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VISION AND MISSION
North Carolina Department of Public Instruction (NCDPI)

Vision: Every NC Pre-K - 12 public education system implements and sustains all components of a multi-tiered
system of support to ensure college, career, and community readiness for all students.

Mission: NCDPI will prepare and support LEAs to implement a multi-tiered system of support for total school
improvement by providing professional development, coaching and technical assistance, research and
evaluation, and communication and visibility that results in college, career, and community readiness for all
students.

Belief: We believe that NC MTSS is the most effective and efficient approach to improving district, school, and
student outcomes, thereby ensuring a sound basic education for ALL.

Pitt County Schools
Mission Statement: Pitt County Schools will ensure that all students are provided a rigorous and personalized

education that prepares them for the ever-changing challenges of the 21st century.

Vision Statement: Pitt County Schools—a system of excellence partnering with family and community to
prepare students to function effectively in a rapidly changing world by developing global citizens through
academic excellence.

MULTI-TIERED SYSTEMS OF SUPPORT (MTSS)
NC MTSS Implementation Guide

MTSS is a multi-tiered framework that promotes school improvement through engaging, research-based
academic and behavioral practices.

We believe that all children can grow and learn in an environment that fosters understanding and provides
effective instruction tailored to meet each learner’s needs—academically, behaviorally, and emotionally.

School-based teams use multiple student data points and a structured problem-solving model to improve
student’s learning outcomes. Schools provide educational support to all students at increasing intensity (core,
supplemental, and intensive) based on their individual needs. The goal is to prevent problems and intervene
early so that all students can be successful.

e Core Supports: This level includes a high-quality curriculum and instruction in the classroom that all
children receive. It has supports such as school-wide positive behavioral interventions and supports
(PBIS), breakfast/nutrition programs, and break-out learning groups.

e Supplemental Supports: When students are experiencing difficulties at school despite core supports,
they may have supplemental supports added to their day. These supports include additional targeted,
supplemental instruction for small groups of students who need more specific skill support.

e Intensive Supports: When a student is not making progress despite core and supplemental supports,
they begin to receive intensive supports and interventions customized to meet their individual needs.
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5% students receive
Individual Support

100%: students
recaive:
Classwide &
Schoolwide

Support

Note: The problem-solving team must consider whether a student’s lack of progress results from a suspected
disability. If a disability is suspected, the student must be referred to the IEP team and interventions must
continue concurrently while the issue of the suspected disability is resolved.

A parent has the right to request, in writing, an evaluation for special education at any time. If the parent
makes this request, the student must be referred to the IEP team while interventions continue.

Parents must be notified, in writing, regarding a student’s response to intervention at each level (tier). The
parent notification of intervention must be used and a copy retained in the student’s cumulative folder.

PROBLEM-SOLVING TEAM (PST)

“Problem Solving Team” is an umbrella term often used to describe groups of individuals that meet to analyze
data and determine solutions to problems or areas of concerns within the school environment.

In a MTSS, there can be multiple problem-solving teams. Professional Learning Communities, Intervention
Teams, and Student Support Teams are all examples of teams that generally meet to discuss school-wide areas
of concern related to the environment, instruction, and curriculum for all students or groups of students.

Specialized teams, such as the Individualized Education Program (IEP) Team, are also problem-solving teams;
however, its purpose is initiated for individual students who are suspected of a disability or who have already
been identified with a disability and are coordinated according to the regulatory requirements of the IDEA.

Duties of the Problem-Solving Team (PST) include:
® Assisting teachers in individualizing instruction to meet the needs of all students
e Assisting in developing intervention strategies to be used by teachers
e Meeting minimally twice a month to monitor and review student progress
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Monitoring, collecting data, and evaluating the efficacy of intervention strategies

Providing an efficient data analysis of students’ response to intervention

Promoting a constructive, problem-solving process among teachers

Assist in helping teachers increase teacher skills in differentiating instruction and addressing all
students’ academic and behavioral issues

Definition of and Duties of the IEP Team:
This is the problem-solving team to which a student is referred when a disability is suspected, or a parent

requests a formal evaluation. This team will:

e Engage in the problem-solving necessary to determine if a formal evaluation for special education and
related services will occur and

e Ensure that the appropriate procedures and documentation are completed in compliance with federal
regulations and state policies.

