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Section 1:

Introduction
Evaluation Plan Development Process

District 62 convened a committee during the 2006-2007 school year to assess the effectiveness of and to
propose additional modifications to existing teacher evaluation instruments. In order to promote a
collaborative process, committee members were selected to represent teachers, administrators, and the
teacher association. The focus of the committee’s first year of work was to review current practice,
examine Charlotte Danielson’s Enkancing Professional Practice: A Framework for Teaching (ASCD,
2007), and create an evaluation plan to be used by all administrators that reflected the standards of
teaching.
The committee continued its work during the 2007-2008 school year and addressed the following tasks:

*  Planned for staff training regarding the Framework for Teaching

= Created a flow chart for the evaluation process

= Considered issues regarding the rating system and the waiver process

=  Formatted the Evaluation Plan for submission to ISBE for approval
The committee was reconvened during the 2009-2010 school year to address the tenured teacher

evaluation process and new state requirements regarding teacher evaluation.

2009/2010 Teacher Evaluation Committee Members:

Name

Position

Cathy Borge

Media Specialist, President, DPEA

Milagros Bravo

Director of ELL

Kim Cruz Teacher
| Peggy Dunham Teacher
Denise Fernandez Agsistant Principal
Mary Fink Teacher
Julie Fogarty Principal

Paul Hertel Associate Superintendent, Human Resources
Judy McManus Teacher
Lori Poelking Principal




Eric Russell

Teacher

Bradley Stein

Principal

Theresa Straub

Teacher

The evaluation plan was updated during the summer of 2012 to reflect changes in order to be compliant

with the Performance Evaluation Reform Act (PERA),

2016/2017 Teacher Evaluation Committee Members:

Cathy Borge Media Specialist
Anita Compart Teacher

Martha Davis Teacher

Denise Fernandez Principal

Mary Fink Teacher

Julie Fogarty Principal
Guillermo Heredia Principal

Paul Hertel Associate Superintendent, Human Resources
Kelly Krueger Principal
Jan Rashid Assistant Superintendent, Curriculum and

Instruction

Eric Russell

Teacher

Cathy Sears Teacher, President, DPEA
Bradley Stein Principal

Natalie Stevens Teacher

Theresa Straub Teacher

Colleen White

Principal




2018/2019 Teacher Evaluation Committee Members:

Cathy Borge Media Specialist

Anita Compart Teacher

Brad Kitzerow Teacher

Denise Fernandez Principal

Cathy Sears Teacher

Julie Fogarty Principal

Kristin Jares Principal

Michael Amadei Interim Assistant Superintendent, Human Resources
Kelly Krueger Principal

Vicky King Director of Strategic Initiatives & Accountability
Eric Russell Teacher

Dave Lynch Teacher, President, DPEA

Bradley Stein Principal

Natalie Stevens Teacher

Theresa Straub Teacher

Colleen White Principal

The evaluation plan was updated during the summer of 2012 to reflect changes in order to be compliant

with the Performance Evaluation Reform Act (PERA).

Philosophy: Des Plaines Teacher Evaluation Plan

In Des Plaines Community Consolidated School District 62, we believe that a comprehensive,
continuous, and collaborative evaluation system will enable us to achieve our mission to equip
our students with the skills necessary for their success as responsible citizens, productive

workers, and lifelong learners by providing the best educational climate, curriculum, resources,

and staff.



Purpose of the Teacher Evaluation System

‘The purpose of the Teacher Evaluation System in School District 62 is to:

Ensure quality instruction and student learning

Foster a standards-based approach, using the Danielson Framework for Teaching
Encourage self-reflection for professional growth and accountability

Provide a differentiated process for career stages and specific job responsibilities
Support consistent implementation of the plan across the district

Meet the requirements of the Illinois School Code



Section 2:
General Information:

Evaluation of Pre-Tenured/Tenured Staff



General Information:
Evaluation of Pre-Tenured /Tenured Staff

The Collective Bargaining Agreement between Des Plaines Community Consolidated School District 62
and the Des Plaines Education Association provides guidelines for the evaluation of Pre-Tenured and

tenured staff (See Appendix A).

The guidelines identified in the contract are consistent with the legal requirements related to evaluations.
The teacher evaluation process alerts a teacher to any deficiencies in his/her teaching performance and

allows the teacher the opportunity to remediate such deficiencies.

The evaluation process shall be primarily conducted through an online system provided by the school

district.

The Framework for Teaching (Section 9) identifies the professional teaching standards to which each
teacher is expected to conform. In addition, as required by the School Code, job descriptions that detail
each teacher’s duties and responsibilities are provided in Section 10: Teacher Duties and
Responsibilities.

Staff attendance records are maintained by the Des Plaines District 62 Department of Human Resources.

Definitions:
Formal Observation — “Formal Observation” means a specific window of time that is scheduled with the
teacher for the qualified evaluator, at any point during that window of time, to directly observe

professional practices in the classroom or in the school.

Informal Observation — “Informal Observation™ means observations of a teacher by a qualified
evaluator that are not announced in advance of the observation in any work-related environment and not

subject to a minimum time requirement.

Qualified Evalnator — “Qualified Evaluator” shall have the meaning set forth in Section 24A-2.5 OR
24A-15 of the School Code and shall be an individual who has completed the prequalification process
required under Section 24A-3 of the School Code or Subpart E of this Part, as applicable, and



successfully passed the State-developed assessments specific to evaluation of teachers or principals and
assistant principals. Each qualified evaluator shall maintain his or her qualification by completing the

retraining required under Section 24A-3 of the School Code or Subpart E of the Part, as applicable.



Section 3:

Student Growth Rating System

Purpose

The Illinois Performance Evaluation Reform Act (PERA), regulated as Illinois Administrative
Code Part 50 (Part 50), requires that student growth be a significant factor in a teacher’s
overall evaluation. This document summarizes the collaborative efforts and consensus of
the Joint Committee (Section 24A-4 of the School Code) for how student growth will be
incorporated into the district’s teacher evaluation system to promote continuous quality
improvement and ensure compliance with state regulations.

Guiding Principles

In accordance with District 62’s Teacher Evaluation Plan’s foundational principles, the
student growth component is guided by the following:

Student growth components for teacher evaluation should promote teacher
collaboration and foster professional development.

Student growth components for teacher evaluation should be student-centered and
should not be separate from or interfere with the district’s assessment program
used to measure individual student progress.

Student growth components for teacher evaluation should focus on core academic
outcomes such as reading and math.

Student growth components should promote continuous quality improvement and
systemically build upon existing district assessment practices.

Student growth components for teacher evaluation should not infringe on a
teacher’s professional practice.
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Assessments

The summative evaluation for a teacher will consist of a student growth component and a
professional practice component. The growth component will comprise 30% of a teacher’s
summative rating, and professional practice will comprise 70% of the evaluation. This
document is focused on the student growth component.

Part 50 requires that student growth components include the use of at least one Type I or
Type Il assessment, and at least one Type III assessment. The following diagram illustrates
an example of a district’s teacher evaluation system components.

Summative
Evaluation

100%

i
I 1

Student Growth
30%
L

1 1
Type lorll
Reading/Math

Professional
Practice

70%

Type 111

Reading/Math
15%

15%

Assessment Types

The district may consider Type [ and Type Il assessments as Type III assessments for the
purpose of teacher evaluation in a manner consistent with Part 50, which states “A Type I or
Type Il assessment may qualify as a Type I1I assessment if it aligns to the curriculum being
taught and measures student learning in that subject area” (Section 50.110(b)(2) of Part
50}.

Early Learning Center Elementary and Middle Schools
The Gold Assessment - Literacy NWEA MAP Reading Grades 3-8
The Gold Assessment - Mathematics Fastbridge Reading Grades K-8

NWEA MAP Math Grades 3-8

Fastbridge Math Grades K-8

Period of Time for Which Growth is Evaluated

For all teachers, student growth, based on the overall building score, will be retrospective to
the previous school year and will evaluate student growth over the course of an entire
school year, culminating with spring assessments. {i.e. For the 2016/17 school year
evaluation cycle, the Student Growth Data used is from the 2015/16 school year.)

11



Measurement Model for Student Growth

Part 50 requires that school districts adopt a measurement model for how two or more
assessment scores, over two or more points in time will be used to determine student
growth. A Local Growth Model (LGM) approach will be used to calculate individual student
growth on all assessments based on local district norms.

The LGM analyzes longitudinal student achievement data individually for each student, and
projects an individual student’s expected future achievement based on his/her prior
pattern of achievement. Student projections are based on student propensities derived from
individual student performance on multiple past assessments. This projection is then
compared to actual student achievement, as illustrated below.

Measurement Model for Growth
Local Growth Model (LGM)

Growth Standards
A ctual

Instruction A chievernent

L]
. . s Achieverment
B e ©

Individual Student Past Performance

Projected/
Expected

Student growth is defined as the distance between an individual student’s actual score on
an assessment and the student’s projected score. Raw growth scores are converted to
standardized growth scores via a conditional z-score, which provides a common definition
and metric for growth across all assessments. Individual student growth scores are then
averaged across all tests for all students in a particular school, and compared to established
growth standards to determine final evaluation categories. Each assessment used within
the teacher evaluation system will be given equal weight in its contribution toward average
student growth at the individual student and group level.

For the purposes of the District 62 Student Growth Evaluation Process, the student growth
component for grades K-8 teachers will be the building composite score as reported by the
agreed upon district reporting mechanism , and the student growth component for pre-K
teachers will be the combined average scores for literacy and math as reported in the Gold
Assessment or other agreed upon assessment growth,

12



Growth Standards and Evaluation Categories

To promote teacher collaboration, an “All-In” evaluation framework will be implemented to
analyze student growth at the school level on all assessments used in the evaluation system.
Therefore, all teachers in a school {except for those excluded in Section 50.30 in School
Code: certified school nurses, social workers, psychologists, vision teachers, and speech
pathologists) will receive the same growth score for 30% of their summative evaluation.
For example, all teachers will receive the average student growth score in reading and math
from all students in the building in which the teacher is primarily assigned.* The average
growth score provides the basis from which growth will be categorized and converted into
an evaluation category.

Since instructional coaches, Special Education Instructional Specialists, and Bilingual /ESL
Instructional Specialists work with multiple buildings to implement district initiatives and
practices, they will receive the district growth score for the 30% of their summative
evaluation.

*Where the bulk of the teacher’s instruction takes place (i.e. a literacy teacher teaches at North for 55% of
week and Forest for 45%, the student growth data is used from North).

The following diagram shows the process:

Conversion of Student Growth to
Evaluation Categories

% =
@
O

e .
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Average growth for a group of students is considered to be in the expected range unless the
average growth is statistically different from zero and is outside pre-established thresholds

for educational relevance. The following two conditions must be met in order for average

growth to be deemed higher or lower than expected:

> The average distance between projected and actual achievement is statistically

significant at p<.05.

> The magnitude of the growth score is equal to or greater than the absolute value of

0.3.

Sample Document

This is a sample of an ECRA report showing overall building growth summary.

62

Fall School Overali Growth Summary

(2014-2015)

District:

DISTRICT 62 DES PLAINES
School:

TERRACE ELEM

Evalualion Year: 2014-2015

Growth Comparison Group:  Local District

—— _ Overall Growth [——

+0.05 . Expected Growth

Student Growth by Subject

Effective % Make %High [ % Expacisd % Low Valus-Added

Subject Sample Size | Benchmark | Growth Growth Growth Growth
Mathematics 201 75% 18% 70% 13% +008 @
Reading 202 75% 16% 88% 16% +00s @

[ —————————————— ———E——
ALL 202 75% 18% 63% 15% +005 @
EXPECTED 16% e8% 18% 0.00

* Dok colod is green for 28 valoe-ndded growth scores thed are not siatisfically significant

— —
**Percentages may not sdd fo 100 due to rounding
““Growih nof repocted for groups with fewar than § sludents
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ELC Gold Assessment Rubric

Using The Teaching Strategies Gold Growth Report, an ELC growth score will be calculated
by adding the Mathematics and Literacy scores “Percentage of Children Meeting or Above
Growth” located in the Growth Summary for both 3 year old reports and 4 year old reports,
and then averaging the two together. This score will then be charted using the rubric

below.

96%-100% exceeds

61%-95% proficient
36%-60% needs improvement
0%-35% unsatisfactory

Example (based on 2015/16 scores)

3 year old scores - (90% + 94%) /2 =92%

Growth Summary
:nmber Perceriage
Area of :mm:r Childeen of Chicken
Growih Rarge
Rarge
Literaey i 14 0%
Maibesmostics. 135 8 &

4 year old scores - (90% + 90%)/2=90%

Growth Summary
Nurmber
of
srea of RomBer  Chiren o™
Develrpment  na.., Bekw Gt
Growth:
Range Range
Liteeacy Fa TS 28 10%
Mathematics 2aly 23 1w

127

Hhamber

Chikdren
Mreting

Range
214

17

Peraeniage
af Chillciren:
Uesting or
Ao
Growth

Range:

o

3 year old average score plus 4 year old average score equals building student growth score

(92% +90%)/2 = 91%
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2016/17 school year Student Growth Score equals Proficient

Combining Student Growth and Professional Practice

A teacher’s overall student growth rating will be combined with a teacher’s overall
professional practice rating to determine a teacher’s summative rating. The chart is as
follows:

Combining Growth and Practice
Practice (70%)

Excellent Proficient

Excellent  Proficient

Proficient Proficient

X
o
S
s
O
—
O

The PERA joint evaluation committee will continue to meet and provide oversight to
ensure consistent implementation and to recommend changes in subsequent years.
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Section 4

Rating System
District 62 has a four-tiered professional rating system that includes the following ratings:

EXCELLENT: The classroom of a teacher rated Excellent operates at a qualitatively different
level, consisting of a community of learners, with students highly motivated and engaged and
assuming considerable responsibility for their own learning. The excellent teacher makes a

contribution to the field, both in and outside the school.

PROFICIENT: The Proficient rating indicates that a teacher has mastered the areas evaluated
and consistently demonstrates the concepts underlying the components and elements of the

Danielson Framework for Teaching.

NEEDS IMPROVEMENT: The Needs Improvement rating indicates the teacher demonstrates
an understanding of most of the components and elements of the Danielson Framework for
Teaching. However, there are significant areas in which growth is needed due to sporadic or
intermittent success in implementing the Framework’s components and elements.

Note: If a tenured teacher’s performance is rated as Needs Improvement the evaluator, in
consultation with the evaluated teacher, must develop a Professional Development Plan (See
Section 7) directed to the areas of performance that the tenured teacher needs to improve. The
plan must be developed within 30 school days after the completion of an evaluation resulting in

the Needs Improvement rating.

UNSATISFACTORY: The Unsatisfactory rating indicates the teacher does not demonstrate an

understanding of the components and elements of the Danielson Framework, does not meet the

17



standards for professional practice in District 62, and/or is doing harm. An unsatisfactory
rating will result in the implementation of the requirements identified in section 105 ILCS

5/24A-5 of The linois School Code.

Note: In order for a staff member to be recommended for contractual continued service (Tenure) all

tenets of Illinois law will be followed.

18



Section 5:

Pre-Tenured Teacher Evaluation
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Timeline for Pre-Tenured Evaluation Process

Time of Year

Purpose

What is the procedure?

Three observations are required for pre-tenured
teachers. Af least two observations must be formal.

By the first day of student attendance. *

The qualified evaluator shall acquaint each teacher
under his/her supervision with the evaluation
instructions to be utilized and the procedures to be
followed and provide written notice that a performance
evaluation will be conducted.

By October 1 or prior to the first formal
observation

A Class Profile shall be completed by the teacher and
submitted to the evaluator.

By January 1

The first formal observation cycle for all pre-tenured
teachers shall be completed.

The Formal Observation Cyele shall include:
e Pre-Observation Conversation and Lesson Plan
Review
e (Observation
e Post-Observation Reflection by the teacher
e Post-Observation Conversation

A Formative Teacher Performance Evaluation without
a rating will be provided by January 1.

By March 1

The second formal observation cycle for all
pre-tenured teachers shall be completed.

e An informal or third formal observation shall
be completed.

¢ A Summative Teacher Performance
Evaluation with a rating completed by the
evaluator will be provided by March 1.

e A summative evaluation conference shall be
completed.

* Any teacher hired after the start of the school year — written notice must be provided within 30 days.

20




Pre-Tenured Teacher Evaluation

Who:
All full time and part time Pre-Tenured staff will be involved in the Pre-Tenured Teacher

Evaluation Program.

Purpose:

L. To provide professional growth support for teachers new to teaching and/or new to the
district.

2. To use a consistent process to collect reliable data for making employment decisions.

3. To document and substantiate, through formal and informal observations and summative

evaluations, administrative recommendations for contract renewal or non-renewal.

