: Engaging Students in Learning

Students are not engaged in learning
due to poor design of instruction, poor
grouping strategies, or inappropriate
materials.

Students are somewhat engaged in
learning due to uneven design of
activities, grouping strategies, or partially
appropriate materials.

Students are engaged in learning due to
effective design of activities, grouping
strategies, and appropriate materials.

Students are highly engaged in leaming,
and as a result, take initiative in ensuring
the engagement of their peers.

3d: Assessing the Media Program

Media Teacher does not assess the
library media program. Media goals are
unclear and not aligned with the school’s
instructional goals.

Media Teacher’s assessment of the
library media program is infrequent.
Media goals are rudimentary and partially
aligned with the school’s instructional
goals.

Media Teacher routinely assesses the
library media program. Media goals are
clear and aligned with the school’s
instructional goals.

Media Teacher’s assessment of the library
media program is ongoing. Media goals
are highly appropriate and fully aligned
with the school’s instructional goals.

3e: Demonstrating Flexibility and Responsiveness

Media Teacher adheres to his or her
plan, in spite of evidence of its
inadequacy.

Media Teacher makes modest changes in
the library media program when
confronted with evidence of the need for
change.

Media Teacher makes revisions to the
library media program when they are
needed.

Media Teacher is continually seeking
ways to improve the library media
program, and makes changes as needed
in response to student, parent, or teacher
input.
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Domain 4: Professional Responsibilities

4a: Reflecting on Practice/Service Delivery

Media Teacher rarely reflects on the
effectiveness of services, resources and
instructional strategies, or the reflections
are inaccurate or self-serving.

Media Teacher’s reflection on
effectiveness of services, resources, and
instructional strategies is moderately
accurate and objective, without citing
specific examples and with only global
suggestions as to how it might be
improved.

Media Teacher's reflection provides an
accurate and objective description of
effectiveness of services, resources, and
instructional strategies, citing specific
positive and negative characteristics.
Media Teacher makes some specific
suggestions as to how the media program
might be improved.

Media Teacher's reflection is highly
accurate and perceptive, citing specific
examples of effectiveness of services,
resources, and instructional strategies.
Media Teacher draws on an extensive
repertoire to suggest altemative
strategies and their likely success.

4b: Maintaining Accurate Records

Media Teacher does not maintain
accurate or current records that
adequately reflect the needs of the
library media program.

Media Teacher maintains records,
including circulation and inventory of
resources, statistics of library use, and
utilization of media budget. Current
records reflect needs to maintain the
media program.

Media Teacher maintains accurate, fairly
current, and accessible records including:
circulation and inventory of resources,
statistics of library use, and utilization of
media budget. These records are reported
and reflect needs for a comprehensive
media program.

Media Teacher maintains accurate,
current, and easily accessible records
including: circulation and inventory of
resources, statistics of library use, and
utilization of media budget. These records
are assembled, carefully reviewed, and
reported in a timely manner. Media
Teacher uses data effectively to
accurately reflect needs for a progressive
and comprehensive media program.

4c: C

ting with Stakehold

Media Teacher makes no effort to
communicate with the school community
about the library media center program
and services.

Media Teacher is inconsistent in
communicating with the school
community about the library media
program, new resources, and services.

Media Teacher regularly communicates
with the school community to keep them
informed and to promote the use of the
library media program, new resources,

and services.

Media Teacher effectively and
consistently communicates with the
school community to keep them informed,
to promote the development of the library
media program, new resources and
services. The Media Teacher actively
solicits feedback and input from the
school community to improve instruction,
program, and services.

4d: Participating in a Profi

P

| Community

Media Teacher’s relationships with
colleagues are negative or self-serving,
and the Media Teacher avoids being
involved in school and district events and
projects.

Media Teacher’s relationships with
colleagues are cordial, and the Media
Teacher participates in school and district
events and projects when specifically
requested.

Media Teacher participates actively in
school and district events and projects
and maintains positive and productive
relationships with colleagues.

