[icEnDA]

METROPOLITAN BOARD OF PUBLIC EDUCATION
Metropolitan Nashville Public Schools
2601 Bransford Avenue, Nashville, TN 37204
Regular Meeting —October 23, 2007 - 5:00 p.m.
Marsha Warden, Chair

CONVENE

onwe

Establish Quorum

Pledge of Allegiance

Recognition of Audience Guests

Student Showcase — Gra-Mar Middle Drum Ensemble

PAGE

5:20 1I. LINKAGE SESSION GP-8.2.a
For the purpose of governing with an emphasis on the Board's policies called End
Results for Students, the Board has scheduled a series of linkages designed 1o
engage the community in an intentional and construetive dialog abour these policies

7:43

Iv.

V1.

and relared issues to student achievement and outcomes. (4" Tuesdays only)
» Vanderbilt Math and Science Program

GOVERNANCE ISSUES

A,

Actions
l.  Approve Agenda
2. Consent
a.  Approval of Minutes — 10/%/2007 Regular Meeting
b. Extension of Contract for Staff Training Regarding Condition

Assessments and Facility Inventory ~ MGT of America, Inc. L-

1675 {Control No. A-20824)
¢. Designer Supplement Agreement #4 — Indoor P.E. Rooms at

Various Schools, Package F (Crieve-Hall, Kirkpatrick, and Cora-

Howe) — Hastings Architecture & Associates — MBOE-02-077
(Control No. A-02827)

d. Change Order #2 - West End Middle School — Robert 5. Biscan

Company - MBOE - 05-027 (Control No. A- )
e.  Awarding of Bids and Contracts
l.  The Library Corporation
2. Tennessee State University
3. Ceaterstone Community Health Center
4. Catholic Charities of TN, Inc.
3. Administrative Monitoring Report
a. E-2.6 - ACT/SAT/PSAT/ College Entrance
b. EE-10~ Communication with Board
¢. EE-14 - District Calendar

Board Development
This section provides the Board an opporiunity for in-depth discussions on
Jocused topics that infornt their work on End Results for Students policies.
(4" Tresdavs oniv)

¢  PLAN China Presentation

ANNOUNCEMENTS

WRITTEN INFORMATION TO THE BOARD (not for discussion)

A.
B.
C.
D.

Board Calendar Ttems

Board Meeting Evaluation

Sales Tax Collections as of 10/20/07

Fiscal Year 2007-2008 Operating Budget Financial Report

ADIOQURNMENT/BOARD MEMBER EVALUATION

GP-2.2
GP-8.3

GP-2

GP-2.6

GP-2.6
EE-7

GP-2.6

—

76
77
78
79
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IIL. GOVERNANCE ISSUES

A ACTION

2 CONSENT

b. EXTENSION QF CONTRACT FOR STAFE TRAINING REGARDING
CONDITION ASSESSMENTS AND FACILITY INVENTORY - MGT OF
AMERICA. INC. - L-1675 (CONTROL NQ. A-20824)

We are requesting a one-year extension of our contract with MGT of America,
Inc. The original contract states that this contract will be extended for a one (1)
year term not to exceed five years total. This would be the second of a possible
five-year plan.

It is recommended that this extension be approved.
Legality approved by Metro Department of Law — Control No. A- 20824
FUNDING: 27-08 (80408GG7)
Qctober 23, 2007

c. DESIGNER SUPPLEMENT # 4 —- INDOOR P.E. ROOMS AT VARIOUS
SCHOOLS. PACKAGE F (CRIEVE-HALL., KIRKPATRICK, AND CORA-

HOWE) - HASTINGS ARCHITECTURE & ASSOCIATES — MBOE-02-077
(CONTROL NO. A-02827)

It is recommended that this supplement add three schools and increase the
Designer contract from $510,910.09 to $639,257.39.

Legality approved by Metro Depariment of Law — Control No. A- 02827
FUNDING: 27-04-9210-903

October 23, 2007



it GOVERNANCE ISSUES

A, ACTION
2. CONSENT
d CHANGE ORDER # 2 .- WEST END MIDDLE SCHOOL - ROBERT S.

BISCAN COMPANY - MBOE - 05-027 (CONTROL NO. A- )

You are requested to make the following changes to this Contract:
1. Lead paint abatement - scope of work not clearly

defined in the drawings and specs ADD  $20,000.00
2. RFP#19 - Additional drywall work per ficld

conditions ADD  $14,282.82
3. RFP#27 - Add smoke-tight walls in crawl

spaces as per the Metro Fire Marshal ADD 5 427797

4, RFP#28 -~ Add new floor drains in Basement, due to
being unable to un-plug the existing drains ADD 3 9,379.00
3. RFP#30 - Add ambulatory stalls in restroom

as per Metro ADA ADD  § 1,355.79
6. RFP#3Z - Replace existing water service

to building ADD  $47,509.44
7. RFP#33 - Additional floor prep required ADD  $30,998.10
8. RFP#36 — Add tack boards ADD § 3,17934
9. RFP#37 - Add aluminum panning at louvers

and windows at sides of old gym ADD § 7.350.00

TOTAL  $140,732.55
It is recommended that this change order be approved.
Legality approved by Metro Department of Law — Control No. A-
FUNDING: 27-03 and 27-05

October 23, 2007



1L GOVERNANCE ISSUES

Al ACTION
2. CONSENT
€. AWARDING OF BIDS AND CONTRACTS

(I WHOQ: The Library Corporation

WHAT: Amendment to an existing performance contract to add two new
software products, Web Circ and AquaBrowser. The Contractor has replaced its
original circulation product with Web Circ, a web-based circulation interface
software that incorporates more advanced user interface technologies.
AguaBrowser enables the user to tap all available resources (Web, catalog, etc.)
when searching the On-line Public Access Catalog, which replaces the card
catalog in the school library, thereby increasing the user’s search capabilities.
Also included is the supporting hardware, The term of the existing contract is
December 11, 2003 to December 10, 2008.

FOR WHOM: MNPS students and staff at all schools
HOW MUCH: 3%101,339

HOW THIS CONTRACT WILL BE EVALUATED: Contractor success in
meeting implementation milestones and industry standards for software
performance in a large district production environment

Metro Contract Number 15379
For Information Technology and Accountability
Source of Funds: Information Technology Capital Budget



ML GOVERNANCE ISSUES

A ACTION
2. CONSENT
e. AWARDING OF BIDS AND CONTRACTS

{(2) WHO: Tennessee State University

WHAT: Performance contract to provide instruction in and an assessment of an
enhanced teaching methodology for use with the Motion and Design Hands-On-
Science kit. The methodology emphasizes observation of experimental results
and recording them using intensive writing skills into science journals. The
Contractor will observe the teacher in the classroom and will review the student
journals to assess the effectiveness of the methodology in comparison with a
control group using the traditional method. The term of the contract is
September 1, 2007 to June 30, 2008,

FOR WHOM: Selected MNPS fifth grade science students using the Motion
and Design Hands-On-Science kit and their teachers

HOW MUCH: MNPS will be reimbursed up to $20,000 for research materials
used in the assessment

HOW THIS CONTRACT WILL BE EVALUATED: Statistically significant
improvement in scores from the standard pre- and post-course assessments
contained in the Motion and Design Hands-On-Science kit of students receiving
instruction using the enhanced methodology compared to those in the control
group

MBPE Contract Number 2-214158-13
For Curriculum and Instruction/Subject Areas
Metro Legal Control Number A-20795



IH. GOVERNANCE ISSUES

A ACTION
2. CONSENT
€. AWARDING OF BIDS AND CONTRACTS

(3} WHO: Centerstone Comumunity Health Center

WHAT: Performance contract to provide nineteen therapists for mental health
services including group and individual counseling, medication monitoring,
family counseling and case management. This is an interim contract pending
competition through a request for proposals for a new five-year contract, The
term of the contract is July 1, 2007 to June 30, 2008.

FOR WHOM: MNPS students at Johnson, Madison and Murrell Special
Education Schools

HOW MUCH: $33,087.78 per therapist annually, not to exceed $628,667.82
for the full one-year term of this contract

HOW THIS CONTRACT WILL BE EVALUATED:

Improved daily behavior scores on each student

Individual Education Plan (IEP) goals met

Increased parent/family invelvement in school programming

Observation of contractor performance involving emergency and
medication evaluations

B b e

MBPE Contract Number 2-404131-00

For Curriculum and Instruction/Special Education
Metro Legal Control Number A-20800

Source of Funds: Operating Budget
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aI. GOVERNANCE ISSUES

A. ACTION
2. CONSENT
e. AWARDING OF BIDS AND CONTRACTS

{4) WHO: Catholic Charities of TN, Inc.

WHAT: Performance contract for MNPS to provide at least six beginning
English language classes at the Catholic Charities’ office and at other locations
where the need is greatest. The contract is funded by and dependent upon a
grant received by Catholic Charities from the Tennessee Department of Human
Services. MNPS performed similar services last year for Catholic Charities. The
term of the contract and of the grant is July 1, 2007 to June 30, 2008.

FOR WHOM: Adult refugees who have been residents of the United States
for less than one year

HOW MUCH: MNPS will receive $65,000, down from $72,000 last year
(funds reduced because of unfilled vacancy in MNPS coordinator position)

HOW THIS CONTRACT WILL BE EVALUATED:
1. 60 students will be served each month
2. 30% of these students will show a level gain over a one-year period

MBPE Contract Number 2-213366-00

For Administration, Pre~-K-~12/Adult Basic Education Programs
Metro Legal Control Number A-20785
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Metropolitan Nashville Public Schools
ENDS RESULTS FOR STUDENTS POLICY
INDIVIDUAL BOARD MONITORING SHEET

E-2.6 ACT/SAT/PSAT/College Entrance
Board Member: Date Report Submitted:

[ have received and reviewed the official internal monitoring report of Board policy E- submitted
by the Director of Schools. As a result of my review of the report, I offer the following opinion:

The Director of Schools has reasonably interpreted the provisions of the relevant
Board policy, and

The Board member finds that the End Result has been fully achieved.
The Board member finds that reasonable progress is being made towards
the ultimate achievement of this End Result and finds the Director in

compliance with the following commendations and provisions:

COMMENDATIONS:

PROVISIONS:

The Board member finds the Director of Schools has failed to provide
evidence of reasonable organizational progress toward the ultimate
achievement of this End Result.

