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LEARNING LOGS record knowledge about a given subject. In fact, you should write a 
Learning Log anytime you do not take Cornell Notes in a class. It will serve as a written record and 
summary of what you are thinking and learning. As you are looking through your class notes each 
night, if you notice you did not take Cornell Notes in class that day, you should write a Learning Log. 
This will ensure that you continue to develop the habit of daily reflecting and writing about your 
learning. 
  
DIRECTIONS: A Learning Log must be at least 5+ sentences in length. Use the questions below and 
the template on the following pages as a guide for writing your Learning Logs and/or Cornell Notes 
summaries. 
  
LEARNING LOGS and CORNELL NOTES SUMMARY QUESTIONS 

1.​ Do: What did I do in class today? 
a.​ “We read a story about. . .” 
b.​ “We did a lab in which. . .” 
c.​ “We wrote about. . .” 
d.​ “We worked on an essay. . .” 
e.​ “We had a discussion on. . .” 
f.​ “We watched a video about. . .” 
g.​ “We took notes on. . .” 
h.​ “We read a chapter on ________ and completed our workbook on________.” 

2.​ Goal: What was the learning goal of today’s lesson? 
a.​ “The goal of today’s lesson. . .” 
b.​ “The purpose of today’s lessons. . .” 

3.​ Learn: What did I specifically learn in class today? 
a.​ “I learned about. . .” 
b.​ “I learned that. . .” 

4.​ Connect/Significance: How does today’s learning connect to what I have learned before? 
How do today’s ideas connect with other ideas I have learned about? What is the 
significance of what I learned today? How does this connect to other texts, my life, the 
world, etc.? 

a.​  “This relates to. . .” 
b.​ “Today’s lesson on _________ is connected to __________ because. . .” 
c.​ “This helps me better understand. . .” 
d.​ “This is important because. . .” 

5.​ Question: “What do I still have questions about?” 
a.​ “I was wondering. . .” 
b.​ “I still don’t get. . .” 
c.​ “I still have questions about. . .” 
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HOW TO CREATE A LEARNING LOG 
A learning log is different from a journal entry in that it is related to the subject at hand. In 
journals you are usually asked to write about what happened in your life. In a learning log, you 
are asked either to take what you have been learning in class and reflect on it in some way or 
relate something out of class to what your have been learning in class. By making personal 
connections with the subject matter, meaningful learning will occur. Learning logs can be used 
in conjunction with note-taking. 
 
 
Basic Learning Logs 
Questions 

●​ What did you do in class today? 
●​ What did you learn? 
●​ What did you find interesting? 
●​ What questions do you have about what you learned? 

Analyzing a New Idea ●​ What were the main ideas? 
●​ What did you understand best? 
●​ What questions do you still have about this information?  
●​ How will you find more information?  
●​ How does this idea relate to what you have already 

learned in class?​ ​ ​  

Quick Writes Write non-stop for two to five minutes on a specific topic 
that you are studying. The purpose of focused writing is for 
you to find out what you know about a topic, to explore new 
ideas, and to find out what you need to learn about a topic. 

“Showing” Vocabulary or  
a New Concept 

Memorized vocabulary words are too soon forgotten. New 
words that you make your own are not. This is an excellent 
way to help build your vocabulary.  

1.​ As you read, copy down an unfamiliar word and the 
sentence you found it in.  

2.​ Look the word up in the dictionary. Write the 
definition down. If you are unsure of the definition, 
ask the teacher or another student.  

3.​ Write a paragraph that shows the meaning of the 
word without telling the definition. 

Student Written Essay  
Exam Questions 

Good answers to essay questions depend in part on a clear 
understanding of the meanings of keywords in the direction 
such as summarize, evaluate, contrast, justify, etc. If a 
student is asked to compare two characteristics in a novel 
and she describes them instead, she is not answering the 
question--even if she demonstrated an in-depth 
understanding of the two characters in her answer.  

3 



 

Writing your own essay questions for the purpose of 
studying for an exam helps you not only to study, but 
teaches you how to respond to key directive words as well.  

1.​ Write an exam question that uses a directive word.  
2.​ Next, respond in writing to your own question. 

Writing about the News Part of what makes one literate is being aware of what is 
happening in the world. Choose an event unfolding in the 
media that is related to what is being studied in class.  

1.​ Describe the event in detail.  
2.​ What classroom topic does the event relate to and 

why?  
3.​ What are your personal feelings about the event?  
4.​ Why does this event interest you?  
5.​ What do you predict will be the outcome of this 

event? Why? 

Life Application Apply the concepts you learned in class today to your life. 
How do they affect your everyday being? What would 
happen if they suddenly changed or ceased to exist? 
Example topics might be: gravity, democracy, a written 
language, multiplication, the calculator and so on. 

Creative Solutions You can be creative. Take a real-world problem that relates 
to what is being studied in class. (e.g. air pollution, global 
warming, trash) and come up with creative solutions for this 
problem. Real solutions have often arisen from activities 
such as this one. 
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Learning Log 
Summary Writing Template 

  

Today we/In this lesson we_______________________________________________________________________ 
                                       ​(What did I do in class today?) 

  

_____________________________________________________________________________________________ 

  

in order to_____________________________________________________________________________________ 
                                                   (know, learn, comprehend, analyze, apply, synthesize, evaluate, etc. What was I supposed to learn or be able to 

do?) 

  

_____________________________________________________________________________________________ 

  

I learned that__________________________________________________________________________________ 
                               ​ (What do I know or know how to do that I didn’t know before today?) 

  

_____________________________________________________________________________________________ 
(Write 2-4 sentences that state, explain, and give details about the most important and interesting information I learned today.) 

