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Escalate English — Resource Adoption Proposal

Appendix A

Name Location Position
Dr. Annette Acevedo ESC ELL Director
Laura Azcoitia Tefft Middle School ELL Lead Teacher
Cecile Amador Huff Elementary Instructional Coach
Maria Barragan Ortiz Tefft Middle School 8" Grade Dual Language Teacher
Emily Braem Nature Ridge 6" Grade Dual Language Teacher
Maria Chamorro ESC ELL Instructional Coach
Abner Diaz Abbatt Middle School 7™ Grade Dual Language Teacher

Resource Evaluation Tool - Rubric

Resource Title:

Escalate English - Resource Adoption Proposal
Appendix B

English as a Second Language(ESL) Resource Evaluation Tool Grades 6-12

Publisher:

Evaluated by:

Date:

(Criteria

Euidence Rating

Directions: hased on each criteria listed, examine the resource presented and provide a rating and rationale,

Rationale for the rating and/or evidence from the resource

Faviola Ximena Escobar

Larsen Middle School

7™ Grade Dual Language Teacher

1. The resource provides a language framework with | Mark one:

supports aligned with WIDA and CCS5 standards for
student participation (pair/group/whole group
discussions) and promates the use of academic
conversations.

O
0
0
0

[ Pending rating

Extensive
Sufficient
Some
Weak

Zindya Guerrero ESC ELL/DL Coach
Martha Guihan Larsen Middle School 7™ Grade Dual Language Teacher
Patricia Makishima ESC Coordinator of ELL Initiatives

Ismael Martinez Galarza

Lincoln Elementary

6" Grade Dual Language Teacher

Laura Ocampo

Ellis Middle School

ELL Lead Teacher

2. The resource provides a language framework,
which scaffolds and supports language for student
planning and delivery of effective presentations,

g
0
O
O

[ Pending rating

Mark one

Extensive
Sufficient
Some
Weak

Arshiya Quadri

Liberty Elementary

FLL Language Resource Teacher

Mario Pestafia

ESC

Coordinator of ELL Initiatives

3, The resource provides opportunities for the
students to practice their listening and speaking
skills within a meaningful context that suppart U-46
curriculum framewark(s).

Criteria

0
O
O
0

[ Pending rating

Evidence Rating

Mark ane:

Extensive
Sufficient
Some
Weak

Literacy
Rationale for the rating and/or evidence from the resource

Isabel Rivera Otter Creek Elementary 6™ Grade Dual Language Teacher
losé Rosa Huff Elementary 6" Grade Dual Language Teacher
Michelle Rossi Abbott Middle School Bilingual Cross-Categorical Teacher
Sylvia Rodriguez ESC Coordinator of ELL Initiatives
Malitzina Salazar Ellis Middle F age Teacher

Corinna Soto

Karli Sumner

Isabel Torres

4, The resource's materials consistently include a
mix of short and ful selections that contain rich and
challenging content, ideas, and acadamic language
suitable for close reading activities.

Mark one:

Extensive
Sufficient
Some

Weak
Pending rating

5. The rasource cansistently provides opportunities
for students to read hoth literary and informational
texts, and includes scaffolding and differentiation
strategies to support ELs.

Mark

[ = e
H

Extensive
Sufficient
Some

Weak
Pending rating

Adapted from ELA/Literacy Grade-Level Instructional Materials Evaluation Tool by Council of Great City Schools
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SUCCESS
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Thematic Category:
Student Achievement

Aspiration:
\We will educate the whole student by providing an
enriched, high quality experience that empowers all

graduates to be competitive members of the global
society.

Priorities:
We will implement and support a challenging
ards-based curriculum across all content



To o

To o

Rationale

Replaces obsolete and out of print ESL resource in grades 6-8
Supports English language development for English Learners
(ELs) in the Transitional Program of Instruction (TPI), Dual
Language Program, and Bilingual Cross-Categorical Program
Challenges students to actively engage with rich, grade-level
content and to use academic language while providing them
state-of-the-art support.

Provides a learning path that helps ELs realize their potential,
embrace the power of biliteracy, prepare for lifelong learning,
and stay on track for college and career readiness.
Compliance with lllinois Administrative Code 228.30, which
requires instruction in English as a Second Language for both
TBE and TPI instructional program models.

