pringfield SD 19 - IP Annual Report 23-25

As you review your progress markers/overall reflection responses and Our district has focused significant efforts on various key areas, including improving equity, diversity, and inclusion practices, increasing graduation

reflect on plan implementation, how do you see your progress contributing rates through targeted dropout prevention programs, and enhancing college and career readiness. We are also fostering effective professional

to the Outcomes and Strategies in your plan and your Longitudinal learning that focus on strategies and reviewing student data. Additionally, we are placing a deliberate

Performance Growth Targets (LPG%')ILocaI Optional Metrics (LOM)? emphasis on Positive Behavior Intervention Supports (PBIS), particularly in our Tier 2 and Tier 3 interventions. Literacy and math support at the K-
8 level, with special attention to early literacy, are central to our efforts, especially for students who face the greatest barriers to accessing their

2 B education.

Discuss at least one Outcome where you have seen progress in

implementation. Increasing Adult-to-Student Ratios: Enhancing Student Outcomes
By increasing the adult-to-student ratio in our schools, we are fostering a more. lized learning envi thatis

contributing to improved student outcomes. Specifically, we have seen progress in the fuuowmg areas:

Individualized Attention

- Personalized Learning: With more adults present, students receive one-on-one or small-group instruction, allowing teachers to adapt lessons to
meet individual learning needs. This approach is especially beneficial for students who may struggle with the pace of whole-class instruction.

- Targeted Interventions: Smalier class sizes enable educators to identify learning gaps more quickly and provide timely, specific interventions. This
helps prevent minor academic challenges from becoming significant issues.

Real-Time Feedback and Adjustment

- Immediate Response: With a higher adult presence, educators can closely monitor student progress and make real-time instructional
adjustments. If a student struggles with reading comprehension, for example, teachers can provide immediate support or modify their teaching
strategies.

- Fostering Growth Mindsets: More fraquent foedback from aduts promotes positve reinforcement and guidanc, buiding student confidence and

Enhanced Emotional and Behavioral Support
- Stronger Relationships: Smallr studert-lo-adut ratios foster stronger relationships between teachers and students, which leads to igher levels
of trust and engagement, ultimately encouraging students to take academic risks.

- Behavioral Management: With additional adults in the classroom, schools can more effectively manage student behavior, implementing
interventions that prevent disruptions and create a more focused learning environment.

Collaborative and Inclusive Classrooms
- Differentiated Instruction: More adults, including educational assistants, allow for effective differentiation, ensuring that advanced students are
challenged while struggling students receive the reinforcement they need.
- Support or Focal Groups: Increasing the adullo-student rato partcularly beneis focal groups, suh as English leamers. students with
and tudents. These groups often need more tailored support, which additional staff can provide.

Increased Teacher Effectiveness

- Teacher Collaboration: With smaller class sizes, teachers have more time to collaborate with instructional coaches and support staff, improving
teaching strategies and benefiting student achievement.

- Reduced Teacher Burnout: A lower student-to-adult ratio helps prevent teacher burnout, allowing for more effective lesson planning, reflection on
student data, and classroom instruction.

The Impact of Instructional Coaches on Improving Teaching Practices
Another significant investment has been in deploying instructional coaches in every school. These coaches play a vital role in improving
instructional quality by focusing on:

Data-Informed Instruction
- Analyzing Student Data: Coaches work closely with teachers to analyze student performance data and identify areas where targeted interventions
are

AR2 Where have you i barriers, or il i to We experienced challenges with the implementation cycle at several of our sites. Change over in administration and teaching
progress toward ¥our Outcomes and Strategies in your plan that you could  positions has caused us to revisit and provide intentional support going into the 2024-25 school year. We are partnering with CEL
2 use support with? and RBT to align our district wide practices to effectlvely utilize resaurce research based practices, as we engage in the continuous
improvement process |hrough al learnin, within time to review data and
Discuss at least one Outcome where you have seen or barriers to support our students furthest from justice. We are excited for next year and the continued steps we will
to implementation. take towards our desired outcomes.
AR3 2024-25 Only: Review actual metric rates compared to previously created
LPGT and LOM and share reflection on progress. Describe how activities
3 are supporting progress towards targets and if any shifts in strategy

implementation are planned for the future based upon that current
progress. Include specific metrics and target types in your reflection.
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Springfield SD 19 - 23-25 Progress Markers

Progress
Marker

Identifier
#

1 =

2

6 =

Pm7

PM10
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PM12
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PM14
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Progress Marker

Start to See: Eany signs of progress (3-6 momhs)
is authent

and ongoing. The

slrenglhs Ihal educalors sludenls famwlles focal groups and tribal
inf

district practlces N planning.

forms school and

Equity tools are utilized in continuous improvement cycles, including
the ongoing use of an equity lens or decision-tool that impacts
policies, procedures, people/students, resource allocation, and
practices that may impact grading, discipline, and attendance.