Comments on Interpretations and Actions Needed:

The information provided by the Director of Schools is insufficient for the Board
member to decide whether reasonable progress has been made. The following
monitoring report changes or additions are suggested:




Suggested Additions or Deletions for Policy:

Other Board Member Comments:

*#*Return to Melissa Bryant by fax or email by noon, date
i3



Metropolitan Nashville Public Schools
Policy Governance Monitoring Report

Date of Report: October 23, 2007

Overview of End Results for Students: 2.6 ACT, SAT and PSAT

The American College Test {ACT) and Scholastic Aptitude Test (SAT) are curriculum-based college
entrance examinations that measure students’ readiness for college. Tennessee is one of twenty-four
states reporting the ACT as a more recognized test (See Figure 1.).

Figure 1

more SAT takers
more ACT wkers

Metropolitan Nashville Public Schools (MNPS) encourages all high school students to take either the
ACT or SAT exam, depending on the preferred college requirements. It is a District goal to increase the
average ACT score and to increase the percentage of students who meet the ACT score requirement (19)
for admission to Tennessee colleges and universities.

ACT

The ACT is divided into four multiple-choice tests in the skill areas of English, reading, mathematics, and
science reasoning, with an optional Writing Test, which measures skill in planning and writing a short essay. The
highest possible composite score is 36.

The current ACT is administered in about 2 hours 55 minutes at local qualified testing centers. ACT
requires a basic registration fee of $30.00, which includes sending score reports to up to four college
choices. However, the basic registration fee for the ACT Plus Writing is $44.50. The State of Tennessee
provides vouchers to all seniors wishing to take the ACT exam.

The number of MNPS seniors taking the ACT exam increased for the fourth consecutive year, from 2,392
in 2003 to 2,678 in 2007. The ACT Composite average score dropped from 19.3 in 2005 to 19.1 in 2006
and increased to 19.2 in 2007, The scores have remained stable over the 5- year period (See Figure 2.).
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The average English, mathematics, and science scores have remained constant from 2006 to 2007, but
average reading scores increased from 19.2 in 2006 to 19.4 in 2007 (See Figure 2.).

Figure 2
MNPS Average ACT Assessment Score
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Although our scores have increased from 2006 to 2007, we are slightly below the State and National
averages of .5 and 2.0, respectively (See Figure 3.). According to the Southern Regional Educational
Board (SREB) in their 2007 publication Improving ACT and SAT Scores: Making Progress, Facing
Challenges report, college admission test scores in SREB states (Alabama, Arkansas, Delaware, Florida,
Georgia, Kentucky, Louisiana, Maryland, Mississippi, North Carolina, Oklahoma, South Carolina,
Tennessee, Texas, Virginia, and West Virginia) generally have improved. However in most states, scores
fall short of the national average (See Figure 3).

Figure 3

MNPS ACT Composite Scores Compared to the
State and Nation
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Core Courses and ACT Results

ACT research shows that it is the rigor of high school courses — rather than simply the number of courses
— that best prepares students for college. ACT recommends that students take 4 years of English and at
least 3 years in Mathematics and 3 years in the Social and Natural Sciences. ACT data show that students
who take and work hard in higher-level courses, such as Physics and an advanced math course beyond
Algebra II, are most likely to be prepared for college. The results of MNPS students completing more
rigorous core courses are similar to ACT research findings (See Tables I—4).

® MNPS students who have completed core courses score significantly higher as a group than
students who have not completed score courses.

R Seventy percent (70%) of students who took the 2006 ACT responded that they had completed
core courses, the same percentage as in 2006. Twenty-six percent (26%) indicated they had less-
than core, and 5% failed to respond.

M Average composite scores for students taking core (19.6) were 1.8 points higher than scores of
students with less- than- core (17.8). Similar differences were observed for each subject tested.
The most dramatic difference between students taking core courses and those with less- than- core
were in the English section of the exam, where scores differed by 2.5 points (19.6 and 17.1,
respectively).

Table 1

Five Year Trends—Average ACT Score by Level of Preparation

Average ACT Scores

Number
Students Percent” English Math Reading Science Composite

Tested
Core l.ess Core | Less | Core less Core | Lless | Core | less | Core | Less | Core | Less
Grad or than or than or than or than or than or than or than

Year | more core moreg | cole | more core more | core | more | core i more core | more | core

2003 | 1581 745 66 31 20.2 16.8 19.2 | 16.7 | 204 | 17.5 | 189 | 174 | 201 | 17.2
2004 | 1559 727 66 30 19.9 16.9 191 | 169 | 203 | 17.7 | 199 | 17.7 { 199 | 174
2005 | 1651 696 68 29 202 16.9 18.1 | 169 | 204 | 177 | 189 | 17.8 | 200 | 175
2006 | 1750 859 70 26 19.7 17.0 190 | 171 | 198 | 17.7 | 185 | 179 | 186 | 176
2007 | 1876 671 70 25 19.6 17.1 189 | 174 | 188 | 181 | 19.5 | 18.0 | 19.6 | 17.8

* Percent of all students tested. Numbers will not add up to 100% due to no response.

Table 2
English Course #of % ACT English
Patterns - - students '
English 9, English 10, English 11, English 12, & Other English 222 3 20.4
English 9, English 10, English 11, English 12 (min. core) 2150 80 18.9
Less than four years of English 166 6 18.2
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Table 3

2o Math C'our's'e Lo Hoof %
: Patterns students;_;-___: Cainn
Algebral Aigebra II Geometry, Trlgonometry, Caiculus 206 8 22.9
Algebra I, Algebra II, Geometry, Trigonometry, other adv. math 192 7 20.8
Algebra 1. Algebra II, Geometry, & Trigonometry 193 7 154
Algebra I, Algebra II, Geometry & other adv. Math 330 12 19.1
Other combo of 4 or more years math 280 10 23.0
Algebra I, Algebra II, & Geo (min core) 1142 43 16.0
Other combo of 3 or 3.5 years of math 75 3 19.6
[Less than 3 years 119 4 16.7
Table 4
Sclence Course S Lt % - -ACT:
s Patterns _ i Scienee
Gen Sc1ence, onlogy, Chermstry, & Physms 527 20 22
Biology, Chemistry, and Physics 89 3 22.4
Gen. Science, Biology, and Chem.(min. core) 1486 55 18.3
Other combinations of 3 years 29 1 18.4
Less than 3 years 396 15 17.6

ACT Disagaregated Data (See Table §5.)

When scores are disaggregated by race/ethnicity, composite averages rose slightly from 2006 to 2007 for
White (21.6 to 21.7), Asian/Pacific Islander (from 20.7 to 21.5), and American Indian (23.0 to 23.2)
students, although there were too few American Indian students to provide reliable averages. The average
score for African American students remained stable at 17.1 during this period. A decrease in average
score was seen for the Hispanic group (from 18.1 to 17.6) from 2006 to 2007. Ten percent (10%) of
students did not identify their race in 2007, and this group increased its average score from 2006 to
2007(from 18.9 to 15.6).

Over the last five years, there have been substantial changes in the demographic makeup of the test-
taking group. From 2003 to 2007, representation from the three largest racial/ethnic groups changed in the
following manner: African Americans were 41% of the test-takers in 2003 and 47% of the test takers in
2007, Whites were 43% of the test-takers in 2003 and 36% of the test takers in 2007, and Asian/Pacific
Islanders were 5% of the test takers in 2003 and 4% of the test takers in 2007. The percentage of Hispanic
test takers remained stable at 3% during this time period.



Table 5

2003 2004 2005 2006 2007
N % 1 Avg. N % Avg. N % Avg, N % | Avg. N % | Avg,

All students | 2392 | 100 | 19.2 | 2406 | 100 | 1911|2415 | 100 @ 193 | 2506 | 100 ; 19.1 | 2678 100 | 19.2
African
American 973 | 41 | 16.8 | 1045 43 17.0 | 998 41 17.1 1 1122 | 46 | 17.1 | 1272 | 47 | 171
American
Indian 5 0 | 224 6 0 17.0 4 0 21.8 3 0 23.0 5 0 23.2
White 1040 | 43 | 216 | 975 41 21.4 | 969 40 2186 BO5 | 36 | 216 | 935 | 35 | 21.7
Hispanic 860 3 18.2 77 3 1781 74 3 17.8 96 4 18.1 74 3 17.6
Asian/Pacific
Islander 108 5 18.3 | 103 4 2081 117 5 20.0 122 5 20.7 118 4 21.5
Other/No
response 205 g 18.3 | 200 8 104 | 253 10 19.1 268 11 | 188 | 274 10 | 19.6

PSAT

Preliminary SAT/National Merit Scholarship Qualifying Test (PSAT) is a standardized test that provides
firsthand practice for the SAT Reasoning Test™. It also gives students a chance to enter National Merit
Scholarship Corporation (NMSC) scholarship programs. The PSAT/NMSQT measures critical reading
skills, math problem-solving skills, and writing skills.

PSAT Resulis

The number of 10® grade PSAT/NMSQT test-takers [MNPS] has decreased 3.2% from 2005 to 2006.
From 2005 to 2006, the number of African American 10® grade PSAT/NMSQT test-takers has increased
12.9%, as compared to a 4.3% increase in the State of Tennessee and a 10.0% increase nationwide. The
African American 10" grade PSAT/NMSQT test-takers comprise 35.4% of all 10™ grade public school
test-takers. In the State of Tennessee, African American 10" grade PSAT/NMSQT test takers comprise
45.1% of Tennessee’s public school test-takers, and nationally, African American 10® grade
PSAT/NMSQT test-takers comprise 18.0% of all public school test-takers. Metropolitan Nashville’s
African American 10" grade PSAT/NMSQT test-takers comprise 4.7% of Tennessee’s African American
public school test-takers.

From 2005 to 2006, the number of Hispanic public school 10th grade PSAT/NMSQT test-takers in has
decreased 27.8%, as compared to a 26.4% increase in the State of Tennessee and a 17.1% increase
nationwide. The Hispanic 10" grade PSAT/NMSQT test-takers comprise 3.1% of Metropolitan
Nashville’s public school test-takers. In the State of Tennessee, Hispanic 10" grade PSAT/NMSQT test
takers comprise 2.5% of Tennessee’s public school test-takers, and nationally, Hispanic 10™ grade
PSAT/NMSQT test-takers comprise 19.0% of all public school test-takers. The Hispanic 10" grade
PSAT/NMSQT test-takers comprise 7.4% of Tennessee’s Hispanic public school test-takers.

SAT

The SAT Reasoning Test is a standardized test for college admissions in the United States with possible
scores from 600 to 2400, combining test results from three 800-point sections (math, critical reading, and




writing). The current SAT Reasoning Test is administered in about 3 hours and 45 minutes and costs $43.
The State of Tennessee provides vouchers to all seniors wishing to take the SAT exam.