  

_____________________________________________________________________________________________ 

  

_____________________________________________________________________________________________ 

  

_____________________________________________________________________________________________ 

  

This is significant because________________________________________________________________________ 
                                                                                                                                        (Why is this important?) 

  

_____________________________________________________________________________________________ 
(Explain the importance of this information and how this helped me better understand the main idea of the lesson.) 

  

_____________________________________________________________________________________________ 

  

The idea(s) in today’s lesson are connected to________________________________________________________ 

  

_____________________________________________________________________________________________ 
(What connections did I make to previous ideas/lessons in this class or another class? To my life? To the world?) 

  

_____________________________________________________________________________________________ 

  

I am (still unsure about/wondering/curious about) ___________________________________________________________ 
                                                                                                                           (What do I still have questions about? What do I still not understand?) 

  

_____________________________________________________________________________________________ 

  

and can find out more information by______________________________________________________________ 

5 



 

Weekly Learning Log 

 

Name________________________________________________________________ Period______ 

Week of ___________________________________ to ____________________________________ 

English/Language Arts My Favorite Activity 

Mathematics My Favorite Activity 

Social Studies My Favorite Activity 

Science My Favorite Activity 

Foreign Language My Favorite Activity 

AVID My Favorite Activity 
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One Pager 
Purpose:  A “one-pager” is a single-page response to an assigned reading (poem, novel, 
chapter, or essay). It is designed to promote thoughtful appreciation and understanding of the 
text. It allows you to create your own representation of the text and your understanding of it. It 
should be creative and experimental and is a way to respond imaginatively and honestly. It 
connects the verbal to the visual and connects your thoughts to the text. The more creative you 
allow yourself to be, the more you will get out of the reading assignment. When a one-pager is 
completed, anyone who looks at it will gain an instant interpretation of how you understood the 
text. 
 
Directions: 

1.​ Write the title of the text (use quotation marks or italics/underline, depending on the 
genre) and the author’s name creatively on the front of the paper. 

a.​ Don’t put your name on the front. 
b.​ Your name goes on the back, along with the date and your period number. 

 
2.​ Pull out two quotations and write them on the page. Be sure to include quotation marks.  

a.​ When you are required to copy passages from the text, copy them onto the 
paper exactly as they appear in the text.  

b.​ Use quotation marks and put the page number in parentheses at the end of the 
quote. The passages must be at least three sentences long.  

c.​ Don’t omit any part of the sentences or use ellipsis. 
 

3.​ Draw a cluster or web around an important thought, feeling, or image you had while 
reading. Create the cluster so that it artistically symbolizes whatever you choose to cluster.  

 
4.​ Make a personal statement about what you have read. When you are required to write a 

paragraph of your own, it must have at least seven meaningful, thoughtful, 
well-constructed sentences. Begin it with “I believe. . .”  The example below is from The 
Bean Trees by Barbara Kingsolver.  

 
I believe that there is much more good in this world than there is evil. One 
place it can be found almost anytime is in young children. They do not wish 
to cause pain and loss. They will give you their heart and soul whether or 
not you love them back. They have no prejudice against you for what you 
do. Without children, we would not know about unconditional love. We 
must cherish them. 

 
5.​ Ask two meaningful questions and answer them. Use Under-the-Surface type questions. 

Focus on “Why” or “How” questions. 
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6.​ Now comes the fun part! Create visual images that relate to the reading.  
a.​ You may draw them (use colored pencils and/or markers, but sketch in pencil 

first), cut them out of magazines, or use computer-generated images.  
b.​ You can add other materials as well (fabric, stickers, ribbon, wrapping paper, etc). 
c.​ Use colored pencils and black or colored ink. 
d.​ You may use small-tipped colored markers and crayons. 

 
7.​ The pictures or symbols that you get from other sources must become your own.  

a.​ In other words, you would not simply print out a picture from clip-art or cut out a 
picture from a magazine and end there; that is someone else’s art.  

b.​ You would combine it in an original way with other images to make it your own, 
and, of course, relate to the reading. 

 
8.​ All writing is to be done neatly in blue or black ink or typed. 

 
9.​ The images and writing should cover the entire page. Very little background area should 

show! The one-pager should be colorful and neat. No scribbles to fill in the background.  
Appearance counts! 

 
10.​What to watch out for: 

a.​ Don’t just summarize the text. 
b.​ Be sure to use unlined, blank, white 8½” x 11” paper. 
c.​ Don’t think a half-page will do. 
d.​ Make it a full page, rich with writing, images, and color. 
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AVID Tutorial Request Form (TRF) 
Pre-work Inquiry (Before the Tutorial) 

Subject   
 
Standard/Essential Question 

Name 

AVID Period 

Date of Tutorial 

Pre-work Inquiry 
 

/12 

Resources 
 

     /1 

Collaborative 
Inquiry 

/2 

Note-taking 
 

/3 

Reflection 
 

/7 

Total 
 

/25 
Initial/Original Question                                                                                                                  Source, page # & problem # 
 
 
 

Key academic vocabulary/definition associated with topic/question 

1. 

2. 

What I know about my question 

1. 

2. 

Critical thinking about my initial question 
 
 
 
 
 
 
 
 
 
 
 
 
 

Identify general process and steps 

Question from Point of Confusion (POC) 
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Reflection (In Class—After the Tutorial) 
 
My point of confusion is based on a focus area from my Tutorial Analysis Grade 
Reflection             ❑ Yes        ❑ No 
 
I was a student presenter during tutorial today                      ❑ Yes        ❑ No 
 
In the space below, elaborate on the following questions as you reflect on the tutorial 
process: What was your/ the point of confusion? What did you learn about the point of 
confusion? When/how did you gain a new/ greater understanding about the point of 
confusion? How does this new learning connect to previous learning/ experiences, 
yourself and/or the world? What did you find meaningful about the tutorial session?   
 