Datateams are formed and provided time o meet regularly to review

disaggregated student data in multiple categories (grade bands,
content areas, attendance, discipline, mental health, partlc\panon in
advanced coursework formative assessment data, etc)

teams have open access to timely student data and as a resu\t
decisions are made that positively impact district/school-wide

systems and focal populations.

Schools and districts have an accurate inventory of literacy

assessments, tools, and curriculum being used, including digital

resources, to support literacy (reading, writing, Ilstenlng and

speaking). The inventory |nc|udes a review of what resources and
li

diagnostic, and culturally responslve.

Gaining Traction: Intermediate Changes (6-18 months)

d, formative,

Two-way communication practices are in place, with attention to
mobile students and primary family languages. Families understand

literacy strategy, math

wsnon what "9th grade on-track” means, graduation requirements,

access to advanced/college-level courses and CTE experiences, and

student well-b
education.

Student agency and voice is elevated. Educators use student-

centered approaches and instructional practices that shift processes

and policies that actualize student and family ideas and priorities.
Action research, professional leaming, data teams, and strengths-

based intervention systems are supported by school leaders and are

working in concert to identify policies, practices, or procedures
informed by staff feedback to meet student needs, mcludmg

addressing systemic barriers, the root-causes of cf

absenteeism, academic disparity, and student well belng These
changes and supports are monitored and adjusted as needed.

Comprehensive, evidenceinformed, culturaly responsive eracy

plans, including

documented and communicated to staff, s(uden(s (developmenta\ly
appropriate), and families. Literacy plans and instruction are
evaluated and adjusted to deepen students' learning. Digital
resources are being used with fidelity to advance learners’

engagement with instruction.

A review of 9th grade course scheduling, as it relates to on-track
status for focal student groups, accounts for core and support core
class placement . School staff ensure emerging bilingual students
are enrolled in appropriate credit-bearing courses that meet

graduation requirements.

Foundational learning practices that create a culturally sustaining
and welcoming climate are visible. This includes practices that

ensure safe, brave, and weloomlng classrooms, schools and colextra

curricular

rauma
and SEL-informed practices P present and nunceable Solate nd

practices prioritize health, well-being, care,

and relationship building. Multiple ways of belng are supported
through culturally affirming and sustaining practices for students,

staff, and administrators.

Profound Progress: Substantial and Signiicant Changes (18 months+)

Schools with active

organizations and partners, including local public health, mental
health, colleges, workforce development boards, employers, labor
partners, faith communities, Tribal nations, and other education

partners in order to collaboratively support students' growth and well-
being. Characteristics of slrcng partnerships include mutual (rusl and
gths-b:

respect, st

communication around roles and shared responslbmtles and

decision-making power.

Financial stewardship reflects high-quality spending with accurate
and transparent uss ofstate and federal funds i roationship (9 a

data, and the

ne
priowies oxprossed by stadents, familie commaniics, bueiness,
and Tribal partners in resource allocation and review.

Students and educators experience a well-rounded and balanced
use of assessment systems that help them identify student learning
in the areas of the Oregon State Standards. Educators understand
how to assess emerging multilingual students' assets to inform

gauging progress.

Policies, practices, and learning communities address systemic
barriers, Schools and districts have a process to identify, analyze,

and address barriers that disconnect students from their educational

goals, impact student engagement or attendance, and/or impede
students from graduating on-time or transitioning to their next steps

after high school. Staff members are consistently engaging in action

research, guided by students strengths and interests, to improve

their practice and advance professional learning.

Schools create places and learning conditions where every student,
family, educator and staff member is welcomed, where their culture
and assets are valued and supported, and where their voices are
integral to decision making. Instruction is monitored and adjusted to
advance and deepen individual learners’ knowledge and

with
agency and crea(lvl(y Communities are alve with visions. storles,
and systems of vitality, wholeness, and sustainability.

