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K-5 Literacy Program Description and Pacing Guide 
 

The students enrolled in the Ewing Township Public Schools participate in a 
balanced literacy program that is “grounded in scientifically based reading research 

which supports the essential elements and practices that enable all students to 
achieve literacy” (National Reading Panel, 2000). There are three goals of our 
literacy program: 1) to help students read and comprehend grade level texts 

independently, 2) to assist students with text-based thinking and writing and 3) to 
empower students with a love of reading. 

 
Balanced literacy can be seen in a classroom with teachers reading aloud and with 
students participating in:  1) shared reading, 2) guided reading, 3) independent 

reading and 4) modeled and shared writing. Ongoing formative assessment within a 
balanced literacy classroom provides data that allow teachers to make sound 

educational decisions about each individual student in a classroom. 
 
Reading/Writing Workshop should look as follows: 

● Mini Lesson 
● Independent Practice 

○  Independent Reading 
○  Small Group Instruction (Guided Reading, Strategy 

Groups) 
○  Individual Conferences 

● Reflection 

 
Scope and Sequence for Reading Units of Study: 
 Marking Period 

1 

Marking Period 

2 

Marking Period 

3 

Marking Period 

4 

Kindergarten Launching the 

Reading 

Workshop and 

Working with 

Partners 

Reading Fiction Reading 

Nonfiction 

Reading and 

Writing Content-

Specific 

Nonfiction 

1st Grade Launching the 

Reading 

Workshop and 

Building 

Foundational 

Reading Skills 

Reading Fiction Reading 

Nonfiction 

Writing about 

Reading (across 

genres) 

2nd Grade Launching the 

Reading 

Workshop and 

Character Study 

Reading Fiction, 

Fables and 

Folktales 

Reading 

Nonfiction 

Reading and 

Writing 

Nonfiction and 

Reading Poetry 

3rd Grade Launching the 

Reading 

Workshop and 

Close Reading 

and Text-Based 

Writing 

Nonfiction 

Reading 

Workshop 

Reading Fiction, 

Fables, Folktales 

and Myths 

Poetry Reading 

and Reading 

Workshop 
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4th Grade Launching the 

Reading 

Workshop and 

Close Reading 

and Text-Based 

Writing 

Nonfiction 

Reading 

Workshop and 

Close Reading of 

Nonfiction Texts 

Historical Fiction 

Close Read and 

Book Clubs 

Student-

Directed Book 

Clubs 

5th Grade Launching the 

Reading 

Workshop and 

Close Reading for 

Fiction Signposts 

Close Reading of 

Nonfiction Texts 

and Historical 

Fiction Book 

Study 

Nonfiction 

Signposts and 

Reading and 

Writing across 

Genres 

Student-

Directed Book 

Clubs 
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Scope and Sequence for Writing Units of Study: 
 

 Marking Period 
1 

Marking 
Period 2 

Marking 
Period 3 

Marking 
Period 4 

Kindergarten Building Foundational Writing 
Skills (e.g., letters, names, sight 

words, etc.) 

Fiction Writing 
and Adding 

Details 

Nonfiction and 
Poetry Writing 

1st Grade Launching the 
Writing 

Workshop and 
Narrative Writing 

Fiction Writing 
and Adding 

Details 

Nonfiction and 
Opinion 

Writing 

Poetry Writing 

2nd Grade Building a 
Writing 

Community and 
Adding Details 

Fiction Writing  Nonfiction and 
Letter Writing 

Opinion and 
Poetry Writing 

3rd Grade The Writing 
Community, the 
Writing Process 

and Opinion 
Writing 

Opinion and 
Expository 
Nonfiction 

Writing 

Expository 
Nonfiction and 
Narrative 

Writing 

Narrative and 
Poetry Writing 

4th Grade The Writing 
Community, the 

Writing Process 
and Opinion 
Writing 

Opinion and 
Narrative 

Writing 

Narrative 
Writing and 

Expository 
Nonfiction 

Expository 
Nonfiction and 

Poetry Writing 

5th Grade The Writing 
Community, the 

Writing Process 
and Narrative 

Writing 

Narrative 
Writing and 

Expository 
Nonfiction 

Expository 
Nonfiction and 

Opinion 
Writing 

Opinion and 
Poetry Writing 
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21st Century Life and Careers 

In today's global economy, students need to be lifelong learners who have the knowledge and skills to 
adapt to an evolving workplace and world. To address these demands, Standard 9, 21st Century Life 
and Careers, which includes the 12 Career Ready Practices, establishes clear guidelines for what 
students need to know and be able to do in order to be successful in their future careers. 

The 12 Career Ready Practices 
These practices outline the skills that all individuals need to have to truly be adaptable, reflective, and 
proactive in life and careers. These are researched practices that are essential to career readiness. 
CRP4. Communicate clearly and effectively and with reason.  
In English Language Arts, it is essential for students to communicate clearly and effectively. This is 
demonstrated through writing with a clear purpose and an appropriate audience in mind.  Students also 
need to clearly communicate verbally, which is practiced in the English Language Arts classroom.  
Effective communicators are also active listeners. These skills are essential in the academic setting and 
in the workplace.  
CRP7. Employ valid and reliable research strategies.  
Research strategies are infused throughout the English Language Arts curriculum.  It is imperative for 
students to utilize effective research strategies in order to formulate an argument, to support a thesis, 
and to research across content areas.  Students need to use multiple sources in order to write a 
comprehensive research paper. Finally, students need to discern whether sources are reliable in order 
to present strong pieces of information and argument essays. Research skills are essential in the 
academic setting and in the workplace.  
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.  
In order for students to be successful in school, in life, and in their career, they need to be critical 
thinkers and problem solvers.  In English Language Arts classes, students learn to read and write 
critically. Through discussions and by actively engaging in speaking and listening, students will develop 
the necessary skills to be critical thinkers. In order to be productive citizens of the 21st century we need 
to ensure students can persevere in order to reach the solution of any problem.  
 
Technology Integration 
 
8.1 Educational Technology 
All students will use digital tools to access, manage, evaluate, and synthesize information in order to 
solve problems individually and collaborate and create and communicate knowledge. 
8.2 Technology Education, Engineering, Design and Computational Thinking - Programming 
All students will develop an understanding of the nature and impact of technology, engineering, 
technological design, computational thinking and the designed world as they relate to the individual, 
global society, and the environment. 
 
Social Studies Integration - The social studies and English departments worked to integrate Research 
Simulation Tasks into both sets of curricula to provide ample opportunities to respond across content 
areas. The Research Simulation Task requires students to analyze an informational topic through several 
articles or multimedia stimuli. Students read and respond to a series of questions and synthesize 
information from multiple sources in order to write an analytic essay.  
 
Companion Standards 11-12 - History, Social Studies, Science and Technical Subjects 

https://www.state.nj.us/education/cccs/2014/career/9.pdf
https://www.state.nj.us/education/cccs/2014/career/9.pdf
https://www.state.nj.us/education/cccs/2014/tech/81.pdf
https://www.state.nj.us/education/cccs/2014/tech/81.pdf
https://www.state.nj.us/education/cccs/2014/tech/82.pdf
https://www.state.nj.us/education/cccs/2014/tech/82.pdf
https://www.nj.gov/education/cccs/2016/ela/CompanionG1112.pdf
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Section 1:  Launching the Reading and Writing Workshop and Reading 
Fictional Literature 

 
Why Is This Unit Important? 

 

Launching the Reading and Writing 
Workshop 

 
Pacing: 22 days 

Reading Fictional Literature 
 

Pacing 90 Days Every Day for 1 
hour (Equivalent to 2 Marking 

Periods) 

Reading workshop is an instructional 
framework where a teacher provides a 

focused mini-lesson on a specific skill or 
strategy, allots time for students to 
apply that skill or strategy 

independently to a student-selected or 
teacher-assigned text, confers with 

students to identify areas of strength 
and need, provides individualized 
feedback to help each student develop 

in additional areas of need and closes 
the lesson with a review of the skill or 

strategy of focus and whole group 
debriefing. The framework for writing 
workshop is similar with students 

applying the mini-lesson’s learning 
objective to their own personal writing. 

Much of the workshop model is student 
directed, so processes and procedures 
must be outlined and practiced to 

ensure that students work in a focused, 
productive and engaged way.  

 
The big ideas embedded into this unit of 
study are: 

 

● The structure of the reading and 
writing workshop is the same 

across grade levels (mini-lesson, 
independent practice and direct 
application, teacher and peer 

conferences, closure). Routines 
must be introduced and practiced 

to ensure student focus 
throughout the workshop. 

Fiction is defined as “something 
invented by the imagination or feigned, 

specifically an invented story; fictitious 
literature such as novels or short 
stories” (Merriam-Webster).  

 
The big ideas included in this unit of 

study are: 
 

● There are many genres of fiction, 
each with its own identifiable 

features. 

● Fictional stories, short or long, 
include common literary 
elements. 

● Short stories share common 
elements with chapter books, but 
they share differences as well. 

● Authors use literary devices and 
figurative language thoughtfully 

to convey a particular message in 
a very specific way. It is 

important that readers pay 
careful attention to such wording. 
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● The goal of the daily mini-lesson 
during the launching units is to 
introduce and reinforce processes 

and practices and establish 
expectations. As this unit 

progresses, the goal of the mini-
lesson will shift to teaching 
comprehension skills and 

strategies which students will 
apply to all units throughout the 

year.  

● “To progress as readers, 
[students] must have ample time 
to read a lot and they must have 

texts they can read 
independently” (Reading and 

Writing Project). One purpose of 
the reading workshop is to 
embed this time for supported 

independent application into the 
class period.  

● Writing workshop aims to “turn 
students into writers through an 

emphasis on a high volume of 
writing and daily protected 

writing time in which to engage 
in the writing process” (Reading 
and Writing Project).  

● Time is provided daily for 
students to work independently 
and apply the mini-lesson to a 

self-selected book at their 
independent reading level; as the 
year progresses, texts may be 

assigned as teachers work with 
students to build comprehension 

skills when presented a text 
within their grade-band.  

● Research indicates the positive 
impact that timely and targeted 

feedback has on student 
achievement (Marzano). As 

students work independently to 
apply the reading or writing skill 
of focus from the mini-lesson, 

teachers confer with individual 
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students or with small groups 
(e.g., strategy groups) to provide 

such feedback and next steps for 
students.  

 
Enduring Understandings:  
 

Launching the Reading and Writing 
Workshop 

Reading Fictional Literature 

● The purpose of the launching 
units is to establish routines and 

procedures within the workshop 
framework, positively reinforce 
those routines so they continue 

throughout the school year and 
empower students with an 

enjoyment of self-selected 
independent reading and writing.  

● Within a workshop classroom, 
students must be actively 

engaged in reading and writing 
on a daily basis. 

● Formative assessment occurs 
daily; student reading and 
writing strengths and needs are 
assessed through desk-side or 

small group conferences, 
targeted feedback and instruction 

are provided and next steps are 
established. Research indicates 
this as a best practice to improve 

individual student achievement.  

● The goal for the mini-lessons 
presented during the reading and 
writing workshop launch is to 

establish routines and 
expectations. The only reading 

and writing 'skills' or 'strategies' 
introduced during the launching 

unit are those that will apply to 
most or all units of study 
throughout the school year.  

● Works of literature can be 
categorized into genres and 

subgenres. 

● All works of fiction include 
character, setting, conflict, 
resolution and central message 

or theme. 

● Understanding the structure of 
fictional works enables a reader 
to comprehend “the gist” of a 

story that may be above his or 
her independent reading level.  

● While short stories and chapter 
books include common elements, 
a short story is more focused and 
may be read in only one sitting. 

● Literary devices and figurative 
language are intentionally used 
by an author to allow a reader to 

more clearly visualize or become 
emotionally attached to a story. 
A story or novel written using 

such language reads very 
differently than one without such 

writing. 

 
Essential Questions: 



 

10 
 

 

Launching the Reading and Writing 

Workshop 

Reading Fictional Literature 

● What are the benefits of the 
reading-writing workshop model? 

● What should a student do when 
he/she is not sure what to do, 

especially if the teacher is 
already working with a student or 
student group? 

● What is the expectation related 
to independent reading or writing 
time? 

● What is 'fake reading'? How can a 
teacher tell if a student is fake 

reading?  

● What is 'reading stamina' and 
how can one develop his/her 

reading stamina? 

● What is the purpose of a reading 
log? 

● What should a student do if 
he/she can’t think of anything to 

write during independent writing 
time? 

● What are the recurring literary 
terms or concepts that will apply 

to most of our units this year? 
Why is each term so important? 

● Why must fiction be approached 
differently than nonfiction 
reading?  What makes each 

different? 

● Must all fictional pieces follow the 
same exact format (e.g., plot 
pyramid, story map)? 

● How does one identify a theme 
when it’s not explicitly stated in a 
story? 

● How do literary devices and 
figurative language in storytelling 

change the way the story is read 
and received? 

● What strategies can a reader 
employ if a text is above his/her 
independent reading level or 
when a text focuses on a topic 

unknown to the reader? 
 

 

 
Acquired Knowledge: 

 

Launching the Reading and Writing 

Workshop 

Reading Fictional Literature 

● There are three parts to a 
workshop lesson: the mini-
lesson, independent practice and 
closure/review.  

● The purpose of independent 
practice is for each student to 

● There are many subgenres of 
fiction including but not limited to 
stories (i.e., realistic, adventure, 

historical, fantasy, etc.), fables, 
folktales, fairy tales, myths and 

legends, as well as poetry and 
drama. 
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apply the day’s mini-lesson, 
which connects to the day’s 

learning objective, to his/her 
independent text. Student work 

produced during independent 
practice is used as formative 
assessment to ensure student 

learning and plan next steps. 

