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Course Title:

Your Ro le (Teacher/Admin/Parent)

Publisher/Author: Member ID #

Text Name:

Accuracy and Alignment to Standards

Depth-efkcnowledge

Text is designed for AP and/or Arizona
State Social Science Standards 0 1 2
(For example: see TE acknowledgment page)

None | Some | All Comments

Aligned to standards, scope & sequence,
and disciplinary practices of the AP course
and/or Arizona State Social Science
Standards

(For example: In TE alignment seen in the
table of contents/chapter openings)

Pedagogy fosters culturally responsive
teaching

(For example: Activate students’ prior
knowledge, many & varied resources & view 0 1 2
points, open-ended student responses,
personal and cultural expression & helps
build community)

Appropriate Depth of Knowledge to
prepare students for high stakes
assessment and performance-based tasks
(For example: students must demonstrate
Level 3 strategic thinking such as, Critique &
Draw Conclusions & Level 4 such as,
Analysis & Synthesis - project based learning
or authentic assessment such as simulations
or discussions, and expectations of the AP
exam)

Supports essential questions,
understanding, and objectives

(For example: overarching or topical
questions that guide the lesson found in the
TE/Student Edition in student friendly
language and reinforced throughout the unit)
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Curriculum is accurate & current with
supporting evidence.

(For example: dates, events, people, places,
visuals are up to date)

Alignment to Standards Depth of Knowledge Subtotal: /12

Ease of Use and Support None | Some | All Comments

The resource layout and organization
contribute to ease of use for teachers,
students, and parents.

(For example: TE/Student edition should be
easy to navigate and aligns with course

pacing)

The resource has multiple formats:
hard-copy, digital and ancillaries consist of
primary & secondary sources, professional
articles, & media. 0 1 2
(For example: digital and hard copies of all
materials including supplemental test-prep
materials and companion text resources)

The resource has digital tools for
collaboration and remote sharing
opportunities. 0 1 2
(For example: Learning Management System
- Google Classroom, Canvas, Schoology)

The teacher edition provides options for
methods of instruction and choice for
differentiated learning.

(For example: In TE margins for teaching
strategies and ways of supporting different
learners).

The resource is fully supported by the
vendor, including: professional
development, web-based training, and
customer service/help desk. 0 1 2
(For example: In TE/Website includes
contact information for support, teacher tips
or links to instructional strategies)

Ease of Use and Support Subtotal: /12
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Engagement & Ability to Meet Student
Needs

None

Some

All Comments

The resource has questions and learning
tasks that encourage the development and
application of critical and creative thinking.
(For example - In TE/Supplemental materials
for examples of problem based learning and
simulations relevant to the discipline)

The resources provide options for leveled
learning to meet student interest and
ability. (For example: teaching strategies to
meet learner needs, ideas and resources for
advanced to struggling learners and
recommendations for different learning styles.

The resource is culturally relevant for
students from diverse backgrounds and
provides multiple perspectives.

(For example: TE shows various viewpoints,
builds classroom community, & allows
Students to draw on different backgrounds)

The resource sparks student interest, is
relevant to today, and includes
interdisciplinary and real world
connections.

(For example: engages students in current
events and exposes them to the work habits of
experts within different fields of study)

The resource provides the ability to altar
instructional materials and assessments to
accomodate students.

(For example: Digital TE can be used to
assign assignments & assessments for
personalized learning, including use of
assistive technology)

May need to delete as most of this is
in the assessment category now

The resource has interactive activities for
collaborative learning and discourse.
(For example: Activities centered around
student to student interaction)

Engagement & Ability to Meet Student Needs Subtotal:

/12 (possibly increase weighting of this criteria)
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Assessment Tools None | Some | All Comments

The resource has multiple assessment
options to test student understanding. (For
example: Inclusion of problem or 0 1 2
project-based assessments or other alternative
options)

The resource includes flexible assessment
resources that are easily adaptable and are
able to be shared across multiple platforms.
(For example: Assessment questions are
editable and can be imported to other digital
platforms)

The resource includes assessment tools. (For
example: Rubrics and checklists)

The resource includes options for
differentiation and the ability to modify
assessments to meet the needs of diverse
learners.

The resource includes feedback mechanisms
and facilitates data collection (For example:
resources that allow teachers and students to 0 1 2
understand how results lead to next steps in
the learning process.)

Assessment Subtotal: /10

Total
/12 + /10 + /12 + /10 = /44



Scottsdale e School District

Engaging all students in world-class, future-focused learning

Secondary Social Science Adoption Criteria

2024-2025 SECONDARY SOCIAL SCIENCE CURRICULUM ADOPTION COMMITTEE

SUSD's VISION: Engaging all students in world-class, future-focused learning.

SUSD’s MISSION: We inspire, motivate, and empower all to think critically, act collaboratively, and
embrace diversity for a life of intellectual exploration, community engagement, and personal growth.
Criteria for determining the quality of instructional materials include:

Accuracy and Alignment:

Aligned to AP and/or Arizona State Social Science Standards (must provide an explicit Arizona
Social Science Standards alignment document).

Aligned to standards, scope & sequence, and disciplinary practices of the AP course and/or
Arizona State Social Science Standards.

Pedagogy fosters culturally responsive teaching.

Appropriate depth of knowledge to prepare students for high stakes assessment and
performance-based tasks

Supports essential questions, understanding, and objectives

Curriculum is accurate and current with supporting evidence.

Ease of Use and Support

Layout and organization of curriculum materials contribute to ease of use.

Resources are available in multiple formats for both students and teachers (hard-copy, digital,
etc.).

Digital resources can be accessed by teachers and students through SUSD'’s learning
management systems (Clever, Google Classroom, Synergy, etc.).

The resource has digital tools for collaboration and remote sharing opportunities.

The teacher edition provides options for methods of instruction and choice for differentiated
learning.

Curriculum provides support to teachers that buttress student academic honesty.

The resource is fully supported by the vendor, including: professional development, web-based
training, and custom service/help desk.

Engagement and the Ability to Meet Student Needs

The resource has questions and learning tasks that encourage the development and application
of critical and creative thinking.

Provides guidance and resources for teachers to differentiate instruction and assessment (both
support and extensions).

The resource is culturally relevant for students from diverse backgrounds and provides multiple
perspectives.

The resource sparks student interest, is relevant to today, and includes interdisciplinary and real
world connections.

Provides the ability to alter instructional materials and assessments to accommodate a variety of
student needs May need to delete as most of this info is below in assessment

Interactive activities are present which foster collaborative learning and discourse.