2023-24 Q1 Progress (7/1/23-9/30/23)

Medium

Medium

Medium

High

Low

No observable change

Medium

High

High

Medium

High

High

Medium

Medium

Medium
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2023-24 Q2 Progress (10/1/23-12/31/23)

Medium

Medium

High

High

Medium

Medium

Medium

Medium

High

Medium

High

High

Medium

Medium

Medium

2023-24 Q3 Progress (1/1/24-3/31/24)

Medium

Medium

High

High

Medium

Medium

Medium

Medium

High

Medium

High

High

High

Medium

Medium

2023-24 Q4 Progress (4/1/24-6/30/24)

Medium

Medium

High

High

Medium

No observable change

High

Medium

High

High

High

High

High

Medium

Medium

2024-25 Q1 Progress
(711/24-9/30/24)

High
Medium
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High

Medium
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#

OR1

Progress Marker

= Overall Reflection: Narrative Response

For the following questions, please type your namative response directly,
ignoring the drop-down options.

Please share any highlights that provide additional context about the
changes you have noted in your progress marker ratings above

2023-24 Q1 Progress (7/1/23-9/30/23)

We remain optimistic that we are focused in the right areas and
moving forward in the betterment of students in our community. On
the recent state report card data sets, we are seeing increases in
three of six indicators demonstrating modest gains in several key
areas.

According to the ODE data, SPS saw an improvement in half of the
keé metrics compared to the previous year.

n track to graduate — 80% (students earning a quarter of
graduation credits in their 9th grade year) Increase of 5% from
previous year

* On-time graduation - 76% (students earning a diploma within
four years. Cohort includes students who were first-time ninth
graders in 2018-graduating in 2021-22) Increase of 1% from
previous year

Five-year completion — 83% (students eaming a high school
diploma or GED within five years. Cohort includes students who
were first-time ninth graders in 2017-18 finishing in 2021-22)
Increase of 4% from previous year

- Regular Attenders — 56% (students who attended more than 90
percent of enrolled school days did not change from the previous
year) No change from previous year

Grade 3 English Language Arts — 36% (students meeting state
grade -level expectations) - No change from previous year

Grade 8 Mathematics — 17% (students meeting state grade-level
expectations)

We continue to utilize a variety of data types and information to

2023-24 Q2 Progress (10/1/23-12/31/23)

According to recently released ODE graduation data, we have
seen a slight reduction in 4-year graduation rates. We are also
seeing an improvement to our 5-year completion rates. We.
are seeing students respond to the impact of lost learning
during the pandemic year and needing a little more time to
graduate. In reviewing our 3-year average for our 4-year
graduation rates, we continue to see an upward trend in
graduation.

The increases to 9th grade on track data sets are positive and
we are reviewing student on track data on a regular basis at
the building levels, utilizing professional learning and data
analysis to support students in-time needs.

We are working across the elementary level to improve -
an

2024-25 Q1 Progress

2023-24 Q3 Progress (1/1/24-3/31/24) (7/1/24-9/30/24)

2023-24 Q4 Progress (4/1/24-6/30/24)

We continue to make progress towards the actions and
outcomes that are moving our work forward. Building based
teams are utilizing the collaborative times developed in the

A significant investment has
been in deploying instructional
coaches in every school. These
coaches play a vital role in
improving instructional quality
by focusing on: Data-Informed
Instruction - Analyzing Sludsnt
Data: Coaches work clost

with teachers to analyze student
performance data and identify
areas where targeted
interventions are needed,
particularly for focal groups.
Customized Professional
Development - Tailored PD

calendar to review critical data sets including literacy based
through our EasyCBM data, mathematics based through our |-
Ready diagnostics, science, and on track data sets. In
addition, behavior teams are reviewing the effectiveness of
tiered systems using in time data sets including attendance,

disciplinary referrals, student surveys, and support data. Our
elementary schools are focused on implementation of our
core reading pro?ram and integration of that into the multi-
tiered systems of support established through investments.
Using the continuous improvement cycle model, schools are
reviewing, refining, implementing, and then assessing the
impact. his information is leading to the refinement of

literacy through
data analysis using our embedded collaboration model which
was created through investments of additional adults in our
system. Additionally, we are reviewing our multi-ties

approach to close the gaps for students while strengthening
our core instructional model. Middle school teams are focused
on similar work in the area of mathematics. High school teams
are assessing the impacts of creating safe and welcoming
learning spaces and ways to improve instructional delivery
that is engaging and relevant while maintaining a high rigor.

