Newburyport Public Schools
District Curriculum Accommodation Plan




Mission Statement

The mission of the Newburyport Public Schools, the port where tradition and innovation converge, is to ensure each
student achieves intellectual and personal excellence and is equipped for life experiences through a system

distinguished by students, staff, and community who:
e Practice kindness and perseverance.
e C(elebrate each unique individual.

e Value creativity, experiential and rigorous educational opportunities, scholarly pursuits, and life-long

learning.

e Provide nurturing environments for emotional, social, and physical growth.
e Understand and embrace their role as global citizens.

BELIEEFS

We believe that:

Each person is worthy of respect;

A strong community celebrates individual uniqueness;

Each individual has inherent worth;

Opportunity stems from adversity; growth from mistakes;
Through reflection we gain understanding;

Compassion and empathy build community;

Everything can be done with kindness;

Individuals are responsible for their own actions;

Attitude has power;

We each have an obligation to serve one another;

Trusting relationships require clear and open communication;
A community is responsible for its individuals;

Education is fundamental to an empowered, evolving society.

PARAMETERS

We will honor the dignity of each person.
We will not compromise excellence.

We will make optimal use of technology.

GOALS/OBJECTIVES

Objective 1: Every student will graduate.

We will make all decisions and take all actions based on the best interest of the student.

We will practice the principles of participatory decision-making throughout the organization.



Objective 2: Each student will continually achieve personal goals.
Objective 3: Every student will have a positive impact on our evolving world.
Objective 4: Each student will achieve harmony in mind, body and spirit.

STRATEGIES

1: We will re-imagine teaching and learning.

11: We will offer an array of opportunities for self-discovery and personal achievement.
1I1: We will maximize all internal and external resources.

1V: We will optimize our organizational design and operations.

V: We will create a dynamic community among all stakeholders.

VI: We will create a culture that cultivates the best of everyone.

VII: We will provide support so all students are ready and able to learn.



Table of Contents
Mission Statement
BELIEFS
PARAMETERS
GOALS/OBJECTIVES

STRATEGIES
What is a DCAP?
What is the purpose of the DCAP?
How does the DCAP help teacher instruction and practices, students, and parents?
Improvement Plans
Staff Development

DCAP Process and Procedures
What is RTI?
Overview of Accommodations
Available DCAP Support Services
Instructional Support Team
Special Education Evaluation Referral
District-wide Individual Student Success Plan

Procedures for Developing and Implementing the ISSP
Identifying Information
Communication
Assessment Information
Priority Areas of Concern
Strategies for Addressing Areas of Concern
Implementation Plan
Evaluation
Distribution and Management of the ISSPs

Educational Proficiency Plan (EPP)

Appendices
Appendix A: Acceptable Accommodations in the Regular Education Classroom
Appendix B: Acceptable Accommodations for ELLs in the Regular Education Classroom
Appendix C: Section 504 Procedures/Processes
Appendix D: Notice of Parents/guardians’/Guardians’ and Students’ Rights Under Section 504
Notice of Parents/guardians’/Guardians’ and Students’ Rights under Section 504
Appendix E: Section 504 Accommodation Plan
Appendix F: Section 504 Determination of Non-Eligibility Letter
Appendix G: ISSP Template
Appendix H: Screening Report
Appendix |: Reading Intervention Services Report
Appendix J: EPP Form
Appendix K: EPP Teacher Input Form
Appendix L: IST Plan

W INNNN

10

16

18
20

AN N N L

16
16
16
17
18
18
18
18

20
22
23
24
24
25
27
28
30
31
32
34
35



District Curriculum Accommodation Plan Overview

What is a DCAP?

DCAP stands for “District Curriculum Accommodation Plan.” Districts are required by Massachusetts General Law
to have a DCAP and a recent amendment includes the role of school councils in the DCAP. Language directly from
the law is below.

Massachusetts General Laws, Chapter 71, Section 38Q1/2 “A school district shall adopt and implement a
curriculum accommodation plan to assist principals in ensuring that all efforts have been made to meet the
students’ needs in regular education. The plan shall be designed to assist the regular classroom teacher in
analyzing and accommodating diverse learning styles of all children in the regular classroom and in providing
appropriate services and support within the reqular education programming, including, but not limited to, direct
and systematic instruction in reading and provision of services to address the needs of children whose behavior
may interfere with learning, or who do not qualify for special education services under chapter 71B. The curriculum
accommodation plan shall include provisions encouraging teacher mentoring and collaboration and parental
involvement.”

School Councils and District Accommodation Plan, Ch. 71 Section 59C -Amended Language

“The school council, including the school principal, shall meet regularly and shall assist in the identification of the
educational needs of all students attending the school, shall make recommendations to the principal for the
development, implementation and assessment of the Curriculum Accommodation Plan required pursuant to
Section 38Q1/2, shall assist in the review of the annual school budget and in the formulation of a School
Improvement Plan.”

What is the purpose of the DCAP?

- To assist general education teachers in analyzing, assessing, and accommodating diverse learners within the

classroom

- To identify services, support, and instructional delivery options available within general education settings

- To document instructional interventions available for learners

- To outline resources available to teaching staff in the areas of student support, teacher mentoring, curriculum

differentiation, professional development, and coaching

- To provide a list of accommodations as a resource to meet the needs of a variety of learners

e Principals assume the primary responsibility for the efforts described in the attached Curriculum
Accommodation Plans. The school councils, including the school principal, shall meet regularly and assist in
the identification of the educational needs of the students attending the school, make recommendations to

the principal for the development, implementation and assessment of the curriculum accommodation plan
required pursuant to MA General Law C.71, section 38Q1/2.