Media Teacher makes a substantial
contribution to school and district by
actively participating in school events and
projects, serving on school and/or district
committees, and assuming a leadership
role. Support and cooperation
characterize relationships with
colleagues.

4e: Growing and Developing Professionally

Media Teacher makes no attempt to
participate in professional development
activities, to share knowledge with
others, or to assume professional
responsibilities.

Media Teacher participates in
professional development activities when
convenient, and contributions to the
profession are limited.

Media Teacher seeks out opportunities for
professional development to enhance
professional practice. Media Teacher
welcomes feedback from colleagues and
administrators and participates actively in
assisting other educators.

Media Teacher actively pursues
professional development opportunities
through professional reading,
memberships, conferences and action
research. Media Teacher actively seeks
out feedback from colleagues and
administrators. Media Teacher makes a
substantial contribution to the profession
through teaching workshops, writing
articles, and making presentations to
contribute to the profession on a school,
district, state, and/or national level.

1

4f: D

gy
ating Pr

Media Teacher does not adhere to
professional ethics, displays dishonesty
in interactions with colleagues, students,
and the public; violates copyright laws.

Media Teacher displays knowledge of
professional ethics, is honest in
interactions with colleagues, students,
and the public; adherence to copyright
laws is inconsistent.

Media Teacher displays good knowledge
of professional ethics, shows high
standards of honesty and integrity in
interactions with colleagues, students,
and the public; adheres carefully to
copyright laws.

Media Teacher demonstrates a
commitment to professional ethics and
can be counted on to hold the highest
standards of honesty and integrity; takes
a leadership role with colleagues in
helping to ensure there is no plagiarism or
violation of copyright laws.
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VOLUSIA FRAMEWORK FOR TEACHING

Counselor
Domain 1: Planning and Preparation
1a:D ing Ki ledge of Content
UNSATISFACTORY BASIC PROFICIENT DISTINGUISHED

Counselor rarely practices professional
competence in the delivery of school
counseling and student service delivery and
in the contexts of individual, family, school,
and community characteristics.

Counselor inconsistently practices
professional competence in the delivery of
school counseling and student service
delivery and in the contexts of individual,
family, school, and community
characteristics.

Counselor consistently applies knowledge of
School Counseling Practices and factors that
impact personal, social, and educational
decision making for all stakeholders.

In addition to meeting proficiency in this
component, counselor is a resource for
student, parents, teacher, and administrator
regarding factors that impact personal, social
and educational decision.

making for all stakeholders.

1b: Demonstrating Knowledge of Students

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

Counselor displays little or no knowledge of
child and adolescent development and or
student needs, interests, and academic
programs.

Counselor displays partial knowledge of child
and adolescent development and or student
needs, interests, and academic programs.

Counselor displays accurate understanding
of student needs, interests, and academic

programs and or the typical developmental
characteristics of the age group, as well as
exceptions to the general patterns.

In addition to meeting proficiency in this
component, counselor displays knowledge of
the extent to which individual students
follow the general patterns. Counselor is
aware and proactive in identifying and
meeting student needs, interests and
ensuring appropriate placement of students
in academic programs.

1c; E ing Program Goals

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

Counselor has no clear data driven goals for
the school counseling program and/or the
goals are inappropriate to either the
situation in the school and the age of the
students.

Counselor’s data driven goals are
rudimentary and partially suitable to the
situation in the school and the age of the
students.

Counselor’s data driven goals are clear and
appropriate to the situation in the school
and the age of the students.

Counselor’s individual goals are the result of
analyzing data and are highly appropriate to
the situation in the school and the age of the
students. The goals have been developed

following consultation with stakeholders.

1d: D i ledg

of

ces

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

Counselor demonstrates little or no
knowledge of district, state or federal
policies and regulations and of resources
available for students.

Counselor displays partial knowledge of
district, state and federal policies and
regulations and of resources for students
available through the school or district, but
no knowledge of resources external to the
school.