We are working the continuous improvement cycle to review
our in-time data sets to assess areas of growth ant

help drive decisions and improve the learning
Freshman Learning Team is a great example. This group, WhICh
consists of teachers and administrators, utilizes SPS-create

criteria to identify students who may be challenged to meet on
track attributes. Our counselors and administrators then provide
additional support and encouragement to utilize a variety of
strategies including recovery credit programs. This provides better
success for students to get back on track to successfully continue
their high school education.

We are also pleased with the number of students that we are able
to serve in our summer programming through extended learning
and credit recovery programs. These K-12 programs provide
support for over 2,000 students across our This allows

y areas that represent
students furmest lrom justice. District administration meets
regularly with building administration and teams to discuss
response, impact of our efforts, and assess and adapt our
instructional models towards improved outcomes. Building
based teams are evaluating strategic plans regularly and
adapting their site based instructional models based on in-time
data gathered at the building and classroom levels.

We continue to provide professional development for our new
to the profession certified staff with an emphasis on quality
instructional practices that are culturally responsive and
engaging. This model supports year one and two

the opportunity for our students to stay engaged and connected
over the summer and provides additional support for our high
school students to be successful. These programs included:

PK Academics/Enrichment:

Our current preschool students at Maple took part in an enrichment
program in July while our Kindergarten students joined us for KITS
(Kids in Transition to School) in July and August at one of four
elementary sites (Guy Lee, Maple, Mt. Vernon, and Riverbend),
including a Spanish Isnguage offering at Guy Lee.

K-8th Grade:

In July, nearly 1500 students in grades Kindergarten through 8th
grade joined us on ten campuses for our summer academic and
enrichment program. Students were engaged in social-emotional
learning, hands-on, project based enrichment activities and
academics, and community recreation (art, PE, music, theater,
cooking, etc.). In August, incoming 6th grade students visited their
middle school for a two-day experience to meet their teachers,
explore the campus, and make social connections prior to the start
of the year.

High School:

In July, students at SHS, THS, and GHS had the opportunity to
earn original credit hours helpmg them remain on track for on time
graduation. In August, A3 hosted an arts focused Summer
Experience for any incoming and current HS students. Also in
August, incoming 9th grade students entering SHS and THS
visited campus for Strong Start - a week-long experience that
supports a successful transition to HS.

In addition, we have had many supplemental offerings to
oomphment our summer offerings through intentional community
partnerships and engagement. The Chifin Native Youth Center
was open to students and families beginning the last week of June
and through the second week of August, offering a variety of
enrichment activities for native students an

Exported on November 12, 2024 10:59:32 AM PST

the school year.

response for the remainder of this school year

Jof Plans: Coaches help davelop
and is informing the CIP process for the 2024-25 school year.

customized profe:

development plans lor teachers,
focusing on instructional
practices that will have the most
significant impact on student
outcomes. Partnership
Principles - Collab n and
Shared Responsibility:
Instructional coaches apply
partnership principles in their
work with teachers,
emphasizing collaboration,
reflection, and continuous
improvement. Ongoing
Feedback and Support -
Continuous Improvement:
Coaches provide ongoing
feedback to ensure that
instructional strategies evolve in
response to student needs,
directly benefiting student
outcomes. High School
Strategies We have
implemented several strategies,
including: - AVID Systems and
Professional Learning: In the
third year of AVID
implementation, schools have
made significant progress in
college and career readiness.
Teachers have been trained in
research-based best practices,
and students participate in
career and college exploration
opportunities. - Career and
Technical Education (CTE): We
have expanded our CT!

offerings based on student
interest, adding pathways in
Computer Science, Robotics,
Culinary Arts, Health Science,
Video Production, and
Cosmetology. - Credit
Recovery: To ensure on-time
graduation, we offer night and
summer school sessions to help
students recover credits, along
with after-school study support
for students s!mggllng |n core.
content areas. Addressing
Mental and Behavioral Health
Through strategic use of SIA
funds, we have prioritized
mental and behavioral health
supports, especially for students
from underserved families.
Initiatives include: - Family
Resource Assistants: These
staff members help connect
families with essential
resources such as housing and
food, creating a supportive
environment for students. -

Schools using the ESSA funds are adding an additional level
of focus as they prepare plans that also include relevant data
sets from the state report card specific to student populations
that are furthest from justice. All schools will be bringing
building based leadership teams together over the summer
months to review and revise their 2024-25 improvement plan
based on student success during the next 6 weeks.