How does the DCAP help teacher instruction and practices, students, and parents?

The DCAP is a great resource to identify techniques/accommodations that can be provided to all students in the
general education classroom. No two students are the same; we accommodate and differentiate our instruction
and curriculum to meet students where they are. It is expected that across content areas and grade-levels,
students will need various levels of supports. Needing accommodations does not mean a student is at-risk in their
learning; all individuals vary in their needs based on content, age, development, social/emotional wellbeing,
external factors, and more. The DCAP can be a reference and resource to school staff, as well as a resource for
parents to see the wide range of supports that their students can receive within the general education setting, and
clarifying the difference between regular accommodations that can be provided to students and those more
significant accommodations and modifications that require an IEP or 504 plan.

Improvement Plans

School Improvement Plans are developed by the principal and school council to improve student performance
based on student achievement and growth data. The School Improvement Plan, aligned with the priorities of the
District Improvement Plan, sets clear goals and objectives, and presents strategies to attain those goals. School
Improvement Plans may address class size, professional development needs, parent involvement, safety and
discipline, extracurricular activities and needs of diverse learners.

Staff Development

It is the goal of the Newburyport Public Schools to continue to focus on system-wide professional development
activities to support the evolution toward more effectively differentiated classrooms. In the coming year, teachers
will participate in more content-specific workshops, discussion or study groups and guided work time with the
implementation of new curriculum. Professional development activities will encourage teachers to apply in the
classroom what they are learning, assess the effectiveness of what they implemented and select new learning
opportunities based on logical “next steps” in their own development.

The following programs for staff development regarding literacy, mathematics and behaviors that interfere with
learning are provided at various times and to various groups of teachers:

Annual staff restraint training

Fundations

Tier 3 MTSS

PBIS

Keys to Literacy

New Teacher Mentor Program

Literacy Planning Committee

Individual workshops based on specific staff needs
Data collection and analysis training

English Language Learners (ELLs) are an important focus of the Massachusetts Board of Elementary and
Secondary Education's (BESE) Proficiency Gap Task Force. Closing the proficiency gap depends on teachers having
6



the skills and knowledge necessary to instruct ELLs. Sheltered English Immersion (SEl) is an approach to teaching
academic content in English to ELLs. To better serve these students, core academic teachers and those

administrators who supervise and evaluate core academic teachers are required to obtain an SEl teacher or SEI
administrator endorsement.

66 All students

ca lear
succeed,

onq;c not

same

in the
EWaY. g9

William G, Spady




Figure 1 DCAP Flowchart
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Figure 2 School Improvement Plans

weveloped by: the principal and school council to improve student performance based on analysis of
achievement data.

Set: clear goals, priorities, objectives, and strategies

To Address: class size, professional development, parent involvement, safety and discipline, extracurricular

activities and diverse learner needs

District Curriculum Accommodation Plan (DCAP)
Intent: To provide general education programs that accommodate diverse learning needs and avoids
unnecessary special education referrals
Goal: To ensure that all efforts have been made to meet students’ needs in regular education
Targeted services: literacy, mathematics, behaviors that interfere with learning,

|

District-wide Individual lStudn:-nt Suceess Plans (ISSP)
Targeted Students:

L] Students in grades K-12 identified as not making effective progress in literacy, mathematics,
and behaviors that interfere with learning
- Students not yet evaluated or evaluated and found ineligible

- Students who score at “Not Meeting Expectations™ or “Partially Meeting Expectations “on the
MCAS for Mathematics and/or English Language Arts grades 4-10

Intent: To document the district’s strategies for raising the academic performance of students at risk as

described above. l
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DCAP Flow Chart (cont.)
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DCAP Process and Procedures

What is RTT?

Response to Intervention is a three-tiered system of instruction for all students in which there is a greater level of
intervention provided. See the chart below.
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The Newburyport Multi-Tiered System of Support (MTSS), provides a framework for school and district
improvement that focuses on system level change across the classroom, school, and district to meet the academic
and non-academic needs of all students, including students with disabilities, English language learners, and students
who are academically advanced. It guides both the provision of high-quality core educational experiences in a safe
and supportive learning environment for all students and academic and/or non-academic targeted
interventions/supports for students who experience difficulties and for students who have already demonstrated

mastery of the concept and skills being taught. We are working towards an integrated approach to support students'
academic and social-emotional competencies.

Overview of Accommodations

Accommodations are ways to assist students in accessing the curriculum more effectively. Accommodations are
provided within the general education classroom and may be available to any/all students. Such changes are made
to provide a student with equal access to learning along with an equal opportunity to be able to show what he/she
knows or can do. For many, the suggested list of accommodations found in each school’s accommodation plan
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would simply be thought of as best educational practices. Accommodations typically fall under four key categories;
Setting (location) Examples include; small group, preferential seating, quiet location, etc. Presentation (how the
teacher shares information) Examples include; visuals provided for verbal information, preview/repeat, provide
models, etc. Timing (any consideration of time within the learning) Examples include; time of day, length of time,
extended time for assignments, “chunking” into smaller parts, planning for time with student, etc. Response (How
the student response back to show understanding) Examples include: use of graphic organizers, alternative writing
utensils, access to keyboarding, limit number of repeat question types, etc. Accommodations do NOT change the
instructional level or content, delivery of instruction, or performance criteria. These latter changes are called
modifications or “specially designed instruction” and those are only appropriate for students on an Individualized
Education Program (IEP.)