Counselor displays awareness of district,
state and federal policies and regulations
and of resources for students available
through the school or district, and some
familiarity with resources external to the
school.

Counselor’s knowledge of district, stateand
federal policies and regulations and of
resources is extensive, including those
available through the school or district and
beyond.

1e: Aligning School Counseling Activities with the School and District Initiatives

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

Counselor’s plan consists of a random
collection of unrelated activities, lacking
coherence or overall structure.

Counselor’s plan has a guiding principle and
includes a number of worthwhile activities,
but some of them do not fit with the
program goals and/or school/district
initiatives.

Counselor’s plan includes worthwhile
activities that all align with program goals
and/or school/district initiatives.

Counselor’s plan is highly coherent and
serves to support the students individually
and in groups. The counselor’s plan
completely aligns and supports program
goals and/or school/district initiatives.

1f: Assessing Goal Achievement and the Scho

ol Counseling Program

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

Counselor has no process or plan to evaluate
the counseling program goals and/or resists
suggestions that such an evaluation is
important. Counselor rarely evaluates
services, programs, academic or behavioral
achievement at the individual group and/or
systems level.

Counselor has a rudimentary plan to
evaluate the counseling program goals.
Counselor inconsistently incorporates data
in evaluation of services, programs,
academic or behavioral achievement at the
individual group and/or systems level.

Counselor’s evaluation plan is organized
around clear goals and the collection of
evidence to indicate the degree to which the
counseling program goals are being met.
Counselor consistently incorporates various
techniques for data collection, analysis, and
use of technology resources in evaluation of
services, programs, academic or behavioral
achievement at the individual group and/or
systems level.

Counselor’s evaluation plan is highly
sophisticated, with relevant sources of
evidence and a clear path toward improving
the program goals on an ongoing basis; all
stakeholders provide input into the plan. In
addition to meeting proficiency in this
component, counselor impacts system
change as a result of the evaluation of
services, programs, academic or behavioral
achievement at the individual group and/or
systems level.
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Domain 2: The Environment

2a: Creating an Environment of Respect and Rapport

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

The counselor’s interactions with parents
and students do not promote positive
interactions. The Counselor makes no
attempt to establish a culture for productive
communication between and among
students and teachers.

The counselor’s interactions with parents
and students are minimal. Counselor’s
attempts to promote a culture throughout
the school for productive and respectful
communication between and among
students and teachers are partially
successful.

The counselor’s interactions with parents
and students are positive and promote
healthy interactions. Counselor promotes a
culture throughout the school for productive
and respectful communication between and
among students and teachers.

In addition to meeting proficiency, students
seek out the counselor, reflecting a high
degree of comfort and trust. The culturein
the school is productive and respectful. The
counselor often takes a leadership role in
promoting positive interpersonal
relationships.

h

2b: Manages a Culture of al and

| Health Supp

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

Counselor rarely integrates behavioral
supports and mental health services with
academic and learning goals for students.

Counselor inconsistently integrates
behavioral supports and mental health
services with academic and learning goals
for students.

Counselor consistently integrates behavioral
supports and mental health services with
academic and learning goals for students.

In addition to meeting proficiency, counselor
applies their expertise of behavior and
mental health to positively impact school-
wide academic and behavioral trends.

2c: i havioral and

| Health Interventions

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

Counselor rarely promotes the use of
evidence-based instructional, behavioral and
mental health interventions targeted to the
area(s) of concern based on multiple sources
of assessment data.

Counselor inconsistently promotes the use
of evidence-based instructional, behavioral
and mental health interventions targeted to
the area(s) of concern based on multiple
sources of assessment data.

Counselor consistently promotes the use of
evidence-based instructional, behavioral and
mental health interventions targeted to the
area(s) of concern and analyzes the
effectiveness of the interventions.

In addition to meeting proficiency in this
component, counselor provides continuous
feedback regarding the effectiveness of the
intervention(s) and supports the
intervention provider accordingly.