Assessment

Multiple assessment options exist to test student understanding

Includes flexible assessment resources that are easily adaptable and are able to be shared
across multiple platforms

Includes tools to support assessment

Options are included to differentiate assessments in order to meet the diverse needs of learners
both supportive and extension related

Includes feedback mechanisms to facilitate data collection and implementation of follow-up
strategies
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= Chapter 1 Resource Manager

Daily Objectives Reproducible Resources Technology/Multimedia Resource
Secision 1 _ \V— 4 Reproducible Lesson Plan 1-1 é Daily Focus Transparency 1
Scarcity anf?l the Science \&mW Daily Lecture Notes 1-1 B Interactive Tutor Self-Assessment Softw;
?f;CﬂnP"l'l:S & " \&W Guided Reading Activity 1-1 @ ExamView® Pro Testmaker
« EXpiain The Tundamenta \AW Reading Essentials and Study @ Presentation Plus!
economic problem. Guide 1-1%
2. Examine the three basic eco- < : E
nomic questions every society Section Quiz 1-1
must decide.
Section 2 \&mW Reproducible Lesson Plan 1-2 \‘% Daily Focus Transparency 5
Basic Economic Concepts \&W Daily Lecture Notes 1-2 @ Interactive Economics!
1. Explain the r'EIatIOFShlpt'l' \&W Guided Reading Activity 1-2 B Interactive Tutor Self-Assessment Softwi
(Eammdo\r,\vg?3 ;c;ruty, value, utility, \V— 4 Reading Essentials and Study @ ExamView® Pro Testmaker
. . . * * .
2. Understand the circular flow v Gunqe I : * ®  Presentation Plus!
of economic activity. Section Quiz 1-2
Section 3 \&W Reproducible Lesson Plan 1-3 é Daily Focus Transparency 2
Ecm:\c.)mic Chqices and \&W Daily Lecture Notes 1-3 @ Vocabulary PuzzleMaker CD-ROM
Decision Making \&W Guided Reading Activity 1-3 @ Interactive Economics!
1. ﬁ]nnai!c))//z((:eo’i;z;\de—offs and oppor- \4W Reading Essentials and Study NBR Economics & You Video Program
; Guide 1-3* g 3 ,
2. Explain decision-making s:cltizn - = Interac.tlve®Tutor Self-Assessment Softwi
strategies. y @ ExamView® Pro Testmaker
@  Presentation Plus!
~ L ' *Also available in Sp.
\% Transparency @ CD-ROM B Software i

\AW Blackline Master

¥] OuT oF TIME?

activity and test. ()

Block Schedule

Activities that are particularly suited to use within
the block scheduling framework are identified throughout this
chapter by the following designation: €3§® BLOCK SCHEDULING

) Audfo Program Videocassette

= Assign the Chapter 1 Audio Program

KEY TO ABILITY LEVELS

Teaching strategies have been coded for varying

learning styles and abilities.

L1 BASIC activities for all students

L2 AVERAGE activities for average to above-average
students

L3 CHALLENGING activities for above-average student:
™ ENGLISH LANGUAGE LEARNER activities




Chapter 1 Résoi;r e Manager

cherWOrk All-In-One Planner
A and Resource Genter
* Interactive Teacher Edition Access your Teacher

Wraparound Edition and your classroom resources with a few
easy clicks.

* Interactive Lesson Planner Planning has never been
easier! Organize your week, month, semester, or year with all
the lesson helps you need to make teaching creative, timely,

Use Glencoe’s ‘b\\mno
Presentation &&

Plus! multime-
dia teacher tool
to easily pres-
ent dynamic lessons that visually excite
your students. Using Microsoft
PowerPoint® you can customize the
presentations to create your own per-

and relevant.

sonalized lessons.

\CTIVITY
“From the Classroom # o

Sarah T. Makepeace
McCallie School
Chattanooga, TN

Production Possibilities
‘rontiers

rhis is a good way to illustrate the curved nature
»f the production possibilities frontier.

-hoose two teams of two students each. Each
eam should have students of different talents.

‘or instance, | choose one student who seems to
1ave good gross motor skills and one who seems

o have good fine motor skills. Give the teams a
mited amount of time, usually 15 seconds, to
produce” as many push-ups as they can. A quality
ontrol person counts the push-ups, and another
erves as a timer. On the board, draw a graph, and
ibel the x-axis “push-ups” and the y-axis “chain.”
lot each team'’s number of push-ups on the hori-
ontal axis. Next, challenge each team to make
aper clip chains in the same amount of time.

lot the data.

ow, question the teams about how many push-
ps they could produce if one person produced
ush-ups and the other produced paperclip chains.
sk: Which team member would you choose to
roduce which good? Why? Students should rec-
gnize that some resources are better suited to

1e production of one good than another.

National Council

on Economic Education

THE Economics America AND
EconomicsInternational PROGRAMS

Voluntary National Content Standards
in Economics
Emphasized in Chapter 1

Content Standard 1
Content Standard 2
Content Standard 14

For a complete listing of NCEE Standards
and entire text correlation, see Teacher
pages in front of book.

Resources Available from NCEE

e Capstone: The Nation’s High School
Economics Course

e Focus: High School Economics

“~e Entrepreneurship in the U.S. Economy

e Personal Decision Making: Focus on
Economics

To order these materials or to contact your
state Council on Economic Education about
workshops and programs, call 1-800-338-1192
or visit www.nationalcouncil.org




Economic Concept Transparency 1:

L2

Scarcnty

Enrichment Actlwty 1

L3

Cooperatlve Learmng

L1 Activity 1.

+ Activity 1:

Consumer Appllcatlon
L1 gt

Free Enterprlse
< L2 Actlwty 1

IFREE ENTERPRISE $# rcmmt l

Math Practlce
LlActlwty_j o

Primary and-Second:
L2 Source Reading 1

ENRICHMENT mii Chapter 1

>

COOPERATIVE GROUP PROCESS:

MATH Pracnica rox Econamies w;m«m

@rwrvznia TRADE-OITS

FRINARY € SECONORRY SOURCES :/;' Reading |

Economic Vocabularyi;
L1 Activity 1. .. L1

REVIEW AND REINFORCEMENT

Remforcmg Economlc
LY.

Reteachmg Actlwty 1

.- Crrtlcal Thlnkmg

L2 Activity 1
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. dwnty and Test

TECHNOLOGYIMUL IEDIA

Vocabulary PuzzleMaker CD-ROM
" Interactive Tutor Self-Assessment Software :

2 ExamVlew Pro Testmaker

Audio Program (English or Spanish)

) . NBR Economics & You Video Program

MindJogger Videoquiz

Interactive Economics! CD-ROM

Presentation Plus!