Newburyport is an inclusive district that respects every child’s contribution to our learning community. All
professionals within the district share responsibility for providing our students with access to and
participation in high quality general education. A number of factors contribute to the successful
accommodation of diverse learners within the district.

The District Accommodation Plan articulates the accommodations that are common in all of our schools.
See Appendix A for universal accommodations.
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Available DCAP Support Services

. Elementa . High
Area Intervention PS/PK ry (k-5) Middle (6-8) (9-12)
Literacy Individual/small group by reading specialists X X
(Title I)
Informal speech and language screener X X X X
Teacher consultation with Literacy Coach or
Special Education personnel X X X X
Informal reading assessments X X
English Language Learner support X X
Phonologically-based reading programs (ex. X X X
Wilson, Orton-Gillingham, Fundations)
Academic Support Services Grants
Tier Il interventions X X X
iReady Literacy X
Lexia X
MCASHelp.com online services for ELA X X X
Math Teacher consultation with Math Coach or Special
. X X X X
Education personnel
Math Interventionist small group work X X
Teacher consultation with CEL, ITL or Special
. X X X X
Education personnel
Math Workshop classes
Classroom-based additional assistance X X X X
MCASHelp.com online services for math X X
iReady Math X X
Behavior Consultation and case conferencing with school
counselors, psychologists X X X X
Short term adjustment counseling via
- X X X X
building-based counselors
Beh:?\wor modification consultation/direct X X X X
services
Alternatlve Programs for social and behavioral X X X X
issues
Peer mediation
Bullying curriculum X
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Instructional Support Team

The principals, or their designee, will utilize the IST process through the Aspen portal. Parents/guardians and
outside agencies may request pre-referral interventions on behalf of the student by contacting the principal or
his/her appropriate designee. When any student is identified for the pre-referral process, the school-level
instructional support team (IST) reviews the student’s needs. The instructional support team will be composed of
the building principal/designee and a specified group of building staff members that may include classroom
teachers, reading specialists, the school psychologist/counselor, special education staff and/or others.

The teams will vary by building and level; however will generally consist of the following staff:

e Elementary Level: Existing Child Study Teams include the principal/assistant principal, guidance counselor,
SPED personnel as appropriate, classroom teacher, Coordinators/Specialists and ESL teachers as
appropriate.

o Middle School Level: Each grade level has a team approach. Teams may include the principal, assistant
principals, District Behavioral Health Coach, ELA Literacy Coordinator K-12, Content area CEL’s, guidance
counselor, SPED liaison, and grade level team leaders and ESL teachers as appropriate. Subject area
teachers may be included on the team.

e High School Level: Staffing teams include assistant/associate principals and guidance counselor assigned to
student, SPED liaison, teacher as appropriate. The Math/ELA/Science CTL, District STEM Coordinator, and
ELA Literacy Coordinator K-12 will review MCAS scores and identify students to the team.

The Math/ELA/Science CTL, District STEM Coordinator, and ELA Literacy Coordinator K-12 serve in a consultancy
capacity, review test results, inform their teachers about trends that indicate strengths and weaknesses, and
inform the development of remediation efforts.

The principal/designee shall determine whether the instructional support team process should be utilized if any
of the following conditions exist:

e Students who score at “Not Meeting Expectations” or “Partially Meeting Expectations” on the MCAS for

Mathematics and/or English Language Arts grades 4-10

Any student failing to make effective progress

Any student presenting a substantial risk of non-promotion at mid-year

Any student not to be promoted at the end of the school year

Any child suspended for more than five school days in any quarter or otherwise excluded from school

Any child absent without medical excuse more than 15 days in any marking period

Any child ages 16-21 considering leaving school without a high school diploma

Any child demonstrating a substantial negative change within two weeks after returning to school following a

serious illness or injury

e Any student who continues to have emotional, behavioral or academic difficulties despite classroom
accommodations/modifications

For each student, the review team will have available a summary of the most recent standardized test scores, a
summary of students’ MCAS scores, records of report cards and progress reports, and cumulative writing
portfolios to create a comprehensive learning profile for the student success plan. Documentation of the IST

13



process and the specific interventions recommended and implemented shall be incorporated in an ISSP, which
shall be placed in the student’s individual cumulative folder.

The school principals or designated staff members will contact all parents/guardians of students who are in the
IST process and invite them to participate in a meeting or discussion about appropriate interventions or
accommodations. A designated staff member (perhaps a guidance counselor, teacher, administrator or special
educator) will coordinate the student plan and follow the student’s participation and progress. This designated
staff member will have the primary responsibility for ongoing communication with parents/guardians about the
child’s progress and maintaining linkages among staff working with the student.

Parents/guardians will be contacted by phone and/or email and invited to participate in a meeting in which the
recommendations for accommodations and interventions are described. Parents/guardians will be asked to
support student participation in recommendations. Parents/guardians may request that communication being
sent home regarding recommended accommodations or interventions be translated into a language that they can
understand.