Observation Procedures:
1. For each pre-tenured teacher, a minimum of three observations shall be required each
school year, of which two must be formal observations.
« A Class Profile shall be completed by the teacher and submitted to the evaluator
prior to the first formal observation.
= The first observation cycle shall be conducted by January 1. A Formative
Teacher Performance Evaluation without a rating completed by the evaluator
will be provided by January 1.
= The second observation cycle for pre-tenured teachers shall be conducted by
March 1. A Summative Teacher Performance Evaluation with a rating

completed by the evaluator will be provided by March 1.

2. The formal observation cycle shall consist of a Pre-Observation conference.
e Determine observation dates.
e Pre-Observation Conversation Guide may be used to guide the

discussion.

21



e Review the lesson plan submitted and identify area of focus during the

observation.

3. The formal observation cycle shall also consist of a post-observation conference.
e The teacher will complete the Teacher Post-Observation Reflection after
the observation.
e The teacher and evaluator will use the Teacher Post-Observation
Reflection Form. The Post-Observation Conversation Protocol may be

used to guide the discussion.

4. Informal Observations.

) A qualified evaluator shall provide feedback to the teacher either
orally or in writing (electronic or paper).

. Any qualified evaluator may provide informal feedback observed in
any work-related environment to the teacher.

® If the feedback is in writing, the evaluator shall provide the teacher
with an opportunity to have an in-person discussion.

° Evidence gathered during the informal observations may be considered
in determining the performance evaluation rating provided it is

documented in writing to the teacher.

5. Summative Evaluation Conference
e A summative evaluation conference will be held by March 1.
e The Summative Teacher Performance Evaluation form with the rating will
be completed by March 1.
e The teacher shall have the right to comment on the evaluation and such
comments shall be attached to the summative evaluation and become part
of the permanent record. Comments are digitally attached through the

electronic platform.

22



Section 6:

Tenured Teacher Evaluation

23



Timeline for Tenured Teacher Evaluation Process

Time of Year

Purpose

By the first day of student attendance. *

The qualified evaluator shall acquaint each teacher
under his/her supervision with the evaluation
instructions to be utilized and the procedures to be
followed and provide written notice that a performance
evaluation will be conducted.

By October 1 or prior to the first formal
observation

Complete Class Profile Form.

Identify opportunities for at least one formal
observation. Use the required Pre- and Post-
Observation Conference Forms.

In addition to the required formal observation, informal
observations will occur throughout the year.

By October 31

Teacher collaborates with qualified evaluator to
develop and refine a plan designed to impact student
learning and improve the teacher’s professional
practice

Teacher completes the Professional Practice
Improvement Plan

To be held by February 1

Optional Mid-Year Meeting

¢ Requested by the teacher or evaluator

¢ Individual or team if the improvement plan is
collaborative

e Teachers share evidence and progress on
improvement plan

e Collaborative discussion and feedback as
necessary

¢ Use the Professional Practice Improvement
Plan Reflection (optional)

In the month of February

If an evaluator is anticipating that an individual
teacher’s rating may be reduced, the evaluator will
notify him/her in writing.
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By June 1 or the Iast day of student
attendance, whichever comes first

End-of-Year PPIP Meeting: (required

Teacher may complete Professional Practice
Improvement Plan Reflection (at the
discretion of the evaluator or the evaluatee)
Review Professional Practice Improvement
Plan

Summative Conference
This meeting is optional (at the discretion of the
evaluator or the evaluatee)
Qualified Evaluator completes Summative
Teacher Performance Evaluation with a
rating and distributes it to the teacher
Rating: The teacher’s performance will be rated
in accordance with the rating system defined in
this Evaluation Plan

*Any teacher returning from a leave after the start of the school year — written notice must be provided

within 30 days.
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Tenured Teacher Evaluation

Who: Teachers who have met the tenure requirements under Illinois law.

Purpose:

1. To promote professional growth and provide support for staff.
2. To collect reliable data for making employment decisions.

Procedures: The evaluation of tenured staff shall consist of the completion of a Professional
Practice Improvement Plan and at least two observations during the evaluation year consisting
of at least one formal and one informal observation.
A. Professional Practice Improvement Plan
1. An individual staff member, in collaboration with a qualified evaluator, will write a
Professional Practice Improvement Plan. The plan will be based on the teacher’s
self-reflection and feedback from the evaluator. The plan will include a goal, to be
achieved over the course of one or two school years, which is specific, measurable,
attainable, results-focused, time-bound, and aligned to district/school initiatives. The
goal should focus on some, but not be limited to the following areas:

» District-wide assessment data

= Current State Assessment

* Common Assessments

= Differentiated CORE Subject [nstruction

= School/District Improvement Goals

«  Response to Intervention

»  Parent/student participation and communication

2. Staff members should schedule a planning conference by October 31 of the current
school year with the evaluator. Together, the staff member and the evaluator should
review and agree upon the goal or goals. In so doing, the staff member will write a

Professional Practice Improvement Plan including the following:

*  What goal(s) will be the focus of the plan?

= What will the staff member be doing?

*  What will the timeline be of the plan?

*  How will the plan link to the Framework for Teaching?

*  What support will the staff member need in order to attain the goal(s)

3. In addition to tenured educators creating a plan for improved professional practice
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and monitoring their progress, deepening reflective practice and sustaining a
collaborative relationship with the evaluator are critical components of the process.
While the goal plan is flexible and able to be modified through collaboration between
the educator and evaluator, as part of the evaluation process, the evaluator may also

address areas outside of the goal plan with the educator.

After the planning conference and the writing of the plan, either the staff member or
the evaluator may request a mid-year conference. This conference is meant to be a
time to collaborate and review the progress made towards the goal(s). This

conference, if held, should be completed by February 1 of the current school year.

A final meeting shall be arranged between staff member and the evaluator at the end
of the year. This conference is a time to discuss the effectiveness of the plan and be
completed by June 1 or the last day of student attendance, whichever comes first, of

the current school year.

B. Observations of Tenured Staff

1.

2.

3.

Because the development of the Professional Practice Improvement Plan will
coincide with the evaluation year of a tenured teacher, the evaluation will consist of at
least one formal observation with the evaluator as well as ongoing informal
observations. In such cases, the observations could focus on, but not be limited to,
the work being done toward the Professional Practice Improvement Plan.
The formal observation cycle shall consist of a Pre-Observation conference.
e Determine observation dates.
e Review the Pre-observation Conversation Guide (optional)

e Review the lesson plan and identify area of focus during the observation.

The formal observation cycle also consists of a post-observation conference.
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o The teacher will complete the Teacher Post-Observation Reflection
Form after the observation.

e The teacher and evaluator will use the Teacher Post-Observation
Reflection Form and may use the Post-Observation Conversation

Protocol to discuss the lesson observed.

4. Informal Observations.

. A qualified evaluator shall provide feedback to the teacher either
orally or in writing (electronic or paper).

] Any qualified evaluator may provide informal feedback observed in
any work-related environment to the teacher.

L If the feedback is in writing, the evaluator shall provide the teacher
with an opportunity to have an in-person discussion.

° Evidence gathered during the informal observations may be considered
in determining the performance evaluation rating provided it is

documented in writing.

C. End-of-year Meetings:

1. End-of-year PPIP meeting

Teacher may complete Professional Practice Improvement Plan Reflection (at
the discretion of the evaluator or the evaluatee)
Review Professional Practice Improvement Plan

2. Summative Conference

If an evaluator is anticipating that an individual teacher’s rating may be reduced,
the evaluator will notify him/her in writing in the month of February.

The summative evaluation form with the rating will be completed by June 1 or
the last day of student attendance, whichever comes first.

A summative evaluation conference may be held by June 1.

The teacher shall have the right to comment on the evaluation and such comments

shall be attached to the summative evaluation and become part of the permanent
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record. Comments are digitally attached through the digital Platform.
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Section 7;
Tenured Teacher

Professional Development Plan
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Tenured Teacher Professional Development Plan

Who: Tenured teachers who receive a rating of “Needs Improvement.”

When: Within 30 school days after the completion of an evaluation in which a teacher in

contractual continued service received a rating of “needs improvement.”

What: Decvelopment by the evaluator, in consultation with the teacher, of a Professional
Development Plan directed to the areas that need improvement and any supports that the district
will provide to address the areas identified as needing improvement. The plan must take into
account the teacher’s ongoing professional responsibilities including his or her regular teaching

assignments.

Professional Development Plans do not have a minimum or maximum length. The Plan can
last until the teacher is evaluated in the next school year. For each tenured teacher who received
a “needs improvement” or “unsatisfactory” performance evaluation rating in his or her last
performance evaluation, a minimum of three observations shall be required in the school year
immediately following the year in which the “needs improvement” or “unsatisfactory” rating was
assigned, of which two must be formal observations. Tenured teachers evaluated equal to or
better than “Proficient” must be reinstated to the regular tenured teacher evaluation cycle. For
tenured teachers who are evaluated less than “Proficient”, the school district may rate the

teacher’s performance as “Unsatisfactory” and start a remediation plan period.
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Section 8:

Remediation
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Remediation Activities

Within 30 calendar days after the formal evaluation has been reduced to writing resulting in
an overall rating of “unsatisfactory,” a remediation plan shall be developed and initiated,
provided the deficiencies are remediable.

The remediation plan shall require evaluations and ratings once every 30 school days during
the 90 school days immediately following the teacher receiving the remediation plan.

The evaluations and ratings shall be conducted by a qualified evaluator and shall be in
accordance with the time schedule as provided in the State Board of Education Rules and
Regulations.

Use of a consultant teacher shall be in accordance with the State Board of Education Rules
and Regulations (School Code 105 ILCS 5/24 A-5).

Any teacher who fails to complete the remediation plan with a proficient or better rating shall
be dismissed in accordance with Section 24-12 of the Illinois School Code.

Statements made by the consultant teacher to or about the teacher under remediation shall be
considered as privileged and confidential.

The consultant teacher shall have no loss of pay or benefits because of his/her involvement.

Release time shall be provided for the consultant teacher when necessary and appropriate
(and with the approval of the Superintendent of Schools).

For teachers who receive a rating of proficient or better at the completion of the remediation
plan, a minimum of three observations shall be required in the school year immediately
following the year in which the unsatisfactory was assigned, of which two must be formal
observations.
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Section 9:

Teaching Standards

The standards and related continuum of teaching performance were
adopted from Charlotte Danielson’s Erhancing Professional Practice:
A Framework for Teaching, published by the Association for
Supervision and Curriculum Development in 2013,

A Framework for Teaching

Domain 1 - Planning and Preparation
1a: Demonstrating Knowledge of Coatent and
Pedagogy

*  Knowledge of content and the structure of the

discipline
« Knowledge of prerequisite relationships
= Knowledge of content-related pedagogy

1b: Demonstrating Knowledge of Students
*  Knowledge of child and adolescent
development
= Knowledge of the learning process
»  Knowledge of students' skills, knowledge,
and language proficiency

*  Knowledge of students' interests and cultural

heritage
»  Knowledge of studenis’ special needs

Ic: Setting Instructional Qutcomes
*  Value, sequence, and alignment

»  Clarity
= Balance
= Suitability for diverse learners

1d: Demonstrating Knowledge of Resources

Domain 2 — Classroom Environment
2a: Creating an Environment of Respect and
Rapport

» Teacher interaction with students

= Student interactions with other students

2b: Establishing a Culture for Learning
= Importance of the content
= Expectations for learning and achievement
= Student pride in work

2¢: Managing Classroom Procedures
* Management of instructional groups
* Management of transitions
* Management of materials and supplies
* Performance of non-instructional duties
= Superviston of volunteers and
paraprofessionals

2d: Managing Student Behavior
» Expectations
= Monitoring of student behavior
= Response to student misbehavior

2e: Organizing Physical Space
= Safety and accessibility
= Arrangement of furniture and use of
physical resources
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= Resources for classroom use
= Resources to extend content knowledge and

pedagogy
= Resources for students

le: Designing Coherent Instruction
» Learning activities
» Instructional materials and resources
» Instructional groups
« Lesson and unit structure
1f: Designing Student Assessments
» Congruence with instructional outcomes
« Criteria and standards
» Design of formative assessments
* Use for planning

Domain 3 - Instruction
3a: Communicating with Students
= Expectations for learning
= Directions and procedures
= Explanations of content
» Use of oral and written language
3b: Using Questioning and Discussion Techniques
*  Quality of questions
* Discussion techniques
» Student participation
3¢: Engaging Students in Learning
*  Activities and assignments
* Instructional materials and resources
*  Grouping of students
= Structure and pacing
3d: Using Assessment in Instruction
= Assessment criteria
= Monitoring of student learning
* Feedback to students
*  Student self-assessment and monitoring of
progress
3e: Demonstrating Flexibility and Responsiveness
* Lesson adjustment
» Response to students
Petsistence

Domain 4 — Professional Responsibilities
4a: Reflecting on Teaching
= Accuracy
= Use in future teaching
4b: Maintaining Accurate Records
= Student completion of assignments
= Student progress in learning
= Non-instructional records
4c: Communicating with Families
= Information about the instructional
program
* Information about individual students
* Engagement of families in the instructional
program
4d: Participating in a Professional Community
» Relationships with colleagues
= Involvement in a culture of professional
inquiry
= Service to the school
» Participation in school and district projects
4e: Growing and Developing Professionally
» Enhancement of content knowledge and
pedagogical skills
* Receptivity to feedback from colleagues
* Service to the profession
4f: Showing Professionalism
» Integrity and ethical conduct
*  Service to students
*  Advocacy
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Decision making
Compliance with school and district
regulations
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A Framework for Teaching: Continuum of Teaching Performance
Domain 1: Planning and Preparation

Component | Unsatisfactory Basic Proficient Distinguished
(Needs (Excellent)
Improvement}
la: In planning and Teacher is familiar Teacher displays solid | Teacher displays extensive
Demonstrating | practice, teacher with the important knowledge of the knowledge of important
knowledge of | makes content emors | ¢oncents in the important concepts in | concepts in the discipline and
content and Org0ss nc:lt Cl? wrect discipline but displays | the discipline and how | how these relate both to one
pedagogy :gg;sn?;a .1? o agh er lack of awareness of these relate to one another and to other
displays little how these concepts another. Teacher disciplines. Teacher
understanding of relate to one another. demonstrates accurate | demonstrates understanding of
prerequisite Teacher indicates some | understanding of prerequisite relationships
knowledge awareness of prerequisite among topics and concepts
important to student | prerequisite learning, | relationships among and understands the link to
leamning of the although such topics. Teacher’s necessary cognitive structures
ponical. TeaCher knowledge may be plans and practice that ensure student
displays little orno |, e . . :
understanding of the fnaccurate or reﬂfect familiarity with | understanding. .Teacher s
range of pedagogical incomplete. Teacher’s | a wide range of plans and practice reflect
approaches suitable | plans and practice effective pedagogical | familiarity with a wide range
to student learning reflect a limited range | approaches in the of effective pedagogical
of the content of pedagogical subject. approaches in the discipline
approaches to the and the ability to anticipate
discipling or to the student misconceptions.
students.
1b: Teacher displays Teacher displays Teacher understands Teacher understands the active
Demonstrating | minimal generally accurate the active nature of nature of student learning and
knowledge of | understanding of | knowledge of how student learning and acquires knowledge from
students how students students learn and of | attains information several sources about

learn- and little
knowledge of their
varied approaches
to learning,
knowledge and
skills, special
needs, and
interests and
cultural heritage -
and does not
indicate that such
knowledge is
valuable.

their varied approaches
to learning, knowledge
and skills, special
needs, and interests
and cultural heritage
yet may apply this
knowledge not to
individual students but
to the class as a whole.

about levels of
development for
groups of students.
Teacher also
purposefully acquires
knowledge from
several sources about
groups of students’
varied approaches to
learning, knowledge
and skills, special
needs, and interests
and cultural heritage.

individual students’ varied
approaches to learning,
knowledge and skills, special
needs, and interests and
cultural heritage.
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Ic: Setting
instructional
oufcomes

The outcomes
represent low
expectations for
students and lack
of rigor, and not all
of these outcomes
reflect important
learning in the
discipline. They
are stated as
student activities,
rather than as
outcomes for
learning.
Outcomes reflect
only one type of
learning and only
one discipline or
strand and are
suitable for only
some students.

Qutcomes represent
moderately high
expectations and rigor.
Some reflect important
learning in the
discipline and consists
of a combination of
outcomes and
activities. Outcomes
reflect several types at
coordination or
integration.

Outcomes, based on
global assessment of
student learning, are
suitable for most of the
students in the
classroom.

Most outcomes
represent rigorous and
important learning in
the discipline and are
clear, are written in the
form of student
learning, and suggest
viable methods of
assessment. outcomes
reflect several different
types of learning and
opportunities for
coordination, and they
are differentiated in
whatever way is
needed for different
groups of students.

All outcomes represent
high-level learning in the
discipline, They are clear, are
written in the form of student
learning, and permit viable
methods of assessment.
Outcomes reflect several
different types of learning and
where appropriate represent
both coordination and
integration. Qutcomes are
differentiated in whatever way
is needed, for individual
students.
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id:
Demonstrating
knowledge of
resources

The teacher
is unaware
of resources
to assist
student
learning
beyond
materials
provided by
the school
or district,
nor is the
teacher
aware of
reSources
for
expanding
one’s own
professiona
1 skill.