SAT Results

In the class of 2007, there was an 8.9% decrease in the number of students taking the SAT, as compared
to 7.4% decrease in the number of Tennessee public school students taking the SAT in the class of 2007.
There was a 25.8% decrease in the number of African American students in the class of 2007 taking the
SAT, as compared to an 8.1% decrease in all of Tennessee’s public schools and a 10.0% increase
nationwide. Whereas African American SAT test takers comprise 9.4% of Tennessee’s public school SAT
test takers, African American SAT test takers comprise 16.0% of MNPS SAT test takers. African
American students in MNPS outperformed their State of Tennessee counterparts, as well as their
counterparts nationwide, on all three SAT subsections. Mean Critical Reading scores for MNPS African
American students is 12 points higher, mean Mathematics is 4 points higher, and mean Writing is 6 points
higher than African American students in public schools throughout Tennessee. Mean Critical Reading
scores for MNPS African American students is 84 points higher, mean Mathematics is 64 points higher,
and mean Writing is 85 points higher than African American students in public schools throughout the
nation.

There was a 53.3% decrease in the number of Hispanic students in the class of 2007 taking the SAT, as
compared to a 10.7% decrease in all of Tennessee’s public schools and a 14.8% increase nationwide.
Whereas Hispanic SAT test takers comprise 1.8% of Tennessee’s public school SAT test takers, Hispanic
SAT test takers comprise 1.6% of MNPS SAT test takers. Although Hispanic students in MNPS did not
outperform their State of Tennessee counterparts, they did perform better than their counterparts
nationwide on all three SAT subsections. Mean Critical Reading scores for MNPS Hispanic students is 63
points higher, mean Mathematics is 47 points higher, and Mean Writing is 75 points higher than Hispanic
students in public schools throughout the nation.

MNPS has niot received the annual report for SAT and PSAT. MNPS contacted the College Board and
data highlights were forwarded to us in preparation for this presentation.

Strategies for Moving Forward

The District is making reasonable progress toward meeting this End Result. The following strategies are
in place for the 2007-2008 school year:

= MNPS has aligned District Standards with ACT standards. They are indicated in the MNPS
Graduate and 12 — Pre-K Academic Standards 2007-2008 booklet with graduation caps.

» MNPS will target training to teachers in schools whose scores need the most improvements to
reduce the disparity in scores on the ACT among various subgroups.

* Through Freshman and Career Academies students will be encouraged to take the
recommended core classes because nationally and in MNPS higher scores on the ACT are
obtained by students’ taking these core classes. These higher scores also provide an increased
probability for success in college.
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MNPS will develop a brochure to keep parents abreast of ACT and SAT test dates and
locations and to provide information to educate parents on the core courses that students
should take to earn better scores on the ACT.

Lead area guidance counselors and site counselors will continuously inform students of ACT
and SAT test dates and locations.

10" grade students will continue to take the PLAN test, ACT’s College Readiness Test for
10" graders. As a “pre-ACT"” test, PLAN is a powerful predictor of success on the ACT. Plan
helps 10"- grade students build a solid foundation for future academic and career success and
provides information needed to address school districts’ high-priority issues. It is a
comprehensive guidance rtesource that helps students measure their current academic
development, explore career/training options, and make plans for the remaining years of high
school and post-graduation years.

In addition, all gt grade students will take the EXPLORE, ACT's College Readiness Test for
8th and 9th graders.

MNPS will train administrators, lead counselors, and site counselors how to use date of
EXPLORE, PLAN, and PSAT

It is important to note that the State of Tennessee will pay for students to take three
assessments: at the 8% grade level (EXPLORE), 10" grade level (PLAN), and the 11" grade
level (ACT or SAT).



Improving ACT
and SAT Scores:

Making Progress,
Facing Challenges

A Focus REPORT IN THE CHALLENGE TO LEAD SERIES



This focus report on college admission test scores was prepared by Jenny Jackson, research associarte,
and Joan Lord, director of Educational Policies. Lynn Cornert, senior vice president, guides SREB's
Challenge o Lead goals worl.

This report is parr of the Challenge 1 Lead education goals series, directed by Joan Lord. A full listof
the goals, with publications describing SREB stares’ progress toward them, is printed on the inside
hack cover. For more information, e-mail joan.lord@steb.org. Goals for Education: Challenge ro Lead
also is available on the SREB Web site at www.sreb.org.
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Improving ACT and SAT Scores:
Making Progress, Facing Challenges

How do you know if your state’s high school graduates are prepared for college? Are their
college admission examination scores improving, and are achievement gaps closing among
groups of students as measured by these tests?

Adapted from Goals for Education: Challenge to Lead

SRE.B’S Challenge to Lead Goals for Educarion call for more students to take college admission
tests, to score higher on those tests and for SREB states to reduce gaps in test scores among all groups of
students. For states, achieving higher starewide scores is one sign that more students can go on to college.
For students, higher individual scores are critical to increasing opportunities for college acceptance and
scholarships.

This report looks at the underlying factoss driving a state’s
college admission test scores, helps you as a policy-maker and an
education leader understand the most recent rest results, and makes
recommendations for improvement.

College admission test scores in SREB states generally have
improved in the past decade. Bur in most states they still have not
reached the national average. Closing performance gaps among all
groups of students also remains an issue for both the nation and the
region. Understanding why these trends continue is essential to
addressing these challenges.

Several factors influence state average test scores, First, either
the ACT or the SAT is "dominant” in each state - meaning that
maore than half of the students elect to take that test. The ACT 1s
dominant in eight SREB states; the SAT in the other eight. You as
a policy-maler should focus primarily on the test thar is dominant
in your state. (See Table 1 for your stare’s dominant test.)

College admission test
scores in SREB states
generally have improved.
But in wnost states they
still fall short of the
national average.
Closing performance
gaps among all groups
of students also remains
an issue for both the

nation and the region.

In addition, every student decides whether to wake a test and which one 1o take. Some take neither,
and some take both, Traditionally, the students who opt to take a test are those who have the specific

intent of qualifying for college admission and merit scholarships. This means thar they are not a random
— or chance — group. When the percentage of students tested in a state is small, the students typically
are the most motivated and academically prepared students in the state, and the state average score is
typically a higher-than-average score. As more students in a state take the dominant test — and the group
taking the test more nearly represents a cross-section of students in the stare — the state average score
usually drops. It's important for policy-makers to keep in mind what proportion of all students in your




)

state took the dominant test, The proportion differs significantly from state to state for several reasons.
For example, two-year colleges in some states require students to take a college admission test, and athers
do not. From time to time, some states also have required all high school juniors or senioss to take one of
the tests. Kentucky will require all juniors to take the ACT beginning in 2007.

The demographic mix of students taking the
tests in each state affecis state scores statistically, The Proportions of High School
too. As more studenis take the tests, the additional Seniors Taking the ACT and SAT
students are more likely to be from groups who Vary in SREB States.
have not gone to college in large numbers: students B In Mississippi in 2006, 93 percent of
from low-income families, members of minority senjors — nearly all of the graduating class
racial/ethnic groups, and students with disabilities. — twok the ACT; 4 percent took the SAT.
SREB states — and many others across the nation B In Texas in 2006, 52 percent of seniors
— have not vet closed the gaps in standardized test took she SAT; 29 percent took the ACT.
results for these groups. The proportions of these

groups also vary significantly among states. For

example, in 2004 the percentage of students in Mississippi who were eligible for free or reduced-price
lunches —  key measure of low-income family status — was 71 percent, more than double the percent-
age in Maryland. This means that Maryland can expecr less impact on irs state average score as more
students take its dominant college admission test than can Mississippi, because fewer students from
low-income families are likely to be in the test-taking group.

Tn sum, it is important for you ro analyze trends within your own state and not compare them wo
closely with those in other states. As you analyze scores for your state’s dominant test, you should com-
pare your state data with national trends. (See Table 1 for the percentages of students taking your stare’s
dominant 1est.)

As a policy-maker and an education leader, you should facus on rwo key guestions as you seek ways to
increase these test scores in Your state:

8  Are students in my state improving on my state’s dominant college admission test?

Are achievement gaps closing for all groups?

FIrsT QUESTION:

Are students in my state improving on my state’s dominant college
admission test?

The general wrend in ACT and SAT' scores in SREB states — as reported for both public and
private school students — is up. In the last decade, 12 of the 16 SREB states either improved or keps
constant the average scores on their dominant tests.

' SAT refers to the SAT | reading and math sections only. A voluntary writing section was added in 2006, 100 secently to be
considered in this analysis of score trends. See the box on Page 3 for the writing scores for the eight SAT-dominant SREB states.
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When compared with national average ACT and SAT scores,
the improvement in SREB states also is significant. In 1997, none
of the SREB states surpassed the national average score for its
dominant test. In 2006, one SREB state, Virginia, surpassed
the national average, and eight other SREB states - Arkansas,
Georgia, Kentucky, Louisiana, North Carolina, South Carolina,
Tennessee and West Virginia — narrowed their gaps with the

nation. In all but three SREB states, the percentages of graduaring
seniors taking the dominant test increased. Most remarkably,
scores improved at the same time that the percentages of students raking

Virginia beat the national
average on its dominant

test, and eight other SREB
states narrowed their gaps

with the nation.

the tests increased in eight SREB

states — Arkansas, Georgia, Kentucky, Mississippi, Norch Carolina, Tennessee, Virginia and West Virginia.

{See Table 1.)

Table 1

WYV | 200 58 20.6 64 0.6

ACT-Dominant States SAT-Dominant States
1997 2006 1997 2006
Average | Dercent | Average | Percent | Score Average | Percent | Average | Percent Score
Seore Tested Score Tested | Change Seore Tested Seoze Tested Change
u.Ssy 21.0 37 211 1016 43 1021
AL 203 69 20, 003 - {570 <995
AR 70

1625

SAT scores do not reflect the voluntary writing section that was added in 2006.
Sources: ACT Inc. and the College Board.

' U.S. average scores reflec all student scores for that test nationwide, not just those from stares in which the est is domirant.

How Are SREB States Doing?

for its dominant test.

gained ground on the narional average for their dominant test.

percentage of high school seniors tested by ar least 10 percentage p

® Virginia was the only SREB state with an average score in 2006 that topped the national average

B Six ACT states — Arkansas, Kentucky, Louisiana, Mississippi, Tennessee and West Virginia,
and four SAT states — Georgia, North Carolina, South Carolina and Virginia —— kept pace or

@ Two ACT states — Alabama and Mississippi — and one SAT state — Florida — increased the

oints.

[

[
Ch




S

Groups of students also made noteworthy score improvements. In the past 1( years, black students
increased their average scores on their state’s dominant test in 12 of the 16 SREB states. The average scores
of white students went up in 14 of the states, and those of Hispanic students rose in seven. (See Table 2.)