- 3

As we look at assessing improvement, we have identified
increased support during extended times to include outside of
the school day and over the summer. We are planning for
targeted summer programming that supports improved
literacy outcomes, while keeping student connection to their
neighborhood school. At the high school level, we will look to
expand credit recovery options and collaborate with regional
university partners to provide mentors in support of our staff in
supporting student needs with individualized approach.

Our secondary schools have assessed and identified gaps in
content areas that we will focus on to improve the on track
data sets of future students entering high school. These
include Math, Science, CTE, and Literacy. To support this
focus, we are emphasmng a district content positions to
review and scope and sequence, instructional practices,
assessment opportunities to inform and adjust |nstruct|on and
direct support for new teachers and teacher teams. We

believe these positions couple with our instructional coachlng
model will bolster the areas identified to improve adult
capacity to respond to student needs. We look forward to
assessing the impact of these extended learning opportunities
in the Fall of 2024.

As we prepare for the conclusion of this year, we are working
closely to develop out a comprehensive professional
development plan, beginning the summer of 2024 and based
on adopted calendar to support the areas of focus. We
continue to seek improved engagement opportunities and are
excited about an expanded opportunity for student voice that
:_sdeV(Eelsoging through our internal work and partnerships with
ane ESD.
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Marker

Identifier
#

OR3

Progress Marker

Please share other changes you've observed outside of the progress
markers; for example, any observable changes made toward your
outcomes when or if they don't correspond to the progress markers.

Please share any lessons learned, constructive or critical, over this
quarter, including anything surprising that has occurred that might be
valuable for other leaders in your region or state leaders to
understand.

2023-24 Q1 Progress (7/1/23-9/30/23)

We have seen good progress in our literacy focused strategies.
We brought together grade level teams from across the twelve
elementary schools to review priority standard maps, pacing
guides, and resources from our newly adopted language arts
curriculum. We identified content within the new reading materials
that support our NGSS Science standards and these

2023-24 Q2 Progress (10/1/23-12/31/23)

We continue to support the installation practices with
additional training and embedded support through an
instructional coach model of design and a focus on
implementation of our core program. We continue to use our
early release pro'esslonal developmenl calendar coupled with

connections within the scope and sequence of learning.
Additionally, we focused on professional learning for our building
related to il of literacy Rti practices
district wide. Starting with installation practices to place structures
needed to move forward last year, including culture building,
teaming, and focus on best practice core instruction strategies.

This year we expand on installation practices with addltlonal
training and embedded support through an oach

\es within the school day to
enhance and focus on studen( data and instructional
adjustments.

We continue to assess the impacts of our behavior support
structures and adjust response to support full implementation
in our schools. As shared in Quarter One reporting, each
Springfield school offers a continuum of behavior support.
School teams are wnslanlly evaluanng the Sl.IDCﬁS towards

model of design and a focus on implementation of our core
program. We are focused on using our early release professional
development calendar coupled with embedded collaboration times
within the school day to enhance and focus on student data and
instructional adjustments.

We are pleased with the behavior support structures we are
implementing and have seen good ress towards full
implementation for support of students and adults in our schools.
Each Springfield school offers a continuum of behavior support.
Behavior support efforts are organized using a multi-tiered system
of support After to reach full i

of healthy and functioning Tier 1, Tier 2, and Tier 3 behavioral
systems at its elementary schools through years of training and
coaching, Springfield Public Schools found it necessary to
strategically invest district resources in its Positive Behavioral
Interventions and Supports (PBIS) efforts by targeting Tier 2 and
initial Tier 3 (i.e., interventions not served via special education).
SPS identified a need for a system’s focused and district-directed
role and created a new Behavior Interventionist licensed position in
each elementary school to lead and coordinate Tier 2 and initial
Tier 3 support systems.

At the Tier 1 level, behavior interventionists are active members of
the school-wide PBIS team. They support implementation of
schoolwide social skills program through coaching general
education teachers. They offer professional development to staff
on topics identified by the PBIS team.

