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DISTRICT IMPROVEMENT PLAN

1 General Improvement Plan Information

General Improvement Plan Information

Telfair County

Cindy Jones
Consolidation of Funds — Fund 150: Consolidation of State/Local and Federal

Title |, Part A
Title |, Part C
T

Title 1, Part A
100%

Free/Reduced meal application

v | Community Eligibility Program (CEP) - Direct Certification ONLY
Other (if selected, please describe below)
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3. DISTRICT IMPROVEMENT GOALS

3.1 Overarching Need # 1

Overarching Need

Improve student proficiency in ail academic content areas.

| Yes

Classroom instruction and assessments not aligned to the rigor of the standards

| Excessive absences and tardies

Parents’ lack of skills or confidence to help their children at home

| Inadequate reading comprehension skills, writing skills, and math skills

By the end of the 2024-2025 school year, Telfair County School System will
| increase the percentage of students scoring proficient or above by 5% in ELA,

{ Math, Science, and Social Studies as measured by the Georgia Milestones
assessments.

Student achievement identify subgroups, grade level span and content area(s) |

ELA

- Mathematics
v’f%g‘ Science

- | Social Studies
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Race / Ethnhicity / Minority
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Action Step # 1

Continue to provide supplemental certified (class-size reduction teachers) and
classified (paraprofessionals) personnel to provide evidence-based instructional
support to students and teachers.

IDEA

Consolidated Funding

Economically Disadvantaged

, - Foster
=
- . I Homeless
- :
- %aﬁfff:ﬁ” English Learners
- = "
. _ . Migrant - o
.| Race [ Ethnicity / Minority
-

S

’“ | student with Disabilities
tems | Coherent Instruction

Supportive Learning Environment

CPI, Schedules, Formal and Informal Observations, Lesson Plans, IEPs

| TKES, GMAS, Benchmarks
W_

Schoot Administrators, Federal Programs Director, Special Education Director
Moderate

 Yes
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None.

Provide supplemental instructional materials and technology/digital learning
resources to enhance student leaming,

IDEA

Perkins

Consolidated Funding

Economically Disadvantaged

Foster

Homeless

English Learners

Migrant

Race / Ethnicity / Minority

Student with Disabilities

Coherent Instruction

Supportive Learning Environment

Quotes, Purchase Orders, Software Licenses, Inventory, Usage Reporis

Lesson Plans, Benchmarks, Formative and Summative Assessments, Grade
Reports, GMAS

School Administrators, Federal Programs Director, Special Education Direct,
Technology Director, CTAE Director

Strong

Others : Beginning of Year, Ongoing
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Yes

Provide support for students through the RTI process.
Consolidated Funding

Economically Disadvantaged

Foster

Homeless

English Leamers

Migrant

Race / Ethnicity / Minority

Siudent with Disabilities

Effective Leadership

Supportive Learning Environment

RTI Notebocks, Meeting Minutes, Progress Monitoring Data

Progress Monitoring Data, Benchmarks, GMAS

School Adminisfrators
Strong




-
-
S -

M"/{/\,

i ]
SR R e Sy

Provide summer school programs to support students' academic progress.
Title I, Part C

Consolidated Funding

Economically Disadvantaged

Foster
Homeless
English Learners
. ~{ Migrant
| Race/ Ethnicity / Minority
%ﬁﬁw@“% | student with Disabilities

Supportive Learning Environment
Time Sheets, Rosters, Schedules, Sign-In Sheets

Grade Repotts, Progress Monitoring Data, GMAS Results

School Administrators, Instructional Coaches, Teachers, Federal Programs
Director
Strong
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| Provide ESOL teacher and migrant futors for supplemental support to ESQL and
migrant studenis.
Consolidated Funding

English Learners

Migrant

Coherent Instruction

Suppottive Learning Environment

Time Logs, Monthly Time Sheets, Schedules, Observations, Technical Assistance
Meetings

Parent Surveys, Benchmark Assessments, GMAS Results

ESOL Teacher/Migrant Tutors, Federal Programs Director
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McRae First Baptist Church

Increase opportunities and provide strategies to promote family engagement.

Title 1, Part A
Title |, Part C

Economically Disadvantaged
Foster

Homeless

English Learners

Migrant

Race / Ethnicity / Minority
Student with Disabilities

Family and Community Engagement

Meeting Invitations/Agendas/Sign-in Sheets

Parent Surveys

School Administrators, PFE Coordinator, Federal Programs Director

Strong
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Quarierly

Local churches, local businesses, Telfair County Health Department, Babies Can't

| Wait, Telfair County Family Connection, Ferst Readers

Implement programs to encourage positive school relationships.

IDEA
Consoiidated Funding

Economically Disadvantaged
Foster

Homeless

English Learners

Migrant

Race / Ethnicity / Minority
Student with Disabilities

Supportive Learning Environment

Meeting Agendas/Sign-in Sheets, PL.C Documentafine

[ Student/Teacher/Parent Surveys, Discipline Reporis, Attendance Reports

School Administrators

Moderate
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REACH mentors, local churches, Capturing Kids' Hearts

Provide health lessons and kits to out-of-school migrant youth and dropouts.
Title |, Part C

Migrant

Supportive Learning Environment

Tutor Time Log, Pre-Post Test

Assessment Data, Surveys

Federal Program Director
Promising
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3. DISTRICT IMPROVEMENT GOALS

3.2 Overarching Need # 2

Overarching Need

Build professionat capacity of staff members and improve instructional practices.

{Ves

Inadequate instructional delivery methods being used

Lack of alignment between classroom instruction and assessments to the rigor of
1 the standards

| Teachers need guidance in how io use data to adjust classroom instruction in
| order fo improve student achievement.

Inconsistent personalized support when students have different proficiency levels

Lack of effective, targeted, evidence-based interventions and support to help
i students succeed

On the final 2024-2025 benchmark, 85% of Telfair County School System
students will reach target growth in math and reading/ELA for each grade level.

District Mean Growth Percentile (MGP)

ELA
_ Mathematics
-~ { Science

| Social Studies
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Equity Gap

_ { Economically Disadvantaged

Race / Ethnicity / Minority

El-1 Provide targeted teacher development on content, pedageogy and student
supports and interventions

Action Step # 1

ep | Provide induction training as well as year-long mentoring for all new teachers.

- Consolidated Funding
Economically Disadvantaged
- | Foster
Mﬁ“g’%gé ~ lHomeless
. |English Leamers

- - | Migrant
Race / Ethnicity / Minotity
_| Student with Disabilities
Coherent Instruction
Effective Leadership
Mentor/Mentee Notebooks
| Sign-In Sheets
Survey Resduilts
TKES Evaluations
Principals
Professional Learning Coordinator
Mentors

Strong

Yearly
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Heart of Georgia RESA, Middle Georgia RESA, Consultant Julie Burke (Ronnis
Systems)

Provide opportunities for teachers to expand thelir certification/endorsement.

Consolidated Funding

Economically Disadvantaged
English Learners

Race / Ethnicity / Minotity
Student with Disabilities

Coherent Instruction
Professional Capacity
Supporiive Learning Environment

TKES Evaluations
Sign-In Sheets
Upgraded Certificates

Principals
Professional Learning Coordinator

Strong
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Heart of Georgia RESA, Middle Georgia RESA

Provide teacher and paraprofessional training and coaching throughout the school
] year.

