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Public Participation in Board Meetings

During each school board meeting, the agenda has been set to include an item titled “public
comment.” It is during this portion of the agenda the public can comment on any item that is
or is not on the agenda.

Because of the nature of the Board’s work, it is typical that the Board will hear from a patron.
Public participation is a time for the Board to listen, not a time for discussion or responding to
questions, as the Board needs adequate time to process the information received to ensure
proper steps are taken going forward. The Board may direct questions to district
administrative staff to respond to after the meeting. If input is given related to an action item
later in the agenda, the Board will use the input during their discussion or deliberation of that
specific item. All public comment during a Board meeting is limited to 3 minutes for each
individual. Up to 5 minutes may be granted to one person who represents a group of 3 or
more with similar testimony. The Board Chairperson may adjust or extend allowable time
limits, if necessary.

The Board cannot hear complaints about specific school personnel during an open meeting. If
a patron has a specific complaint against district personnel, the board chair or the
superintendent can direct the patron to the appropriate complaint process governed by
board policy.

There are three ways to provide public comment at a Board meeting.

1) If you wish to address the Board in person during a Board meeting, please fill out the
request for public comment form available outside the boardroom. If the meeting has
started and you decide you would like to provide public comment, please alert the
administrator who was the greeter or the board executive assistant with your request
by simply handing them the public participation form. This will be directed to the
board chair.

2) If you wish to address the Board remotely (via Zoom) during a Board meeting, please
email Juli Lichtenberger, Executive Assistant to the Superintendent and Board,
(juli.lichtenberger@dsd2.org) at least two hours prior to the start of the meeting.
Clearly label the subject line as “Public Comment”. In the email state that you would
like to address the board remotely during the meeting, and include the topic.

Steve Spencer, Superintendent
Rachel Alpert, Assistant Superintendent

Board of Directors: Ed Dressel e Lu Ann Meyer e Rob Qgilvie e Zach Steele e Jonathan Woods



3) If you wish to address the Board in hard copy or email please submit to Juli
Lichtenberger, Executive Assistant to the Superintendent and Board, at
juli.lichtenberger@dsd2.org at least two hours prior to the start of the meeting.
Clearly label the subject line or document as “Public Comment

If you have questions about the district, we encourage you to contact our superintendent.

Thank you for your interest in Dallas School District.

All public meetings, assemblies and celebrations held by the Dallas School District 2 are required to be accessible to persons with disabilities
under Title Il of the Americans with Disabilities Act (ADA). Accommodations are available upon request to persons who require alternatively
formatted materials or auxiliary aids to ensure effective communication and access to events. Please allow at least 10 business days to arrange
for accommodations. All requests should be sent to:

DO Reception

Dallas School District 2

111 SW Ash Street Or: e-mail compliance.officer@dsd2.org
Dallas, OR 97338

503-623-5594
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SECTION1:
THE MISSION OF DALLAS COMMUNITY SCHOOL

At the beginning of our 24-25 educational year, Dallas Community School leadership and
board worked to adopt a new mission statement that is memorable, actionable, and that
reflects our focus on student engagement (student agency). That mission statement is:

| Mission Statement:
Through our E3 model at Dallas Community School, we ENGAGE students by fostering
curiosity, EMPOWER them through meaningful, real-world learning experiences, and
EQUIP them with the skills needed to make a positive impact in their communities.

This mission statement is simply expressed as ENGAGE, EMPOWER, and EQUIP. And we
visually display our mission throughout our communication and visuals as “E3".

The excitement of a new mission statement has been significant as we have used this mission
to inform our decision making and to reenforce our focus. We act out our mission at Dallas
Community School by purposefully building on these three pivotal actions in the following
ways:

- Engage: We engage our students with interactive, meaningful learning experiences that
pique their curiosity and encourage a lifelong passion for learning. We strive to make each
lesson resonate deeply, stimulating their interest and connecting them with a broader context
of global knowledge.

- Empower: Empowerment at Dallas Community School means more than just helping
students grow academically; it involves fostering an inclusive environment where every student
feels seen, heard, and supported. We aim to empower our students by embracing diversity in
all its forms—cultural, socioeconomic, and cognitive. This inclusivity enriches our community
and helps each student to find and use their voice effectively in a supportive setting.

- Equip: We equip our students with a robust set of academic and life skills necessary for
success in the rapidly evolving world. Our curriculum is designed to prepare them for the
challenges and opportunities they will face in the future, both in their personal and professional
lives.

Together, these principles of Engage, Empower, and Equip guide every decision and action at
our school. They are not just ideals, but practices that we embed in our daily operations, our
curriculum, and our community interactions.

In summary, our mission is to provide an educational experience that prepares our students
not just academically, but as active, informed participants in a diverse and global society.
Thank you for your commitment to this mission and for joining us in this crucial endeavor.
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The Development of the E3 Framework at Dallas Community School

The E3 framework—Engage, Empower, and Equip—was born out of a desire to create a
unified vision and culture at Dallas Community School (DCS) that prioritizes the holistic growth
of students while aligning with the school’s innovative and inclusive educational model. This
framework reflects our commitment to fostering an environment where every student thrives
academically, socially, and personally.

VISION AND INSPIRATION

The development of the E3 framework began with a clear goal: to establish a guiding
philosophy that would resonate with all stakeholders—students, families, staff, and the broader
community. Inspired by the unique strengths of DCS’s hybrid model, which combines home
education, onsite enrichment, and project-based learning, the leadership team sought to
encapsulate the school’s mission into a concise, actionable statement. Drawing on insights
from educational research, staff collaboration, and feedback from families, the team identified
three key pillars that define success at DCS:

1. Engage: Foster meaningful connections and active participation in learning.
2. Empower: Cultivate student agency, confidence, and a sense of purpose.
3. Equip: Provide the tools, skills, and resources needed for lifelong learning.

COLLABORATION AND INPUT

The creation of the framework was a collaborative process involving input from multiple
stakeholders. Leadership team discussions, staff meetings, and parent feedback sessions
were instrumental in shaping the vision. Each pillar was carefully chosen to reflect the values
and aspirations of the school community. For example, the emphasis on “empowerment” grew
from DCS’s belief in student agency, while “engagement” was inspired by the desire to create
authentic, meaningful learning experiences.

INTEGRATION INTO THE DCS CULTURE

Once finalized, the E3 framework was infused into every aspect of the school’s operations and
culture. From curriculum development and classroom practices to staff professional
development and community engagement, the framework serves as a touchstone for decision-
making and innovation. It also provides a shared language that unites the K-8 and high school
programs under a common mission.

IMPACT AND ONGOING EVOLUTION

The E3 framework has become a defining feature of DCS, guiding the school’s growth and
ensuring alignment with its core values. It offers clarity and direction for initiatives such as the
design of student exhibitions, the expansion of enrichment opportunities, and efforts to
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enhance equity and inclusion. As the school continues to grow and evolve, the framework
remains dynamic, adapting to the changing needs of students and the community.

The E3 framework is more than just a motto; it is a call to action for everyone at DCS. By
engaging students in meaningful learning, empowering them to take ownership of their
education, and equipping them with the tools for success, DCS fulfills its mission to prepare
students for a future where they can thrive in any context.

APPENDICES FOR SECTION 1 - Copy and Paste the following into your browser:

https://drive.google.com/drive/folders/1_fddoQw6hil11P3gsVizzhticbzliX6h2?
usp=sharing
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SECTION 2:
OUR EDUCATIONAL MODELS

We are excited about our educational methods at Dallas Community School, which are
specially crafted to support our mission of creatively engaging, empowering, and equipping
every student.

Our K-8 Program:

Our K-8 program harnesses the unique strength of partnership between home-educating
parents and our licensed teachers. Together, they work side by side to create a personalized
learning plan (PLP) for each student. This collaborative approach ensures that learning plans
are highly tailored, blending the insights of professional educators with the intimate
understanding parents have of their child’s needs, interests, and learning style.

This model fosters a rich, flexible educational environment where students explore their
passions at their own pace, guided by structured input from teachers and supportive
customization from parents. We integrate project-based learning, allowing students to engage
deeply with real-world problems and develop solutions that resonate with their personal
experiences and aspirations.

The real story for our K-8 Model is the story of our educational guides: licensed teachers that
guide families in their home learning.

The K-8 Model at Dallas Community School

At Dallas Community School (DCS), we believe that education should be as unique as each
child. Our K-8 program is not just a school; it's a dynamic, personalized learning experience
that supports flexible education. We have built an innovative model that blends the best of
home education with the expertise and support of licensed teachers, creating an environment
where students thrive, families are empowered, and learning is an adventure.

A Personalized Approach to Education

Dallas Community School has a unique focus where students engage in their chosen
curriculum at a fixed pace that is standards based while still offering flexibility and
personalization. Every student at DCS has an personalized learning plan, or PLP, crafted in
collaboration with their family and an assigned educational guide—an experienced, licensed
teacher who ensures that learning aligns with the child’s strengths, needs, goals and Oregon
State standards..
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Licensed Teachers as Educational Guides

Families and students at DCS don’t have to navigate this flexible and personalized education
alone. Each student is assigned a licensed teacher who serves as an educational guide.
These guides work closely with families to identify the best curriculum, provide academic
support, and ensure that students are making meaningful progress. Whether a child excels in
math and needs an advanced challenge or requires extra support in reading, our guides tailor
learning experiences that fit.

Onsite Enrichment Classes

While much of the learning happens at home, we believe in the power of community and
hands-on experiences. That’s why we offer onsite enrichment classes, where students come
together in age-based groups (K-2, 3-5, and 6-8) to engage in high interest classes and
interactive, project-based learning. These classes are designed to spark curiosity and
creativity, allowing students to collaborate, problem-solve, and explore subjects in new and
exciting ways.

Student-Centered Learning

At DCS, students are not passive learners; they are active participants in their education. We
cultivate an environment where they have a voice in their learning journey. Whether pursuing
an interest in robotics, diving deep into historical investigations, or working on a creative writing
project, students have the freedom to explore and take ownership of their education. This
fosters a sense of agency, confidence, and a lifelong love of learning.

Family Empowerment and Community Support

Our program is built on the belief that parents and guardians know their students and learning
styles better than anyone. We provide families with ongoing support, workshops, and access
to high-quality resources so they can confidently partner with us to guide their children’s
learning. Additionally, our community fosters strong relationships among families, creating a
network of support, collaboration, and shared wisdom.

High Standards, Real-World Readiness

Engaging, empowering, and equipping students means that we prepare students for life
beyond DCS. Our model aligns with state standards while offering the flexibility to deep dive
into content. We emphasize critical thinking, creativity, problem-solving, and collaboration—
skills that will serve our students well in any future path they choose. It is our hope that our
graduates will leave DCS not just academically strong, but with the confidence and adaptability
needed to succeed in an ever-changing world.
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Connecting with Students

The DCS K-8 model isn’t just a school, it is a great example of the significance of schools
choice, and what education can be when students are at the center, families are empowered,
and teachers act as guides to bring accountability to a home based educational environment.
Families are choosing Dallas Community School because education is personalized, learning
is exciting, and students are prepared for an incredible future!

The Role of the Educational Guide at Dallas Community School:

At Dallas Community School (DCS), the Educational Guide is a cornerstone of the school’s
mission to engage, empower, and equip students (E3). These licensed teachers serve as
partners and mentors, working closely with families to create a personalized and dynamic
educational experience. Their work ensures that students are not only meeting academic
benchmarks but also growing into confident, self-directed learners with a strong sense of

agency.

ENGAGING WITH FAMILIES

The relationship between the Educational Guide and the family begins with trust and
collaboration. Each guide works alongside parents or guardians—referred to as Learning
Coaches—to co-create a Personalized Learning Plan (PLP) for every student. This
collaborative process tailors the educational experience to reflect the student’s unique
interests, strengths, and needs. By bringing the family into the planning process, guides create
a shared vision for the child’s success, ensuring all stakeholders are invested in the journey.
Regular meetings, both in-person and virtual, provide opportunities for guides and families to
review progress, address challenges, and celebrate achievements. These touchpoints also
allow guides to offer guidance on curriculum choices, enrichment opportunities, and strategies
for overcoming obstacles. Through these interactions, the guides foster a strong sense of
partnership, where families feel supported and valued in their role as co-educators.

EQUIPPING EDUCATION

Educational Guides play a vital role in equipping families with the tools and resources
necessary for effective learning. DCS provides an annual allotment fund that families can use
to purchase curriculum, educational supplies, and supplementary learning experiences.
Guides assist families in navigating these options, helping them make informed decisions that
align with the student’s PLP and broader educational goals.

Beyond financial resources, guides connect families with a wealth of opportunities, including
access to a curriculum library, multi-age onsite classes, field trips, workshops, and E3
experiences every Friday. These offerings ensure that every student benefits from a
comprehensive and enriched education. By equipping families with these tools, guides enable
them to create a learning environment that is both engaging and effective.
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EMPOWERING STUDENT AGENCY

The Educational Guide’s ultimate goal is to empower students to take ownership of their
learning. This is achieved through a combination of personalized planning, encouragement of
self-reflection, and opportunities for students to make choices about their education. From
setting individual goals to selecting projects or enrichment activities, students are encouraged
to have a voice in shaping their educational journey.

Guides also emphasize the development of critical life skills, such as time management,
problem-solving, and self-advocacy. By fostering these abilities, they prepare students to
navigate challenges and seize opportunities with confidence. The result is a generation of
learners who are not only academically capable but also resilient, adaptable, and self-
motivated.

The Impact of the Educational Guide

The work of the Educational Guide at DCS goes beyond academics; it is about building a
community where students and families feel supported, inspired, and empowered. By
engaging deeply with families, equipping them with the resources they need, and empowering
students to take charge of their learning, guides fulfill the school’s mission to prepare students
for a lifetime of success and agency.

In this unique partnership, the Educational Guide is both a mentor and a collaborator, ensuring
that every student at DCS is engaged in meaningful learning, equipped with the tools for
success, and empowered to shape their own futures. This approach not only transforms the
educational experience but also strengthens the bonds between school, family, and
community.

High School Model:

Transitioning into high school, our educational approach matures to prepare students for
further education and the workplace. The high school model builds on the foundation laid in
earlier years, emphasizing critical thinking and independent project work. It offers advanced
coursework, expanded options opportunities, and internships, helping students refine their
skills and carve paths toward their future careers. We do this through a Project Based
Learning Approach, or PBL.

PBL at DCS
DCS'’s High School program takes PBL to the next level, employing it as the foundation of its

instructional model. The program is designed to provide students with a more traditional
academic schedule while maintaining small class sizes and a personalized, student- centered
approach. Here, PBL becomes the vehicle for deeper learning, allowing students to connect
academic content to real-world problems and their own passions.
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High school students at DCS engage in complex, interdisciplinary projects that require critical
thinking, collaboration, and sustained inquiry. Each project is structured around essential
questions that challenge students to explore significant topics in depth. For example, students
might investigate the evolution of exploration through the creation of a board game or look at
the cost of what we purchase by exploring the economics, politics, and social implications of
the products we consume.

The high school program culminates each term with public exhibitions, where students present
their projects to an audience of peers, families, and community members. These exhibitions
are not merely a showcase but a vital component of the learning process, emphasizing
reflection, feedback, and real-world application. This model prepares students for college and
career readiness by fostering essential skills such as problem solving, public speaking, and
adaptability.

Moreover, the high school integrates provisions for special education students, ensuring
equitable access to PBL opportunities. By providing structured support, such as differentiated
instruction and executive function coaching, DCS ensures that all students can thrive in the

program.

Through PBL, DCS’s High School program embodies the school’s mission to "Engage,
Empower, and Equip" by preparing students to be active, informed, and innovative contributors
to their communities and beyond.

Exhibition Nights at Dallas Community School

Exhibition nights are a cornerstone of the educational experience at Dallas Community School,
serving as a platform for students to showcase their learning and engage with the broader
community. These events embody DCS's mission to engage, empower, and equip students
(E3), providing an opportunity for authentic learning and community connection.

HIGH SCHOOL EXHIBITION

In the high school program, exhibition nights are the culmination of project-based learning
cycles, where students publicly present the outcomes of their work. These events emphasize
academic rigor, creativity, and the development of real-world skills, such as critical thinking,
collaboration, and effective communication. Students take ownership of their projects,
demonstrating mastery of subject matter while reflecting on their learning process. These
exhibitions are not only a chance to celebrate student achievements but also to invite feedback
from families, peers, and the community, reinforcing a culture of continuous improvement.

K-8 EXHIBITION

For the K-8 program, exhibition nights are tailored to the unique hybrid model that combines
home education with onsite enrichment. These events allow younger students to share their
learning in a way that highlights individual growth and creativity. Whether through artistic
displays, science experiments, or performances, students gain confidence as they present
their work in a supportive environment. Exhibition nights in K-8 also foster a sense of
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community among families and provide a window into the diverse learning experiences that
DCS offers.

IMPORTANCE OF EXHIBITION TO THE DCS MODEL:
Exhibition nights play a critical role in the DCS approach to education by:

1. Showcasing Student Agency: These events provide students with the opportunity to
take pride in their accomplishments, reinforcing their sense of ownership and
responsibility for their learning.

2. Building Community Connections: By inviting families and community members to
participate, DCS strengthens relationships and fosters a collaborative spirit that
supports the school’s mission.