TeacherWorks CD-ROM

Glencoe Skillbuilder Interactive Workbook CD-ROM, Level 2

; Performance Assessment ExamView® Pro
Ll ACth_Ity_"'h " Testmaker

PEHWRMAH[E ASSESSHENT IRiVTIN gl

RUIRICS
———— s
VUINDORS:MACTOSH
12

Use our Web site for additional resources. All essential
content is covered in the Student Edition.

You and your students can visit epp.glencoe.com, the
Web site companion to Economics: Principles and Practices.
This innovative integration of electronic and print
media offers your students a wealth of opportunities.
The student text directs students to the Web site for
the following options:

* Chapter Overviews

e Student Web Activities

e Self-Check Quizzes

e Textbook Updates

Answers are provided for you in the Web Activity

Lesson Plan. Additional Web resources and interactive
puzzles are also available.




Introducing
CHAPTER _

Performance

Assessment

. Refer to Activity 1in the Perfor-
~ mance Assessment Strategies
" and Activities booklet.

Introduce students to chapter
content and key terms by having
them access Chapter Overview 1
at epp.glencoe.com

NIGHTLY

BUSINESS

ECONOMICS & YOU

What Is Economics?

After viewing this segment,

students should be able to:

e Distinguish between needs
and wants.

e Discuss the trade-offs involved
in allocating scarce resources.

TECHNOLOGY

Use MindJogger
ér -] Videogquiz to preview
the Chapter 1
content.

FOLDABLES
Study Organizer) 3

Dinah Zike's Foldables are three-
dimensional, interactive graphic
organizers that help students
practice basic writing skills, review
key vocabulary terms, and identify
main ideas. Have students complete
the foldable activity in the Dinah
Zike's Reading and Study Skills
Foldables booklet.

LRI

e % ok

i

CHAPTER -
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conomics
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Economics & You

The study of economics
¢ will help you become a
better decision maker—it helps
you develop a way of thinking
about how to make the best
choices for you. To learn more
about the scope of economics,
view the Chapter 2 video lesson:

What Is Economics?

Consumers must make ¢
from many alternatives.
Chapter Overview Visit the Economics: Principles
and Practices Web site at epp.glencoe.com and
click on Chapter 1—Chapter Overviews to preview
chapter information.

Have students create a television-viewing log chronicling the number and types of economics
related items presented on the nightly news. Suggest that some students watch national
newscasts on the networks, that others watch CNN national newscasts, and that still others
watch local newscasts. They should record the date, the subject of the item, and the length
of time devoted to the item. When study of the chapter is completed, have students com-
pare and discuss their logs, noting how much news related to economics is presented.




Scarcity and the Science
of Economics

‘orces-us to make cholces We can't have
ything we want, so we are.forced to choose

¢ Organizer ‘As you:read the séction, com-

graphic organizer like the one below by list-
escribing the three economlc chonces every
ust make

Economic choices

Key Terms - : T e i
scarcity, economics, need, want, factors of productlon, ]
 land, capital, financial capital, labor, entreprenéur, . i
productlon, Gross Domestlc Product (Gbp) -

1

|

i R I

: Objectwes el L 4 ;j

After studying this section, you will be able to: {
1. Explain the fundamental economic problem. '

. 2. Examine the three basic economic questions every - i

society must decide. . .o i

"Applymg Economic. Concepts e 2
Scarcity Read to find outwhy scarcrty is the basrc }
_ economic problem that faces everyone: © + ¢ i

srris Poll Shows ngh Interest
ﬁiconomlcs

;n mterest in eco-
ihics.” More than
i‘n in ten say they
¢ the same high
}’el of interest in
onomics as they do
Il\hcs business and
)ance A full 96%
.heve basic econom-
5 s should be taughlt; :f
Ye
E%J::ll ::ine agults and two out of three high schoo(l1
u&ents flunked an elementary quiz on basic elconom; °
ducepts Clearly the time has come [to] place ega
omlc literacy higher on the national education agen

The focus on economics educa-
tion is growing.

ase, The National Council

rele
—April 27 1999 press o il )

. things than we could ever hope to obtain.

Y to produce all the things people would like to have.

o you think the study of economics is worth
D your time and effort? According to the Harris :
poll in the cover story, a huge percentage of
Americans think it is. They must know what econo- 5
mists know—that a basic understanding of economics ;

can help make sense of the world around us.

The Fundamental Economic Problem

’ Have you ever noticed that very few people

are satisfied with the things they have? :
Someone without a home may want a small one; i
someone else with a small home may want a larger £
one; someone with a large home may want a man-
sion, Others want things like expensive sports cars,
lavish jewelry, and exotic trips. Whether they are rich
or poor, most people seem to want more than they
already have. In fact, if each of us were to make a list
of all the things we want, it would include more

The fundamental economic problem facing all

societies is that of scarcity. Scarcity is the condition
that results from society not having enough resources

CHAPTER 1: WHAT IS ECONOMICS? 5

i Reproducible Masters
Reproducible Lesson Plan 1-1
Daily Lecture Notes 1-1
Guided Reading Activity 1-1
Reading Essentials and Study Guide 1-1
Section Quiz 1-1

L)
* Transparencies
Daily Focus Transparency 1

* RESOURCE MANAGER

Multimedia

B Interactive Tutor Self-Assessment Software
@ ExamView® Pro Testmaker

@ Presentation Plus!

CHAPTER 1
Sectron 7 pages 5—70

Section Overview
This section examines the three
basic economic questions.

'BELLRINGER
] Motivational Activity

Project transparency and
\= have students answer
questions.

@ Available as blackline master.

!

|

1

] e

i Dally Focus Transparency 1
i‘ 3

|

|

L. W phatogriph repeosaon 8 Enited ra wera]
L WAKA phatgragh ropensens snleiied waau?

|
|
|
|
|

Reading Strategy ‘

Have students create the graphic
organizer.

Answers to Graphic: What to pro-
duce, how to produce, for whom
to produce -

Preteaching Vocabulary

Have students provide examples of
scarce resources in their daily lives.




CHAPTER 1
Section 1, pages 5-10

Daily Lecture Notes 1-1
. DAILY LECTURE NOTES Mlﬁsson 11

@ You know?
We witness scarchy whth each yrars “hot” new 10y. nipind by hanter President Teddy
Rocsevelt, Amedcars coveted the teddy bear In 1506. Cabbage Patch dolis ware big during
the 19005, a5 were Tickle Me Evmos in 1956. By 1959 Game Boys Pokimon was the nge

1 The x I such shont
‘supply that they commanded from 38 10 5152

L The Fundamental Economic Problem

Asady
x

people

c il

D.Sorneone has 1o pay for producion costs 30 There ks Ho Such Thing As A Free Linch
MASTAARY).