Implementing interventions before a referral to the IEP Team is not required if a disability has been
suspected by the parent or school staff or a parent or teacher has requested a formal evaluation in writing.
However, interventions may need to be implemented concurrently with the formal evaluation timeline to
provide the IEP Team a required comprehensive evaluation component when eligibility for special education
and related services will be determined.

DIRECTIVES AND PROCEDURES

Pitt County Schools has set implementation guidelines for the entire district on how MTSS and Problem Solving processes
should be developed and implemented. There are guidelines for team creation, identifying the specific group and
individual needs, data collection, progress monitoring, and decision-making.

Create the Team
Each school creates its own PST in the following manner:

e There are typically 5-7 team members. The Problem Solving Team can consist of an administrator, a
counselor, an EC teacher, a school psychologist, reading/math specialists, a behavioral specialist, grade
level or departmental chairs, instructional coaches, and related service providers as needed. This is not
an exhaustive list. The members may vary from school to school depending on the need.

® Each team has a Chairperson or Facilitator. Because the PST is considered a general education team, an
EC teacher should not be the chair.

® The PST is required to meet minimally bi-monthly. However, the team often meets more frequently.

® Roles should be assigned to help manage the meeting. Suggestions include Timekeeper, Notetaker,
Facilitator, Case Manager, and Fidelity Monitor.

Where to Start

Problem-solving begins with the classroom teacher identifying groups of students having similar difficulties (for
example, “Looking at my classroom data, | see | have four students who are having a hard time progressing in
math.”) or an individual student who is having difficulties which place their progress in the bottom 10-20% of
the class.

The appropriate problem-solving school team then needs to ask itself:
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e Why are these students having a difficult time progressing?
e Whatis the specific problem and why is it occurring?
e What are we going to do about it?

To determine this, the team needs to look at data.

Data-Based Decisions

The most crucial part of identifying students’ needs is utilizing current and existing data.

Without data, everything is guesswork. Data provides quantitative information to inform decision-making.
With data, teams can pinpoint missing skills to create supplemental and intensive interventions which are
more likely to help the student be successful.

What is Data?

Data is the information used to determine the progress a student is making on instructional materials provided
throughout a student’s day.

Data is always obtained from multiple measures and sources. This may include, but is not limited to, diagnostic
programs/curriculum-based assessment measures, screeners, and behavioral check-in charts.

There are many points of data the team may find in their school. Examples include IReady, San Diego Quick
Assessments, Read Theory, and Unique Learning. This list consists of some of the potential data to be
considered, but it is not an exhaustive list, and data to be considered may vary from case to case.

Drilling Down
Data helps guide the team toward specific areas of difficulty. For our hypothetical math students, it’s not just

that they “can’t do math.” Using data and probes, the team realizes that the four students didn’t master
two-digit addition and could not master skills built upon it.

Intervention Selection
® |t starts with baseline data—what can the student do, what should the student be doing based on
class/grade level.
® |Intervene based on specific areas of concern.
Remember, there must be interventions in each area for which there are concerns.
® Itis recommended to provide the intervention in the specific area at least 3x week (and recommended
assess 2x week; see progress monitoring)

What does problem-solving look like?
Step 1: Define the problem by determining the difference between what is expected and what is occurring.

Ask, “What specifically do we want students to know and be able to do when compared to what they currently
know and can do?” When engaged in problem-solving at the individual student level, the team should strive
for accuracy by asking, “What exactly is the problem?”