3. Highlighting Authentic Learning: Exhibitions emphasize the application of knowledge
and skills in meaningful contexts, moving beyond traditional assessments to celebrate
learning in action.

4. Encouraging Reflection and Growth: Presenting work publicly helps students develop
important skills like self-reflection, communication, and the ability to receive constructive
feedback, preparing them for future challenges.

In both the K-8 and high school programs, exhibition nights are more than just events—they
are an embodiment of the DCS philosophy of engaging, empowering, and equipping students
to succeed academically, socially, and personally. These nights serve as milestones in the
educational journey of each student, creating lasting memories and a strong sense of
achievement.

Dallas High School’s Approach to SEL.:
SOURCES OF STRENGTH (SOS)

INTEGRATING SOS AT DCHS

At Dallas Community High School (DCHS), the commitment to student well-being and
empowerment aligns seamlessly with the Sources of Strength program. This evidence-based
initiative focuses on building protective factors that foster resilience, connectedness, and a
positive school climate. By leveraging peer leaders, adult allies, and a strength-based
approach, Sources of Strength enhances the DCHS mission to engage, empower, and equip
students (E3) for academic, social, and personal success.

THE PURPOSE OF SOURCES OF STRENGTH

The Sources of Strength program is designed to shift the conversation about mental health
and suicide prevention. Instead of focusing solely on risk factors, it emphasizes the strengths
and support systems that students can access in times of need. These include family support,

10
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positive friendships, mentors, healthy activities, generosity, spirituality, and more. By
highlighting these resources, the program equips students with the tools to navigate
challenges and build a foundation for lifelong well-being.

WHY SOURCES OF STRENGTH IS A GOOD FIT FOR DCHS

1. Aligns with the E3 Framework:
Sources of Strength directly supports the DCHS mission to engage, empower, and
equip students. It engages students through peer-led activities and campaigns,
empowers them to take an active role in shaping a positive school culture, and equips
them with the knowledge and resources to support themselves and others.

2. Fosters Student Agency:
The program’s peer-led model empowers students to become leaders and change-
makers in their school community. By identifying and amplifying their strengths, students
develop confidence and a sense of purpose, which aligns with DCHS’s emphasis on
student agency and leadership.

3. Promotes a Positive School Climate:
Sources of Strength helps create a school environment where students feel safe,
valued, and connected. Its focus on positive relationships and inclusive practices
enhances the sense of community at DCHS, making it a welcoming and supportive
space for all students.

4. Addresses Mental Health Proactively:
By normalizing conversations about mental health and emphasizing strengths, the
program reduces stigma and encourages help-seeking behaviors. This proactive
approach is especially relevant for high school students who are navigating the
pressures of academics, social dynamics, and future planning.

5. Builds Strong Connections:
The collaboration between peer leaders and adult allies strengthens relationships
across the school. Teachers, counselors, and administrators are integral to the
program’s success, creating a culture of trust and mutual respect that benefits the entire

DCHS community.

IMPACT OF SOS AT DCHS

At DCHS, the implementation of Sources of Strength would involve training peer leaders and
adult mentors, launching strength-based campaigns, and integrating the program into existing
school activities. Over time, the program’s impact would be seen in increased student
engagement, improved mental health awareness, and a stronger sense of community.

The program’s emphasis on inclusivity ensures that all students, regardless of background,

feel seen and supported. By focusing on strengths rather than deficits, Sources of
Strength helps DCHS students build resilience and navigate life’s challenges with confidence.

1"
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CONCLUSION

Sources of Strength is more than just a program—it’s a cultural shift that complements the
values and vision of DCHS. By fostering resilience, promoting positive relationships, and
empowering students to lead, it reinforces the school’s mission to prepare students for success
in all areas of life. With Sources of Strength, DCHS is not just building a school community; it’s
building a legacy of strength, connection, and empowerment.

Progress Towards Accreditation:

Over the past year, Dallas Community School has been deeply engaged in the Cognia
accreditation process, demonstrating our commitment to continuous improvement and
educational excellence. This journey has involved a comprehensive self-assessment, data
collection, and narrative development to showcase our strengths, identify areas for growth, and
align our practices with Cognia’s rigorous standards. Our leadership team, faculty, and
stakeholders have worked collaboratively to provide evidence of our mission-driven approach,
student-centered learning models, and ongoing efforts to enhance academic outcomes and
operational effectiveness. Through this process, we have not only documented our school’s
progress but have also refined our systems to ensure sustainable growth and impact.

Now, as we enter the final stages of accreditation, we are preparing for the upcoming
interviews, focus groups, and final evaluation conducted by the Cognia review team. These
steps will provide an opportunity for key stakeholders—students, parents, educators, and
board members —to share their experiences and perspectives on the school’s culture,
instructional practices, and leadership. The evaluators will use this feedback, along with
submitted documentation, to provide a final assessment of our accreditation readiness. As we
move toward the conclusion of this process, we remain focused on fostering a culture of
continuous improvement, ensuring that accreditation is not just a milestone but a foundation for
future growth and excellence at DCS.

APPENDICES FOR SECTION 2 - Copy and paste the following into a browser:

https:/drive.google.com/drive/folders/19TQxYd7eMDwbdjésDottqL9-sLPiF70X?
usp=sharing
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SECTION 3:
OUR STUDENTS

As we look back over the past year, it is clear that our commitment to providing a nurturing and
effective educational environment has continued to attract and retain students. As of January
31 2025 our total enrollment is 256 students, representing 197 in our K-8 program and 59 in
our high school program.

Enroliment Trends Over Five Years

Since our inception, Dallas Community School (DCS) has consistently evolved to meet the
needs of students and families, growing in both numbers and impact.

B In September 2019, our enroliment stood at 199 Average Daily Membership (ADM),
reflecting steady interest in our personalized learning approach.

Il By the 2020-2021 school year, we saw an increase to 210 ADM, demonstrating resilience
and adaptability as families sought innovative educational options during the pandemic.

B The 2021-2022 year remained strong at 209 ADM, maintaining our foothold as a preferred
choice for alternative education.

B A defining moment came in 2022-2023, with the launch of our High School program,
propelling enroliment to 266 ADM, the highest in our history at that point.

B As of January 31, 2025, our enroliment stands at 256 total students over the two programs
at Dallas Community School.

This continued growth represents the growth of our high school program and its important
addition to our school, as well as our commitment to engage, empower, and equip learners
(E3). Looking ahead, we will work to strengthen our enrollment, deepen our impact in the
community, and expand opportunities for all DCS students, Kindergarten through 12th grades.

Geographic Diversity
Dallas Community School reaches into several different areas in and around Polk and Marion

Counties, as seen by our current student distribution. Below is a breakdown of our K-8
enroliment distribution by city:

13
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City Enroliment
Adair Village 1]
Albany 7
Corvallis . g 1_
Dallas M
Dayt;)n e N = gt 7
Falls City 7
Independence 3
Salem-Keizer s 48
McMinnville 1!
‘Monmouth e - n
Rickreal 1
Stayton N . 3
Willamina a o 1)
Total 197
The following table is the distribution of the High School by city:
City Enrollment
Dpalls B - s
Falls City 2
Independence | 1
Salem-keizer D s
Monmouth 4,
Rickreal | * 2
Total 59,

14
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Special Education at Dallas Community School

Dallas Community School (DCS) is deeply committed to ensuring that all students, including
those with diverse learning needs, receive the support and resources they need to succeed.
Through our strong partnership with the Dallas School District, DCS is able to provide high-
quality special education (SPED) services that align with our Engage, Empower, and Equip
(E3) framework. This collaboration ensures that students with Individualized Education
Programs (IEPs) receive specialized instruction, accommodations, and interventions tailored to
their unique needs. The Dallas School District’s expertise and resources allow DCS to maintain
a comprehensive and inclusive approach to education, ensuring that students with disabilities
have full access to both the K-8 home education model and the high school’s project-based
learning environment.

Currently, 17 students in the K-8 program and 13 students in the high school program receive
services through an IEP, demonstrating the school’'s commitment to personalized learning. In
alignment with the E3 framework, SPED services at DCS are designed to engage students
through individualized learning plans, empower them by building on their strengths and
interests, and equip them with the skills and support needed for long-term success. The
flexibility of our instructional models, particularly in the home-educating K-8 program and the
high school’s small class sizes, allows educators and specialists to personalize interventions
and accommodations effectively. Additionally, the collaborative nature of our partnership with
the Dallas School District ensures that students receive high-quality services such as speech
therapy, occupational therapy, and specialized academic support.

As DCS continues to grow and move toward full K-12 accreditation, expanding and refining
special education services will remain a top priority. The partnership with the Dallas School
District is an invaluable asset in this process, ensuring that students with disabilities have
equitable access to academic opportunities, social-emotional learning, and post-secondary
pathways. By investing in inclusive practices, professional development for staff, and strong
communication with families, DCS is building an educational environment where every student
—regardless of learning challenges—can thrive. This commitment to inclusion, equity, and
student success strengthens not only our special education program but also our entire school
community.
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SECTION 4:
LEADERSHIP AT DALLAS COMMUNITY SCHOOL

The dedication to our school and the relationships built within our community are modeled in
our board members and executive team. Their commitment to making sure we stay true to our
mission and consistently meet our community's educational needs helps DCS grow and

succeed.
Dallas Community School Board

At Dallas Community School (DCS), the Board of Directors plays a crucial role in ensuring the
school’s mission to Engage, Empower, and Equip (E3) students is upheld at every level. As
stewards of the school’s vision, board members provide strategic oversight, financial
stewardship, and governance that align with the values of student agency, personalized
learning, and community partnership. Their leadership ensures that DCS continues to offer
innovative, flexible, and student-centered educational pathways for both home-educating
families in the K-8 program and the growing high school program. By setting policies that
reflect the core principles of deeper learning and student empowerment, the Board ensures
DCS remains a pioneer in alternative education within the region.

In alignment with the Engage, Empower, and Equip (E3) framework, the Board engages with
the community by maintaining open channels of communication with school leadership,
parents, and educators. Through their support of student-centered initiatives like Project-Based
Learning (PBL), Career and Technical Education (CTE), and dual-credit partnerships, the
Board empowers students by expanding access to real-world learning opportunities.

Additionally, the Board equips the school with the necessary resources, policies, and long-term
planning to support accreditation, instructional innovation, and faculty development. Their
governance ensures that the school remains agile in adapting to educational challenges while
staying rooted in student success and continuous improvement.

As DCS progresses toward full K-12 accreditation and deeper community engagement, the
Board’s role in sustaining the E3 culture will be more vital than ever. By championing equity,
inclusion, and student voice, board members act as advocates for policies and practices that
uphold the flexibility and personalization that make DCS unique. Their commitment to
academic excellence, financial sustainability, and organizational growth ensures that DCS
remains a leader in innovative education, preparing students for lifelong success in college,
careers, and civic engagement. The Board of Directors is not just a governing body—they are
partners in the transformative education journey that defines DCS.
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Executive and Administrative Leadership

The leadership team at Dallas Community School (DCS) was intentionally designed to bring
together a diverse set of expertise, perspectives, and leadership styles to ensure a holistic
approach to supporting our students, staff, and families. Each member was chosen not only for
their professional qualifications but also for their ability to collaborate effectively and contribute
to the collective vision of engaging, empowering, and equipping students for success (E3).

Heather Irwin, our Office Manager, plays a critical role in ensuring the operational efficiency
of the school. With her keen organizational skills and deep knowledge of the day-to-day
administrative processes, Heather serves as the backbone of our logistical framework. Her
ability to manage details while maintaining a welcoming environment helps the entire team
stay focused on larger strategic goals.

Toni Hannan, our High School Counselor, brings a wealth of experience in supporting
students' social-emotional growth and academic planning. Her ability to connect with students
on a personal level, while also addressing their aspirations and challenges, ensures that our
high schoolers are well-prepared for their futures. Toni's empathetic approach enhances our
commitment to addressing the whole child.

lan McMorrow, the Assistant Director for DCHS, leads the 9-12 program with a forward-
thinking mindset and a focus on innovation. lan’s experience in project-based learning and
student-centered education aligns perfectly with DCS’s mission. His leadership ensures that
our high school program not only meets the needs of students today but also prepares them
for a rapidly changing world.

Dawn Adams, the Assistant Director for DCS K-8, has been instrumental in fostering strong
partnerships with home-educating families and leading the onsite enrichment programs. Her
understanding of the unique needs of the K-8 community allows her to bridge the gap between
traditional education and personalized learning. Dawn’s collaborative leadership style
strengthens the school’s ability to support every family in a meaningful way.

Finally, as the Executive Director, | (Andy Johnson) bring a broad perspective to the team,
working to integrate our E3 framework into all aspects of our operations. My role is to ensure
that our vision, values, and goals are consistently reflected in both programs and that every
student benefits from a cohesive, supportive educational experience.

Together, this leadership team is a well-rounded group of professionals who complement one
another’s strengths and skills. Our combined focus on operational excellence, student support,
innovative learning, and community collaboration allows us to lead with confidence and
purpose, ensuring the continued growth and success of Dallas Community School.
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SECTION 5:
RESULTS AT DALLAS COMMUNITY SCHOOL

K-8 Student Performance

Dallas Community School's K-8 program supports a diverse student population through a
combination of home-based education, personalized learning plans, and standards-based
onsite enrichment courses. The latest ESSA Accountability Details Report provides insights
into student performance in core academic areas.

English Language Arts (ELA)

The overall ELA proficiency rate for all students is 34.5%, placing the school at Level 2 on the
accountability scale.

Students experiencing poverty scored slightly lower, with an average proficiency rate of 27.0%.

Students with disabilities had a proficiency rate of 21.7%, also at Level 2.

Regular attendance is a strength, with a 93% rate, significantly higher than the state average
(66%).

Participation rates in ELA assessments remain a challenge, with an average of 60.9%, falling
short of the 94.5% state target.

Mathematics

Math proficiency for all students is 19.4%, placing them at Level 2.

Students from economically disadvantaged backgrounds had an average proficiency of 10.8%.

Students with disabilities scored below 5%, resulting in a Level 1 designation.

Mathematics assessment participation mirrored ELA trends, with an overall rate of 60.4%,
again below the 94.5% state target.

The data suggests that while DCS students are improving, overall proficiency remains an area

for targeted intervention. The school’s project-based learning approach and student-centered
instruction are critical in closing gaps and improving student achievement.

High School Student Performance

Dallas Community School's high school program is expanding, with grades 9-11 currently
enrolled and the first graduating class set for spring 2025. The high school model emphasizes
personalized learning, project-based learning (PBL), and college and career readiness.

18
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Academic Readiness

9th Grade On-Track Rate: More than 95% of students are on track for graduation, exceeding
the state average of 85%.

On-Time Graduation and Five-Year Completion Rates: Data is not yet available due to the
school’s recent expansion, but DCS remains committed to college and career readiness.

College and Career Preparation

DCS partners with Chemeketa Community College to provide Expanded Options Program
(EOP) courses, allowing students to earn college credits while in high school.

Hands on career preparation classes offerings include:

Forestry
Photography
Movie Creation
Design Thinking
3D Printing
Computer Coding
Model Creation

A maker-space program fosters creativity, critical thinking, and problem-solving.
Extracurricular & Student Engagement
Students participate in sports through the Dallas School District.

Clubs and student activities ensure students remain engaged in leadership, social
development, and hands-on learning experiences.

Future Considerations

As the high school program continues to evolve, a focus on expanding CTE pathways,
expanded option programs, and project-based learning initiatives will be essential in ensuring
student success. Additionally, as DCS undergoes Cognia accreditation, continued

development of data-driven instructional strategies will support both academic and social-
emotional growth.

APPENDICES FOR SECTION 5 - Copy and paste the following into your browser:

https://drive.google.com/drive/folders/1tbuiKpo39rVqOds3ze5bkOfmpJ4YHPkD?
usp=sharing
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SECTION 6:
FISCAL REPORT

Fiscal Stability and Strategic Investments

Dallas Community School (DCS) has demonstrated fiscal responsibility and strategic financial
planning, making deliberate investments in the long-term success of its high school program
while maintaining a sustainable operating model. The 2024-25 adopted budget reflects a
projected income of $2,405,878, not including our integrated grant programming.

Revenue sources for 2024-25 include:
Projected State School Fund: $2,405,278
Beginning Cash Balance: $985,609

DCS has prioritized funding for high-quality instruction and long-term program sustainability. To
support the growth and accreditation of the high school program, DCS purchased a dedicated
high school facility and invested in phase one of its remodeling to move toward a state-of-the-
art learning environment. Additionally, recognizing the importance of strong leadership and
expert instruction, DCS hired and retained high-quality staff for the high school and added an
administrative position to oversee its operations, ensuring the program’s success.

Audit Findings:
As of June 30, 2024 the independent financial audit reflects total net position of Dallas
Community School amounting to $1,876,059. The school’s net position increased by $226,770

during the fiscal year which was primarily related to the increase in state school fund revenues.
Overall revenues were $2,610,445 which exceeded total expenses of $2,383,675 by $226,770.

The audit found no material weaknesses in financial controls, reaffirming that DCS remains
compliant with financial regulations and prudent fiscal oversight while strategically managing
resources to support long-term institutional growth.

Key considerations for 2024-25:

B Completion of the high school facility renovation, ensuring an engaging, student-centered
learning space.