● The purpose of the launching unit 
is to establish routines and 

procedures and to reinforce 
expectations within a workshop 
classroom that will allow students 

to work actively and productively 
without teacher direction. The 

only reading and writing skills 
and strategies to be taught 
during this unit of study are 

those applicable to all units 
throughout the year. Those skills 

and strategies are specified 
below: 

 

● Routines, Procedures and 
Expectations: 
o The structure of the workshop 
o Self-selecting an independent 

book from the classroom 
and/or school library 

o Fake reading vs. real reading 
o Building independent reading 

stamina 
o Reading log expectations, 

accountability and goal setting 
o Reading response journals 

(text-based writing), 

expectations and grading 
o Active reading and thinking 

 

● Related to Reading: 
o Author’s purpose (to 

entertain, express, inform, 

argue or persuade) 
o Point of view 
o Text-based writing and 

expectations for citing 

● Both short stories and chapter 
books follow a similar structure 

(i.e., story map) and are told 
from either 1st person or 3rd 

person point of view. 
● The structural elements of story 

writing differ from those 

presented in poetic writing (i.e., 
stanza, verse, rhythm and 

meter). 
● The structural elements of story 

writing differ from those 

presented in poetic writing (i.e., 
stanza, verse, rhythm and 

meter). 
● A character’s thoughts, words, 

deeds or interactions with others 

enable a reader to describe that 
character beyond his/her physical 

traits. 
● Elements of a myth are reflective 

of the culture from which that 
myth originated.  

● Works within a literary genre, 

written by the same author or 
within a series may have similar 

approaches to topics or may 
share common themes. 

● Authors include both literal and 

figurative language (i.e., 
allusions), all of which must be 

understood for full 
comprehension to occur. 

● Highlighting a text or chunking it 

and recording notes will help a 
reader to remain active when 

reading and comprehend a story, 
even one above his/her 
independent reading level. 

● Text-based evidence (e.g., 
specific details and examples) 

must be used to support one’s 
thoughts when responding to a 
question related to a reading. 
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evidence at each grade level 
(e.g., annotating a text) 
 

● Related to Writing: 
o The writing process  
o Genres of writing (narrative, 

informational, argumentative) 
o Genre focus for the launching 

unit (follow the pacing 
document) 

 
 
Acquired Skills: 

 

Launching the Reading and Writing 

Workshop 

Reading Fictional Literature 

● Participate in the reading and 
writing workshop, applying the 
knowledge of each part of the 
workshop (mini-lesson, 

independent practice, closure). 

● Confer with the teacher, 
collaboratively identify areas of 

strength and areas of need in 
independent reading and writing 
and establish next steps to be 

taken by the student and 
monitored by the teacher 

● Apply the rules of the reading 
and writing workshop as 

introduced and reinforced by the 
teacher 

● Apply the day’s mini-lesson, 
whether it be a procedural or 
instructional lesson, to 
independent reading or writing 

● Grow stamina towards 
maintaining focus for thirty 
minutes during independent 

reading and independent writing; 
read actively and write 
productively the entire time 

● Read a variety of genres of fiction 
literature, including multicultural 
folktales and myths and 

categorize works of literature into 
the correct subgenre of fiction. 

● Identify the author’s purpose for 
a specific literary work: to 
entertain, to express, to 

persuade or to inform. 
● Identify a story as either 1st or 3rd 

person point of view. 
● Extrapolate literary elements and 

complete a story map using 
specific details from the text. 

● Differentiate between the 

structural elements of story 
writing and poetic writing. 

● Describe a character by 
extrapolating his/her thoughts, 
words, deeds or interactions with 

others and explain how such 
details fully develop the 

character. 
● Explain how character traits or 

changes in characters can impact 

the progression of events in a 
work of fiction. 

● Analyze the features of legends, 
myths, folktales and fairytales 
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● Respond to text-based questions 
citing textual evidence, reading 
response journal, or written 

response to an open-ended 
question 

● Identify the author’s purpose for 
a given text and explain how the 

author supports that as he/she 
writes 

● Identify the point of view from 
which a story is told and explain 
the limitations in the story’s 
narration given that point of view 

● Engage in all stages of the 
writing process 

● Identify the three main genres of 
academic writing and explore 
each genre in a writer’s notebook 

● Explain the difference between 
revising and editing and apply 
mini-lessons focused on each to a 

draft 

and connect such literature to 
cultures from around the world. 

● Infer the central message or 
theme of a story and compare 

themes across multiple works of 
literature. 

● Examine literal and figurative 

language provided in a story and 
explain how such language adds 

to the story. 
● Read a grade level text, identify 

the topic and general main idea 

or “gist” of the story and identify 
key details that scaffold to that 

main idea (e.g., highlighting key 
details, writing margin notes for 
sections of the text and use those 

notes to draft a summary). 
● Write an objective summary 

including key details from the 
beginning, middle and end of the 

story as well as the story’s 
theme.  

● Use details and examples from 

the text to support one’s 
thoughts when responding to a 

question related to a reading. 
 

 

 
 

 
 
Instructional Materials: Suggested, but not limited to those listed: 

 

Launching the Reading and Writing 

Workshop 

Reading Fictional Literature 

Core: 
 

● Independent reading books for 

students 
● Organized classroom library 

books 
● System for students selecting and 

storing independent reading 
books 

Core: 
 

● Ready Reading 

● Independent reading books 

● Core novels for grade level close 
reading and text-based writing 
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● Anchor chart materials 
● Leveled guided reading books for 

small group instruction 
● System for rotating small group 

instruction 
● System for independent activities 

 

Supplemental: 
 

● Various mentor texts and/or 

picture books to support teaching 

points such as: 

○  The Plot Chickens by Mary 

Jane Auch 

○  Little Red Writing by Joan 

Holub 

○  I Am A Story by Dan 

Yaccarino 

○  Nothing Ever Happens on 90th 

Street by Roni Schotter 

○  The Memory String by Eve 

Bunting  

○  The Word Collector by Peter 

H. Reynolds 

○  Read! Read! Read! By Amy 

Ludwig VanDerwater 

○  How to Read a Story by Kate 

Messner 

○  Let me Finish! By Minh Le 

○  Just Read by Lori Degman 

○  How to Read A Book by 

Kwame Alexander 

Various professional resources:  

● The Continuum of Literacy 

Learning: Behaviors and 

Understandings to Notice, Teach 

and Support (Pinnell and 

Fountas) 

● Review suggestions in 
Independent Reading Guide, 

particularly section on Launching 
Independent Reading 

● Leveled guided reading books for 
small group instruction 

● Mentor texts (e.g., picture books, 
narrative nonfiction, excerpts 

from chapter books, etc.) for 
mini-lessons and modeling 

 

Supplemental: 
 

● Notice and Note: Strategies for 
Close Reading by Kylene Beers 
and Robert E. Probst 

● The Continuum of Literacy 
Learning: Behaviors and 

Understandings to Notice, Teach 
and Support (Pinnell and 

Fountas) 

https://docs.google.com/document/d/1Wo6i_TehGUy4EAyLW6QdtW0j60SNUPG9O0k9I6ykvFI/edit?usp=sharing
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Accommodations or Modifications for Special Education, ESL or Gifted 
Learners: Click link for resources. 

 

Launching the Reading and Writing 

Workshop 

Reading Fictional Literature 

● Differentiation for students who 

struggle and for those who need 

acceleration is built into the 

workshop model through small 

group instruction 

● Independent reading books are 

selected at each student’s 

reading level 

● Writing topics are student-

selected during the launching 

unit, thus capitalizing on student 

interests 

● One purpose of this unit of study 

is for teachers to become familiar 

with each student’s strengths and 

needs through desk-side 

conferences, small group 

meetings and anecdotal notes 

with next steps and follow-up 

plans. 

● Many websites provide audio 
readings of books that can be 
used to support struggling 
readers or to challenge gifted 

readers to read books slightly 
above their independent reading 

level.’ 

● Books on tape or CD for to 
support auditory learners. For 
books not available on tape, 

teachers or student volunteers 
(i.e., gifted readers) can always 

read a nonfiction book or passage 
onto a tape for others to listen to 
as they read along. 

● Story Line Online 
(www.storylineonline.net) 
provides support to the auditory 

and visual learner, while 
entertaining an audience. Such 
performances support struggling 

readers. 

● Selecting books for guided 
reading groups carefully will 
provide differentiation for 

students. Supporting students 
when they self-select novels will 

provide differentiation as well. 
Books must be chosen to align 
with student reading levels, 

instructional or independent, as 
determined by the most recent 

DRA administration. This practice 
supports both struggling and 

gifted learners. 

● When reading fictional texts (i.e., 
short story, poem, etc.)  in 
preparation for a testing situation 

such as the NJ ASK, student 
accommodations provided in IEP 

https://docs.google.com/document/d/1um8mkQMNv9hjmzbUQ4Mhmv3CMUzynuvdfov6qJYXcKU/edit
http://www.storylineonline.net/
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or 504 plans should be applied in 
class as well (i.e., computer use 

during testing situations, 
extended time, etc.). 

 

Assessments: Suggested, but not limited to those listed: 
 

Launching the Reading and Writing 
Workshop 

Reading Fictional Literature 

Formative:  

 
● Reading notebooks entries 

● Writing notebook entries 
● Teacher conferences, anecdotal 

notes and next steps 

● Turn and Talk Conversations 
● Teacher Conferences/Anecdotal 

Notes 
● Teacher observations and records 

(from whole group, small group, 

independent conference) 
● Running Records 

● Graphic Organizers 
● Student Reflections 

 

Summative: 
 

● Variety of student written 
responses not limited to: 
○  Journals 

○  Graphic organizers 
○  Highlighting or annotating 

evidence 
 
Benchmarks: 

 
● Text Based reading and writing 

quarterly assessment 
● iReady 

Formative:  

 

● Turn and Talk Conversations 

● Teacher Conferences/Anecdotal 
Notes 

● Reading Notebooks 

● Teacher observations and records 
(from whole group, small group, 

independent conference) 

● Running Records 

● Graphic Organizers 

● Student Reflections 

● iReady Pathway 
 
Summative: 

 

● A variety of student written 
responses (i.e., journals, graphic 
organizers, highlighting or 

annotating evidence, etc.) 

● NJSLA rubric - scroll to your 
grade level’s rubrics 

 

Benchmark: 
 

● Text-based reading and writing 
quarterly assessment 

● iReady Diagnostic 

 
 

 

https://nj.mypearsonsupport.com/resources/reporting/ELAWritingRubricsGrades3-HighSchool.pdf
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Interdisciplinary Connections: 
 

Launching the Reading and Writing 
Workshop 

Reading Fictional Literature 

● Text-based writing is a focus not 
only in English classes, but 

across curriculums. The skills of 
focus and vocabulary used during 
this launching unit will be shared 

and used across the curriculums 
to create a common academic 

vocabulary and shared 
expectation. 

● Historical fiction or fantasy books 
can be connected to discussion or 

instruction in social studies or 
science classes. 

● Students can work with an art 
teacher to create a book cover or 

illustrate a favorite or important 
scene from a book. 

 

 
Climate Change Opportunities: As per NJDOE, “With the adoption of the 2020 

New Jersey Student Learning Standards (NJSLS), New Jersey became the first state 
in the nation to include climate change education across content areas.” We 
encourage you to consider integrating climate change lessons where relevant 

across different units. While these lessons aren't required for every unit, they offer 
valuable opportunities to enrich student learning and foster environmental 

awareness. Click here for suggested activities for grade 4. Please note you have 
editing access to add any relevant climate change lessons that you implement in 
your classrooms. 

 
Technology Connections/Websites: 

 

Launching the Reading and Writing 

Workshop 

Reading Fictional Literature 

For Teachers/Students: 
● Reading Rockets: How to make 

Reading Workshop More Effective 

● UFLI: Managing Behavior Videos 
● Columbia University Teachers 

College: Reading and Writing 
Project, assorted training videos 

● Audio versions of stories can be 
obtained to support auditory 
learners 

● Video versions of stories can be 
used to help students with visual 

cues of challenging fictional 
texts. It is not recommended that 
an entire video be used to 

replace reading a text, rather to 
be used at times as a 

modification and support for 
struggling readers. 
 

Websites for teachers: 

https://docs.google.com/document/d/1Ly5Nsw7AOrDcpXXDDiSHpNGTfK6MW3NSwzK8A6hUaLg/edit
https://www.readingrockets.org/blogs/shanahan-on-literacy/how-make-reading-workshop-more-effective
https://www.readingrockets.org/blogs/shanahan-on-literacy/how-make-reading-workshop-more-effective
https://ufli.education.ufl.edu/resources/teaching-resources/managing-behavior/
https://advancingliteracy.tc.columbia.edu/
https://advancingliteracy.tc.columbia.edu/
https://vimeo.com/tcrwp
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● Reading Rockets: Grounded in 
Evidence: Fiction 

●  

● Websites for teachers/students: 

● EpicBooks!:https://www.getepic.
com/ 

● Vooks Books at 
https://www.vooks.com/  

● Read, Write Think at 
www.readwritethink.org 

● The American Library 
Association’s Great Websites for 
Kids at http://gws.ala.org/  

● Storyline Online Sponsored by 
the Actors Guild at 
www.storylineonline.net  

 
Suggested Learning Experiences and Instructional Activities: 
 

Launching the Reading and Writing 
Workshop 

Reading Fictional Literature 

● Give beginning of the year 

reading and writing surveys to 
better understand students’ 
aptitudes and attitudes about 

reading and writing 
● Get students excited to read and 

discuss literature by including 
book exploration and discussion 
activities that expose diverse 

authors, genres and themes to 
students. Activities might include, 

but are not limited to: 
○  My Reading 

Interests - Book 
Tastings 

○  Author’s Spotlight: 

Slides Template 
○  Book Trailer 

Tuesday: Slides and 
Template 

○  First Chapter Friday: 

Slides and Template 

● Begin each lesson with a 

standards based learning goal 
stated in student friendly 
language to clearly communicate 

the expectations for learning & 
knowledge. Discuss and define 

key learning terms. 
● When planning each lesson, focus 

on creating an exit ticket that 

directly relates to the learning 
goal, which is based on state 

standards and was discussed at 
the beginning of the lesson. 