Following the implementation of the Individual Student Success Plan, the student’s progress should be monitored
by the principal/designee. If the student is making effective progress with recommended intervention(s), the
Individual Student Success Plan should be continued. If the student is not making effective progress following the
implementation of the Individual Student Success Plan, the student should be referred for a Special Education
TEAM evaluation.

Special Education Evaluation Referral

School personnel may not refer a child for special education services until their academic progress has been
reviewed through the IST process. A minimum of two IST meetings will be conducted at which specific
interventions are identified and data collection specified, analyzed and documented before a child can be referred
for a special education (TEAM) evaluation following the special education process. The Instructional Support
Team will complete the standard referral forms which will be reviewed by the building administrator and
forwarded to the Director of Student Support Services.

On rare occasions, a child may be referred to the Special Education Department for evaluation due to emergency
situations. Students who repeatedly display self-abusive or assaultive behaviors should be referred on an
emergency basis to the Director of Student Support Services. Parents/guardians may request a TEAM evaluation
directly from the Director of Student Support Services.

The special education (TEAM) evaluation will determine whether or not a specific disability, as defined in federal
and state special education statutes, exists and whether that disability is interfering with the student’s ability to
make effective progress. If the TEAM evaluation determines there is a disability, that disability is the cause of the
student’s lack of effective progress, and the student requires specialized instruction, then the TEAM will develop
an Individual Educational Plan (IEP).

In the event the TEAM determines the student does not have a disability under special education regulations, the

following options result:

e The student continues in the regular education program and the ISSP is reviewed and modified by the
Instructional Support Team.
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e |[f the student does not have an ISSP because a parent referral by-passed the IST process, an ISSP should be
initiated. If the plan is successful and the student makes effective progress, the ISSP should be continued and
monitored.

e The student may qualify for accommodations under Section 504 of the National Rehabilitation Act. A 504
team is convened to determine a student’s eligibility. If the team determines a disability’ under 504 exists,
then a specific 504 Accommodation Plan will be developed. (See Appendix C for Section 504 Individual
Accommodation Plan information, and Appendix D for Parent Rights, Appendix E for 504 Individual
Accommodation Plan template located in Aspen)

If the 504 Team does not determine a disability under the provisions of 504, (Non-Eligibility letter Appendix F) the
pre-referral group will continue to modify and review the Individual Student Success Plan. Students with
Individual Student Success Plans will continue to receive interventions until such time as they pass MCAS or
demonstrate effective progress in the classroom.

District-wide Individual Student Success Plan

The Newburyport Public Schools believes that every student should have the opportunity to learn the skills and
knowledge needed to meet State performance standards. The District-Wide Student Success Plan describes the
procedures the District will follow to meet the needs of a student who has not demonstrated proficiency on the
English Language Arts and/or Mathematics MCAS or who is not making effective progress in the District’s
curriculum. The Individual Student Success Plan is intended to describe, focus and communicate the instruction
and supports for the student so that there is a coordinated strategy to help raise his/her education performance.

The district-wide Individual Student Success Plan is part of the district’s improvement and accountability system.
(See Figure 1, Newburyport Public Schools Accountability System.) The district-wide Individual Student Success
Plan describes the procedures the district will follow to meet the needs of a student who has not scored
Proficient/Advanced on the English Language Arts and/or Mathematics Massachusetts Comprehensive
Assessment System (MCAS). The ISSP is also a central component of the District Curriculum Accommodation Plan
(DCAP). (See Figure 2 for a flowchart of the DCAP.) The ISSP is an appropriate tool for students who are not
making effective progress (literacy, behaviors that interfere with learning, mathematics). These students may be
in the IST process, found not eligible for specialized instructional services, or currently on an Individual
Educational Plan (IEP). Students on IEP’s will have their usual scheduled reviews and plan updates, with the
information from the ISSP incorporated into the review discussions.

At each building, the principal will designate the individual or team responsible for reviewing student success
plans. The ISSP will be established for a term of one academic year. Identified students will be closely monitored
to gather data to respond to changing student needs. We will employ the ISSP template located in Appendix G
and procedures described above through June, 2017. The Assistant Superintendent will meet with administrators
and curriculum leaders at each level to review strengths and weaknesses of the plan and procedures and modify
as needed.

! Disability substantially limits a major life function as defined in Section 504 of the National Rehabilitation Act
15



Procedures for Developing and Implementing the ISSP

Identifying Information

Provide all identifying information. The data should be consistent with other records and electronic data services
to allow for easy transfer and cross-referencing of data. Indicate whether the plan is being initiated because of
MCAS status or not making effective progress. If there is another reason for initiating the plan, the “Other”
category should be marked and the reason specified.

Communication

This section is intended to provide a clearly defined communication plan so that all relevant parties are involved
and informed about the student’s needs and plans for assistance. This section should include the names of all
teachers and providers who will directly or indirectly support the implementation of the plan.

The primary contact is the principal or his/her designee. In most instances, the guidance counselor will fulfill this
role. For example, if the concerning MCAS performance is English language arts or reading, the reading/literacy
specialist should be part of the plan development. At the elementary level, the classroom teacher should be part
of the plan development. At the middle or high school, the subject area teacher should be part of the plan
development. For a student with special needs, the special educator should be part of the team. For an ELL
student, the ESL teacher should be part of the team.