The teacher displays
some awareness of
resources beyond
those provided by
the school or district
for classroom use
and for extending
one’s professional
skill but does not
seek to expand this
knowledge.

The teacher displays
awareness of
resources beyond
those provided by the
school or district,
including those on
the Intemnet, for
classroom use and
for extending one’s
professional skill,
and seeks out such
resources.

The teacher’s knowledge
of resources for
classroom use and for
extending one’s
professional skill is
extensive, including those
available through the
school or district, in the
community, through
professional
organizations and
universities, and on the
Internet.

le: Designing
coherent
instruction

Learning
activities are
poorly aligned
with the
instructional
outcomes, do
not follow an
organized
progression,
are not
designed to
engage
students in
active
intellectual
activity, and
have unrealistic
time
allocations.
Instructional
groups are not
suitable to the
activities and
offer no
variety.

Some of the learning
activities and
materials are aligned
with the instructional
outcomes and
represent moderate
cognitive challenge,
but with no
differentiation for
different students.
Instructional groups
partially support the
activities, with some
variety. The lesson or
unit has a
recognizable
structure; but the
progression of
activities

is uneven, with only
some reasonable time
allocations.

Most of the learning
activities are aligned
with the instructional
outcomes and follow
an organized
progression suitable
to groups of
students. The
learning activities
have reasonable time
allocations; they
represent significant
cognitive challenge,
with some
differentiation for
different groups of
students and varied
use of instructional
Zroups.

The sequence of learning
activities follows a
coherent sequence, is
aligned to instructional
goals, and is designed to
engage students in
high-level cognitive
activity. These are
appropriately
differentiated for
individual learners.
Instructional groups are
varied appropriately, with
some opportunity for
student choice.
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If: Designing
Student
assessment

Assessment
procedures are
not congruent
with
instructional
outcomes and
lack criteria
by which
student
performance
will be
assessed. The
teacher has no
plan to
incorporate
formative
assessment in
the lesson or
unit.

Assessment
procedures are
partially congruent
with instructional
QuicoInes.
Assessment criteria
and standards have
been developed, but
they are not clear.
The teacher’s
approach to using
formative
assessment is
rudimentary,
including only some
of the instructional
outcomes.

All the instructional
outcomes may be
assessed by the
proposed assessment
plan; assessment
methodologies may
have been adapted
for groups of
students. Assessment
criteria and standards
are clear. The teacher
has a well-developed
strategy for using
formative
assessment and has
designed particular
approaches to be
used.

All the instructional
outcomes may be
assessed by the
proposed assessment
plan, with clear criteria
for assessing student
work. The plan contains
evidence of student
contribution to its
development.
Assessment
methodologies have
been adapted for
individual students as
the need has arisen. The
approach to using
formative assessment is
well designed and
includes student as well
as teacher use of the
assessment information.

40




Domain 2: The Classroom Environment

Componen Unsatisfactory Basic Proficient Distinguished
t (Needs (Excellent)
Improvement)
2a: Creating | Patterns of Patterns of classroom | Teacher-student Classroom interactions are
an classroom interactions both interactions are friendly | friendly and demonstrate are
environment | interactions, both between teacher and | and demonstrate highly respectful, reflecting
of respect between teacher and | students, are generally | general caring and genuine warmth and caring
and rapport | students and among | appropriate but may respect. Such and sensitivity to students as
students, are mostly | reflect occasional interactions are individuals. Students exhibit
negative, inconsistencies, appropriate to the ages, | respect for the teacher and
inappropriate, or are | favoritism, and cultural backgrounds, contribute to high levels of
insensitive to disregard for students’ | and developmental civility among all members
students’ ages, ages, cultural levels of the students. of the class. The net result is
cultural backgrounds, and Interactions among an environment where all
backgrounds, and developmental levels. | students are generally students feel valued and
developmental Students rarely polite and respectful, comfortable taking
levels. Student demonstrate and students exhibit intellectual risks.
interactions are disrespect for one respect for the teacher.
characterized by another. Teacher the teacher responds
sarcasm, put-downs, | attempts to respond to | successfully to
or conflict. Teacher | disrespectful behavior, | disrespectful behavior
does not deal with with uneven results, among students. The
disrespectful The net result of the net result of the
behavior. interactions is neutral, | interactions is polite,
conveying neither respectful, and
warmih nor conflict. | businesslike though
students may be
somewhat cautious
about taking intellectual
risks.
2b: The classroom The classroom culture | The classroom culture | The classroom culture is a
Establishing | culture is is characterized by is a place where cognitively busy place,
a culture for | characterized by a little commitment to learning is valued by characterized by a shared
learning lack of teacher or learning by the all, with high belief in the importance of

student commitment
to learning and/or
little or no
investment of
student energy in the
task at hand. Hard
work is not expected
or valued. Medium
to low expectations
for student
achicvement are the

teacher or students.
The teacher appears to
be “only going
through the motions,”
and students indicate
that they are
interested in the
completion of the task
rather than the quality
of the work, the
teacher conveys that

expectations for both
learning and hard work
the norm for most
students. Students
understand their role as
learners and
consistently expend
effort to learn.
Classroom interactions
support learning and
hard work and the

learning. Teacher conveys
high expectations for
learning by all students and
insists on hard work; students
assume responsibility for
high quality by initiating
improvements, making
revisions, adding detail,
and/or assisting peers in their
precise use of [anguage.
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norm with high
expectations for
learning reserved for
only one of two

student success is the
result of natural
ability rather than
hard work and refers

precise use of language.

students. only in passing to the .
precise use of
language. High
expectations are
reserved for those
students thought to
have a natural
aptitude for the
subject.
o0 . Much Some There is little loss Instructional time is
Managing instructional instructional of instruetional time maximized due to efficient
classroom time is lost time is lost due due to effective and seamless classroom
procedures due to to partially classroom routines routines and procedures.
inefficient effective and procedures. The Students take initiative in
classroom classroom teacher’s the management of
routines and routines and management of instructicnal groups and
procedures. procedures. The instructional groups transitions, and/or the
There is little teacher’s and transitions, or handling of materials and
ot no evidence management of handling of supplies. Routines are well
of the instructional materials and understood and may be
teacher’s groups and supplies, or both, initiated by students.
managing transitions, or are consistently Volunteers and
instructional handling of successful. With paraprofessionals make an
groups and materials and minimal guidance independent contribution to
transitions and/or supplies, or and prompting, the class.
handling of both, are students follow
materials and inconsistent, established
supplies leading to some classroom routines

effectively. There
is little evidence
that students know
or follow
established
routines, or that
volunteers or
paraprofessionals
have clearly
defined tasks..

disruption

of learning. With
regular guidance and
prompting, students
follow established
routines and
volunteers and
paraprofessionals
perform their duties.

and volunteers and
paraprofessionals
contribute to the
class.
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2d:
Managing
student
behavior

There appear to
be no
established
standards of
conduct, or
students
challenge them.
There is little or
no teacher
monitoring of
student
behavior, and
response to
students’
misbehavior is
repressive ot
disrespectful of
student dignity.

Standards of
conduct appear to
have been
established, but
their
implementation is
inconsistent. The
teacher tries, with
uneven results, to
monitor student
behavior and
respond to student
misbehavior.

Student behavior is
generally appropriate.
The teacher monitors
student behavior
against established
standards of conduct.
Teacher response to
student misbehavior is
consistent,
proportionate, and
respectful to students
and is effective.

Student behavior is entirely
appropriate. Students take an
active role in monitoring their
own behavior and/ or that of
other students against
standards of conduct. Teacher
monitoring of student
behavior is subtle
and preventive. The teacher’s
response to student
misbehavior is sensitive to
individual student needs and
respects students’ dignity.

2e:
Organizing
physical
space

The classroom
environment is
unsafe, or
learning is not
accessible to
many. There is
poor alignment
between

the
arrangement of
furniture and
resources,
including
computer
technology,
and the lesson
activities.

The classroom is safe,
and essential learning
is accessible to most
students. The teacher
makes modest use of
physical resources,
including computer
technology.

The teacher

attempts to adjust
the classroom
furniture for a

lesson or, if
necessary, to adjust
the lesson to the
furniture, but with
limited

effectiveness.

The classroom is safe,
and students have
equal  access  to
learning activities; the
teacher ensures that
the furniture
arrangement is
appropriate to the
learning activities and
uses physical
resources, including
computer technology,
effectively.

The classroom environment
is safe, and learning is
accessible to all students,
including those with special
needs. The teacher makes
effective use of physical
resources, including
computer technology. The
teacher ensures that the
physical arrangement is
appropriate to the learning
activities. Students
contribute to the use

or adaptation of the
physical environment to
advance learning.
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Domain 3: Instruction

Basic

) . Distinguished
Compenent | Unsatisfactory (Needs Proficient ne
{Excellent)
Improvement)
3a: The instructional Teacher’s attempt to | The instructional purpose | Teacher links the
Communicating | purpose for the explain the of the lesson is clearly instructional purpose of

with students

lesson is unclear to
students, and the
directions and
procedures are
confusing. Teacher’s
explanation of the
content contains
major errors and
does not include any
explanation of
strategies students
might use. Teacher’s
spoken or written
language contains
errors of grammar or
syntax. Teacher’s
academic vocabulary
is inappropriate,
vague, or used
incorrecily, leaving
students confused.

instructional purpose
has only limited
success, and/or
directions and
procedures must be
clarified after initial
student confusion.
Teacher’s explanation
of the content may
contain minor etrors;
some portions are
clear, others difficult
to follow. Teacher’s
explanation does not
invite students to
engage intellectually
or to understand
strategies they might
use when working
independently.
Teacher’s spoken
language is correct
but uses vocabulary
that is either [imited
or not fully
appropriate to the
students’ ages or
backgrounds. Teacher
rarely take
opportunities to
explain academic
vocabulary,

communicated to
students, including
where it is situated
within broader learning;
directions and
procedures are explained
clearly and may be
modeled. Teacher’s
explanation of content is
scaffolded, clear, and
accurate and connects
with students; knowledge
and experience. During
the explanation of
contient, teacher focuses,
as appropriate, on
strategies students can
use when working
independently and
invites student
intellectual engagement.
Teacher’s spoken and
written language is clear
and correct and is
suitable to students’ ages
and interests. Teacher’s
use of academic
vocabulary is precise and
serves to extend student
understanding.

the lesson to the larger
curriculum; the
directions and
procedures are clear and
anticipate possible
student
misunderstanding,.
Teacher’s explanation of
content is thorough and
clear, developing
conceptual
understanding through
clear scaffolding and
connecting with
students’ interests.
Students contribute to
extending the content by
explaining concepts to
their classmates and
suggesting strategies
that might be used.
Teacher’s spoken and
written language is
expressive, and teacher
finds opportunities to
extend students’
vocabularies, both
within the discipline and
for more general use,
Students contribute to
the correct use of
academic vocabulary.
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36: Using
questioning
and discussion
techniques

Teacher’s questions
are of low cognitive
challenge, with
single correct
responses, and are
asked in rapid
succession.
Interaction between
teacher and students
is predominantly
recitation-style, with
teacher mediating all
questions and
answers; teacher
accepts all
contributions
without asking
students to justify
their reasoning Only
a few students
participate in the
discussion.

Teacher’s questions
lead students through
a single path of
inquiry, with answers
seemingly determined
in advance.
Alternatively, teacher
attempts to ask some
questions designed to
engage students in
thinking, but only a
few students are
involved. Teacher
attempts to engage all
students in the
discussion, to
encourage them to
respond to one
another , and to
explain their thinking,
with uneven results.

While teacher may use
some low-level
questions, he or she
poses questions designed
to promate student
thinking and
understanding. Teacher
creates a genuine
discussion among
students, providing
adequate time for
students to respond and
stepping aside when
doing so is appropriate.
Teacher challenges
students to justify their
thinking and successfully
engages most students in
the discussion,
employing a range of
strategies to ensure that
most students are heard.

Teacher uses a variety
or series of questions or
prompts to challenge
students cognitively,
advanced high-level
thinking and discourse,
and promote
metacognition, Students
formulate many
questions, initiate
topics, challenge one
another’s thinking, and
make unsolicited
contributions. Students
themselves ensure that
all voices are heard in
the discussion.

Jc: Engaging
students in
learning

The learning
tasks/activities,
materials and
resources are poorly
aligned with the
instructional
outcomes, or require
only rote responses,
with only one
approach possible.
The groupings of
students are
unsuitable to the
activities. The fesson
has no clearly
defined structure, or
the pace of the
lesson is too slow or
rushed.

The learning tasks
and activities require
only minimal
thinking by students
and little opportunity
for them to explain
their thinking,
allowing most
students to be passive
or merely compliant.
The groups of
students are
moderately suitable
to the activities. The
lesson has a
recognizable
structure; however,
the pacing of the
lesson may not
provide students the
time needed to be
intellectually engaged
or may be 5o slow
that many students

The learning tasks and
activities are fully
aligned with the
instructional outcomes
and are designed to
challenge student
thinking, inviting
students to make their
thinking visible. This
technique results in
active intellectual
engagement by most
student with important
and challenging content
and with teacher
scaffolding to support
that engagement. The
groups of student are
suitable to the activities.
The lesson has a clearly
defined structure, and the
pacing of the lesson is
appropriate, providing
most students the time

Virtually all students
are intellectually
engaged in
challenging content
through
well-designed
learning tasks and
activities that require
complex thinking by
students. The teacher
provides suitable
scaffolding and
challenges students to
explain their thinking.
There is evidence of
some student
initiation of inquiry
and student
contributions to the
exploration of
important content;
students may serve
as resources for one
another. The lesson
has a clearly
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have a considerable
amount of ‘down
time.’

needed to be
intellectually engaged.

defined structure,

and the pacing
of the lesson provides
students the time needed
not only to intellectually
engage with and reflect
upon their learning but
also to consolidate their
understanding.
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3d: Using
Assessment in
Instruction

Students do
not appear to
be aware of the
assessment
criteria, and
there is little or
no monitoring
of student
learning;
feedback is
absent or of
poor quality.
Students do
not engage in
self- or peer
assessment.

Students appear
to be only
partially aware
of the
assessment
criteria, and the
teacher monitors
student learning
for the class as a
whole.
Questions and
assessments are
rarely used to
diagnose
evidence of
learning,
Feedback to
students is
general, and few
students assess
their own work..

Students appear to

be aware of the
assessment criteria,
and the teacher
monitors student
learning for groups
of students.
Questions and
dssessments are
regularly

used to diagnose
evidence of learning.
Teacher feedback to
groups of students is
accurate and specific;
some students engage
in self-assessment

Assessment is fully
integrated into
instruction, through
extensive use of
formative assessment.
Students appear to be
aware of, and there is
some evidence that
they have contributed
to, the assessment
criteria. Questions and
assessments are used
regulatly to diagnose
evidence of learning by
individual students. A
variety of forms of
feedback, from both
teacher and peers, is
accurate and specific
and advances learning.
Students self-assess
and monitor their own
progress. The teacher
successfully
differentiates
instruction to address
individual students’
misunderstandings.

Je:
Demonstrating
Hlexibility and

responsiveness

The teacher
ignores students
questions; when
students have
difficulty
learning, the
teacher blames
them or their
home
environment
for their lack

of success.

The teacher
makes no
attempt to
adjust the
lesson even
when students
don’t
understand the

)

The teacher accepts
responsibility for
the success of all
students but has
only a limited
reperioire of
strategies to use.
Adjustment of the
lesson in response
to assessment is
minimal or
ineffective.

The teacher
successfully
accommodates
students’ questicns
and interests.
Drawing on a broad
repertoire of
strategies, the teacher
persists in seeking
approaches for
students who have
difficulty leamning. If
impromptu measures
are needed, the
teacher makes a
miner adjustment to
the lesson and does
50 smoothly.

The teacher seizes an
opportunity to enhance
learning, building on a
spontaneous event or
students’ interests, or
successfully adjusts and
differentiates
instruction to address
individual student
misunderstandings.
Using an extensive
repertoire of
instructional strategies
and soliciting
additional resources
from the school or
community, the teacher
persists in seeking
effective approaches for
students who need help.
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content.
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Domain 4: Professional Responsibilities

Basic

. : Distinguished
Component Unsatisfactory {Needs Proficient &
(Excellent)
Improvement)
;a.' I:Ie'ﬂ eciing on The teacher does The teacher has The teacher makes A. The
eaching not know a generally an accurate teacher’s

whether a lesson accurate assessment of a assessment
was effective or impression of a lesson’s of the lesscn
achieved its lesson’s effectiveness and the is thoughtful
instructional effectiveness extent to which it a dincludes
outcomes, or the and the extent to achieved its specific
teacher which instructional

profoundly
misjudges the
success of a
lesson. The
teacher has no
suggestions for
how a lesson
could be
improved.

instructional
outcomes were
met. The
teacher makes
general
suggestions
about how a
lesson could be
improved.

outcomes and can
cite general
references to support
the judgment, The
teacher makes 2 few
specific suggestions
of what could be
tried another time
the lesson is taught.

indicators of
effectivenes
5. The
teacher’s
suggestions
for
improvemen
t draw on an
extensive
repertoire.