B Sustaining high-quality staffing to support the rigor and innovation of the high school and
K-8 models.

B Continued facility investments to enhance the learning environment and long-term
infrastructure needs.
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B Monitoring pension obligations and long-term liabilities to ensure continued fiscal
responsibility.

The Board of Directors, leadership team, and finance committee will continue to monitor
financial performance and adjust strategies as needed to support long-term institutional growth
and student success.

APPENDICES FOR SECTION 6 - Copy and paste the following into your browser:

https://drive.google.com/drive/folders/11SfV8227IShacXnOOfoaD_OwvsgR8eng?
usp=sharing
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SECTION7:
FACILITIES REPORT

Dallas Community School (DCS) is experiencing exciting growth and transformation, and our
facilities play a critical role in supporting our Engage, Empower, and Equip (E3) framework. As
our K-8 and high school programs expand, so too must our physical spaces to accommodate
innovative, student-centered learning environments. The Board of Directors and school
leadership are committed to strategically enhancing facilities to support personalized learning,
collaborative spaces, and career-ready opportunities. With the completion of PHASE ONE of
our dedicated high school building (636 Main St, Dallas, OR 97338), as well as improvements
to existing K-8 spaces, DCS will ensure students have the flexibility, resources, and tools they
need to thrive academically and socially.

Aligned with the E3 framework, these facility updates are designed to engage students in
hands-on, project-based learning environments, empower them with access to modernized
resources, and equip them for success in higher education and career pathways. The new
high school building will expand opportunities for Career and Technical Education (CTE),
expanded options coursework, and real-world skill development. Additionally, improvements in
classroom spaces, technology integration, and outdoor learning areas will enhance the overall
learning experience for students across all grade levels. These updates are not just about
adding space; they are about creating an environment that fosters curiosity, collaboration, and
deeper learning experiences.

As DCS moves forward in its K-12 accreditation process, facility improvements will play a key
role in meeting accreditation standards while maintaining the flexibility and innovation that
define our school. The Board’s commitment to long-term infrastructure planning ensures that
DCS remains a leader in progressive education while continuing to serve students, families,
and educators with excellence. By investing in modern, student-focused spaces, DCS is
strengthening its commitment to academic success, student agency, and preparing young
learners for the future. These facility upgrades are not just an investment in our school’s
infrastructure —they are an investment in our students’ growth, creativity, and lifelong success.

As we look forward to our PHASE TWO remodel for DCHS, we will be preparing our new
facility by adding smaller “fill-in” projects that lead toward the total project. We are currently
working on grants and alternate methods of funding to accomplish smaller projects over the
next two years that will lead up to our PHASE TWO remodel. This may include enclosing our
back area to use as an outdoor instruction and project space, removing walls to break up the
smaller spaces in the back of the building, adding comfortable carpeting, and even adding
walls toward the front to help with some of the sound dampening that needs to take place for
the space to work at it’s full potential.

APPENDICES FOR SECTION 7 - Copy and paste the following into your browser:

https:/drive.google.com/drive/folders/1heiGoVtEnE1euqL_T3pKxdCeE7TIKKMO?
usp=sharing
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SECTION 8:
LOOKING AHEAD AND CONTINUOUS IMPROVEMENT

As we look toward the future, Dallas Community School is poised for exciting developments
and continued growth. Our vision for the upcoming years is both ambitious and achievable,
guided by our commitment to engage, empower, and equip our students for success.

Accreditation by (latest) April 2025:

One of our primary goals is achieving full accreditation by the April 2025. This milestone will
not only mark a significant achievement in the standards of our educational offerings but also
enhance the recognition of our students’ hard work and dedication in academic environments

beyond our school.
Enroliment Growth:

We are also focused on increasing our student enroliment. We believe that expanding our
student reach and impact will enrich our community with greater diversity and new
perspectives. This growth will be supported by our proven educational model, which continues
to attract families seeking a personalized and collaborative learning environment.

Continuous Improvement Plan:

The Dallas Community School (DCS) Continuous Improvement Plan (CIP) is a
comprehensive, data-driven initiative designed to enhance student achievement, close
performance gaps, and ensure equity in educational opportunities. Rooted in longitudinal data
analysis, the plan identifies strengths, challenges, and strategic priorities that will guide
instructional and operational improvements over the next three years. The findings from
multiple data sources, including standardized assessments, disaggregated subgroup analysis,
and stakeholder feedback, reveal strong early-grade performance in Math and English (Grades
3-5), significant Science proficiency in Grade 5, and notable gains among Economically
Disadvantaged students and English Language Learners (ELLs). However, persistent
challenges in Math proficiency in Grades 6-11, stagnant Science performance in Grades 8 and
11, declining English proficiency in Grade 6, and widening achievement gaps for Students with
Disabilities necessitate targeted interventions.

The CIP prioritizes four critical areas for immediate and sustained action: Mathematics,
Science, English Language Arts (ELA), and Special Education support. To improve Math
proficiency in Grades 6-11, DCS will implement curriculum realignment, adaptive learning
technologies, expanded tutoring services, and ongoing professional development for teachers
in inquiry-based instruction. Science instruction in Grades 8 and 11 will be enhanced through
hands-on, lab-based learning, STEM career exploration, and interdisciplinary project-based
initiatives. In ELA, a focused intervention plan for Grade 6 will strengthen reading
comprehension, writing fluency, and transition supports between elementary and middle

23

823



824

DCS - ANNUAL REPORT 2024/25

school. Finally, to address the achievement gap among Students with Disabilities, DCS will
expand assistive technology access, differentiated instruction training for educators, and multi-

tiered intervention supports.

A key component of the CIP is accountability and continuous progress monitoring. DCS will
utilize quarterly data analysis meetings, real-time performance dashboards, and stakeholder
surveys to assess the effectiveness of implemented strategies and refine interventions as
needed. Professional development will be integral to this plan, ensuring that educators are
equipped with research-backed strategies to meet the diverse needs of students. Additionally,
family and community engagement initiatives will be strengthened to create a more
collaborative and supportive learning environment.

This CIP underscores DCS’s unwavering commitment to fostering an inclusive, high-achieving
educational environment. By aligning actionable goals with measurable outcomes, DCS aims
to transform instructional practices, elevate student learning experiences, and ensure equitable
opportunities for success. The plan reflects the school’s mission to Engage, Empower, and
Equip (E3) all students with the skills and knowledge necessary to thrive academically and
beyond. Through intentional, equity-driven improvements and strategic innovation, DCS is
poised to become a leader in progressive, student-centered education.

APPENDICES FOR SECTION 8 - Copy and paste the following into your browser:

https://drive.google.com/drive/folders/1ThELVOETdGoyBEICiRrB8D8DDcILrW8S?
usp=sharing
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SECTION 9:
CONCLUSION - ADVANCING THEE3 MODEL ATDCS

Dallas Community School (DCS) has continued to grow and evolve, staying true to its Engage,
Empower, and Equip (E3) framework as the foundation for decision-making, program
development, and student success. Over the past year, the school has made significant strides
in expanding the high school program, refining its instructional models, and
strengthening student-centered learning. The hybrid K-8 model remains a strong,
personalized approach that supports families in home education, while the high school has
fully embraced Project-Based Learning (PBL), hands on career preparation classes, and
real-world skill development. These innovations ensure that DCS not only provides rigorous
academic preparation but also fosters student agency, critical thinking, and community
engagement.

At the heart of this transformation is strategic investment in facilities, staffing, and
leadership, all designed to equip students with an exceptional learning environment. The
purchase and remodeling of the high school facility mark a pivotal step in securing the
long-term sustainability of the program, while the addition of high-quality teachers and a
dedicated high school administrator ensures a strong support system for both students
and staff. Financially, DCS remains stable and forward-thinking, leveraging resources to
enhance academic opportunities, maintain fiscal responsibility, and support the
school’s growth toward full K-12 accreditation. The partnership with Dallas School
District for special education services further strengthens the school’s commitment to
inclusion and equity, ensuring that all students receive the support they need to thrive.

As DCS looks ahead, the focus remains on continuous improvement, deeper learning
opportunities, and expanding community partnerships. With full Cognia accreditation on
the horizon, DCS is not only cementing its reputation as an innovative educational model
but also positioning itself as a leader in student-centered, flexible learning environments.
The school’s dedication to the E3 mission is evident in every aspect of its operation, from
instructional design to financial planning, ensuring that students are engaged in meaningful
learning, empowered with skills for the future, and equipped to make a positive impact
in their communities.
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02 03 04 05 06 07 08
No School Citizens District Equity
Planning Day Oversight Advisory
Committee Committee
Meeting Meeting
5:30 p.m. 5:00 p.m.
09 10 11 12 13 14 15
Board Meeting No School
6:30 p.m. Inservice Day
16 17 18 19 20 21 22
No School Finance
Holiday Committee
Meeting
5:30 p.m.
23 24 25 26 27 28
Board Work
Session with
Lyle
2:45 p.m.

Board Meeting
3:45p.m.
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Minutes
Board Meeting
January 27, 2025
6:30 p.m.
https://dsd2-org.zoom.us/j/84855147461
District Office Board Room

Present: Lu Ann Meyer, Rob Ogilvie, Ed Dressel, Zach Steele, Jon Woods, Steve Spencer, Juli
Lichtenberger, Rachel Alpert, Sean Johnson, Tim Larson, Tami Montague, Todd Baughman

Visitors: Craig Button, Jennifer Lenoue, Mandy Straus, Crystal Baker, Steve Tuchscherer, Jenn
Nelson, Ash Lakhani Farishta, Jill Worley, Eleis Vreeland, Danielle Bull, Evan Tuner, Stacy
Fagin, Amber Columbus, Brad Columbus, Mary Tharp, Amber Rowden, Linda Brown, Erik
Hayworth, Alan Casey, Linda Visuano, Jen Reinhardt, Suzanne Talmadge, Holly Bratley

1.0 Welcome/Pledge of Allegiance

2.0 Approval of the Agenda
Rob Ogilvie moved to approve the agenda, seconded by Ed Dressel. The motion passed

unanimously.

3.0 Good News

3.1 Title students at Whitworth have made an average of 1.1 years reading growth
from the beginning of the year STAR Reading Assessment. The fourth-grade
math Title Program have an average growth of 1.4 years since the beginning of
the year.

3.2 Dallas High School Girls Wrestling took 1* place at The Classic.

3.3  Capitol Dental provided 86 students with free dental sealants and other dental
services at Lyle.
Tim Larson, Dallas High School Principal, and Steve Spencer, Superintendent,
shared good news.

4.0 Public Comment
Crystal Baker, staff member, addressed the Board about policy regarding student and

staff safety.

Mandy Straus, parent, addressed the Board regarding the cut-out curbs on Ash Street at
Dallas High School.

5.0 Announcements
5.1 January & February Calendars
5.1.1 Next Board Meeting February 10, 2025 at 6:30 p.m.
5.1.2 Citizens Oversight Committee Meeting February 4, 2025 at 5:30 p.m.
5.1.3 District Equity Advisory Committee Meeting February 6, 2025 at 5:00
p.m.
5.1.4 Finance Committee Meeting February 20, 2025 at 5:30 p.m.
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6.0

7.0

8.0

9.0

10.0
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Consent Agenda

6.1 Approval of the January 13, 2025 Board Minutes

6.2  JEC - Admissions
Rob Ogilvie moved to approve the Consent Agenda, seconded by Ed Dressel. The
motion passed unanimously.

Auditor’s Report — Umpqua Valley Financial

Steve Tuchscherer, Principal Auditor for Umpqua Valley Financial, shared highlights
from the independent auditor’s report. This is a clean audit report. There are no
significant deficiencies in internal controls. Discussion was held.

Superintendent Evaluation Targeted Feedback Survey — Jenn Nelson

Jenn Nelson, Oregon School Boards Association, discussed the targeted feedback survey
for the Superintendent evaluation. The Board selected three standards. Discussion and
agreement were held regarding who will receive the survey questions from both
community and staff. Survey timeline was discussed and agreed upon.

Resolution #24-25-05 to Approve the Willamette Education Service District Local
Service Plan for 2025-27 (Board Action)

Steve Spencer shared information about the resolution. Rob Ogilvie moved to approve
Resolution #24-25-05 to approve the Willamette Education Service District Local Service
Plan for 2025-27, seconded by Zach Steele. The motion passed unanimously.

Adjourn at 7:36 p.m.

Board Chair / Lu Ann Meyer Date

Board Secretary / Juli Lichtenberger Date
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.8
DALLAS
SCHOOL
DISTRICT
Staffing Report
Monday, February 10, 2025
1/21/25 | Licensed |Riley Woolner |[New Hire |New Hire 10/21/24 |DHS |Teacher- 8 |1 19 |Replaces
Spanish 0 |Devin
Hammill
1/21/25 | Classified | Diana Ruiz Resignati |Resignation w/o |2/3/2025 |MC |Bilingual |E05 |7 |0.875 |E2 |Qriginal
on DSD benefits Specialist |A hire
8/31/21
1/22/25| Licensed |Allie Taylor Resignati |Resignation w/o |1/31/2025 |DO |School g8 |1 19 |Original
on DSD benefits Psycholog 0 |hire
ist 9/4/19
1/27/25| Classified | Ashlie Lichtenb |CoS Temporary move |1/27/2025 |Lyle |EA E09 |7 |0.875 |E1 |Temporaril
erger from DLS Sped Il Special H y replacing
to Lyle DLC Needs IIl Kristin
DLC Allen
1/27/25 | Classified |Kristin Allen CoS Temporary move |1/27/2025 |DLS |Special EO5 |5.5 |0.687 |E1 |Temporaril
from Lyle DLC to Needs Il |B 5 y replacing
DLS Ashlie
Lichtenber
ger
2/5/25 |Licensed |Micah Faulkner |[CoS Moving from 2/18/2025 |DHS/ |Special 8 |1 19 |Replaces
licensed sped MC  |Education 0 |McKenzie
teacher at NO to Teacher Bookey
licensed sped
teacher at DA/MC
2/6/25 |Classified |Fernando | Ramirez |New Hire |New Hire 2/7/2025 |DO [EA 7 |0.875 [E2 |Replacing
(Nando) Bilingual Diana Ruiz
Specialist

Steve Spencer, Superintendent
Rachel Alpert, Assistant Superintendent

Board of Directors: Ed Dressel e Lu Ann Meyer e Rob Ogilvie e Zach Steele e Jonathan Woods
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Accreditation Is Continuous Improvement

Cognia defines continuous
improvement as "an embedded
behavior rooted in an institution's
culture that constantly focuses on
conditions, processes, and practices
to improve teaching and learning."
Accreditation is a continuous
improvement process that helps an
institution improve teaching and
learning. Using Cognia’s Performance
Standards, the institution examines its
current effectiveness as well as its
capacity and capability to achieve its
vision and goals for the future.

Cognia believes all institutions can
improve no matter how well they are
currently performing. In the same
manner that educators are expected
to understand the unique needs of
every learner and tailor the education
experience to drive student success,
every institution must be empowered

to map out and embrace their unique
improvement journey. Cognia expects
institutions to use the results and
analyses of data from diverse sources
to select and implement actions that
drive improvement in education
quality and student performance.
Cognia recognizes that each
institution’s improvement journey is
unique and that we can serve you
best by providing key findings specific
to your institution.

Around the turn of the 21st century,
accreditation transformed its focus
and process from a ten-year
evaluation focused on the
accomplishments of an institution's
past decade to a forward-focused
process examining what an institution
is striving to accomplish in the next
five years. Modern accreditation
examines the current and future

capabilities and capacities of an
institution in the context of its
mission, purpose and direction. The
Standards for Accreditation define
how a good institution behaves and
provides the criteria to focus
improvement efforts that will lead to
growing learners, teachers, and
leaders.

In reality, modern accreditation is a
continuous improvement process. At
least every six years, the institution
formally engages the Standards for
Accreditation to reflect and examine
its progress toward its desired future
as expressed through its mission,
purpose, and strategic direction.

Cognia's purpose-driven, strategic
process is the most widely used
continuous improvement process
in the world.

Cognia Performance Accreditation and the Engagement Review

This report contains the findings of the
Engagement Review. The findings of
the report are organized in five
sections: Assurances, Rating of
Analyses, Cognia Performance
Standards, Insights from the Review,
and a Summary of Findings that
includes Noteworthy Practices and
Areas for Improvement.

Accreditation is pivotal to leveraging
education quality and continuous
improvement. Using a set of rigorous
research-based standards, the
accreditation process examines the
whole institution—the program, the
cultural context, and the community
of stakeholders—to determine how

G

well the parts work together to meet
the needs of learners. Through the
Cognia Accreditation Process, highly
skilled and trained evaluators gather
first-hand evidence and information
pertinent to evaluating an institution's
performance against research-based
Cognia Performance Standards.
Using these standards, evaluators
assess the quality of the learning
environment to gain valuable insights
and target improvements in teaching
and learning as well as the operation
of the institution.

To build a comprehensive evaluation
of your institution, our experts gain a
broad understanding of institution

Accreditation Engagement Review

quality through a review of
documented evidence, discussions
with leadership, and community
feedback. Using the standards as a
framework, the report provides
valuable guidance to help focus
your institution's improvement
journey.
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Assurances

Assurances are requirements that accredited institutions must meet. The assurance statements are based on the type of
institution, and the responses are confirmed by the Accreditation Engagement Review. Institutions are expected to meet
all assurances and are expected to correct any deficiencies in unmet assurances.