 /7 
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AVID Tutorial Request Form (TRF) 
Pre-work Inquiry (Before the Tutorial) 

Subject  Think Aloud 
 
Standard/Essential Question 

Name 
AVID Period 
Date of Tutorial 

Pre-work Inquiry 
/12 

Resources 
     /1 

Collaborative Inquiry 
/2 

Note-taking 
/3 

Reflection 
/7 

Total 
/25 

Initial/Original Question                                                                                               Source, page # & problem #  
                                                                (directly from book, quiz/test, notes, etc.) 
 
As I review my resources--textbook, notes, workbook, quz/test--what is something I 
don’t understand? How can I simplify and explain the question in my own words? 

Key academic vocabulary/definition associated with topic/question 
What are the key academic vocabulary words that I need to understand? 
What are  definitions from my book or notes?         
Can I define them in my  own words?           

What I know about my question 
What do I know about my initial question? What concept does this remind me of?  
How can I organize the information? Can I connect this concept to prior knowledge 
from this content area or another subject? Can I make a prediction with a reasonable 
answer? 

Critical thinking about my initial question 
●​ What can I show about my question? 
●​ What do the textbook or notes say about this 

topic? 
●​ How do I plan to approach this question; what 

strategies should use? 
●​ Can I work backwards? 
●​ From my initial question, what do I know and 

what can I show? 
●​ Have I done a similar problem/question and 

what steps did I take to solve it? 
●​ Can I break down the question into smaller parts, 

and if so, what would they be? 
●​ Is there a reliable website that can support me 

in my learning? 

Identify general process and steps 
●​ What are the steps to what I 

know? 
●​ What can I show that can 

apply to a similar problem? 

Question from Point of Confusion (POC) 
This is the tutorial question. Using academic vocabulary, create a question based on 
your point of confusion. 
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Student Presenter Instructions 
EQ: What does the student presenter do during the tutorial session? 
Directions: 

●​ Before you go to the board to write your tutorial question, take out the Cornell notes, text, 
worksheet, or other resources you will need. 

●​ Write your name, initial question, point of confusion, and your notes from your pre-work on 
the board before giving your 30 second speech. Black marker for pre-work and a second color 
for everything else. 

●​ Refer/ read through the pre-work completed on your TRF as you give your 30 second speech 
before your group members begin asking you questions. 

 
The 30 Second Speech- Beginning my question 

 

Step Picture Description of what you are doing May sound like . . . 

1 
 

Read your initial question and where it 
comes from. 

“ My initial question 
is . . .” 

2  Share your relevant pre-work. Tell your 
group what you know about your 
question including vocabulary and 
relevant notes. Tell your group what you 
have tried so far, leading to your POC. 

“ I know . . .” 
“I tried,,,” 

3 POC 

Share your Point of Confusion (POC). 
What exactly don’t you understand 
(content) or know how to do (process). . 
. where did you get stuck? 

“ What I don’t 
understand is . . .”   or 
“My POC is. . .” 

4  Ask your group members to begin the 
inquiry (questioning) process. 

“ What questions 
can you ask to help 
me?” 

 

The 30 Second Wrap-up- End of my question 
 

5 
 

Explain to your group what exactly you 
learned. What do you know now?  

“What I know now 
is. . .” 
“When I have a 
problem like this, I 
need to. . .” 

6 
 

Tell your group what helped you to 
move beyond your POC. . . to 
understand what you did not know. 

“The thing that 
helped me better 
understand was 
when. . .” 
My Ah-ha moment 
was when. . .” 
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Group Member Instructions 
EQ: What do group members do before, during, and after the tutorial session? 
 
Directions: 
➢​ As the student presenter goes to write their question on the board, each member should 

copy it onto their notes and take out any notes that might help the presenter. 
➢​ Listen carefully to the student presenter as they give their 60 second speech. Be sure you 

understand their POC. 
➢​ Ask questions to help unlock the student presenter’s thinking. Refer to sample questions. 
➢​ Take three column notes on your paper for each presenter. 
➢​ You must actively participate in the inquiry process to earn full participation points. 

 
Sample Questions for Helping 

Here are some questions you might find helpful as you assist the student presenter. Ask them 
thoughtfully. 
 

Beginning Keep it going Wrap it up 

●​ What do your notes say? 
●​ What do you need help 

with? 
●​ What have you already 

tried? 
●​ Is there a formula you 

need to use? 
●​ What do you know about 

your question? 
●​ What is the question 

asking you to do? 
●​ What are you vocabulary 

words and how do they 
help you think about the 
answer? 

●​ Can you draw a picture, 
graph, or organizer to 
help organize your 
thinking? 

●​ What is the relationship 
between __________ 
and _____________? 

●​ What would happen if..? 
●​ Explain in your own 

words. . .. 
●​ What would be the next 

step? 

●​ How do you know you 
are correct? 

●​ Can you explain the 
steps used to arrive at the 
solution? 

●​ How can you check your 
answer? 

●​ Do you want to try 
another problem to check 
that you got it? 

●​ Summarize __________ 
in your own words. 

●​ What was your “aha” 
moment? 
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Tutorial Reflection Prompts 

1 
 

●​ ________________ point of confusion was ___________________________. 
●​ ________________ didn’t understand ________________________________. 
●​ ________________ was confused about ______________________________. 