MS

Since 1997

White Black Hispanic
Percent of 2006 Score 2006 Score 2006 Score
All Seniors Average Change Average Change Average Change
Tested Score Score Since 1997 Score Since 1997

Sources: ACT Inc. and the College Board,

states — Delaware, Florida, Maryland and Oklahoma.

How Are SREB States Doing?

All three groups of students — black, Hispanic and white students — improved their average
composite scores on the dominant test in seven SREB states — Louisiana, Mississippi, South
Carolina, Tennessee, Texas, Virginia and West Virginia.
White students improved their average scores in every SREB state except Florida and Oklzhoma.

Average scores on the dominant test declined for both black and Hispanic students in four SREB




Maryland and Virginia Exceeded the National Average
on the Writing Section of the SAT.

In 2006, writing scores were included in the SAT score report for the first time. Average scores
in two SREB stares beat the national average. A perfect writing score is 800.

SAT Writing Scoves, 2000

497 499 560

u.s. DE FL GA MD NC SC TX VA

Source: The College Board.

Student participation in college admission testing increased in all three groups in SREB states, too. The
number of white students waking the ACT rose 10 percent over the period, while the increases in percent-
age of black and Hispanic students taking the tests were even more dramaric for both teses. {See Table 3.)

g In ACT-dominant SREB states, the number of Hispanic students tested increased 66 percent
from 1997 1o 2006. Nearly 1,800 more Hispanic students raok the ACT in 2006 than in 1997.
Approximarely 6,600 more black students took the test that year, a 19 percent increase.

m  In SAT-dominant SREB states, the number of black and Hispanic students tested increased
44 percent and 43 percent, respectively. An additional 24,200 black students and 7,000 more
Hispanic students took the SAT in 2006, compared with 1997.

Fable 3

1997 2006 Percent Increase

Black 35,049 ;
CHispanie: T 26818 s 44607 CLee o aeder el 2B Y
Whire 139,528 | 153457 10 20183 | 257302 27

b Numbers reflect those mking cach stare’s dominant test.

¢ In 1997, ACT reported the number of “Mexican-Amesican/Chicano” and “Puerto Rican” stadenss tested as nwo groups. The
number reporeed for 1997 is the sum of those two groups. By 2006, ACT had combined the groups and now refers to the com-
bined group as “Hispanic.”

' SAT defines these students as “Mexican-American.” SAT reports separately for Puerto Rican studenss.

Sources: ACT Inc. and the College Board,




Seate-by-state analyses show notable differences among SREB stares, based on their demographic
profiles. In all but rwo SREB states, the percentage growth of black and Hispanic students raking the
dominant tests exceeded the growth of white students taking these tests. Seven SREB states more than
doubled the number of Hispanic students raking the dominant tests in their state, and seven SREB states
had at least 40 percent more black students raking the dominant tests. It is important o note that since
many states had a relatively small number of Hispanic students tested, increases — while substantial —
produced dramatic percentage gains. Only one SREB state, Florida, had 2 comparably dramatic increase
— 55 percent — in the number of white students taking its dominant test. North Carolina had the next
largest increase in the percent of white students tested, ar 31 percent. {See Table 4.)

Table 4

Whize Biack Hispanic
Change in Change in Change in
Swudents Percent Tested Srudents Percent fested Students Percent Tested

Tested Since 1997 Tested Since 1997 Tested Since 1997

13,062
16,966

63,273 7 ¢ 20,311
a0 917C 3 387

Sources: ACT inc. and the College Board.

How Are SREB States Doing?

& Eight states had increases of at least 100 percent in the number of Hispanic students taking
college admission tests.

®  Thirteen states had increases of 20 percent or more in the number of black studenss tested.

B Seven stares had increases of 20 percent or mote in the number of white students tested.




SECORD QUESTION:

Are achievement gaps closing for all groups?

Wlile overall average scores tell us that, as 2 whole, students in SREB states are performing berter
on ACT and SAT tests, and while group averages tell us that black, Hispanic and white students also are
generally improving, these averages do not tell us if all groups are making progress at the same rate and
wherther gaps are closing,

The disappointing news is that from 1997 o 2006, the score The disappointing news
gains of black and Hispanic students did not match those of white \
is that from 1997 to 2006,

students. In fact, in most cases, they fell far shore of closing gaps.

Among the eight SAT-dominant SREB states, white students the score gains af black
made larger gains than black students in six states, and they made
larger gains than Hispanic students in all eight. In the eight
ACT-dominant SREB states, white students made larger gains did not match those
than black students in five states, and they made larger gains
than Hispanic students in four. (See Tables 5-8.)

and Hispanic students

of white students.

Table 5

u.s AL AR KY LA MS Ok TN Vi
Black students 0.2 0.7 0.6
L Whiestudenis | 030 A R
Did gaps close?

Source; ACT Ine,

e In five states, white srudents made greater or equal score gains than black students.
o In one state, the score of black students declined and that of white students held steady.

v In two stares, bluck students made greater gains than white students and narvowed the gap in perfornance.




Table 6

I" Scores From

u.s. AL AR KY LA M3 OK TN WY

¢ White suiden
Did gaps close?

Source: ACT Ine.

& In four stases, white students made score gains or held steady and scores of Hispanic students declined.
® In one state, both groups made equal gains.

v In three stases, Hispanic students made greater gains than white students and narrowed the gap in
perfarmance.

Table 7

d
s, DE FL GA MD NC 5C P, VA
Black students i3

Did gaps close? *

Source: The College Board.

e In four states, white srudents made greater score gains than black students.

@ In two states, white students’ scores increased and black students’ scores declined.

% In one state, both white and black students’ scores declined. Although scores for white students
declined more, and gaps between groups narrowed, neither group made progress toward achievement
rargets.

v It one state. black students made greater gains than white students and narrowed the gap in performance.
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Table 8

Hispanic students

White stiiden

Did gaps close?

Source: The Caliege Board.

@ In three states, white students made greater score gains than Hispanic students.
® In four stares, the scores of white students increased and those of Hispanic students declined.

& In one state, both whire and Hispanic studenss' scores declined, but the score of white students
declined less.

e (aps did not narrow in any starte.

Tt is disappointing that — in most cases — gaps in performance on the ACT and SAT for black and
Hispanic students did not narrow from 1997 to 2006 in SREB states. But it is not altogether surprising.
The demographic profile of SREB stares changed dramarically during those years. The student profile of
elementary and secondary schools also changed and was reflected in high school graduating classes. By
2004, over 50 percent of students in K-12 schools in SREB states were eligible for free and reduced-price
lunches. In 1990, 39 percens were eligible. The number of black graduates increased by 22 percent and
Hispanic graduates by 77 percent in SREB states, compared with a 7 percent increase in white graduares.
{See Table 9.)

Table 9

1997 2006 Percent increase

Black 211.456 22
White 543,370 7

' Projecred tomls.

Source: Western Intersiate Commission for Higher Education, 2003,
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Demographic changes mean that SREB stares face a double challenge to improve students readiness
for and access to college. First, to meet the challenge of increasing average college admission test scores
(both the overall score and those of specific racial/ethnic groups), states need to improve the scores of
students who have historically taken the test and scored low compared with the nation. Second, states
need to ensure thar the students from fast-growing populations who are added o those taking the rests
— including many firse-generation college students — are adequately prepared and highly motivated.
Otherwise, improvements in college readiness will continue to be slow.

To make more progress, states should:

improve efforts to help all students take the right cousses in high school to be prepared for
college to help ensure that their scores are better than in past years; and

m  step up the focus on students who are seeking access 1o college now but whose counterparts
in the past did not.

What Can You and Your State Do to Meet These Challenges?

A a policy-maker and an education leader, you can promote a srrong foundation of learning for all
students at every level so that they make smoother transitions from one grade to the next throughout their
education. This work begins with quality prekindergarten programs for students likely to be unprepared
for first grade, builds in the early and middle grades through rigorous standards and instructional pracrices,
and continues into high school, with the integration of specific coliege-readiness standards into the high
school curriculum. It means having assessment systems that inform schools and students about studene
achievement, support systems that ensure students who fall behind are able to catch up, guidance and
advisement services that encourage students to aztempt challenging courses, and high school leaders and
teachers who bring college-readiness standards into the classroom. There are no quick solutions, no sure-
fire test-preparation courses and no silver bullets.

Preparing for college study and the workplace — which is more important than preparing for college
admission tests — requires that you give immediate attention to the courses students are taking and to the
development of college- and career-readiness standards in your state. These standards for reading, writing
and mathematics should be embedded in the high school curriculum. Your state high school assessment
system should test for them. College admission tests cannot substitute for that. Few states in the nation
have done enough to ensure thart these standards are clearly stated and fully communicated among high
schools and colleges, You and other state leaders can ensure that this changes. Tt will take five bold steps.
which are listed below and more fully discussed in the 2007 SREB report From High School to College and
Careers: Aligning State Policies (available at www.sreb.org).

1. Your state’s public schools and colleges should develop a single set of reading, writing and
mathematics standards that signal what it means for students to be ready for postsecondary
education.

2. Your state needs to adopt and embed college- and career-readiness standards in the state high
school curriculum as an integral part of state high school standards, not just as items that are
aligned or correlated with them.




(83}

All public colleges and universities, including community colleges, should adopr the readiness
standards and use them to determine students’ course placement based on their readiness for
college-level work.

4, Your state should test student performance on the college- and career-readiness standards before
the senior year of high schoo, so that those who fall short have time to strengthen their skills.

5. Your state should provide substantial professional development to help teachers understand the
standards and know how to incorporate them into classroom teaching,

The progress over the last decade in SREB states has provided a strong foundarion on which to build.
Student scares have improved. Student participation in college admission testing has increased — particu-
larly among minority students. It is time to redouble state efforts so that your state can close gaps among
student groups and with the nation. Focusing on all snidents groups and on specific college- and career-
readiness standards in your state is the key.

33
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Challenge to Lead Goals for Education

The reports listed below for each goal, and other reports on the goals, are found ar www.sreb.org.

1. All children are ready for the first grade.
Building a Foundation for Success by Gerting Every Child Ready for School

12

Achievement in the early grades for all groups of students exceeds national averages and
performance gaps are closed.

Masrering Reading and Mathematics in the Early Grades

3. Achievemnent in the middle grades for all groups of students exceeds national averages and
performance gaps are closed.

Gerting the Mission Right in the Middle Grades

4. All young adults have a high school diploma -— or, if not, pass the GED rests.
Geting Serions About High School Graduation

5. All recent high school graduartes have solid academic preparation and are ready for post-
secondary education and a career.