Consolidated Funding
Economically Disadvantaged
Foster

Homeless

English Learners

Migrant

Race / Ethnicity / Minority
Student with Disabilities
Coherent Instruction
Professional Capacity
Confracts

Sign-In Sheets

TKES Evaluations

Informal Walk-Throughs
Coaching Feedback
Principals

Instructional Coach

{ Teachers/Paraprofessionals
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Ronnis Systems, Heart of Georgia RESA

Maintain ongoing, comprehensive, and effective professional learning

| communities.
.| Consolidated Funding
| Economically Disadvantaged
Foster
Homeless
English Learners

Migrant

Coherent Instruction

Effective Leadership

Professional Capacity

Supportive Learning Environment
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| PLC Agendas/Minutes/Sign-In Sheets
Walk-Throughs

Surveys, Assessment Data, TKES Evaluations

School Administrators, Instructional Coaches, Teachers

Strong

~ Weekly

Yes

Heart of Georgia RESA

Increase rigor in all academic classrooms.

Consolidated Funding

Economically Disadvantaged
Foster

Homeless

English L.earners

Migrant

Race / Ethnicity / Minority
Student with Disabilities
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Coherent Instruction
Professional Capacity
PLC Minutes/Sign-In Sheets, Walk-Throughs, Formal Evaluations, Lesson Plans

Benchmarks, GMAS Resuits

School Administrators, Instructional Coaches, Teachers
Strong

Heart of Georgia RESA

Improve student engagement during classroom instruction.
Consolidated Funding

Economically Disadvantaged

Foster

Homeless

English Learners

Migrant

.
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Race / Ethnicity / Minority
Student with Disabilities
Coherent Instruction

Professional Capacity

Supportive Learhing Environment

PLC Minutes/Sign-In Sheets, Lesson Plans, Waik-Throughs, Formal Observations

Benchmarks, Formative and Summative Assessments, Grade Reports, GMAS
Results

School Administrators, Instructional Coaches, Teachers

Strong

Weekly

Action Step # 7

=
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Heart of Georgia RESA

|
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Provide instructional coaches fo support teaching and learning.

Consolidated Funding

Economically Disadvantaged
Foster

Homeless

English Learners

Migrant

Race / Ethnicity / Minority
Student with Disabilities

Coherent Instruction
Professional Capacity

Schedules, PL.C Documentation, Meeting Sign-In Sheets/Agendas/Minutes

Perception Surveys, Assessment Data

School Administrators, Federal Programs Direcior

Strong

Weekly
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Provide professional learning on non-academic barriers to learning (suicide,
mental health, poverty, homelessness)

IDEA

Consolidated Funding

Economically Disadvantaged

Foster

Homeless

English Learners

Migrant

Race / Ethnicity / Minority

Student with Disabilities

Professional Capacity

Supportive Learning Environment

Meeting Agendas/Minutes/Sign-In Sheets, PL Reporis

Surveys

School Administrators, Federal Programs Director, Special Education Director,
Instructional Coaches, Counselors -
Moderate

Yearly

Heart of Georgia RESA, Pioneer RESA, Mental Health Agency
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3. DISTRICT IMPROVEMENT GOALS

3.3 Overarching Need # 3

Overarching Need

Provide a healthy and safe learning environment by addressing the social,
emotfional and diverse needs of students.

No

| High-poverty backgrounds create the need for additional support socially,
{ emotionally, and academically

Post-pandemic impact

| To provide a safe and secure learning environment and a well-rounded education
| for all students as measured by school climate rating, stakeholder survey results,
and the Georgia Student Health Survey.

{ Provide targeted social and emotional professional learning for staff.

| Consolidated Funding

| Economically Disadvantaged
Foster

— | Homeless

{ English Learners

| Migrant

| Race / Ethnicity / Minority

{ Student with Disabilities

| Coherent Instruction
. | Supportive Learning Environment

_ | Professional leaming agendas/sign-in sheets

_§ Survey Results
i School Climate Ratings

- School/District Administrators

-




. .- - @ Lt L
- - .. - "«f .

N e i s i i M;@”‘f"?‘/

S

Action Step # 1

Capturing Kids' Hearls

Utilize school nurses, counselors, school social worker, attendance administrator,
| and resource officers to better meet the diverse needs, safety, and well-being of
{ the whole child.,

Consolidated Funding

Economically Disadvantaged

Foster

Homeless

English Learners

Migrant

Race / Ethnicity / Minority

Student with Disabilities

Supportive Learning Environment

Discipline Referrals

Counselor Referrals

Discipline/Counseling Data

Survey Resulis

School/District Administrators

Strong
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Mental health providers

=

| Provide supplemental materials and resources fo improve the emotional, social,

IDEA

_ | Foster

Migrant

Race / Ethnicity / Minority

Student with Disabilities

Supportive Learning Enwvironment

Quotes, Purchase Orders, Walk-Throughs, Formal Evaluations

Anecdotal Evidence, Surveys

School Administrators, Counselors, Federal Programs Director
Moderate
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Action Step # 3

Yearly

~ Yes

SEL resource providers
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4. REQUIRED QUESTIONS

4.1 Stakeholders, Coordination of Activities, Serving Children, and PQ

Required Questions

Coordination of Activities

Describe how the LEA ensures ongomg
;and continuous_coordination of. services,
‘supports,’ agencylcommumty S
partnerships, and transition services for
children served across its federal o
Eprograms (Title | I, Part A; Title I, Part A
Children in Foster Care; Title ], Part A
Family School Partnerships; Title I, Part *

C: Title 1), Part:A; Title 11, Part A Titie EV

;PariA Tltle v, Part B)._.-'

A comprehensive needs assessment is conducted to access needs of
| district/schools, as well as needs of subgroups. This process includes
stakeholder meetings conducted at both school/district levels. TCS
uses a variety of data sources to make decisions regarding student
Iearning and teacher effectiveness. Our needs assessment process

~lincludes examining student achievement data, perception data,

| professional learning data, teacher recruitment and retention data,

| CCRPI data, student discipline and attendance data, and TKES/LKES
data. Surveys are administered to parents, community members, and
1 all staff members. Each school conduets a CNA with input from
parents, teachers, paraprofessionals, administrators, instructional

| coaches, community members, and other support staff. Once input is

collected from schools, meetings are held at the district level to

.| consider all prior stakeholder input and data and to make decisions

| regarding equity gaps and prioritized needs. Stakehaolders participating
-] in the district CNA include system-level directors, school leadership
| team members (administrators, lead feachers, instructional coaches,
=] counselors), school councii members (parents, teachers community
~{ members), and paraprcfessicnals. Once the prioritized list of needs is
1 created, the identified areas of need are shared with stakeholders.

School and district staff members and other stakeholders understand
that our district must close the equity gaps found through the needs

- | assessment process and irmplement strategic strategies outlined in the

Telfair County Schools District Improvement Plan for FY25,
Telfair County School District is transferring 100% of Title Il, Part A

‘[ funds and Title 1V, Part A funds to Title |, Part A for FY24.