If the student is referred on the basis of not making effective progress rather than on MCAS results, the
instructional support should be part of the process.

The parent must be informed about the plan. It is strongly recommended that the parent receive a copy of the
plan. However, according to MA General Laws, while the parents/guardians must have the opportunity to review
the plan, the statute does not grant parents/guardians the right to contest their child’s plan. Parents/guardians
may request that communication being sent home regarding recommended support services be translated into a
language that they can understand.

Assessment Information

This section captures the scores on state and local assessments in Reading, English Language Arts, Science and
Mathematics. It also provides room for a short narrative that describes a student’s strengths and other important
information that will assist teachers and providers in addressing the student’s learning needs.

At the elementary level, the classroom teacher and the reading specialist identify students at the beginning of the
year who are experiencing reading difficulties to receive support from the reading specialists. The reading
specialists conduct reading screening activities and summarize findings to the classroom teacher using the
Screening Report. (See Appendix H.) Once the school year is underway, the reading specialist shall review his or
her caseload with the building administrator. An ISSP shall be developed for each student receiving reading
services. A Reading Intervention Services Report (See Appendix |) shall be included with the report card. At the
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end of the school year, the reading specialist will review each student’s progress and make a recommendation for
continued services for the following year on the final Reading Intervention Services Report.

The critical historical data is reviewed regarding students’ academic performance, which may include standardized
tests, including MCAS. Depending on the grade level, other assessments for ELA and Math, may administered
within the district. If the student is referred on the basis of not making effective progress, assessments may
include instruments used in the TEAM evaluation process.

Priority Areas of Concern

Based on an analysis of the assessment data, the TEAM focus will be on the student’s instructional/behavioral
needs and identify the instructional & social strategies to assist the students to make academic & social progress.
The primary areas will provide focus and detail for teachers, other providers, the student and his/her
parents/guardians are able to support specific student learning outcomes. Examples of student data points are as
follows: MCAS data, district assessment data could include but are not limited to: Fountas & Pinnell Benchmark
Assessment, Dibels Assessments, math benchmark assessments, mid-term and final exams and other assessment
data as determined by the team.

In addition, The Department of Elementary and Secondary Education’s EDWIN Analytics is available to generate
summary reports for individual students as well as group reports. The student report should be attached to the
ISSP.

For English Language Arts, the following data is suggested to be reviewed:
® Open Response/Short Answer/Multiple Choice
® Grade level domains and clusters

o Language Anchor Standard (grades 3-8)

0 Reading Anchor Standard (grades 3-8)

o Writing Anchor Standard (grades 4 and 7)

For Mathematics, the following data should be reviewed:
® Open Response/Short Answer/Multiple Choice
® Grade level domains and clusters

Pre-K-8 Domains Progression

Domains PK K 1 2 3 4 5 6 7 8
Counting and Cardinality MA
Operations and Algebraic Thinking MA

Number and Operations in Base Ten

Number and Operations - Fractions

Ratios and Proportional Relationships

The Number System MA

Expressions and Equations

Functions
Geometry MA
Measurement and Data MA

Statistics and Probability

17



Strategies for Addressing Areas of Concern

This section allows districts a variety of options and other resources that the district can provide that will assist
the student in meeting the identified learning standards. A variety of interventions and support opportunities
may be considered based on the student’s academic needs, course requirements, learning styles, schedule, etc.
This section also allows the District to document parents/guardians’ decisions about enrolling their student in
specific programs and to briefly describe the identified programs. This plan includes indication of whether the
parent/guardian accepted or declined the service. All documents of the acceptance or refusal of services will be
recorded and kept on file.

Teachers will routinely employ a variety of differentiated instructional strategies based on the student’s needs.
Additional interventions will be implemented when a student is not making academic/SEL progress. See
Appendix A for sample interventions available at each level.

Implementation Plan

This plan provides space to identify the date that the ISSP was developed, space to note appropriate plan review
dates and to identify the providers who should provide input to evaluate the student when report cards are
issued and when parent conferences are held.

Evaluation

This part of the plan notes the progress that the student has made towards reaching the priority areas. It
describes the progress or success indicators, and how progress will be measured, recorded and communicated. It
also provides an opportunity to recommend that the plan be amended based on assessment data.

Distribution and Management of the ISSPs

The ISSPs will be made available to the teachers responsible for the student’s instruction. ISSPs will be
maintained in Aspen, the student information system. When the students move from one school to the next, the
ISSPs will be placed in the cumulative files and sent to the receiving schools.

Educational Proficiency Plan (EPP)

All NHS students are expected to achieve proficiency on their MCAS exams. Students who do not meet this
requirement will be placed on an Educational Proficiency Plan (EPP). The steps below outline the process for
development and implementation of an EPP.

1. Once MCAS results are received, students who do not meet proficiency requirements will be identified.

The Principal and/or MCAS Coordinator will gather this information and generate a list to be shared with
the guidance staff.

18



The student’s guidance counselor will draft the EPP (Appendix J) after gathering the information below so
that an appropriate plan will be developed:
a) MCAS test scores and related data
b) Student transcript and course schedule
c) Teacher Input Form (Appendix K) completed by a former or current teacher (including the special
education teacher if appropriate) to identify strengths and challenges
d) IEP or 504 plan information as appropriate to further identify strengths and challenges

A meeting will be held with the student’s guidance counselor, student and parent/guardian to review the
plan. All parties will collaborate to personalize the plan.