Gerting Stiedents Ready for College and Careers

6. Adults who are not high schoo! graduates participate in literacy and job-skills training and
further education.

Investing Wisely in Adult Learning is Key to State Prosperity
7. The percentage of aduls who earn postsecondary degrees or technical certificares exceeds

nationa§ averages.

Creating College Qpportunity for All: Prepared Students and Affordable Colleges

8. Every school has higher student performance and meets state academic standards for all
students each year.

Focusing an Student Performance Through Accountability

9. Every school has leadership that results in improved student performance — and leadership begins
with an effective school principal.

Progress Being Made in Getting a Quality Leader in Every School

10.  Every student is taught by qualified reachers.
Resolve and Resources to Get a Qualified Teacher in Every Classroom

11. The quality of colleges and universities is regularly assessed and funding is targeted to
quality, efficiency and state needs.

Holding Colleges and Universities Accountable for Meeting State Needs

12, The state places a high priority on 2n education system of schools, colleges and universities that is
accountable.

From Goals to Results: Improving Edncation System Accountability

The Southern Regional Education Board has established these Goals for Education. They are built on the
groundbreaking education goals SREB adopted in 1988 and on an ongoing effort to promore actions and
measure progress. The new goals raise furcher the sights of the 16 SREB states and challenge them o lead
the nation.
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Metropolitan Nashville Public Schools
EXECUTIVE EXPECTATIONS
INDIVIDUAL BOARD MONITORING SHEET

EE- 10 — Communication and Counsel to the Board
Board Member: Date Report Submitted:

I have received and reviewed the official internal monitoring report of Board policy EE-
submitted by the Director of Schools. As a result of my review of the report, I offer the
following opinion:

The Director of Schools has reasonably interpreted the provisions of the relevant
Board policy, and

The Board member finds the Director to be in full and complete
compliance with the provisions of the policy.

The Board member finds the Director of Schools to be in compliance with
the following commendations:

The Board member finds the Director of Schools to be in compliance with
the following provisions:

The Board member finds the Director of Schools to not be in compliance
with the provisions of the policy.

Comments on Interpretations and Actions Needed:

The information provided by the Director of Schools is insufficient for the Board
member to decide whether the Director has reasonably interpreted the provisions
of the policy or whether the Director is in compliance. The following monitoring
report changes or additions are suggested:
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Suggested Additions or Deletions for Policy:

Other Board Member Comments:

*FReturn to Vesia Hawkins by fax or email by noon, October 29, 2007
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Metropolitan Nashville Public Schools
Policy Governance Monitoring Report

Date of Report: October 23, 2007

Report: Executive Expectation 10 — Communication and Counsel to the Board

Policy: With respect to providing information and counsel to the Board, the Director shall
not fail to give the Board as much information as necessary to allow Board members to be
adequately informed.

Accordingly, the Director may not:

1.

!\J

11.

13

14.

Fail to submit monitoring data required by the Board (see policy B/DR-5-Monitoring
Director Performance) in a timely, thorough, accurate and understandable fashion,
directly addressing provisions of the Board policies being monitored.

Fail to advise the Board in a timely manner of trends, facts and information relevant
to the Board’s work.

Fail to advise the Board of significant changes substantially affecting the district’s
financial condition.

Fail to advise the Board of changes in assumptions upon which Board policy has been
established

Fail to provide for the Board as many staff and external points of view and opinions
as needed for fully informed Board decisions.

Fail to advise the Board of anticipated significant media coverage.

Fail to advise the Board if, in the Director’s opinion, the Board or individual members
are not in compliance with the board’s policies on Governance Process and Board-
Director Relations.

Present information in unnecessarily complex or lengthy form.

Fail to provide a process for official Board, officer and committee communications

. Fail to work with Board as a whole except when:

a. Fulfilling individual requests for information, provided such requests are not
disruptive or do not require a material amount of staff time or resources;
b. Working with officers or committees duly charged by the Board;
¢. Communicating with the chair;
Fail to report in a timely manner any actual or anticipated noncompliance with any
Board Ends or Executive Expectations policy.

. Fail to supply for the consent agenda all items delegated to the Director that are

required by law or contract to be Board-approved, along with adequate information
necessary to keep the Board informed.

. Fail to notify the Board thirty days in advance of significant changes to district

operational policies and the date on which the change will occur, along with adequate
information necessary to keep the Board informed.

Fail to establish a procedure for informing the Board i a timely manner of the
administrative disposition of complaints presented to the Director by the Board.
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Overall Status: In Compliance

Background: The Director strives to maintain effective communication with the Board as a
whole and with the individual Board members. This Executive Expectation (EE) policy
allows for a periodic examination and discussion between the Board and the Director about
these communications.

With nine Board members and the fluid and dynamic environment in which we operate, there
will always be areas of disagreement on how effective the Board communications are. This
monitoring report is important in that it keeps this matter in the forefront where expectations
can be discussed and understood.

We believe the Director is in overall compliance with this EE. It is acknowledged; however,
that there are occasionally areas where communications do not meet the expectations of all
Board members. Each day the Director and his staff react to situations in the District. There
is always an attemipt to determine if these situations require Board notification in accordance
with this EE policy. By continuing to monitor and dialog periodically about these
communications, the Director’s performance can continue to meet or exceed the intentions of
this policy.

The Director may not fail to submit monitoring data required by the Board (see policy
B/DR-5-Monitoring Director Performance) in a timely, thorough, accurate and
understandable fashion, directly addressing provisions of the Board policies being
monitored.

In Compliance. Monitoring data continues to be submitted according to the Board-approved
GP-8E schedule. Occasionally the schedule is modified with agreement by the Board due to
the timing of the receipt of external data or because of other Board priorities for Board
meetings. All EE monitoring reports were submitted according to the timetable originally
developed, unless agreed to otherwise by the Board Chair.

The Director and staff continue to work on the presentation of monitoring reports and data.
The Final Monitoring Sheets now include expected actions that the Board wants the Director
to take, and future reporting considerations. This is proving to be a valuable tool to improve
our reporting in subsequent years. Additionally, the Governance Committee is an important
vehicle to discuss reporting and policy issues.

Accordingly, the Director may not fail to advise the Board in a timely manner of trends,
facts and information relevant to the Board’s work.

In Compliance. The routine scheduled monitoring reports are designed to keep the Board
informed about the facts, trends, and information relevant to the Board’s work. Additional
strategies continue to be employed to provide timely information on a continuous basis.
Each week the Cabinet meets, with all attendees bringing agenda items to the meeting,.
These meetings are concluded with an assessment of the need to inform the Board about the
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issues discussed. Items may be presented to the Board through the routine Board Letter, or a
special e-mail or letter dedicated to a particular topic. The Director has occasionally decided
to meet with each individual Board member to discuss critical topics. Additionally, the
Director may request that items be covered as Board Development, Linkages, or in the
Director’s Report at the Board meeting.

Accordingly, the Director may not fail to advise the Board of significant changes
substantially affecting the district’s financial condition.

In Compliance. Each month, administration provides the Year-To-Date Operating
Expenditures and the Sales Tax Collection reports to the full Board. These reports allow the
Board to monitor changes to the district’s financial condition. Other matters that impact the
finances of the district are addressed through the Board’s Finance Committee. The Chair of
this committee is then responsible for the timing and format of reporting to the full Board.

Accordingly, the Director may not f{ail to advise the Board of changes in assumptions
upon which Boeard policy has been established.

In Compliance. The monthly Governance Committee meetings called by the Chair of the
Board Policy Governance Committee provide a forum for discussion about Board policy.
The Assistant Superintendent, Technology and Accountability as well as the Manager of
Policy and Planning participate in the deliberations of the Governance Committee. This
committee provides a process for systematically discussing all Board policy items over the
course of the year to ensure all components of the policy are consistent with Board’s values
and assumptions.

Board policies are reviewed based on the GP 8e calendar set by the Board. The Director’s
Cabinet review policy according to the calendar schedule and provide data driven monitoring
reports. Upon Board review of these reports, feedback on the policy is brought fo the
Governance Committee for consideration in the development of proposed policy changes.
Additional monthly status reports related to board policy are generated through the At Task
application and provided to the Board. The Director and staff believe that this process for
communicating about policy is working well.

Accordingly, the Director may not fail to provide for the Board as many staff and
external points of view and opinions as needed for fully informed Board decisions.

In Compliance. During the last year a number of groups have been convened to help ensure
that a broad voice is being heard before reporting to the Board on findings and
recommendations. Some of these groups providing input are standing committees while
others are task forces pulled together for a specific purpose. Among these groups are:

= Parent Advisory Group
= Teacher Advisory Group
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* COPLA

= Curriculum Advisory Council

» Balanced Calendar Committee

» Chamber Report Card Group

» Safe and Drug Free Council

» Tying Nashville Together

*  Pencil, Alliance, and Alignment Groups

» Alignment Nashville

» Interdenominational Ministerial Fellowship

In November of 2005 a Strategic Planning Taskforce was established to prepare for the
development of the 2007-2014 Strategic Plan. This taskforce determined that the
development of the Strategic Plan should be facilitated by an expert in the field of education
strategic plans. Members of the taskforce included both district personnel and community
members. The taskforce suggested the administration consider a contracted facilitator. The
Cambridge Group was selected based on the recommendations of this committee.

A Planning Team was selected to lead the direction of the plan’s development. Members of
the community, the Board, and the Director’s Cabinet submitted names to the Director for
consideration as planning team members. Thirty-one peopie representing all facets of the
Nashville community were able to commit to serve on the Planning Team. The team was
required to meet for a three-day retreat in addition to a two-day review of draft action plans
and a half-day review of final action plans. The team will convene annually to review the
implementation of the plan. The Planning Team met in January to create the Planning
Document that would guide the plan’s development. The Planning Document consists of a
Mission, Beliefs, Parameters, Objectives, and Strategies. Nine strategies were defined by the
Planning Team.

Action Team Leaders were selected by the Administration. Leaders were not cabinet level
personnel but they were MNPS personnel. In addition to action team leaders, Community
Chairs were selected to represent the community perspective in the planning process. Action
Team Leaders were trained by the Cambridge Group in February and met with the
Cambridge Group again in March. Action Team Leaders were assigned a strategy and a
designated location. The Action Team meetings were held in schools on Thursday evenings.
Each team selected and agreed upon Action Team meeting times during the kick off meeting,
which occurred on March 8 at Isaiah T. Creswell following the Director’s State of Schools
Address. Ongoing dialog will continue with members of the Planning Team, Action Team
and facilitators of the strategic plan.