● Determine and become familiar 
with skills focused on in Units 2 
and 4 of Reading Reading. Use 

this program to guide your 
instruction. Below are additional 

resources.  
○  Ready Reading - Unit 2: 

■  Lesson 7 

■  Lesson 8 

https://www.readingrockets.org/topics/comprehension/articles/grounded-evidence-fiction
https://www.readingrockets.org/topics/comprehension/articles/grounded-evidence-fiction
https://www.getepic.com/
https://www.getepic.com/
https://www.vooks.com/
http://www.readwritethink.org/
http://gws.ala.org/
https://ehs104.ewingboe.org/exchweb/bin/redir.asp?URL=http://www.storylineonline.net/
https://docs.google.com/presentation/d/1BlXY8v6bqYVCaYik3sBJdvRrEOAI6iHr7iKx78tVDQo/edit#slide=id.g875f449325_7_29
https://docs.google.com/presentation/d/1TWC71BKGhpJCugRFRMh_N3ThNeZc3_YfnjlUbzYg8t8/edit#slide=id.gd1b6111b2f_0_12
https://docs.google.com/presentation/d/1TWC71BKGhpJCugRFRMh_N3ThNeZc3_YfnjlUbzYg8t8/edit#slide=id.gd1b6111b2f_0_12
https://docs.google.com/presentation/d/1ltt0pTi8kH8Hs0B-ZB7OB3VCVBzC-mWvTmW_WmkL3uE/edit#slide=id.g2c95b72345c_0_5
https://docs.google.com/presentation/d/1gYVqxe_cg327xFBW7kYq4HOM8e-vpm_q5KaSzpIcJ84/edit
https://docs.google.com/presentation/d/1xr9VozJbJVNDz2SsGNjc5-GYGr4aUkGWkDNfQdnOO2c/edit
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● Establish Independent Reading 
expectations such as caring for 

and organizing class library 
books, independent work 

expectations for various stations, 
behaviors during reading time, 
reading response expectations, 

goal setting/conferring, 
independent reading tracking, 

etc. Some resources to assist 
might include, but are not limited 
to: 

○  Anchor Chart Idea: Reading 
Workshop Looks Like/Sounds 

Like T-Chart 
○  Anchor Chart Idea: Reading 

Workshop Student 

Jobs/Teacher Jobs 
○  Stamina Chart 

○  My Favorite Reading Spot 
Expectations (Rotation Chart 

for where to sit if necessary) 
○  My Reading Goal Bookmark 
○  Classroom book bin labels 

(level/genre) 
○  Choice Board Virtual 

○  Reading Workshop 
Independent Assignment 
Selection 

● Establish ways to promote 
common reading vocabulary such 

as interactive word walls or 
anchor charts. 

● Establish a schedule and routine 

for small group instruction. 
Rotation schedules and timers 

assist with routines. An example 
of a rotation schedule might look 
like, but is not limited to: 

○  Station Rotation 
Schedule 

● Incorporate ways to review the 
New Jersey Student Learning 
Standards for English Language 

Arts’ Vision for English Language 
Arts Education in New Jersey 

(page 8) and Practices of English 
Language Arts (page 9) with 

■  Lesson 9 
■  Lesson 10 

■  Lesson 11 
■  Lesson 12 

○  Ready Reading - Unit 4: 
■  Lesson 17 
■  Lesson 18 

● Determine how students will be 
held accountable for completing 

independent reading, as well as 
demonstrate their understanding 
of their independent reading 

books. 
● Infuse opportunities for the class 

to become familiar with NJSLA’s 
Literary Analysis Tasks and 
expectations for success.  

○  Practice tests are available 
here.    

○  NJSLA rubrics should be used 
to consult progress and teach 

next steps. Rubrics can be 
found here. 

● Review data on the iReady 

Reading Pathway, benchmarks 
and class performance for 

creating lessons during reading 
groups, strategy groups, and 
individualized activities. 

● Consider a choice board for 
literacy stations  

 

https://drive.google.com/file/d/1G8nsYQQ74c8T0ppttqYkqY4QUGGJGQfZ/view?usp=sharing
https://drive.google.com/file/d/1mf5miIQO-cq97sauBF_2cTw4crE3eIIO/view?usp=sharing
https://docs.google.com/presentation/d/1fSbrRhNhHBLdPLqcEfPYk0mOyZft_4YobudF9xgr3IQ/edit#slide=id.g2ac19d83c10_0_1
https://docs.google.com/document/d/1fW30cduCzKkLZAo7YmFH9LkRTv5TfmAeergMJuVA9pU/edit
https://docs.google.com/document/d/1fW30cduCzKkLZAo7YmFH9LkRTv5TfmAeergMJuVA9pU/edit
https://docs.google.com/document/d/1fW30cduCzKkLZAo7YmFH9LkRTv5TfmAeergMJuVA9pU/edit
https://docs.google.com/presentation/d/1i7BF3KK2Q6rLpPaFhI8Mz2xydPX4ZvzF9vz5CpAJRCI/edit#slide=id.p
https://docs.google.com/presentation/d/1i7BF3KK2Q6rLpPaFhI8Mz2xydPX4ZvzF9vz5CpAJRCI/edit#slide=id.p
https://www.nj.gov/education/standards/ela/Docs/2023_NJSLS_ELA.docx
https://www.nj.gov/education/standards/ela/Docs/2023_NJSLS_ELA.docx
https://www.nj.gov/education/standards/ela/Docs/2023_NJSLS_ELA.docx
https://www.nj.gov/education/standards/ela/Docs/2023_NJSLS_ELA.docx
https://www.nj.gov/education/standards/ela/Docs/2023_NJSLS_ELA.docx
https://www.nj.gov/education/standards/ela/Docs/2023_NJSLS_ELA.docx
https://docs.google.com/presentation/d/1xGpWM8cGooK23F-okAsUF0evt1-2w64cj3vwrvzeijM/edit
https://docs.google.com/presentation/d/1wF-o6N62eZCxumWgQQDebotXelKpp2p9g60n6g2MCMA/edit#slide=id.p
https://docs.google.com/presentation/d/1L0JSLrULnEwZe9F-IjBo00yIb1Dn04HRQSWh1-pfVME/edit
https://docs.google.com/presentation/d/1Pq991gpahyvQh2ZnVWFAU-tzIql70OI_XZcNsyh3b4g/edit
https://docs.google.com/presentation/d/1g3epTu8vrXCtEWwMYpv4IwIyRKqk3Pi5NpC1d2utvUk/edit
https://docs.google.com/presentation/d/1JdW1AdSdvvpRxPbbTgJ-UnL-x3VRJjceFkC7YJcam88/edit
https://nj.mypearsonsupport.com/practice-tests/english/
https://nj.mypearsonsupport.com/resources/reporting/ELAWritingRubricsGrades3-HighSchool.pdf
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students 

 

 
List of Applicable New Jersey Student Learning Standards for English 

Language Arts: 
 
 

Launching the Reading and Writing 
Workshop 

Reading Fictional Literature 

Speaking and Listening Domain: 

SL.PE.4.1.A, SL.PE.4.1.B, SL.PE.4.1.C, 
SL.PE.4.1.D, SL.AS.4.6 

Fluency: L.RF.4.4.A, L.RF.4.4.B, 

L.RF.4.4.C  
 

Reading Domain: RL.CR.4.1, RL.CI.4.2, 
RL.IT.4.3, RL.TS.4.4, RL.PP.4.5, 
RL.MF.4.6, RL.CT.4.8 

 
Speaking and Listening Domain: 

SL.PE.4.1.A, SL.PE.4.1.B, SL.PE.4.1.C, 
SL.PE.4.1.D, SL.II.4.2, SL.ES.4.3, 
SL.PI.4.4, SL.UM.4.5.A, SL.AS.4.6 

https://www.nj.gov/education/standards/ela/Docs/2023_NJSLS_ELA.docx
https://www.nj.gov/education/standards/ela/Docs/2023_NJSLS_ELA.docx
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Section 2: Reading Informational Nonfiction 
Pacing 90 Days Every Day for 1 hour 

(Equivalent to 2 Marking Periods) 
 

Why Is This Unit Important? 
 
Informational text is nonfiction writing, written with the intention of informing the 

reader about a specific topic. It is typically found in magazines, science or history 
books, autobiographies and instruction manuals. 

 
The big ideas embedded in this unit are: 
 

● Informational or nonfiction texts include, but are not limited to: magazines, 
newspapers, feature articles, posters, poetry, nonfiction picture books, trade 
books, biographies, autobiographies, cross-content reading and digital media 

sources if applicable.  

● The organizational structure of a nonfiction text as well as text features 
embedded within an informational text provide needed information and are 
helpful to a reader. 

● In order for one to become an independent reader of nonfiction, one must 
read actively and consider the topic, text structure and information provided 
in the text and in embedded text features. 

 

Enduring Understandings: 
 

● Each genre of nonfiction is organized differently, serves a different purpose 
and is intended for a specific audience. 

● Utilizing the organizational structure of a nonfiction text will help a reader to 
more fully understand the text and will provide opportunities for the reader 
to navigate the text more easily. 

● Reading nonfiction requires a different skill-set than reading fiction. True 
comprehension of nonfiction requires a reader to understand the text beyond 
factual recall. “True understanding happens when readers merge their 
thinking with the text, ask questions, draw inferences, think about what’s 

important and summarize and synthesize” (Harvey and Goudvis, The 
Comprehension Toolkit). 

 
Essential Questions: 
 

● What skills are required to read a nonfiction text?  How do those skills differ 
from genre to genre? 

● How do the skills required to read nonfiction differ from those required to 
read fiction?  Why are they different? 

● How does one become an independent reader of nonfiction?  How does one 
develop the skills to do so? 
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● What are the distinguishing features of nonfiction? How can text features 
help me to understand what I am reading?  

● How do I determine the main idea of this section or piece?  

● What is the main idea? Provide details from the text that support this main 
idea.  

● Why is the author's point of view important to the reader’s comprehension of 
the text?  

● What is the author’s purpose?  

● How can comparing and contrasting text about the same subject increase my 
understanding of the topic? 

● How do nonfiction text structures influence the organization, technique and 
style of nonfiction text? 

● How does each step in a process lead to the next one, and why is it 
important to follow the steps in the correct order? 

● How does each sentence and paragraph help support the main point the 
author is making? 

 
Acquired Knowledge: 

 
● The genre of nonfiction consists of a variety of different genres, including but 

not limited to magazines, newspapers, feature articles, posters, poetry, 
nonfiction picture books, trade books, biographies, autobiographies, cross-
content reading and digital media sources. 

● Text features can be used not only to locate information, but also to process 
new information; the information provided in text features and within the 

text must be considered together.  
● The information provided graphically or visually (i.e., charts, diagrams, 

timelines, animations and interactive elements) must be interpreted in order 
to aid in the comprehension of a text. 

● Inferences can be made based upon the information provided in a text; each 

inference must be supported with the text. 
● One must integrate and reflect upon information presented in two different 

texts on a single topic because they may be presented from different points 
of view or with different focal points. 

● A nonfiction text will focus on one main idea supported by details, which can 

be summarized by extrapolating key points. 
● Highlighting a text or chunking it and recording notes will help a reader to 

remain active when reading and comprehend a text, even one above his/her 
independent reading level. 

● Specific details and examples from a text must be used to support one’s 

thoughts when responding to a text-based question. 
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Acquired Skills: 
 

● Read and comprehend a variety of nonfiction writing at the 4th grade reading 
level.  

● Identify text features and use them to comprehend text, specifically focusing 
on the acquisition of new information. 

● Interpret visual or graphic elements (print or digital) and explain how they 

connect to or support the nonfiction text. 
● Use specific information provided in a text to infer meaning beyond the text. 

● Examine more than one text focusing on a common topic and evaluate each 
text’s point of view or point of focus. 

● Read a grade level text, identify the topic and subtopics and identify key 

details that scaffold to that main idea (e.g., highlighting key details, writing 
margin notes for sections of the text and use those notes to draft a 

summary). 
● Write an objective summary including the overarching topic as well as key 

details from each subtopic.  

● Use details and examples from the text as support when responding to a 
question related to a reading. 

 
Instructional Materials: 

 
Core: 

  

● District-provided units of study: Ready Reading 

● Independent reading books 

● Nonfiction books from the Guided Reading bookroom 

● Social Studies/Science texts 

● Trade books 

● Non-fiction materials (i.e., magazines, newspapers, posters, Internet 
resources, etc.) 

 
Supplemental:  

 

● NJSLA Rubrics - scroll to your grade level 

● Reading Nonfiction: Notice & Note Stances, Signposts and Strategies by 
Kylene Beers and Robert E. Probst 

● The Comprehension Toolkit (Harvey and Goudvis) 

● The Continuum of Literacy Learning: Behaviors and Understandings to 
Notice, Teach and Support (Pinnell and Fountas) 

● Seravallo’s The Reading Strategies Book 
 
Accommodations or Modifications for Special Education, ESL or Gifted 

Learners: Click link for resources. 

https://nj.mypearsonsupport.com/resources/manuals/ELAWritingRubrics.pdf
https://docs.google.com/document/d/1um8mkQMNv9hjmzbUQ4Mhmv3CMUzynuvdfov6qJYXcKU/edit
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● Books on tape or CD to support auditory learners. For books not available on 

tape, teachers or student volunteers (i.e., gifted readers) can always read a 

nonfiction book or passage onto a tape for others to listen to as they read 

along. 

● Repeated readings of nonfiction texts: read aloud, read along, listen to a 

tape, student tracks words with finger or pointer, student reads orally, 

student reads independently 

● Assign a common topic, but differentiate books by reading level (i.e., all 

students read about sharks, but provide several different shark books at 

different reading levels to meet each student’s needs) 

● Allow students to self-select books (topic and/or reading level), again, 

providing many different options in topic or reading level 

● Videos are available on many websites (see those listed above) to help build 

background knowledge; such videos can be used to support struggling 

students or to enhance or challenge gifted learners. 