4b:Maintaining
Accurate Records

The teacher’s
system for
maintaining
information on
student completion
of assignments and
student progress in
learning is
nonexistent or in
disarray. The
teacher’s records
for
non-instructional
activities are in
disarray,

the result being
errors and
confusion.

The teacher’s
system for
maintaining
information on
student completion
of assignments and
student progress in
learning is
rudimentary and
only partially
effective. The
teacher’s records
for
non-instructional
activities

are adequate but
inefficient and,
unless given
frequent

oversight by the
teacher, prone to
€ITOTS.

The teacher’s
system for
maintaining
information on
student completion
of assignments,
student progress in
learning, and
nop-instructional
records is fully
effective.

Students contribute to
and maintain records
indicating completed
and outstanding work
assignments. Students
contribute to and
maintain data files
indicating their own
progress in learning.
Students contribute to
maintaining
noninstructional
records for the class.
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de:Communicating
with Families

The teacher
provides little
information about
the instructional
program to
families; the
teacher’s
communication
about students’
progress is
minimal. The
teacher does not
respond, or
responds
insensitively, to
parental concerns.

The teacher
makes sporadic
attempts to
communicate

with families
about the
instructional
program and

about the

progress of
individual
students but does
not

attempt to engage
families in the
instructional
program,
Morgover, the
communication
that does take
place may not be
culturally sensitive
to those families.

The teacher
provides frequent
and appropriate
information to
families about the
instructional
program and
conveys
information about
individual student
progress in a
culturally sensitive
manner, The
teacher makes
some attempts to
engage families in
the instructional
program.

The teacher
communicates
frequently with
families in a
culturally sensitive
manner, with students
contributing to the
communication. The
teacher responds to
family concerns with
professional and
cultural sensitivity.
The teacher’s efforts
to engage families in
the instructional
program are frequent
and successful.

4d: Participating
in a Professional
Community

The teacher’s
relationships with
colleagues are
negative or
self-serving. The
teacher avoids
participation in a
professional culture
of inquiry, resisting
opportunities to
become involved.
The teacher avoids
becoming involved
in school events or
school and district
projects.

The teacher
maintains cordial
relationships with
colleagues to
futfitl duties that
the school or
district requires.
The teacher
participates in the
school’s culture of
professional
inquiry when
invited to do so.
The teacher
participates in
school events and
school and district
projects when
specifically asked.

The teacher’s
relationships with
colleagues are
characterized by
mutuai support and
cooperation; the
teacher actively
participates in a
culture of
professional
inquiry. The teacher
volunteers to
participate in school
events and in school
and district projects,
making a
substantial
contribution.

The teacher’s
relationships with
colleagues are
characterized by
mutual support and
cooperation, with the
teacher taking
initiative in assuming
leadership among the
faculty. The teacher
takes a leadership role
in promoting a culture
of professional
inquiry. The teacher
volunteers to
participate in school
events and district
projects, making a
substantial
contribution and
assuming a leadership
role in at least one
aspect of school or
district life.
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de: Growing
and Developing
Professionally

The teacher engages
in no professional
development
activities to enhance
knowledge or skill.
The teacher resists
feedback on
teaching
performance from
either supervisors or
more experienced
colleagues. The
teacher makes no
effort to share
knowledge with
others or to assume
professional
responsibilities.

The teacher
participates to a
limited extent in
professional
activities when
they are
convenient. The
teacher engages in
a limited way with
colleagues and
supervisors in
professional
conversation about
practice, including
some feedback on
teaching
performance. The
teacher finds
limited ways to
assist other
teachers and
contribute to the
profession.

The teacher seeks out
opportunities for
professional
development to
enhance content
knowledge and
pedagogical skill. The
teacher actively
engages with
colleagues and
Supervisors in
professional
conversation about
practice, including
feedback about
practice. The teacher
participates actively in
assisting other
educators and looks for
ways to contribute to
the profession.

The teacher seeks
out opportunities for
professional
development and
makes a systematic
etfort to conduct
action research. The
teacher solicits
feedback on practice
from both
supervisors and
colleagues. The
teacher initiates
important activities
to contribute to the
profession.

f
Demonstrating
Professionalism

The teacher
displays
dishonesty in
interactions
with
colleagues,
students, and
the public. The
teacher

is not alert to
students’

needs and
contributes to
school
practices that
result in some
students’

being

ill served by the
school, The
teacher makes
decisions and
recommendations
that are based on
self-serving

The teacher is
honest in
interactions with
colleagues,
students, and the
public. The
teacher’s attempts
to serve students
are inconsistent,
and unknowingly
contributes to some
students being iil
served by the
school. The
teacher’s decisions
and
recommendations
are based on
limited though
genuinely
professional
considerations. The
{eacher must be
reminded by
supervisors about

The teacher displays
high standards of
honesty, integrity, and
confidentiality in
interactions with
colieagues, students,
and the public. The
teacher is active in
serving students,
working to ensure that
all students receive a
fair opportunity to
succeed. The teacher
maintains an open
mind in team or
departmental
decision making. The
teacher complies
fully with scheool and
district regulations.

The teacher can be
counted on to hold the
highest standards

of honesty, integrity,
and confidentiality
and fakes a leadership
role with colleagues.
The teacher is highly
proactive in serving
students, seeking out
resources when
needed. The teacher
makes a concerted
effort to challenge
negative attitudes

or practices to ensure
that all students,
particularly those
traditionally
underserved, are
honored in the school.
The teacher takes a
leadership role in team
or departmental
decision making and
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interests. The
teacher does not
comply with
school and district
regulations.

complying with
school and district
regulations.

heips ensure that such
decisions are based on
the highest
professional standards.
The teacher complies
fully with school and
district regulations,
taking a leadership role
with colleagues.
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Section 10:

Teacher Duties and Responsibilities

*Teacher duties and responsibilities may be added and/or

revised periodically
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Community Consolidated School District 62
777 Algonquin Road
Des Plaines, IL 60016

Job Description

JOB TITLE: Speech Language Pathologist
DEPARTMENT: Student Services
REPORTS TO: Assistant Superintendent for Student Services and/or Building

Principal

Summary: Speech Language Pathologists are communication specialists who work
with students who are identified with language disabilities, articulation deficits, dysfluent
speech, and voice disorders.

Essential Duties and Responsibilities:

Communicates, collaborates, and cooperates with colleagues, supervisors, and
students.

Serves as a resource to school staff members in the development of a balanced
program for oral communication and speech improvement.

Serves as a resource to teachers in observing, describing, and referring
suspected and identified speech and language impairments.

Provides a thorough assessment and diagnosis of speech, voice, and language
impairments.

Provides screening to identify speech-impaired children.

Assists in proper referrals of individuals to agencies and specialists in the
community.

Provides appropriate individualized programs of therapy to meet individual
student’s needs and correct existing speech or language disabilities.
Collaborates with classroom teachers and other school staff members to
implement programs throughout the student's daily activities.

Provides information, support, and counseling to parents and families when
appropriate.

Serves as a member of the Student Service Team.

Cther duties as assigned.

Supervisory Responsibilities: This job has no evaluative responsibilities.

In order to perform this job successfully, an individual must be able to perform each
essential duty satisfactorily. The requirements listed below are representative of the
knowledge, skill, ability, physical demands and work environment required. Reasonable
accommodations may be made to enable individuals with disabilities to perform the
essential functions.
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Qualification Requirements:

e Completion of a Master's degree in speech and language pathology or
communication disorders from an accredited college or university in special
education.

s Meets current Speech Language Pathologist certification standards as endorsed by
the llincis State Board of Education.

e Clinical Fellowship Year (CFY) candidates are welcome.

Skills Required:

e Ability to read, analyze, and interpret general periodicals, professional journals,
technical procedures, or governmental regulations.

¢ Ability to write reports, correspondence, and procedural manuals.

e Ability to effectively present information and respond to questions from groups of
evaluators, staff, parents, students, and the general public.

e Ability to work with mathematical concepts of algebra, geometry, and problem
solving.

e Ability to apply common sense understanding to carry out instructions furnished in
written, oral, or diagram form.

e Ability to deal with problems involving several concrete variables in
non-standardized situation

e Ability to operate a computer and related software, such as, MS Word, Excel, and
PowerPoint in an Apple computer environment and Google Suite.
Ability to establish and maintain effective working relationships with all stakehoiders.

e Ability to speak clearly and concisely both in oral and written communication.

o Ability to perform duties with awareness of all district requirements and Board of
Education policies.

Physical Demands:

e While performing the duties of this job, the employee is regularly required to talk or
hear.

e The employee frequently is required to stand, walk, operate office equipment, sit, and
occasionally to reach with hands and arms.

* The employee must occasionally lift and/or move up to 30 pounds; such as files and
paper supplies.

e Specific vision abilities required by this job include close vision and the ability to
change focus. Frequent use of computer monitors is required. Requires typing on the
computer keyboard with frequent interruptions.

e The position requires the individual to meet deadlines with time constraints and to
interact with other workers.

Work Environment:
¢ The noise level in the work environment is usually quiet. On occasion the noise level
will be moderate to high.
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e Work is usually conducted indoors. This work is normally conducted at a single school
site. Occasicnal travel from one school site to anather is expected.

Evaluation:
Job performance is evaluated in accordance with district guidelines by the evaluator.

The information contained in this job description is for compliance with the Americans with
Disabilities Act (ADA) and is not an exhaustive listing of the duties performed in this
position. The individuals currently holding this position perform additional duties and
additional duties may be assigned.

Community Consolidated School District 62 is an Equal Opportunity Employer. It is the
policy and practice of District 62 to decide all matters relating to employment soiely on the
basis of the applicant's ability to perform the essential functions of the position. District 62
ensures equal employment opportunities regardless of race, creed, sex, color, national
origin, religion, age, or handicap. The District has a policy of active recruitment of
qualified minority teachers and non-certificated employees. Any individual needing
assistance in making application for this cpening should contact the office of the Director
of Human Resources
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Community Consolidated School District 62
777 Algonquin Road
Des Plaines, IL 60016

Job Description

JOB TITLE: School Social Worker

DEPARTMENT: Student Services

REPORTS TO: Assistant Superintendent for Student Services and/or
Building Principal

Summary:
Provide direct services to students in order to support academic and behavioral success
at school.

Essential Duties and Responsibilities:

s Communicates, collaborates, and cooperates with colleagues, supervisors, and
students.

e Performs casework service with individual students to correct those personal,
social or emotional maladjustments related to their educational and social
progress.

e Serves as a member of the Student Service Team.

e Consults and collaborates with cther school personnel and community resources
in gathering and giving information on a case, and in establishing and planning
for respective roles in the modification of the student’s behavior.

e Provides families with information regarding community resources.

e Assists students directly toward adjustment of school.

o Other duties as assigned.

Supervisory Responsibilities:

This job has no evaluative responsibilities. In order to perform this job successfully, an
individual must be able fo perform each essential duty satisfactorily. The requirements
listed below are representative of the knowledge, skill, ability, physical demands and
work environment required. Reasanable accommodations may be made to enable
individuals with disabilities to perform the essential functions.

Qualification Requirements:

« Completion of a Bachelor's degree or higher from an accredited college or university.

¢ Meets current School Social Worker certification standards as endorsed by the
lllinois State Board of Education.

e Experience in elementary school programs and students with autism, mental
impairment and early childhood characteristics is preferred.
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Demonstrated strong behavioral and therapeutic skills.
Ability to work in a consulting environment.
Experience with special education mandates.

Skills Required:

Ability to read, analyze, and interpret general periodicals, professional journals,
technical procedures, or governmental regulations.

Ability to write reports, correspondence, and procedural manuals.

Ability to effectively present information and respond to questions from groups of
evaluators, staff, parents, students, and the general pubtic.

Ability to work with mathematical concepts of algebra, geometry, and problem
solving.

Ability to apply commaon sense understanding to carry cut instructions furnished in
written, oral, or diagram form. Ability to deal with problems involving several
concrete variables in non-standardized situations,

Ability to operate a computer and related software, such as, MS Word, Excel, and
PowerPoint in an Apple computer environment and Google Suite.

Ability to establish and maintain effective working relationships with all stakeholders.
Ability to speak clearly and concisely both in oral and written communication.
Ability to perform duties with awareness of all district requirements and Board of
Education policies.

Physical Demands:

While performing the duties of this job, the employee is regularly required to talk or
hear.

The employee frequently is required to stand, walk, operate office equipment, sit, and
occasionally to reach with hands and arms.

The employee must occasionally lift and/or move up to 30 pounds; such as files and
paper supplies.

Specific vision abilities required by this job include close vision and the ability to
change focus. Frequent use of computer monitors is required. Requires typing on the
computer keyboard with frequent interruptions.

The position requires the individual to meet deadlines with time constraints and to
interact with other workers.

Work Environment:

*

The noise level in the work environment is usually guiet. On occasion the noise level
will be moderate to high.

Work is usually conducted indoors. This work is normally conducted at a single school
site. Qccasional travel from one school site to another is expected.

Evaluation:
Job performance is evaluated in accordance with district guidelines by the evaluator.
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The information contained in this job description is for compliance with the Americans with
Disabilities Act (ADA) and is not an exhaustive listing of the duties performed in this
position. The individuals currently holding this position perform additional duties and
additional duties may be assigned.

Community Consolidated School District 62 is an Equal Opportunity Employer, |t is the
policy and practice of District 62 to decide all maiters relating fo employment solely on the
basis of the applicant’s ability to perform the essential functions of the position. District 62
ensures equatl employment opportunities regardless of race, creed, sex, color, national
origin, religion, age, or handicap. The District has a policy of active recruitment of
qualified minority teachers and non-certificated employees. Any individual needing
assistance in making an application for this opening should contact the office of the
Director of Human Resources.
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Community Consolidated School District 62
777 Algonquin Road
Des Plaines, IL 60016

Job Description

JOB TITLE: School Psychologist
DEPARTMENT: Student Services
REPORTS TO: Assistant Superintendent for Student Services andfor

Building Principal

Summary:
To use student assessment data in order to develop appropriate academic and
behavioral interventions for students.

Essential Duties and Responsibilities:

Communicates, collaborates, and cooperates with colleagues, supervisors, and
students.

Assist with development of behavior plans.

Conduct functional analysis of behavior,

Utilize student data to develop interventions.

Use data to assist teams in eligibility determination.

Conducts psychological examinations referred students.

Observes students referred as potentially qualified special education students.
Participates in case conferences when referred students are involved, or as
requested.

Serves as a resource person concerning learning handicaps for other school
personnel.

Interpret diagnoses to school persennel, other concerned professionals, parents
and students.

Makes recommendations on ways to assist a student referred to him/her for
evaluation.

Other duties as assigned.

Supervisory Responsibilities:

This job has no evaluative responsibilities. In order to perform this job successfully, an
individual must be able to perform each essential duty satisfactorily. The requirements
listed below are representative of the knowledge, skill, ability, physical demands and
work envircnment required. Reasonable accommedations may be made to enable
individuals with disabilities to perform the essential functions.
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Qualification Requirements:

Completion of a Master's degree or higher in psychology from an accredited college
or university.

Meets current School Psychologist certification standards as endorsed by the lllinois
State Board of Education.

Experience in an elementary school program is preferred.

Ability to work in a consulting environment.

Experience with special education mandates.

Skills Required:

Ability to read, analyze, and interpret general periodicals, professional journals,
technical procedures, or governmental regulations.

Ability to write reports, correspondence, and procedural manuals.

Ability to effectively present information and respond to questions from groups of
administrators, staff, parents, students, and the general public.

Ability to work with mathematical concepts of algebra, geometry, and problem
solving.

Ability to apply common sense understanding to carry out instructions furnished in
written, oral, or diagram form.

Ability to deal with problems involving several concrete variables in
non-standardized situation

Ability to operate a computer and related software, such as, MS Word, Excel, and
PowerPoint in an Apple computer environment and Google Suite.

Ability to establish and maintain effective working relationships with all stakeholders.
Ability to speak clearly and concisely both in oral and written communication.
Ability to perform duties with awareness of all district requirements and Board of
Education policies.

Physical Demands:

While performing the duties of this job, the employee is regularly required to talk or
hear.

The employee frequently is required to stand, walk, operate office equipment, sit, and
occasionally to reach with hands and arms.

The employee must occasionally lift and/or move up to 30 pounds; such as files and
paper supplies.

Specific vision abilities required by this job include close vision and the ability to
change focus. Frequent use of computer monitors is required. Requires typing on the
computer keyboard with frequent interruptions.

The position requires the individual to meet deadlines with time constraints and to
interact with other workers.

Work Environment:

The noise level in the work environment is usually quiet. On occasion the noise level
will be moderate to high.
Work is usually conducted indoors. This work is normally conducted at a single schoot
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site. Occasional travel from one school site to another is expected.