 

2 
 

●​ I/he/she learned that ____________________________________________. 
●​ What I/ they know now is _________________________________________. 
●​ The steps for______ are as follows. First you________. Then you ______. 
●​ In order_________________ you have to _____________________________. 

 

3 
 

●​ The specific thing that helped me/ them understand my/ their POC was 
when __________________________________________________. 

●​ I/They finally understood my/their question when ___________________. 
●​ My/Their a-ha moment came when _________________________________. 

 

4 
 

●​ What I learned connects to ________________________________________. 
●​ I can relate to this information because ___________________________. 
●​ Knowing this helps me to better understand_________ because _______. 
●​ This question reminds me of ____________ because _________________. 
●​ Knowing this/knowing how to do this is important because it helps me 

better understand ________________________________________________. 
●​ I can use what I learned today to __________________________________. 
●​ ___________________ reminds me of ________________________________. 
●​ You can see examples of _______ in the world, like when _____________. 
●​ I noticed that ____________________________________________________. 
●​ It was interesting how ____________________________________________. 
●​ What I learned can help me in my _____ class because _______________. 

 

5 
 

●​ I found ____________ most meaningful because _____________________. 
●​ I found meaning when __________________  said _____________________ 

because_________________________________________________________.  
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SOCRATIC SEMINAR GUIDELINES 
 
Purpose 
The purpose of a Socratic Seminar is to achieve a deeper understanding about the ideas and 
values in a text. In the Seminar, participants systematically question and examine issues and 
principles related to a particular content, and articulate different points-of-view. The group 
conversation assists participants in constructing meaning through disciplined analysis, 
interpretation, listening, and participation. 
 
Goals  
➢​ To engage in dialogue, not debate, about abstract concepts  
➢​ To be able to disagree politely with one another  
➢​ To reason collectively and build on each other's ideas  
➢​ To refine your abstract thinking and logical reasoning  
➢​ To analyze a group discussion  

 
Ground Rules 
★​ Speak so that all can hear you. 
★​ Listen closely. 
★​ Speak without raising hands. 
★​ Refer to the text. 
★​ Talk to each other, not just to the leader. 
★​ Ask for clarification. Don’t stay confused. 
★​ Invite and allow others to speak. 
★​ Consider all viewpoints and ideas. 
★​ Know that you are responsible for the quality of 

the seminar. 
 
Some Definitions  
❖​ Dialogue: an exchange of ideas in which there is no intention to reach a decision. 
❖​ Discussion: an exchange of ideas in which there is an intention to reach a decision or 

conclusion. 
❖​ Debate: an interplay wherein one idea is proved correct and all opposing viewpoints are 

undermined. 
❖​ Degrade: an attack on another individual or concept through insult or challenge. This is 

something that we want to avoid.  
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Before the  Socratic Seminar 
 

1.​ Read and prepare your text using a critical reading process. 
2.​ Make sure you understand your purpose for reading. Follow the teacher’s reading prompt, 

if provided. 
3.​ Pre-read by previewing the text and determining how it is structured, thinking about 

any background information you already know or you discussed in class, and noticing the 
questions you have before you read. 

4.​ Interact with the text by reading it closely. This includes: 
a.​ Marking the text: 

i.​ Number the paragraphs. 
ii.​ Circle key terms. 
iii.​ Underline important parts of the text that are connected to your purpose 

for reading. 
b.​ Making annotations and/or taking notes: 

i.​ Write in the margins or use sticky notes to record your 
notes/questions/comments/thoughts. 

ii.​ Use Cornell Notes, a dialectical journal, or some other form of note-taking 
to keep track of your thoughts, paying close attention to paragraph 
numbers, page numbers, etc. You want to easily reference the text. 

5.​ Extend beyond the text by writing several open-ended, higher-level questions that have 
no single right answer and will encourage discussion. Areas to consider for questions: 

a.​ Ask “why? about the author’s choices in text, about a character’s motivation, 
about a situation described in the text, etc. 

b.​ Ask about viewpoint or perspectives (realist, optimist, pessimist, etc.) 
c.​ Examine the title, the tone of the text, or connect to current issues, themes, etc. 
d.​ Ask “If the author were alive today, how would s/he feel about. . .? 
e.​ Ask questions that explore your own interpretation of the reading. 
f.​ Ask about the importance of the text. “So what. . .?” “What does it matter that. . 

.?” “What does it mean that. . .?” 
 

During the Seminar 
 
Use all of your close reading to participate in a discussion that helps you understand the text at 
a deeper level. Be ready to discuss the text like the scholar you are! 

1.​ Be prepared to participate and ask good questions. The quality of the seminar is 
diminished when participants speak without preparation.  

2.​ Show respect for differing ideas, thoughts, and values—no put-downs or sarcasm.  
3.​ Allow each speaker enough time to begin and finish his or her thoughts—don’t 

interrupt. 
4.​ Involve others in the discussion, and ask others to elaborate on their responses (use 

“Academic Language Scripts”). 
5.​ Build on what others say: ask questions to probe deeper, clarify, paraphrase and add, 

synthesize a variety of different views in your own summary. Examples:  
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a.​ Ask questions to probe deeper: “Juan makes me think of another point: why 
would the author include. . .?” or “Sonya, what makes you think that the author 
meant. . .?” 

b.​ Clarify: “I think what Stephanie is trying to say is. . .” or “I’m not sure I understand 
what you are saying, Jeff. What is. . .” 

c.​ Paraphrase and add: “Lupe said that. . .I agree with her and also think. . .” 
d.​ Synthesize: “Based on the ideas from Tim, Shanequia, and Maya, it seems like we all 

think that the author is. . .” 
6.​ Use your best active listening skills: nod, make eye contact, lean forward, provide 

feedback, and listen carefully to others.  
7.​ Participate openly and keep your mind open to new ideas and possibilities.  
8.​ Refer to the text often, and give evidence and examples to support your response. 