Assessments: Suggested assessments, but not limited to those listed 
 

Formative:  
 

● Turn and Talk Conversations 

● Teacher Conferences/Anecdotal Notes 

● Reading Notebooks 

● Teacher observations and records (from whole group, small group, 
independent conference) 

● Running Records 

● Graphic Organizers 

● Student Reflections 
 

Summative: 
 

● A variety of student written responses, i.e., journals, graphic organizers, 
highlighting or annotating evidence, etc. 

 
Benchmark: 

 

● Text-based reading and writing quarterly assessment 

● iReady Diagnostic 
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Interdisciplinary Connections: 
 

● Reading topics connected to science or social studies content and curriculum 

● Informational reading will occur within the social studies class as well as in 
reading 

 
Climate Change Opportunities: As per NJDOE, “With the adoption of the 2020 

New Jersey Student Learning Standards (NJSLS), New Jersey became the first state 
in the nation to include climate change education across content areas.” We 

encourage you to consider integrating climate change lessons where relevant 
across different units. While these lessons aren't required for every unit, they offer 
valuable opportunities to enrich student learning and foster environmental 

awareness. Click here for suggested activities for grade 4. Please note you have 
editing access to add any relevant climate change lessons that you implement in 

your classrooms. 
 

Technology Connections/Websites: 
 
Websites for Teachers: 

 

● Reading Rockets: Nonfiction for Kids 

● Kids Sites at www.kidsites.com: 
o There are three main categories available when accessing this site:  

Educational, Fun Sites and Grown Ups. Within each category, there are 

other links (i.e., Educational - Dinosaurs; Fun Sites - Activities; Fun Sites 
- Comics; Fun Sites - Stories). From here, teachers can connect to a list 

of many websites that are interactive and fun.  

● Annenberg Media: Teacher professional development and classroom 
resources across the curriculum at www.learner.org: 
o This Annenberg Foundation site, devoted to excellent teaching in 

America’s schools, is organized by grade span. The K-4 section contains 
information on teaching arts, literature and language, mathematics and 

science. 

● NewsELA Lite at https://newsela.com/about/products/newsela-lite/  

● Teaching History: National History Education Clearinghouse at 
http://teachinghistory.org/  

● National Archives at https://www.archives.gov/research/databases/  
 
For Grade 3-5 students and teachers: 

 

● National Geographic for Kids at www.nationalgeographic.com/kids 

● Time for Kids at www.timeforkids.com 

● Sports Illustrated for Kids at www.siforkids.com 

https://docs.google.com/document/d/1Ly5Nsw7AOrDcpXXDDiSHpNGTfK6MW3NSwzK8A6hUaLg/edit
https://www.readingrockets.org/books-and-authors/nonfiction-kids
http://www.kidsites.com/
http://www.learner.org/
https://newsela.com/about/products/newsela-lite/
http://teachinghistory.org/
https://www.archives.gov/research/databases/
http://www.nationalgeographic.com/kids
http://www.timeforkids.com/
http://www.siforkids.com/
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● NASA for Educators at http://www.nasa.gov/audience/forstudents/k-
4/index.html 

● Reading Rockets online at http://www.readingrockets.org/books/nonfiction-
for-kids 

● Videos, either available online or VHS/DVD, highlighting information relevant 
to nonfiction texts or topics. 

● ReadWorks: at https://www.readworks.org/ includes eBooks, StepReads (less 
complex versions of original article), paired books and ML collections. 
Information on Article A day at https://about.readworks.org/article-a-day-
routine.html builds background knowledge.  

● Subject to Climate: Reading List for 3-5 at 
https://subjecttoclimate.org/teacher-guides/reading-list-for-3rd-5th-grade 

● EpicBooks! at https://www.getepic.com/  

● Vooks Books at https://www.vooks.com/  

● PBS Learning Media at https://whyy.pbslearningmedia.org/subjects/english-
language-arts-and-literacy/informational-

texts/?rank_by=recency&selected_facet=grades:3-5   
 

Suggested Learning Experiences and Instructional Activities: 
● Begin each lesson with a standards based learning goal, stated in student 

friendly language, to clearly communicate the expectations for learning & 

knowledge. Discuss and define key learning terms. 
● When planning each lesson, focus on creating an exit ticket that directly 

relates to the learning goal, which is based on state standards and was 
discussed at the beginning of the lesson. 

● Determine and become familiar with the corresponding units in Reading 
Reading. Use this program to guide your instruction. Below are supporting 
resources: 

○  Ready Reading - Unit 1 

■  Grade 4 Lesson 2 

■  Grade 4 Lesson 3 

■  Grade 4 Lesson 4 

■  Grade 4 Lesson 5 

■  Grade 4 Lesson 6 

○  Ready Reading - Unit 3 

■  Grade 4 Lesson 13 

■  Grade 4 Lesson 14 

■  Grade 4 Lesson 15 

■  Grade 4 Lesson 16 

○  Ready Reading - Unit 5 

■  Grade 4 Lesson 23 

■  Grade 4 Lesson 24 

● Determine how students will be held accountable for reading independently, 

as well as demonstrate their understanding of their independent reading 
books. 

http://www.nasa.gov/audience/forstudents/k-4/index.html
http://www.nasa.gov/audience/forstudents/k-4/index.html
http://www.readingrockets.org/books/nonfiction-for-kids
http://www.readingrockets.org/books/nonfiction-for-kids
https://www.readworks.org/
https://about.readworks.org/article-a-day-routine.html
https://about.readworks.org/article-a-day-routine.html
https://subjecttoclimate.org/teacher-guides/reading-list-for-3rd-5th-grade
https://www.getepic.com/
https://www.vooks.com/
https://whyy.pbslearningmedia.org/subjects/english-language-arts-and-literacy/informational-texts/?rank_by=recency&selected_facet=grades:3-5
https://whyy.pbslearningmedia.org/subjects/english-language-arts-and-literacy/informational-texts/?rank_by=recency&selected_facet=grades:3-5
https://whyy.pbslearningmedia.org/subjects/english-language-arts-and-literacy/informational-texts/?rank_by=recency&selected_facet=grades:3-5
https://docs.google.com/presentation/d/1uMFr8H6H_jinxxem1JJ_4ePZ-pilURKuZNMspC-vBQ0/edit
https://docs.google.com/presentation/d/1NAQmYFCtAVq-NV0ypCKLaezRV-F57jsm40VdghhuiLQ/edit
https://docs.google.com/presentation/d/10AlkjgijDpHRHyVC8C_d7JlinGkxncHUK2qn_mJF6QQ/edit
https://docs.google.com/presentation/d/1yW8UAI0ovfp1N9XyCOSU6Vx9TqEFITBCBsNP2ljWGMg/edit
https://docs.google.com/presentation/d/150B2WStnCph2Y06nOT8r2JDHB28e-91aYiVDnlSpy0o/edit#slide=id.p
https://docs.google.com/presentation/d/1WF1PDRlMU7oS-1PRj3nNCpn3nExkGa24c1aFwIB15P8/edit
https://docs.google.com/presentation/d/1JjVO5w4GRU18RAarhbbVosT3LDBJHbh8uGpdtLZE1-Q/edit
https://docs.google.com/presentation/d/1o-gtp52c0ifjrRsEPsMscyOLeWMhy988g8bLzVgJ2xA/edit
https://docs.google.com/presentation/d/19MpZjCmQ7dom2__O_-oZZcAPdFm11sjXSlg9_QbsZ3M/edit
https://docs.google.com/presentation/d/1yFnk2iaCoDS5aQ3zkjguSDDqlgSRQpCE2X1D78C3XUI/edit#slide=id.p
https://docs.google.com/presentation/d/12E-WCb12cqem3OL8sbqlHQbSrmi2xyS5DN0B11JJC7s/edit
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● Infuse opportunities for the class to become familiar with NJSLA’s Research 
Simulation Task  

○  Practice tests are available here.    
○  NJSLA rubrics should be used to consult progress and teach next 

steps. Rubrics can be found here. 
○  Provide opportunities for students to research a topic and analyze 

what they learned.  

○  Provide opportunities for students to research and report on a topic 
(utilizing tech as a way to report through graphics, texts, video clips) 

before a presentation 
● Review data on the iReady Reading Pathway, benchmarks and class 

performance for creating lessons during reading groups, strategy groups, and 

individualized activities. 
● Consider choice boards that review and reteach key skills in this unit. 

 
List of Applicable New Jersey Student Learning Standards for English 
Language Arts: 

Reading Domain: RI.CR.4.1, RI.CI.4.2, RI.IT.4.3, RI.TS.4.4, RI.PP.4.5, RI.MF.4.6, 
RI.AA.4.7, RI.CT.4.8  

Fluency: L.RF.4.4.A, L.RF.4.4.B, L.RF.4.4.C 

Speaking and Listening Domain: SL.PE.4.1.A, SL.PE.4.1.B, SL.PE.4.1.C, 

SL.PE.4.1.D, SL.II.4.2, SL.ES.4.3, SL.PI.4.4, SL.UM.4.5.A, SL.AS.4.6

https://nj.mypearsonsupport.com/practice-tests/english/
https://nj.mypearsonsupport.com/resources/reporting/ELAWritingRubricsGrades3-HighSchool.pdf
https://www.nj.gov/education/standards/ela/Docs/2023_NJSLS_ELA.docx
https://www.nj.gov/education/standards/ela/Docs/2023_NJSLS_ELA.docx
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Section 3: Vocabulary Development and Word Work 
 

Pacing: Vocabulary is taught, as necessary, throughout the entire school 
year.  It is connected to the other units in various ways. 

 
 
Why Is This Unit Important? 

 
Vocabulary development will occur in and among other lessons throughout the 

school year and will focus on the skills needed for students to correctly decode 
unknown words, utilize “clues” to define unknown terms in context and use newly 
acquired vocabulary in one’s original writing. Vocabulary instruction will occur in 

both reading and writing classes and when possible, science and social studies.  
 

The big ideas embedded throughout this unit, which are supported by Put Reading 
First: The Research Building Blocks for Teaching Children to Read, are: 
 

● “If readers can understand the words but do not understand what they are 
reading, they are not really reading” (Put Reading First, 2003). 

● Words often consist of word parts which, themselves, have meaning. 
Knowing the meanings of word parts often helps one to define new 

vocabulary terms. 

● Writers intentionally provide clues within the context of a sentence to help 
readers understand new key terms, thus helping readers to fully comprehend 
a text. 

● Research supports the fact that providing opportunities for students to 
participate in “word play” (i.e., creating pictures, symbols, puns, original 
definitions, etc.) is the single most powerful factor in language acquisition 
(Allen, Marzano). 

● Using dictionaries, glossaries and thesauri in conjunction with word work and 
word play will help to broaden and deepen students’ knowledge of words. 

 

Enduring Understandings: 
 

● Readers must know what most of the words in a text mean before they can 
understand what they are reading. 

● Knowing some common prefixes and suffixes (affixes), base words and root 
words can help students learn the meanings of many new words. 

● Providing time for students to explore and experiment with words (i.e., word 
work) promotes language acquisition. 

● Because students learn many word meanings indirectly or from context, it is 
important that they learn to use context clues effectively.  

● It is not possible for teachers to provide specific instruction for all the words 
their students need to know. Thus, students need to develop effective word-
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learning strategies, such as how to use a dictionary or other reference 
material. 

 
Essential Questions: 

 

● Where did base words, word parts or affixes originate and how can they help 
a reader to decode and/or define new words? 

● How can a writer artfully include context clues in his/her writing? 

● What can one do in order to become familiar with a new vocabulary word and 
make it part of his or her permanent language? 

● Is there a difference between the skills used to “look up” a word in a paper 
dictionary versus an online dictionary? 

 
Acquired Knowledge: 

 
● Semantic clues provided in a text help a reader to define key terms; such 

clues often take the form of a direct definition, list of examples or a 
restatement. 

● Word parts such as roots, prefixes and suffixes have meanings themselves; 

knowing the meanings of word parts can help a reader to understand a new 
term. 

● Figurative language (i.e., simile and metaphor) is used by a writer to convey 
vivid images. 

● Reference materials such as glossaries and dictionaries are available on 

paper or online and assist readers by providing pronunciations, etymology, 
definitions and samples for a myriad of words. 

● Words often have connotative meanings, words and feelings associated with 
the word, as opposed to its denotative or dictionary, meaning. 

● When reading and writing across content areas, a writer must include grade-

appropriate academic vocabulary and domain-specific vocabulary associated 
with the content and topic at hand. 

 
 
Acquired Skills: 

 
● Examine semantic clues (i.e., definitions, restatements in the text) to 

determine the meaning of an unknown word. 
● Use a known root word as a clue to the meaning of an unknown word (i.e., 

telegraph, photograph, autograph). 

● Explain the meaning of simple similes and metaphors, specifically focusing on 
language and word choice. 

● Paraphrase common idioms, adages and proverbs. 
● Examine word parts to determine the meaning of a new word when the root 

word is known. 

● Consult reference materials such as a glossary or dictionary (print and 
digital) when encountering an unknown word. 
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● Distinguish a word from other words with similar but not identical meanings 
(synonyms). 

● Include academic vocabulary and domain-specific words (in English Language 
Arts, history/social studies and science) in one’s speaking and writing. 

 
Instructional Materials: 
 

Core  
 

● Graphic organizers 

● Teacher-created vocabulary and word work activities  

● Dictionary and thesaurus (paper or online) 
 

Supplemental: 
 

● Building Academic Vocabulary by Robert Marzano 

● Words Their Way: Word Study for Phonics, Vocabulary and Spelling 
Instruction (Prentice Hall) 

● Words, Words, Words: Teaching Vocabulary in Grades 4-12 by Janet Allen 
 
Accommodations or Modifications for Special Education, ESL or Gifted 

Learners: Click link for resources. 
 

● Vocabulary lists can be differentiated for students. Differentiation can take 
the form of:  words on the list, the number of words on the list, exercises or 

activities to support learning new vocabulary words, and/or assessment of 
mastery.  

 
Assessments: Suggested assessments, but not limited to those listed 
 

Formative: 
 

● Incorporation of new vocabulary terms into writing (i.e., Language Arts 
writing, cross-content reports, etc.) 