Evaluation: Job performance is evaluated in accordance with district guidelines by the
evaluator.

The information contained in this job description is for compliance with the Americans with
Disabilities Act (ADA) and is not an exhaustive listing of the duties performed in this
position. The individuals currently holding this position perform additional duties and
additional duties may be assigned.

Community Consolidated School District 62 is an Equal Opportunity Employer. It is the
policy and practice of District 62 to decide all matters relating to employment solely on the
basis of the applicant’s ability to perform the essential functions of the position. District 62
ensures equal employment opportunities regardless of race, creed, sex, color, national
origin, religion, age, or handicap. The District has a policy of active recruitment of
qualified minority teachers and non-certificated employees. Any individual needing
assistance in making an application for this opening should centact the office of the
Director of Human Resources.

62



Community Consolidated School District 62
777 Algonquin Road
Des Plaines, IL 60016

Job Description

JOB TITLE: Teacher
DEPARTMENT: Instructional Services
REPORTS TO:  Building Principal

Summary:

To plan and teach state standards related to grade and subject areas, to create a class
environment favorable to learning and personal growth; to establish effective rapport
with students; to motivate students to develop skills, attitudes and knowledge needed to
provide a strong foundation, in accordance with each student’s ability; to establish
positive, collaborative relationships with parents and with other staff members.

Essential Duties and Responsibilities:

Communicates, collaborates, and cooperates with colleagues, supervisors, and
students.

Teaches district-approved curriculum.

Instructs pupils in citizenship and subject matter specified in state law and
administrative regulations and procedures of the school district.

Develops unit/lesson plans and instructional materials aligned to state standards.
Translates lesson plans into developmentally appropriate learning experiences.
Communicates regularly with parents outside normal classroom day by means of
newsletters, notes, phone calls, conferences, etc.

Establishes and maintains standards of pupil behavior to achieve an effective
learning atmosphere.

Evaluates pupils’ academic and social growth, keeps appropriate records and
prepares progress reports.

Identifies pupil needs and makes appropriate referrals and develops strategies
for individual education plans.

Is available o students and parents for education-related purposes outiside the
instructional day.

Plans and coordinates the work of teacher assistants, parents, and veolunteers in
the classroom and on field trips.

Provides individualized and small group instruction to adapt the curriculum to the
needs of the student.

Creates an environment for learning based on building respect and rapport with
students, high expectations and is student-centered.

OCther duties as assigned.
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Supervisory Responsibhilities:

This job has no evaluative responsibilities. In order to perform this job successfully, an
individual must be able to perform each essential duty satisfactorily. The requirements
listed below are representative of the knowledge, skill, ability, physical demands and
work environment required. Reasonable accommodations may be made to enable
individuals with disabilities to perform the essential functions.

Qualification Requirements:
e Bachelor of Arts degree.
e Valid lllinois Teaching Licensure.

Skills Required:

e Ability to read, analyze, and interpret general pericdicals, professional journais,
technical procedures, or governmental regulations.

e Ability to write reports, correspondence, and procedural manuals.

o Ability to effectively present information and respond to questions from groups of
administrators, staff, parents, students, and the general public.

e Ability to work with mathematical concepts of algebra, geometry, and problem
solving.

o Ability to apply common sense undersianding to carry out instructions furnished in
written, oral, or diagram form. Ability to deal with problems involving several
concrete variables in non-standardized situations.

o Ability to operate a computer and related software, such as, MS Word, Excel, and
PowerPoint in an Apple computer environment and Google Suite.

e Ability to establish and maintain effective working relationships with all stakeholders.

e Ability to speak clearly and concisely both in oral and written communication.

s Ability to perform duties with awareness of all district requirements and Board of
Education policies.

Physical Demands:

e While performing the duties of this job, the employee is regularly required to talk or
hear.

e The employee frequently is required to stand, walk, operate office equipment, sit, and
occasionally to reach with hands and arms.

¢ The employee must occasionally lift and/or move up to 30 pounds; such as files and
paper supplies.

e Specific vision abilities required by this job include close vision and the ability to
change focus. Frequent use of computer monitors is required. Requires typing on the
computer keyboard with frequent interruptions.

¢ The position requires the individual to meet deadlines with time constraints and to
interact with other employees.

Wark Environment:
# The noise level in the work envireonment is usually quiet. On occasion the noise level
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will be moderate to high.
e Work is usually conducted indoors. This work is normally conducted at a single school
site. Occasional travel from one school site {0 another is expected.

Evaluation:
Job performance is evaluated in accordance with district guidelines by the administrator.

The information contained in this job description is for compliance with the Americans with
Disabilities Act (ADA) and is not an exhaustive listing of the duties performed in this
position. The individuals currently holding this position perform additional duties and
additional duties may be assigned.

Community Consolidated School District 62 is an Equal Opportunity Employer. It is the
policy and practice of District 62 to decide all matters relating to employment solely on the
basis of the applicant's ability to perform the essential functions of the position. District 62
ensures equal employment opportunities regardless of race, creed, sex, color, national
origin, religion, age, or handicap. The District has a policy of active recruitment of
qualified minority teachers and non-cettificated employees. Any individual needing
assistance in making an application for this opening should contact the office of the
Director of Human Resources.
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Community Consolidated School District 62
777 Algonquin Road
Des Plaines, IL 60016

Job Description

JOB TITLE: Library Media Specialist/Library Information Specialist
DEPARTMENT: Instructional Services
REPORTS TO: Building Principal

Summary:

To ensure that students are effective users of information and ideas by providing
intellectual and physical access to materials in all formats, and by providing instruction
to foster competence and stimulate interest in reading, viewing, and using information
and ideas.

Essential Duties and Responsibilities:
A. Learning and Teaching

1. Performs the duties of information specialist, teacher, and instructional
consultant as a specialist in iearning resources and strategies; information
location, evaluation and use; and the design of instruction.

2. Serves on committees involved with designing iearning activities for students
and/or curricular revision.

3. Utilizes current research and methods in areas of reading, technoiogy,
teaching, learning, and library and information science.

4. Collaborates with other teachers to integrate research, information retrieval
skills, and literature appreciation into the curriculum.

5. Collaborates with other teachers in developing activities that stress
interdisciplinary strategies.

6. Assists other teachers and students in using information resources and
incorporating information skills inte classroom curricufum,

7. Exercises leadership and serves as a catalyst in the instructional program,
providing various services to students and staff.

8. Uses a variety of materials and activities to stimulate and maximize learning to
help students achieve educational and personal goals.

9. Maintains an attractive and inviting physical environment that ailows for
enriched learning experiences and intellectual growth.

B. Information Access

1. Seiects materials and technology that supports the school’s educational
philosophy and curriculum.

2. Creates and maintains a collection development process which includes such
aspects as maintaining accurate and current catalogs and records, weeding,
and inventories,

3. Provides access to materials and information for both students and staff by

66



adhering to established policies, laws, (including copyright laws), principles of
intellectuat freedom, and ethical behavior.

4. Selects and provides resources and technologies needed to integrate and
produce authentic learning experiences.

C. Program Administration

1. Develops short and long-range goals that guide the development of the library
media program.

2. Promotes the library media program, services, and its materials by maintaining
a positive relationship with students, staff, and community.

3. Develops and implements policies and procedures of flexible access for staff
and students.

4. Works with administration and staff to implement a technologically advanced
facility and program.

5. Evaluates library media programs, services, facilities, and materials to ensure
optimum use.

6. Submits all reports accurately and promptly.

7. Prepares and oversees a library media program budget which reflects the
needs of the entire school community.

8. Plans and coordinates the work of clerical support, student assistant, and adult
volunteers to perform duties efficiently.

8. Maintains and enhances professional knowledge in trends and technology in
information science by participating in various professional organizations and
activities which relate to the library media programs and technology.

Supervisory Responsibilities:

This job has no evaluative responsibilities. In order to perform this job successfully, an
individual must be able to perform each essential duty satisfactorily. The requirements
listed below are representative of the knowledge, skill, ability, physical demands and
work environment required. Reasonable accommodations may be made to enable
individuals with disabilities to perform the essential functions.

Qualification Requirements:

¢ Valid illinois Teaching Certificate.

e Meets current Library Information Specialist certification standards as endorsed by
the lllinois State Board of Education.

Skills Required:

e Ability to read, analyze, and interpret general periodicals, professional journals,
technical procedures, or governmental reguiations.

e Ability to write reports, correspondence, and procedural manuals.

s Ability to effectively present information and respond to questions from groups of
administrators, staff, parents, students, and the general public.

e Ability to work with mathematical concepts of algebra, geometry, and problem
solving.
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s Ability to apply common sense understanding to carry out instructions furnished in
written, oral, or diagram form. Ability to deal with problems involving several
concrete variables in non-standardized situations.

e Ability to operate a computer and related software, such as, MS Word, Excel, and
PowerPoint in an Apple computer environment and Google Suite.

e Ability to establish and maintain effective working relationships with all stakeholders.

Ability to speak clearly and concisely both in oral and written communication.

o Ability to perform duties with awareness of all district requirements and Board of
Education policies.

Physical Demands:

¢ While performing the duties of this job, the employee is regularly required to talk or
hear.

¢ The employee frequently is required to stand, walk, operate office equipment, sit, and
occasionally to reach with hands and arms.

e The employee must occasionally lift andfor move up to 30 pounds; such as files and
paper supplies.

e Specific vision abilities required by this job include close vision and the ability to
change focus. Frequent use of computer monitors is required. Requires typing on the
computer keyboard with frequent interruptions.

¢ The position requires the individual to meet deadlines with time constraints and to
interact with other workers.

Work Environment:

o The noise level in the work envirenment is usually quiet. On occasion the noise level
will be moderate to high.

s Work is usually conducted indoors. This work is normally conducted at a single school
site. Occasional travel from one school site to another is expected.

Evaluation:
Job performance is evaluated in accordance with district guidelines by the evaluator.

The information contained in this job description is for compliance with the Americans with
Disabilities Act (ADA) and is not an exhaustive listing of the duties performed in this
position. The individuals currently holding this position perform additional duties and
additional duties may be assigned.

Community Consolidated Schooi District 62 is an Equal Opportunity Employer. It is the
policy and practice of District 62 to decide all matters relating to employment solely on the
basis of the applicant's ability to perform the essential functions of the position. District 62
ensures equal employment opportunities regardless of race, creed, sex, color, national
origin, religion, age, or handicap. The District has a policy of active recruitment of
qualified minority teachers and non-certificated employees. Any individual needing
assistance in making an application for this opening should contact the office of the
Director of Human Resources.
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Community Consolidated School District 62
777 Algonquin Road
Des Plaines, IL 60016

Job Description

JOB TITLE: District instructional Coach
DEPARTMENT: Instructional Services
REPORTS TO:  Assistant Superintendent of Instructional Services

Summary;
Partners with teachers in order to increase student learning via in-classroom coaching,
unitflesson design, aligning instruction with state standards and district curriculum, and
developing effective classroom assessments. Duties may vary but generally may
include creating and conducting professional learning opportunities for teachers through
one-cn-one coaching, team coaching, or workshops as needed. Those hired after
March 14, 2019, may function on a three to five-year rotation basis in this role.

Essential Duties and Responsibilities:

Partners with teachers in the areas of increasing student learning via
in-classroom coaching, unit/lesson design, classroom management, aligning

instruction with state standards and district curriculum and developing effective

classroom assessments.

Demonstrates the ability to effectively analyze student performance data and

determine instructional implications at district, building and classroom levels,
Demonstrates knowledge of current standards, benchmarks, and district
curriculum.

Provides demonstration lessons in curriculum and teaching techniques for
classroom teachers and others as required.

Facilitates communication between and among teachers, within and across
grade levels.

Works collaboratively with building principals to build capacity within the
buildings.

Possesses advanced knowledge of best practices in teaching pedagogy.
Assists in the implementation of staff development components of the BOE
Goals, District initiatives, and School Improvement Plans.

Plans and provides professional learning opportunities for teachers by
conducting one-on-one coaching, team coaching or workshops.

Models best practice strategies for coaching adult learners.

Communicates effectively, both orally and in writing.

May be asked to attend evening and summer meetings and work a flexible
schedule.

May serve on District committees and/or task forces.
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e May research, organize and share materials with district staff.
+ Performs other duties as assigned.

Supervisory Responsibilities:

This job has no evaluative responsibilities. In order to perform this job successfully, an
individual must be able to perform each essential duty satisfactorily. The requirements
listed below are representative of the knowledge, skill, ability, physical demands and
work environment required. Reasonable accommodations may be made to enable
individuals with disabilities to perform the essential functions.

Qualification Requirements:

e Bachelor of Arts degree.

¢ Valid lllinois Teaching License.

e Teaching and leadership experiences and expertise.

Skills Required:

e Ability to read, analyze, and interpret general periodicals, professional journals,
technical procedures, or governmental regulations.

e Ability to write reports, correspondence, and procedural manuals.

e Ability to effectively present information and respond to questions from groups of
administrators, staff, parents, students, and the general public.

e Ability to apply common sense understanding to carry out instructions furnished in
written, oral, or diagram form. Ability to deal with problems involving several
concrete variables in non-standardized situations.

e Ability to operate a computer and related software, such as MS Word, Excel, and
PowerPoint in an Apple computer environment and Google Suite.

s Ability to establish and maintain effective working relationships with all stakeholders.

Abiiity to speak clearly and concisely both in oral and written communication.

o Ability to perform duties with awareness of all district requirements and Board of
Education policies.

Physical Demands:

e While performing the duties of this job, the employee is regularly required to talk or
hear.

¢ The employee frequently is required to stand, walk, operate office equipment, sit, and
occasionally to reach with hands and arms.

¢ The employee must occasionally lift and/or move up to 30 pounds; such as files and
paper supplies.

* Specific vision abilities required by this job include close vision and the ability to
change focus. Frequent use of computer monitors is required. Requires typing on the
computer keyboard with frequent interruptions.

¢ The position requires the individual to meet deadlines with time constraints and to
interact with other employees.
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Work Environment:

e The noise level in the work environment is usually quiet. On occasion, the noise level
will be moderate fo high.

¢ Work is usually conducted indoors. This work is normally conducted at multiple school
sites.

Evaluation: Job performance is evaluated in accordance with district guidelines by the
evaluator.

The information contained in this job description is for compliance with the Americans with
Disabilities Act (ADA) and is not an exhaustive listing of the duties performed in this
position. The individuals currently holding this position perform additional duties and
additional duties may be assigned.

Community Consolidated School District 62 is an Equal Opportunity Employer. It is the
policy and practice of District 62 to decide all matters relating to employment solely on the
basis of the applicant’s ability to perform the essential functions of the position. District 62
ensures equal employment opportunities regardless of race, creed, sex, color, national
origin, religion, age, or handicap. The District has a policy of active recruitment of
qualified minority teachers and non-certificated employees. Any individual needing
assistance in making an application for this opening should contact the office of the
Director of Human Resources.
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Community Consolidated School District 62
777 Algonquin Road
Des Plaines, IL 60016

Job Description

JOB TITLE: Certified School Nurse

LOCATION: District Schools

DEPARTMENT: Student Services

REPORTS TO: Assistant Superintendent of Student Services
TERM: 10-Month (185 days)

FLSA CATEGORY: Non-Exempt

HOURS: 7.0 Hours/Day

Summary:

To provide health services in the school, including the delivery of services to students and
staff members. Duties are to be performed in accordance with standards of professional
school nurse practice and the IL Nursing and Advanced Practice Nursing Act.

Essential Duties and Responsibilities:

Cther duties may be assigned.

1. Possess a valid lliinois Professional Educator License (PEL) with a school nurse
endorsement for the position of certified school nurse;

2. Possess vision and hearing certification (preferred);

3. Able to effectively interpret, summarize and communicate medical or health findings
about students;

4, Have a genuine concermn for people and a record that clearly demonstrates patterns of
strength, trust, open communication and a high degree of empathy in all personai
situations;

5. Knowledgeable about current trends in special and regular education;

6. Have an ability to effectively listen to and communicate with students, and adults;

7. Able to establish a collegial relationship with other disciplines;

8. Demonstrate the ability to exercise professional autonomy in order to effectively work
within a school setting;

9. Maintain professional conduct, standards, and ethics;

10. Knowledgeable about rules and regulations governing special education and 504
plans;

11. Serve as a member of a multidisciplinary team to screen, conduct medical reviews
and recommend placement for the special health and medical needs of the child including
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appropriate [EP or 504 accommodations;

12. Participate in the health appraisal and health counseling of children including
interpretations of the results of health examinations to school personnel, parents, and the
child, and io assist in planning the madification of the school program io meet special
needs of children;

13. Serve as a liaison between school, home, and community agencies in health matters;
14. Provide instruction to students as needed on their health / medical condition or needs;
15. Advise principals and teachers as requested regarding how fo support students in the
classroom who have health or medical needs;

16. Provide emergency care to the seriously ill or injured in accordance with established
policies and procedures;

17. Oversee the maintenance of health records for all students;

18. Recommend to the Assistant Superintendent of Student Services changes and
improvements which should be made in the health services program;

19. Assist in the development and maintenance of a healthful school environment,
including the development of a program for the prevention, monitoring, and reporting of
communicable diseases as required by local and State health depariments;

20. Provide support to Health Service staff and Administrators regarding clarification of
medical questions, situations, or concerns;

21. Support the vision and hearing screening programs for selected grades and children;
22. Perform other duties as may be directed by the Assistant Superintendent of Student
Services,

Supervisory Responsibilities:

This job has no evaluative responsibilities. In order to perform this job successfully, an
individual must be able to perform each essential duty satisfactorily. The requirements
listed below are representative of the knowledge, skill, ability, physical demands and work
environment required. Reasonable accommodations may be made to enable individuals
with disabilities to perform the essential functions.