# ASSURANCES YES/NO

The institution has read, understands, and complies with the Cognia Accreditation and Certification @ Yes

L Policies and Procedures.

2. The institution complies with all applicable governmental laws or regulations. © Yes

3 The institution adheres to ethical marketing and communication practices to transparently disclose © Yes
’ current and accurate information to the public.

4 The governing authority adheres to written policies that govern its conduct, decision making, ethics, @ Yos
' and authority; and engages in training aligned to its roles and responsibilities.

5 The institution annually submits all financial transactions for an annual audit conducted by an © Yes

accounting authority external to the institution.

The institution annually reviews and implements written management plans for security, crisis,
6. safety and health for onsite and virtual environments that includes expectations, communications @ Yes
protocols, and training for students, staff and stakeholders.

The institution participates in required training related to accreditation or certification by timeframes @ Yes
prescribed by Cognia.

‘ © Accreditation Engagement Review 3
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Evaluations of Institution Analyses

Cognia expects institutions to use a systematic process to collect data and information using quality instruments and then
analyze and synthesize that information to arrive at findings. From the findings, Cognia expects institutions to develop,
prioritize, and implement theories of action that will sustain high-performing areas and lead to improvement in

underperforming areas.

Cognia requires institutions to complete analyses on selected data sources. Each analysis is evaluated using rubrics
aligned to the main activities within the analysis process.

Stakeholder Feedback Analysis

CRITERION YOUR SCORE
The institution has made an accurate appraisal of the quality of their data sources using the 2 8 &
Evaluative Criteria. Network Average: 3.5
e ; . . ' S & B
The institution has analyzed and synthesized information. Network Average: 3.1
The institution has identified areas of noteworthy achievement and areas in need of improvement. ****.
Network Average: 3.4
o : ; o i i : ' & & ¢
The institution has interpreted findings, prioritized themes, and developed theories of action. NEtiH AT 210

Network Comparison for Stakeholder Feedback Analysis

Your Institution

Student Performance Analysis

CRITERION YOUR SCORE

The institution has made an accurate appraisal of the quality of their data sources using the ' 6 & b 1
Evaluative Criteria. Network Average: 3.5

- o X L 8 8 & 1
The institution has analyzed and synthesized information. Nafiork Avarige: 22
The institution has identified areas of noteworthy achievement and areas in need of improvement. Netwgktvgalg*e: %4
The institution has interpreted findings, prioritized themes, and developed theories of action. Netwﬁktvgag*e: -

Network Comparison for Student Performance Analysis

Your Institution

G Accreditation Engagement Review 4
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Learning Environments Analysis

CRITERION

The institution has made an accurate appraisal of the quality of their data sources using the

Evaluative Criteria.

The institution has analyzed and synthesized information.

The institution has identified areas of noteworthy achievement and areas in need of improvement.

The institution has interpreted findings, prioritized themes, and developed theories of action.

Yaur Institutian

Cuiture of Learning

CRITERION

The narrative provides evidence for standards related to Culture of Learning.

The institution has analyzed and synthesized information and responded to the prompts for

Culture of Learning.

The institution has identified areas of noteworthy achievement and areas in need of improvement.

The institution has interpreted findings, prioritized themes, and developed theories of action.

Network Comparison for Learning Environments Analysis

Network Comparison for Culture of Learning

Your Institutian

Accreditation Engagement Review

YOUR SCORE

* %ok

Network Average: 3.4

b & 8

Network Average: 2.9

ok ok ok

Network Average: 3.2

Tk

Network Average: 2.8

YOUR SCORE

1 4.8 4 |

Network Average: 3.6

ik

Network Average: 3.2

Tk k

Network Average: 3.3

*k ke

Network Average: 2.8
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Leadership for Learning

CRITERION

The narrative provides evidence for standards related to Leadership for Learning.

The institution has analyzed and synthesized information and responded to the prompts for

Leadership for Learning.

The institution has identified areas of noteworthy achievement and areas in need of improvement.

The institution has interpreted findings, prioritized themes, and developed theories of action.

Your Institution

Engagement of Learning

CRITERION

The narrative provides evidence for standards related to Engagement of Learning.

The institution has analyzed and synthesized information and responded to the prompts for

Engagement of Learning.

The institution has identified areas of noteworthy achievement and areas in need of improvement.

The institution has interpreted findings, prioritized themes, and developed theories of action.

MNetwork Comparison for Leadership for Learning

Network Comparison for Engagement of Learning

Your Institution

Accreditation Engagement Review

YOUR SCORE

1 8 8 4

Network Average: 3.5

TRk

Network Average: 3.1

Wk ko

Network Average: 3.2

1 8.8 & 1

Network Average: 2.7

YOUR SCORE

4.8 8

Network Average: 3.5

Thkk

Network Average: 3.1

Tk k

Network Average: 3.2

1 8 8 8 ¢

Network Average: 2.8
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Growth in Learning

CRITERION YOUR SCORE
The narrative provides evidence for standards related to Growth in Learning. w ik ok
Network Average: 3.5
The institution has analyzed and synthesized information and responded to the prompts for *hhR
Growth in Learning. Network Average: 3.0
The institution has identified areas of noteworthy achievement and areas in need of improvement. Laofiallel
Network Average: 3.2
1 8 8 &

The institution has interpreted findings, prioritized themes, and developed theories of action. S Aersga

Network Comparison for Growth in Learning

Yaur Institution

Performance Standards Evaluation Results

Accreditation is based primarily on the evaluation of evidence that reflects an institution’s ability to meet the expectations
as defined by the Cognia Performance Standards. The Performance Standards define the elements of quality that
research indicates are present in an effective institution. Accreditation standards provide the guideposts to becoming a
better institution. The Engagement Review evaluators apply a four-level rubric to determine the degree to which the
institution demonstrates effective practices that reflect the expectations of the standard. The rubric scale is designed to
indicate the current performance of the institution.

The rubric is scored from Level 4 to Level 1. Descriptions are provided in the table below.

RATING LEVEL DESCRIPTION

' o & & a Demonstrating noteworthy systematic and systemic practices producing clear results that
positively impact learners.

i 3 Engaging in practices that provide evidence of expected effectiveness that is reflected
in the standard.

ety 2 Developing or improving practices that provide evidence that effort approaches desired
level of effectiveness.

by 1 Reflecting areas with insufficient evidence and/or limited activity leading toward
improvement.
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Cognia Performance Standards Ratings

Culture of Learning Standards

A good institution nurtures and sustains a healthy culture for learning. In a healthy culture, learners, parents, and

educators feel connected to the purpose and work of the institution as well as behave in alignment with the stated values
and norms. The institution also demonstrates evidence that reflects the mission, beliefs, and expectations of the institution

(e.g., student work; physical appearance of the institution; participation in institution activities; parents’ attendance at
institution functions).

Keys to Culture of Learning

A healthy culture is evident where:

= Stakeholders are actively engaged and supportive of the institution’s mission
« Learners’ academic and non-academic needs and interests are the focal point
» Stakeholders are included and supported

Standard 1
Leaders cultivate and sustain a culture that demonstrates respect, fairness, equity, and YOUR RATING
inclusion, and is free from bias. & & ¢

LEVEL

Network Average: 3.3

DESCRIPTION

4 - Leaders consistently model the attributes and implement practices that shape and sustain the desired
institution culture, clearly setting expectations for all staff members. Leaders and professional staff members
consistently implement ongoing practices, processes, and decision making that embody the values of respect,
fairness, equity, and inclusion and are free from bias.

3 - Leaders regularly model the attributes and implement practices that shape and sustain the desired
institution culture, clearly setting expectations for all staff members. Leaders and professional staff members
routinely implement ongoing practices, processes, and decision making that embody the values of respect,
fairness, equity, and inclusion and are free from bias.

2 - Leaders occasionally model the attributes and implement practices that shape and sustain the desired
institution culture, clearly setting expectations for all staff members. Leaders and professional staff members
sometimes implement ongoing practices, processes, and decision making that embody the values of respect,
fairness, equity, and inclusion and are free from bias.

1 - Leaders rarely model the attributes and implement practices that shape and sustain the desired institution
culture, clearly setting expectations for all staff members. Leaders and professional staff members seldom
implement ongoing practices, processes, and decision making that embody the values of respect, fairness,
equity, and inclusion and are free from bias.
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Standard 2
Learners’ well-being is at the heart of the institution’s guiding principles such as mission, YOUR RATING
purpose, and beliefs. ' 2.8 &

Network Average: 3.4

LEVEL DESCRIPTION

4 - Staff members continually demonstrate commitment to learners’ academic and non-academic needs and
4 interests. The institution’s practices, processes, and decisions are documented and regularly reviewed for
consistency with its stated values.

3 - Staff members routinely demonstrate commitment to learners’ academic and non-academic needs and
3 interests. The institution’s practices, processes, and decisions are documented and are consistent with and
based on its stated values.

2 - Staff members occasionally demonstrate commitment to learners’ academic and non-academic needs and
2 interests. The institution’s practices, processes, and decisions are consistent with and based on its stated
values.

1 - Staff members seidom demonstrate commitment to learners’ academic and non-academic needs and

1 interests. The institution’s practices, processes, and decisions may not be based on its stated values.
Standard 3

Leaders actively engage stakeholders to support the institution’s priorities and guiding YOUR RATING
principles that promote learners’ academic growth and well-being. * i

Network Average: 2.9

LEVEL DESCRIPTION

4 - Leaders establish and sustain conditions that consistently result in support and active participation among
stakeholders. Leaders consistently collaborate with stakeholders to advance identified priorities. Institutions
implement a formal process to choose areas of focus based on analyzed data on learners' needs and
consistent with guiding principles.

3 - Leaders establish and sustain conditions that regularly result in support and active participation among
3 stakeholders. Leaders routinely collaborate with stakeholders to advance identified priorities. Institutions
choose areas of focus based on analyzed data on learners’ needs and consistent with guiding principles.

2 - Leaders establish conditions that occasionally result in support and participation among stakeholders.
2 Leaders sometimes collaborate with stakeholders to advance identified priorities. Institutions choose areas of
focus sometimes based on data on learners’ needs and consistent with guiding principles.

1 - Leaders establish conditions that rarely result in support and participation among stakeholders. Leaders
seldom collaborate with stakeholders. Institutions choose areas of focus rarely based on data about learners.
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Standard 4

Learners benefit from a formal structure that fosters positive relationships with peers and YOUR RATING
adults. ' 8 8.8 ¢
Network Average: 3.1
LEVEL DESCRIPTION
4 - A formal structure is planned and consistently implemented to promote a culture and climate in which
4 learners receive support from adults and peers. Peer and adult interactions and behaviors consistently
demonstrate respect, trust, and concern for one another's well-being.
3 - A formal structure is planned and regularly implemented to promote a culture and climate in which learners
3 receive support from adults and peers. Peer and adult interactions and behaviors routinely demonstrate
respect, trust, and concern for one another’s well-being.
2 - A formal structure may be planned but is minimally implemented to promote a culture and climate in which
2 learners receive support from adults and peers. Peer and adult interactions and behaviors sometimes
demonstrate respect, trust, and concern for one another’s well-being.
1 - A formal structure is not planned or implemented to promote a culture and climate in which learners receive
1 support from adults and peers. Peer and adult interactions and behaviors rarely demonstrate respect, trust,
and concern for one another's well-being.
Standard 5
Professional staff members embrace effective collegiality and collaboration in support of YOUR RATING
learners. ' 2. 8.8 ¢
Network Average: 3.0
LEVEL DESCRIPTION
4 - The institution’s documented operating practices cultivate and set expectations for collegiality and
collaboration and are monitored for fidelity of implementation. Professional staff members consistently interact
4 with respect and cooperation, learn from one another, and consider one another's ideas. Professional staff
members intentionally and consistently work together in self-formed or assigned groups to review information,
identify common problems, and implement solutions on behalf of learners.
3 - The institution’s documented operating practices cultivate and set expectations for collegiality and
collaboration. Professional staff members regularly interact with respect and cooperation, often learn from one
3 another, and routinely consider one another's ideas. Professional staff members often work together in self-
formed or assigned groups to review information, identify common problems, and implement solutions on
behalf of learners.
2 - The institution’s operating practices somewhat cultivate and set expectations for collegiality and
collaboration. Professional staff members generally interact with respect and cooperation, periodically learn
2 from one another, and somewhat consider one another's ideas. Professional staff members sometimes work
together in self-formed or assigned groups to review information, identify common problems, and implement
solutions on behalf of learners.
1 - The institution’s operating practices rarely cultivate and set expectations for collegiality and collaboration.
1 Professional staff members may or may not interact with respect and cooperation, learn from one another, or

consider one another’s ideas. Professional staff members rarely work together in self-formed or assigned
groups to review information, identify common problems, and implement solutions on behalf of learners.
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Standard 6
Professional staff members receive the support they need to strengthen their professional YOUR RATING
practice. ' & & 1

Netwark Average: 2.9

LEVEL DESCRIPTION

4 - Professional staff members consistently receive adequate resources and assistance based on data and
4 information unique to the individual. A formal structure ensures that professional staff members receive
personalized mentoring and coaching from leaders and peers.

3 - Professional staff members receive adequate resources and assistance based on data and information
3 unique to the individual. Professional staff members receive personalized mentoring and coaching from
leaders and peers.

2 - Professional staff members receive some resources and assistance based on data and information unique
2 to the individual. Professional staff members periodically receive mentoring and coaching from leaders and
peers.

1 - Professional staff members receive few or no resources and assistance based on data and information
1 unique to the individual. Professional staff members rarely receive mentoring and coaching from leaders and
peers.

Network Comparison for Culture of Learning Standards

Four Institution

Leadership for Learning Standards

The ability of a leader to provide leadership for learning is a key attribute of a good institution. Leaders who engage in
their own learning while tangibly supporting the learning process for learners and teachers have a significant positive
impact on the success of others. Leaders must also communicate the learning expectations for all learners and teachers
continuously with consistency and purpose. The expectations are embedded in the culture of the institution, reflected by
learners’, teachers’, and leaders’ behaviors and attitudes toward learning.

Keys to Leadership for Learning
Leadership for learning is demonstrated when school leaders:
« Communicate expectations for learning

* Influence and impact the culture in positive ways
» Model and engage in learning while supporting others to do so
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Standard 7
Leaders guide professional staff members in the continuous improvement process YOUR RATING
focused on learners’ experiences and needs. y 5 8.6 ¢

Network Average: 2.8

LEVEL DESCRIPTION

4 - Leaders consistently engage professional staff members in developing, communicating, implementing,
monitoring, and adjusting the continuous improvement process. The continuous improvement process is
4 based on analyzed trend and current data about learners’ academic and non-academic needs and the
institution’s organizational effectiveness. Leaders and professional staff members consistently implement
ongoing practices, processes, and decision making that improve learning and engage stakeholders.

3 - Leaders regularly engage professional staff members in developing, communicating, implementing,
monitoring, and adjusting the continuous improvement process. The continuous improvement process is

3 based on analyzed data about learners’ academic and non-academic needs and the institution's organizational
effectiveness. Leaders and professional staff members routinely implement ongoing practices, processes, and
decision making that improve learning and engage stakeholders.

2 - Leaders occasionally engage professional staff members in developing, communicating, implementing,
monitoring, and adjusting the continuous improvement process. The continuous improvement process is

2 sometimes based on data about learners’ academic and non-academic needs and the institution’s
organizational effectiveness. Leaders and professional staff members sometimes implement ongoing
practices, processes, and decision making that improve learning and engage stakeholders.

1 - Leaders seldom engage professional staff members in developing, communicating, implementing,
monitoring, and adjusting the continuous improvement process. The continuous improvement process is rarely

1 based on data about learners’ academic and non-academic needs and the institution’s organizational
effectiveness. Leaders and professional staff members rarely implement ongoing practices, processes, and
decision making that improve learning and engage stakeholders.

Standard 8
The governing authority demonstrates a commitment to learners by collaborating with YOUR RATING
leaders to uphold the institution’s priorities and to drive continuous improvement. ' & & & ¢

Network Average: 3.2

LEVEL DESCRIPTION

4 - The governing authority's policies and decisions are regularly reviewed to ensure an uncompromised
commitment to learners and the institution’s identified priorities. The governing authority and institution leaders
use their respective roles and responsibilities to consistently and intentionally collaborate to further the
institution’s improvement.

3 - The governing authority's policies and decisions demonstrate a commitment to learners and support the
3 institution's identified priorities. The governing authority and institution leaders use their respective roles and
responsibilities to collaboratively further the institution’s improvement.

2 - The governing authority's decisions demonstrate some commitment to learners and sometimes support the
2 institution's identified priorities. The governing authority and institution leaders use their respective roles and
responsibilities to focus the institution’s improvement.

1 1 - The governing authority's decisions demonstrate minimal commitment to learners and rarely support the
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institution’s identified priorities. The governing authority and institution leaders seldom collaborate on the
institution’s improvement.