[©Dlscussion Questisa.
Why 6 you thik scarcity s an ke with the rich as wel a5 the poor? (t i & human i3
o regardtes of 8 they hove)

| acis (2]

L Thee basic Questions
AL What eest we podce? Societ st choose based on hs need.
. produce Y

c o v
alable mackets

!
@ plcussien Question . E
I

g of from hose of 2
and

s06ey] (A
Frelya more fmied popadetion)

Answer: because people all over the
world need goods and services pro-
duced with limited resources

L1 Bulletin Board

Have students bring to class photo-

graphs or magazine clippings that

illustrate scarce economic resources.

Then have volunteers create an
annotated bulletin-board display
titled Scarcity. [E1H

“There Is No Such Thing as a Free Lun

Because resources are limited, virtually e
thing we do has a cost—even when it seems as
are getting something “for free.”

For example, you may think you are getti
free lunch when you use a “buy one, get one
coupon. However, while you may not pay fo.
extra lunch then and there, someone had to pa

“farmer for raising the food, the truck drive:
delivering the food, the chef for preparing
food, and the server for serving the food.

How does business recover these costs? Chz
are that the price of the giveaway is usually hit
somewhere in the prices the firm charges fc
products. As a result, the more a business
away “free,” the more it has to raise the price
the items it sells. In the end, someone always
for the supposedly “free” lunch—and that som
may be youl!

Unfortunately, most things in life are not
because someone has to pay for the productic
the first place. Economic educators use the
TINSTAAFL to describe this concept. In s
this term means that There Is No Such Thing .
Free Lunch.

Using Charts Scarcity is the fundamental
economic problem that forces consumers
and producers to use resources wisely. Why
is scarcity a universal problem?

R R e e

Three Basic Questions

As shown in Figure 1.1, scarcity affects almost N Because we live in a world of relatively s
: every decision we make. This is where the study of resources, we have to make wise econ
i economics comes in. Economics is the study of  choices. Figure 1.1 presents three of the basic «

how people try to satisfy what appears to be seem- tions we have to answer. In so doing, we make
ingly unlimited and competing wants through the sions about the ways our limited resources w:
careful use of relatively scarce resources. used. .
Needs and Wants WHAT to Produce
Economists often talk about people’s needs and The first question is that of WHAT to pro
wants. A need is a basic requirement for survival Should a society direct most of its resources t
and includes food, clothing, and shelter. A want is production of military equipment or to «
a way of expressing a need. Food, for example, is a items such as food, clothing, or housing? Sug
basic need related to survival. To satisfy the need the decision is to produce housing. Should its
for food, a person may “want” a pizza or other ited resources be used for low-income, mi
favorite meal. Because any number of foods will income, or upper-income housing? How ma

satisfy the need for nourishment, the range of  each will be needed? A society cannot have e
things represented by the term want is much thing its people want, so it must decide WH/
broader than that represented by the term need. produce.

6 UNIT 1 FUNDAMENTAL ECONOMIC CONCEPTS

.’,,, A i v i L e i SES wVRE B /s

MEETING SPECIAL NEEDS ACTIVITY

Learning Disabled For students who have problems with reading, you might wish to
help them organize their study of the section by examining the section objectives given

in the Study Guide at the beginning of each section. Point out that the tasks required by
the objectives are signaled in the first word of the objective. Some emphasize collection
(“List,” "Identify”), while others call for description (“Describe,” “Explain”). Still others ask
students to compare, analyze, and so on. Ask students to {ook through the objectives for
this section and to note the first word of each. Have students explain what they believe
they will have to do to meet each objective. Tell students to keep their answers in mind

as they read the section.

@ Refer to Inclusion for the Social Studies Classroom Strategies and Activities in the TCR




CHAPTER 1

not created by humans. “Land” includes deserts, Section 1, pages 5-10
fertile fields, forests, mineral deposits, livestock, e i
sunshine, and the climate necessary to grow crops. L1 N

Because only so many natural resources are avail-
able at any given time, economists tend to think of

OW to Produce

" A second question is that of HOW to produce.
;ould factory owners use mass production meth-
{5 that require a lot of equipment and few work-

s, or should they use less equipment and more
orkers? If an area has many unemployed people,
e second method might be better. On the other
ind, mass production methods in countries where
achinery and equipment are widely available can
ten lower production costs. Lower costs make
anufactured items less expensive and, therefore,
ailable to more people.

land as being fixed, or in limited supply.

For example, there is not enough good farm-
land to adequately feed all of the earth’s popula-
tion, nor enough sandy beaches for everyone to
enjoy, nor enough oil and minerals to meet our
expanding energy needs indefinitely. Because the
supply of a productive factor like land is relatively i
fixed, the problem of scarcity is likely to become i
worse as population grows in the future. i

)R WHOM to Produce
The third question deals with FOR WHOM to

il
oduce. After a society decides WHAT and HOW  Capital i}
produce, the things produced must be allocated Another factor of production is capital—the ]
someone. If the society decides to produce hous- tools, equipment, machinery, and factories used in i
g, should it be distributed to workers, profes- the production of goods and services. Such items 1
1

mal people, or government employees? If there
: not enough houses for everyone, a choice must
.made as to who will receive the existing supply.
These questions concerning

HAT, HOW, and FOR WHOM

produce are not easy for any soci- Economic Choices
r to answer. Nevertheless, they e — .

are also called capital goods to distinguish them
from financial capital, the money used to buy the L
tools and equipment used in production.

1st be answered as long as there
: not enough resources to satisfy
ople’s seemingly unlimited wants.

LR IR R
S

le Factors of Production

The reason people cannot sat-

isfy all their wants and needs is
: scarcity of productive resources.
e factors of production, or
ources required to produce the
ngs we would like to have, are
d, capital, labor, and entrepre-
us. As shown in Figure 1.2, all
1 are required if goods and serv-
i are to be produced.

nd

n economics, land refers to the
ts of nature,” or natural resources

-1 °If ‘we :cannot have everything we want,
0 C e what we want the most. Why must a
he choices about what, how, and for whom to

[GUIDEDREADIN

@ cARCITY AND THE SCIENCE OF ECONOMICS

T

CRARIERNNICOMRIRERS

Stock Trading One area of eco-
nomic activity that computers
and the Internet have revolu-
tionized is stock trading. For
certain stocks, traders no longer
have to use a stockbroker to buy
or sell stock. Instead, using com-
puters, they can trade directly
with one another. They also use
certain software programs to
help them analyze stocks. Using
a number of sites on the Inter-
net, traders can keep track of
stocks as they are being bought
and sold, and keep track of the
buyers and sellers as well. Have
students discuss how this new
technology may affect the rules
and regulations of stock
trading.

o ot iyt

Guided Reading Activity 1-1

Visual Instruction

Answer to Caption:
because people’s wants are
greater than available resources

CHAPTER 1: WHAT IS ECONOMICS? 7

_FREE ENTERPRISE ACTIVITY

lust as consumers are faced with scarcity of goods and services, entrepreneurs must deal
Nith scarcity of the other three factors of production—land, capital, and labor. Have
itudents imagine that they are entrepreneurs in the business of producing and selling
Ds. Inform them that the price of the raw material used for making CDs has doubled.
incourage students to make economic predictions about what will happen in the CD
Jusiness. (Fewer CDs will be produced; the price of CDs will go up; consumers will
yurchase fewer CDs.)
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The Factors of Production
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Land Capital
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Answer: Answers will vary, but Entrepreneurs

should contain examples from each
of the four factors of production.