2d: Managing Student Behavior

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

Counselor has not established standards of
conduct for students during counseling
sessions, classroom lessons and small groups
and does not make a contribution to
maintaining an environment of respect in
the school.

Counselor has inconsistently established
standards of conduct for counseling
sessions, classroom lessons and small group
instruction in order to contribute to
maintaining an environment of respect in
the school.

Counselor has established clear standards of
conduct for counseling sessions and makes a
significant contribution to the environment

of respect in the school.

Counselor has established clear standards of
conduct for counseling sessions, and
students contribute to maintaining them.
Counselor takes a leadership role in
maintaining the environment of respect in
the school.

2e: O Physical Space

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

The physical environment is in disarray or is
not appropriate to the planned activities.

Counselorinconsistently attempts to create
an inviting and well-organized physical
environment.

Counselor consistently attempts to create
an inviting and well-organized physical
environment, and conducive to planned
activities.

In addition to meeting proficiency in this
component, Stakeholders have contributed
ideas to the physical environment.

Domain 3: Service Delivery

3a: Assessing Student Needs

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

Counselor rarely assesses student needs, or
the assessment results in inaccurate
conclusions.

Counselor inconsistently assesses student
needs. The counselor is limited in their
knowledge of reviewing and deciphering
student needs and assessment results.

Counselor consistently assesses and
identifies the range of student needs in the
school.

In addition to meeting proficiency in this
component, counselor conducts detailed
assessment of student needs and applies it
to program planning.

3b: Information Gathering

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

Counselor rarely collects data from multiple
sources as a foundation for decision-making
regarding educational and behavioral
outcomes.

The Counselor inconsistently collects data
from multiple sources as a foundation for
decision-making regarding educational and
behavioral outcomes.

The Counselor consistently collects data
from multiple sources as a foundation for
decision-making regarding educational and
behavioral outcomes.

In addition to meeting proficiency in this
component, the counselor assumes a
leadership position in data analysis and
technology resources in order to improve
educational and behavioral outcomes.

3¢ i i in Goal Achi

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

Counselor’s program rarely addresses
student needs or helps students and
teachers formulate academic,
personal/social, and career plans.

Counselor’s program inconsistently
addresses student needs or helps students
and teachers formulate academic,
personal/social, and career plans.

Counselor’s program consistently addresses
student needs and helps students and
teachers formulate academic,
personal/social, and career plans.

In addition to meeting proficiency in this
component, the counselor involves
stakeholders in goal planning and progress
monitoring.

3d: Interacting with stud and

strategi

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

Counselor rarely demonstrates counseling
strategies to help students acquire skills in
decision making and problem solving.

Counselorinconsistently demonstrates
counseling strategies to help students
acquire skills in decision making and
problem solving

Counselor consistently demonstrates a
range of counseling strategies to help
students acquire skills in decision making
and problem solving.

In addition to meeting proficiency in this
component, the counselor takes a
leadership role in educating all stakeholders
in effective counseling strategies.
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3e: Demonstrating Flexibility and Responsiveness

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

Counselor rarely makes revisions in the
counseling program when they are needed.

Counselor inconsistently makes revisions in
the counseling program when they are
needed.

Counselor consistently makes revisions in
the counseling program when they are
needed.

In addition to meeting proficiency in this
component, the counselor is continually
seeking ways to improve the counseling
program in response to student, parent, or
teacher input.

Domain 4: Professional Responsibi

4a: Reflecting on Practice/Service Delivery

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

Counselor rarely reflects on practice, or the
reflections are inaccurate or exclusively
subjective.

Counselor inconsistently reflects on practice.
Reflections are moderately accurate and
objective without citing specific examples
and with only global suggestions as to how it
might be improved.

Counselor consistently reflects on practice.
Reflections are accurate and objective, citing
specific positive and negative examples.
Counselor makes specific suggestions asto
how the counseling program might be
improved.