Example: “The author has clearly stated in line 22 that. . .” 
9.​ Discuss the ideas of the text, not each other’s opinions or personal experiences.  
10.​ Take notes about important points you want to remember or new questions you want 

to ask.  
 

After the Seminar  
 
Think about what you’ve learned as a result of participating in the Socratic seminar.  

1.​ Summarize: Use writing to think about and summarize the content of the seminar, 
especially to capture new understandings of the text. Examples of summary 
questions/prompts:  

a.​ Based on this seminar, what are the most important points about this text? 
b.​ How does my understanding of the text connect to other things I’m learning? 
c.​ What major ideas do I better understand about this text after the seminar? 
d.​ There are three main ideas I’m taking away from this seminar. . . 

2.​ Reflect: Use writing to think about and reflect on the process of the seminar—both your 
contribution and the group's process. Examples of reflection questions/prompts:  

a.​ How did I contribute to this discussion—what did I add to it? 
b.​ What questions do I now have as a result of this seminar? 
c.​ Who helped move the dialogue forward? How?  
d.​ At what point did the seminar lapse into debate/discussion rather than dialogue? 

How did the group handle this?  
e.​ Did anyone dominate the conversation? How did the group handle this?  
f.​ What would I like to do differently as a participant the next time I am in a 

seminar?  
3.​ Set Goals: Be prepared to set goals for improvement in the next seminar. Examples of 

goal-setting questions/prompts:  
a.​ What will I do differently to make the next seminar better?  
b.​ Two things I will do in the next seminar to be a more active listener. . . 
c.​ To be better prepared for the seminar, I will do ___________________ with 

the text. 
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Academic Language Scripts 
 

Requesting Assistance 

●​ Could you please help me? 

●​ I’m having trouble with this. Would you mind  

helping me? 

●​ Could you please show me how to do this..., 

write this..., draw this..., pronounce this..., solve 

this? 

Interrupting 

●​ Excuse me, but... (I don’t understand.) 

●​ Sorry for interrupting, but...(I missed what you 

said.) 

●​ May I interrupt for a moment? 

●​ May I add something here? 

Asking for Clarification 

●​ Could you repeat that? 

●​ Could you give me an example of that? 

●​ I have a question about that: . . .? 

●​ Could you please explain what ________ 

means? 

●​ Would you mind repeating that? 

●​ I’m not sure I understood that. Could you 

please give us another example? 

●​ So, do you mean...? 

Disagreeing 

●​ I don’t really agree with you because... 

●​ I see it another way. I think…  

●​ My idea is slightly different from yours. I believe 

that...I think that... 

●​ I have a different answer than you... 

Probing for Higher Level Thinking 

●​ What examples do you have of . . .? 

●​ Where in the text can we find…? 

●​ I understand . . ., but I wonder about.... 

●​ How does this idea connect to . . .? 

●​ If _______ is true, then . . .? 

●​ What would happen if . . .? 

●​ Do you agree or disagree with his/her 

statement? Why? 

●​ What is another way to look at it? 

●​ How are ____ and _____ similar? 

●​ Why is ____ important? 

●​ How do you know that? Can you give an 

example? 

●​ Is there another way to look at this? 

Building on What Others Say 

●​ I agree with what...said because. . . 

●​ You bring up an interesting point, and I also 

think... 

●​ That’s an interesting idea. I wonder...? I 

think...Do you think...? 

●​ I thought about that also, and I’m wondering 

why...? 

●​ I hadn’t thought of that before. You make me 

wonder  if...? Do you think...? 

●​ ___________said that...I agree and also think... 

●​ Based on the ideas from _____, _______, and 

______,  it seems like we all think that….” 

●​ That’s an excellent point, and I would add… 

Expressing an Opinion 

●​ I think/believe/predict/imagine that... 

●​ In my opinion... 

●​ It seems to me that... 

●​ Not everyone will agree with me, but... 

 

Soliciting a Response 

●​ Do you agree? 

●​ _____ (name), what do you think? 

●​ Can someone else ask a question or offer an 

opinion? 

●​ _____ (name), what did you understand from 

that answer? 

Offering a Suggestion 

●​ Maybe you/we could... 

●​ Here’s something you/we might try. 

●​ What if you/we... 

 

 
18 



 

Developing Opening, Guiding, and Closing Questions  

Seminar participants and leaders can use the ideas below to help develop questions appropriate 
to key stages of the Socratic seminar.  Opening questions should get the seminar off to a start; 
guiding questions should help to examine deeper meanings in the text and to adjust the seminar if 
it is getting off track; and closing questions should help the group bring the seminar to a close, 
though not necessarily to a conclusion. Use the template on the following page to record 
questions in preparation for the seminar. 
  
 
Description  Opening Questions 

●​ Stem from context 
●​ Direct participants into the 

text 
●​ Elicit more than one-word 

responses 
●​ Are generally concrete 

questions 
 

●​ What does this text ask us to do? 
●​ What is the theme of the reading? 
●​ What significance is this to ______? 
●​ What are the assumptions of this text? 
●​ Could the two main characters have switched places? Why 

or why not? 
●​ What might be some other good titles? 
●​ Is it better to be ________ or ___________? 
●​ In recent times, what well-known people are like________? 