Standard 9

Leaders cultivate effective individual and collective leadership among stakeholders. YOUR RATING

t & &

Network Average: 2.9

LEVEL DESCRIPTION

4 - Leaders consistently recognize and actively encourage leadership potential among stakeholders. Leaders
create conditions that ensure formal and informal leadership opportunities, and provide customized support for
individuals and groups to improve their leadership skills. Stakeholders show initiative and eagerness to take on
individual or shared responsibilities that support the institution's priorities.

3 - Leaders frequently recognize and encourage leadership potential among stakeholders. Leaders create
conditions that regularly offer formal and informal leadership opportunities, and support individuals and groups
to improve their leadership skills. Stakeholders demonstrate a willingness to take on individual or shared
responsibilities that support the institution’s priorities.

2 - Leaders occasionally recognize and encourage leadership potential among stakeholders. Leaders
sometimes create conditions that offer leadership opportunities and support individuals and groups to improve
their leadership skills. Stakeholders sometimes volunteer to take on individual or shared responsibilities that
support the institution’s priorities.

1 - Leaders seldom recognize and encourage leadership potential among stakeholders. Leaders rarely create
conditions that offer leadership opportunities and support individuals and groups to improve their leadership
skills. Stakeholders rarely volunteer to take on individual or shared responsibilities that support the institution’s
priorities.

Standard 10

Leaders demonstrate expertise in recruiting, supervising, and evaluating professional YOUR RATING

staff members to optimize learning. t 8 & ¢
Network Average: 2.9

LEVEL DESCRIPTION

4 - Leaders intentionally and consistently identify, develop, and retain qualified professional staff members who
contribute to the institution’s culture and priorities. Leaders consistently use analyzed data from a variety of

4 sources to forecast future staffing needs and employ best practices to attract a diverse pool of candidates.
Leaders implement and monitor documented practices and procedures for supervision and evaluation that
improve professional staff members’ performance to optimize learning.

3 - Leaders identify, develop, and retain qualified professional staff members who contribute to the institution’s

culture and priorities. Leaders routinely use data from a variety of sources to forecast future staffing needs and
3 employ best practices to attract a diverse pool of candidates. Leaders regularly implement practices and

procedures for supervision and evaluation that improve professional staff members’ performance to optimize

learning.
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2 - Leaders hire qualified professional staff members who contribute to the institution’s culture and priorities.
2 Leaders sometimes use data to forecast future staffing needs. Leaders supervise and evaluate professional
staff members to improve performance.

1 - Leaders hire qualified professional staff members without consideration of contribution to the institution’s
1 culture and priorities. Leaders rarely use data to forecast future staffing needs. Leaders seldom supervise and
evaluate professional staff members to improve performance.

Standard 11

Leaders create and maintain institutional structures and processes that support learners YOUR RATING

and staff members in both stable and changing environments. } & & ¢
Network Average: 3.1

LEVEL DESCRIPTION

4 - Leaders consistently demonstrate awareness of potential influences on institution stability and engage
stakeholders in planning and implementing strategies to maintain stability and respond to change. The
institution’s structure and processes are documented, monitored, and thoroughly communicated so that
learners and staff members know what to do and expect in everyday circumstances. The institution’s structure
and processes include emergency and contingency plans that support agile and effective responses to both
incremental and sudden change.

3 - Leaders regularly demonstrate awareness of potential influences on institution stability and engage
stakeholders in planning and implementing strategies to maintain stability and respond to change. The

3 institution’s structure and processes are documented and communicated so that learners and staff members
know what to do and expect in everyday circumstances. The institution’s structure and processes include
emergency and contingency plans that support responses to both incremental and sudden change.

2 - Leaders sometimes demonstrate awareness of potential influences on institution stability and engage
stakeholders in planning and implementing strategies to maintain stability and respond to change. The

2 institution’s structure and processes are occasionally documented and communicated so that learners and
staff members know what to do and expect in everyday circumstances. The institution’s structure and
processes include emergency and contingency plans to respond to change.

1 - Leaders seldom demonstrate awareness of potential influences on institution stability. The institution’s
structure and processes are not well documented or communicated so that learners and staff members know
what to do and expect in everyday circumstances. The institution’s structure and processes may not include
emergency and contingency plans to respond to change.

Standard 12
Professional staff members implement curriculum and instruction that are aligned for YOUR RATING

relevancy, inclusion, and effectiveness. ' & & ¢
Network Average: 2.9

LEVEL DESCRIPTION

4 - Professional staff members systematically implement, review, and adjust curriculum and instruction based
on recognized and evidence-based content standards. Curriculum and instructional practices are regularly
assessed through a formal, systematic process to assure alignment, relevancy, inclusiveness, and
effectiveness for all learners.
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3 - Professional staff members implement, review, and adjust curriculum and instruction based on recognized
and evidence-based content standards. Curriculum and instructional practices are regularly assessed to
assure alignment, relevancy, inclusiveness, and effectiveness for all learners.

2 - Professional staff members implement curriculum and instruction based on recognized and evidence-based
content standards. Curriculum and instructional practices are sometimes assessed to assure alignment,
relevancy, inclusiveness, and effectiveness for all learners.

1 - Professional staff members implement locally adopted curriculum and instruction. Curriculum and
instructional practices are rarely or not assessed to assure alignment, relevancy, inclusiveness, and
effectiveness for all learners.

Standard 13

Qualified personnel instruct and assist learners and each other in support of the YOUR RATING
institution’s mission, purpose, and beliefs. *hk

Network Average: 3.0

LEVEL DESCRIPTION

4 - All staff members demonstrate commitment to enhancing their professional practice over and above the
required knowledge and skills for their positions. Staff members work collaboratively to instruct and assist
learners and colleagues in support of the institution's guiding principles. Staff members’ individual and
collective decisions and behaviors consistently demonstrate alignment and coherence with the institution’s
mission, purpose, and beliefs.

3 - All staff members demonstrate the required knowledge and skills for their positions. Staff members work
cooperatively to instruct and assist learners and colleagues in support of the institution’s guiding principles.
Staff members' individual and collective decisions and behaviors demonstrate alignment and coherence with
the institution’s mission, purpose, and beliefs.

2 - Most staff members demonstrate the required knowledge and skills for their positions, and a plan is being
implemented to ensure that all staff members are qualified for their positions. Staff members sometimes work
cooperatively to instruct and assist learners and colleagues in support of the institution’s guiding principles.
Staff members’ individual and collective decisions and behaviors sometimes demonstrate alignment and
coherence with the institution’s mission, purpose, and beliefs.

1 - Some staff members do not demonstrate the required knowledge and skills for their positions, and a plan
does not exist to ensure that all staff members are qualified for their positions. Staff members rarely work
cooperatively to instruct and assist learners and colleagues in support of the institution's guiding principles.
Staff members’ individual and collective decisions and behaviors rarely demonstrate alignment and coherence
with the institution’s mission, purpose, and beliefs.
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Standard 14

Curriculum and instruction are augmented by reliable information resources and YOUR RATING

materials that advance learning and support learners’ personal interests. ) .6 ¢
Network Average: 3.0

LEVEL DESCRIPTION

4 - Professional staff members consistently suggest and provide thoughtfully selected information resources
and materials for learners that broaden and enrich the learning process and support learners’ personal
interests. A systematic process is used to identify and verify that information resources and materials are
selected from credible sources.

3 - Professional staff members suggest and provide thoughtfully selected information resources and materials
3 for learners that broaden and enrich the learning process and support learners’ personal interests. These
information resources and materials are selected from credible sources and based on verifiable information.

2 - Professional staff members sometimes suggest and provide information resources and materials for
learners that broaden and enrich the learning process and/or support learners’ personal interests. These

2 ; . : ; =
information resources and materials are usually selected from credible sources and based on verifiable
information.

1 - Professional staff members rarely suggest and provide information resources and materials for learners

. that broaden and enrich the learning process or support learners’ personal interests. These information

resources and materials are rarely selected from credible sources or may not be based on verifiable
information.

Standard 15

Learners’ needs drive the equitable allocation and management of human, material, YOUR RATING

digital, and fiscal resources. ' & & 4
Network Average: 3.0

LEVEL DESCRIPTION

4 - Professional staff members engage in a systematic process to analyze learners’ needs and current trend
4 data to adjust the allocation and management of human, material, digital, and fiscal resources to ensure equity
for learning. Adjustments to resource allocation are consistently based on current data at any point in time.

3 - Professional staff members routinely analyze learners’ needs and current trend data to adjust the allocation
3 and management of human, material, digital, and fiscal resources to ensure equity for learning. Adjustments to
resource allocation are routinely based on current data and at predetermined points in time.

2 - Professional staff members sometimes analyze learners’ needs and current trend data to adjust the
2 allocation and management of human, material, digital, and fiscal resources to ensure equity for learning.
Adjustments to resource allocation are sometimes based on current or updated data.

1 - Professional staff members rarely analyze learners’ needs and trend data to adjust the allocation and
1 management of human, material, digital, and fiscal resources. Resources are rarely allocated in alignment with
documented learners’ needs or to ensure equity for learning.
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Network Comparison for Leadership for Learning Standards

Your Institutinn

Engagement of Learning Standards

A good institution ensures that learners are engaged in the learning environment. Learners who are engaged in the
learning environment participate with confidence and display agency over their own learning. A good institution adopts
policies and engages in practices that support all learners being included in the learning process.

Keys to Engagement of Learning
Engagement is demonstrated when all learners:

+ Are included in the learning process
- Participate with confidence
» Have agency over their learning

Standard 16

Learners experience curriculum and instruction that emphasize the value of diverse YOUR RATING

cultures, backgrounds, and abilities. ' 6. 8.8 1
Network Average: 2.9

LEVEL DESCRIPTION

4 - Respect for the diversity of cultures, backgrounds, and abilities is embedded in every aspect of the
4 institution’s culture and learning environments. The presence and contributions of the global community are
authentically integrated in the curricular content and instructional practices.

3 - Respect for the diversity of cultures, backgrounds, and abilities is clearly present in the institution’s culture
3 and learning environments. The presence and contributions of the global community are intentionally included
in the curricular content and instructional practices.

2 - Respect for the diversity of cultures, backgrounds, and abilities is somewhat present in the institution’s
2 culture and learning environments. The presence and contributions of the global community are inconsistently
included in the curricular content and instructional practices.

1 - Respect for the diversity of cultures, backgrounds, and abilities is rarely present in the institution’s culture
1 and learning environments. The presence and contributions of the global community are not included in the
curricular content and instructional practices.
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Standard 17

Learners have equitable opportunities to realize their learning potential. YOUR RATING

*h &

Network Average: 3.0

LEVEL DESCRIPTION

4 - Professional staff members develop relationships with and understand the needs and well-being of
individual learners. Academic and non-academic experiences are tailored to the needs and well-being of

4 individual learners. Learners are challenged and supported to strive towards maximal levels of achievement
and self-efficacy without barriers or hindrances by schedules or access to academic and non-academic
offerings.

3 - Professional staff members know their learners well enough to develop and provide a variety of academic
and non-academic experiences. Learners have access and choice in most academic and non-academic
opportunities available according to grade levels or through expected sequencing of courses. Learners rarely
encounter barriers when accessing academic and non-academic experiences most suited to their individual
needs and well-being. Learners are challenged and supported to strive towards individual achievement and
self-efficacy.

2 - Professional staff members give consideration to varying learner needs and well-being when developing
and providing academic and non-academic experiences. Learners have access to some variety in academic
and non-academic opportunities available according to grade levels or through expected sequencing of
courses. Learners may encounter barriers when accessing some academic and non-academic experiences
most suited to their individual needs and well-being. Learners are sometimes challenged and supported to
strive towards individual achievement and self-efficacy.

1 - Professional staff members give little or no consideration to individual learner needs and well-being when
developing and providing academic and non-academic experiences. Academic and non-academic
opportunities are limited and standardized according to grade levels or a predetermined sequencing of
courses. Learners frequently encounter a variety of barriers when accessing academic and non-academic
offerings that would be well suited to their individual needs and well-being. Learners are rarely challenged to
strive towards individual achievement and self-efficacy.

Standard 18

Learners are immersed in an environment that fosters lifelong skills including creativity, YOUR RATING

curiosity, risk taking, collaboration, and design thinking. W
Network Average: 2.9

LEVEL DESCRIPTION

4 - Conditions across all aspects of the institution promote learners' lifelong skills. Learners engage in ongoing
experiences that develop the non-academic skills important for their next steps in learning and for future

4 success. A formal structure ensures that learning experiences collectively build skills in creativity, curiosity, risk
taking, collaboration, and design thinking.
3 - Conditions within most aspects of the institution promote learners’ lifelong skills. Learners engage in

3 experiences that develop the non-academic skills important for their next steps in learning and for future
success. Collectively, the learning experiences build skills in creativity, curiosity, risk taking, collaboration, and
design thinking.

2 2 - Conditions within some aspects of the institution promote learners’ lifelong skills. Learners engage in some

experiences that develop non-academic skills important for their next steps in learning and for future success.
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Some learning experiences build skills in creativity, curiosity, risk taking, collaboration, and design thinking.

1 - Learners engage in environments that focus primarily on academic learning objectives only. Little or no
1 emphasis is placed on non-academic skills important for next steps in learning and for future success.
Learning experiences rarely build skills in creativity, curiosity, risk taking, collaboration, or design thinking.

Standard 19

Learners are immersed in an environment that promotes and respects student voice and YOUR RATING

responsibility for their learning. * W
Network Average: 2.6

LEVEL DESCRIPTION

4 - Conditions across all aspects of the institution promote learners’ active discovery and expression of their
4 needs and interests. Learners give input into the instructional and learning activities they pursue and the
methods in which they learn. Learners consistently identify their learning targets and monitor their progress.

3 - Conditions within most aspects of the institution are learner-centered and promote learners’ active
discovery and expression of their needs and interests. Learners give input into most of the instructional and
learning activities available to them. Learners are frequently involved in identifying their learning targets and
monitoring their progress.

2 - Conditions within some aspects of the institution are learner-centered and promote learners’ active
discovery and expression of their needs and interests. Learners have some opportunity for input into the
instructional and learning activities available to them. Learners are sometimes involved in identifying their
learning targets and monitoring their progress.

1 - Learners engage in environments that are heavily instructor-centered. Learners have little or no input into
1 the instructional and learning activities available to them. Learners are rarely expected to monitor their learning
progress.

Standard 20

Learners engage in experiences that promote and develop their self-confidence and love YOUR RATING

of learning. *hw

Network Average: 2.9

LEVEL DESCRIPTION

4 - Learners consistently pursue challenging opportunities that may not always result in success, knowing that
4 they will be supported when needed. Learners readily and consistently show motivation, curiosity, and
excitement about their learning.

3 - Most learners pursue opportunities that may not always result in success, knowing they will be supported.
Most learners show motivation, curiosity, and excitement about their learning.

2 - Some learners pursue opportunities that may not always result in success, but only with significant,
individual support. Some learners show motivation, curiosity, and excitement about their learning.
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1 - Most learners primarily pursue opportunities they believe to be risk-free or heavily guaranteed to be
successful. Most learners show little motivation, curiosity, or excitement about their learning.

Standard 21

Instruction is characterized by high expectations and learner-centered practices. YOUR RATING
& ¢

Network Average: 2.8
LEVEL DESCRIPTION

4 - Learners engage in instructional activities, experiences, and interactions based on their individual needs
4 and interests. Professional staff members consistently deliver instruction designed for learners to reach their
potential.

3 - Most learners engage in instructional activities, experiences, and interactions based on their individual
3 needs and interests. Professional staff members routinely deliver instruction designed for learners to reach
their potential.

2 - Learners engage in instructional activities, experiences, and interactions based on needs and interests
2 typical of most students. Professional staff members infrequently deliver instruction designed for learners to
reach their potential.

1 - Instructional activities are primarily designed around curriculum objectives with little or no focus on learner
1 needs and interests. Professional staff members rarely deliver instruction designed for learners to reach their
individual potential.

Standard 22

Instruction is monitored and adjusted to advance and deepen individual learners’ YOUR RATING

knowledge and understanding of the curriculum. ' B & ¢
Network Average: 2.7

LEVEL DESCRIPTION

4 - Professional staff members consistently monitor and adjust instruction based on each learner’s response to
instruction and achievement of desired learning targets. Professional staff members use a formal, systematic
process for analyzing trend and current data to deepen each learner’s understanding of content at increasing
levels of complexity.

3 - Professional staff members regularly monitor and adjust instruction based on each learner’s response to
3 instruction and achievement of desired learning targets. Professional staff members routinely analyze trend
and current data to deepen each learner’s understanding of content.

2 - Professional staff members sometimes monitor and adjust instruction based on each learner's achievement
2 of desired learning targets. Professional staff members sometimes analyze data to deepen each learner’s
understanding of content.

1 - Professional staff members rarely monitor and adjust instruction. Professional staff members rarely analyze
data to deepen each learner's understanding of content.
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Standard 23

Professional staff members integrate digital resources that deepen and advance learners’ YOUR RATING

engagement with instruction and stimulate their curiosity. ' 4 &
Network Average: 2.8

LEVEL DESCRIPTION

4 - Professional staff members seamlessly and deliberately integrate digital resources that add value to the
learning process and encourage learners’ active engagement in the learning process. Digital resources
consistently support learners’ pursuit of interests and deepen or extend curriculum topics to stimulate learners’
curiosity.