L2 Designing a Poster

Have students work individually or
in small groups to design posters
that illustrate the three basic eco- |
nomic questions. [T

Land includes the
“gifts of nature,” or
natural resources not
created by human
effort.

Capital includes the
tools, equipment, and
factories used in
production.

Labor includes people
with all their efforts
and abilities.

Entrepreneurs are
individuals who start a
new business or bring
a product to market.

‘ Synthesizing Information The four factors of production are necessary for production to take
' place. What four factors of preduction are necessary to bring jewelry to consumers?

L3 Writing Commercials

Have students write storyboards
for a television commercial “sell-
ing” economics as a subject that
should be studied. The commercial
should describe the nature of eco-
nomics, discuss the relevance of t)we
subject to class members, and point
out how they may benefit from an
understanding of the subject.

= o ST TS

Capital is unique in that it is the result of pro-
duction. A bulldozer, for example, is a capital
good used in construction. It also was built in a
factory, which makes it the result of earlier produc-
tion. Like the bulldozer, the cash register in a
neighborhood store is a capital good, as are the
computers in your school that are used to produce
the service of education.

Entrepreneurs

Some people are special because they are the in
vators responsible for much of the change in
economy. Such an individual is an enfreprenen
risk-taker in search of profits who does sometk
new with existing resources. Entrepreneurs often
thought of as being the driving force in an econc
because they exhibit the ability to start new b
nesses or bring new products to market. They |

€ AssEess

Assign Section 1 Assessment as
homework or as anin-class activity.

B Have students use Interactive
Tutor Self-Assessment Software
to review Section 1.

Labor

A third factor of production is Iabor—people
with all their efforts, abilities, and skills. This cat-
egory includes all people except for a unique
group of individuals called entrepreneurs, which
we single out because of their special role in the
economy.

Unlike land, labor is a resource that may vary
in size over time, Historically, factors such as pop-
ulation growth, immigration, famine, war, and
disease have had a dramatic impact on both the

vide the initiative that combines the resources
land, labor, and capital into new products.

Production

When all factors of production—land, cap:
labor, and entrepreneurs—are present, production
the process of creating goods and services, can {
place. In fact, everything we produce requires tt
factors. For example, the chalkboards, desks, :

audiovisual equipment used in schools are cap

quantity and quality of labor. goods. The labor is in the form of services supp
8 UNIT 1 FUNDAMENTAL ECONOMIC CONCEPTS
m Ul Z ¢ Chapter 1, Section 1 J _ ———
Qgggmgnmsmmor - P =
- ’ CRITICAL THINKING
— p Analyzing Information On the board, list a number of economic activities from both
T « Ebmuomne the service and manufacturing sectors. For example, you might list manufacturing com-
L mim——— puter hardware (the processor, keyboard, screen), creating a new computer word
. e processing program, teaching a high school course on computers, running a computer
sl store, and growing wheat. Ask students to make and complete a chart using the listed
| e o economic activities for the rows and the factors of production for the columns. When
T mmeee— ) students have finished, discuss as a class how the factors of production are involved in
feE R _ S ; each economic activity.
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* teachers, administrators, and other employees.
nd, such as the iron ore, granite, and timber used
‘nake the building and desks, as well as the land
jere the school is located, is also needed. Finally,
frepreneurs are needed to organize the other three
.tors and make sure that everything gets done.

e Scope of Economics

Economics is the study of human efforts to

satisfy what appear to be unlimited and
mpeting wants through the careful use of rela-
ely scarce resources. As such, it is a social science
-ause it deals with the behavior of people as
1y deal with this basic issue. There are four key
ments to this study: description, analysis, expla-
tion, and prediction.

iscription
Economics deals with the description of eco-

mic activity. For example, you will often hear
ut the Gross Domestic Product (GDP)—the

UNITED STATES LEADS
IN ENTREPRENEURS

A vast majority of the owners of the nearly 20
nillion businesses in the United States are entre-
sreneurs. Most either work for themselves or
rave a few employees.

A 10-nation study found that the United States
eads when it comes to entrepreneurs. According to
he survey, nearly 1in 12 Americans is trying to start
1 new business. In second place is Canada. The study
iso shows a strong link between business start-up
ates and overall economic growth. The graph
hows the percentage of the adult population start-
ng new businesses.

- a link between business start-up rates and
i | overall economic growth? Why or why not?

.dollar value of all final goods and services, and
structures produced within a country’s borders in a
12-month period. GDP is the most comprehensive
measure of a country’s total output and is a key
measure of the nation’s economic health.
Economics is also concerned with what is pro-
duced and who gets how much, as well as with top-
ics such as unemployment, inflation, international
trade, the interaction of business and labor, and the
effects of government spending and taxes.

Description is important because we need to
know what the world around us looks like.
However, description is only part of the picture
because it leaves many important “why” and “how”
questions unanswered.

Analysis

In order to answer such questions, economics
must focus on the analysis of economic activity as
well. Why, for example, are prices of some items
high while others are low? Why do some people
earn higher incomes than others? How do taxes
affect people’s desire to work and save?

Source: 1999 Global Entrepreneurship Monitor

Critical Thinking

1. Analyzing Information In which nation is
entrepreneurial activity strongest? Weakest?

2. Making Comparisons How does the level
of North America’s entrepreneurial activity
compare with Europe’s?

3. Drawing Conclusions Do you think there is

CHAPTER 1: WHAT IS ECONOMICS? 9
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United States Leads in Entre-
preneurs Just as students in the
United States participate in pro-
grams on entrepreneurship,
students in other countries study
the same principles. In Ireland,
students aged 12 to 18 can be
part of the Young Entrepreneurs
Programme. The purpose of the
program is to encourage students
to learn about starting their own
businesses. Students sometimes
sell their products or services to
other students and sometimes to
the general public. During the
1996-1997 school year, more than
7,000 students in 250 schools took
part in the program, starting
about 2,300 businesses.