Qualification Requirements:
e Hold a Professional Educator License in State of lllinois
Current SN Endorsement in State of lllinois
Current RN State of lllinois license
Current First Aid and Cardiopulmonary Resuscitation program completion
Experience in nursing and school experienced preferred
llinois Certification as a Vision and Hearing screening technician preferred
Computer literacy and competency in use of existing technology

Skills Required:

e Ability to read, interpret and write written and verbal information. Ability to write
medical correspondence, and routine reports. Ability to speak effectively with
students, staff and the school community.

o Ability to calculate figures and amounts using basic mathematics concepts of
algebra and geometry related to school district information.
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e Ability to apply common sense understanding to carry out instructions furnished in
written, oral, or diagram form. Ability to deal with problems involving several
concrete variables in non-standardized situation.

e Ability to operate a computer and related software; such as, MS Word, Excel, and
PowerPoint in an Apple computer environment.

¢ Ability to establish and maintain effective working relationships with students, staff
and the school community. Ability to speak clearly and concisely both in oral and
written communication.

e Ability to perform duties with awareness of all district requirements and Board of
Education policies.

Physical Demands:

s While performing the duties of this job, the employee is regularly required to talk or
hear.

¢ The employee frequently is required to stand, walk, operate office equipment, sit,
and occasionally to reach with hands and arms.

e The employee must occasionally lift and/or move up to 30 pounds; such as files
and paper supplies.

e Specific vision abilities required by this job include close vision and the ability to
change focus. Long term use of computer monitors is required. Requires typing
on the computer keyboard with frequent interruptions.

e The position requires the individual to meet deadlines with severe time constraints
and to interact with the public and other workers.

Work Environment:
e The noise level in the work environment is usually quiet.
e Work is usually conducted indoors. This work is normally conducted at multiple
school sites. Occasional travel from one school site to another is expected.

Evaluation:
Job performance is evaluated in accordance with district guidelines by the evaluator.

The information contained in this job description is for compliance with the Americans with
Disabilities Act (ADA) and is not an exhaustive listing of the duties performed in this
position. The individuals currently holding this position perform additional duties and
additional duties may be assigned.

Community Consolidated School District 62 is an Equal Opportunity Employer. It is the
policy and practice of District 62 to decide all matters relating to employment solely on the
basis of the applicant’s ability to perform the essential functions of the position. District 62
ensures equal employment opportunities regardless of race, creed, sex, color, national
origin, religion, age, or handicap. The District has a policy of active recruitment of
qualified minority teachers and non-certificated employees. Any individual needing
assistance in making an application for this opening should contact the office of the
Assistant Superintendent of Human Resources.
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Community Consolidated School District 62
777 Algonquin Road
Des Plaines, IL 60016

Job Description

JOB TITLE: Special Education {nstructional Behavioral Specialist
DEPARTMENT: Student Services
REPORTS TO: Assistant Superintendent of Student Services

Summary:

A Special Education Instructional/Behavioral Specialist is a certified special education
teacher who works with building teams and classroom teachers in assisting with
instructional strategies, advising on behavioral interventions designed for students with
challenging behavior, providing training and professional development on
research-based instructional/behavioral practices, and engages teams in data-driven
decision making. The Special Education Instructional/Behavioral Specialist will fulfill
these responsibilities through collaborative mestings with teams and modeling,
consulting, co-planning, and co-teaching with classroom teachers.

Essential Duties and Responsibilities:

1. Provides support to special education teachers, building teams and special
education programs.

2. Supports building teams with providing support to students who require social,
emotional, and/or behavioral regulation for the purpose of improved functioning in
the general education setting, ensuring program eligibility and/or compliance with
established program guidelines.

3. Assists in developing interventions, functional behavior assessments and
behavior plans for the purpose of providing a safe and effective educational
environment for students with challenging behaviors.

4. Assists in developing procedures and training materials for district staff involved
with students with challenging behaviors for the purpose of enhancing programs
for students and ensuring that program operations are in compliance with
established guidelines.

5. Conducts workshops, training, in-service presentations, etc. in classroom
management techniques and other topics for the purpose of deveioping skills and
establishing effective relationships with behaviorally or emotionally disturbed
students.
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6. Coordinates handling of child abuse and neglect cases through contact with
school staff and outside agency personnel for the purpose of complying with
mandated requirements.

7. Participates in a variety of meetings, workshops and committees for the purpose
of conveying and/or gathering information required to perform functions and
remaining knowledgeable with program guidelines.

8. Acts as liaison o ensure public and mental health community for the purpose of
supporting individual student development goals.

9. Performs other related duties as assigned for the purpose of ensuring the
efficient and effective functioning of the work unit.

Supervisory Responsibilities:

This job has no evaluative respensibilities. In order to perform this job successfully, an
individual must be able to perform each essential duty satisfactorily. The requirements
listed below are representative of the knowledge, skill, ability, physical demands and
work environment required. Reasonable accommodations may be made to enable
individuals with disabilities to perform the essential functions.

Qualification Requirements:
1. Completion of a Bachelor's degree or higher from an accredited college or university.

2. illinois special education teacher licensure with LBS| endorsement.

3. BCBA (Board Certified Behavior Analyst) endorsement or Master’s Degree in Special
Education preferred.

4. Master teacher with successful experience in effective instruction in the classroom.
5. Successful experience with using data to inform instructional decision-making.

6. Successful experience in working collegially with teachers.

7. Successful experience participating on school or district committees focusing on data
driven instruction, social emoticnal learning, positive behavior interventions/supports,
restorative practices and/or related topics.

8. Successful experience serving in school or district leadership roles.

8. Highly-motivated, well-organized, excellent communicator.

Skills Required:

e Ability to read, analyze, and interpret general periodicals, professional journals,
technical procedures, or governmental regulations.

e Ability to write reporis, correspondence, and procedural manuals.

s Ability to effectively present information and respond to questions from groups of
administrators, staff, parents, students, and the general public,

s Ability to apply common sense understanding to carry out instructions furnished in
written, oral, or diagram form. Ability to deal with problems involving several
concrete variables in non-standardized situations.
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* Ability to operate a computer and related software, such as, MS Word, Excel, and
PowerPoint in an Apple computer environment and Google Suite.

e Ability to establish and maintain effective working relationships with all stakeholiders.

Ability to speak clearly and concisely both in oral and written communication.

e Ability fo perform duties with awareness of all district requirements and Board of
Education policies.

Physical Demands:

¢+ While performing the duties of this job, the employee is regularly required to talk or
hear.

+» The employee frequently is required to stand, walk, operate office equipment, sit, and
occasionally to reach with hands and arms.

e The employee must occasionally lift and/or move up to 30 pounds; such as files and
paper supplies.

e Specific vision abilities required by this job include close vision and the ability to
change focus. Frequent use of computer monitors is required. Requires typing on the
computer keyboard with frequent interruptions.

o The position requires the individual to meet deadlines with time constraints and to
interact with other employees.

Work Environment:
¢ The noise level in the work environment is usually quiet. On occasion the noise level

will be moderate to high.
& Work is usually conducted indoors. This work is normally conducted at multiple school

sites.

Evaluation: Job performance is evaluated in accordance with district guidelines by the
evaluator.

The information contained in this job description is for compliance with the Americans with
Disabilities Act (ADA) and is not an exhaustive listing of the duties performed in this
position. The individuals currently holding this position perform additional duties and
additional duties may be assigned.

Community Consolidated School District 62 is an Equal Opportunity Employer. It is the
policy and practice of District 62 to decide all matiers relating o employment solely on the
basis of the applicant's ability to perform the essential functions of the position. District 62
ensures equal employment opportunities regardless of race, creed, sex, color, national
origin, religion, age, or handicap. The District has a policy of active recruitment of
qualified mincrity teachers and non-certificated employees. Any individual needing
assistance in making an application for this opening should contact the office of the
Director of Human Resources.
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Community Consolidated School District 62
777 Algonquin Road
Des Plaines, IL 60016

Job Description

JOB TITLE: Bilingual/ESL Instructional Specialist
DEPARTMENT: Student Services
REPORTS TO: Assistant Superintendent of Student Services

Summary:

A Bilingual/ESL Instructional Specialist is a certified bilingual teacher who works as an
instructional expert with building teams and classroom teachers in assisting with
instructional strategies, providing training and professional development on
research-based second language development and instructional practices, and
engages teams in data-driven decision making. The Bilingual/ESL Instructional
Specialist will fulfill these responsibilities through collaborative meetings with teams and
modeling, consulting, co-planning, and co-teaching with classroom teachers.

Essential Duties and Responsibilities:

1.

Provides support to Bilingual/ESL teachers, building teams and second language
programs PK-8.

Assists in developing interventions and language assessments for the purpose of
providing information on language levels of the student.

Assists in the development of curriculum maps across various content (ELA,SLA,
MATH, S8, SCI, etc.)

Conducts workshops, training, in-service presentations, etc. in second language
development practices and other topics for the purpose of developing skills and
supporting language deveiopment.

Participates in a variety of meetings, workshops and committees for the purpose
of conveying and/or gathering information required to perform functions and
remaining knowledgeable with program guidelines.

Performs other related duties as assigned for the purpose of ensuring the
efficient and effective functioning of the work unit.
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Supervisory Responsibilities:

This job has no evaluative responsibilities. In order to perform this job successfully, an
individual must be able o perform each essential duty satisfactorily. The requirements
listed below are representative of the knowledge, skill, ability, physical demands and
work envircnment required. Reasonable accommodations may be made to enable
individuals with disabilities to perform the essential functions.

Qualification Requirements:
1. Completion of a Bachelot's degree or higher from an accredited college or university.

. tllinois education teacher licensure with Bilingual and ESL endorsements.
. Master’s Degree in Bilingual Education preferred.
. Master teacher with successful experience in effective instruction in the classroom.
. Successful experience with using data to inform instructional decision-making.
. Successful experience in working collegially with teachers.
. Successful experience participating on school or district committees focusing on data
driven instruction, best
practices for diverse learners and/or related topics.
8. Successful experience serving in school or district leadership roles.
9. Knowledge of WIDA standards, biliteracy and second language acquisition.
10. Highly-motivated, well-organized, excellent communicator.
11. Bilingual Spanish - preferred.

~ O kWM

Skills Required:

e Ability to read, analyze, and interpret general periodicals, professional journals,
technical procedures, or governmental regulations.

e Ability to write reports, correspondence, and procedural manuals.

e Ability to effectively present information and respond to questions from groups of
administrators, staff, parents, students, and the general public.

¢ Ability to apply common sense understanding to carry out instructions furnished in
written, oral, or diagram form. Ability to deal with problems involving several
concrete variables in non-standardized situations.

e Ability to operate a computer and related software, such as, MS Word, Excel, and
PowerPoint in an Apple computer environment and Google Suite.

e Ability to establish and maintain effective working relationships with all stakeholders.

e Ability to speak clearly and concisely both in oral and written communication.

o Ability to perform duties with awareness of all district requirements and Board of
Education policies.

Physical Demands:

¢ While performing the duties of this job, the employee is regularly required to talk or
hear.

+ The employee frequently is required to stand, walk, operate office equipment, sit, and
occasionally to reach with hands and arms.
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e The employee must occasionally lift and/or move up to 30 pounds; such as files and
paper supplies.

e Specific vision abilities required by this job include close vision and the ability to
change focus. Frequent use of computer monitors is required. Requires typing on the
computer keyboard with frequent interruptions.

» The position requires the individual to meet deadlines with time constraints and to
interact with other employees.

Work Environment:
e The noise level in the work environment is usually quiet. On occasion the noise level

will be moderate to high.
e Work is usually conducted indoors. This work is normally conducted at multiple school

sites.

Evaluation: Job performance is evaluated in accordance with district guidelines by the
evaluator.

The information contained in this job description is for compliance with the Americans with
Disabilities Act (ADA) and is not an exhaustive listing of the duties performed in this
position. The individuals currently holding this position perform additional duties and
additional duties may be assigned.

Community Consolidated School District 62 is an Equal Opportunity Employer. 1t is the
policy and practice of District 62 to decide all matters relating to employment solely on the
basis of the applicant’s ability to perform the essential functions of the position. District 62
ensures equal employment opportunities regardless of race, creed, sex, color, national
origin, religion, age, or handicap. The District has a policy of active recruitment of
qualified minority teachers and non-certificated employees. Any individual needing
assistance in making an application for this opening should contact the office of the
Director of Human Resources.
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Job Description

JOB TITLE: Student Services Intervention
DEPARTMENT: Student Services department
REPORTS TO: Building Principal or Assistant superintendent of student
services
Job Description
Summary:

Support students with academic workload through gradebook program and/or teacher
update by modifying work, scaffolding tasks, graphic organizers to assist, the teaching of
independent resources for help/future use, and reteaching taught material lost due to
dysregulation or absence.; to establish effective rapport with students; to motivate students
to develop skills, attitudes and knowledge needed to provide a strong foundation, in
accordance with each student’s ability; to establish positive, collaborative relationships
with parents and with other staff members..

Essential Duties and Responsibilities:

Communicates, collaborates, and cooperates with colleagues, supervisors, and
students.

Supports students with academic workload through gradebook program and/or
teacher update by modifying work, scaffolding tasks, graphic organizers to assist,
the teaching of independent resources for help/future use, and reteaching taught
material lost due to dysregulation or absence.

Teaches skills that may include self regulation, executive functioning, identification
of feelings and processing of appropriate expression, personal awareness through
self monitoring or knowledge of self, and communication such as active listening
and expressing empathy, social skills training of prosocial behavior, the teaching of
the conflict cycle (LSCI).

Helps students process through behavioral, emoticonal, and academic concerns.
Supports and processes with students through emotional crises.

Maintains confidentiality of all student issues.

Facilitates restorative chats with students in conflict.

Establishes and maintains standards of pupil behavior to achieve an effective
learning atmosphere.

Keeps appropriate records

Identifies pupil needs and makes appropriate referrals and develops strategies for
individual education plans.

Is available to students and parents for education related purposes outside the
instructional day.

Creates an environment for learning based on building respect and rapport with
students, high expectations and is student centered.

Other duties as assigned.
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Supervisory Responsibilities:

This job has no evaluative responsibilities. In order to perform this job successfully, an
individual must be able to perform each essential duty satisfactorily. The requirements
listed below are representative of the knowledge, skill, ability, physical demands and work
environment required. Reasonable accommodations may be made to enable individuals
with disabilities to perform the essential functions.

Qualification Requirements:

Completion of a Bachelor's degree or higher from an accredited college or university.
[llinois teacher license.

LBS1 endorsement preferred.

ELL/ESL Endorsement is preferred.

Demonstrated success in strong behavior management skills and strategies,
development of behavior management systems and plans, and building
relationships.

Experience as a middle school teacher is preferred.

Master teacher with successful experience in effective instruction in the classroom.
Successful experience with using data to inform instructional decision making.
Successful experience in working collegially with teachers.

Successful experience participating on school or district committees focusing on
data driven instruction, best practices for diverse learners and/or related topics.

Successful experience serving in school or district leadership roles.

Highly Motivated, well organized, excellent communicator.

Skills Required:

Ability to read, analyze, and interpret general periodicals, professional journals,
technical procedures, or governmental regulations.

Ability to write reports, correspondence, and procedural manuals.

Ability to effectively present information and respond to questions from groups of
administrators, staff, parents, students, and the general public.

Ability to work with mathematical concepts of algebra, geometry, and problem
solving.

Ability to apply common sense understanding to carry out instructions furnished in
written, oral, or diagram form.

Ability to deal with problems involving several concrete variables in non
standardized situations.

Ability to operate a computer and related software, such as, MS Word, Excel, and
PowerPoint in an Apple computer environment and Google Suite.

Ability to establish and maintain effective working relationships with all
stakeholders.

Ability to speak clearly and concisely both in oral and written communication.
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e Ability to perform duties with awareness of all district requirements and Board of
Education policies.

Physical Demands:

® While performing the duties of this job, the employee is regularly required to talk or
hear.

¢ The employee frequently is required to stand, walk, operate office equipment, sit,
and occasionally to reach with hands and arms.

¢ The employee must occasionally lift and /or move up to 30 pounds; such as files and
paper supplies.

¢ Specific vision abilities required by this job include close vision and the ability to
change focus. Frequent use of computer monitors is required. Requires typing on the
computer keyboard with frequent interruptions.