● Informal assessment of student understanding based upon oral language and 
class discussion 

 

Summative: 
 

● Assorted vocabulary quizzes 

 

Benchmark 

 

● iReady Diagnostic 

https://docs.google.com/document/d/1um8mkQMNv9hjmzbUQ4Mhmv3CMUzynuvdfov6qJYXcKU/edit
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Interdisciplinary Connections: 
 

● Domain-specific and cross-content vocabulary must be considered during 
vocabulary instruction. 

 

Technology Connections/Websites: 
 
Web Resources for Teachers: 

 

● Putting Reading First: The Research Building Blocks for Teaching Children to 
Read, Kindergarten through Grade 3 at 
http://lincs.ed.gov/publications/pdf/PRFbooklet.pdf: 

o This report sponsored by the National Institute for Literacy analyzes 
key research in reading instruction, focusing specifically on the five 

areas of reading instruction: phonemic awareness, phonics, fluency, 
vocabulary and text comprehension. 

● Words their Way Word Sort Cards  

● Reading Rockets: Vocabulary Articles 

● Flocabulary: Vocabulary Subject Guide at 
https://www.flocabulary.com/vocabulary-lessons/  

 
 
Websites for Grade 3-5 Students and Teachers: 

 

● Merriam-Webster Online provides games & quizzes, word of the day, 
grammar, word play, word finder and more.   

● Britannica Kids Dictionary provides a dictionary, as well as articles, images & 
videos, and biographies to immerse students in rich vocabulary.  

● Vocabulary building games can be created at Wordwall.net. 
o Students can play interactive games and can create puzzles using 
teacher-created lists. 

● Vocabulary University at http://www.myvocabulary.com/: 
o Vocabulary University is a free resource used in over 24,000 schools to 
enhance vocabulary mastery & written/verbal skills with Latin & Greek 
roots. 

 
Suggested Learning Experiences and Instructional Activities: 

● Preview & define vocabulary as a class before reading books.  

● Teach vocabulary within the context of themes or units of study. This helps 
students see how words are used in different contexts.  

● Create real-life connections by connecting vocabulary words to real-life 
experiences or objects. For example, bring in items related to the words or 
take a nature walk to find objects that represent new vocabulary. 

http://lincs.ed.gov/publications/pdf/PRFbooklet.pdf
http://searkinstructionalfacilitation.pbworks.com/w/file/fetch/113058586/words_their_way_letter_name_alphabetic_spellers.pdf
https://www.readingrockets.org/topics/vocabulary
https://www.flocabulary.com/vocabulary-lessons/
https://www.merriam-webster.com/kids
https://kids.britannica.com/kids/browse/atlas
http://wordwall.net/
http://www.myvocabulary.com/
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● Consider the use of Word Walls and or student vocabulary books. Use 
different colors or themes to categorize words. Allow students to define and 
provide visual representations.  

● Provide Visual Aids 
o Picture Cards: Use picture cards to help students visualize and remember 

new words. 
o Anchor Charts: Create anchor charts that define new vocabulary words 

and provide examples of their use in sentences. 

● When reading books aloud, pause to discuss new vocabulary words, their 
meanings, and their context. 

List of Applicable New Jersey Student Learning Standards for English 
Language Arts: 
 

Phonics and Word Recognition: L.RF.4.3 

Fluency: L.RF.4.4.A, L.RF.4.4.C  

 
Spelling: L.WF.4.2.A, L.WF.4.2.B, L.WF.4.2.C, L.WF.4.2.D   

Sentence Composition (Grammar, Syntax, Punctuation): L.KL.4.1.A, L.KL.4.1.B, 

L.KL.4.1.D, L.VL.4.2A, L.VL.4.2.B, L.VL.4.2.C, L.VI.4.3.A, L.VI.4.3.B, L.VI.4.3.C, 
L.VI.4.3.D 

Speaking and Listening Domain: 
SL.PE.4.1.A, SL.PE.4.1.B, SL.PE.4.1.C, SL.PE.4.1.D, SL.AS.4.6 

 

 
 

 
 
 

 
 

 
 
 

 
 

 
 

 
 
 

 
 

 

https://www.nj.gov/education/standards/ela/Docs/2023_NJSLS_ELA.docx
https://www.nj.gov/education/standards/ela/Docs/2023_NJSLS_ELA.docx


 

33 
 

Section 4: Narrative Writing 
Pacing 60 Days Every Day for 1 hour 

 
 

Why Is This Unit Important? 
 
This unit will focus on the creation of stories, either real or imagined.  

 
The big ideas imbedded throughout this unit are: 

  

● Narrative writing is often inspired by one’s life experience. When writing a 
fictional piece, a writer’s background knowledge (e.g., a previously read text 
or excerpt) serves as inspiration for the fictionalized aspects of a piece.  

● The goal of narrative writing is to teach students to write a sequence of 
events with precise detail and to write in such a way that a reader can easily 
follow events.  

● Narrative writing, either personal or fictional, includes literary elements found 
in fictional reading: character, setting, plot development through a series of 

events, conflict and resolution and often a lesson or theme.  

● Writing with sensory details and a personal or emotional voice engages an 
audience.  

● Dialogue is a powerful element to narrative writing when it is used to develop 
a character, establish or resolve the conflict or to move a story forward. 

● Narratives should be focused stories or what Lucy Calkins calls “small 
moments…very focused vignettes.” 

● Writers continually revise and edit their work to improve their writing, 
specifically focusing on organization, development, word choice, sentences 

and the conventions of writing.  
 
Enduring Understandings: 

 

● Narrative stories contain common literary elements:  character, setting, 
conflict, resolution and theme. 

● Chronology or sequencing is essential when storytelling. 

● Writing from one’s personal experience or background knowledge allows 
him/her to include realistic detail and sensory imagery to a story. 

● Dialogue should be included in a story only when it is used carefully and 
develops a character or moves the story forward; dialogue should not be 
written as a conversation in lieu of a story. 

● When writing a work of fiction, a writer must also focus on a small moment 
and must ensure that each event in the plot leads the characters from a 

conflict to a resolution; the events must be focused. 
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● Focusing one’s story writing onto a small moment enables a writer to focus 
the story’s emotion and to build tension in a narrative, a tension that is 
relieved through the resolution of the conflict. 

 
Essential Questions: 

 

● How do personal or fictional narratives differ from other genres of writing 
(i.e., memoir, realistic fiction, etc.)? 

● What is the benefit of writing from one’s personal knowledge?  What is 
limited when writing only from experience? 

● What does sensory detail add to a story? 

● Does a conflict always have to be resolved? 

● Can too much dialogue hurt a story’s narration? 

● Why is sequencing important? 

Acquired Knowledge: 
 

● Narrative stories include character, setting, conflict, a plot that unfolds 
naturally, resolution and theme or lesson. 

● The conflict and the resolution must be clearly connected and must help the 

reader to understand the story’s theme.  
● Writing from one’s background knowledge enables him/her to add specific 

detail and sensory imagery. 
● Narrative techniques such as dialogue, pacing and description develop events 

and show characters’ external behaviors and internal responses. 

● Narrative stories focus on small moments. 
● After reading a fictional work, one can continue narrating the story, applying 

the information learned in this unit of study and writing the next chapter or 
retelling the story from a different perspective.  

 

Acquired Skills: 
 

● Create narrative stories that include character, setting, conflict, a plot that 
unfolds naturally, resolution and theme. 

● Develop a story in which the conflict and resolution are connected and lead 

to a theme. 
● Add specific details and sensory imagery based on background knowledge 

and personal experiences to enhance writing. 
● Develop plot events and characters’ internal and external behaviors through 

the use of various narrative techniques (i.e., dialogue, pacing and 

description). 
● Create narrative stories, either personal or fictional, that focus on small 

moments. 
● Utilize information provided in a narrative text and draft another chapter or 

retell the story from a different character’s point of view. 
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NOTE: Grammar skills are highlighted in the K-5 Grammar Scope and Sequence 
included in the curriculum. 

 
 

Instructional Materials: 
 

Core:  

 

● Being a Writer (Center for the Collaborative Classroom) 

● Mentor texts  

● Various Classroom Library Books 
 

Supplemental: 

 

● NJSLA Scoring Rubric Grades 4-5 - scroll to your grade level 

● Author visits 

● The Continuum of Literacy Learning: Behaviors and Understandings to 
Notice, Teach and Support (Pinnell and Fountas) 

● 6+1 Traits of Writing: The Complete Guide Grades 3 and Up by Ruth 
Culham 

● Seravallo’s The Writing Strategies Book 
 

Accommodations or Modifications for Special Education, ESL or Gifted 
Learners: Click link for resources. 

 

● In the writing workshop, mini-lessons provide guidance for students to 
improve their writing. Such mini-lessons are planned based upon the needs 

of the students, thus incorporating differentiation into planning and 
instruction. 

● Individual conferences are held, at which time teachers model good writing 
and provide individual instruction and/or feedback to students to meet each 

child’s individual needs. Such a format supports the struggling writer while 
challenging the gifted writer. 

● Models and mentor texts must be provided so that students struggling with a 
concept or struggling writers have exemplars surrounding them; individual or 

small group conferences provide time for a teacher to help students make 
connections between a mentor text or texts and his/her own writing. 

● Gifted writers can always be challenged to add more detail or elaboration 
(i.e., sensory imagery, show…don’t tell, expand) and to incorporate 
compositional risks into their writing. 

● Students who have weak fine motor skills may struggle with the physical 
demands of writing. Thus, when the narrative writing unit is completed in 

preparation for a timed writing situation such as the NJ ASK, student 

https://nj.mypearsonsupport.com/resources/manuals/ELAWritingRubrics.pdf
https://docs.google.com/document/d/1um8mkQMNv9hjmzbUQ4Mhmv3CMUzynuvdfov6qJYXcKU/edit
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accommodations provided in IEP or 504 plans should be applied in class as 
well (i.e., computer use during testing situations, extended time, etc.). 

 
Assessments: Suggested assessments, but not limited to those listed 

 
Formative: 
 

● Student reflections:  
○ Teacher conferences  
○ Turn and talk conversations  

○ Exit tickets  

● Writer’s notebook or writing folder 

● Teacher conferences 

● Anecdotal records 

● Narrative writing rubrics & checklists to guide writing expectations and 
progress 

 
Summative: 

 

● A variety of narrative writing pieces 
 

Benchmark: 
 

● Quarterly Writing Benchmark 

● Assessment tools provided in the Being a Writer Assessment Resource Book 
 

Interdisciplinary Connections: 
 

● Students can be encouraged to write about topics or content of interest to 
them that connects to topics studied in other classes (i.e., writing an 

historical fiction narrative incorporating historically accurate information 
learned in social studies class) 

● Students can be encouraged to write about shared class experiences 

● Multicultural picture books can be used as mentor texts and to help inspire 
students to write about their own cultures and traditions. The International 

Digital Children’s Library (http://en.childrenslibrary.org/) provides 5,000 
different books, including both text and illustrations, representing hundreds 

of different cultures in hundreds of different languages.  
 
 

Climate Change Opportunities: As per NJDOE, “With the adoption of the 2020 
New Jersey Student Learning Standards (NJSLS), New Jersey became the first state 

in the nation to include climate change education across content areas.” We 
encourage you to consider integrating climate change lessons where relevant 

http://en.childrenslibrary.org/
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across different units. While these lessons aren't required for every unit, they offer 
valuable opportunities to enrich student learning and foster environmental 

awareness. Click here for suggested activities for grade 4. Please note you have 
editing access to add any relevant climate change lessons that you implement in 

your classrooms. 
 
Technology Connections/Websites: 

 
Websites for teachers: 

 

● NJSLA resources for Narrative writing 
o sample Practice Tests - look for Narrative Writing. 
o NJSLA Released Sample Student Response , Sample Student Response 
o NJSLA Rubrics - scroll to Narrative Task 

● Cult of Pedagogy: A Step-by-Step Plan for Teaching Narrative Writing 

● Reading Rockets: Types and Purposes of Writing, Inviting Personal Narratives 
into the Classroom, Story Sequence, Descriptive Writing 

● The Access Center: Improving Outcomes for All Students 

● Being a Writer Online Resources in the Center for the Collaborative 
Classroom Learning Hub at https://ccclearninghub.org  

● Picture books available online to be used as mentor texts (i.e., 
http://en.childrenslibrary.org/)  

● K-5 Learning: Narrative Writing 
 
For grades 3-5 students: 

 
● Google Slides: Create illustrated digital books and stories independently or 

collaboratively. 
● Student Treasures - Sign up for a free book publishing kit.  

Suggested Learning Experiences and Instructional Activities:  

 
● Begin each lesson with a standards-based learning goal in student-friendly 

language, clearly outlining expectations. Discuss and define key terms. 
● When planning each lesson, focus on the learning goal. Provide modeling, 

practice and reflection on the learning goal.  

● Utilize Bring a Writer as the base for your planning. The Teacher’s Manual 
Resources pertaining to Narrative Writing provides resources such as lessons 

with daily writing goals to model and for students to strive for during 
independent writing, managing writing workshop expectations, engagement 
techniques, and conference note questions.  