Serving Low Income and Minority Children

Describe how the district Will ensure that -

_=£ow-income and: mmority ch;!dren ‘enrolled
in Title 1:schools and/or programs are not
:served at d:sproportlonate rates by i
-meffect[ve teachers "~ -
._2 ‘out-of-field teachers -
3. lnexpertenced teachers

-(Please speciﬁcaily address al% thise B

School and district leaders collaborate to ensure that all children are
taught by teachers who are effective, in-field, and have access to
quality professional learning. System-level and school administrators
constantly analyze the quality of their staff. Plans are created for

| teachers who need to improve, and mentors are assigned to teachers

during their first three years of teaching. To ensure that no children are

| served at disproportionate rates by ineffective, out-of-field, or
| inexperienced teachers, a three-tiered method, including teacher

evaluation program, student performance data, and failure rate, will be




Serving Low Income and Minority Children

| used to determine a teacher's effectiveness. The first tier will be based

-=1 on the teacher's satisfactory performance as determined by the

-] Teacher Keys Effectiveness System. The second method will be based
7] on the teacher's ability to positively impact student achievement based
| on benchmark assessments and standardized test resulis. The

-] expectation is that the subgroups within a class will meet or exceed the

; the failure rate associated with individual teachers as compared to that

exceed the average of the grade or like subject. A teacher will be

] only be assigned to teachers measured as effective.

targets set forth by the system and state. The third tier will be based on
of their peers. The expectation is that the insfructor's failure rate will not

considered effective if two of the three determinants are met
successfully. Students previously taught by an ineffective teacher will

Professional Growth Systems

Describe.the district's systems of - .
_professzona[ growth and tmprovement for
‘teachers and school leaders {serving
both the district and ;ndiwdual schools)
The descnptlon mlght mctude e

| There are system-level processes in place to ensure cohesive

-] their knowledge and skils. Principals and assistant principals are the

| Administrators, instructional coaches, and leadership team members
] work together to design and implement professional development that
.. is school specific based on identified needs at individual schools. Data
-] from cetrtified and classified needs assessment surveys, TKES/LKES
-] summative ratings on each standard, student growth reports,

| Administrator Walk-throughs (SAWs) guide the professional learning

o planning and implementation process. Priotitized needs are targeted
"] and a plan is developed to provide the training. All professional learning]|

| :  persons needing the training. TKES/LKES will be basis for

| professional learning needs. An induction program is in place for new
-~} teachers. The program includes support from mentors and instructional

- development on content and pedagogy will be provided throughout the
1 school ysar at all schools within the district. Specific professional

- | strategies/uses, instructional strategies, and academically challenging
| environments (standards addressed by TKES) will continue to be

job-embedded professional development through training, coaching,

preparation and training of staff. All professional learning supports the
| district's vision and mission. All employees, including classified and
| support staff, have the opportunity for professional learning to improve

lead learners of their schools and model effective practices.

self-assessmenits, instructional coach observations, and Systematic

is evidence-based, personalized, and focused on improving teaching
and student learning/achievement. Professional learning will be
job-embedded, but delivered in the method most effective for the
individualized learning, while school improvement plans will guide other
coaches as well as trainings for new teachers. Targeted teacher

learning for teachers regarding differentiation, assessment

provided. Additionally, instructional coaches at each school will provide

and modeling. Instructional coaches will also conduct walk-throughs




Professional Growth Systems

| and observations and then provide constructive feedback to teachers.

All professional leaming is documented with sign-in sheets, agendas,

1 evaluations, and observations. Teachers, leaders, and

| paraprofessionals collaborate during professional learning community
-] meetings held bi-monthly at each school (before or after school).

{ Protocols are in place to protect the meeting times and ensure

productivity. The system continues to build teacher and leader capacity

| through endorsements, degree programs, and RESA opportunities, All

staff members create a personalized professional learning goal or plan

~{in the TLE electronic platform which describes the training needed and
-{ the impact it will have on teaching and student outcomes. The district

will continue to increase its focus on evidence-based professional

-] development that is results based and data driven. Professional
]| development that is sustained, intensive, coliaborative, job embedded,

data driven and classroom focused is available to all teachers, leaders,
and paraprofessionals.

PQ - Intent to Waive Cerification

‘For the current fiscal year, usingthe .
ﬁ_fle)abtllty granted under. Georgia charter '
law (OCGA 20-2-2065) or State Board. -
Rule - Straf 2gic Waivers: (‘160 -5-1-.3
does the district intend to waive. teacher
cert;f“catlon'? {ESSA Sec
1112(e) (1B .

Yes




4. REQUIRED QUESTIONS

4.2 PQ, Federally Identified Schools, CTAE, Discipline

Required Questions

PQ — Waiver Recipients

if the LEA waives cettification, specn’y
‘whether or not, in the current fiscal year
:_certn‘" cation IS walved :

'response must address conten fi elds and
'grade Ievel bands_'(P— ;

[Ail educators must hoid a GaPSC lssued
Clearance Certiﬁcate ] {O CGA.
20-2-211.1; SBOE. 60~4—9— 95 ESSA
Sec. 1112(&)(1 ){B)(u)]

| Telfair County School System waives certification for all teachers in
grades P-12 including special education teachers issuing grades in

4 content.

PQ — Minimum Qualification

1f: the district waives certification, state the
minimum professmnal quahf ications.
reqmred for: employment of teachers: for
whom certification is‘waived (exampie.
Bachelor's Degree, Content Assessment;
Coursework, Field Expenence etc) A no
requirements exist beyonda Clearance
Certificate, please: explacntiy state 0.
{Sec. 1112(e){(1)}B)(ii)] S

Aithough Telfair County Schoel System prefers to hire teachers who

1 are certified and in-field, we realize this may not always be possible.

| Telfair County School System has made a commitment to hire the best

| candidate possible and provide stupport during the certification process.

As a minimum requirement, the candidate should have a Bachelor's
degree or be in their final year of clinical experience in their educator
| preparation program (intern teachers).

State and Federally ldentified Schools




State and Federally |dentified Schools

‘Describe the actions the districtwill =
‘implement. for its state andlor federa{[y
iidentified schools (CSHTS!) needing
support.: Inchide a statement of (1)
‘whether or not the LEA currentiy has.
identified schools _needmg support: and

2y how the district wi support: current or
future identified. schools through w :
prioritization of funds, B

- | At this time, Telfair County School System has no state-identified or

federally-identified schools needing support. Should a school be

= Fidentified, the district will prioritize the school and its staff to receive
-1 additional support based on relevant data sources.

CTAE Coordination

Describe how the district will support. -
programs. that coordlnate and !ntegrate
‘academic and career and techmcal
“educatior _-content through: 7 o
- coordmaied ;nstructtenal strateg{es that

-opportun[tles and promote SkI"S

‘attainment: 1mportant to m-demand RN
_"occupatlons orindustries; andwork-based
learning opportumttes that pm\nde N
students in-depth interaction with mdustry
'professzona[s and; f-approprlate -
fac emlc credit

-1 e Use of CTAE Area Advisory Committees to foster input from

| businesses and industry

-] ® Guidance for Pathway completers through counselors and teachers
1 * End of Pathway Assessments to guide students to certification in

some areas
» Several Pathway areas available from which students may select

- o Field trips for students to experience real world applications and
industry

& CTSO0 activities and competitions to hone and build new skills

1 CTAE state curriculum to guide teachers and students in specific

content delivery

| e CTAE PLCs fo support the work of CTAE teachers and share
~] information and content to improve instruction

e Local support and funding of the CTAE and WBL. programs

| -1 o Professional learning through conferences and workshops to update
1 and better prepare teachers
-1 & Project-based and student-centered learning in many CTAE areas

o Work-based learning opportunities that provide students in-depth

“{interaction with industry professionals

& Youth apprenticeship opportunities for interested students

<1 o Move On When Ready opportunities for interested students

e WBL/YAP class presentations to inform students of different options

and opportunities

e Both academic and CTAE programs are constantly scrutinized and

| evaluated with the goal of increasing student achievement through
| more effective course offerings and better advisement. The site

implementation team at TCHS is composed of faculty members from

.| academic, careatftechnical/agriculture, and special education
.| departments. We work together to achieve the best education possible
1 for all students. The special education department works closely with

the CTAE department fo offer suggestions on how to improve,

| implement, or modify programs and classrooms to better serve special

populations. With inclusion, more special-needs students are being
served by the CTAE department than ever before. TCHS works closealy




CTAE Coordination

-1 with Oconee Fall Line Technical College to articulate course offerings

] to better mset the needs of students and {o create a smoother

.| transition from secondary to post-secondary institutions. Counselors at
=] the middle and high school have been assigned to work toward the

goal that all studenis will graduate from high school and are charged

= with compliance with the BRIDGE Act.