Aligns with English language development standards (i.e.,

WI DA6s ELDS) .

Meets the rigor of CCSS

Focuses on thematic, content-based instruction

Houghton Mifflin Harcourt



Full Access

to grade level content

AcCcessS tocomplex

text that connects EL and
ELA instruction

Rigor

In Language Learning

Council of the Great
City Schools

Scaffolding
without compromising
rigor or content




Powerful

Streamlined Components

Student Activity Book

ESCEﬂate ‘)) Eng IiSh Teacher Resources

Activity Book
Audio Hub
Browse Magazine

Activity Book

Family Letters

Grammar and Language Handbook Unit1 ) >
Guide to English for Newcomers Unit2 3 Units »
Language Checklists 3y Unit6 %
My Word List

Phonics and Spelling Handbook Personal Toolbox template

QuickStart Guide
Show-It Visuals
Video Hub

Escalate @ English
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Student
Editions

Activity
Book
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Electronic Access

Complex Text
and
Close Reading

Argumentative
Conducting Writing

Academic Research

Vocabulary

English
Learner

Support

AT
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Grade 6 Unit Topics

Unit 1:
Facing Fear

Unit 2:
Animal
Intelligence

Unit 3:
Dealing
with Disaster

Unit 4:
Making Your
Voice Heard

Decisions that
Matter

Unit 6:
What
Tales Tell

Grade 7 Unit Topics

Unit 1;
Bold Actions

Unit 2:
Perception
and Reality

Unit 3;
Nature at Work

Unit 4:
Risk and
Exploration

Unit 5:

The Stuff of
Consumer
Culture

Unit 6:
Guided by a
Cause

AT

Grade 8 Unit Topics

Unit 1:
Culture and
Belonging

Unit 2;
The Thrill of
Horror

Unit 3;
The Move
Toward Freedom

Unit 4:
Approaching
Adulthood

Unit 5:
Personal Legacy

Unit 6:
The Value of
Work

Houghton Mifflin Harcourt.



Highly Engaging Titles

NOVEL EXCERPT

118 UNIT 3

@M Pi.56a M RLSA

DOWNLOAD
Princess Academu; Palace of Stone

The Declaration of Independence was written by a
group of men working together and states the rights
of all people to equal liberties. In Princess Academy:
Palace of Stone, Miri sees how powerful people
working together can be.

Know Before You Go

The people in Miri's village, Mount Eskel, are at

odds with the palace royalty. Despite the unfriendly
relationship between the palace and the villagers, it
is decided that the prince will marry a girl from Miri's
village. All of the girls from the village are required
to attend the new princess academy. One of the girls
from the academy will one day marry the prince.

After the prince has chosen his princess, Miri travels
with her to the city. There, Miri attends school at
Queen'’s Castle, where she makes some new friends.
These friends are making big plans, and revolution is
intheair....

(D SETTING A PURPOSE
As you read, think about what effect Timon's
words and actions have on Miri and the crowd.

| PRINCESS ACADEMY: PALACE OF STONE

S b0)' ©5am Dudgeon/Houghton Mitflin Harcourt:
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Princess Academy

20

PALA CE2OF: S TONE

SHANNON HALE

He shrugged. “We pay tribute to the noble who owns
the land we live on, the same as all commoners. Still,
the wealth of the sea has been good to my family.
My father is determined to make so much money
the king will be forced to offer him a noble title. He
thinks I'm a fool to fight for change.”

“He’s wrong,” Miri said, feeling certain of
the words.

Timon’s smile seemed grateful. “Last year I tried
to sell one of his ships and use the money to help

tenement: apartment
house

families whose tenement was destroyed in a fire. He j
sent me back to the Queen’s Castle because he didn’t
know what else to do with me. If I don’t turn into a
reformed, obedient boy, he’ll ship me off to the
far-flung territories to see how much I like

the poor once I become one.” He laughed.

“But I don’t care, Miri. Some things are more
important than one person. Lady Sisela showed
me that. I don’t want to live a comfortable,
small life. I want to change the world.”

The compound word
far-flung means “distant
or “remote.
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gorous, Yet Accessible Texts

112 Wild

retold by Dina McClellan

AND STRONG,

BUCK WAS A GoOoD DOG. INTELLIGENT
LOYAL AND TRUE. HE LIVED WITH JUDGE MILLER IN A
BIG HOUSE IN THE SUN-KISSED SANTA CLARA EY.