¢ The position requires the individual to meet deadlines with time constraints and to
interact with other employees.

Work Environment:
e The noise level in the work environment is usually quiet. On occasion the noise level
will be moderate to high.
e Work is usually conducted indoors. This work is normally conducted at a single
school site. Occasional travel from one school site to ancther is expected.

Evaluation:
Job performance is evaluated in accordance to district guidelines by the administrator.

The information contained in this job description is for compliance with the Americans
with Disabilities Act (ADA) and is not an exhaustive listing of the duties performed in this
position. The individuals currently holding this position perform additional duties and
additional duties may be assigned.

Community Consolidated School District 62 is an Equal Opportunity Employer. Itis the
policy and practice of District 62 to decide all matters relating to employment solely on the
basis of the applicant’s ability to perform the essential functions of the position. District 62
ensures equal employment opportunities regardless of race, creed, sex, color, national
origin, religion, age, or handicap. The District has a policy of active recruitment of qualified
minority teachers and non certificated employees. Any individual needing assistance in
making application for this opening should contact the office of the Director of Human
Resources.
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Community Consolidated School District 62
777 Algonquin Road
Des Plaines, IL 60016

Job Description

JOB TITLE: Interventionist

DEPARTMENT: Instructional Services

REPORTS TO: Building principal(s) under the guidance of the Assistant
Superintendent for Instructional Services.

Summary:
To provide intervention in the area of literacy and/or mathematics so that each student

may meet grade level standards.

Essential Duties and Responsibilities:

1. Collaborates with teachers and principals to gather and analyze student reading
and/or math assessment data.

2. Based on an analysis of student reading and/or math assessment data, identifies
students who will participate in reading and/or math intervention for a specified
amount of time, typically six weeks.

3. Sets measurable goals for students in order to meet grade level reading and/or
math.

4. Implements engaging instruction for students who are currently reading and/or
performing in math behind grade level, at the student’s instructional level, in
order to ensure the student reads and/or performs in math at grade level.

5. Re-assess reading and/or math level of students who have been participating in
intervention, typically at about the six-week mark of participation, in order to
determine the effect of the intervention.

a. If a student has made marked progress and is either at or on her/his way
to meet grade level, the intervention will cease.
i.  interventionist will meet with the classroom teacher to share the
student’s progress and recommend next steps.
b. If the student has made less progress than expected and is not yet at or
near meeting grade level reading and/or math expectations
i.  consider if the infervention will continue as is, or
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ii.  if intervention plan will be adjusted in order to better meet student's
learning needs
ii. repeats responsibilities #s 2-5

Supervisory Responsibilities:

This job has no evaluative responsibilities. In order to perform this job successfully, an
individual must be able to perform each essential duty satisfactorily. The requirements
listed are representative of the knowledge, skill, ability, physical demands and work
environment required. Reasonable accommodations may be made to enable individuals
with disabilities to perform the essential functions,

Qualifications:

1.

SN

Skills

Completion of a Bachelor's degree or higher from an accredited college or
university.

lllinois teacher licensure.

Experience as an elementary and/or middle school teacher is preferred.
ELL endorsement required.

Reading teacher or reading specialist endorsement required for reading
interventionist position.

Bilingua! Spanish preferred.

Required:

Ability to read, analyze, and interpret general periodicals, professional journals,
technical procedures, or governmental regulations.

Ability to write reports, correspondence, and procedural manuals.

Ability to effectively present information and respond to questions from groups of
administrators, staff, parents, students, and the general public.

Ability to apply common sense understanding to carry out instructions furnished
in written, oral, or diagram form. Ability to deal with problems involving several
concrete variables in non-standardized situations.

Ability to operate a computer and related software, such as MS Word, Excel, and
PowerPaoint in an Apple computer environment and Googie Suite.

Ability to establish and maintain effective working relationships with all
stakeholders; this may include work with paraeducators.

Ability to speak clearly and concisely both in oral and written communication.
Ability to perform duties with awareness of all district requirements and Board of
Education policies.
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Physical Demands:

e While performing the duties of this job, the employee is regulariy required to taik
or hear.

e The employee frequently is required to stand, walk, operate office equipment, sit,
and occasionally to reach with hands and arms.

e The employee must occasionally lift and/or move up to 30 pounds; such as files
and paper supplies.

e Specific vision abilities required by this job include close vision and the ability to
change focus. Freguent use of computer monitors is required. Requires typing
on the computer keyboard with frequent interruptions.

e The position requires the individual to meet deadlines with time constraints and
to interact with other employees.

Work Environment:

e The noise level in the work environment is usually quiet. On occasion, the noise
level will be moderate to high.

e Work is usually conducted indoors. This work is normally conducted at multiple
school sites.

Evaluation: Job performance is evaluated in accordance with district guidelines by the
evaluator,

The information contained in this job description is for compliance with the Americans
with Disabilities Act (ADA) and is not an exhaustive listing of the duties performed in this
position. The individuals currently holding this position perform additional duties and
additional duties may be assigned.

Community Consolidated School District 62 is an Equal Opportunity Employer. It is the
policy and practice of District 62 to decide all matters relating to employment solely on
the basis of the applicant’s ability to perform the essential functions of the position.
District 62 ensures equal employment opportunities regardiess of race, creed, sex,
color, national origin, religion, age, or handicap. The District has a policy of active
recruitment of qualified minority teachers and non-certificated employees. Any
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individual needing assistance in making an application for this opening should contact
the office of the Director of Human Resources.
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Community Consolidated School District 62
777 Algonqguin Road
Des Plaines, IL 60016

Job Description

JOB TITLE: Teacher Facilitator
DEPARTMENT: Student Services
REPORTS TO:  Building Principal

Summary:
To provide intervention in the area of literacy so that each student may meet grade level

standards.

Essential Duties and Responsibilities:
1. Develop and implement individual student language plans and individual student

goals in all areas of development to ensure the success of all children in
collaboration with teachers.

2. Ensure all student curriculum and assessments including Creative Curriculum,
GOLD Assessment, Online Portfolios, Jolly Phonics, Fast Bridge and Touch Math
are properly implemenied for all Preschool For All students.

3. Work to provide extra instructional support for students to help them meet the
Early Learning Standards in collaboration with teachers.

4. Provide support for students by using the Social/Emotional Pyramid Model.

5. Support Special Ed Blended students and ELL students in our Preschool for All
classrooms.

6. Provide support to increase the knowledge and skilis of all classroom staff
around the ECERS (Early Childhood Environment Rating Scale).

Supervisory Responsibilities:

This job has no evaluative responsibilities. In order to perform this job successfully, an
individual must be able to perform each essential duty satisfactorily. The requirements
listed below are representative of the knowledge, skill, ability, physical demands and
work environment required. Reasonable accommodations may be made to enable
individuals with disabilities to perform the essential functions.

Qualification Requirements:
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e Applicants must have completion of a Master's Degree in the field of Education
from an accredited college or university.

e Applicants must have an lllinois teacher licensure in Early Childhood with LBSI
Special Education endorsement.

Applicants must have ELL/ESL endorsement.
Applicants must have an lllinois teacher licensure in Elementary Education with
LBSI Special Education endorsement.

e Applicants must have previous experience in Early Childhood setting with
knowledge in Creative Curriculum, GOLD Assessments, Early Childhood Rating
Scales, FastBridge, KIDS Assessments, Embrace |EP and Professional
Development.

Skills Required:

Ability to read, analyze, and interpret general periodicals, professional journals,
technical procedures, or governmental regulations.

Ability to write reports, correspondence, and procedural manuals.

Ability to effectively present information and respond to questions from groups of
administrators, staff, parents, students, and the general public.

Ability to work with mathematical concepts of algebra, geometry, and
problem-solving.

Ability to apply common sense understanding te carry out instructions furnished in
written, oral, or diagram form. Ability to deal with problems involving several
concrete variables in the non-standardized situation.

Ability to operate a computer and related software, such as MS Word, Excel, and
PowerPoint in an Apple computer environment and Google Suite.

Ability to establish and maintain effective working relationships with all stakeholders.
Ability to speak clearly and concisely both in oral and written communication.
Ability to perform duties with awareness of all district requirements and Board of
Education policies.

Physical Demands:

While performing the duties of this job, the employee is regularly required to talk or
hear.

The employee frequently is required to stand, walk, operate office equipment, sit, and
occasionally to reach with hands and arms.

The employee must cccasionally lift and/or move up to 30 pounds; such as files and
paper supplies.

Specific vision abilities required by this job include close vision and the ability to
change focus. Frequent use of computer monitors is required. Requires typing on the
computer keyboard with frequent interruptions.

The position requires the individual to meet deadiines with time constraints and to
interact with other employees.
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Work Environment:
e The noise level in the work environment is usually quiet. On occasion, the noise level

will be moderate to high.
e Work is usually conducted indoors. This work is normally conducted at a single school

site. Occasional travel from one school site to another is expected.

Evaluation:
Job performance is evaluated in accordance with district guidelines by the evaluator.

The information contained in this job description is for compliance with the Americans with
Disabilities Act (ADA) and is not an exhaustive listing of the duties performed in this
position. The individuals currently holding this position perform additional duties and
additional duties may be assigned.

Community Consolidated School District 62 is an Equal Opportunity Employer. Itis the
policy and practice of District 62 to decide all matters relating to employment solely on the
basis of the applicant’s ability to perform the essential functions of the position. District 62
ensures equal employment opportunities regardless of race, creed, sex, color, national
origin, religion, age, or handicap. The District has a policy of active recruitment of
qualified minority teachers and non-certificated employees. Any individual needing
assistance in making an application for this opening should contact the office of the
Director of Human Resources.
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Community Consolidated School District 62
777 Algonquin Road
Des Plaines, IL 60016

Job Description

JOB TITLE: Reading Specialist

DEPARTMENT: Instructional Services

REPORTS TO: Building principal(s) under the guidance of the Assistant
Superintendent for Instructional Services.

Summary:
To provide intervention in the area of literacy so that each student may meet grade level

standards.

Essential Duties and Responsibilities:

1.

2.

w

Collaborates with teachers and principals to gather and analyze student reading
assessment data.
Based on an analysis of student reading assessment data, identifies students
who will participate in reading intervention for a specified amount of time,
typically six weeks.
Sets measurable goals for students in order to meet grade level reading.
Implements engaging instruction for students who are currently reading behind
grade level, at the student’s instructional level, in order to ensure the student
reads at grade level.
Re-assesses reading level of students who have been participating in reading
intervention, typically at about the six-week mark of participation, in order to
determine the effect of the intervention.
a. f a student has made marked progress and is either at or on her/his way
to meet grade-level reading, the intervention will cease.
i. Reading Specialist will meet with the classroom teacher to share
student’s progress and recommended next steps
b. If the student has made less progress than expected and is not yet at or
near meeting grade-level reading
i. considers if the intervention will continue as is, or,
ii. if the intervention plan will be adjusted in order to better meet the
student's learning needs.
fii. repeats responsibilities #s 2-5
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Supervisory Responsibilities:

This job has no evaluative responsibilities. In order to perform this job successfully, an
individual must be able to perform each essential duty satisfactorily. The requirements
listed are representative of the knowledge, skill, ability, physical demands and work
environment required. Reasonable accommodations may be made to enable individuals
with disabilities to perform the essential functions.

Qualifications:

1.

@t bW

Skills

Completion of a Bachelor's degree or higher from an accredited college or
university.

lllinois teacher licensure.

Experience as an elementary school teacher is preferred.

Reading Specialist Endersement required.

ELL endorsement required.

Bilingual Spanish preferred.

Required:

Ability to read, analyze, and interpret general periodicals, professional journals,
technical procedures, or governmental regulations.

Ability to write reports, correspondence, and procedural manuals.

Ability to effectively present information and respond to questions from groups of
administrators, staff, parents, students, and the general public.

Ability to apply common sense understanding to carry out instructions furnished
in written, oral, or diagram form. Ability to deal with problems involving several
concrete variables in the non-standardized situation.

Ability fo operate a computer and related software, such as MS Word, Excel, and
PowerPoint in an Apple computer environment and Google Suite.

Ability to establish and maintain effective working refationships with all
stakeholders; this may include work with paraeducators.

Ability to speak clearly and concisely both in cral and written communication.
Ability to perform duties with awareness of ali district requirements and Board of
Education policies.
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Physical Demands:

o  While performing the duties of this job, the employee is regularly required to talk
or hear.

e The employee frequently is required to stand, walk, operate office equipment, sit,
and occasionally to reach with hands and arms.

e The employee must occasionally lift and/or move up to 30 pounds; such as files
and paper supplies.

e Specific vision abilities required by this job include close vision and the ability to
change focus. Frequent use of computer monitors is required. Requires typing
on the computer keyboard with frequent interruptions.

¢ The position requires the individual to meet deadlines with time constraints and
to interact with other employees.

Work Environment:

¢ The noise leve! in the work environment is usually quiet. On oceasion, the noise
level will be moderate to high.

o Work is usually conducted indoors. This work is normally conducted at multiple
school sites.

Evaluation: Job performance is evaluated in accordance with district guidelines by the
evaluator.

The infermation contained in this job description is for compliance with the Americans
with Disabilities Act (ADA) and is not an exhaustive listing of the duties performed in this
position. The individuals currently holding this position perform additional duties and
additional duties may be assigned.

Community Consolidated School District 62 is an Equal Opportunity Employer. ltis the
policy and practice of District 62 to decide all matters relating to employment solely on
the basis of the applicant’s ability to perform the essential functions of the position.
District 82 ensures equal employment opportunities regardless of race, creed, sex,
color, national origin, religion, age, or handicap. The District has a policy of active
recruitment of qualified minority teachers and non-certificated employees. Any
individual needing assistance in making an application for this opening should contact
the office of the Director of Human Resources.
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Note: These forms are found in your TalentEd Perform account. They may look different, but

APPENDIX A: FORMS

the information is the same.

Page # Form Title
48 Class Profile
49 Pre-Observation Conversation Guide
50 Classroom Observation Record — Option A
51 Classroom Observation Record — Option B
52 Teacher Post-Observation Reflection
53 Post-Observation Conversation Protocol
54-56 Tenured Teacher Professional Practice Improvement Plan Template
57 Framework for Teaching: Seli-Reflection
58-61 Teacher Performance Evaluation
62 Tenured Teacher Summative Evaluation and Professional Practice Improvement
Plan Reflection
63-64 Tenured Teacher Professional Development Plan
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Des Plaines School District 62 — Class Prefile

The Class Profile must be completed by October 1 or prior to the first observation.

Teacher: Grade level:
Subjects: Date:
1) How many students are in your class and how old are they?

2)

3)

4)

5)

6)

7

Female students
Male students
Approximate age range

Approximately how many students are represented in the following racial/ethnic groups?

_ White
_Hispanic or Latino
__African American
Mixed Race
American Indian or Alaskan Native
_ Other (specify)

Approximately how many students are represented in each of the following language
categories?

English Language Proficient
Limited English Language Proficient

Approximately how many students have been identified as having the following special needs?
_Visual Impairment Deaf/Hard of Hearing
Developmental Impairment ~ Emotional Disability
Gifted Learning Disability
Physical Disability Attention Deficit Hyperactivity

Describe the general instructional levels represented by the students in this class. (advanced,
average, below grade level, mixed):

Do any of your students have religious or cultural affiliations that require special
considerations? Ifso, please explain.

What is your plan to meet the students’ special needs (behavioral and academic) in your
classroom?

95



PRE-OBSERVATION CONVERSATION GUIDE

Teacher: Grade/Position:

Observation Date and Time:

Area of focus from Framework for Teaching

Attach a copy of the lesson plan.

Be sure the plan includes the following components:

Ilinois Learning Standard(s) and/or Common Core addressed in the lesson
Learning objective(s) for the lesson

Specific strategies, methods, and/or techniques that will be used

Materials, worksheets, and resources that will be utilized

objective(s)

Process of evaluation to determine the degree to which students attained the stated

At the start of pre-conference, we will discuss your planning process and your lesson’s design.

The following questions will help to guide our discussion:

Guiding Questions iy
What do you want the students to know and be able to do?

1. To which part of the curriculum does the lesson relate? How does it “fit” in the | la./ 1c.
sequence of learning for this class?

2. How will you communicate the learning objectives to the students? 3a.

3. Describe your thinking in selecting the materials and resources for this lesson. [ 1d./ 1e.
4, Are there any students you would especially like me to observe as the lesson 1b./ le.
progresses? {Attach the class profile sheet.) )

How will you know that the students have learned? How will you respond to

their learning?

5. How and when will you know whether students has learned what you intend? | 1f./3d.
6. What adjustments to your plan might you make if you see some students 3d./ 3e.
struggling with concepts during the lesson?

7. How might you provide more time and support after the lesson for students Je.

who do not learn?

Instructional Strategies and Feedback to Students

8. How will you engage students in the learning? 3b./ 3c.
9. What is your plan for grouping students during the lesson? Will they work 3c.
individually, in small groups, or as a large group? What are your reasons?