Efforts to Reduce Overuse of Discipline Praciices that Remove Studentis from the Classroom

-Descnbe how the district will support..

-practlcés that remove studenits from the

discipline, disaggregated by each of the
jsubgroups of students.

efforts 1o reduce the overuse of: dismphne'

classroom, which may-include rdentlfymg
and supporting schools wnth high rates of:

Telfair County School System begins by conducting a yearly needs
assessment to determine the needs of all its students in all program
areas. Data is reviewed on a constant and ongoing basis throughout
the year to adjust plan as needed. The system believes being proactive
rather than reactive is the best discipline measure. Having a safe and

+ orderly learning environment is valued by our district. Telfair County
School System focuses on preventatives to establish behavior

expectations. The district supports the efforts o reduce the overuse of

discipline practices that remove students from the classroom by the

- }ollowing:

| Professional Learning - Teachers and staff utilize a large repertoire of

strategies to monitor and support positive student behavior, lessening
the need for discipline practices that remove students from classrooms.

| pata is collected from TKES to determine specific teachers who
- | struggle with differentiation and meeting the needs of diverse learners
=1 and support is provided. The ESOL teacher attends Title IH/ESOL

workshops and conferences to bring new strategies and resources
back to redeliver to faculty members at each school. Instructional

| coaches and administrators provide ongoing training and support

regarding differentiation and classroom management. Special
Education Director has been trained in Check and Connect. Staff
members have received Mindseat training which provides de-escalation

strategies. Staff members received Capturing Kids' Heart training and
| support during the FY23 school year.

:_:; Personnel - Telfair County School System has two School Resource
] Officers that provide support for students and staff, as well as additional

part-time law enforcement officers who provide support.

| Paraprofessionals are available Pre-K through second grade and in
w2 Special Education classrooms to provide additional support to students
- to both monitor behavior and provide instruction. A Family and
| Community Engagement Coordinator is utilized to provide support and
.| strategies for both parents and students so that proper behavior
-1 expectations are learned early and praciiced at home as well as at
~{ school. A Migrant tutor and Migrant facilitator are provided to work with




Efforts to Reduce Overuse of Discipline Practices that Remove Students from the Ciassroom

Migrant students and teachers to bridge language barriers and promote
proper behavior expectations. APEX counselors are avallable to
address mental health issues. A system-wide school social worker
provides support for studenis and staff at all schools.

Procedures - A system-wide RTI process (including behavior) is in
place and is utilized by all schools to ensure struggling students receive
identified strategies that will allow them to be successful in school.
Each school in the Telfair County School System has a school-wide
discipline plan. The TCS Code of Conduct includes leveled
conseguences.




4. REQUIRED QUESTIONS

4.3 Title | A: Transitions, TA Schoaols, Instructional Program

Required Questions

Middle and High School Transition Plans

Describe how the district will implement.
3‘:strategies to facilitate effective transitions
for students from' middie grades to. hlgh
‘school and from hlgh school fo-
_pestsecondary education including:: -
ccoordination with institutions of higher.
‘education; emp!oyers and iocal partners
--andmcreased student access to_ early

Eenroilment opportunltles orcareer
icounsellng to zdentsfy student mterests
::and skills. - - "'

The middle and high scheols work jointly to conduct a 9th grade
parent-student night at the high school where parents and students are
- infroduced to the high school staff. During this meeting administrators
and teachers provide an orientation to rising 9th graders. These
students and parents also receive an information packet with provides
them with facts regarding different aspects of the high school
cuiriculum including courses of study, along with college and career

{ choices. Rising high school students are advised according to surveys
-} previously completed in middle school. These surveys are used to help
quide and develop Individual Graduation Plans for each student. These
plans are used fo provide college and career and/or employment

i} opportunities for students. Students have opportunities to be in the

1 Work-Based Learning program and/or participate in post-secondary

.1 classes, both on campus and virtually. Students utilize Move On When
"1 Ready and dual enrollment opportunities with coordinating

post-secondary instifutions. Additionally, students have opportunities to

-] participate in campus tours to help facilitate the transition. Surveys are
“} conducted annually with employers and local partners to determine the
I needs within the school, at post-secondary instifutions, and on the job,
.| to help make students more successful after leaving high school. The

Career and Technical teachers conduct Advisory Council meetings with

' business partners and post-secondary institutions at least twice a year

to determine needs to ensure successful transitions for our students. A
College and Career Fair is held each spring at the high school and 8th
grade students as well as high school students participate in the event.
Representatives from military branches and from post-second

: institutions also provide information to students during lunchroom visits

throughout the year. The middle school coordinates with local
businesses such as Georgia Power to provide hands-on, real-world,
innovative learning that the students can carry with them throughout the
rest of their educational careers,

Preschool Transition Plans




Preschool Transition Plans

Describe how the district will support,
‘coordinate, and ihte'gra'te services with -

'__eariy childhood programs at the district or
8 'hcoi level; mciudmg plans for. trans;tion
of parttcnpants in'such programs 1olc al__._ :
_'elementary schoo programs '

] and an orientation is held during pre-planning to welcome the students
2| and the parents to the school. Currently, the Telfair County School
| System has five lottery-funded Pre-K classrooms and one Pre-K

7] to ensure continuity in the services students receive. The system
| provides a Summer Transition Program for rising kindergartners to help
.+ bring the achievement gap. A kindergarten registration is held each

| spring to recrult all upcoming five year olds. A parent meeting is held at

kindergarten, taking students on a tour of the building, and completing
| local Head Start program. TCHS offers all three classes of the Early

] Childhood Education pathway, including the final course which requires
-1 students {o have a certain number of hours of experience in a formal

? ECE setting. TCHS now offers an on-site Early Childhood Education
| center (Tiny Trojans). This center provides students with the practicum

| and elementary school. Hopefully, the inclusion of this ECE pathway

~|ives as well as improve literacy efforts in the community.

Plans are in place for all students when they transition from one school
fo another. Pre-K registration is held in the spring of each year for
age-eligible children. Students are enrolled on a first come, first served
basis. The Pre-K program is housed in the Board of Education building.
All studenis receive a letter during the summer from the Pre-K office

handicapped classroom. A district Pre-K director monitors classrooms

the school to share information about preparing students for

required paperwork. Telfair County School System coordinates with the

hours they need with young children for completion of the ECE
pathway. The center also provides a much-needed educational start to
prepare young children in the Telfair community to enter intfo preschool

will prepare TCHS students in their future personal and professional

Title I, Part A - Targeted Assisted Schools Description

If apphcab[e provide a description of how
teachers, in ‘consultation with parents i
-administrators, and pupil services
'personnel will, 1dentsfy the. ehglble .
children mostin need of services in- Title 1
targeted assistance schools. The = =
description must include the multi-crltena
selection to be used to {dentlfy the

3

students to be served.