In addition to meeting proficiency in this
component, counselor draws on an
extensive repertoire to suggest alternative
strategies and professionally collaborates
with colleagues to improve practice.

4b: Maintaining Accurate Records

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

Counselor’s reports, records, and
documentation are missing, late, or
inaccurate, resulting in confusion and
misinformation or mis advisement.

Counselor’s approach to record keepingis
inconsistent in timeliness and accuracy.

Counselor’s approach to record keeping is
consistent in timeliness and accuracy.

In addition to meeting proficiency in this
component, counselor serves as a model for
colleagues in other schools.

4c: C ing with Stakeh

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

Counselor rarely provides information to
stakeholders, either about the counseling
program as a whole or about individual
students.

Counselor inconsistently provides
information to stakeholders about the
counseling program as a whole or about
individual students.

Counselor consistently provides thorough
and accurate information to stakeholders
about the counseling program as a whole
and about individual students.

In addition to meeting proficiency in this
component, counselor is proactive in
communicating through a variety of means.

4d: Participating in a Prof | Co i

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

Counselor’s relationships with colleagues are
negative, and counselor rarely participates in
school and district events and projects.

Counselor’s relationships with colleagues are
cordial, and counselor inconsistently
participates in school and district events and
projects.

Counselor consistently participates actively
in school and district events and projects
and maintains positive and productive
relationships with colleagues.

In addition to meeting proficiency in this
component, counselor makes a substantial
contribution to school and district events
and projects and assumes leadership with
colleagues.

de: ing and D

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

Counselor rarely engages in professional
development activities and does not stay
abreast of developments in the field.

Counselor inconsistently engages in
professional development activities and
stays abreast of developmentsin the field.

Counselor consistently engages in
professional development activities and
stays abreast of developments in the field.

In addition to meeting proficiency in this
component, counselor applies the
knowledge learned to train others.

af: D ing Professionali

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

Counselor rarely practices in ways that
demonstrate knowledge of ethical,
professional, and legal standards and
regulations that guide education and school
counseling.

Counselor inconsistently practices in ways
that demonstrate knowledge of ethical,
professional, and legal standards and
regulations that guide education and school
counseling.

Counselor consistently practices in ways that
demonstrate knowledge of ethical,
professional, and legal standards and
regulations that guide education and school
counseling.

In addition to meeting proficiency in this
component, the counselor takes a
leadership role in informing others of
ethical, professional, and legal standards and
regulations that guide education and school
counseling.
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VOLUSIA FRAMEWORK FOR TEACHING
THERAPEUTIC SPECIALISTS

DOMAIN 1: PLANNING AND PREPARATION

1a: Demonstrating Knowledge of Content

[JUNSATISFACTORY

[IBasic

[JPROFICIENT

[] DISTINGUISHED

Specialist’s plans and practice reflect limited
use of evidence-based practices and
understanding of the prerequisite
relationships important to student learning
of the content.

Specialist’s plans and practice are
developing with respect to knowledge of
evidence-based practices and prerequisite
relationships. Alternative strategies may
not be utilized when appropriate.

Specialist’s plans and practice reflect solid
knowledge of evidence-based practices and
an accurate understanding of prerequisite
relationships in the specialty area. Plans
and practice include alternative strategies,
as appropriate.

In addition to the characteristics of
“Proficient” Specialist is regarded as an
expert in various content areas by
colleagues within their field.

1b: Demonstrating Knowledge of Students

[JUNSATISFACTORY

[Basic

[JPROFICIENT

[IDISTINGUISHED

Specialist’s plans and practice reflect little or
no knowledge of student’s backgrounds,
communication, i.e., speech skills, receptive
and expressive language proficiency,
interests, and special needs in relation to the
student’s educational performance.

Specialist’s plans and practice reflect
developing knowledge of student’s
backgrounds, communication, i.e., speech
skills, receptive and expressive language
proficiency, interests, and special needs in
relation to the student’s educational
performance.