Answers:

1. United States; Finland

2. North America’s entrepreneur-
ial activity is, per capita, twice
that of Europe.

3. Answers will vary, but students
should consider the opportuni-
ties strong economic growth
offers.

mportance of Economics Economics is becoming increasingly important in people’s
ves, and interest in the subject is growing among the general public. To accommodate this
“terest, the media have enlarged their coverage of economics. Newspapers, for example, £
re devoting more space to economic matters. Economic commentators are a part of
vening newscasts, and television newsbreaks often feature the economic events of the

ay. Education is also focusing more on economics, with many states now mandating eco-
omics instruction. These mandates take different forms, such as consumer economics, free
nterprise, and economic principles and institutions.
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Enrich

Provide students with copies of
business and financial newspapers
and magazines, such as The Wall
Street Journal, Forbes, and Business
Week. Have students search
through the publications to locate
and discuss articles that address the
concepts they have examined so far
in this chapter.

) CLOSE

Ask students to consider how the
element of prediction in economics
might be important in their own
lives. For example, have they ever
examined reports on the expected
growth or decline in certain jobs? Is
the demand for auto mechanics or
‘computer programmers going to
grow over the next 10 years? Or, is
the trend in their region toward a
growth or a decline in the overall
number of jobs? How might such
economic predictions be important
for their futures?

10

CYBERNOMICS SPOTLIGHT
il Capital

i “Capital” comprises the tools, equipment, and
i factories used to produce goods and services.

; As the economy changes, some economists are
i adjusting the definition to include “tools” such
b} as knowledge and intellectual property. An
4

example of such knowledge and intellectual
property are databases and software.

The importance of analysis is that it helps us to

This, in turn, will help us deal with problems that
we would like to solve.

24 e et

Explanation

Economics is also concerned with the explana-
tion of economic activity. After economists under-
stand why and how things work, it is useful and
even necessary to communicate this knowledge to
others. If we all have a common understanding of
the way our economy works, some economic prob-
lems will be much easier to address or even fix in

S S

Checking for Understanding

1. Main Idea Using your notes from the graphic
organizer activity on page 5, explain why a
society must face the choices about WHAT,
HOW, and FOR WHOM to produce.

2. Key Terms Define scarcity, economics, need,
want, factors of production, land, capital,
financial capital, labor, entrepreneur, produc-
tion, Gross Domestic Product (GDP).

3. Describe the fundamental economic problem.

4, List the three basic economic questions every
society must answer.

5. Describe the factors of production.
. List the four key elements of economics.

discover why. things work and how things happen. .

the future. When it comes to the GDP, you

soon discover that economists spend much of t
time explaining why the measure is, or is not,

forming in the manner expected.

Prediction

Finally, economics is concerned with predict
For example, we may want to know if peog
incomes are going to mise or fall in the fut
affecting their spending habits in the marketpl
Or, perhaps a community trying to choose betw
higher taxes on homeowners or higher taxes
businesses needs to know the consequences of ¢
alternative before it makes its choice.

The study of economics can help to make
best decision in both situations. Because econ:
ics deals with the study of what is, or what tend
be, it can help predict what may happen in
future, as well as the likely consequences of dis
ent courses of action.

Finally, it is also important to realize that
actual decisions about the economic choices tc
made are the responsibility of all citizens in a
and democratic society. Therefore, the study
economics helps all of us to become m
informed citizens and better decision makers.

Applying Economic Concepts

7. Scarcity How does scarcity affect your life?
Provide several examples of items you had to
do without because of limited resources.
Explain how you adjusted to this situation.
For example, were you able to substitute
other items for those you could not have?

# Critical Thinking ==——==

8. Synthesizing Information Give an example
of a supposedly “free” item that you see
- every day. Explain why the item is not really
free by stating who or what actually pays
for it. -
@ Practice and assess key social studies skills with

the Glencoe Skillbuilder Interactive Workbook,
Level 2,

1. Choices must be made as long as wants are
greater than the resources available.

. The factors of production are land, capital,

2. All vocabulary terms are defined in the text.
3. Answers should describe scarcity. 7
4. what to produce, how to produce, for whom

to produce

labor, and entrepreneurs. Students should
provide descriptions of each factor.

description, analysis, explanation, prediction

Students should recognize items that are
scarce because of limited resources.

Students should give appropriate examples.
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lexis de Tocqueville, a French traveler,
rrote about his travels in the United
tates during the 1830s. His book,
lemocracy in America, a two-volume
tudy of the American people and their
istitutions, is still relevant today.

‘he Role of the
ntrepreneur

‘What astonishes me in the United States is
not so much the marvelous grandeur of such
undertakings as the innumerable multitude
of small ones. ’

—Alexis de Tocqueville, 1835

What [de Tocqueville noticed nearly 160
:ars  ago]—before the advent of Apple
omputer, Genentech, Microsoft, or Nucor—is
st as true today. The only difference is that the
irit of enterprise is more than ever a global
renomenon with few bounds.

From the row of kiosks selling goods on nearly
ery block in Moscow to the cramped factories in
iwan, Russian biznez-men and Chinese chang-
ng are reshaping their nations’ economies in
uch the same way as
ose ingenious old
nkees created the basis
t America’s business cul-
res just after independ-
ce was won.

Any [de Tocqueville of
>dern times] would
tice something else
out this global shift:

Newseclip

Changes in the rules of the
business game are putting
a premium on the
entrepreneurial quali-
ties of [the smaller]
companies. Today’s
successful enterprises
are nimble, innova-
tive, close to the cus-
tomer, and quick to the
market. They’re not
bureaucratic, centrally con-
trolled institutions that are slow
to change. It adds us to a new manage-

ment catechism with many of the hallmarks of
small business. . . .

Sure, some industries, such as auto making and
petrochemicals, still require size and scale. But the
swift pace of technological change and the frag-
mentation of markets are eroding the traditional
economies of scale. Indeed, some management
thinkers now speak of the “diseconomies of
scale,” the unresponsiveness, sluggishness, and
high costs that come with bureaucracy. While the
behemoths try to adjust to new competitive reali-
ties, younger and smaller companies have
emerged as the agents of change in economies
around the world. . . .

—Reprinted from Small Business Trends and Entrepreneurship,

by the editors of Business Week, copyright © 1995 by
The McGraw-Hill Companies, Inc.

Examining the Newsclip
1. Summarizing Information What are the
entrepreneurial qualities of small companies?

2. Finding the Main Idea What does the writer
mean by "diseconomies of scale”?

Business Week

Newsclip

BusinessWeels (/¥ I/l

Visit the Business Week Web site
at www.businessweek.com for
up-to-date news, analysis on
the economy, editorials, special
reports, market updates, book
reviews, personal finance infor-
mation, and an archive of past
articles.