Telfair County has no Title | Targeted Assistance Schools,




Title |, Part A — Instructional Programs

Provide a generai descnptlon ofthe:
-mstruct:onal program in the. foilowmg
Title | schoolwide schools; ;Targeted
‘Assistance Schools andschools for -

'neglected_or delmquent children. -

-:chﬂdren 1|v1ng in local institutions for'

] There are four school-wide Title | schools within the Telfair County

School System. Instructional programs are implemented systematically
throughout the system, although strategies vary by school. Each school

-1 employs best instructional practices and differentiation strategies. Title |
1 School-Wide Schools:
| Telfalr County Elementary School operates rotation classes for

computer, art, music, and PE. Students have a daily connections time
and rotate periodically among the classes. Students receive

| approximately 100 minutes of reading/language arts instruction and
2] 100 minutes of math instruction. Students receive 45 to 80 minutes of

science/social studies daily. Comimon planning time for teachers is

i provided. Classroom teachers participate in bi-monthly professional
{ learning communities after school for analyzing student progress,

discussing professional literature, and developing strategies {o meet

| student needs. The use of inclusion and co-teaching, along with

] differentiated instruction and assessment for learning, allows special
"} education students to leamn side-by-side with regular education

=4 students in a non-stigmatizing environment. A fuli-time instructional

coach leads teachers in professional learning.

| Telfair County Middie School utilizes a four-period block schedule
-} where readingflanguage arts, math, and exploratory classes are

approximately 90 minutes long. Students have the opportunity through

| exploratory courses to sample various electives, including Agriculture,
-] Physical Education, Weight Training, Technology, Band, and Study
| Skills. Teaching teams regularly meet during common planning times to

work toward school improvement. Teachers participate in bi-monthly

| professional leaming communities after school.
| Telfair County High School offers a standard high school curriculum for

completion of graduation requirements, in the setting of a 4 x 4 block
schedule. The academic programs are enhanced by a variety of
electives to engage all students in areas of personal interest, including
health and physical education, marching and concert band, art, and
CTAE courses consisting of classroom and work-based experiences in
the following areas: Agriculture and Young Farmer, Business and
Information Technology, Early Childhood, and Youth apprenticeship.
Bual enrollment courses are available through local colleges. AP

classes, Honors classes, and MOWR courses are also offered.

Teachers participate in bi-monthly professional learning communities.

{ Telfair Alternative Preparation Program (TAPS) was converted from an

alternative program fo an alternative school effective July 1, 2017, and
is now a Title | school-wide school. Students transition in and out of the

school based on disciplinary referrals. Instruction is provided via

classrcom computers using an online program. The schoaol has a
directorfinstructor, teacher, and paraprofessional to provide assistance
to students.

Targeted Assistance Schools: Telfair County has no Title | Targeted

{ Assistance Schools.

Neglected and Delinquent Facilities: There are no schools for children

living in local institutions for neglected and delinquent located in Telfair
-} County.
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4. REQUIRED QUESTIONS

4.4 Title 1 Part C

Required Questions

Title |, Part C — Migrant Intrastate and Interstate Coordination

‘Consortium LEAs describe how they
.;coiiaborate with the MEP. Consortium,
staff at Abraham Baldwin Agricultural
College (ABAC) {0 support the records
_transfer process for students moving in
and out of the school (including. academlc
‘and health records) ‘and how the use: of--
the: occupataonal survey durlng_new :
student: registration and back-1
registration for all returmning students |s
coordinated and reviewed, .Consortium
LEAs and Direct-funded LEAs descnbe
how the. Mlgrant Student Information
.Exchange MsIX) s used in the: records
transfer process (both interstate and. -
'mtrastate) descnptaon mci i des who in the

.-j-chlldren and youth enroli and :
E-depart descnption mc:ludes how thei.

:used far enrol!ment and course .
Zplacement decisions. for m;gratory
:chlidren and youth Han

| Telfair County School System uses the Occupational Survey provided
2 by the GaDOE MEP Region 2 Office and has an Occupational Survey

-| Process 1o ensure that MEP staff are promptly nolified of potential new

{1 MEP families in the district. Promptly notifying these families and

{ completing a COE is crucial to minimize time without MEP services and
{o close academic gaps. The Occupational Survey is part of each
school's enroliment packet for all new and re-entering students. The

{ Occupational Survey is also sent to each schoaol before the first day of

] school to ensure that it is part of the first day of school packet that goes
{ home with all students. The survey is also sent to Telfair County Pre-K
to ensure that it is part of the orientation packet for the students

-] entering in the fall. All returned Occupational Surveys are forwarded to

~{ the LEA. The migrant consultant makes follow-up contact with any
-] families that check "yes" they have moved across school district lines in

1 the past 36 months to work in agriculiure or fishing. If any home visits
are necessary, the regional recruiter or the migrant consultant visit the

1 home o complete the COE. MSIX is utilized by the migrant tutor and

migrant facilitator to see if new enrolling students are already in the

: program and fo find health, academic, and testing data from previous
§ school. The migrant tutor and migrant facilitator forward any ID&R
leads to the migrant consultant. The Telfair County School System has

procedures in place to provide a timely transfer of school records for all

: students, especially migratory students. The parent or guardian
[ presents a signed release for record transferal, or the school simply
-| requests records from the previous school. Records are faxed and

mailed within ten calendar days. Translation of records from
Spanish-speaking countries, if needed, can be achieved through our
system interpreter. All Telfair County Schools abide by the current

i regulation that students must be admitted with or without school

records, and that a 30-day period is allowed for the transfer of such

-] documentation. Conversely, all schools respond in a very timely fashion
| when they receive requests for documentation on students who have

-l moved to a different school. We will cooperate fully with authorized

"“| agencies that request student records. Students who enter, along with
.| their families, receive the services that they are deemed to need

immediately, until their records arrive. Migrant Reports: The Migrant

| Education Coordinator and the Student Information System Coordinator
.| have access to download monthly enroilment reports for Title I-C.

These reports are reviewed and updates are made fo the student
information system. The Migrant Facilitator also cross-checks the
reports and forwards errors or changes to the Student Information

-4 System Coordinator and the Migrant Education Coordinator. The
-} Nutrition Director is also given a copy of the monthly reports. The




Title |, Part C — Migrant Intrastate and Interstate Coordination

-] Migrant tutor receives a copy so that the tutoring schedule can me

-] updated as needed. All changes on the reports are forwarded back fo
| the regional office. Transferring Students: Education and health data foi
-] students moving to other states is forwarded fo the new school upon

receipt of a request for records signed by a parent or guardian. If a

| student is moving to another country, a packet of educational and

health data is prepared for the new school before the student leaves.

MSIX: The Telfair County School System utilizes the Migrant Student

Information Exchange (MSIX) to ensure the appropriate enroliment,

s placement, and accrual of credits for migrant children. This helps
--| improve the timeliness of school enrollments, improve the
| appropriateness of grade and course placements, and heips reduce

incidences of unnecessary immunizations by migrant children. MSIX is

-] used when there is missing educational and health data for an enrolling
- { Migrant student. The Migrant tutor and the Migrant Facilitator are

-] trained MSIX users. Information regarding MSIX is distributed to

-] migrant parents at PAC meetings. When a participant or family moves

] out of the district, a move notification is sent o MSIX.