Expertise of staff members, Metro government employees, other school district officials,
consultants, vendors, and officials of the State Department of Education are also used
routinely to provide information for fully informed Board and administrative decisions. It
should be noted there is not always consensus between groups on the decisions made about
programs and strategies.



Accordingly, the Director may not fail to advise the Board of anticipated significant
media coverage.

In Compliance. All board members are provided, via email or telephone, information
pertaining to significant issues and situations where media coverage is assured or anticipated.
The source of this information is the Public Information Office, which also routinely
provides copies of media reports for Board members’ review. Additionally, the Public
Information Office provides news releases, media advisories, copies of the Children First!
newsletter and other pieces which are likely to generate inquiries from reporters or the
general public.

The Director of Public Information routinely consults with the Director and/or Board Chair
on information to be provided to the media. The Public Information Office Director and/or
members of that department may also provide materials/information/counsel to individual
Board members, assisting them with constituent matters or media inquiries.

Accordingly, the Director may not fail to advise the Board if, in the Director’s opinion,
the Board or individual members are not in compliance with the board’s policies on
Governance Process and Board-Director Relations.

In Compliance. The Director seeks to provide this input as appropriate.

Accordingly, the Director may not present information in unnecessarily complex or
lengthy form.

In Compliance. The Director and his staff continue to look for ways to improve the
presentation of monitoring data and other information presented or sent to the Board. The
most appropriate communication method and format are discussed by the Cabinet on items
that need to be reported outside of the routine monitoring reports.

The monitoring reports are improving largely due to the feedback we receive as a result of
each monitoring report voted on by the Board. The Board’s Final Monitoring Sheet includes
recommendations from the Board on how to improve the reporting each year. The Director is
including more state and national data comparisons in the monitoring reports as well as
longitudinal data trends for NCLB indicators. Monitoring reports also include sections
addressing plans for moving forward sections focused on addressing the target areas
reflective of the data.

Accordingly, the Director may not fail to provide a process for official Board, officer,
and committee communications

In Compliance. The Board Liaison, Board Secretary, and Executive Assistant to the
Director of Schools provide oversight on the process of official Board and committee
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communications. Routine communications involving meeting times and agendas are
carefully and thoroughly administered by these staff members. Other communications are
handled via phone calls, e-mail, fax, or postal service as considered appropriate.

Accordingly, the Director may not fail to work with Board as a whole except when:

»  Fulfilling individual requests for information, provided such requests are not
disruptive or do not require a material amount of staff time or resources;

= Working with officers or committees duly charged by the Board;

» Communicating with the chair;

In Compliance. The Director is in compliance with this section of the policy. The Director
meets routinely with the Board Chair to review and discuss the agenda for the next Board
meeting. Additionally, the Director and his staff are frequently called upon to work with
Board officers and committees on projects related to Board governance and policy. For
example, staff members are part of the Board subcommittees, e.g., Finance and Policy
Govemance Committees.

The Director conducts regularly scheduled meetings with individual Board members to
discuss individual requests or to discuss Board member concerns. Board members also, from
time to time, meet with staff members and make individual requests for information or
action. These requests are generally fulfilled unless it is deemed that, due to the amount of
work necessary or the information to be provided, the full Board should request the
information. Other than these areas, the Director works with the Board as a whole.

Accordingly, the Director may not fail to report in a timely manner any actual or
anticipated noncompliance with any Board Ends or Executive Expectations policy.

In Compliance. Issues that have or may result in noncompliance with Board policies are
reviewed first as part of a cabinet agenda. A decision is made, when necessary, on the most
appropriate way to report these issues to the full Board.

Accordingly, the Director may not fail to supply for the consent agenda all items
delegated to the Director that are required by law or contract te be Board-approved,
along with adequate information necessary to keep the Board informed.

In Compliance. To ensure compliance with this section of the EE, the cabinet addresses
each of these types of items prior to the needed Board approvals. The full cabinet reviews
all items needed for the consent agenda the week before the item is to appear on the Board
floor. Questions Board members might have on these items are anticipated, and changes to
the background information are sometimes made as a result of these reviews.

Pt 6



Fail to notify the Board thirty days in advance of significant changes to district
operational policies and the date on which the change will occur, along with adequate
information necessary to keep the Board informed.

Partial Compliance. Under Policy Governance, the staff now has responsibility for the
policies and procedures that govern day-to-day operations of the school district. District
Policies are posted on the district website and updated three times a year with an optional
fourth publication occurring in July. A report is provided to the Board for each revision
cycle. Annually, a complete list of changes to the DSOP’s is shared with the Board as part of
the EE 1 Monitoring Report.

Some policy changes are significant and, by Board policy, are required to be communicated
at least thirty days in advance of implementation. The Cabinet has a process for determining
if policy changes meet this criterion during the review process. When Cabinet determines the
policy changes will have a great impact on student, teacher, parent or community an
appropriate means of Board communication is followed.

This year the Cabinet revised the dress code policy during a scheduled review to include
more specific details related to tucking in shirts, wearing of hoods, and revealing
undergarments. The policy revision also provided a structure by which principals could
enforce the policy which had been absent from previous policy revisions. The addition of the
structure for enforcement resulted in more reaction from students and families than was
anticipated. Because of this reaction, the policy change, in retrospect, may have required 30
day advance notice.

Accordingly, the Director may not fail to establish a procedure for informing the Board
in a timely manner of the administrative disposition of complaints presented to the
Director by the Board.

In Compliance. The Director’s interpretation of this policy item is that it refers to
complaints presented to the Director on behalf of the full Board and not that of individual
Board members. The disposition of items that arise out of Board meetings is managed
through lists that are maintained and worked by the full Cabinet in its weekly meetings. Items
are placed on the list from either a Cabinet-level debriefing of a Board meeting, or a reaction
to items coming through the Governance Committee. Complaints and issues are first
discussed and, if need be, assigned to a Cabinet member for further research and resolution.
When this is the case, the item is added to the new issue tracking database maintained by the
administration. Once the item is resolved and communicated, it is taken off the Cabinet
tracking database.
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Metropolitan Nashville Public Schools
EXECUTIVE EXPECTATIONS
INDIVIDUAL BOARD MONITORING SHEET

EE- 14 — District Calendar
Board Member: Date Report Submitted:

1 have received and reviewed the official internal monitoring report of Board policy EE-
submitted by the Director of Schools. As a result of my review of the report, I offer the
following opinion:

The Director of Schools has reasonably interpreted the provisions of the relevant
Board policy, and

The Board member finds the Director to be in full and complete
compliance with the provisions of the policy.

The Board member finds the Director of Schools to be in compliance with
the following commendations:

The Board member finds the Director of Schools to be in compliance with
the following provisions:

The Board member finds the Director of Schools to net be in compliance
with the provisions of the policy.

Comments on Interpretations and Actions Needed:

The information provided by the Director of Schools is insufficient for the Board
member to decide whether the Director has reasonably interpreted the provisions
of the policy or whether the Director is in compliance. The following monitoring
report changes or additions are suggested:
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Suggested Additions or Deletions for Policy:

Other Board Member Comments:

**Return to Vesia Hawkins by fax or email by noon, October 29, 2007
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Metropolitan Nashville Public Schools
Policy Governance Monitoring Report

Date of Report: October 23, 2007

Report: Executive Expectation 14 — District Calendar

Policy: The Director shall not fail to recommend a district calendar for the school year
that provides for the number of instructional and student contact hours and days
determined by the Board and that best meets the instructional needs of students.

Accordingly, the Director may not:

1. Implement a rolling two-year district calendar that plans for fewer than the
equivalent of 180, 6-hour days of instruction/contact time for students, including
provisions for staff development and parent-teacher conferences.

9. Tail to ensure that any change in the calendar, except for emergency closings or
other interruptions due to unforeseen and uncontrollable circumstances, be
preceded by adequate and timely notice to students, parents and teachers.

3. Fail to assure the availability of a copy of the calendar for all parents/ guardians of
students enrolled in district schools by November 1 prior to the academic year
covered by the calendar.

Overall Status: In Compliance

Background: Executive Expectation 14 (EE-14) addresses many aspects of the Director’s
responsibility for the District Calendar. We believe the Director is in full compliance
with all aspects of this EE.

EE14.1: Accordingly, the Director shall not fail to implement a rolling two-year
district calendar that plans for fewer than the equivalent of 180, 6-hour days of
instruction/contact time for students, including provisions for staff development and
parent-teacher conferences.

The administration has provided a rolling two-year district calendar (2008-2009 and
2009-2010) that meets all of the requirements specified in EE 14.1. The calendars
themselves are preceded by a summary document that outlines the number of days per
semester, number of days per year, specific in-service days, planning days, and bolidays.

The calendar committee that included administration, MNEA, and representatives from
SEIU and Steelworkers reached unanimous agreement on the 2008 — 2009 calendar and
the proposed 2009- 2010 calendar. An invitation was extended for a representative from
the Parent Advisory Council (PAC); however, the representative was unable to attend. No
changes are commended for the 2008-2009 calendar. The administration and MNEA
unanimously recommend that the Board adopt the calendar for 2009-2010.
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EE 14.2: Accordingly, the Director shall not fail to ensure that any change in the
calendar, except for emergency closings or other interruptions due to unforeseen
and uncontrollable circumstances, be preceded by adequate and timely notice to

students, parents and teachers.

The District administration has made adequate and timely notices to students, parents and
teachers regarding the calendar and we will continue to provide timely notification if any
changes are necessary in the future.

EE 14.3: Accordingly, the Director shall not fail to assure the availability of a copy
of the calendar for all parents/guardians of students enrolled in district schools by
November 1 prior to the academic year covered by the calendar.

A copy of the calendar is available on our web pages. It is also published in the Report

Home and available at all of our schools.  As soon as the 2009-2010 calendar is
approved by the Board, we will publish it widely.
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Approved District Calendar 2008-2009

Fall Semester begins on August 11, 2008

First nine weeks ends on Thursday, October 9, 2008 (43 days)
Fall semester ends on Friday, December 19, 2008

Fall semester is 86 days

Winter Break is December 22, 2008 — January 2, 2009

Planning/Assessment Day is Monday, January 35, 2009

Spring Semester begins on Tuesday, January 6, 2009

Third nine weeks ends on Thursday, March 12, 2009 (46 days)
Spring Break is March 16 — 20, 2009

Spring Semester ends/ Last Day of School is May 21, 2009
Spring Semester is 89 days

Total school days 175

Inservice Days, Planning/Assessment Days, and Parent/Teacher Conference Days are
non-school days for students, but work days for teachers.