TEACH

After students have read the arti-
cle, have them to think of any small
entrepreneurial ventures in their
own neighborhoods. Ask: What
sorts of small, privately owned busi-
nesses have opened in your area—
pizza shops, bakeries, comic book
shops, hair salons, convenience
stores? What advantages do these
smaller businesses offer to the con-
sumer? (Students should recognize
that a smaller company can often
provide specialized products and
more individualized service.)

@ Refer to Business Week
Focus on the New Economy in
the TCR for additional unit-based
articles.

. They are nimble, innovative, close to the
customer, and quick to the market.

2. The writer is referring to the slowness to
change and the high costs that can result
when companies become too large.

11



CHAPTER 1
Assessment and Activities
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" Reviewing the Facts

Section 1 (pages 5-10)
1. Identify the cause of scarcity.

GLENCOE

TECHNOLOGY

@D

self-Check Quiz Visit the Economics: Principles
and Practices Web site at epp.glencoe.com and 2.
click on Chapter 1—Self-Check Quizzes to prepare
for the chapter test.

List the three basic economic questions that ¢
society must face.

Use MindJogger
Videoquiz to review
the Chapter 1
content.

3. Describe the factors of production required t
deliver a service like education.

4. Explain why economics is considered a socia
science,

Identifying Key Terms

White the key term that best completes the following sentences. Section 2 (pages 12-17)

(i AT T g [ TN T T TR e

capital goods oppoFtunity cost 5. Describe the relationship between goods, ser
o consumer goods scarcity and consumers.
i3 ; conswmers services . )
Have students visit the WeP site : factors of production  utility 6. Bxplain why services are excluded from the r
at epp.glencoe.com to review £ human capital valoe ure of wealth.
Chapter 1 and take the Self- g . ducts desiened . » 7. Distinguish between product markets and fac
Check Quiz. \ 1. Economic products designed to satisfy people’s gt
wants and needs are called )
8. Explain why economists argue that productiy

2. The of a CD player can be expressed in dol-

important.
lars and cents. P

Identlfyn‘g Key Terms 3. Haircuts, repairs to home appliances, and enter-

tainment are examples of Section 3 (pages 15-25)

1. consumer goods ; ;
2. value 4. arises because society does not have enough % Desu:lbe - .ofan oppo‘rtumty otk
3. services resources to produce all the things people would 10. Idenufy. the economic concept illustrated by
4' scarcity like to have, production possibilities frontier.
5. opportumty cost 5, The of going to a football game instead of 11. Describe incremental decision making,
6. human capltal working would include the money not earned at 12. Explain why economic education is importa:
7. utility your job.
8. capital goods 6. s the sum of the skills, abilities, health and . s g
5. fators of production motivation of people. Thinking Critically
10. consumers 7. is another name for the capacity of a prod- 1. Understanding Cause and Effect Suppose
uct to be useful. Alpha, shown in Figure 1.6 on page 23, deci
REV'EWlng the Facts 8. The only factors of production that are themselves to produce more guns and less butter. )What
the result of earlier production are Alpl';z gav;to do to make the chfanged What
i ) would be the opportumty cost of pro ucing
Section 1 9. Land, capital, labor, and entrepreneurs are guns? What conditions would have to Ve, ik

the new mix of guns and butter to be on the
duction possibilities frontier?

10. People who use goods and services to satisfy their

wants and needs are called

1. having only limited resources to
meet seemingly unlimited wants

2. WHAT to produce? HOW to pro-
duce? FOR WHOM to produce?

3. land: land itself and natural
resources; capital: school building,
computers, financial capital; labor:
teachers, other workers, publishers;
entrepreneurs: people who devise
new products and methods of

28 UNIT 1 FUNDAMENTAL ECONOMIC CONCEPTS
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11. making a decision in small stages or steps st
that the decision can be reversed without tc

Factor markets are productive resources being

bought and sold.

delivery C{f educational material. 8. Productivity is the efficient use of produc- much being lost
4. It deals w1th.peop1e’§ behavior as tive resources. The more efficiently productive 12. It helps people become better decision
they cope with scarcity. resources are used, the greater the number of makers.
. goods and services that are produced. . .
Section 2 | : Thinking Critically
5. Consumers use goods and services Section 3 L R have to be shifted from butter t
to satisfy their wants and needs. 9, the cost of the next best alternative use of e B e e

guns. The opportunity cost of producing 1x
guns is the production of less butter. All of
Alpha’s resources would have to be employ

6. because they are intangible and it
is difficult to measure their value
accurately

7. Product markets are producers
offering goods and services for sale.

money, time, or resources when one choice
is made rather than another

10. opportunity cost

~0
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é,dmtanding Cause and Effect Copy the two
2grams of the production possibilities frontiers
own below. Then, write captions that explain
\at each diagram is showing.

EFFECT EFFECT
wvi (%]
Butter Butter

ilying Economic Concepts

wreity What three choices must a society make
‘ause of scarcity?

d;ty How is a product’s utility related to its
ue?

;t—i}eneﬁt Analysis How would you apply the
icept of cost-benefit analysis to the decision to
sh high school? To further your education?

h Practice

‘administrator with a $100,000 annual budget
Jg to decide between fixing potholes or direct-
ffic at several busy intersections after school.

s have shown that 15 cars hit potholes every
tausing average damages of $200. Collisions at
ersections are less frequent, averaging one per
:at an average cost of $6,000, although none
ver caused injuries or deaths. Use this informa-
+answer the following questions.

1t are the annual costs from the pothole damage?
at are the annual costs due to damage from
isions?

:n the size of the annual budget, make your
mmendation as to which project should be
ertaken. Explain you answer in terms of dollar
fits per dollar spent.

%

he diagram on the left shows increase in
foductivity/resources in gun industry; the
lagram on right shows increase on
{sburces/productivity in butter industry.

lying Economic Concepts

?HAT to produce? HOW to produce? FOR

"HOM to produce?
or a product to have value, it must have

ility.

Thinking Like an Economist

Use a problem-solving process to gather information
about the alternatives, trade-offs, and opportunity
costs facing the city administrator. List and consider
possible options the administrator may choose to
implement. Consider the advantages and disadvan-
tages of implementing the possible solutions.

Technology Skill

Using a Spreadsheet Keep track of your economic
decisions for one week. Use your data to create a
spreadsheet, highlighting your weekly spending habits.
1. In cells B through E1, type Food, Clothing,
Entertainment, and Other. In cell F1, type Total,

2. In cells A2 through A8, type the days of the week,
starting with Monday in cell A2. In cell A9, type Totd,

3. In cells B2 through E2, enter the amount spent in
each category on Monday.

4. In cell B2, use a formula such as =SUM(B2:E2) to
calculate total expenditures on Monday. Click and
drag this formula to cells F3 through F8 to find the

other weekday sums.
5. Compute total expenditures for cells B9-F9.