The guidance counselor will contact the appropriate classroom teacher to ensure the teacher is aware the
student is on an EPP. The teacher may request a copy of the EPP for his/her information. Teachers will also
be able to access the EPP in Aspen.

Student performance will be monitored on a quarterly basis by the guidance counselor. The student’s
classroom teacher, special education teacher, ESL teacher and other support personnel will be contacted
for feedback. The parent/guardian and student will also be involved in this aspect of the process.
Documentation will be maintained by the guidance counselor on the EPP Progress form.

Students who need to retake the MCAS exam will be notified of the test date(s) and support services that
will be available. Students who score a Partially Meeting or above will have the option to take a
performance assessment to be deemed proficient. Information regarding the assessment testing schedule
and the outcome of the assessment will be forwarded to the student’s guidance counselor. Note that the
outcome of the performance assessment does not waive the EPP.

In the fall of senior year the guidance counselor, student, parent/guardian and Principal will meet to
determine whether the student has made progress toward meeting the proficiency requirement. If not, an
amended EPP will be created.

During the final quarter of senior year the principal will consult with the guidance counselor, student,

and/or parent/guardian to determine whether the student is proficient and/or made progress toward
proficiency.
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Appendices

Appendix A: Acceptable Accommodations in the Regular Education Classroom

Acceptable Accommodations in the Regular Education Classroom

This list of accommodations is designed to help support teachers in the instruction of students who are
experiencing challenges in the regular education classroom. Please review this information and employ these
strategies where appropriate.

Instructional Interventions:

Use auditory and visual cues when presenting information

Critical classroom information presented orally and in writing

Previewing of important information and/or vocabulary words in a reading, prior to assignment
Break down classroom lessons into smaller segments

Provide learning expectations/student exemplars

Provide multi-modal presentation of materials/lessons

State behavioral objectives clearly

Provide clear criteria for all assignments

Check for understanding frequently

Provide wait time/time to process information

Use visual/auditory aids

Preview assignments

Keep page format simple

Use bold/highlighted text

Divide page into clearly marked sections to reduce distractions

Utilize available technology/computer assisted instruction

Scaffold learning — use graphic organizers/chunking materials/cooperative learning/sm. group strategies

Classroom Interventions

e Schedule regular teacher extra-help sessions

e Use of word processor for all written work

® Break long-term assignments into multiple parts, with intermediate due dates

o Use of spell-check for writing assignments

e Utilize technology (computers, tape recorders, calculators, etc.) that supports student engagement,
organization, and learning style.

e Provide handouts and tests that are dark copies, double or triple spaced, and easy to read (not too
cluttered)

e Erase unnecessary writing on the board

e Use color whenever possible to catch attention

® Arrange preferred seating

® Incorporate stress-release activities

e Experiment with use of space

e Remove distractions

e Give extra time to organize material during class
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Testing Accommodations

Provide extra time for testing/assignments
Testing in an alternative setting
Develop and offer alternate assessments (UDL)

Organizational Interventions

Encourage use of graphic organizers to stimulate writing and organize production
Incorporate time management, study skills, and organizational skills into instruction
Incorporate note taking and test taking skills into instruction

Use a schedule or day timer to teach planning for long term assignments

Provide periodic review of student notes, planner, etc.

Behavioral Intervention Strategies

® Utilize charts and graphs to monitor expectations
® Adjust class management strategies
® Arrange preferential seating
® Utilize Flexible Grouping
® Implement a weekly progress reporting system
Cueing
® The student will not be called upon unless the student raises his/her hand or is cued ahead
e Provide cueing to stay on task
® Establish visual cues between teacher and student to help with focus and attention
® Utilize transition cues
Homework
® Adjust or reduce classroom/homework assignments
® Develop alternate assignments
® Exempt student from homework assignment
Feedback
e Correct student’s errors immediately and provide constructive feedback
® Increase frequency of feedback
® Provide frequent progress reports
® On-going, specific feedback — reflecting on student strengths

External changes

® Two way communication with families about student progress
® Respond promptly and professionally
® Schedule counselor meeting
® Maintain contact with counselor
® Arrange peer tutoring
Communication
® Develop system of communication between home and school
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® Schedule periodic parent/teacher meeting
® |dentify and network with resource staff (counselor, nurse, resource officer, administration)

Appendix B: Acceptable Accommodations for ELLs in the Regular Education Classroom

Acceptable Accommodations for ELLs in the Regular Education Classroom

Use auditory and visual cues when presenting information

Critical classroom information presented orally and in writing
Previewing of important information and/or vocabulary words in a reading, prior to assignment
Break down classroom lessons into smaller segments

Provide study guides and outlines

Present and repeat instructions multi-modally

State behavioral objectives clearly

Provide clear criteria for all assignments

Check for understanding frequently

Provide wait time

Use visual/auditory aids

Preview assignments

Keep page format simple

Use emboldened text

Divide page into clearly marked sections to reduce distractions

Use high impact, game-like materials (i.e.: Jeopardy)

Use of a bilingual dictionary

Use of anticipation guides to tap into the ELLs background knowledge
Underline key facts on study guides and outlines

Use various types of visuals to display same information

Content and language objectives should be stated and written where ELL student can see — so they know what

they are going to do and how will language be used to do it!
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Appendix C: Section 504 Procedures/Processes

Section 504
Procedures/Processes

Implemented by Section 504
Building Coordinator/504 Coordinator

Counselor/Teacher/Principal/504 Coordinator:

Receive referrals for all students with a suspected or identified disability/handicap who may require a Section 504
Accommodation plan.