BUT BUCK'S
CAREFREE DAYS
WERE NUMBERED-
HE WOULD SOON
FALL VICTIM T0
HUMAN GREED.

AD! GO NORTH,
‘RicH. THERE'S A GREAT DEMAND =

TH,
1 GO e

SLED Wirey
H Crian
IS LIFE AS A SLED DOG

7 Eﬁ'

| \'m taking off, Ma- Goin'\
up to Alaska. e're
_gonna be rich, you'll seel)
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Language Cam video M u Iti "'m Ed ia

Watch the video to learn more about animal intelligence.

Dolphins or Chimpanzees?

Podcasts

HMH FYI Sites

AT
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Alignment to Core

Houghton Mifflin Harcourt [U-46 SECONDARY ELA CURRICULUM FRAMEWORKS OVERVIEW| [Iikslipli
Escalate English ©2017
Grade 6 6" Grade - Unit 2
How are people transformed through their relationships with others?-first trimester
correlated to the Strands Reading - Writing Speaking & Listening Language/Conventions
Literary/Informational
Common Core State Standards Read closely to cite, analyz resentandrespondto | Demonstrate command of
English Language Arts dinfi iate to t Produce clear and f
and infer appropriate to ta ) ) i i
Grade 6 ppropr consistent evidence based [ormation appropnaFe to | grammar, usage a'nd
Y purpose and audience. o ) ask, purpose and audience. | language appropriate to
writing appropriate to task, '
) task, purpose and audience.
: purpose and audience.
Standard _| Instructional 1-Cite textual evidence / 1A " = Prepare and participate | 4 - Language in context
Reading Standard| draw inferences ~ Argumen
K ; Focus Standards 2-Determine central | 3 - Narrative
RL61 C Houghton Mifflin Harcourt ‘ )
I Escalate English ©2017 ideasthemes/summarize
Grade 7 3-Analyze characters/even
! 5- Analysis Structure
correlated 1o the Topical How do story Ho ng | Howdowritersselect | How does an author's
Essential elements convey of textimpactthe | literary analysis? and support appropriate | use of word choice and
Commen Core State Standards Quest meaning? whole text? textevidenceintheir | use of figurative
- - uestions 0D i
English Language Arts writing? Ianstu?age affect their
. craft?
Grade 7
! i Meaning is gained | Each section of a Astrong literary analysis | Writers identify ideas | Authors use specific
Enduring gisg g literary analy P
| Standard Descriptor | Understandings through analysis of | text impacts the paints out the author's | and text logically words and phrases to
|R“dm= Standards for Literature & character, plot, development of the | choices and explains the | grounded to support | establish tone and allow
I T T setting, climax, overall piece and its | significance of these their claim and then their readers to gain
conclusion, and meaning. choices by developing | provides reasoning. insight and strengthen
theme. an argument with new their understanding of
Houghton Mifflin Harcourt
and complex the message.
Escalate English ©@2017 understandings.
Grade §
correlated to the
Common Core State Standards
English Language Arts
1 Why Community Service Is
Grade 8 Important for Graduation
by Luis Alba munity
Standard Descriptor | Citations | e ortant
i o istheauthor’s | semvice simPo
Reading Standards for Literature s of ysenico b orde togrchste? ‘Q/tz(tlemem ofdaim? | forgraduation
Kev Ideas and Details Shoolareconsdering. | am st grade student heve == sixth-grade student
3 - fﬂwm.h@,mmunixyxmmummm " is making this a - s Alba
RL.8.1 Cite the textual evidence that most strongly supports an analysis of |SE: Reading Toolbox: Making Inferences, 14; Analyzing ,mmuwwmmm;“:mmmw" WI i0m7 nam e
what the text says explicitly as well as inferences drawn from the the Text: Make Inferences, 154, 231; Upload baoleg 9 o7 s
fext (marrative), 14-15, 4243 67, 71, 84-85, 130-131, it e (
149, 174-175, 212-213, 235 254-255 @b - (
ting the number of requitad hours at 100, the

midete school is creating a standard thatis fair for all o us
students. This standard number of 100 hesire msu caam

Houghton Mifflin Harcourt.
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Personalized Learning Iin
the Student eBook

—— . Teacher eBook

Learning to
Be Me

Cowboy and Me

If time allows, expand the conversations into a whole-class
discussion.