Specialist’s plans and practice reflect
knowledge of student’s backgrounds,
communication, i.e., speech skills, receptive
and expressive language proficiency,
interests, and special needs in relation to the:
student’s educational performance.

In addition to the characteristics of
“Proficient” the Specialist is a resource for
pertinent other professionals including
district level, regarding the factors that
impact assessment, treatment, and
educational decision- making. Specialist’s
plans reflect student involvement in
developing understanding of their own
disability and needs.

1c: Goal Setting (Outcomes)

[JUNSATISFACTORY

[OBasic

[JPROFICIENT

[IDISTINGUISHED

Session outcomes reflect low expectations
for student learning and lack rigor for
individual students.

Session outcomes are either not clear or
stated as activities, not as student learning.
Outcomes do not permit viable methods of
assessment.

Session outcomes reflect moderate
expectation and rigor for individual
students. Outcomes are moderately clear
with respect to student learning. Some
outcomes may not permit viable methods
of assessment.

Session outcomes reflect high expectations
and rigor for individual students.
Outcomes are clearly evident with respect
to individual student learning and permit
viable methods of assessment.

In addition to the characteristics of
“Proficient” session outcomes support
generalization of skills and are highly
relevant to the student’s broader
educational program.

1d: Demonstrating Knowledge of Resources

[JUNSATISFACTORY

[JBasic

[JPROFICIENT

[CJDISTINGUISHED

Specialist demonstrates little or no effort to
familiarize him/herself with resources for
use with students and to further their own
content knowledge and evidence-based
practices.

Specialist demonstrates an effort to
familiarize him/herself with resources for
use with students and to further their own
content knowledge and evidence-based
practices.

Specialist demonstrates knowledge of
resources available through the school,
district, or external sources for use with
students and to further their own content
knowledge and evidence-based practices.

In addition to the characteristics of
“Proficient” Specialist is a resource to
colleagues within their field for resources
to use with students or to further their own
content knowledge and evidence-based
practices.

1e: Designing Coherent Instruction

[JUNSATISFACTORY

[OBasic

[JPROFICIENT

[IDISTINGUISHED

Specialist’s intervention plan does not
support session outcomes.

Diagnostic plan does not address alternative
activities or assessments to reach desired
outcome.

Specialist’s intervention plan consists of
activities that partially support the session
outcomes. The session may not have a
clear structure or appropriate time
allocations which allow for different
approaches according to individual
student needs.

Diagnostic plan may not address
alternative activities or assessments to
reach desired outcome.

Specialist’s intervention plan consists of
specific, evidence-based activities that
support the session outcomes. The session
has a clear structure, appropriate time
allocations, and is differentiated to support
participation of all students.

Diagnostic plan reflects referral concern
and knowledge of student background
information. Plan addresses alternative
activities or assessments to reach desired
outcome.

In addition to the characteristics of
“Proficient” Specialist’s intervention or
diagnostic plan represents the coordination
of in-depth content knowledge,
understanding of different students’ needs,
and available resources, resulting in
activities designed to engage students and
support them individually within the
broader educational program.

The intervention plan allows for student
reflection.

1f: Assessing Goal Achievement

[JUNSATISFACTORY

[Basic

[JPROFICIENT

[IDISTINGUISHED

Specialist’s plan for assessing student goal
achievement contains no clear criteria or
standards and is poorly aligned with
outcomes. Progress monitoring has minimal
impact for future service delivery.

Specialist attempts to align assessments to
session outcomes; assessment criteria is
partially defined.

The specialist needs support to analyze
data for effectiveness of the intervention
and to guide instruction.

Assessments align to the session
outcomes; assessment criteria are clearly
defined. The Specialist uses progress
monitoring to plan and analyze the
effectiveness of the intervention.
Assessment data guides instruction.

In addition to the characteristics of
“Proficient” the students are engaged in
the assessment of their performance as
appropriate for their age or developmental
level.
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