Al the Tier 2 level, behavlor |nlervenl|un|s!s support an evidence-

sed i available in ol for
sludents in need of targeted support At the Tler 3 Ievel behavmr
with school to conduct
of

functional and lead

behavior support plans for individual students. Behavior
interventionists provide targeted and individual skills instruction to
students. They support teachers and staff in implementing
behavior support plans. At both Tiers 2 and 3, behavior
interventionists serve in a key role on teams tasked with making
data-based decisions about intensity of intervention support.

We support our behavior interventionists through bi-weekly
professional learning and support each month. The shift to district-
directed Behavior Interventionist positions allowed for a more
proactive and constructive approach to building Tier 2 and Tier 3
systems, which increased effective interventions and support for
students.

We continue to adjust plans and investments based on the
availability of human resources for the positions with which we are
adding to our dvsiem We will continue to refine and identi
recruitment and retention strategies as we look to fully staff our
identified needs.

Exported on November 12, 2024 10:59:32 AM PST

full i
level in support of a healthy and 1unct|un|ng Tler 1 Tier 2, and
Tier 3 behavioral system.

We continue to adjust plans and investments based on the
availability of human resources for the positions with which we
are adding to our system. We will continue to refine and
identify recruitment and retention strategies as we look to fully
staff our identified needs.

2023-24 Q3 Progress (1/1/24-3/31/24)

While we are seeing changes associated with our progress
markers, one of the largest gaps is the implementation by
adults in our system to effectively use the resources that have
been aallocatedv The District Leadership team is working
through a collaborative partnership with Center for
Educational Leadership to refine our approach and focus
through Principal Practices to support our building leaders
with managing, deploying, and leveraging resources available
to support teacher problem of practices towards students
outcomes. Our focus for the remainder of this year is directly
aligned with this problem of practice, which we believe will
provide the greatest benefit towards improved outcomes for
our students. We are focusing administrative professional
development and engagement around this strategy and look
forward to a deeper opportunity to expand this over the
summer as we prepare for next school year.

One challenge we face is the change to the fiscal application
of integrated guidance funding that will cease in June of 2025.
We have built continuous improvement documents, plans, and
allocated resources based on the existing fiscal models for
expenditures. Budgetary changes to process will cause us to
have a gap in supporting our summer learning opportunities
and being able to adapt to increase payroll costs, which we
could apply across the three month window. We will be
assessing, adjusting and aligning this based on the new
expectations which will become a priority as we identify
appropriate resources available based on adjusted funding
timelines.

2023-24 Q4 Progress (4/1/24-6/30/24)

2024-25 Q1 Progress
(7/1/24-9/30/24)

We continue to focus on one of
the largest gaps in the way
implementation by adults in our
system to effectively use the
resources that have been
allocated. The District
Leadership team is working
through a collaborative
partnership with Center for
Educational Leadership to
refine our approach and focus
through Principal Practices to
support our building leaders
with managing, deploying, and
leveraging resources available
to support teacher problem of
practices towards students
outcomes. Our focus for the
remainder of this year is directly
aligned with this problem of
practice, which we believe will
provide the greatest benefit
towards improved outcomes for
our students. We are focusing
administrative professional
development and engagement
around this strategy.
Additionally, we are focused on
improving the embedded
collaboration opportunities
through professional
development with all schools
using the Learning by Doing
(Dufour) framework to
effectively engage in meaningful
dialogue towards improved
outcomes for students furthest
from justice.

Itis too early at the start of the
year to assess lessons beyond
what was previously shared. As
a larger system, we are
currently in implementation and
will assess this fall with updated
reporting in Quarter 2 reporting.
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Aligning for Student Success:
Integrated Guidance for Six ODE
Programs

Annual Reporting 2023-24

11/12/24

Aienda

Purpose of Presentation
Background & Context

Review of Progress & Investment
What’s Next - Application 2025-27

Purpose for Presentation

1)To provide background information/ context
2)To share information about our progress and
focus related to the Integrated Guidance Plan
3)To provide additional information to prepare
us for the 2025-27 Biennium Application
process




Background

¢ Integration effort was responsive to requests from educational leaders
and state legislators

e Combined processes for community engagement, needs assessment,
planning, budgeting and evaluation for six programs

e Designed to reduce burden and redundancies and improve the
framework by which progress can be measured over time

Six Programs & Common Goals

Summary of Program Purposes

¢ High School Success (HSS) - Systems to improve graduation rates and
college/career readiness.