3 - Professional staff members intentionally select and integrate digital resources that add value to the learning
3 process and encourage learners’ active engagement in the learning process. Digital resources routinely
support learners’ pursuit of interests and deepen or extend curriculum topics to stimulate learners’ curiosity.

2 - Professional staff members occasionally select and integrate digital resources that add value to the
learning process or encourage learners’ active engagement in the learning process. Digital resources

2 sometimes support learners’ pursuit of interests and deepen or extend curriculum topics to stimulate learners’
curiosity.
1 - Professional staff members select and integrate few or no digital resources or select digital resources that
1 rarely add value to the learning process or encourage learners' active engagement in the learning process.

Digital resources rarely support learners’ pursuit of interests or deepen or extend curriculum topics to stimulate
learners’ curiosity.

Network Comparison for Engagement of Learning Standards

Your Institution

Growth in Learning Standards

A good institution positively impacts learners throughout their journey of learning. A positive impact on the learner is
reflected in readiness to engage in and preparedness for the next transition in their learning. Growth in learning is also
reflected in learners' ability to meet expectations in knowledge and skill acquisition.

Keys to Growth in Learning

Growth is evident when:

* Learners possess non-academic skills that ensure readiness to learn

- Learners' academic achievement reflects preparedness to learn
« Learners attain knowledge and skills necessary to achieve goals for learning
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Standard 24

Leaders use data and input from a variety of sources to make decisions for learners’ and YOUR RATING

staff members’ growth and well-being. * &
Network Average: 2.9

LEVEL DESCRIPTION

4 - Leaders consistently demonstrate skill and insight in considering a variety of information, choosing relevant
and timely information, and interpreting data. Leaders make intentional decisions by consistently taking into

4 account data and additional factors that have an impact on learners and staff members such as institution
history, recent experiences, and future possibilities.
3 - Leaders regularly demonstrate skill and insight in considering a variety of information, choosing relevant
3 and timely information, and interpreting data. Leaders make decisions by routinely taking into account data

and additional factors that have an impact on learners and staff members such as institution history, recent
experiences, and future possibilities.

2 - Leaders sometimes demonstrate skill and insight in considering and choosing information and interpreting
2 data. Leaders make decisions that occasionally take into account data and additional factors that have an
impact on learners and staff members such as institution history, recent experiences, and future possibilities.

1 - Leaders rarely demonstrate skill and insight in considering and choosing information and interpreting data.
1 Leaders make decisions that rarely take into account data and additional factors that have an impact on
learners and staff members such as institution history, recent experiences, and future possibilities.

Standard 25

Leaders promote action research by professional staff members to improve their practice YOUR RATING

and advance learning. t & & 4
Network Average: 2.5

LEVEL DESCRIPTION

4 - Leaders intentionally create and preserve a culture that invites inquiry, reflection, and dialogue about
instructional problems and issues relevant to the institution and/or individual learning environments.
Professional staff members, as a group or as individuals, consistently engage in action research using an
inquiry-based process that includes identifying instructional areas of improvement, collecting data, and
reporting results to make informed instructional changes. Leaders provide and engage in learning
opportunities customized for professional staff members about action research.

3 - Leaders regularly create and preserve a culture that invites inquiry, reflection, and dialogue about
instructional problems and issues relevant to the institution and/or individual learning environments.

3 Professional staff members, as a group or as individuals, routinely engage in action research using an inquiry-
based process that includes identifying instructional areas of improvement, collecting data, and reporting
results to make informed instructional changes. Leaders provide and engage in learning opportunities for
professional staff members to implement action research.

2 - Leaders occasionally create and preserve a culture that invites inquiry, reflection, and dialogue about
instructional problems and issues relevant to the institution and/or individual learning environments.

2 Professional staff members, as a group or as individuals, sometimes engage in action research using an
inquiry-based process that includes identifying instructional areas of improvement, collecting data, and
reporting results to make informed instructional changes. Leaders provide and engage in some learning
opportunities for professional staff members to implement action research.
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1 - Leaders rarely create a culture that invites inquiry, reflection, and dialogue about instructional problems and
issues relevant to the institution or learning environments. Professional staff members seldom engage in
action research to make informed instructional changes. Leaders provide and engage in few or no learning
opportunities for professional staff members about action research.

Standard 26

Leaders regularly evaluate instructional programs and organizational conditions to YOUR RATING

improve instruction and advance learning. b 8 & ¢
Network Average: 2.7

LEVEL DESCRIPTION

4 - Leaders consistently implement a documented process to determine the effectiveness of the institution’s

4 curriculum and instruction, including staffing and resources. Leaders use a formal, systematic process for
analyzing current and trend data and stakeholder input to make decisions about retaining, changing, or
replacing programs and practices.

3 - Leaders routinely implement a documented process to determine the effectiveness of the institution’s
3 curriculum and instruction, including staffing and resources. Leaders use analyzed current and trend data and
stakeholder input to make decisions about retaining, changing, or replacing programs and practices.

2 - Leaders occasionally implement a process to determine the effectiveness of the institution’s curriculum and
2 instruction, including staffing and resources. Leaders sometimes use data and stakeholder input to make
decisions about retaining, changing, or replacing programs and practices.

1 - Leaders rarely implement a process to determine the effectiveness of the institution’s curriculum and
1 instruction, including staffing and resources. Leaders seldom use data and stakeholder input to make
decisions about retaining, changing, or replacing programs and practices.

Standard 27

Learners’ diverse academic and non-academic needs are identified and effectively YOUR RATING

addressed through appropriate interventions. b & & ¢
Network Average: 2.9

LEVEL DESCRIPTION

4 - The institution consistently addresses the range of developmental, physical, emotional, and intellectual
needs to support learners’ ability to learn. Strategies and interventions for these needs are formally and
systematically planned and implemented based on analyzed information, data, and instructional best practices
to ensure learners’ success.

3 - The institution routinely addresses the range of developmental, physical, emotional, and intellectual needs
to support learners’ ability to learn. Strategies and interventions for these needs are regularly planned and
implemented based on analyzed information, data, and instructional best practices to ensure learners’
success.

2 - The institution sometimes addresses the range of developmental, physical, emotional, and intellectual
needs to support learners’ ability to learn. Strategies and interventions for these needs are occasionally
planned and implemented based on information, data, and instructional best practices to ensure learners’
success.
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1 - The institution rarely addresses the range of developmental, physical, emotional, and intellectual needs to
1 support learners’ ability to learn. Strategies and interventions for these needs are seldom planned and
implemented based on information, data, or instructional best practices.

Standard 28

With support, learners pursue individual goals including the acquisition of academic and YOUR RATING

non-academic skills important for their educational futures and careers. & &
Network Average: 2.9

LEVEL DESCRIPTION

4 - Professional staff members consistently engage with learners to help them recognize their talents and
potential and to identify meaningful, attainable goals that support academic, career, personal, and social skills.
Learners consistently choose activities and monitor their own progress, demonstrating active ownership of
their stated goals.

3 - Professional staff members regularly engage with learners to help them recognize their talents and
potential and to identify meaningful, attainable goals that support academic, career, personal, and social skills.
Learners routinely choose activities and monitor their own progress, demonstrating active ownership of their
stated goals.

2 - Professional staff members sometimes engage with learners to help them recognize their talents and
potential and to identify meaningful, attainable goals that support academic, career, personal, and social skills.
Learners occasionally choose activities and monitor their own progress, demonstrating active ownership of
their stated goals.

1 - Professional staff members rarely engage with learners to help them recognize their talents and potential
1 and to identify meaningful, attainable goals that support academic, career, personal, and social skills. Learners
do not choose activities or monitor their own progress toward goals.

Standard 29

Understanding learners’ needs and interests drives the design, delivery, application, and YOUR RATING

evaluation of professional learning. Tk
Network Average: 2.6

LEVEL DESCRIPTION

4 - Professional learning is learner-centered, customized around the needs of individual or groups of
professional staff members, and focuses on improving pedagogical skills and knowledge to better address

4 learners’ needs and interests. A documented process to select, deliver, implement, and evaluate professional
learning is being fully implemented and monitored for fidelity.
3 - Professional learning is learner-centered, designed around the principle that professional staff members

3 need opportunities to focus on improving pedagogical skills and knowledge to better address learners’ needs

and interests. A documented process to select, deliver, implement, and evaluate professional learning is being
fully implemented.

2 - Professional learning is occasionally learner-centered, designed around the principle that professional staff
2 members need opportunities to focus on improving pedagogical skills and knowledge to better address
learners’ needs and interests. A documented process to select, deliver, implement, and evaluate professional
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learning exists but is not fully implemented.

1 - Professional learning is rarely learner-centered and may or may not focus on improving pedagogical skills
1 and knowledge to better address learners’ needs and interests. A documented process to select, deliver,
implement, and evaluate professional learning does not exist.

Standard 30

Learners’ progress is measured through a balanced system that includes assessment YOUR RATING

both for learning and of learning. ' & & ¢
Network Average: 2.8

LEVEL DESCRIPTION

4 - Professional staff members and learners collaborate to determine learners’ progress toward and
achievement of intended learning objectives based on assessment data gathered through formal and informal
methods. Assessment data are systematically used for ongoing planning, decision making, and modification of
curriculum and instruction.

3 - Professional staff members and learners regularly use assessment data gathered through formal and
informal methods to determine learners’ progress toward and achievement of intended learning objectives.
Assessment data are routinely used for ongoing planning, decision making, and modification of curriculum and
instruction.

2 - Professional staff members occasionally use assessment data gathered through formal and informal
methods to determine learners’ progress toward and achievement of intended learning objectives. Assessment
data are sometimes used for ongoing planning, decision making, and modification of curriculum and
instruction.

1 - Professional staff members seldom use assessment data to determine learners’ progress toward and
1 achievement of intended learning objectives. Assessment data are rarely or inconsistently used for ongoing
planning, decision making, and modification of curriculum and instruction.

Network Comparison for Growth in Learning Standards

Your Institution
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Insights from the Review

The evaluators engaged in professional discussions
and deliberations about the effectiveness of the
processes, programs, and practices within the
institution to arrive at the findings of the report. Guided
by evidence, the evaluators arrived at findings that will
inform your institution’s continuous improvement
efforts. The findings are aligned to research-based
criteria designed to improve student learning and
organizational effectiveness.

The findings are organized into narratives around four
Key Characteristics critical to the success of any
educational institution: culture of learning, leadership
for learning, engagement of learning, and growth in
learning. The narratives also provide the next steps to
guide your institution’s improvement journey in its
efforts to improve the quality of educational
opportunities for all learners. The feedback provided in
this Accreditation Engagement Review Report will
assist your institution in reflecting on its current
improvement efforts and adapting and adjusting your
plans to continuously strive for improvement.

Culture of Learning

Leadership cultivates a culture that prioritizes
learners’ well-being, fosters respect, and
promotes positive relationships within the
community. The institution’s mission to "help others
grow in capacity and confidence" and its vision that
"each student is known by name, strength, and need"
are evident in the school's culture. Students
expressed feeling united despite diversity, with one
stating, "Overall, everyone has respect for each other
and teachers." Parents similarly noted that students
are thrilled to be going to this school and that it
provides a positive environment where students feel
happy and supported. When stakeholders were asked
to describe the school in one word, the top words
were community, welcoming, and collaborative.,
Stakeholder surveys confirm this with relationships
being one of the highest scoring areas. The school's
modified block schedule includes an advisory class
which is held twice weekly. This provides a safe and
supportive space for students and fosters meaningful
relationships with peers and adults. Additionally, the
school offers various clubs, athletics, and recognition
programs that further strengthen students' sense of
belonging and community. Teachers and
administrators take a proactive approach to connect
with students, with staff describing the importance of

860

getting to know each learner as central to their work.
School leaders also encourage all stakeholders to
adopt an outward mindset further confirming the
importance of the well-being of all members of the
school community. Leadership ensures that the
school’s culture reflects its mission and vision by
continually demonstrating a commitment to fostering a
respectful and inclusive environment that prioritizes
learners’ well-being and personal growth.

The institution fosters a culture of professional growth
and collaboration among staff to enhance student
learning. Teachers benefit from various professional
development opportunities, including dedicated
professional development days throughout the year
and weekly professional learning community (PLC)
meeting times. The instructional learning team (ILT)
plays a critical role in providing training on best
practices such as tiered instruction and data review,
aligning with the school's continuous improvement
plan (CIP). Teachers also reported that administrators
are visible and actively engaged in supporting staff in
the halls, contributing to a strong, collaborative school
culture. Additionally, the school has a culture of peer
mentoring, where teachers informally support one
another to improve instructional practices. Teacher
survey questions related to professional development
were above average but have fallen from previous
years. Teachers in the focus group indicated the
district-level mentoring program was discontinued,
which may have contributed to the lower scores.
Teachers can sign up to work with a mentor through
the local education services district but are not
required to participate. Leadership ensures that staff
members receive resources based on data along with
collaborative opportunities necessary for growth.
School leaders are encouraged to continue to invest
in teacher collaboration time to ensure continuous
professional growth. School leaders are also
encouraged to continue to motivate all stakeholders to
take a proactive approach to building positive
relationships in the school community.

Leadership for Learning

Leaders guide professional staff in continuous
improvement processes that align with
institutional priorities and learner needs. The
current continuous improvement plan (CIP) was
developed collaboratively with school leaders and
teachers. CIP goals are based on data and
stakeholder input with one-, two-, and four-year
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measures for each goal. In addition, the CIP is a living
document that is revised based on data. The school's
ILT meets regularly with teachers during PLC time to
facilitate discussions and collect data to continue to
focus the school goals on improvement. This system
ensures that leadership decisions are driven by
stakeholder feedback and continuous evaluation,
supporting ongoing improvements in instruction and
learner experiences. The school board actively
supports the institution’s goals by creating annual
objectives that align with overall student achievement,
including professional development as a key
component. School leaders expressed strong support
from the board, noting that regular collaboration helps
maintain alignment between the school's priorities and
the board’s actions. This partnership between the
governing authority and leadership ensures that the
school's focus remains on advancing student learning.
Leaders consistently engage professional staff
members in the continuous improvement process
based on analyzed data.

Leadership embraces a collaborative leadership style,
involving staff at all levels in decision-making
processes. Teachers highlighted their involvement in
committees such as the ILT, site council, and district
committees. The schoal also supports student
leadership, with student council members actively
participating in leadership roles. For example, the
student body president attends school board
meetings. Leaders provide support for teachers
through supervision and evaluation processes that
include regular feedback. One teacher praised
administrators for their ongoing support, such as
providing guidance during challenging situations and
offering to model best practices. This support allows
teachers to focus on implementing curriculum adopted
based on district and state policies. Although
stakeholders stated that a behavior support person
was hired based on analyzed data and school needs,
school leaders indicate that allocating resources
based on student needs is an area of improvement.
School leaders recognize and encourage leadership
potential among stakeholders and support the
improvement of the professional staff through a
structured hiring and evaluation process. It is
suggested that school leaders develop a process to
allocate resources based on analyzed data and
student needs.

Engagement of Learning

The institution implements a curriculum that
emphasizes inclusivity, collaboration, and the
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development of lifelong skills. The school
demonstrates a commitment to fostering inclusivity
and equity through its curriculum and opportunities for
all learners. Tribal/shared history lessons and
participation in the District Equity Advisory Committee
exemplify the school's focus on creating culturally
responsive learning environments. A parent in the
focus group emphasized the school’s efforts noting
the school is “a great fit" where students feel
supported and happy. These initiatives align with the
school's mission to address the needs of all learners,
as evidenced by the steady decrease in achievement
gaps among underserved populations. Additionally,
academic success opportunities are provided through
various pathways, including Career and Technical
Education (CTE) courses, Advanced Placement (AP)
classes, and dual-credit programs. Counselors and
advisory teachers work with students to develop a
Personal Education Plan and Profile, guiding them to
set meaningful goals and achieve their full potential.
The school's culture and learning environments
demonstrate a strong commitment to respecting and
celebrating diversity, fostering a sense of inclusion
and belonging among students, staff, and families.

Classroom environments incorporate some learner-
centered practices but require improvement to foster
active engagement and encourage student voice and
responsibility. Instructional practices remain heavily
teacher-led, although the school is making efforts to
increase the gradual release of responsibility through
focused professional development. Students noted
that discussions in many classes are dominated by a
few participants, suggesting that current strategies do
not adequately promote equitable participation. While
advisory and advanced-level classes show evidence
of student-driven inquiry, collaboration, and
exploration, there was little evidence of these activities
in general education courses. This is also an area that
school leaders have marked for improvement. Lower
scores for active learning in the learning environment
observation data further support this need. The 1:1
Chromebook program provides a foundation for
integrating innovative and creative practices. Although
learning environment observation scores for digital
learning were low, school leaders are committed to
utilizing technology to enhance learning. Learners
engage in environments that are more instructor-
centered with some opportunity for input. Learners are
minimally involved in identifying their learning targets
and monitoring their progress. It is suggested that
school leaders work with professional staff members
to increase the gradual release of responsibility in
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general education classes. School leaders are also
encouraged to provide teachers with the training and
tools needed to help students monitor their own
learning progress.