● Provide opportunities for students to write narrative stories.  
○  Organize writing workshops where students can collaborate, share 

ideas, and provide feedback on each other’s stories.  
○  Incorporate mentor texts to model author’s voice, character 

development, setting, plot development and/or theme. Challenge 

https://docs.google.com/document/d/1Ly5Nsw7AOrDcpXXDDiSHpNGTfK6MW3NSwzK8A6hUaLg/edit
https://nj.mypearsonsupport.com/practice-tests/english/
https://resources.newmeridiancorp.org/wp-content/uploads/2019/07/GRADE-4-STUDENT-RESPONSES-POINT-OF-VIEW-OF-WIFE.pdf
https://resources.newmeridiancorp.org/wp-content/uploads/2019/07/E04_NWT_VF647817_Released_Set_012016.pdf
https://nj.mypearsonsupport.com/resources/manuals/ELAWritingRubrics.pdf
https://www.cultofpedagogy.com/narrative-writing/
https://www.readingrockets.org/classroom/looking-writing/types-and-purposes-writing
https://www.readingrockets.org/topics/writing/articles/inviting-personal-narratives-classroom
https://www.readingrockets.org/topics/writing/articles/inviting-personal-narratives-classroom
https://www.readingrockets.org/classroom/classroom-strategies/story-sequence
https://www.readingrockets.org/classroom/classroom-strategies/descriptive-writing
https://www.readingrockets.org/sites/default/files/migrated/pdfs/Genre%20Study%20Routines%20for%20Narrative%20Text.pdf
https://ccclearninghub.org/
http://en.childrenslibrary.org/
https://www.k5learning.com/free-grammar-worksheets/third-grade-3/narrative-writing
https://studentreasures.com/
https://lp-content.ccclearningportal.org/private/content/BW2-4/teacher's%20manual%20resources/unit%201,%20the%20writing%20community
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students to write descriptive paragraphs and/or stories inspired by the 
main characters, setting, or theme.  

○  Provide story starters or prompts to kick-start creative writing.  
○  Have students create character profiles to develop well-rounded 

characters. 
○  Incorporate the use of graphic organizers for students to organize plot 

development, character traits, and sequence of events.  

○  Consider a collaborative writing experience using a digital platform.  
● Infuse opportunities for the class to become familiar with NJSLA’s Narrative 

Writing Task.  
○  Complete sample Practice Tests (Narrative Writing) to familiarize 

students with format and expectations.  

○  Analyze and assess models of writing such as NJSLA Released Sample 
Student Response , Sample Student Response using rubrics. Practice 

using rubrics to enhance writing.  
○  NJSLA Rubrics - scroll to Narrative Task 

● Incorporate foundations or writing, sentence composition and grammar into 

shared writing experiences.  
● Provide opportunities to strengthen writing over time with peer editing, 

teacher conferring, or the use of rubrics to provide specific feedback as 
students develop their expository writing pieces. Focus on grammar, syntax, 

punctuation, as well as ability to convey ideas and information clearly. 
 
List of Applicable New Jersey Student Learning Standards for English 

Language Arts: 
 

Spelling: L.WF.4.2.A, L.WF.4.2.B, L.WF.4.2.C, L.WF.4.2.D 

Sentence Composition (Grammar, Syntax, and Punctuation): L.WF.4.3.A, 
L.WF.4.3.B, L.WF.4.3.C, L.WF.4.3.D, L.WF.4.3.E, L.WF.4.3.F, L.WF.4.3.G, 

L.WF.4.3.H, L.KL.4.1.A, L.KL.4.1.B, L.KL.4.1.C, L.KL.4.1.D, L.VL.4.2.A, L.VL.4.2.B, 
L.VL.4.2.C, L.VI.4.3.A, L.VI.4.3.B, L.VI.4.3.C, L.VI.4.3.D 

Writing Domain: W.NW.4.3.A, W.NW.4.3.B, W.NW.4.3.C, W.NW.4.3.D, 
W.NW.4.3.E, W.WP.4.4.A, W.WP.4.4.B, W.WP.4.4.C, W.WP.4.4.D, W.WP.4.4.E, 
W.RW.4.7  

Speaking and Listening: SL.PE.4.1.A, SL.PE.4.1.B, SL.PE.4.1.C, SL.PE.4.1.D, 
SL.PI.4.4, SL.UM.4.5, SL.AS.4.

https://nj.mypearsonsupport.com/practice-tests/english/
https://resources.newmeridiancorp.org/wp-content/uploads/2019/07/GRADE-4-STUDENT-RESPONSES-POINT-OF-VIEW-OF-WIFE.pdf
https://resources.newmeridiancorp.org/wp-content/uploads/2019/07/GRADE-4-STUDENT-RESPONSES-POINT-OF-VIEW-OF-WIFE.pdf
https://resources.newmeridiancorp.org/wp-content/uploads/2019/07/E04_NWT_VF647817_Released_Set_012016.pdf
https://nj.mypearsonsupport.com/resources/manuals/ELAWritingRubrics.pdf
https://www.nj.gov/education/standards/ela/Docs/2023_NJSLS_ELA.docx
https://www.nj.gov/education/standards/ela/Docs/2023_NJSLS_ELA.docx
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Section 5: Expository Nonfiction Essay Writing 
Pacing 60 Days Every Day for 1 hour 

 
 

Why Is This Unit Important? 
 
This unit will focus on the craft of expository nonfiction or informational essay 

writing and will help students to develop the skills needed to effectively 
communicate with an audience.  

 
The big ideas embedded through this unit are: 
 

● The purpose of expository nonfiction or informational essay writing is for the 
writer to draw from what he/she already knows and from additional sources 
(i.e., books, web based research, interviews, etc.).  

● The essay must focus on a clear topic and thoughts must be organized 
logically and coherently.  

● Strong essays must meet certain criteria (i.e., the opening and closing are 
evident, main idea is clearly expressed and is supported with specific details, 
word choice is powerful, voice is clear and powerful, sentences are complete 

and Standard English is used effectively) to be considered proficient. In 
informational essay writing, the facts presented must be obtained from a 
reliable source and must be accurate. 

● Writers continually revise and edit their work to improve their writing, 
specifically focusing on organization, development, voice, word choice, 
sentence structure and the conventions of writing. 

 
Enduring Understandings: 
 

● Academic or informational essay writing serves one of three purposes: 
o To increase a reader’s knowledge of a subject, 
o To help a reader better understand a procedure or process, or 
o To provide a reader with an enhanced comprehension of a concept. 

● A topic must be supported using facts, definitions, details, quotations or 
other factual information and examples. 

● An informational expository essay must include an introduction with a clearly 
focused topic; it must also contain a conclusion related to the information or 

explanation offered in the essay. 

● In an informational essay, the writing and the accuracy of information are 
equally as important. 

● Writing is never “done” and can always be improved. It is a recursive 
process, so writers can move from stage to stage, either forward or 

backward.  
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Essential Questions: 
 

● What is the author’s purpose in expository or informational essay writing? 

● What differentiates informational essay writing from other forms of writing 
(i.e., narrative, persuasive, poetic, etc.)? 

● How does a writer support his or her thoughts without repeating himself or 
herself?  

● How does one determine if information is true or if a source is reliable? 

● How does a writer find reliable, accurate information? 
 
Acquired Knowledge: 

 
● The topic is clearly stated and the supporting information is organized into 

focused paragraphs and sections. 
● Facts obtained through nonfiction reading (i.e., books, feature articles, 

Internet resources, etc.) are recorded and then organized to be used when 

writing the essay. 
● A topic is developed using facts, concrete details, quotations or other 

information and examples. 
● When information from a text is quoted in an essay, basic bibliographic 

information must be provided. 

● The essay must include an introduction and a conclusion that is related to the 
information or explanation offered in the essay. 

● Appropriate linking or transition words are used to join ideas within 
categories of information. 

● Content or domain specific vocabulary is used when information connects to 

a specific content area or topic. 
● The rules of Standard English are to be applied when writing and editing a 

draft. 
 
Acquired Skills: 

 
● Organize information into focused paragraphs and further organize the 

paragraphs into sections. 
● Utilize multiple reliable nonfiction sources to gather information focusing on 

one topic. 

● Record relevant information from the reading; notes are then used to 
organize information when drafting the piece. 

● Develop key points using facts, concrete details, quotations and other 
examples. 

● Use restatements and/or quotations from related readings to support key 

points; bibliographic information is presented. 
● Include a developed introduction and conclusion section that is related to the 

information presented in the essay. 
● Use appropriate linking or transition words to join ideas within categories of 

information. 
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● Include content-specific or domain-specific vocabulary to explain ideas 
presented in the essay. 

● Apply the rules of Standard English presented through mini-lessons as well 
as those offered during teacher conferences when drafting and when editing 

his/her draft. 
 

NOTE: Grammar skills are highlighted in the K-5 Grammar Scope and Sequence 

included in the curriculum. 
 

Instructional Materials: 
 

Core: 

 

● Being a Writer (Center for the Collaborative Classroom) 

● Mentor texts and nonfiction materials (i.e., magazines, newspapers, posters, 
Internet resources, etc.) 
 

Supplemental: 
 

● NJSLA Scoring Rubrics: Grades 4-5 - Scroll to your grade level and task. 

● Online resources for nonfiction texts and reading/researching 

● Graphic organizers (i.e., note-taking resources such as charts and tables) 

● Comprehension Toolkit (Harvey and Goudvis) 

● The Continuum of Literacy Learning: Behaviors and Understandings Notice, 
Teach and Support (Pinnell and Fountas) 

● Seravallo’s The Writing Strategies Book 

 
Accommodations or Modifications for Special Education, ESL or Gifted 

Learners: Click link for resources. 
 

● Topics for research can be differentiated based upon student interest, 
reading level of materials, etc. 

● In the writing workshop, mini-lessons provide guidance for students to 
improve their writing. Such mini-lessons are planned based upon the needs 
of the students, thus incorporating differentiation into planning and 
instruction. 

● Individual conferences are held, at which time teachers model good writing 
and provide individual instruction and/or feedback to students to meet each 
child’s individual needs. Such a format supports the struggling writer while 

challenging the gifted writer. 

● Models and mentor texts must be provided so that students struggling with a 
concept or who are reluctant writers have exemplars surrounding them; 

https://nj.mypearsonsupport.com/resources/manuals/ELAWritingRubrics.pdf
https://docs.google.com/document/d/1um8mkQMNv9hjmzbUQ4Mhmv3CMUzynuvdfov6qJYXcKU/edit
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individual or small group conferences provide time for a teacher to help 
students make connections between a mentor text(s) and their own writing. 

● Gifted writers can always be challenged to add more detail or elaboration 
(i.e., sensory imagery, show…don’t tell, expand) and to incorporate 
compositional risks into their writing. 

● Videos are available on many websites (see those listed in the Nonfiction 
Reading Unit) to help build students’ background knowledge. Such videos can 

be used to help support reluctant writers by getting them excited about their 
topic and by providing additional information so students can add details to 

their written work.  
 
 

 
Assessments: Suggested assessments, but not limited to those listed 

 
Formative: 

 
● Student reflections: 

o Teacher conferences  

o Turn and talk conversations  
o Self-editing, peer-editing or teacher-editing checklists 

o Exit tickets  

● Writer’s notebook or writing folder 
● Anecdotal records 
● Expository writing rubrics & checklists to guide writing expectations and 

progress 
 

Summative: 

 

● A variety of expository and nonfiction writing pieces 
 

Benchmark: 
 

● Quarterly Benchmark Assessment 

● Assessment tools provided in the Being a Writer Assessment Resource Book 
 

Interdisciplinary Connections: 
 

● Student writing will be based on Science experiments, research connected to 
Science or Social Studies topics, field trips, etc. 

 
Climate Change Opportunities: As per NJDOE, “With the adoption of the 2020 

New Jersey Student Learning Standards (NJSLS), New Jersey became the first state 
in the nation to include climate change education across content areas.” We 
encourage you to consider integrating climate change lessons where relevant 

across different units. While these lessons aren't required for every unit, they offer 
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valuable opportunities to enrich student learning and foster environmental 
awareness. Click here for suggested activities for grade 4. Please note you have 

editing access to add any relevant climate change lessons that you implement in 
your classrooms. 

 
Technology Connections/Websites: 
 

Websites provided in the Reading Informational Nonfiction Unit, Grades 3-5 would 
provide informational reading opportunities that could then be linked to nonfiction 

writing opportunities. Thus, all websites provided in that Unit also apply here. 
 

● Teacher websites such as Read, Write, Think (www.readwritethink.org), Pro 
Teacher (www.proteacher.com) or Web English Teacher 

(www.webenglishteacher.com) provide an abundance of instructional ideas or 
lesson plans focusing on writing research reports in the elementary grades. 

● Reading Rockets: Nonfiction for Kids 

● Kids Sites at www.kidsites.com: 
o There are three main categories available when accessing this site:  

Educational, Fun Sites and Grown Ups. Within each category, there are 
other links (i.e., Educational - Dinosaurs; Fun Sites - Activities; Fun 

Sites - Comics; Fun Sites - Stories). From here, teachers can connect 
to a list of many websites that are interactive and fun.  

● Annenberg Media: Teacher professional development and classroom 
resources across the curriculum at www.learner.org: 

o This Annenberg Foundation site, devoted to excellent teaching in 
America’s schools, is organized by grade span. The K-4 section 

contains information on teaching arts, literature and language, 
mathematics and science. 

● NewsELA Lite at https://newsela.com/about/products/newsela-lite/  

● Teaching History: National History Education Clearinghouse at 
http://teachinghistory.org/  

● National Archives at https://www.archives.gov/research/databases/  
 
For Grade 3-5 students and teachers: 
 

● National Geographic for Kids at www.nationalgeographic.com/kids 

● Time for Kids at www.timeforkids.com 

● Sports Illustrated for Kids at www.siforkids.com 

● NASA for Educators at http://www.nasa.gov/audience/forstudents/k-
4/index.html 

● Reading Rockets online at http://www.readingrockets.org/books/nonfiction-
for-kids 

● Videos, either available online or VHS/DVD, highlighting information relevant 
to nonfiction texts or topics. 

https://docs.google.com/document/d/1Ly5Nsw7AOrDcpXXDDiSHpNGTfK6MW3NSwzK8A6hUaLg/edit
http://www.readwritethink.org/
http://www.proteacher.com/
http://www.webenglishteacher.com/
https://www.readingrockets.org/books-and-authors/nonfiction-kids
http://www.kidsites.com/
http://www.learner.org/
https://newsela.com/about/products/newsela-lite/
http://teachinghistory.org/
https://www.archives.gov/research/databases/
http://www.nationalgeographic.com/kids
http://www.timeforkids.com/
http://www.siforkids.com/
http://www.nasa.gov/audience/forstudents/k-4/index.html
http://www.nasa.gov/audience/forstudents/k-4/index.html
http://www.readingrockets.org/books/nonfiction-for-kids
http://www.readingrockets.org/books/nonfiction-for-kids
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● ReadWorks: at https://www.readworks.org/ includes eBooks, StepReads (less 
complex versions of original article), paired books and ML collections. 
Information on Article A day at https://about.readworks.org/article-a-day-
routine.html builds background knowledge.  