 Guiding Questions 

●​ Move participants deeper into 
the text and to examine the 
content of the text 

●​ Help participants examine 
their own thinking and 
encourage revision of  ideas 

●​ Help participants examine the 
seminar dynamics to keep 
it/get it on the right track 

●​ May ask for the interpretation 
of a specific line or passage; 
often “how” or “why” 
questions 

●​ May ask for clarification 
●​ May probe for assumptions, 

reasons, other interpretations, 
etc. 

●​ Generally move the discussion 
into the abstract 

  

●​ What other ideas have we learned about that might help 
us understand this text? 

●​ Why does the main character think ________? 
●​ How do you support that position from the text? 
●​ How does this idea connect to _________? 
●​ If _______ is true, then _____________? 
●​ Can you define what you mean by ______? 
●​ Why do you say that? 
●​ What do we already know about______? 
●​ How can you verify or disprove that assumption? 
●​ What would happen if________? 
●​ Do you agree or disagree with his/her statement?  Why? 
●​ What would be an example of _______? 
●​ What is another way to look at it? 
●​ How are your thoughts now different from your initial 

ideas? 
●​ What would you say to someone who said ________? 
●​ How are ____ and _____ similar? 
●​ Why is ____ important? 
●​ How can we move from debate back to dialogue? 
●​ Who has another perspective to offer that will help us 

re-energize the conversation? 

 Closing Questions 

●​ Establish relevance 
●​ Connect to the real world 
●​ Relate to the lives of the 

participants 
●​ Are generally abstract 

●​ What can we do with our understanding of this text? 
●​ If you were writing this work, what would the ending be? 
●​ How does this idea connect to _________? 
●​ Explain the consequences of the ideas in the text. 
●​ Predict/justify future developments. 
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PHILOSOPHICAL CHAIRS  

 
 
With a similar format to that of a debate, Philosophical Chairs is less about competition and more 
about students providing their perspective on an issue and supporting it with academic language.   
 
It is a structured form of academic discourse which relies on a 
prompt as the foundation for discussion and informal debate. 
This strategy is full of inquiry and is built on a prompt to which 
contradictory positions exist. Participants address these 
positions through deep academic discourse in a structured, 
formal process. 
  
Students will develop inquiry, oral language, and argumentative 
skill through participation in an informed debate on a 
controversial issue, while considering various viewpoints.  
  
Directions: 

1.​ Review the rules of engagement for Philosophical Chairs. 
2.​ Introduce the central statement that will be discussed and define all of the relevant terms 
3.​ Have students brainstorm and record as many arguments as possible for and against the 

statement, and then summarize their current personal position on the statement. 
4.​ To begin the activity, designate one side of the room as the agree side and the other as the 

disagree side.  
5.​ Instruct students to move to the side that best represent their perspective, and have each 

side face the other. 
6.​ Starting with the agree side, alternate between the two sides as students debate the merit 

of the statement in a structured manner,  The debate should move in an orderly, structured 
manner, back and forth between the two sides. 

7.​ Each student should summarize the previous speaker’s argument before providing a 
reason supporting their perspective, clarifying a previously mentioned statement, if 
directing a question at their opposition (can be answered or ignored).  

8.​ Encourage students to switch sides should they change their mind about the prompt. 
9.​ The final step of Philosophical Chairs is to debrief and reflect upon the process.  
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PHILOSOPHICAL CHAIRS 

 
 

 
Discussion Norms 

●​ One person speaks at a time; 
●​ Look at the speaker and use body language that shows you’re listening; 
●​ Restate what the person before you said; 
●​ Let three people on your side speak after you before you speak again; and 
●​ Gently and quietly remind others if they’re not following the norms. 

 
Rules of Engagement 
★​ Read the material for the debate and the opening statement carefully; be sure you 

understand 
★​ Listen to the person who is speaking 
★​ Understand the person’s point of view 
★​ Contribute your own thoughts, offering your reasons as succinctly as possible 
★​ Respond to statements only, not to the personality of the person giving it 
★​ Change your mind about the statement as new information or reasoning is 

presented 
★​ Move to the opposite side or to the undecided chairs as your thinking grows and 

changes 
★​ Support the Mediator in maintaining order and helping the discussion to progress 
★​ Reflect on the experience via the closing activity or assignment ​

 ​ ​ ​ ​ ​ ​  
Reflection Questions 
❖​ What was the most frustrating portion of the exercise? 
❖​ What was the most successful portion of the exercise? 
❖​ What was said that caused you to change your seat, or what was said that caused 

you not to change your seat? 
❖​ What conclusions can you draw about how you form your beliefs? 
❖​ What conclusion can you draw about the nature of forming beliefs as it might relate 

to this activity? 
 
 ​ ​ ​  
 
​ ​ ​ ​ ​  ​ ​ ​ ​  
​ ​ ​  
​ ​  
​ ​ ​  ​ ​ ​ ​  
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Levels of the Inquiry Process 
The inquiry process provides students with the opportunity to become independent thinkers who master 
their own learning through the practice of asking and responding to higher-level questions. This inquiry 
process happens during Steps 5 and 6 of the tutorial. The questioning process for each student presenter 
should begin with Level 1 questions to create a foundation to prior knowledge, transition to Level 2 
questions to make connections with the information gathered, and conclude with Level 3 questions to 
apply the new knowledge. See sample questions below. 
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Costa’s Levels of Thinking and Questioning 

Math 

LEVEL 1 
 
What information is provided? 
 
What are you being asked  
to find? 
 
What does ________ 
mean? 
 
What is the formula for . . . ? 
 
List the . . .  
 
Name the . . .  
 
Where did . . .? 
 