Growth in Learning

Leaders and professional staff members use data
to make decisions that address the academic and
non-academic needs of learners. Leaders use
various data sources, including standardized
assessments, rubrics, surveys, and teacher-generated
evaluations, to inform decision-making for learners
and staff. The professional learning communities
(PLCs) play a vital role in utilizing this data to drive
instructional improvements and support continuous
learning cycles. Additionally, the instructional
leadership team (ILT) facilitates action research
projects, providing staff with opportunities to model
inquiry and growth while connecting professional
development to instructional practices. These efforts
empower educators to adapt their teaching strategies
to meet diverse learner needs effectively. This is all
supported by a comprehensive professional
development plan that includes application and
evaluation. This plan is also directly aligned with the
school's improvement plan goals. Leaders make
decisions utilizing diverse data sources to drive
instructional improvement and plan professional
development.

Learners have access to various opportunities for
academic assistance, but structured interventions
remain limited. The advisory program offers a safe
and supportive environment where students can seek
guidance, while block schedules include applied
learning periods for students to meet with teachers to
receive additional support. Teachers are also able to
refer students to educational assistants during this
time as needed. Teachers are also available before
and after school for students. However, most of these
opportunities rely on students actively seeking help,
which may not effectively address the needs of all
learners. Programs like dual credit courses, career
and technical education (CTE), and college readiness
initiatives offer pathways for students to pursue
individualized goals, but the ability of students to
monitor and take ownership of their progress in
general education classes is an area for improvement.
For those whose needs are not fully met in the
comprehensive school program, the Dragon
Academy, an alternative program located on campus,
is an additional option. Professional staff members
regularly engage with students to support their goals,

Cs

but learners’ active ownership of their goals is limited.
School leaders are encouraged to expand systematic
targeted interventions that would ensure equitable
access to consistent support, regardless of student
initiative or awareness.

The Engagement Review Team hopes the findings
from this review will provide a framework for
strengthening the school's effectiveness. Dallas High
School is to be commended for many excellent
programs that provide a collaborative, welcoming, and
inclusive community for students, families, and staff.
The school is prepared to enhance its educational
commitment to student success as it pursues its
continuous improvement journey.

Accreditation Engagement Review 28
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Summary of Findings

The review process focused on establishing evidence of effective practice and performance of the institution in relation
to the accreditation standards.

Noteworthy Practices

In conducting the review, the evaluator identified Noteworthy Practices that reflect significant areas of strength in the work

of the institution. Although there are numerous examples of the institution's level of quality, the recognition of Noteworthy
Practices reflects the greatest strengths of the institution.

1 The school's guiding principles have successfully built a culture of respect, inclusion, and collaboration
that promotes learner well-being. School leadership has fostered an open and inviting culture where

students are known through purposeful structures and actions and collaboration takes place among all
stakeholders.

Standard 2  Standard 4  Standard 5

Areas for Improvement

Using the information collected and reviewed, the evaluator identified the following Areas for Improvement that will help

the institution improve. The Areas for Improvement will be revisited when the institution conducts Cognia's Progress
Report.

1 Structure resource allocation based on learner’s needs to ensure equity for learning.

Standard 15

If school leaders adjust resource allocation based on learner’s needs, then students may have increased

RATIONALE i ; ;
opportunities for equitable learning.

2 Prioritize professional development for learner-centered practices to increase student engagement.
Standard 19  Standard 21

If professional development for student-centered instruction and gradual release of responsrblhty is
RATIONALE  prioritized, then students may have more opportunities for active engagement and increased responsibility
for their learning.

3 Develop and implement targeted interventions based on student performance data to increase student
achievement.
Standard 27

When targeted interventions based on student performance data are implemented, then measures of
student achievement may increase.

RATIONALE
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Accreditation Status and Index of Education Quality®

Cognia will review the results of the Accreditation Engagement Review to make a final determination concerning the
accreditation status of your institution based on these findings. Cognia provides the Index of Education Quality (IEQ) as a

holistic measure of overall performance.

Your Institution’s IEQ SCORE

3 3 3 Below 220

Cognia’s [EQ Network Average: 296

220 - 300

Above 300

Your Next Steps

DESCRIPTION

An IEQ score below 220 indicates that the institution has
several Areas for Improvement and should focus their
improvement efforts on those areas and the related Standards
and/or Assurances. The institution will be required to present
evidence of improvement to Cognia within one year through a
Progress Monitoring Review. Additional Progress Reports may
be required if satisfactory improvement is not achieved.

An |EQ in the range of 220-300 suggests the institution has
some Areas for Improvement and may include one or more
Noteworthy Practices. Institutions must address the Areas for
Improvement and provide evidence of actions taken and results
to Cognia in a required Progress Report due three years
following the review. Additional progress monitoring may be
required if satisfactory improvement is not achieved.

An |EQ above 300 indicates the institution meets Cognia’s
expectations for accreditation that include one or more Areas
for Improvement and may include one or more Noteworthy
Practices. Institutions must address the Areas for Improvement
and provide evidence of actions taken and results to Cognia in
a required Progress Report due three years following the
review. Additional progress monitoring may be required if
satisfactory progress is not achieved.

Accreditation is a continuous improvement process. The Engagement Review provides independent, objective guidance
in relation to the Performance Standards and the institution’'s improvement journey. Upon receiving the Accreditation
Engagement Review Report, the institution is expected to implement the following steps:

Celebrate the successes noted in the report.
Continue the improvement journey.

® @ © o o

Review and share the findings in this report with stakeholders.
Use the findings from the report to guide and strengthen your institution's improvement efforts.

Report to Cognia on your progress toward improvement.

‘ © Accreditation Engagement Review
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Evaluator Roster

The Engagement Review is conducted by professionals with varied backgrounds and professional experiences. All
evaluators complete Cognia training and eleot certification to ensure knowledge and understanding of the Cognia tools
and processes. The following professional(s) served on the Engagement Review:

EVALUATOR NAME BRIEF BIOGRAPHY

Jennifer Williamson Dr. Jennifer Williamson joined Cognia in 2022 and currently serves
as a regional accreditation evaluator for the Pacific region providing

Lead Evaluator i s : G i i :
personalized service and guidance to institutions as they navigate

the accreditation process. Dr. Williamson's professional career
spans 32 years. Her experience includes the role of teacher,
professional school counselor, administrator, and school board
member. In addition, prior to joining Cognia, Dr. Williamson served
as an accreditation review team member, associate lead evaluator,
and lead evaluator. She earned a B.A. in English education from
Maryville University and an M.Ed. and Ph.D. in educational
psychology from the University of Nevada Las Vegas.

Tina Mondale
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Dallas School District 2

Code: JECA
Adopted: 2/27/18
Revised/Readopted: 5/08/23
Orig. Code: JECA

Admission of Resident Students**

Resident children may be admitted under the following conditions:

1. A school-age child who lives within the district attendance area between the ages of 5 and 19 shall
be allowed to attend school without paying tuition.

2. A student who turns 19 years of age during the school year shall continue to be eligible for a free and
appropriate public education for the remainder of the school year.

3.  The Board may admit an otherwise eligible person who is not receiving special education and who
has not yet attained 21 years of age prior to the beginning of the current school year if the person is
shown to be in need of additional education in order to receive a diploma or a modified diploma.
This student may attend school without paying tuition for the remainder of the school year.

4. The Board shall admit an otherwise eligible person who has not yet attained age 21 prior to the
beginning of the current school year if the person is receiving special education services and:

a.  Has not yet received a regular high school diploma; or
b.  Has received a modified diploma, an extended diploma or aan-alterrative certificate of

attendance.

5. Children whose parent or guardian voluntarily placed the child outside the child’s home with a
public or private agency and who is living in a licensed, certified or approved substitute care
program, and whose residency is established pursuant to Oregon Revised Statute (ORS) 339.134.

6.  Children who are military children' are considered resident of the district, if the district is the district
of military residence? for the military child. Parents of military children must provide proof of
residency within 10 days after the date of military transfer or pending transfer indicated on the
official military order.

The Beard-district may, based on district criteria, deny regular school admission to a student who has
become a resident student and who is under expulsion from another district, for the remaining period of the

expulsion. (ORS 339.115(8)(a))

The Beard-district shall, for at least one calendar year from the date of the expulsion, and if the expulsion
is for more than one calendar year, may for the remaining period of time deny regular school admission to

' “Military child” means a child who is in a military family covered by the Interstate Compact on Educational Opportunity for
Military Children, as determined under rules adopted by the State Board of Education.

2 «gchool district of military residence” means the school district in which 1) the family of a military child intends to reside as
the result of a military transfer; or 2) if the school district in which the family intends to reside is unknown, the school district in
which the military installation identified in the official military order is located.

Admission of Resident Students** — JECA
1-2
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a student who has become a resident student and who is under expulsion from another district for a
firearms violation. (ORS 339.115(8)(b); ORS 339.250(7))

The Beard-district may, based on district criteria, provide alternative programs of instruction to a student
expelled for a weapons policy violation.

END OF POLICY

Legal Reference(s):

ORS 109.056 ORS 339.133 ORS 433.26
ORS 327.006 ORS 339.134
ORS 339.115 ORS 339.139

Admission of Resident Students** — JECA
2-2



Dallas School District 2

Coderi | JHCD
A;dopted':
(58]
Medications**/*
(Version 2)

The district r-.j,pJ l—:s administering a medication to a student and/or permitting a student to administer a
medication toftﬁégl;}gelves, may be necessary to allow the student to attend school. Therefore, the district
allows medication, including injectable medications, to be administered to a student by designated
personnel and the administration of medication by a student to themselves without assistance from
designated personnel, subject to criteria established by the district and in accordance with Oregon law.

The district shall designa{e éeréo}nel authorized to administer medications to students. Medications,
including injectable medibat_;gﬁ,éj may be administered by designated district personnel as part of a formal
delegation by a registered nurse. Annual training shall be provided to designated personnel in accordance
with law. The training will align with the ODE Medication Administration Training and include discussion
of this policy, procedures and materials, including but not limited to, procedures outlined in administrative

regulation JHCD-AR - Medications. | | )

When a licensed health care professidna}l is not immediately available, trained personnel designated by the
district may administer epinephrine, glucagon, treatment for adrenal insufficiency, or another medication
to a student as prescribed and/or as otherwise allowed by Oregon law.

A current first-aid/CPR/AED card is required for .-:éq's'ig-pﬁted personnel.

1.\_ ";k y 'j
The district reserves the right to reject a request for administration of medication at school, either by
district personnel or student self-administration, if the medication is not necessary for the student to remain

in school.

The district may revoke permission given to a student to self-’a_gijfri@i}}}?ter medication if the student does not
responsibly self-administer the medication or abuses the use of the medication, as determined by district

personnel. i

Medications will be handled, stored, monitored, disposed of and records maintained in accordance with
law and established district procedures governing the administration of preseription or nonprescription
medications to students, including procedures for the disposal of sharps ar;ld;_g__lg.gs.

- -

A process shall be established by which, upon parent or guardian written féi‘jﬁ‘é&, a backup medication is
kept at a reasonably, secure location in the student’s classroom as provided by state law.

A premeasured dose of epinephrine may be administered by trained, designated persopﬁf_i[to\any student
or other individual on district premises who the person believes in good faith is experiencingla severe
allergic reaction, regardless of whether the student or individual has a prescription for epinephrine.

R11/24 |LF Medications**/* — JHCD
1-2
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{'} A non-injectable short-acting opioid antagonist may be administered to any student or other individual
by district personnel (whether or not they have received training on administering medications) on district

premises who the individual administering the short-acting opioid antagonist believes in good faith is
e;{p?nencmg an opioid overdose.

A school administrator, teacher or other school employee, may administer a short-acting opioid antagonist
to a student who experienced or is experiencing an opioid overdose without written permission and
instructions of the student’s parents or guardian.

i ! \\

e e o ; ; -
This policy shall net prohibit, in any way, the administration of recognized first aid to a student by district
employees in/accordance with established state law, Board policy and administrative regulation.

The superintendent shall develop administrative regulations to meet the requirements of law and the
implementation of this policy.. .

By \ \

END OF POLICY T 4

Legal Reference(s):

ORS 332.107 OAR 166-400-0010(17) OAR 581-022-2220

ORS 339.866 - 339.871 QAR 166-400-0060(29) OAR 851-047-0000 - 0030
ORS 433.800 - 433.830 Qé‘,R 333-055-0000 - 0035

ORS 689.800 OAR 581-021-0037

Family Educational Rights and Privacy Act of 1974, 20 U.S.C. § 1232g (2018); Family Educational Rights and Privacy, 34
C.F.R. Part 99 (2019). o
OREGON HEALTH AUTHORITY AND OREGON DEPARTMENT OF EDUCA,TION Medication Administration: A Manual for School

Personnel. . w

House Bill 1552 (2024). T

-
e

! {The district is not required to provide or administer this medication. If the district is going to provide for, and administer this
medication, this policy language is required. If the district does not intend to provide or administer this medication, there is no

requirement to include this language in this policy.}

R11/24 | LF Medications**/* — JHCD
2-2
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Dallas School District 2

Codemme. JHCD/JHCDA
Adopted: 2/27/18
Revised/Readopted:  2/27/23
Orig. Code:, 4 JHCD; JHCDA

Medications**
(Version 1)

The district recogniq'g:s thét administering a medication to a student and/or permitting a student to
administer a medicatlon to themself, may be necessary when the failure to take such medication during
school hours would prevent the student from attending school; it further recognizes a need to ensure the
health and well-being of a student who requires regular doses or injections of a medication as a result of
experiencing a life-threatening allergic reaction or adrenal crisis', or a need to manage hypoglycemia,
asthma or diabetes. Accordingly, the district may administer or a student may be permitted to administer to
themself prescription (lnjectable and noninjectable) and/or nonprescription (noninjectable) medication at
school.

The district shall designate personnﬁel authorized to administer medications to students. Annual training
shall be provided to designated personnql as required by law in accordance with guidelines approved by
the Oregon Department of Education (ODE).Current first-aid and CPR cards are strongly encouraged for
designated personnel.

When a licensed health care professional is not immediately available, trained personnel designated by the
district may administer epinephrine, glucagon or another medication to a student as prescribed and/or
allowed by Oregon law. '

The district reserves the right to reject a request for administration of medication at school, either by
district personnel or student self-administration, if the medication is not necessary for the student to remain

in school.

The superintendent and/or designee will require that an individualized health care plan and allergy plan is
developed for every student with a known life-threatening allergy or a need to manage asthma, and an
individualized health care plan for every student for whom the district has been given proper notice of a
diagnosis of adrenal insufficiency. Such a plan will include provisions for administering medication and/or
responding to emergency situations while the student is in school, a} a school-sponsored activity, under the
supervision of school personnel, in a before-school or after-school care program on school-owned property
and in transit to or from school or a school-sponsored activity.

A student may be allowed to self-administer a medication for asthma, diabetes, hypoglycemia or severe
allergies as prescribed by an Oregon licensed health care professional, upon written a.qd signed request of
the parent or guardian and subject to age-appropriate guidelines. This self-admlmstra%mn provision also
requires a written and signed confirmation the student has been instructed by, the Oregon licensed health
care professional on the proper use of and responsibilities for the prescribed med;cauon A request to the

! Under proper notice given to the district by a student or student’s parent or guardian.

Medications** — JHCD/JHCDA
1-3
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district to administer or allow a student to self-administer prescription medication shall include a signed
prescription and treatment plan from a prescriber?.

A request to the district to administer or allow a student to self-administer nonprescription medication that
is' not approved by the Federal Drug Administration (FDA) shall include a written order from the student’s
prescrlber that meets the requirements of law.

A written request and permission form signed by a student’s parent or guardian, unless the student is
allowed to access medical care without parental consent under state law?, is required and will be kept on
file.

If the student is deemed to have violated Board policy or medical protocol by the district, the district may
revoke the permission given to a student to self-administer medication.

£ S
Prescription and nonprescription medication will be handled, stored, monitored, disposed of and records
maintained in accordance with established district administrative regulations governing the administration
of prescription or nonprescription medications to students, including procedures for the disposal of sharps

and glass.

A process shall be established by w!hich upon parent or guardian written request, a backup prescribed
autoinjectable epinephrine is kept at a reasonably, secure location in the student’s classroom as provided
by state law. R
A premeasured dose of epinephrine may be administered by trained, designated personnel to any student
or other individual on school premises who the person believes in good faith is experiencing a severe
allergic reaction, regardless of whether the studentﬁovr individual has a prescription for epinephrine.
Naloxone or any similar medication that is in any form available for safe administration and that is
designed to rapidly reverse an overdose of an 0p10}d drug may be administered by trained, designated
personnel to any student or other individual on'school premises who the person believes in good faith is
experiencing an overdose of an opioid drug.

This policy shall not prohibit, in any way, the administration of recognized first aid to a student by district
employees in accordance with established state law, Board policy and administrative regulation.

Gl - ;
A school administrator, teacher or other district employee designatep by the school administrator is not
liable in a criminal action or for civil damages as a result of the administration, in good faith and pursuant
to state law, of prescription and/or nonprescription medication. —

A school administrator, school nurse, teacher or other district employee designated by the school
administrator is not liable in a criminal action or for civil damages as a result of a student’s self-

e
Bl
f L,._- Sra

M)
2 A registered nurse who is employed by a public or private school, ESD or local public health authenty to provide nursing
services at a public or private school may accept an order from a physician licensed to practice medicine or osteopathy in
another state or territory of the U.S. if the order is related to the care or treatment of a student who has been enrolled at the

school for not more than 90 days.