HEME (® Just-Right Scaffolding

K Substantial ' Have students contribute to the discussion by
Support using simple phrases, such as: The photo
Possible Response shows_

Moderate | Encourage students to add relevant information.
Support Provide the following sentence frame if needed:

Parrots can 50 they must be .

talk Light Have students build on the responses of others.
Support For example, ask if anyone has heard a macaw or
other parrot talk. Encourage other students to ask
that student questions about this experience. Be
sure students acknowledge and affirm their
classmates’ contributions.

stograph was chosen to show
could show animal

TEACHER FEATURE: Encouraging Participation

Some students may have had no experience with parrots.
However, you can include them in class discussions by asking
questions such as: Why do you think some parrots learn how to
talk? or How would you teach a parrot how to talk? or Would it be

tence frames if needed: / think
Aphoto of
re students time to think

A

Houghton Mifflin Harcourt
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Text Annotation

Strategies for Annotation

Cite Evidence

Have students reread lines 28-35. Tell them to use their eBook
annotation tools to do the following:

D Highlight in yellow the central idea.

D Underline details that support the central idea.

» On anote, tell how this paragraph fits into the overall structure of
the essay.

) O Annotate it!

Egyptians’ love of cats was well-known even to their enemies. One
story tells of how Persian soldiers used cats to defeat an Egyptian

army at the Battle of Pelusium more than 2,500 years ago. Persian
soldiers had painted pictures of cats on their shields. Some historians

say the soldiers held live cats in their arms. Others add that the
Persians released an army of cats onto the battlefield. According to

the story, the Egyptian soldiers instantly stopped fighting. They would

rather lose the battle than take a chance on harming the cats!

AT
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Powerful

Student Book

Materials

Part 1

Part 2

Part 3

Consistent Unit Structure

Animal
Intefiigence

4=

Student Book pp. 46-47
Activity Book pp.51-52
Show-It Visuals 1.2-14

0 2 e Lesso

1.1 EXPLORE THE TOPIC

» Connect Image and Theme

1.2 EXPLORE THE TOPIC
» Connect Word and Theme

1.3 BUILD VOCABULARY
» Introduce Academic Vocabulary

benefit illustrate
distinct respond
environment

1.4 HOW ENGLISH WORKS
» Identify The Direct Object

Student Book pp. 48-49
Activity Book pp. 51,53-54
Show-It Visuals 2.3-24
Browse magazine Unit 2

2.1 EXPLORETHETOPIC

» Discuss Perspective

2.2 EXPLORETHE TOPIC
» Figurative Language

2.3 BUILD VOCABULARY
» Personal Vocabulary: My Word List

alert sensitive
mindful conscious
attentive awake

2.4 HOW ENGLISH WORKS
» Identify The Direct Object

Student Book pp. 50-52
Activity Book pp. 55-57
Showelt Visuals 33-34

3.1 EXPLORETHETOPIC
» When Students Struggle. ...
» Describe Characters’ Responses

3.2 EXPLORETHETOPIC

» Collaborative Discussion Support

3.3 BUILD VOCABULARY
» Critical Vocabulary

goals energetic
introduced maniac
stare (n) heave
typical

3.4 HOW ENGLISH WORKS
» Identify The Direct Object

Student Book pp.51,52-53
Activity Book pp. 58-59
Show-It Visual 4.3-44

4.1 EXPLORE THE TOPIC

» Comment on a Blog

4.2 EXPLORE THE TOPIC
» Performance Task
» When Students Struggle. ..

4.3 BUILD VOCABULARY
» Specialized Vocabulary

currycomb pick
saddle tack room
dressed ring

4.4 HOW ENGLISH WORKS
» Identify The Direct Object

Student Book p. 53
Activity Book pp. 60-61

Language Cam Video: Dolphins or
Chimpanzees?

Show-lt Visual 53
Assessment pp. H11-H12

5.1-5.2 EXPLORE THETOPIC
» View for debating
» Compare and Contrast

5.3 BUILD VOCABULARY
» Critical Vocabulary

obstacles abstract
considered surroundings
self-aware doubtful
instinct

5.4 HOW ENGLISH WORKS

» Assessment

L Cain o Start




Content Knowledge Stream to
Connections Start
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