¢ Student Investment Account (SIA) - To meet students’ mental health,
behavioral needs and increase academic achievement/reduce disparities for
student focal groups.
Continuous Improvement Planning (CIP) - A process involving educator
collaboration, data analysis, professional learning and reflection - toward
improved outcomes for students and especially students experiencing
disparity.




Summary of Program Purposes

e Career and Technical Education - Perkins V (CTE) - Improving access and
participation in education and training programs that prepare learners for
high-wage, high-skill, in-demand careers.

Early Indicator and Intervention System (EIIS) - The development of a data
collection and analysis system, in which educators collaborate, to identify
supports for students.

Every Day Matters - (EDM) - Embedded across the five other programs,
focusing attention on student engagement, school culture, climate/safety &
culturally sustaining pedagogy.

Equity Lens

What are we trying to achieve?

Who is affected by the decision?

Have those affected by the decision been engaged in the decision making process? If
so, how, when, and where?

How does/can this decision advance equity and inclusion?

Are there district or building level systems, policies, and/or procedures influencing
this decision that may negatively impact historically marginalized groups?

Could the decision ignore or worsen existing disparities?

How, when, and with whom can we measure the success of this decision?

How can this decision be communicated (especially to those affected)?

Community Engagement Highlights

Input activities

Surveys

Regional ESD Consortia group engagement sessions
Engagement with Community-Based Organizations
Affinity groups

Family nights




Our Plan

These priorities were reaffirmed:

1) Meeting students’ mental and behavioral health needs, and

2) Reducing disparities and increasing academic achievement.

Report Focus:

Equity, Diversity, & Inclusion efforts
Behavior & Mental Health

High School

Middle School

Elementary

Early Literacy

Equity & Inclusion

« Expansion of equity & inclusion staffing at the District level

Teams / structures that empower educators to create
conditions that better support focal group students

Student programming specifically aimed at improving
outcomes for focal group students




District Level Equity & Inclusion Staffing

Equity & Inclusion TOSA - supports educators in improving academic,
behavioral, & social/emotional outcomes for students (2023-24)

* Provides professional learning for staff (200+ certified staff)
* Coordinates District-level student affinity events (250+ focal groups students)
* Maintains resource bank of culturally relevant resources for educators

Student Success Navigator - directly supports focal group students &
families (2024-25)

Provides 1:1 & small group support for students (mentoring, tutoring, advocacy)
* Serves as bridge between students./families and school-based staff when needed
* Supports improved communication between schools and focal group families

Expanding adult capacity to improve systems &
support focal group students

K-12 Equity & Inclusion Leadership Team

Collaborate with building administrator on school-wide equity initiatives
Bring equity lens to building level leadership meetings

Support Student Voice at the building & District level

Developed and facilitated professional learning on Every Student Belongs
for all school-based staff (based on EEAC recommendation)

Facilitators of Student Union & Alliance Groups

« Hold regularly scheduled affinity spaces for focal group students
« Teach lessons on cultural identity, history, and leadership
* Support student engagement in conferences, trips, and in-district events

Student Focused Programming

Student Unions & Alliances (affinity groups)
Provide support, connection, & affirmation to focal group students, reducing feelings of
isolation that many children can feel even in the most welcoming schools
Provide spaces for members to discuss issues & experiences with school leaders
Encourage students to feel confident and proud about themselves, as well as more
visible and more included in the school community.

Student affinity summits

Connect focal group students to build community across the district

Create spaces of deep engagement with cultural learning

Provide opportunities for students to consider post secondary opportunities
Strengthen connections between students & community partners




Student Focused Programming (cont.)

ligh School Student Voice

* Convene a diverse group of students to be in dialogue with one another & district leaders
Foster student empowerment & activism, helping district leaders understand what students
need & are asking for
Increase student knowledge & understanding of district initiatives & priorities
Center the experiences of students in decision making processes

This year:

« Students meet in school-level groups regularly, & will gather at the District-level 5 times
*  Students review climate survey data (building & District)
* Students have identified 3 areas of priority:

* Mental health supports / Student safety / Student engagement

* Students working in priority areas teams to create goals and action plans
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Elementary Behavior Interventionists