10. How will you differentiate instruction for different individuals or groups of le.
students in the class?

11. How will you provide feedback to students regarding their learning during the | 3d.

lesson?

Is there anything that you would like me to specifically observe during the lesson?
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CLASSROOM OBSERVATION RECORD - Option A

Teacher: Grade/Subject:
Date of Pre-Conference: Date of Observation:
Time | Observer Notes: Evidence of Teaching Domain/Component

{Observed actions, statements, questions by teacher and students)
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CLASSROOM OBSERVATION RECORD - Option B

Name School
Grade Level Subject School Year
Observer Name Position

Component 2a: Creating an Environment of Respect
d

Component 3a: Communicating with Students
a

Component 2b: Establishing a Culture for Leamning
=3

Component 3b: Using Questioning and Discussion Techniques
a

Component 2c: Managing Classroom Procedures
J

Component 3¢; Engaging Students in Learning
]

Component 2d: Managing Student Behavior
]

Component 3d: Using Assessment in Instruction
a

Component 2e: Organizing Physical Space
J

Component 3e: Demonstrating Flexibility and Responsiveness
m}

Other Comments:
*
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TEACHER POST-OBSERVATION REFLECTION

Teacher: ) Grade/Subject:

Date of Observation: Post-Observation Conversation Date:

+ = What went well?

A = Challenges/Concerns

Rx = Next Steps

If you were to teach this lesson again, what changes would you make?
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POST-OBSERVATION CONVERSATION PROTOCOL

The following questions are designed to guide and provide focus for the post-observation
conversation. Please consider these questions as you reflect on the effectiveness of the

observed lesson. Use the Post-Observation Reflection Form #5 to jot down your thoughts.

Domain 1: Planning and Preparation
* How successful was your planning and preparation?
» Did the students learn what you intended for them to learn? How do you know?

» Did you depart from the lesson plan? If so, why?

Domain 2: Classroom Environment
*  How effective were the conditions for learning?
»  Comment on your classroom procedures, student conduct, and your use of physical

space. To what extent did these contribute to student learning?

Domain 3: Instruction
* How effective was your instructional delivery and use of assessment?
«  Comment on different aspects of your instructional delivery (e.g, activities, grouping

of students, materials and resources). To what extent were they effective?

Domain 4: Professional Responsibilities
= What was vour reflection on the effectiveness of the lesson?
» Ifyou had a chance to teach this lesson again to the same group of students, what
would you do differently?
*  What are your plans for those students who did not learn?

*  What are your plans for those students who learned?
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Tenured Teacher Evaluation
Tenured Teacher Professional Practice Improvement Plan —Template

Certified Staff Member: Evaluator:
School Year: Date:
Building: -

Collaborative Plan: Ne _ Yes( List colleagues):

FOCUS

Based on your self-assessment, your evaluator’s input, and school/district initiatives, what is
your plan for the improvement of your professional practice? What area(s) of knowledge,
skill(s) would you like to strengthen? The goal should be specific, measurable, attainable,
results-focused, and time bound. The goal should be aligned to district/school initiatives and
focus on some, but not be limited to the following areas:

Common Assessments Assessment data: [ISAT/MAP/district-wide assessments

Differentiated CORE Subject Instruction Response to Intervention

Parent/student participation/communication School/District Improvement Goals

IE ENT
What components(limit to 3-5) from the Danielson Framework for Teaching are addressed in
your plan? Be prepared to explain how your plan addresses the identified components.

INDICATORS OF SUCCESS

What would success with this plan look like? How will you know when you have achieved it?
What evidence and/or data will you provide to demonstrate of the impact of your plan on student
growth?

ANTICIPATED ACTIVITIES/TIMELINE

Describe the activities that are part of your improvement plan and appropriate timelines.

Activity Timeline

I plan to: Activities to be completed by:

SUPPORT What support/resources will you need to implement your plan?
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District 62 Tenured Professional Practice Improvement Plan - Sample

Certified Staff Member: Evaluator:
School Year: Date:
Building: -

Collaborative Plan: No Yes ( List colleagues):

FOCUS

Based on your self-assessment, your evaluator’s input, and school/district initiative, what is your
plan for improving your professional practice? What area(s) of knowledge or skill(s) would you
like to strengthen?

In alignment with the District 62 literacy frameweork, I will implement balanced literacy strategies with

a specific focus on:
e The development of guided reading/writing lessons that address D62 curvicular outcomes
o Facilitation of small-group instruction and facilitation of independent group work
o Assessment of student skill proficiency through the use of pre- and post-tests

DANIELSON FRAMEWORK FOCUS
My plan addresses the following Framework components:

Component | Explain how your plan address this component

Ia In order to implement the plan, I will need to have knowledge of all aspects of the
District 62 Literacy Framework

Ic Clear learning fargets must be established before the development of skills lessons

2c I will need to establish procedures and routine for reading/writing workshop time and
identify clear expectations for student participation in small/large group instruction

3c Students will benefit from lessons that have engaging activities, and include the use of
a variety of resources and materials

3d Reading/writing conferences will used to assess student progress

4d I will collaborate with my teammates to design lessons aligned to the district literacy
framework.

INDICATORS OF SUCCESS
What would success with this professional improvement plan look like? How will you know
when you have achieved it?

T will know that I have achieved my improvement plan goal(s) when I have successfully implemented
balanced literacy strategies in my classroom. Evidence of success will include:
o A series of new skill lessons that address the District 62 literacy framework
e Development of pre- and post-assessments to guide instruction
o Development of protocols for student use during reading/writing workshop time
o __Implementation of independent reading and writing stations

102




District 62 Tenured Professional Practice Improvement Plan — Sample
Continued

ANTICIPATED ACTIVITIES/TIMELINE

Describe the activities/timelines that are part of your professional practice improvement plan.

Activity Timeline
[ plan to: Activities will be completed by 6/03/10
1. Attend professional development 2009-2010 school year

opportunities as they pertain to the D62
liferacy curriculum map.

2. Observe a lesson that will be modeled by a | Spring 2010
literacy consultant hired by the District.

3. Collaborate with my team in order to 3 x week, 2009-2010 school year
implement the Daily 5 strategies into my
classroom

4. Collaborate with my team in order to 3 x week, 2009-2010 school year

develop pre- and post-tests for some of our
skills literacy units.

5. Attend PD Mondays once per month with | 1 x month, 2009-2010 school year
our buddy school in order to share out and
hear some new ideas for implementation of
guided reading,

6. Review data with team in order to helpin | 3 x week, 2009-2010 school year
flexibly grouping students for reading
instruction.

SUPPORT

What support and resources wiil you need to implement vour professional growth plan?
I will need opportunities to:
¢ Collaborate with my team en a weekly basis.
e  Observe best practices either via the reading consultant or other colleagues.
¢ Seck out professional development outside of D62.
e Schedule time with my principal (or literacy coach) to discuss my plan and any feedback
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s/he might offer.
® Receive training on the Daily 5.
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Framework for Teaching: Self-Reflection

Strengths Domain Areas for Growth

1. Planning and Preparation

a. Knowledge of content and
pedagogy

b. Knowledge of students’ skills,
knowledge, and language
proficiency

c. Setting instructional outcomes

d. Designing coherent instruction

¢. Designing student assessments

2. Classroom Environment

a. Creating an environment of
respect and rapport

b. Establishing a culture for
learning

c. Managing classroom procedures

d. Managing student behavior

€. Arrangement of furniture and
use of physical space

3. Instruction

a. Communicating with students

b. Using questioning and
discussion techniques

¢. Engaging students in learning

d. Using assessment in instruction

¢. Demonstrating flexibility and
TESponsiveness

4. Professional Responsibilities

a. Reflecting on teaching

b. Maintaining accurate records

¢. Communicating with families

d. Participating in a professional
community

e. Growing and developing
professionally

f. Showing professionalism
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Tenured Teacher
Professional Practice Improvement Plan Reflection

Certified Staff Member: Evaluator:
School Year: - Date:
Building: -

Meeting Date: -

OMid-Year Reflection UEnd of Year Reflection

As a result of your plan, what did you learn about your teaching practice? What was the
impact of the plan on student learning?

What areas would you like to continue to focus on to improve your teaching practice and
impact student leaming?
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District 62 Tenured Teacher Professional Development Plan

(This plan must be developed within 30 school days after the completion of an evaluation rating a tenured

teacher as Needs Improvement.)

NAME: SCHOOL: SUBJECT:
Date of *“Needs Improvement” Evaluation: Date of Professional Development Plan:
AREAS FOR IMPROVEMENT
Domain: Component:
STRATEGIES FOR IMPROVING THE CONCERN
TIME LINE
TASK: TARGET DATE: DATE OF COMPLETION:
INDICATORS OF PROGRESS
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District 62 Tenured Teacher Professional Development Plan - Continued

SUPPORTS AND RESOURCES
EVALUATOR: TEACHER:
DATE: DATE:

Teacher successfully completed Professional Development Plan:

Yes

No

EVALUATOR:

TEACHER:

DATE:

DATE:
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TalentEd Forms

Responsible:
Building:

TEACHER PERFORMANCE EVALUATION
Toduy's Date
OBSERVATION DATES (1ype dutes here)
Is this a Formative or Summative evaluation?
DOMAIN 1: PLANNING AND PREPARATION
la - Demonstrates Knowledge of Content and Pedagogy
1b - Demonstrates Knowledge of Students
1¢ - Sets Instructional Outcomes
1d - Demonstrates Knowledge of Resources
le - Designs Coherent Instruction
1f - Designs Student Assessments
Domain I - Strengths
Domtain 1 - Opportunities for Growth
DOMAIN 2: CLASSROOM ENVIRONMENT
2a - Creates an Environment of Respect and Rapport
2b - Establishes a Culture for Learning
2¢ - Manages Classroom Procedures
2d - Manages Student Behavior
2¢ - Organizes Physical Space
Domain 2 - Strengths
Domain 2 - Opportunities for Growth
DOMAIN 3: INSTRUCTION
3a - Communicates with Students
3b - Uses Questioning and Discussion Techniques
3c - Engages Students in Learning
3d - Uses Assessment in Instruction
3e - Demonstrates Flexibility and Responsiveness

Domain 3 - Strengths
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Daomain 3 - Oppartunities for Growth
DOMAIN 4: PROFESSIONAL RESPONSIBILITIES
4a - Reflects on Teaching

4b - Maintains Accurate Records

4¢ - Communicates with Families

4d - Participates in a Professional Community

4e - Shows Professional Growth and Development
4f - Shows Professionalism in Dealing with Others
Domain 4 - Strengths

Domain 4 - Opportunities for Growth
Evaluation Summary

Teacher Performance Evaluation

FEvaluation Narrative

Student Growth Rating

Professional Practice Rating

Overall Rating

Please click here to see the matrix. As required under Section 24A-5 of the School Code, this evaluation included
congideration of teacher attendance.

A teacher may add comments at the time of signature.
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Responsible:
Building:

INSTRUCTIONAL SPECIALIST PERFORMANCE EVALUATION
Today's Date
OBSERVATION DATES (Type dates here)
Is this a Formative or Summative evaluation?
DOMALIN 1: PLANNING AND PREPARATION
fa: Demonstrates knowledge of current trends in specialty area and professional development
Ib: Demonstrates knowledge of the school’'s program and levels of teacher skill in delivering that program
Ic: Establishes goals for the instructional support program appropriate to the setting and the teachers served
1d: Demonstrates knowledge of resources, both within and beyond the school and district
1e: Plans the instructional support program, integrated with the overall school program
Lf: Develops a plan to evaluate the instructional support program
Domain I - Strengths
Domain I - Opportunities for Growth
DOMAIN 2: CLASSROOM ENVIRONMENT
2a: Creates an environment of trust and respect
2b: Establishes a culture for ongoing instructional improvement
2¢: Establishes clear procedures for teachers to gain access to instructional support
2d: Establishes and maintains norms of behavior for professional interactions
2e: Organizes physical space for workshops or trainings
Domain 2 - Strengths
Damuain 2 - Opportunities for Growth
DOMAIN 3: INSTRUCTION
3a: Collaborates with teachers in the design of instructional units and lessons
3b: Engages teachers in learning new instructional skills
3¢: Shares expertise with staff
3d: Locates resources for teachers o support instructional improvement
3e: Demonstrates flexibility and responsiveness
Domain 3 - Strengths
Domuain 3 - Opportunities for Growth
DOMAIN 4;: PROFESSIONAL RESPONSIBILITIES
4a: Reflects on practice

4b: Prepares and submits budgets and reports



4¢: Coordinates work with other instructional specialists
4d: Participates in a professional community

de: Engages in professional development

4f: Shows professionalism, including integrity and confidentiality
Domain 4 - Strengths

Domain 4 - Opportunities for Growth

Evaluation Summary

Instructional Specialist Performance Evaluation
Fvaluation Narrative

Student Growth Rating

Professional Practice Rating

Overall Rating

Please click here to see the matrix. As required under Section 24A-5 of the School Cede, this evaluation included
consideration of teacher attendance.

A teacher may add comments at the time of signature.
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Responsible:
Building:

LIBRARY MEDIA SPECIALIST PERFORMANCE EVALUATION

Today's Date

OBSERVATION DATES (Type dates here)

Is this a Formative or Summative evaluation?

DOMAIN 1: PLANNING AND PREPARATION

la: Demonstrates knowledge of library science content and pedagogy
1b: Demonsirates knowledge of students’ grade level characteristics
Lc: Sets instructional outcomes

1d: Plans cooperatively for specific units of study addressing the needs of students
le: Selects instructional goals in conjunction with classroom teachers
1f: Designs coherent instruction

Domain 1 - Strengths

Domain 1 - Opportunities for Growth

DOMAIN 2: CLASSROOM ENVIRONMENT

2a: Creates an environment of respect and rapport

2b: Establishes a culture for learning

2¢: Manages Library Media Center (LMC) procedures
2d: Manages student behavior

2e: Organizes physical space

Domain 2 - Strengths

Domain 2 - Opportunities for Growth

DOMAIN 3: INSTRUCTION

3a: Provides LMC orientation and instruction in use of equipment
3b: Offers instruction in library media skills

3¢; Encourages independent reading for pleasure and information
3d: Communicates clearly and accurately

3e: Uses questioning and discussion technigues

3f: Engages students in learning

3g: Demonstrates flexibility and responsiveness

Damain 3 - Strengths

Damain 3 - Opportunities for Growth

DOMAIN 4: PROFESSIONAL RESPONSIBILITIES
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4a: Provides district/school curriculum leadership and development

4h: Maintains communication with local libraries and library systems

4c: Shows professionalism in dealing with others

4d: Upholds and abides by district, state, and national policies

4e: Maintains well-organized and easily-accessible resources and curriculum
Domain 4 - Strengths

Dennuin 4 - Opportunities for Growth

Library Media Specialist Performance Evaluation
Evaluation Summary

Evaluation Narrative

Student Growth Rating

Professional Practice Rating

Overall Ruting

Please click here to see the matrix. As required under Section 24A-5 of the School Code, this evaluation included
consideration of teacher attendance.

A teacher may add comments at the time of signature.
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Responsible:
Building:

SERVICE PROVIDER PERFORMANCE EVALUATION
Toduy's Date
OBSERVATION DATES (1ype dutes here)
15 this a Formative or Summative evaluation?

DOMAIN 1: PLANNING AND PREPARATION

1a: Knowledge and skill in evaluation, direct/indirect service provision; holds the relevant certification or licensure
1b: Knowledge of district, state, and federal guidelines and regulations

1c: Integration of services within the program, home, and community to meet individual student needs
1d: Knowledge of resources both within and beyond the school and district

le: Goals for the service delivery program are appropriate to the setting and students served
1f: Program and/or service evaluation

Domain I - Strengths

Domain [ - Opportunities for (Growth

DOMAIN 2: THE ENVIRONMENT

2a; Creating an environment of respect and rapport

2b: Establishing a culture for service provision

2c: Organizes time effectively

24: Establishing standards of conduct for student behavior

2¢: Organizing physical space

Domain 2 - Strengths

Daomain 2 - Opportunities for Growth

DOMAIN 3: DELIVERY OF SERVICE

3a: Communication with families and educational team

3b: Responding to referrals and evaluating student needs

3c¢: Engaging students in learning

3d: Written communication, collecting informatien, and writing reports
3e: Demonstrating flexibility and responsiveness

Domain 3 - Strengths

Domain 3 - Opportunities for Growth

DOMAIN 4: PROFESSIONAL RESPONSIBILITIES
4a: Reflecting on practice

4b: Maintaining an effective data management system (IEP, etc.)
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4c: Collaboration with teachers and administrators
4d: Participating in a professional community

4e: Growing and developing professionally

4f: Showing professionalism

Domain 4 - Strengths

Domain 4 - Opportanities for Growth
Evaluation Summary

Service Provider Performance Evaluation
Evaluation Narrative

Overall Rating

As required under Section 24A-5 of the School Code, this evaluation included consideration of teacher attendance,

A teacher may add comments at the time of signature.
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