What is . . . ? 
 
When did . . . ? 
 
Explain the concept of  
 
Give an example of  
 
Describe in your own words  
what _______ means. 
 
What mathematical 
concepts does this problem 
connect to?  
 
Draw a diagram of . . .  
 
Illustrate how ______ works. 

LEVEL 2 
 
What additional information is 
needed to solve this problem? 
 
Can you see other relationships 
that will help you find this 
information? 
 
How can you put your data 
in graphic form? What 
occurs when . . . ? Does it 
make sense to . ..? 
 
Compare and contrast  
________ to ________.  
 
What was important about ? 
 
What prior research/formulas 
support your conclusions? 
 
How else could you account  for 
. . . ? 
 
Explain how you calculate . . .  
 
What equation can you write to 
solve the word problem? 

LEVEL 3 
 
Predict what will happen to 
____ as ____ is changed. 
 
Using a math principle, how can 
we find . . . ? 
 
Describe the events that 
might occur if . . .  
 
Design a scenario for . . .  
 
Pretend you are . . . 
 
What would the world be like  
if . . . ? 
 
How can you tell if your answer  
is reasonable? 
 
What would happen to ______   
if ______ (variable) were 
increased/decreased? 
 
How would repeated trials 
affect your data? 
 
What significance is this 
formula to the subject you’re l 
Learning? 
 
What type of evidence is most 
compelling to you? 
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Costa’s Levels of Thinking and Questioning: 

English 

LEVEL 1 

What information is 

provided?  

Locate in the story where . . . 

When did the event take 

place? 

Point to the . . . 

List the . . . 

Name the . . . 

Where did . . . ? 

What is . . . ? 

Who was/. ? 

Illustrate the part of the  
story that . . .  

Make a map of . . . 

What is the origin of the 
word _________? 

What events led to . . . ? 

LEVEL 2 

What would happen to 
you  if . . . ? 

Would you have done the 
same thing as . . . ?  

What occurs when . . . ? 

Compare and contrast 
_______ to _______. 
 
What other ways could 
________ be interpreted? 
 
What is the main idea of the 
story (event)? 

What information supports 
your explanation? 
 

What was the message in this 
piece (event)? 

Describe in your own words 
what _________ means. 

What does _______ suggest 
about _________’s 
character? 

What lines of the poem 
express the poet’s feelings 
about _____? 
 

What is the author trying to 
prove? 

What evidence does he/she 
present? 

LEVEL 3 

tDesign a ____ to show . . . 

Predict what will happen to ____ 
as ____ is changed. 

Write a new ending to the story 
(event) . . . 

Describe the events that might 
occur if . . . 

tAdd something new on your 
own that was not in the story . . 
. Pretend you are . . . 

What would the world be like  
if . . . ? 

Pretend you are a character in 
the story. Rewrite the episode 
from your point of view. 

What do you think will happen 
to ____? Why? 

What is most compelling to you 
in this ____? Why? 

Could this story have really 
happened? Why or why not? 

If you were there, would  
you . . . ? 

How would you solve this 
problem in your life? 
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Costa’s Levels of Thinking and Questioning: 
Social Studies 
LEVEL 1 

What information is 
provided? 

What are you being asked 
to find?  

When did the event take 
place? 

Point to the . . . 

List the . . .  
 
Name the . . .  
 
Where did . . . ?  
 
What is . . . ?  

 
Who was/were  ?  
 
Make a map of . . 
. 

LEVEL 2 

What would happen to you if . . . 
? 

Can you see other relationships 
that will help you find this 
information? 

Would you have done the same 

thing as . . . ?  

What occurs when . . . ?  

If you were there, would you . . ? 

How would you solve this 
problem in your life? 
 

Compare and contrast _______  
to __________. 

What other ways could ______  
be interpreted? 

What things would you have 
used to . . . ? 

What is the main idea in this 
piece (event)? 

What information supports your 
explanation? 

What was the message in this 
event? 

Explain the concept of . . .  
 
Give me an example of . . . 

LEVEL 3 

Design a _____ to show . . . 

Predict what will happen to 
_____ as ______ is changed. 

What would it be like to live .. . ?  

Write a new ending to the event. 

Describe the events that 
might occur if . . .  

Pretend you are . . . 

What would the world be like  if 
. . . ? 

How can you tell if your analysis 
is reasonable? 

What do you think will happen to 
______?  Why? 

What significance is this event in 
the global perspective? 

What is most compelling to you 
in this ______?  Why? 

Do you feel _______ is ethical?  
Why or why not? 
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Costa’s Levels of Thinking and Questioning: 
Science 
 
LEVEL 1 

What information is provided? 

What are you being asked to 
find? 

What formula would you 
use in this problem?  

What does ________ 
mean? 

What is the formula for . . . ? 

List the . . . 

Name the . . . 

Where did . . ? 

What is . . . ? 

When did . . . ? 

Describe in your own words 
what _______ means. 

What science concepts does 
this problem connect to? 

Draw a diagram of . . .  
 
Illustrate how ______ works. 

LEVEL 2 

What additional information is 
needed to solve this problem? 

Can you see other relationships 
that will help you find this 
information? 

How can you put your data in 
graphic form? 

How would you change your 
procedures to get better 
results? 

What method would you use  
to . . . ? 

Compare and contrast 
________ to ________. 

Which errors most affected your 
results? 

What were some sources of 
variability? 

How do your conclusions 
support your hypothesis? 
 
What prior research/formulas 
support your conclusions? 

How else could you account  
for . . . ? 

Explain the concept of . . .  
 
Give me an example of . . . 