Inservice Days: August 6, 7, and 8, 2008 (3 days)
November 4, 2008 (1 day)
February 16, 2009 (1 day)
May 22, 2009 (1 day)

Total: 6 days

Planning/Assessment Days: October 10, 2008 (1 day)
November 24, 2008 (1 day)
January 5, 2009 (1 day)
March 13, 2009 (1 day)

Total: 4 days
Parent/Teacher Conference Day: October 13, 2008
Holidays are non-school days for students and non-work days for employees.

Holidays: September 1, 2008 (Labor Day)
November 25-26, 2008 (Fall Break: Tuesday and
Wednesday before Thanksgiving)
November 27 — 28, 2008 (Thanksgiving holidays)
January 19, 2009 (Martin Luther King Jr.’s birthday)
April 10, 2009 {Good Friday)
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MNPS DISTRICT CALENDAR 2008-09
DRAFT

7/16  1imonih principals/AP's repornt
8/6 Teachers report-insernvice day 1
8/7 Teacher inservice day 2
B/8 Teacher inservice day 3

8/41 Students report for 1/2 day

8/12 1/2dayfor PKand K
9/1 Labor Day Holiday

10/¢ End of first grading period

10/10 Stockpiled planning/assessment day
Students do not report
10/13 Parent-Teacher conference
Students do not report
11/4 Teacher Inservice day 4
Students do not report

Election Day
11/24 Slockpiled planning/assessment day
Students do not report

11/25-11/26 Fall Break
11/27-11/28 Thanksyiving Holidays
1217 1/2 day for exams 9-12
1218  1/2 day for exams 9-12
12119 Exams 9-12; 1/2 day PK~12
End of second grading period
End of fall semester - 86 days
12/28-1/2  Winter Holidays

Central Office closed 4 days
1/5 Stockpiled planning/assessment day
Students do not report
1/6 Students report for 2nd semester
1/18  MLK Holiday
216 Stockpiled inservice day
Students do not report
3/12 End of 3rd grading period

3/13 Stockpiled planning/assessment day

Students do not report
3/16-3/20  Spring break

4110 Spring holiday
Students do not report

5M8 /2 day for exams 9-12

5/20 1/2 day for exams 9-12

5/21 Exams 9-12; 1/2 day PK-12
Last day for students; last day of

spring semester - 85 days
5/22 Teacher inservice day &
523 Last day for 11 month principals/AP's

Color Code

Students do not report
First day of each semester
Last day of school
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Proposed District Calendar 2009-2010

Fall Semester begins on August 13, 2009
First nine weeks ends on Thursday, October 13, 2009 (44 days)
Fall semester ends on Friday, December 18, 2009

Fall semester is 84 days

Winter Break is December 21, 2008 — January 1, 2010

Planning/Assessment Day is Monday, January 4, 2010

Spring Semester begins on Tuesday, January 5, 2010

Third nine weeks ends on Thursday, March 11, 2010 (46 days)
Spring Break is March 29 — April 2, 2010

Spring Semester ends/ Last Day of School is May 21, 2010

Spring Semester is 91 days
Total school days 175

Inservice Days, Planning/Assessment Days, and Parent/Teacher Conference Days are
non-school days for students, but work days for teachers.

Inservice Days:

Total:

Planning/Assessment Days:

Total:

Parent/Teacher Conference Day:

August 10, 11, and 12, 2009 (3 days)
November 11, 2009 (1 day)
February 15, 2010 (1 day)

May 24, 2009 (1 day)

6 days

September 18, 2009 (1 day)
October 9, 2009 (1 day)
January 4, 2010 (1 day)
March 12, 2010 (1 day)

4 days

October 19, 2009

Holidays are non-school days for students and non-work days for employees.

Holidays:

September 7, 2009 (Labor Day)

November 25, 2009 (Wednesday before Thanksgiving)
November 26 - 27, 2009 (Thanksgiving holidays)
January 18, 2010 (Martin Luther King Jr.’s birthday)
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MNPS DISTRICT CALENDAR 2009-10
DRAFT

7115 11 month principals and all AP's report ST JANUARYT
8/10 Teascher inservice day #1
8/11 Teacher inservice day #2
‘ , . : i 812 Teacher inservice day #3
12 . 13 14 15 ;16 17 18 B/13 All students repart for half day
2R ‘ 8114 All students report for half day
8/7 Labor Day Holiday
9/18 Planning/Assessement Day
Students do not report
10/15 End of first grading period
10116 PianningfAssessement Day

4

Students do not report I
10/19 Parent-Teacher Conference 708 "9 10 11 1213
Students do not report 14 B0 16 17 18 19 | 20
11/11 Teacher Inservice Day #4 222,13, 24 B 267
Students do not report

11/25 Fall Break

11/26-11/27 Thanksgiving Holidays
1216 142 day for exams 9-12
12M17 4/2 day for exams 8-12
12H8 Al students repori for haif day ‘
End of second grading period 14 15 0 16 . 17 | 18 19 | 20
End of falt semester - 84 days 2902223, 24,25 26 1

12121471 Winter Holidays Y
114 Planning/Assessement Day

Students do not report
115 Students report for spring semester
1/18 MLK Holiday
2115 Teacher Inservice Day
Students do not report
3/11 End of 3rd grading period
312 Pianning/Assessement Day
Students do not report

329-4/2 Spring Break
519 1/2 day for exams 9-12
5/20 1/2 day for exams 8-12
5121 All students report for half day
End of 4th grading period
End of spring semester - 91 days
5/24 Teacher inservicelassessment day #5
6/1 Last Day for 11 principals and all A/P's

Color Code

Last day of each semester

e
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DATE
Oct 22

Oct 25
Oct 29
Oct 30/Nov 4
Oct 30
Nov 5
Nov 6
Nov 8

Nov 12

TIME
6:30 pm

6:30 pm

6:00 pm

6:00pm
6:00 pm
6:30 pm
6:30 pm

6:00 pm

BOARD OF&DUCATION
CALENDAR OF UPCOMING EVENTS

EVENT
Community Meeting

Community Meeting

Community Meeting

Council of Great City Schools Conference

Community Meeting
Community Meeting
Community Meeting
Community Meeting

Community Meeting

76

LOCATION
Antioch High School

Hillwood High School
Madison High School
Renaissance Hotel
Stratford High School
John Early

Bass Middle

Brick Church

Maplewood High
School



DEBRIEFING

The Board will be debriefing at the end of each Board meeting. This will be a very short
process allowing approximately one minute for each Board member to weigh in. The
questions that the discussion will surround are:

L. What did we do well?
2. What could we do better?
3. What would you wish we do at our next meeting?
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Sales Tax Collections
As of Oct 20, 2007

TOTAL 2006 - 2007

TOTAL 2007 - 2008

S Change For

% Change For

% Increase/Decrease]

MONTH COLLECTIONS COLLECTIONS Month Month Year-To-Date

September $15,127,868.10 $15,629,449.00 5$501,480.90 3.21% 3.21%

Cctober 15,088,137.01 15,910,568.37 $842,431.36 5.29% 4.26%

November 15,426,028.07

December 15,468,324.51

January 15,012,031.81

February 19,842,060.80

Mareh 14,758,528.51

April 13,835,027.85

May 16,374,212.54

June 15,190,525.35

July 15,496,403.91

August 16,592,691.61

TOTAL $188,292,940.07 $31,540,017.37  $1,343,912.26 4.06%
TOTAL 2007-2008 2007-2008 2007-2008 Projection Difference to

MONTH COLLECTIONS DEBT SVS OPERATIONS  102.0676080% Meet Projection

September 5 15,629,448.00 3% 1,474,018.67 § 14,155432.33 $15,440,755.18 $188,693.82

Cctober 15,910,568.37 1,474,016.67 14,436,551.70 15,379,687.02 530,881.35

November 15,744,977.86

December 15,788,148.83

January 15,322,421.78

February 20,354,384.45

March 15,064,697.71

April 14,121,082.00

May 16,712,767.07

June 15,504,605.87

July 15,816,808,80

August 16,935,763.43

TOTAL $31,540,017.37 $2,948,033.34 $28,551,984.03 $192,186,100.00 5719,575.17
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Metropolitan Nashville Public Schools
General Purpose Fund #35131
Expenditures by Function

For the Fiscal Year Ending June 30, 2008

< Functit ct udget
ADMINISTRATION . o T
1100 OFFIGE OF DIRECTOR OF SCHOOLS T Tas200 139608 30.2%

1110 BOARD OF EDUCATION 302,000 59,806 15.3%
1150 iBUSINESS AND FACILITY SERVICES 475900 118949 2562%

1se CADRAC COMPLIANCE _ ' 23471 231%

“1190  ALIGNMENT NASHVILLE 9201 59%

1200 HUMAN RESOURCES 629302 .  23.8%

1208 \EMPLOYEE RELATIONS 123898  26.1%
1300 EMPLOYEE BENEFIT SERVICES 594,800 141839 238%
1500 PURCHASING DEPARTMENT 383,400 83028 21.7%

L [FISCAL SERVICES 1328600 318093 23.9%
1850 POSTAGE 350,000 . 107,465 30.7%

4700 STUDENT ASSIGNMENT SERVICES 426400 102,482 24.0%

. 1750 'CUSTOMER SERVICE CENTER 694,500 ° 154,369 22.2%

1800 |PUBLIC INFORMATION 665,500 i52.850 . 23.0%
_TOTAL ADMINISTRATION . 9,145,900 - 2165371 23.7%
GURRIGULUM AND INSTRUCTION _

2050 | CURRICULUM AND INSTRUCTION 2,035,800 C3erase | 195%
2060 STUDENT DISCIPLINE SERVICES i 967,700 | 157,922 16.3%
2080 K-12 ADMINISTRATIVE SERVICES “o38600 | 494408  527%

2110 'SUBJECT AREA COORDINATORS 861,100 | 216344 25.1%
2112 |CENTRAL GUIDANCE SERVICES 226,200 5412 2.4%

2125 IN-SCHOOL SUSPENSION " 4.827.900 337592 . 17.5%
2126 HOMEBOUND PROGRAM - REGULAR EDUCATION 161,400 2642 14.0%

2132 'DRUG/ALCOHOL EDUCATION PROGRAM 71,700 3,419 4.8%

2136 1GIFTEDITA1_ENTED PROGRAM 1 926 000 326,697 17.0%
3145 INTERNATIONAL BACCALAUREATE PROGRAM 480,000 | 18,307 10.2%

2160 'PSYCHOLOGICAL SERVICES _ 3.782,700 698,741 18.5%
2170 ' ASSESSMENT AND EVALUATION 852,200 153,275 18.0%

2171 CENTRAL LIBRARY SERVICES 508,500 157011 30.9%
2178 INFORMATION TECHNOLOGY 13,140,200 2803414  213%

________ 2180 [ TEXTBOOK PROGRAM 6,533,100 4,451,431 68.1%

2185 ESSENTIAL LITERATURE 61,700 21,215 34.4%
3200 DISTRICT STAFF DEVELOPMENT 1,473,500 299252 203%
2203 _STAFF DEVELOPMENT SERVICES 572,400 65,257 | 11.4%