Title I, Part C — Migrant Supplemental Support Services

1. Consortium LEAs describe how.
academ:c and non-academic services are
coordinated with Abraharm: Baldwm :
'Agrtcuitura[ Coliege (ABAC)
2. Direct-funded LEAs descrsbe o
3. “how the needs of- preschool chlldren
¥ nd famailes are identified and how 1
‘services are mplemented and evaluated
durfng the regutar schooi year and. S
summer, '
4. how the: needs academlc and
-non-—academlc needs of out-of-school
youth and drop-outs are identified, how
‘the OSY profile is'used to support the .
identification.of needs and the, delivery of
approprtate services, and how services -
are implemented and evaluated dur:ng -
;the regular schoo!_year and summer -

At the beginning of each school year a list of migrant students is sent to
each school administrator and counselor identifying enrolled migrant
students. With this list is a memorandum stating that these students

need {o have access to all services for which they qualify. Each
| administrator ensures that each department within their school receives

| notice of Migrant status and that services are provided when and if a
student qualifies. Schools are aiso nofified when students enter during
the school year, and they are also made aware when a student no

] longer qualifies for the Migrant Program. TCS offers interpreting

services to all students enrolied in TCS through the bilingual Parent

Engagement Coordinator. An interpreter is available fo connect Migrant

4 families with community resources, human resource offices, non-profit
1 organizations, local doctors, and preschool programs. TCS also

“1 provides a Parent Resource Center for students and families in Telfair
County Scheols. Migrant families can visit the center and check out

| items such as: bilingual books, educational games, and Leap Frog
materials. The Migrant facilitator and Migrant tutor gather data from

| each school to complete Priority for Service Identification Forms when

requested from GaDOE MEP Region 2 Office. During the school year,

- Priority for Service Student Reports and Student Rosters are completed




Title |, Part C — Migrant Supplemental Support Services

-] and sent to the GaDOE MEP Region 2 Office to report changes in a

| student's status. Changes in these reports are reviewed by the Migrant
] Coordinator and the Migrant Facilitator and kept on file at the LEA.
| Priority for Service students are given first priority for services funded
by Title |, Part C. All students nof being served are monitored by the
Migrant tutor and the regular education teacher. Services are monitored
-] and evaluated as follows: Memorandums, sign-in sheets, agendas,
sof minutes, parent nofifications, copies of progress reports/report cards,
=2 TPC documents, 504 documentation, IEP documentation, circulation
-} log for parent resource center, RT| and benchmark documentation.
Coordination of services with local agencies is monitored as follows:

.| The district parent engagement coordinator maintains a Coordination of
=] Services Log for documenting collaboration with local agencies and

| community resources.

/| Services to migrant preschool children are monitored and evaluated as
- follows: Sign-in sheets, lesson plans, progress monitoring data,

--'| observations by federal programs director, team meetings with GaDOE

] MEP Region 2 office staff, observation forms, and self-evaluation
forms. Services to non-enrolled youth up fo age 22 are monitored and
=1 evaluated as follows: Sign-in sheets, lesson plans, progress monitoring

-] data, observations by federal programs director, team meetings with
GaDOE MEP Region 2 office staff, observation forms, and
self-evaluation forms. MEP-funded services will be monitored and
-1 evaluated as follows: End-of-Year IP evaluations submitted online,

-1 observations by federal programs director, feam meetings with GaDOE
MEP Region 2 office staff, observation forms, self-evaluation forms,
progress monitoring data, benchmark data, and standardized test data.
Telfair County School District employs one split-funded tutar who
| serves migrant participants (P3/P4, Pre-K, TCES, TCMS, and TCHS)

- | two days a week. Bilingual service providers are available throughout

|| the school year to work with OSYs and DOs. The system also employs
a bilingual Parent and Family Engagement Coordinator/Migrant
Facilitator who assists in identifying potential MEP families when they
arrive in the district. When the district is notified of a new participant,

..} the parent/participant is promptly contacted, and the participant begins

-} to receive services. A pre-test is administered to the participant to
- measure histher current knowledge. {OSY and DO also complete the
OSY Profile.) The OSY then receive a health lesson, complete a
pre-test and post-test, and receive a bookbag and health kit. When a
~| participant moves from the district, an MSIX move notification is sent fo
-] the receiving district and/or state so that services can centinue as soon
-] as possible in the new district. During the summer, OSYs will receive
iSOSY lessons virtually or in person. in addition, they will be provided
21 with a resource kit which includes a book bag, a first aid kit, a water
--.-1 bottle, cooling rag, and paper and pens.

- Pre-K migrant students have the opportunity to participate in the Pre-K
=] summer transition program during June and July each year. P3 and P4
| migrant children will receive school readiness tutoring during the

I summer, Assistance is provided for Pre-K enrollment as well, In
addition, P3/P4 and Pre-K migrant children have access to medical
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Title |, Part C — Migrant Supplemental Support Services

funds for immunization and ear, eye, and dental forms for Pre-K or
kindergarten.




4. REQUIRED QUESTIONS

4.5 IDEA

Required Questions

IDEA Performance Goals:

Describe how the district will meet’ the
folicwmg iDEA performance goals: -
IDEA Performance Goal 1: Improve
graduatlon rate outcomes for students S
with-di -
What: specaf fod ;Jost-secondary .outcome
-activities: (schoo[ completion; schaol age
transition, and. post—seccndary transmon)
:are you _tmplementing inyour LEAto 0 ¢
improve graduation rates?
Include:Description of your. dlstract’ T
proceduresSpecxf ¢ profeéssional learmng
activitiesPlan to monltor lmplementatlon
wath frdehty B '

-} Telfair County Schools has a mission statement that relates high
expectations for all siudents. All staff for Telfair County Schoals are

-1 committee to the mission statement. Telfair County Schools has a
Transition Specialist on staff at the high school to ensure students are

working towards graduation on time. The high school counselor also

] works with students to make sure they follow the Pathway
reguirements. Case managers also inferview the student and view
transition plans with the student and parent fo make sure students are
on track to graduate. 11thand 12thgrade students participate in the "I

-] Can" conference to increase career awareness and career readiness,

Our Transition Specialist is a member of the Heart of Georgia
Transition Alliance working towards post-secondary success of SWD
through various working events. Vocational Rehabilitation is invited to

] all high schoof student IEP meetings to discuss post-secondary options

for career training or education. Career training can include on-site
training through Easter Seals and/or supported work program. This

- training is monitored by the Transition Specialist at the high school and

support is offered at monthly special education meetings. The Special

- Education Director will meet monthly with the Transition Specialist and
-1 special education teachers to discuss student outcomes and progress.

Telfair County students are offered tutoring in an after-school program
two days per week. During the year, students are given the opportunity

| for credit recovery during school and also during summer school.

Professional Learning is provided to special education teachers each
maonth in the areas of IEP development, eligibility requirements, and
LRE.

Describe how.the district will mest the
-fe!lowmg IDEA. performance goaIsA i
IDEA Performance Goal 2 improve .
services for young chﬂdren (3- 5) w;th
;d;sabthtles o ' i
‘What specific ic. young children actl\ntles B
{enwronment outcomes and: transmon)
‘are you lmpiementmg inyour.LEA to.
improve semces for young chﬂdren (ages
3B)2.

Include LEA proceduresSerwces that are

offered and: provided within yourdistrict .

| Telfair County Pre-K will utilize a paraprofessional in the Pre-K regular
education classroom to ensure student success. The Pre-K SPED
Classroom teacher and paraprofessional will receive training and

' updates monthly with the SPED Director. The Pre-K teacher will
{ receive training through the Bright from the Start Program to ensure

that the GELDS standards are being utilized in the classroom. The
paraprofessional will receive fraining in the area of Inclusive

{1 Environments that is provided by East Central GLRS. The Special
Education Director will meet monthly with the Pre-K SPED teacher and
] paraprofessionals {0 assess student progress and achievement of
goais. The Director will also complete walk-throughs in the inclusion
classroom and the Handicap classroom. The Pre-K teacher and the




IDEA Performance Goals:

as well as where the service options are
Jocated. (e.g. local daycares Head Start
“homes, commumty—based classrooms,

PreK classrooms)Staff that will be
.gdes:gnated 1o support the 3-5 -
'§popuiauonCoilaboratlon wzth outs:de

:-'conducted by the: LEAParent;tratmngs-

- information to Babies Can't Wait, local doctor offices, private daycares,
“:} Head Start Program, Health Department, and the after school Boys and
-} Girls Club. The "Child Find" information is also printed in the local

} newspaper and provided on the school website. The Special Education
~:| Director and SPED teacher will maintain communication with BCW to

=] ensure that BCW students transition before the age of 3.