FBuilding Skills === _

Sequencing and Categorizing Information
Identify a reasonably large purchase you
recently made or are about to make. What
are the trade-offs involved, and what are the
criteria you use to evaluate the alternatives?
On a separate sheet of paper, illustrate your
decision in the form of a decision-making
grid like the one below.

Decision-Making Grid

Criteria | Criteria | Criteria | Criteria
Alternatives 1 2 3 4

@ Practice and assess key social studies skills with

the Glencoe Skillbuilder Interactive Workbook,
Level 2,

CHAPTER 1: WHAT IS ECONOMICS? 29

CHAPTER 1

Assessment and Activities

Thinking Like an
Economist

Answers may include a solution that will
split the budget between the two prob-
lems. Students may look at the problems
from the standpoint of which is more
likely to threaten people’s lives.

Technology Skill

Check students’ answers for accuracy.

Building Skills

Answers should reflect an understanding
of opportunity costs and trade-offs.
Grids should contain elements to aid
in the decision-making process.

Suppose that scientists invented
a car that ran efficiently on water.
Explain, in terms of scarcity, how
this might affect the price of
water. Explain, in terms of utility,
how this might affect the price

of gasoline. (The more water that
is needed, the scarcer it becomes,
and so the price of water might
go up. The less gasoline that is
needed, the less utility it has,
and so the price of gasoline
might go down.)

3. Make a matrix listing choices and the costs and
benefits (including time, money, and satisfac-
tion) of each educational choice.

Math Practice

1. $156,000

2. $72,000

3. Fixing the potholes is a better
economic choice since for every dollar spent,
the city would get $1.56 back in benefits. For
every dollar spent in directing traffic at intersec-
tions, the city would get $0.72 in benefits.

29
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Economics in

Action Workshop

The purpose of this activity is to
provide students with a concrete
example of the problem of scarcity
and hands-on experience in
answering the three fundamental
questions of economics.

@ reacH

e Prepare by filling several lunch
bags each with three chocolate
bars, five marshmallows, and two
graham crackers, or some other
uneven combination of ingredi-
ents. Label each bag “Resources.”

e Begin the workshop organizing
students into groups of three or
four. Distribute a “Resources”
bag to each group. Then direct
students to follow the steps.

e After students examine the con-
tents of their bags, make sure
they understand what “s'mores”
are and how they are made.

e As students conduct the work-
shop activity, offer mini-lectures
at the appropriate points on the
problem of scarcity (Step 1) and
on the three fundamental ques-
tions of economics: what to
produce (Step 5), how to produce
it (Step 6), and how to distribute
what is produced (Step 6).

30

ECONOMICS
[N ACTION

Working with
Resource Scarcity

From the classroom of . . .
Douglas Ide
Mt. Ararat High School
Topsham, Maine

Our resources are limited while our
wants are relatively unlimited. In this
workshop, you will experiment with meth-
ods to overcome the problem of scarcity.
You will also answer the three fundamental
questions of economics: what to produce,
how to produce it, and how to distribute
what you produce. Finally, you will ana-
Iyze why it is important to determine the
answers to these guestions.

30 UNIT 1 FUNDAMENTAL ECONOMIC CONCEPTS
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articipating in Economics

Setting Up the Workshop
For this activity you will need:
« small paper “lunch” bags

« miniature chocolate bars
» marshmallows

» graham crackers

Procedures

Review the concept
of scarcity with your
group. Remember that
scarcity is the economic
term that describes a sit-
uation where there are
not enough products
available to satisfy peo-
ple’s needs or wants.
Discuss why scarcity always exists.

Review the concept of production. Note tha
production—the creation of goods and ser-
vices—requires four factors.

: ‘The Folir Factors of Production:
“o"Natural Resotiregs i &

. Labor

- Your teacher will provide you with your grc
“resources.” Do not open the bag.

Scarcity in the Classroom Organize the class into groups, or keep the same grouping
from the workshop activity. Have each group choose a single element in the classroom—
chair, for example, a piece of chalk, a brick in the wall—and focus on it as an economic
good. Allow groups 15 minutes to develop brief narratives of their chosen good's produc:
tion history, explaining how its manufacturer had to confront scarcity and answer the
three fundamental questions of economics. Students should record their narratives in
note form, which a group representative can consult while relating his or her group'’s

analysis to the class.




d and discuss these instructions:

Once you've produced the product, answer the
following questions. Take notes as you deter-
mine the answers.

A‘Z'ag contains your resources. You must use
@ resources and no other, but you may use
°in any way you choose. The resources are .
ZImwh;/f they appear to be: chocolate, 1. What was your first thought when you
;};}/',na//oWS, and graham crackers; they may opened the bag and examined the amount
pe used to represent anything other than of resources?

; 2. What did you then have to decide?

3. Why did you have to think about how to

ﬁ produce them, and how they would be
distributed?

&

n your bag and study the contents. Discuss

t item or items your group can produce 4, Were.each of the four factors of production
:these “resources.” Due to scarcity, your used in making your product?

ip may have difficulty in producing one 5. What resources were used?

plete unit of “product” for each group

L 6. What type of skills and tools did the workers
iber.

need?
i 7. Create a chart showing the factors of pro-
n duction that are combined into different
pare the available resources in your bag to consumer products that the members of
'demand” for the finished product. How your group buy.

y units can be produced? How will you
uce them? How will you distribute them?
Will each member of the group receive a
Jleted unit, or will only some of the mem-
receive the product? If not everyone

ves one, how will you determine who

ves one?)
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~ Summary Activity Answers

swers will vary. For question 1, reward thoughtful answers and indicate for students
w their responses relate to the problem of scarcity and/or the three fundamental ques-
ns of economics. For question 2, reward responses that indicate an understanding of
* three fundamental questions of economics. For question 3, students should demon-

ite an awareness of how scarcity forces producers to address the three fundamental
astions of economics.

Economics in

Action Workshop
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The world’s oldest “industry” is
flint knapping (chipping) to make
tools, which originated some 2.5
million years ago in what is now
Ethiopia. These ancient crafts-
people had to deal with scarcity
(limits of stone, time, and so on)
and “answer” the same funda-
mental economic questions that
people do today.

Have students write paragraphs
that explain how the problem of
scarcity impacts a local manufactur-
ing business of their own choosing.

Invite student comments on this
thought: “The basic ideas of eco-
nomics are really quite simple.”
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