Gathers information from referring party with statements regarding suspected disability/impairment.

Distributes Parents/guardians’ Rights document regarding 504 to parents/guardians and students who have reached the age
of majority.

Reviews cumulative file and checks with special education office to determine prior special education history including
referrals.

With other appropriate staff determines the need for additional evaluations.

Collect student progress data from teachers at initial referral and at reviews.

Convenes 504 team.

Chairs initial 504 eligibility meetings and oversees the creation of an appropriate plan.

Distributes the accommodation information contained in the 504 to all personnel in contact with the student.

Maintains file of current 504’s at each school, in a separate file. Copy of 504 to cum folders as well.

Informs all teachers of 504 plans of students in their class.

Support transition between grade levels, especially between primary, intermediate, middle and high schools, by forwarding
all current 504 plans to the building coordinator of the subsequent level before June 1. This will ensure the distribution of
504 information at the beginning of the next school year.

Schedules periodic 504 review meetings.

Seeks professional development that will enhance understanding of ADA and ADAAA laws and provide educational materials

to staff.

Initial questions regarding implementation of 504 plans by parents/guardians and/or students should be directed to the
teacher in question. If resolution is not reached, the 504 Coordinator should be contacted. Based on the outcome, the
Coordinator may contact the building principal and the district wide coordinator based in the special education office.
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Appendix D: Notice of Parents/guardians’/Guardians’ and Students’ Rights Under Section 504

Newburyport Public Schools
Notice of Parents/Guardians’/Guardians’ and Students’ Rights under Section 504

You have the following rights:

To receive a copy of this notice when the District takes any action regarding the identification, evaluation, and
placement of a student pursuant to Section 504;

To examine all relevant records relating to decisions regarding your child’s identification, evaluation, and educational
placement;

To request an impartial due process hearing related to decisions or actions regarding your child’s identification,
evaluation, or educational placement with participation by you and representation by counsel (at private expense). In
order to request an impartial hearing, please contact the District’s Section 504 Coordinator listed below; and

To appeal the decision of the impartial hearing officer to a court of competent jurisdiction.

The School-Based Section 504 Coordinator is:

[Insert school-based Section 504 Coordinator name, title, and contact]

If your concerns are unresolved, you may also contact the School District Section 504 Coordinator. The School District
Section 504 Coordinator is:

Nancy Koch

Director of Student Support Services
70 Low Street

Newburyport, MA 01950

The parents/guardians’ and student’s right to an impartial hearing is available at the Massachusetts Bureau of Special
Education Appeals, Division of Administrative Law Appeals, One Congress Street, 11 Floor, Boston, Massachusetts
02114; (617) 626-7200.
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Appendix E: Section 504 Accommodation Plan

Newburyport Public Schools

Administration Office - 161 Church Street - Newburyport, MA 01887

Section 504 Accommodation Plan

Effective date: Review date:
Name: ID:

Date of birth: Grade:

School: Newburyport High School YOG:

Parents/guardians/Guardians:

Address: Phone:

Summary of meeting to discuss student's disability and request accommodation(s):

Meeting date:

Participants in meeting:

Student's disability:

How does disability affect one or more of student's life activities in school?

Parent/guardian and/or student concerns:

List of evaluations:

Student history and any evaluative data considered at meeting:

Accommodations to be provided with responsible personnel noted and implementation dates:

Page 1
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Newburyport Public Schools
Administration Office - 161 Church Street - Newburyport, MA 01887

Section 504 Accommodation Plan

Effective date: Review date:
Presentation accommodations:

Other Accommodations

Signature of Parent, Guardian, or Student (if 18 years or older) Date

Signature of Principal or Designee Date

If the parent(s), guardian(s), or student (if 18 years or older) disagrees with the identification of the student's
disability, the evaluative data, or the accommodations to be provided, a grievance may be filed in conformance with
the District's Grievance Procedure.

Page 2




Appendix F: Section 504 Determination of Non-Eligibility Letter

Newburyport Public Schools
Section 504
Determination of Non-Eligibility

[Date]

[Parent/Guardian Name]
[Parent/Guardian address]

Re: [Student’s Name]

Dear Mr./Ms./Mrs. ,

As you are aware, on [insert date], we met to discuss your child’s eligibility for services under
Section 504 of the Rehabilitation Act of 1973 (Section 504). Based on the materials considered
and information presented at this meeting, the Section 504 Team (Team), which included you,
was in agreement [if they did not agree, simply state “the Section 504 Team (Team)
determined] that your child is not a qualified individual with a disability under Section 504, and,
accordingly, does not require a 504 Accommodation Plan at this time. Because your child is not
eligible for services under Section 504, he/she is no longer entitled to a Section 504 Plan and
his/her previous Section 504 plan will no longer be implemented. If you have any additional
documentation that may cause the Team to reconsider this determination, please provide that
information to me as soon as possible.

If you do not agree with this decision and would like the Team to reconsider its determination,
you may notify the building level Section 504 Coordinator, so that the Team may reconvene to

discuss your concerns. Written requests for reconsideration may be sent to:

[Insert School-Based Section 504 Coordinator contact information]

Enclosed with this letter, please find a copy of Newburyport Public Schools’ Notice of
Parents/guardians’/Guardians’ and Student’s Rights, which detail the procedural safeguards
under Section 504.