1 SLP will communicate with Head Start monthly to identify struggling
students. Services will be provided at Head Starf and at Pre-K. Data
notebooks will be utilized to check for growth and mastery of goals. The
Special Education Director will continue to provide "Child Find"

‘Describe how the district will meet the =
following IDEA performance goals: 3
IDEA Performance Goal.3: Improve the -
‘provision.of a free: and- appropriate: pubhc
education to students with disabilities..
What specific activities align with huw you
are: provndmg FAPE to chlldren with "
disabilities? -

‘Include:How: teachers are tramed on.
lEPleI;gtblllty procedures and: 1nstruct|onall
practicesHow LRE is ensuredThe - .
continuurm of servnce optsons for all
‘SWDsHow IEP “ :
accommodationslmodlf cattons are
shared with teachers who are workmg
;3w:th SWDsSupewfs:on and momtonng
jprocedures that are being impiemented to
_ensure that FAPE iS bemg prov;ded

“} for every student in a safe, rigorous and engaging environment that
| services they need to be successful and achieve the goal of graduation.
continuum of service is based on individual student need and

- offer co-taught, resource, self-contained, inclusion, collaborative and
“{ consuitative classes. We also provide other services based on
eligibilities and disabilities such as, occupational therapy, speech,
physical therapy, visual and auditory. We contract for vision staffing

| Education Teachers for each school will meet meonthly to discuss

| needed changes and plan for professional development. Training will

*1 4. The Telfair County School District communicates with local doctors'
| offices, dentists’ offices, daycares, the Health Department, and the
- | public concerning Child Find procedures. A brochure has been
| provided with an overview for the process of identifying and referring
-} children. This information is also listed on the district's website.
=156, The Special Education Director will review student schedules with
| administrators and lead teachers prior to the beginning of each
-] semester to make sure that students are in the least restrictive
| environment (LRE). Teachers will complete an FTE check sheet twice a
-] year to show students' schedules, including other services. The Special
-] Education Director will meet with the data clerk twice a year to review
-1 the FTE check sheets to ensure that students are scheduled

1. Telfair County Schools is committed to providing a quality education

‘I supports the individual needs for our special education students. We
believe all students should be valued and provided access to the

We believe that all students are entitled to these services regardless of
race, gender, sociceconomic standing, or disability. We believe that the

placement within their least restrictive environment.
2. We provide services in many different models of instruction. We

] services that provides a teacher virtually that works with the special
1 education teacher to provide services for our visually impaired
students.

13. The Telfair County Special Education Director and lead Special

important information such as: student attendance, student academic
progress, student behavior, classroom interventions, and teaching
strategies. Discussions during these meetings are used to help make

be provided to our special education teachers throughout the school
year as the need arises.




IDEA Performance Goals:

- | appropriately.
1 6. The Special Education Director and lead Special Education

Teachers at each school will utilize the Go-IEP Dashboard to check for
timely submission of documents and to check the accuracy of the
Individualized Educational Plans. They will also monitor and check

} IEPs, Transition plans and other documents for accuracy and
| compliance and to make sure students' needs are being met. Case
‘| managers are encouraged to check the dashboard several times
.| weekly. The following reports are utilized monthly to ensure fidelity:
-1 IEPs overdue, IEPs due in one month, Eligibility overdue, Eligibility due
--]in 4 weeks. Each of the IEP reports are discussed with the special
| education teachers at the monthly meetings. Each of the eligibility
‘] reports are discussed with the school psychologist and the special
-] education teachers at the monthly meetings.
}7. Each school leadership team establishes a professional learing
- calendar. Ongoing professional development will be provided in the
-] areas of Policies and Procedures, Co-teaching, IEP training, LRE, RTI,

Assistive Technology, Autism, and Dyslexia as needed. Last year,

several special education and regular education teachers from Telfair
| County Elementary School were trained in multisensory phonics
] techniques utilizing Orton-Gillingham with a focus in Dyslexia. The

upcoming year several staff from Telfair County Middle School will be
trained. The Telfair County Schools Special Education Procedures
Handbook has been revised and provided to each special education

| teacher. Teachers will attend specific training on IEP and eligibility
“:| procedures. This fraining continues throughout the year as the Direcior
| of Special Education meets monthly with the teachers, Transition is an

area of noncompliance at the high school tevel on IEP's. A staff

| member has been trained through RESA and is now a Transition

Specialist. She has provided training for the high school staff and will

=] assist them with them with writing appropriates transition goals.

1 8. The Instructional Coach/Assistant Principals for Instruction at each

-] school and the Special Education Director will complete two

-} walk-through observations of special education classes each month.

74 The Instructional Coach/Assistant Principals for Instruction and SPED
1| Director will provide feedback from the walk-throughs to the teachers.

| Areas of concern will be discussed at the department monthly meeting.

-1 9. The Special Education Director will attend monthly meetings with

GLRS/DOE representatives and conferences/workshops throughout

B the school year related to compliance with state and federal laws and

regulations. All updates will be provided to School Administrators at
monthly Principai's Meetings and Leadership Team meetings.
information will also be shared with feachers and support staff at

I monthly meetings.

10. The Special Education Director works closely with the RT]

| Coordinators at each school. The focus is on effective interventions at
~| all tiered levels. If documentation has been collected on a student

showing the need to be referred, a meeting will take place with all

| ::.:_ stakeholders to determine if special education testing is needed. The
school psychologist will then do an evaluation to determine if the




IDEA Performance Goals:

] student qualifies for special education services. During this eligibility

] process the IEP/Placement Team considers a variaty of placements to
{ ensure that FAPE is provided within the least restrictive environment.
1 The Special Education Director reviews the |EP before It is finalized,
§ 11. All schools in Teifair County will offer a complete continuum of
1 services for students with disabilities.
1 12. The special education teachers will utilize evidence-based
] programs to supplement instruction in the areas of math, reading, and
| social skilis. These include i-Ready, Corrective Reading, TeachTown
-1 and MobyMax. These programs will be offered to help ensure FAPE for
- all students with disabilities. The computer-based programs wiil be

| monitored monthly for student progress. This information will be shared
by the teachers at the monthly special education meetings. A reading
consultant will assist teachers in analyzing student data and
-1 individualizing instruction to meet the needs of struggling readers in
| 6-8thgrade. Students will receive progress monitoring on goals to
| collect data to show growth and academic performance.
| 13. Special education teachers have time set aside during preplanning
-] to focus on new caseloads, paperwork, and receive training on any
| changes to policy and procedures. During this time, special education
] teachers collaborate with other necessary staff and regular education
"] teachers to discuss accommodations and goals for all special
] education students. Speech Therapist, Occupational Therapist, and
Physical Therapist are invited to attend. All stakeholders are provided a
£ copy of classroom accommodations and must sign upon receiving

them.
| 14. Mindset de-escalation training will be continued each year through
| GLRS. Several special education teachers get re-certified each
| summer and then redeliver to the staff at each school. All teachers and
| paraprofessionals for Telfair County Schoals are trained in Mindset
-] each year during preplanning.
1] 15. The Special Education Director and lead Special Education

Teacher at each school will conduct progress monitoring checks on

| each student a minimum of twice per year. These checks are o make
-} sure teachers are monitoring student's goals and ensuring student
= growth,
.1 16. The Special Education Director will pull reports each monih on

| students failing classes, discipline, specifically ISS and OSS time for all
| special education and 504 students at each school.

| 17. A child with a disability who is removed from his or her current
placement for more than 10 days must continue to receive services,
.1 provided FAPE as defined by state and federal regulations, so as to

] enable the child to continue to participate in the general curriculum,

1 although in another setting, and fo progress toward meeting the goals
-} set out in the child's IEP. These services will be coordinated in a
~{ meeting between the parent, case manager, schoo! administrator,
special education director, and student when applicable.