LEVEL 3 

Design a lab to show . . . 

Predict what will happen to 
______ as _______ is 
changed. 

Using a science principle, how 
can we find . . . 

Describe the events that 

might occur if . . .  

Design a scenario for . . . 

Pretend you are . . . 

What would the world be like  
if . . . ? 

What would happen to ___ if 
_____ (variable) were 
increased/ decreased? 

How would repeated trials 
affect your data? 
 

What significance is this 
experiment to the subject you’re 
learning? 

What type of evidence is most 
compelling to you? 

Do you feel __________ 
experiment is ethical?  
 
tAre your results 
biased? 
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Components of Effective Collaboration 
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Give One - Get One 
 

Purpose 
This is a great way to put new information together. You will read a 
text and write down three main ideas from the reading. It is a good 
way to share, make comments and get a lot from one reading. 
  

Directions 
1.​ Write down 3 of your ideas on the back of this worksheet.  Be 

prepared to share and explain. 
2.​Pick one idea that you want to share and put it in one of the 

boxes. 
3.​  At the signal, find another student to “Give one” ideas to, and 

in return, “Get One” idea from that same student.  Write 
his/her idea in one of your boxes on the front. 

4.​ Move to a new partner. 
5.​Continue to move to new partners until all squares are filled or 

time is up. 
6.​Each box should have something different in it.  
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1-1-2 Minute Partner Share 
  
Directions: Decide with your partner who will be “A” and who will 
be “B.” Follow each step below and listen for your teacher’s signal 
so you know when it is time to switch roles. 
  

  
1st 

One-Minute 

Partner A shares as many things about... 

Partner B 
listens carefully without interrupting or asking 
questions 

  
2nd 

One-Minute 

Partner B 
repeats back everything he or she can 
remember Partner “A” sharing 

Partner A listens without interrupting or correcting 

  
3rd 

One-Minute 

Partner B shares as many things about... 

Partner A 
listens carefully without interrupting or asking 
questions 

  
4th 

One-Minute 

Partner A 
repeats back everything he or she can 
remember Partner “B” sharing 

Partner B listens without interrupting or correcting 

  
Two Minutes 

Both Partners 

engage in a conversation about what they 
shared with one another; partners may ask 
questions, clarify what they heard, or share 
additional items of interest 
 

 

 

31 



 

Think-Pair-Share 

Purpose 
This strategy allows you to come up with  your own ideas and share them with a partner to 
check to see if you understand what you are learning. 
  

Direction 
1.​ Think 

a.​ The teacher provokes students' thinking with a question or prompt or 
observation.  

b.​ The students should take a few moments (probably not minutes) just to 
THINK about the question. Write the ideas or answers down on paper. 

2.​ Pair 
a.​ Using designated partners (such as A/B Partners), nearby neighbors, or a 

desk-mate, students PAIR up to talk about the answer each came up with.  
b.​ They compare their mental or written notes and identify the answers they 

think are best, most convincing, or most unique.  This should be short, from 
30-seconds to 2 minutes.   

c.​ Designate who goes first, such as, the person facing the write board will go 
first, etc. 

3.​ Share 
a.​ One partner shares his/her answers and any evidence that supports the idea 

while the other partner is actively listening.  
b.​ The listening partner says, “Thank you for sharing, I heard you say. . .then brief 

summary of the main idea.” and then shares their answer and evidence.   
c.​ Roles are switch and structured dialogue is repeated “Thank you for sharing, I 

heard you say. . .then brief summary of the main idea.”   
d.​ While students are sharing, the teachers will be walking around listening to 

responses and affirming and/or redirecting students on the wrong path.   
e.​ After students talk in pairs for a few moments (again, usually not minutes), the 

teacher calls for pairs to SHARE their thinking with the rest of the class. 
Teacher can do this by going around in round-robin fashion, calling on each 
pair; or she can take answers as they are called out (or as hands are raised). 
Often, the teacher or a designated helper will record these responses on the 
board or on the overhead.  
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Helping Trios 
 
PURPOSE 
This strategy is used to provide you with the opportunity to develop speaking 
and listening skills while learning how to give and receive feedback.  
 
DIRECTIONS 

1.​ Divide the class into groups of three 
2.​ Instruct groups to assign  each member one of the following letters: A, B, 

C 
3.​ Give groups a topic (e.g., “My challenges this semester,” “My successes 

this year,” etc.) to discuss as follows. 
4.​ Student A is in the “hot seat,” and should discuss the topic for two 

minutes while Student B and C silently employ active listening skills. 
5.​ Next Student B and C offer feedback for two minutes, while Student A 

remains silent. 
6.​ All three students then engage in open dialogue for two minutes 
7.​ Repeat this process with Student B in the hot seat, and then with 

Student C in the hot seat. 
8.​ If appropriate to the task/topic, consider having the active listening 

partners take notes about what the speaker has shared. 
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Numbered Heads Together 
 

Purpose 
This strategy is used for quick collaborative discussion with 
both a small  group You  will discuss a topic/question, and if 
called upon, represent the group in sharing of the 
discussion/answer with the whole class. 
  
Directions 

1.​ Form groups of three to five students using any group 
strategy that works for your classroom. 

2.​Have students number off and verify if the students have 
numbered off correctly. 

3.​Provide the students with a question or idea to discuss. 
4.​Students will put their “heads together” to discuss the 

answer to the question and ensure that all students in the 
four understand the correct answer. 

5.​Call out a number randomly and ask all of the student with 
that number to step forward-or if groups are seated, to 
stand up.  These students then share their answers with the 
class. 

6.​Repeat this process with new questions or ideas to discuss.    
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