Students receiving
Tier 3 intervention:
7.4%

Students receiving
Tier 2 intervention:
10.4%

48 students

Oregon Department of Education




Mental Health Partnerships

Purpose:

e Counseling Appointments During the School Day

e Assist Agencies with Maintaining Full Caseloads

e Additional Mental Health Specialists on Our Campuses
Partner Agencies:

e Looking Glass Center for Family Development

e HOQTS (White Bird) Options

e Ophelia’s Place Riverview Center for Growth (TCC)
Stronger Oregon (Roseburg Therapy)
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Partnerships

Braided Funds to Provide Services Directly to Students

« Approximately $200,000 to Partner Agencies

+ Supports Provided in all Schools, K-12

+ Most Counselors at Capacity

+ Challenges with Maintaining Agency Staffing Levels

Family Resource Assistants

Purpose:

Welcome and support students and families.
Directly connect students and families with organizations offering
support.
Refer for district-level support.
¢ XXX students receiving case management from McKinney Vento
liaison
* Fulfilled 83 district care & connection requests in 23-24

Approximately $50,000 for basic needs supplies







Miiddle School Update

e Review Literacy and Math 3 year Trend - State Report Card
e Content Collaboration and PLC Structure

e Professional Learning and Instructional Coaching




ELA Three Year Trend

+5.7%

Math Three Year Trend

+5.6%

+3.2%  +2.6%

How We Improve




Instructional Coach Support

Schoolwide

Team

Individual

24-24 Target Literacy Outcomes

*  MTSS Instructional Leadership team
building action plans based on ORTil
Tier 1 rubric completion

Two embedded collaboration
meetings per week focused on student
learning using updated PLC agendas
and curriculum maps

Core review meetings 3x a year,
including specialists

Fidelity of implementation with core
materials and practices

Science of Reading professional
learning and installation

Acquire foundational literacy skills

Tier 2: Secondary Prevention
For some students. All staff & settings ~15%

Tier 1: Primary Prevention

All Students, Staff, & Settings ~80% of Students




0%

~15%

~5%

English Language Arts Academic Achievement (3)
2023-2024: 31% (-5%)
ODE LPGT 23-24 Grade 3: 41% (40% Oregon Average)

English Language Arts Academic Achievement (3-5)
2021-2022: 35.6%
2022-2023: 37.9%
2023-2024: 36.0%
3 Year Average: 36.5%




Reading Proficiency Fall 2023

Kindergarten 34.7%
1st Grade 49.4%
2nd Grade 40.2%
3rd Grade 38.6%
4th Grade: 43.2

5th Grade: 55.1%

Early Adopter Success

Douglas Gardens

Early adopters of essential Tier 1 & Tier 2
practices.

Highest performing Title 1 School

10% increase in passing rate on Oregon
ELA assessment

58% passing rate on ELA assessment
exceeds Oregon average by 15%.

All subgroups making Level 4 or above
growth as they close the gap between their
score on the ELA assessment and the target
cut score.

Reading Proficiency Fall 2024
Kindergarten: 34.1%
1st Grade: 50.8%
2nd Grade: £49.2%
3rd Grade: 39.9%
4th Grade: £41%

5th Grade: £46.3%
6th Grade: 59.8%

Ridgeview

Early adopters fully implementing 1
embedded collaboration meetings per week
focused on student learning using updated
PLC agendas and curriculum maps.

More students closing the gap
between their score on the ELA
assessment and the cut score needed
to demonstrate mastery.

24-24 Target Literacy Outcomes

%  MTSS Instructional Leadership team
building action plans based on ORTil
Tier 1 rubric completion

Two embedded collaboration
meetings per week focused on student
learning using updated PLC agendas
and curriculum maps

Core review meetings 3x a year,
including specialists

Fidelity of implementation with core
materials and practices

Science of Reading professional
learning and installation

Acquire foundational literacy skills




Selected Magnetic Reading
Foundations as our K2
Supplemental Materials

Focus on foundational skills
for our early readers

7 Elementary sites

Professional learning for all
K-2 summer staff

Focus on targeted problems
in 4-week unit

Quick snapshot of results of one

202324 kinder summer group




K-2 Science of
Reading PD

K-2 Summer Institute

Early Release PD

High Dosage Tutoring

Professional Learning for
certified and classified staff at
5 identified sites

Hire additional classified staff

2024-25

ﬂhat Happens Next?




Questions & Comments
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