3 Subject to ORS 109.610, 109.640 and 109.675.

Medications** — JHCD/JHCDA
2-3
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administration of medication, as described in Oregon Revised Statute (ORS) 339.866, if that person in
good faith and pursuant to state law, assisted the student in self-administration of the medication.

Al school admlmstrator school nurse, teacher or other district employee designated by the school
admlmstratlon is not liable in a criminal action or for civil damages as a result of the use of medication if
that person,m good faith administers autoinjectable epinephrine to a student or other individual with a
severe allergy who is unable to self-administer the medication, regardless of whether the student or
individual has a prescription for epinephrine, or administers naloxone or any similar medication that is in
any form available for safe administration and that is designed to rapidly reverse an overdose of an opioid
drug to a student or other individual who that person believes in good faith is experiencing an overdose of
an opioid drug.

L
The district and the r rembers of the Board are not liable in a criminal action or for civil damages as a
result of the use of medlcatlon 1f any person 1n good faith, on school premises, 1nclud1ng at a school on
administers autoinjectable epinephrine to a student or other individual with a severe allergy who is unable
to self-administer the medication, regardless of whether the student or individual has a prescription for
epinephrine, or administers naloxone or any similar medication that is in any form available for safe
administration and that is designed to rapidly reverse an overdose of an opioid drug to a student or other

individual who the person believes'in good faith is experiencing an overdose of an opioid drug.
5 1
T -

The superintendent shall develop administrative regulations as needed to meet the requirements of law and

the implementation of this policy.

END OF POLICY

Legal Reference(s): ;

ORS 109.610 ORS 433.8{}0&- 4331830 OAR 333-055-0000 -055-0115
ORS 109.640 ORS 475.005 - 475.285 OAR 581-021-0037

ORS 109.675 | OAR 581-022-2220

ORS 332.107 OAR 166-400-0010(17) OAR 851-047-0030

ORS 339.866 - 339.871 OAR 166-400-0060(29) OAR 851-047-0040

Family Educational Rights and Privacy Act of 1974, 20 U.S.C. § 1232g (2018), Fa.rmly Educational Rights and Privacy, 34

C.F.R. Part 99 (2019). L
OREGON HEALTH AUTHORITY AND OREGON DEPARTMENT OF EDUCATION, Medrc tion Administration: A Manual for School

Personnel. & l

bl

Medications** — JHCD/JHCDA
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LUCKIAMUTE VALLEY CHARTER SCHOOLS
2024-25
February

STUDENT TOTALS

Current #'s Last Year

In District 138 132
Out of District 72 92
TOTAL STUDENT #'s 210 224

BREAKDOWN BY GRADE LEVELS

Current #'s Last yr.
Kindergarten 22 23
1st Grade 21 23
2nd Grade 23 22
3rd Grade 24 23
4th Grade 25 25
5th Grade 25 21/15
6th Grade 29 24
7th Grade 20 25
8th Grade 21 23

NUMBERS CURRENT AS OF 02/03/2025
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Dallas Community School
Financial Report - Q2, October 2024 to December 2024

Bank Balances as of: JUL 2024 AUG 2024 SEP 2024 OCT 2024 NOV 2024 DEC 2024
Umpqua Bank Balance $574,666.03  $965,586.13  $936,080.91  5$1,326,387.75 $1,313,780.39 $0.00
Live Oak Bank CD $204,667.75  $205,550.84  $206,409.07 $207,299.67 $208,165.20 $0.00
Bank Balances as of: JAN 2025 FEB 2025 MAR 2025 APR 2025 MAY 2025 JUN 2025
Umpqua Bank Balance $0.00 $0.00 $0.00 $0.00 $0.00 $0.00
Live Oak Bank CD $0.00 $0.00 $0.00 $0.00 $0.00 $0.00
Revenue/Resources

OCT 2024 NOV 2024 DEC 2024 Actual YTD Budget YTD Annual Budget % Over
State School Funding $190,924.67 $190,924.67 $0.00 $1,145,548.02 $1,002,199.25 $2,405,278.20
Interest Income $890.60 $865.53 $0.00 - - -%
Restricted Grants $0.00 $0.00 $0.00 - - -%
Misc. Income $0.00 $1,292.50 $0.00 - - -%
Total Revenue $191,815.27  $193,082.70 $0.00

General Fund - Expenditures by Object Code

OCT 2024 NOV 2024 DEC 2024 Actual YTD Budget YTD Annual Budget BVA%
100 Salaries $73,061.64 $63,349.84 $0.00 $379,616.73 $661,584.67 $1,041,201.40 36.46%
200 Associated Payroll $45,661.85 $33,225.59 $0.00 $200,305.80 $371,965.76 $572,271.56 35.00%
300 Services $16,031.54 $28,567.19 $0.00 $160,860.83 $302,037.67 $462,898.50 34.75%
400 Supplies and Materials $299.05 $8,065.38 $0.00 $23,971.46 $61,028.54 $85,000.00 28.20%
411 K-8 Allotments $11,489.11 $9,576.96 $0.00 $32,593.57 $117,406.43 $150,000.00 21.73%
500 Equipment/Facility $0.00 $0.00 $0.00 $5,089.00 $11,911.00 $17,000.00 29.94%
600 Dues & Fees $1,988.17 $423.19 $0.00 $34,935.33 $13,064.67 $48,000.00 72.78%

Total Expenditures $148,531.36  $143,208.15 $0.00 $837,372.72 $1,538,998.74 $2,376,371.46

200-Special Revenue Funds - Expenditures by Object Code

OCT 2024 NOV 2024 DEC 2024 Actual YTD Budget YTD Annual Budget BVA%
100 Salaries $8,760.36 $22,840.71 $0.00 $54,660.87 -$54,660.87 $0.00 0.00%
200 Associated Payroll §761.10 $14,136.21 $0.00 $16,991.83 -$16,991.83 $0.00 0.00%
300 Services $637.00 $6,389.35 $0.00 $13,067.21 -$13,067.21 $0.00 0.00%
400 Supplies and Materials $0.00 $3,961.79 $0.00 $10,849.79 -$10,849.79 $0.00 0.00%
411 K-8 Allotments $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 0.00%
500 Equipment/Facility $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 0.00%
600 Dues & Fees $0.00 $0.00 $0.00 $0.00 $0.00 $0.00 0.00%

Total Expenditures $10,158.46 $47,328.06 $0.00 $95,569.70 -$95,569.70 $0.00

Notes from the Business Office
Revenue Highlights:
- This month, we received our regular state pass-through payment totaling $190,924.67, along with $1,292.50 in miscellaneous revenue from
sources such as a SAIF dividend check and multiple fundraisers.
Expenditures Highlights:
- In November, expenditures for object codes 100, 200, 300, and 400—covering salaries, payroll-related costs, services, supplies, and
materials—are tracking as expected at an average of 30% to 40% of the annual budget for this time of year. We anticipate that 411-K-8
allotments will continue to increase during the winter months. Overall, expenditures remain aligned with our budgetary goals.

Restricted Grant Highlights (200 Fund):
- To date, approximately $96,000 has been expensed using restricted grant funds from the 200 fund. A portion of these expenses has already
been reimbursed and will be reflected in December’s report, while another invoice will be submitted to the district in January. Grant

expenditures are on track for this point in the fiscal year.
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Luckiamute Valley Charter School
Bridgeport Campus
Board Meeting Minutes
December 11, 2024

Call to Order: Vicki called the meeting to order at 6:36pm

Board Members Present: Vicki Avery Kendall Cates Fred Weisensee
Absent: Matt Beasley, Greg Oldham

Staff Members Present: Christy Wilkins,Christine Caponi, Daniel Shimek
Board Secretary: Donna Santa Maria

Public in Attendance: Korena Lund

1. Approval of Agenda: Fred made a motion to approve agenda, Kendall
seconded, all in favor- with amendments of Board Chair update, Resolution
241211-3 and Resolution 241211-4.

2. Consent Agenda: Kendall made a motion to approve November Board

minutes as presented, Fred seconded, all in favor.

3. Announcements: Next Board meeting will be January 15 at 6:30pm.

4. Public Comments: None

5. Old Business: None

6. New Business:

Directors Report: Christy Wilkins

e Staff recognition: Stacey Zaback was invited to present her approach to
Basic Coding for middle school at the Fall Oregon Teacher Association
Conference. Stacey also has STILES curriculum professionals coming to
record middle school students for their online content.

e Parent Conferences: Both campuses had exceptional turn out for
conferences.

e Mental Health Support: Malllory continues to give support to students and
staff. As part of this, she is leading CPS (Collaborative Problem Solving
Skills) through a book for all staff. Mallory has been invited to present an
overview of this and her work at the January Board meeting.

e Oregon Coalition of Community Charter Schools Conference- third annual
conference took place in Eugene. More than half of Oregon's Charter
Schools attended. Many important topics were addressed: ODE assessment
data and strategies for better outcomes, budgeting and legal aspects that are
unique to charter schools, support for mental health for students and staff.



e Professional Goal for Principal, Daniel Shimek- Daniel gave a written outline
of his goal: to ensure effective facilities management, method of evaluation
and updating that goal through the year.

Finance Report: Christine Caponi

e Monthly Overview- monthly financials are in order, no questions.

e Projection of 2024-25 Revenue and Expenditures- 1st quarter. This chart
shows income and expenses. Discussion was had regarding moving forward
and budgeting according to income. Time is another contributing factor as we
are only in the first quarter.

e Salary Expressed By Department Charts: All Inclusive Chart followed by
Elementary Salary, Middle School, Benefit to Total Salary Cost and a
Salary/Benefit chart aligned with Total Budget.

e Gardening Program- Lua and Christine are in the beginning stages of a 5-10
year plan. Part of that includes a whole school eating program and Debra is
included in that as well. Federal Grant applications are being applied for too.

e Resolution 241211-3 the purchase of a storage container for emergency
preparedness supplies was proposed. Fred made a motion to approve and
Kendall seconded. All in favor.

e Resolution 241211-4 - donation to the Oregon Coalition of Community
Charter Schools. Motion to approve was made by Fred and seconded by
Kendall. All in favor.

7. Board Chair Check-In

e Financial education for school boards is given by OSBA webinars. They are

free, recorded and available by logging in. Christine is also educating the

board monthly with presentations.

e Board Meeting postings-Because we continue to receive various information

and opinions regarding public recordings, we will continue to post the agenda

and minutes on the website until we have definite legal guidance from OSBA.

We will continue to operate in good faith and transparency as this develops.

e Board Goals- the Board continues to educate themselves, attend

conferences, oversee growth and budgets, be actively involved in community

events, clubs and neighborhoods.

8. Enrollment - As of December 2, 2024, enrollment is 211.

9. Adjournment: Vicki adjourned the meeting at 8:37pm

904
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Community Innovation Partners

&

A Dallas Community School Agenda
DALLAS COMMUNITY
SCHIOL January 9, 2025
Mission Statement: In Person Join Zoom Meeting '
Through our E3 model at | 689 Main St. .
Dallas Community Dallas, OR 97338 https://us02web.zoom.us/j/87471057418?pwd=SDdHT2dRZ
School, we ENGAGE EFUZEdXTGZ5bGY0dkJvdz09

students by fostering
curiosity, EMPOWER
them through
meaningful, real-world

learning experiences, 1. 5:30 PM: Board Meeting Call to Order
and EQUIP them with
the skills needed to 2. Consent Agenda'

make a positive impact
in their communities.

a. January 9, 2025 Agenda
b. December 5, 2024 Minutes

3. Review Agreements:
a. DCS Board Member Code of Conduct

4. Public Comment:

5. Treasurer's Report - Brian McCoy/Erin Miller
a. November 2024 Financials

6. Director Report - Andy Johnson
Enrollment

Charter Renewal Timeline
Facilities Update

Accreditation Update

Strategic Plan Development
Calendar Review - JAN, FEB, MAR

~oo0ow

7. Board Discussion and Action:
a. Andy’s Review
b. Revised 2024-2025 Budget Review
c. April Meeting-Move to 4/10/2025
d. New Building Tour

8. Adjourn

Next Meeting: February 6, 2025 @ 5:30 PM

Individuals requiring accommodation should contact Dallas Community School at
hirwin@dallascommunityschool.org or 503-420-4360




Board Meeting Minutes for Thursday, December 5, 2024 @ 5:30 p.m.

PLEASE NOTE: IN PERSON & ON VIDEO CONFERENCE

Date: December 5, 2024
Location: 689 Main St., Dallas, OR 97338

In Attendance

President: Wendy Sparks

Vice President: Erin Miller

Secretary: Heather Irwin

Treasurer: Brian McCoy

Board Members: Jessica Mackey, Doug Akin

Staff: Andy Johnson, Dawn Adams (Zoom)
Visitors: N/A

Mission Statement: Through our E3 model at Dallas Community School, we ENGAGE students
by fostering curiosity, EMPOWER them through meaningful, real-world learning experiences,
and EQUIP them with the skills needed to make a positive impact in their communities.

1. Callto order: 5:30 PM

2. Consent Agenda: Brian M. motioned to approve the consent agenda, which included
the approval of the agenda and minutes, as well as acknowledgment of the 2024 annual
audit, previously reviewed by the board. He also noted the addition of a discussion on
investing reserve funds into high-yield, no-risk options under the Treasurer’s Report (5a)
of the agenda. Doug A. seconded the motion, and it passed unanimously.

a. December 5, 2024 Agenda
b. November 7, 2024 Minutes
c. 2024 Audit Acknowledgement

3. Review Agreements:
a. DCS Board Member Code of Conduct: Wendy S. reviewed the DCS Board

Member Code of Conduct.
4. Public Comment: No comment.

5. Treasurer’s Report:

a. Financials - Brian M.: The board reviewed the financial report and
acknowledged that we are on track and in a solid financial position for this time
of year. Brian M. proposed investing a portion of our reserve cash into a CD plan
to secure funds across multiple accounts, ensuring compliance with the $250,000
FDIC limit. He suggested staggering the CD maturity dates every three months to
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keep funds in flux and maximize flexibility. Last year, the school earned
approximately $10,000 from a single CD. Heather added that she has been
working with Building Hope and expects to have investment proposals ready by
February at the latest, or sooner if possible. The board agreed to move forward
with investing $500,000.

6. Director Report - Andy Johnson

a. Enrollment: Andy J. explained enrollment has exceeded 200 students in the K-8
program. A recent Zoom information meeting was attended by five families,
resulting in six new student enrollments. While the virtual option proved
effective and prevented the need to cancel the meeting, the lack of a personal
touch made it more challenging for families to fully understand our model, and
guides are experiencing some difficulty as a result. That said, the meeting served
its purpose. The December in-person information night was also successful. Erin
M. inquired about the use of exit interviews, and Andy J. confirmed he is working
on developing one. Heather |. will prepare an updated enrollment graph to
reflect the current numbers and present at a future meeting.

b. Facilities/Lending Update: Andy J. reported that the high school remodel is
nearing completion and highlighted the successful installation of the
accordion-style door. He provided updates on ongoing projects, including doors,
office modifications, and other finishing touches. Internet installation is
scheduled for December 13th, and furniture will arrive on December 12th and
13th. Students are preparing to set up their exhibitions on December 18th. Andy
J. emphasized that the project remains on schedule, which is a significant
accomplishment. The board had no questions.

c. Accreditation Update: Andy J. and Bill C. have collaborated on gathering
standard evidence, and Andy J. mentioned that the recent meeting with Shannon
R. provided valuable support in moving the process forward. Christy P. will
continue to assist Andy J. with the narrative portion. We remain on track to
submit by January 24th and are on target for accreditation by the spring.

d. District Partnerships: Andy J. provided an update on district partnerships, noting
the collaboration is the strongest it has ever been, with excellent communication
and support from key individuals. He expressed gratitude for the district's
ongoing support and emphasized the importance of a supportive community

backing DCS.

e. Strategic Plan Development: Andy J. reported that his work on Cognia
accreditation and the charter renewal will directly inform and align with the
development of the strategic plan. While these larger projects remain a priority,
they naturally complement the strategic planning process and will continue to
progress as milestones are achieved.
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f. Calendar Review: (DEC, JAN, FEB) Andy J. shared updates from the calendar. The
recent Period Positivity event for girls in grades 4-8 was a success, with 11
attendees and their families. High school boys contributed by creating posters for
the event. Erin M. suggested opening it to the public in the future, and Toni H.
proposed hosting a similar event for young men.

Andy also noted key upcoming dates: an all-staff gathering on December 19th
(2-4 PM), his Rotary speaking engagement in January, and time away for a few
days in February. For the charter renewal, Christy P. is preparing the submission
letter for January. Steve S. mentioned that initial discussions are expected in
February, with the main meeting in March and a final vote in April, though the
timeline is not yet confirmed. Steve will provide clarification soon.

Finally, the ribbon-cutting ceremony for the high school is scheduled for January
10th.

7. Board Discussion and Action:
a. January Meeting-Move to 1/9/2025: Wendy S. motioned to move our January
meeting to January 9th. Brian M. seconded, and motion passed unanimously.
b. New Building Tour: Andy J. will give the board a tour on January 9th.

8. Adjourn: 7:13 PM

Next meeting: Thursday, January 9, 2024 @ 5:30 PM