Should you have any questions or concerns, or you would like to schedule a meeting, please feel
free to call me at [insert phone #].

Sincerely,

Building Level Section 504 Coordinator

Enclosure
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Appendix G: ISSP Template

Please complete this form for each student on an ISSP. Please “Save As” a unique
file name using the student’s last name and first initial.

Effective Date: Review Date:

| Student Information

Name: School:

LASID #: Grade:

DOB: Primary Language:

Reason for ISSP: MCAS IST 504 exit No SPED

Testing Data

Please list evaluation data that is evidence for this ISSP. (MCAS, DIBELS, STAR360, etc.)

Student Profile

Student Strengths:

Student Weaknesses:

Parent/Guardian Notification Date: email phone
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Notes:

Instructional Supports, Interventions and Accommodations

ELA/Reading Support (in school)
ELA/Reading Support (after school)

ELA/Reading Support (summer School)
Mathematics Support (in school)
Mathematics Support (after school)
Mathematics Support (summer school)
Home-School Packets
Peer Tutoring

Please list any other accommodations currently in place.

| Student Goals

List goals for this ISSP plan and the actions that demonstrate progress toward the goals.
GOAL #1 :

Action Steps:

GOAL #2 :

Action Steps:

GOAL #3 :

Action Steps:
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Appendix H: Screening Report

Student Name:

Date of Screening:
Screening Material Used:
Reading Specialist:

Referred By:

Newburyport Public Schools
Screening Report

Grade Level: Book Level:
Areas of concern Comments
Fluency []
Comprehension []
Decoding []
Recommendation and Comments:
Sincerely,

Reading Specialist
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Appendix I: Reading Intervention Services Report

Newburyport Public Schools
Reading Intervention Services Report

Student Name: Date:
Grade: School:
Reading Specialist:

Services Received:

Has made Continues to need improvement
improvement
Vocabulary development [] []
Reading Fluency [] []
Phonics/skills Decoding ] ]
Comprehension ] ]
Written Language [] []

Your child is having difficulty reading. We have been working specifically on the following skills:

Progress/Recommendations/Comments:

During the day of the upcoming Parent/Teacher Conference, | will be available at your child’s school
from:

| look forward to meeting you and discussing your child’s progress in reading more fully.

Sincerely,
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Appendix J: EPP Form
Student:

Current Grade:

Does the student have an IEP?
Does the student have a 504 Plan?

This EPP is for: ELA
Date EPP Created:

Yes
Yes

SASID:
Expected YOG:
No
No
Math

Date EPP Reviewed:

MCAS Exam

MCAS Test Taken: Test Data (detailed score report attached)

Test Date Taken Result (circle)

ELA (Grade 10) Advanced Needs Improvement
Proficient Failing

Math (Grade 10) Advanced Needs Improvement
Proficient Failing

STE Advanced Needs Improvement
Proficient Failing

English & Math Courses

Courses Taken: See attached transcript for courses & results

Courses to Be Taken:

Course Grade To Teacher LC Teacher & Other Support
Be Taken Personnel (as appropriate)

English 11*

English 12*

Algebra II*

4th Math Course

* To meet proficiency requirements the student must take and pass course(s)

Student Strengths & Challenges (check the appropriate box for each item)

Strengt
h

Challenge

Comments

Study Skills

Note Taking

Test Preparation

Daily Preparation
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Communication
(w/teacher, of needs,
etc.)

Organization

Time Management

Focus/Attention

Other (list)

Suggested Additional Support Activities/Programs (check all that apply):

Extra Help w/Teacher Tutoring
Study Group
MCAS Academic Support Program for... ELA Math

Other (identify)

Progress (to be completed at progress meeting)

MCAS

Test Date Taken Result (circle)
MCAS Retest Pass Fail
MCAS Retest Pass Fail
MCAS Retest Pass Fail
MCAS Retest Pass Fail
Courses

Course Grade Taken Result (circle)
English 11* Pass Fail
English 12* Pass Fail
Algebra II* Pass Fail
4th Math Course Pass Fail

* To meet proficiency requirements the student must take and pass course(s)

Proficiency Assessment (Optional)

Assessment Taken Date Taken Result
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EPP Completion Verification Section

This student completed all requirements of his/her plan? Yes No
Date Completed:

Completion of the EPP is verified by the signatures below:

Student

Parent/Guardian

Guidance Counselor

Principal

Appendix K: EPP Teacher Input Form

Newburyport Public Schools
EPP Teacher Input Form

Student: Grade:
Course/Level: Teacher:

This student is working to achieve the standard of Proficiency on the MCAS ELA / Mathematics (circle
one). Your input is requested to help identify this student’s strengths and weaknesses, as witnessed in
your classroom last year. Please check the appropriate column for each skill listed and feel free to add
any additional comments regarding your observations of this student. The feedback you provide will
be valuable in assisting the student as he/she works towards completing this graduation requirement.

Strength Challenge

Study Skills

Note Taking

Test Preparation

Daily Preparation

Communication (with
teacher, of needs, etc.)

Organization

Time Management
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Focus/Attention

Other (list)

Additional comments:

Signature Date
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Appendix L: IST Plan
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