Step 2: Analyze the problem using data to determine why the issue is occurring. Generate hypotheses (reasons
why students are not meeting performance goals) founded in evidence-based content area knowledge,
alterable variables, and instructionally relevant domains. Gather assessment data to determine valid/non-valid
hypotheses. Link validated hypotheses to instruction/intervention so that hypotheses will lead to
evidence-based instructional decisions. Ask, “Why is/are the desired goal(s) not occurring? What are the
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barriers to the student(s) doing and knowing what is expected?” Design or select instruction to directly reduce
and eliminate those barriers.
The problem-solving team should ask the following Five Essential Questions each time progress monitoring
data is discussed for groups of students:
® Has our problem-solving shifted from overall instruction, environment, and curriculum for groups of
students to individual, student-centered concerns?
® Are there any individual students that are consistently not making progress with interventions?
e Are there any individual students that are unlikely to achieve grade-level standards by the end of the
school year?
Does the data indicate that a disability may cause a consistent lack of progress with an intervention?
Does the individual student’s progress in the general curriculum have characteristics typically
associated with a disability?

Step 3: Develop and implement a plan driven by the team’s problem analysis results by establishing a
performance goal for the group of students or the individual student and developing an intervention plan to
achieve the goal. Plan development should include how the student’s or group of students’ progress will be
monitored and how implementation integrity will be supported. Ask, “What are we going to do?”

Step 4: Measure response to instruction/interventions by using data gathered from progress monitoring at

agreed-upon intervals to evaluate the effectiveness of the intervention plan based on the students’ or group of
students’ response to the intervention. Progress monitoring data should directly reflect the targeted skill(s).
Ask, “Is it working? If not, how will the instruction/intervention plan be adjusted to better support the
student’s or group of students’ progress?” Team discussion centers on how to maintain or better enable
learning for the student(s).

Other Basic Requirements: Part of the problem-solving process includes obtaining the following pieces of data
at the supplemental or intensive level of support.

e Vision and Hearing Screenings

e Social Developmental History

e Observation Across Settings

Core Supports
Core support (sometimes referred to as Tier 1) includes general academic, behavioral, and social-emotional

instruction and support designed and differentiated for all students. Core academic instruction should be
aligned with the North Carolina Standard Course of Study (NCSCQOS). Core behavioral and social-emotional
instruction should be aligned with locally developed expectations.

The delivery of instruction at this level should include evidence-based, whole group, small group strategies,
and differentiated instruction based on the learners in the group and the teacher’s expertise.

Even though the state and behavioral expectations have established academic standards that a district may
develop, Core instruction will most likely vary in intensity from school to school, even within a district. This is
because Core instruction is based on local needs. Some schools may require more time and focus in Core to
ensure all students meet and/or exceed state proficiency levels and locally developed behavioral and
social-emotional expectations.
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In an effective Core (Tier 1), 80% of students meet and/or exceed state and locally developed standards with
Core instruction alone (i.e., with no additional supports). Suppose more than 20% of students need additional
support. In that case, Core’s effectiveness should be examined and the School Leadership Team should
evaluate all data using a structured problem-solving model to determine any needed changes.

How do we know if Core Supports are adequate or not?

When teams begin to examine student responsiveness to Core supports, it is important to consider the
following:
® Are students provided with well-designed, well-delivered, evidence-based core instruction?
e How often does the school-based leadership team problem solve Core to determine the effectiveness
of academic, behavioral, and social-emotional supports?
e What assessment tools or processes are used to identify instructional needs and the students’ response
to instruction?
e What percentage of all students achieve standards/benchmarks/behavioral expectations
(approximately 80 percent or more) with core supports alone?
e What percentage of students in subgroups achieve standards/benchmarks/behavioral expectations
(approximately 80 percent or more) with core supports alone?
e How are parents and students involved or engaged in supporting effective Core supports?
e What are the decision rules to determine if the student(s) will require supplemental and more
intensive, individualized intervention/support?

Evaluating Core Supports
At first, it may seem that evaluating core supports would be complex. However, there are broad data points

available that reflect the broad nature of core supports that classrooms and grade levels can be compared
against.

Note: The problem-solving team must consider whether a student’s lack of progress results from a suspected disability.
If a disability is suspected, the student must be referred to the IEP team and interventions must continue concurrently
while the issue of the suspected disability is resolved.

A parent has the right to request, in writing, an evaluation for special education at any time. If the parent makes this
request, the student must be referred to the IEP team while interventions continue.

Parents must be notified, in writing, regarding a student’s response to intervention at each level (tier). The parent
notification of intervention must be used and a copy retained in the student’s cumulative folder.




















































