● Subject to Climate: Reading List for 3-5 at 
https://subjecttoclimate.org/teacher-guides/reading-list-for-3rd-5th-grade 

● EpicBooks! at https://www.getepic.com/  

● Vooks Books at https://www.vooks.com/  

● PBS Learning Media at https://whyy.pbslearningmedia.org/subjects/english-
language-arts-and-literacy/informational-

texts/?rank_by=recency&selected_facet=grades:3-5   
 

Suggested Learning Experiences and Instructional Activities: 
● Begin each lesson with a standards based learning goal stated in student 

friendly language to clearly communicate the expectations for learning & 
knowledge. Discuss and define key learning terms. 

● When planning each lesson, focus on the learning goal. Provide modeling, 

practice and reflection on the learning goal.  
● Utilize Bring a Writer as the base for your planning. The Teacher’s Manual 

Resources pertaining to Expository Nonfiction provides resources such as 
lessons with daily writing goals to model and for students to strive for during 
independent writing, managing writing workshop expectations, engagement 

techniques, and conference note questions.  
● Mini lesson ideas might include:  

○  Characteristics of expository writing 
○  Gathering and organizing information 
○  RACE - Restate the question, Answer the question, Cite evidence, 

Explain 
○  Writing a strong introduction 

○  Developing body paragraphs  
○  Writing strong conclusions 
○  Transition words 

○  Revising/editing 
○  Utilizing graphic organizers  

○  Utilizing rubrics to guide writing 
● Provide modeling through shared writing with the class as a way to model 

the above ideas, as well as grammar and sentence composition.  

● Provide opportunities for students to write research reports or expository 
writing samples on a topic. 

○  Infuse opportunities for the class to become familiar with and practice 
NJSLA’s Research Simulation Task essay expectations.  

○  Provide graphic organizers to improve the planning and sequencing of 

thoughts. 
○  Assign an expository writing project (utilizing tech as a way to report 

through graphics, text, video clips) before a presentation. 

https://www.readworks.org/
https://about.readworks.org/article-a-day-routine.html
https://about.readworks.org/article-a-day-routine.html
https://subjecttoclimate.org/teacher-guides/reading-list-for-3rd-5th-grade
https://www.getepic.com/
https://www.vooks.com/
https://whyy.pbslearningmedia.org/subjects/english-language-arts-and-literacy/informational-texts/?rank_by=recency&selected_facet=grades:3-5
https://whyy.pbslearningmedia.org/subjects/english-language-arts-and-literacy/informational-texts/?rank_by=recency&selected_facet=grades:3-5
https://whyy.pbslearningmedia.org/subjects/english-language-arts-and-literacy/informational-texts/?rank_by=recency&selected_facet=grades:3-5
https://lp-content.ccclearningportal.org/private/content/BW2-4/teacher's%20manual%20resources/unit%201,%20the%20writing%20community
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● Provide opportunities to strengthen writing over time with peer editing, 
teacher conferring, or the use of rubrics to provide specific feedback as 

students develop their expository writing pieces. Focus on grammar, syntax, 
punctuation, as well as ability to convey ideas and information clearly. 

 
List of Applicable New Jersey Student Learning Standards for English 
Language Arts: 

 
Spelling: L.WF.4.2.A, L.WF.4.2.B, L.WF.4.2.C, L.WF.4.2.D 

 
Sentence Composition (Grammar, Syntax, and Punctuation): L.WF.4.3.A, 

L.WF.4.3.B, L.WF.4.3.C, L.WF.4.3.D, L.WF.4.3.E, L.WF.4.3.F, L.WF.4.3.G, 

L.WF.4.3.H, L.KL.4.1.A, L.KL.4.1.B, L.KL.4.1.C, L.KL.4.1.D, L.VL.4.2.A, L.VL.4.2.B, 

L.VL.4.2.C 

Writing Domain: W.IW.4.2.A, W.IW.4.2.B, W.IW.4.2.C, W.IW.4.2.D, W.IW.4.2.E, 
W.WP.4.4.A, W.WP.4.4.B, W.WP.4.4.C, W.WP.4.4.D, W.WP.4.4.E, W.WR.4.5, 

W.SE.4.6, W.RW.4.7 
 

Speaking and Listening: SL.PE.4.1.A, SL.PE.4.1.B, SL.PE.4.1.C, SL.PE.4.1.D, 

SL.II.4.2, SL.ES.4.3, SL.PI.4.4, SL.UM.4.5, SL.AS.4.6 

https://www.nj.gov/education/standards/ela/Docs/2023_NJSLS_ELA.docx
https://www.nj.gov/education/standards/ela/Docs/2023_NJSLS_ELA.docx
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Section 6: Argumentative Essay Writing 
Pacing 60 Days Every Day for 1 hour 

 
Why Is This Unit Important? 

 
This unit will focus on the craft of argumentative essay writing and will help 
students to develop the skills needed to effectively support an argument in an 

attempt to persuade an audience.  
 

The big ideas embedded through this unit are: 
 

● The purpose of argument writing is for a writer to draw upon his or her 
background knowledge (i.e., literature, history, current events) in order to 

support his/her opinion or point of view. 

● The ideas presented in the essay must support a clearly worded thesis 
(purpose). 

● Support must be factual and can take the form of specific examples from a 
variety of sources (i.e., other works of literature, history, science, current 

events, research from reliable sources, etc.). 

● Strong essays must meet certain criteria (i.e., the opening and closing are 
evident, main idea is clearly expressed and is supported with specific details, 

word choice is powerful, voice is clear and powerful, sentences are complete 
and Standard English is used effectively) to be considered proficient. 

● Writers continually revise and edit their work to improve their writing, 
specifically focusing on organization, development, voice, word choice, 

sentence structure and the conventions of writing. 
 
Enduring Understandings: 

 

● A thesis statement is the main claim that a writer is making (i.e., a position 
or argument) and is supported throughout the essay. 

● Support can take the form of definitions, details or quotations, must be 
factual and must be retrieved from a reliable source. 

● A writer’s argument must be supported using a variety of different examples; 
one must avoid repetition. 

● A writer’s voice must be passionate and powerful so his/her message or 
thesis is clearly conveyed.  

● Writing is never “done” and can always be improved. It is a recursive 
process, so writers can move from stage to stage, either forward or 

backward.  
 

Essential Questions: 
 

● What is the purpose of argumentative essay writing? 
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● How does one incorporate compositional risk (i.e., anecdotes, symbols, 
imagery or sensory detail, etc.) within the structure of essay writing? 

● What does the literary term voice mean?  How does one include voice in his 
or her writing? 

● What makes one source more reliable than another? How can one evaluate a 
source for reliability?  

● How does a writer support his or her thoughts without repeating himself or 
herself? 

 

Acquired Knowledge: 
 

● Prewriting activities (i.e., brainstorming, feeding the writer’s notebook, lists, 

notes, etc.) help a writer to organize his/her thoughts and focus a written 
response to develop a strong argument. 

● The writer’s argument or position must be clearly stated in a well worded 
thesis statement in the introduction of an essay. 

● Supporting details may take the form of facts, definitions or quotes; it is 
essential that a variety of details is provided and none are repeated. 

● Essays must include a powerful introduction and a strong concluding 

statement or section. 
● While organization and idea development are important, equally as important 

are sentence structure and the conventions of language. 
 
 

Acquired Skills: 
 

● Organize thoughts before writing through the use of prewriting activities 
(i.e., graphic organizers, brainstorming, feeding the writer’s notebook, lists, 
etc.) 

● Utilize multiple sources and record notes relevant to the research topic and 
subtopics that will be organized into paragraphs 

● Create a thesis statement in which the writer states his/her argument 
relevant to a given topic; the thesis statement clearly communicates the 
purpose of the essay 

● Provide factual details and elaboration to support an argument 
● Create an introduction and a concluding statement or section, both of which 

connect to the argument presented in the essay. 
● Apply the appropriate rules of sentence structure and conventions of 

language when writing, particularly those presented through mini-lessons or 

provided to a writer during a teacher conference.  
 

NOTE: Grammar skills are highlighted in the K-5 Grammar Scope and Sequence 
included in the curriculum. 
 

Instructional Materials: 
 

Core: 
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● Being a Writer (Center for the Collaborative Classroom) 

● Mentor texts to demonstrate the power of persuasion and using voice to 
persuade 

● Informational texts related to controversial issues such as climate change 

● Graphic organizers (i.e., note-taking resources such as charts and tables) 
 

Supplemental: 
 

● Crunchtime: Lessons to Help Students Blow the Roof Off Writing Tests—and 
Become Better Writers in the Process (Bernabei) 

● Reviving the Essay: How to Teach Structure without Formula (Bernabei) 

● Pyrotechnics on the Page: Playful Craft that Sparks Writing (Fletcher) 
 
Accommodations or Modifications for Special Education, ESL or Gifted 

Learners: Click link for resources. 
 

● In the writing workshop, mini-lessons provide guidance for students to 
improve their writing. Such mini-lessons are planned based upon the needs 

of the students, thus incorporating differentiation into planning and 
instruction. 

● Individual conferences are held, at which time teachers model good writing 
and provide individual instruction and/or feedback to students to meet each 

child’s individual needs. Such a format supports the struggling writer while 
challenging the gifted writer. 

● Models and mentor texts must be provided so that students struggling with a 
concept or who are reluctant writers have exemplars surrounding them; 
individual or small group conferences provide time for a teacher to help 
students make connections between a mentor text(s) and their own writing. 

● Gifted writers can always be challenged to add more detail or elaboration 
(i.e., sensory imagery, show…don’t tell, expand) and to incorporate 
compositional risks into their writing. 

● Students who have weak fine motor skills may struggle with the physical 
demands of writing. Thus, when the personal persuasive writing unit is 

completed in preparation for a timed writing situation such as the NJ ASK, 
student accommodations provided in IEP or 504 plans should be applied in 

class as well (i.e., computer use during testing situations, extended time, 
etc.). 

 
Assessments: Suggested assessments, but not limited to those listed 
 

Formative: 
 

● Teacher observation and anecdotal records 

https://docs.google.com/document/d/1um8mkQMNv9hjmzbUQ4Mhmv3CMUzynuvdfov6qJYXcKU/edit
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● Writer’s notebook or writing folder 

● Self-editing, peer-editing or teacher-editing checklists 
 
Summative: 

 

● A variety of argumentative writing pieces 
 
Benchmark: 

 

● Assessment tools provided in the Being a Writer Assessment Resource Book
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Interdisciplinary Connections: 
 

● When possible, writing prompts can connect to cross-content issues (i.e., the 
environment, climate change, technology issues, etc.) 

 

Climate Change Opportunities: As per NJDOE, “With the adoption of the 2020 
New Jersey Student Learning Standards (NJSLS), New Jersey became the first state 
in the nation to include climate change education across content areas.” We 

encourage you to consider integrating climate change lessons where relevant 
across different units. While these lessons aren't required for every unit, they offer 

valuable opportunities to enrich student learning and foster environmental 
awareness. Click here for suggested activities for grade 4. Please note you have 
editing access to add any relevant climate change lessons that you implement in 

your classrooms. 
 

Technology Connections: 
 

● Cult of Pedagogy’s A Step-by-Step Plan for Teaching Argumentative Writing 

● The climate change learning opportunities contain websites and/or online 

resources.Click here 

● Professional websites such as Web English Teacher 
(https://www.varsitytutors.com/englishteacher/argument) and Read Write Think 

(www.readwritethink.org) provide a plethora of lesson plan ideas focusing on 
argumentative writing. A simple Google search will generate thousands of hits as 
well.  

● In Common: Effective Writing for All Students, Collection of All 
Argument/Opinion Samples K-12 from Achieve the Core 
(http://achievethecore.org/content/upload/ArgumentOpinion_K-12WS.pdf)  

● Students can draft, revise and edit, peer review and publish within Google Drive 
 

Suggested Learning Experiences and Instructional Activities: 
 

● Begin each lesson with a standards based learning goal stated in student 

friendly language to clearly communicate the expectations for learning & 
knowledge. Discuss and define key learning terms. 

● When planning each lesson, focus on the learning goal. Provide modeling, 
practice and reflection on the learning goal.  

● Utilize Bring a Writer as the base for your planning. The Teacher’s Manual 

Resources pertaining to Opinion Writing provides resources such as lessons 
with daily writing goals to model and for students to strive for during 

independent writing, managing writing workshop expectations, engagement 
techniques, and conference note questions.  

● Provide opportunities for students to write argumentative essays and reports.  

○  Explore multiple sources and discuss reliability of sources.  
○  Utilize graphic organizers to gather and sort information that supports 

their arguments. 

https://docs.google.com/document/d/1Ly5Nsw7AOrDcpXXDDiSHpNGTfK6MW3NSwzK8A6hUaLg/edit
https://www.cultofpedagogy.com/persuasive-writing/
https://docs.google.com/document/d/1Ly5Nsw7AOrDcpXXDDiSHpNGTfK6MW3NSwzK8A6hUaLg/edit
https://www.varsitytutors.com/englishteacher/argument
http://www.readwritethink.org/
http://achievethecore.org/content/upload/ArgumentOpinion_K-12WS.pdf
https://lp-content.ccclearningportal.org/private/content/BW2-4/teacher's%20manual%20resources/unit%201,%20the%20writing%20community
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○  Assign a persuasive writing project (utilizing tech as a way to report 
through graphics, text, video clips) before a presentation. Creating a 

poster with your opinion on a topic is a tech free way to accomplish 
this.  

○  Develop skills in mini lessons such as: 
■  introducing claims 
■  organizing reasons 

■  using clear and reliable evidence 
■  persuasive words/style 

■  strong conclusions 
● Provide modeling through shared writing with the class as a way to model 

the above ideas, as well as grammar and sentence composition.  