IDEA Performance Goals:

Describe how the district will meet the:
following IDEA performance goals' .
IDEA Performance Goal 4:i
jcompilance with: state and ederaE taws
and regu]atlons o
How' procedures. and practices are
implemented in your: distnct to ensurs.
overall.compliance?. .
Inclide:LEA procedures to addres_s-tlmeiy
and accurate data submissionLEA
procedures 1o address orrection of
noncompliance: ([EPS Transition
Plans)Specific PL- offered for overall
compliance, timety & accurate data
submission; and correction of
noncomplianceSupems;on and :
moniforing procedures that are: betng
lmpiemented to ensure compilance

| The Special Education Director will conduct monthly meetings with the
| special education teachers and staff at each school to update the

] Procedures Manual and to discuss other topics and related areas.
‘| Monthly meetings will be held with the Leadership Team and the

| Principals to offer information on new topics as well as updating current
A iInformation. Discipline procedures will be discussed monthly and a
] review of the discipline log will be conducted. All staff will have access

] to the Procedures Manual and all updates will be provided for the

manual. Telfair County Schools follow all IDEA, federal, and state
1 regulations. The Sped Director will attend conferences related to

-§ compliance with state and federal laws and regulations. Walk-through
{ data provided by the Sped Director and Instructional Coach will be
}analyzed to provide feedback to staff. Telfair County Schools will

| continue to use Go-lEP for the FY25 school year. The Go-IEP

Dashboard will be utilized to ensure compliance by SPED teachers and

| staff. This dashboard will be checked by the SPED Director weekly.
| The Director will also check each IEP in the Go-IEP program prior to
finalizing.




4. REQUIRED QUESTIONS

4.6 Title iV Part A

Required Questions

Title IV, Part A — Activities and ProgrammingLEAs must provide a description of each activity/program to be
implemented during the fiscal year of allocation and as identified in the District Improvement Plan by focus area and
include program objectlves/goals/outcomes (ESSA Sec. 4108)

A Well Rounded Actlwtles 100% transfer of FY25 Title IV, Part A funds to Title |, Part A

Need n_umberlActzon Step number(s)New
‘or ContinuingName/Description of =~
'Actmtyi\/feasurabie Goa[llntended

B. Safe and Healthy
;(SH i lsmatelCultureProwde Overarchmg
Need: numberlAction Step number{s)Naw

100% transfer of FY25 Title 1V, Part A funds fo Title |, Part A

C. Effective Use of Techno!ogy
-(ET)nProfessmnal
‘LearningProvide: Overarchlng Need S
‘number/Action Step number(s)New.or
ContinuingName/Description of
'ActwttyMeasurabfe Goal.’intended :
Qutcome. . - ;

100% transfer of FY25 Title IV, Part A funds to Title |, Part A

:D.'Effective Use of Technology 15%
(ET1 5)—lnfrastructu reProvide: Overarchmg
‘Need number/Action. Step number(s)New
or. ContinuingName/Description of :
.-Act;v;tyl\lfeasurable 'Goaillnt !
Outcome : : :

100% transfer of FY25 Title IV, Part A funds to Title |, Part A




100% transfer of FY25 Title IV, Part A funds to Title |, Part A

t

ion improvemen

‘and effectiveness measurements.’

_the systematic progress monitoring of -
Title:1V, Part A supported activities for the|

Describe how and when the LEA 1
stakeholders/community-based partners

consult.
purposes of implementat

in

Title IV, Part A — Ongoing Consultation and Progress Monitoring




4. REQUIRED QUESTIONS

4.7 Reducing Equity Gaps
Required Questions

Reducing Equity Gaps: Reflect on the previous year's LEA Equity Action Plan

Equity Gap-1Was the L_EA Equity’ Action
Plan ‘effective:in reducmg the equlty gap :
selected for the year’?lnterventlon S
Effective — Equity Gap .
_Ehmlnated !nterventlon Effectlve —
..Maintaln Actnv: |eslStrategteslntervent;on_'

.Actlvst;eslStrategleslnterventso Not

-Effective — Adjust - -
_Achwtzes/Strategleslnterventzon Not:
Effective — Abandon Activities/Strategies .

Equity Gap #1: Student achievement (all grade levels and all academic;
content areas).

Equity Intervention: EI-7 — Provide equitable access to student support
programs and interventions.

| Intervention Effective — Maintain Activities/Strategies

Provide 'a brief description of LEA's:.
‘success in. lmpiementatlon ofthe pnor :

year LEA Equity Action Plan'and
1effectlvenesslmeffectlveness ino
add_ras_smg._t_he_. S_ef.ecte_d equity. .gap._

Student performance on Georgia Milestones is not comparable to
pre-pandemic measures. Student growth was demonstrated on locally

s administered universal screeners comparing within year growth. The

district considers this intervention fo be effective and intends {o

-} continue to implement this intervention in the coming school term to

address Equity Gap 1.

Equity Gap 2Was the LEA Equity Action -
‘Plan effective in reducmg the: eqmty.gap :
;'_selected or the’ year’?lnierventlon
Effective — Equity Gap .

Eliminatedintervention: Effectlve =
Maintain Actsvmes/Strategles[nterventlon
Effective — Adjust : :
}ActlvmesIStrateglesinterventlon Not
-Effective —Adjust - ;
:ActlvrtleslStrateg|eslnterventson Not
.Effective — Abandon ActsvntteslStrategles -

Equity Gap: District Mean Growth Percentile (MGP),

-| Equity intervention: El-1 Provide targeted teacher development on

content, pedagogy and student supports and interventions.

| Intervention Effective — Maintain Activities/Strategies




‘addressing the selected equity gap:

Calculation of the District Mean Growth Percentile is not yet available .
However, the district considers this fo be an effective intervention, and

intends to continue fo implement this intervention in the coming school
term to address Equity Gap 2.
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4. REQUIRED QUESTIONS

4.8 Overarching Needs for Private Schools

In this section, summarize the identified needs that will be addressed with FY22 federal funds for private schools
Include results from ongoing consultation with private schools receiving services from the LEA's federal grants
(ESSA Sec. 1117 and 8501; 20 U.S.C. 1412(a){(10){A)iii}; and 34 C.F.R. §300.134). Information is available on the
State Ombudsman website. (Add "No Participating Private Schools" as applicable.)

i Title |, Part A | No participating private schoois. |
[ Title 1l Part A -] No participating private schools. l
[Title 1l PartA = -{ No participating private schools. |
| Title IV, Part A~ ~§ No participating private schools. |
I'Title IV, Part B ] No participating private schools. ]
[ Title't, Part G ;] No participating private schools. :
| IDEA611.and 619 - | No participating private schools. |
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