2204 AVID PROGRAM 241,500 50491 20.9%

"2210 " 'OFFICE OF REDESIGN AND INNOVATION 270,100 | 60363 22.3%

""2215" | PRINCIPAL LEADERSHIP ACADEMY 140,000 1400001 100.0%
2230 ELEMENTARY READING SPECIALIST 2,879,100 890,195 18.2%
“""2240  'SUPPLEMENTARY TEAGHER PAY 124800 10,234 8.2%
“ 2282 THANDS ON SCIENCE PROGRAM 441,000 85,903 19.5%
9307 ROTC TEACHING PROGRAM 609,600 | 120687 19.8%

2308 PALS TEAGHING PROGRAM T 572,900 92397 16.1%

"2310 PRINCIPALS 36,646,200 8530323 23.3%

2311 _GUiDANCE SERVICES 15,470,100 ‘ 3,450, 872 ; 22.6%
2312 LIBRARY SERVICES _ 11,047,300 2016332 1B.3%

2313 REGULARI/CTE SUBSTITUTES 6831800 858,693 12.7%

" 2314 'HEALTH SERVICES B 3,130,000 To01686 | 6.4%

2315 SPECIAL EDUCATION SUBSTITUTES _ 811400 77586 96%
2316 'SCHOOL FUNDING ALLOCATION 3,600,800 468442 13.0%

9313 'MAGNET AND OPTIONAL PROGRAMS | 138,300 25590 | 18.9%
2320 _ 'REGULAR TEACHING _ } 221,284,300 42,482647 1 19,
2321 PRE-KINSTRUCTION o 4,838,500 545729 13.3%

2322 CLASSROOM PREPARATION DAY U spo400 606,833 | 101.1%
2324 'ENGLISH LANGUAGE LEARNER 15449800 2739472 17.7%

T CAMPUS SUPERVISORS 3,887,700 713989 17.9%
2386 FER WAIVERS e ....380006. 42 339.
2388 CREDIT RECOVERY PROGRAM 600,000 :
2505 'CAREER & TECHNICAL EDUCATION SUPERVISION 169,300 | 40087
..2520 'CAREER & TECHNICAL EDUCATION TEACHING 7550400 1195872 :
72565 METROPOLITAN GOVERNMENT IT CHARGES 4961100 1240275 " "25,0%

..2800  ALTERNATIVE LEARNINGPROGRAMS = en. 3,403,200 690,583

2700 {OPENING S5CHOOLS PLAN 515,800 224.222
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Metropolitan Nashville Public Schools
General Purpose Fund #35131
Expenditures by Function
For the Fiscal Year Ending June 30, 2008

‘ #oF @ Sept 30, 2007 Speny
711 _SPECIA%. EDUCATION GUiDANCE o 81,600 ¢ 32711 5.3%]
2805  SPECIAL EDUCATION SUPERVISION 2,950,100 : 594,001 . 20.1%|
2810 'SPECIAL EDUCATION PRINCIPALS . ] 721,400 ; 122481 17.0%
2820 SPECIAL EDUCATION TEACHING ...52,109,800 - 9,606,838 18.4%
2998 'EXTENDED CONTRACT 1800000 500158 27.8%
2999 CAREER LADDER - 3,433,200 30,983 0.9%
____;TOTAL CURRICULUM AND INSTRUCTION 8 445,969,000 § 80,240,062 20.0%
ATTENDANCE AND SOCIAL SERVICES o _
3100 ATTENDANCE SERVICES 991,200 183010 . 18.5%
"3200  SOCIAL SERVICES ? 1,910,600 334,519 . 17.5%
_TOTAL ATTENDANCE AND SOCIAL SERVICES '$ 2,901,800 © § 517,528 17.8%
TRANSPORTATION s R
4110 'TRANSPORTATION SUPERVISION - ..2,045700 . 606,018 . . 24.7%
4120 STOCKRGOOM | 116800 ... 31378 26.8%
4130 OPERATION OF SCHOOL BUSES 15,382,700 2,602,843  16.9%
" #4131 OPERATION OF SPECIAL EDUCATION BUSES 18,062,400 1,327,584 . 16.5%
4138 SUPPORT BUS DRIVERS - 942,800 115212 1 12.2%
4180 MAINTENANCE OF VEHICLES 4,002,500 ¢ 839677 . 21.0%
4319 MTA MAGNET CONTRACT o - 275.000 116,512 42.4%
.TOTALTRAVNVSPQRTATIQNh_V - § 30,828,000 . 5 5,539,225 18.0%
OPERATION OF PLANT : _ B
5110 SUPERVISION B 690,800 176,584 | 25.6%
5120 PORTABLE MOVING - 250000 262,929 1 1052%
5200 CARE OF GROUNDS 2117300 575,085 27.2%
5210 CUSTODIAL SERVICES ..28528,700 . 6977307 24.5%
5211 CUSTODIAL SERVICES - SPECIAL EDUCATION 306,500 . 89,934 22.7%
5220 UTILITY SERVICES, NATURAL GAS i 5497000 211803 3.9%
5230 UTILITY SERVICES, WATER& SEWER 2669800 291054  10.9%
5240 UTILITY SERVICES, ELECTRICITY 15,861,100 3,249,728 20.5%
5250  UTILITY SERVICES, TELEPHONES _ 1,118,600 214,475 19.2%
5260 UTILITY SERVICES, WASTE DISPOSAL 731,000 440,642 19.2%
5280  RADIO TRANSMISSION 500,000 ; 110313 . 22.1%
5315 FIXED ASSET SERVICES 381,700 | 94132 24.7%
5320 DELIVERY & MAIL SERVICE 442400 . 1199391 27.1%
5325 SAFETY AND SECURITY 1,454,300 336813 23.2%
5326 ATHLETIC EVENT SECURITY 170,000 277431 16.3%
5330 MAINTENANCE OF OPERATIONS EQUIPMENT : 216,400 | 32,372 15.0%
_ ;“ro*rAL OPERATION OF PLANT 3 61,022,600 : § 12,910,933 21.2%
MA!NTENANCE OF BUILDINGS B ; B
8110 MAINTENANCE SUPERVISION 499,500 ¢ 148,653 | 29.8%
"'8120  CONSTRUCTION SUPERVISION 376,600 92274 24.5%
6300 'MAINTENANCE OF FACILITIES : 15,355,700 4,632,359 30.2%
‘TOTAL MAINTENANCE OF BUILDINGS Rk 16,231,800 | § 4,873,285 30.0%
FIXED CHARGES ] _
7311 'RETIREES GROUP INSURANCE-CERTIFICATED 12,607,800 2870358  22.8%
7315 EMPLOYEE DEATH BENEFITS 740000 9000  12.2%
7316  EMPLOYEE INJURIES ON THE JOB REEMBURSEMENT 1,523,100 368,715  24.2%
7318 RETIREMENT SICK LEAVE PAY-CERTIFICATED i 1,020,700 : 190416 1B.7%
7319 RETIREMENT SICK LEAVE PAY-SUPPORT 208,100 s5003: 2
7320 'BUILDINGS AND CONTENTS INSURANCE 512300 512,288
7321 BOILER & ELEVATOR INSPECTION 39,400 21,057 1%
7325 INSURANCERESERVE 41,700 T 0.0%
7340 LIABILITY INSURANCE 570,600 500,000  87.8%
7499 GUARANTEED PENSION PAYMENT | 4285000, 1071250 25.0%
7777 PROPERTY TAX REFUND 2346700 5853 ... 02%
7800 FIDELITY BONDS 3,000 : 7. 00%
7e00  LEGALSERVICES 418,000 | 25,750 21.8%
“TOTAL FIXED CHARGES 81 \5 23,320,400 | § 5,629,690 : 24.1%

Page 2ol 3

Prepared: Oct 16, 2007



Metropolitan Nashville Public Schools
General Purpose Fund #35131
Expenditures by Function
For the Fiscal Year Ending June 30, 2008

Function & |Function Nam Sept.30, 200
ADULT AND COMMUNITY SERVICES o o
8100 COMMUNITY EDUCATION o o ZiBpdo | T TTBags0 | 25.0%
8119 DISTRICTDUES o T T 64,700 64,635 99.9%
8320 ADULT EDUCATION PROGRAM o 466,600 168,835 36.2%
'TOTAL ADULT AND COMMUNITY SERVICES s 746,300 1 § 787,220 38.5%

" OPERATING TRANSFER TO CHARTER SCHOOLS FUND 'S 4066000 § 386760  9.5%

_ REIMBURSABLE PROJECTS § azpon00:s 862889 256%

‘GRANDTOTAL: 3 597,600,800 . S 122,412,664 20.5%
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METROPOLITAN NASHVILLE PUBLIC SCHOOLS

Revenue Analysis
FY2007 and FY2008

e FYO7 YTD Actuals] * FY07 Annuall - [FY08 VID Actuals| ~ FY08 Annuall
Description - through Sep'2006} Revenue Budgelf . YTD % 'througﬁ"Sé'p--zoo‘? - Revenue Bﬂdgt‘ﬂ L YTR %
Property Taxes $ 1,148228 | & 213,279,600 0.5%i § 5758211 % 217,545,200 0,3%
__ocal Option Sales Tax 13,718,838 167,786,400 8.2% 14,162 060 174,497,900 8.1%
Qther Taxes, License, Permils 352,747 2,847,300 12.4% 377,720 2,832,700 12.9%
State Funding 37,068,508 177,236,800 20.9% 38,098,198 191,857,600 19.9%
All Other Revenues 2,166,380 3,781,200 57.3% 907,073 4,712,800 19.2%
Grand Total $ 54,456,797 | 5 564,931,300 9.6%: & 54,120,873 1 % 581,546,200 9.1%

$20,000,000
$15,000,000
$10,000,000 -

$5,000,000 -

Metropolitan Nashville Public Schools

Revenue Analysis Chart

&-

Metropotitan Nashville Public Schools

Revenue Analysis Chart

50.0% v

45.0%
40.0%
35.0%
30.0%
25.0%

20.0% -

15.0%

10.0% -
5.0% -

0.0% i

'E9/30/2006 YTD% E9/30/2007 YTD%_

33

Prepared Oclobar 18, 2007