● Organize a class debate or socratic seminar on selected topics. Students 
discuss a pre-selected topic or text, arguing their viewpoints based on 

evidence from texts and/or video clips to support claims.  
● Provide a group writing task of writing and performing a short commercial or 

advertisement that argues for or against a product, service, or idea.  

● Provide opportunities to strengthen writing over time with peer editing, 
teacher conferring, or the use of rubrics to provide specific feedback as 

students develop their argumentative writing pieces. Focus on grammar, 
syntax, punctuation, as well as ability to convey ideas and information 

clearly. 
 
List of Applicable New Jersey Student Learning Standards for English 

Language Arts: 
 

Spelling: L.WF.4.2.A, L.WF.4.2.B, L.WF.4.2.C, L.WF.4.2.D 
 
Sentence Composition (Grammar, Syntax, and Punctuation): L.WF.4.3.A, 

L.WF.4.3.B, L.WF.4.3.C, L.WF.4.3.D, L.WF.4.3.E, L.WF.4.3.F, L.WF.4.3.G, 
L.WF.4.3.H., L.KL.4.1.A, L.KL.4.1.B, L.KL.4.1.C, L.KL.4.1.D, L.VL.4.2.C 

 
Writing Domain: W.AW.4.1.A, W.AW.4.1.B, W.AW.4.1.C, W.AW.4.1.D, W.WP.4.4.A, 
W.WP.4.4.B, W.WP.4.4.C, W.WP.4.4.D, W.WP.4.4.E, W.SE.4.6, W.RW.4.7 

 
Speaking and Listening: SL.PE.4.1.A, SL.PE.4.1.B, SL.PE.4.1.C, SL.PE.4.1.D, 

SL.II.4.2, SL.ES.4.3, SL.PI.4.4, SL.UM.4.5, SL.AS.4.6

https://www.nj.gov/education/standards/ela/Docs/2023_NJSLS_ELA.docx
https://www.nj.gov/education/standards/ela/Docs/2023_NJSLS_ELA.docx
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List for Grade 4 

 
 

Please note:  Conventions in italics and marked with an asterisk (*) 
denote skills and understandings that are progressive and require 

continued attention at higher grade levels as the sophistication of 
student writing and speaking increases. 

Observe conventions of grammar and usage: 

Form and use the progressive (e.g. I was walking, I am walking, I will be 

walking) verb aspects. 

*Form and use adjectives and adverbs (including comparative and superlative 

forms) placing them appropriately within sentences. 

*Produce complete sentences, avoiding fragments and run-ons. 

*Correctly use frequently confused words (e.g. to, too, two; there, their, 
they're). 

Observe conventions of capitalization, punctuation and spelling: 

Use quotation marks to mark direct speech and quotations from a text. 

Spell grade-appropriate words correctly, consulting references as needed. 

Make effective language choices: 

*Use punctuation for effect. 

*Maintain consistency in style and tone. 

*Choose words and phrases to convey ideas precisely. 

*Choose words and phrases to add emotion and/or voice to one's writing. 

Determine word meanings (based on grade 4 reading): 

Determine or clarify the meaning of unknown or multiple-meaning words through 
the use of one or more strategies, such as using semantic clues (e.g. definitions, 

examples or restatements in text); using syntactic clues (e.g. the word's position 
or function in the sentence); analyzing the word's sounds, spelling and 
meaningful parts; and consulting reference materials, both print and digital.  

*Use a known root word as a clue to the meaning of an unknown word with the 
same root (e.g. telegraph, photograph, autograph). 

Explain the meaning of simple similes and metaphors (e.g. as pretty as a 
picture). 

Paraphrase common idioms, adages and proverbs. 

Understand word relationships: 

Build real-life connections between words and their various uses and meanings. 

Define relationships between words (e.g. how ask is like and unlike demand; 
what items are likely to be enormous). 

Distinguish a word from other words with similar but not identical meanings. 

Use words that are common in conversational vocabulary as well as 

grade-appropriate academic vocabulary and domain-specific words (in 
English language arts, history/social studies and science), either taught 
directly or acquired through reading and responding to texts. 
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ELA Curriculum Glossary of Key Terms 
 

 
Argument Writing - the purpose is for a writer to change the reader’s point of 

view, to bring about some action on the reader’s part or to ask the reader to accept 
the writer’s explanation or evaluation of a concept, issue or problem; claims or 
opinions are offered and arguments are based upon facts, definition, quotations or 

details (Common Core State Standard, Appendix A). 
 

Close Reading - (analytic reading) stresses engaging with a text of sufficient 
complexity directly and examining meaning thoroughly and methodically, 
encouraging students to read and reread deliberately; requires that students 

understand the central ideas and key supporting details in a text (PARCC, 2011). 
 

Expository Nonfiction - the purpose is for a writer to inform a reader about a 
specific topic, one in which the writer may or may not have had prior knowledge; 
there is an overarching topic communicated in a thesis and factual information 

about subtopics organized into paragraphs. 
 

Informational/Explanatory Writing - the purpose is to increase a reader’s 
knowledge of a subject, to help readers better understand a procedure or process 

or to provide readers with an enhanced comprehension of a concept; this type of 
writing conveys information accurately (New Jersey Student Learning Standards, 
Appendix A). 

 
Informational Text - nonfiction texts, including but not limited to, biographies, 

autobiographies and memoirs; nonfiction books including picture books, textbooks 
and informational books; magazines, newspapers and other periodicals; online 
resources including information provided on .org, .edu and .gov websites. 

 
Literary Text - refers to fictional works including short stories of fiction, chapter 

books, poems and other narratives. 
 
Narrative Writing - the purpose is to inform, instruct, persuade or entertain; the 

writer conveys experience, either real or imaginary and uses time as its deep 
structure (New Jersey Student Learning Standards, Appendix A). 

 
Reading and Writing Workshop - an instructional philosophy and class structure 
where students participate in a focused mini-lesson and apply that skill to a text at 

each student’s independent reading or writing level or in an instructional group with 
guidance and support; instruction and application occur daily and differentiation 

based upon reading level or writing need is embedded in the framework. 
 
Text-Based Writing - writing that requires a student to provide evidence from a 

specific text as support for his/her response. 
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Sample Standards Integration 
 

21st Century Skills & Career Readiness Practices 
 

CRP4.    Communicate clearly and effectively and with reason.  
 

In section 6, students in grade 4 focus on the craft of writing argument essays. 
Students employ strategies to communicate clearly by creating a thesis statement 
in which the writer states his/her argument relevant to a given topic and the thesis 

statement clearly communicates the purpose of the essay. Students support their 
topics with facts, details, definitions, and quotations. Providing factual details and 

elaboration help students to support an argument. Accuracy of the information is 
emphasized as well as clearly defined topics, and logically organized thoughts.  
 

Technology Integration 
 

8.1.5.A.3: Use a graphic organizer t organize information about a problem 
or issue.   

 
As noted above, students in grade 4 generate pieces of argument writing.  It is 
important for students to plan the development of their argument by researching 

facts to support their thesis.  Using a graphic organizer helps students organize the 
facts to prove their thesis.  Additionally, students can use graphic organizers to 

categorize their thoughts before writing through the use of prewriting activities.  
 

Interdisciplinary Connection: Social Studies 
 
6.2 World History/Global Studies: All students will acquire the knowledge 

and skills to think analytically and systematically about how past 
interactions of people, cultures, and the environment affect issues across 

time and cultures. Such knowledge and skills enable students to make 
informed decisions as socially and ethically responsible world citizens in 
the 21st century. 

 
In sections 2 and 3 students in grade 4 read several pieces of fiction and nonfiction.  

Students in grade 4 read the historical fiction novel, Riding Freedom, by Pam Munoz 
Ryan.  The book is set during mid-1800s, where girls and women’s roles were 

clearly defined.  The young protagonist, Charley, whose character is based on the 
real life of the first woman to vote in California, Charlotte Parkhurst faces 
discrimination.  In order to better understand the setting, plot, and characters, of 

the book, students learn about life in America during this time period.  They pay 
particular attention to gender roles in the mid 1800s.  Throughout the unit, 

students learn how the issues people faced affect our world today.  Students think, 
respond, and write about the impact these stereotypes had on the world and how 
they can learn from the past to be morally and ethically responsible citizens today.  
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Appendix: Climate Change Integration 

English Language Arts 

Grade Level  4 

 

Note: New Jersey has created a New Jersey Climate Educator Hub. Create a FREE account with your 
district email to access FREE Teaching Resources, Exemplar Lesson Plans, and Professional Learning 

Opportunities. 
 

 

Unit of 
Study 

Standard Supplemental Texts, Resources, and 
Example Activities: 

Section 1: 

Reading 
Fictional 
Literature 

RL.CR.4.1. 

RL.CI.4.2. 
RL.IT.4.3. 
RL.TS.4.4. 

RL.PP.4.5. 
RL.MF.4.6. 

RL.CT.4.8 
 

● Consider providing opportunities for students to respond and reflect to stories 

related to climate change and/ or environmental issues. Incorporate them into 

reading routines, shared reading, or independent reading. Find book lists 

online, like, "Time’s 14 Actually Good Books to Teach Kids About Climate 

Change." The titles below can assist with creating lessons for your class: 

○  The Giving Tree - Teacher Activity Guide 

○  We Are Water Protectors, explore the Activity Kit and/or adapt ideas in 

this PopEd video and lesson plan including the short story, “Who Polluted 

the Potomac” 

○  The Tantrum That Saved the World paired with The Lorax to discuss 

connections 

○  One Turtle’s Last Straw  

○  The Last Straw: Kids Vs. Plastics 

● Consult Simon & Schuster’s Guide to Using Environmental Fiction and 

Nonfiction in the Classroom. It provides recommendations, discussion 

questions, and activities.  

Section 2:  RI.CR.4.1. 
RI.CI.4.2. 
RI.IT.4.3. 

● Consider assessing students' background knowledge of Climate Change. Utilize 
Subject to Climate’s document entitled, Brainstorming, What is Climate 
Change? to record ideas before researching and/or writing about climate 

https://njclimateeducation.org/
https://docs.google.com/document/d/1NWmMeGQxHVpaoSwjTIAMzEpkQ-j3hkdcGIWWkkmVFAw/edit?usp=drive_link
https://time.com/6216169/climate-change-books-for-kids/
https://time.com/6216169/climate-change-books-for-kids/
https://storylineonline.net/wp-content/uploads/2022/12/TheGivingTree_TeacherActivityGuide.pdf
https://www.getepic.com/audiobook/90857582/we-are-water-protectors
https://static.macmillan.com/static/macmillan/2020-online-resources/downloads/we-are-water-protectors-activity-kit.pdf
https://populationeducation.org/resource/who-polluted-potomac/
https://populationeducation.org/sites/default/files/who_polluted_the_potomac.pdf
https://populationeducation.org/sites/default/files/who_polluted_the_potomac.pdf
https://www.youtube.com/watch?v=Y-8L-Sy4SzE
https://www.youtube.com/watch?v=Y-8L-Sy4SzE
https://www.youtube.com/watch?v=lEGop6O4_1Y
https://www.youtube.com/watch?v=S18cvIkvqJg
https://d28hgpri8am2if.cloudfront.net/tagged_assets/17284502/9781534474529_cg_guide%20to%20using%20environmental%20fiction%20and%20nonfiction%20in%20the%20classroom.pdf
https://d28hgpri8am2if.cloudfront.net/tagged_assets/17284502/9781534474529_cg_guide%20to%20using%20environmental%20fiction%20and%20nonfiction%20in%20the%20classroom.pdf
https://docs.google.com/presentation/d/1uTCI_6WDZ-eErBhMOvalxH4aVk6d6TCCPFMy5Xe3nBQ/edit#slide=id.p
https://docs.google.com/presentation/d/1uTCI_6WDZ-eErBhMOvalxH4aVk6d6TCCPFMy5Xe3nBQ/edit#slide=id.p
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Reading 
Information

al Text  
 

 

RI.TS.4.4. 
RI.PP.4.5. 

RI.MF.4.6. 
RI.AA.4.7. 

RI.CT.4.8. 
 

change.  
●  Ask students to research & respond with cited evidence about climate change 

in the arctic. Focus on this when studying Alaska in the Western region, Make 
connections and predictions about its future climate and the effects of climate 

change.  
○  Article: How Glaciers Change The World 
○  Article: The Heat is On! 

○  Video: Nasa Climate Change: Disappearing Arctic Sea Ice 
○  Rubric: NJSLA rubrics (look for grades 4-5) 

○  Student Response to post in Google Classroom:Grade 4 Climate Change 
Response 

● Consider building background knowledge with grade 3-5 resources: 

○   NASA - Climate Kids. This website is written in an easy to understand Q 
& A style.  

○  Epic Books Weather and Climate library 
○  NASA - What is Climate Change? (Grades 5-8) 
○  Read Works has multiple articles and paired texts with comprehension 

questions to explore the topic. 

○  New Jersey Climate Educator Hub - Teaching Resources, Exemplar 
Lesson Plans, and Professional Learning Opportunities. 

Section 4:  

Narrative 
Writing 

W.NW.4.3. 

W.WP.4.4. 
W.WR.4.5. 

W.RW.4.7. 

 

 

● Encourage students to write their own children’s book or graphic novel. 

● (Repeated from Section 2 with the inclusion of informative texts to build 

context.) Consider providing opportunities for students to respond and reflect 

on stories. Find book lists online, like, "Time’s 14 Actually Good Books to Teach 

Kids About Climate Change."  

○  The Giving Tree - Teacher Activity Guide 

○  We Are Water Protectors, explore the Activity Kit and/or adapt ideas in 

this PopEd video and lesson plan including the short story, “Who Polluted 

the Potomac” 

○  The Tantrum That Saved the World paired with The Lorax 

○  One Turtle’s Last Straw paired with informative articles such as, Plastic 

or Paper? The Truth About Drinking Straws 

https://www.readworks.org/article/How-Glaciers-Change-the-World/2fc03150-4c8f-4b0e-8ddc-53cd5bb3e71d#!articleTab:content/
https://www.readworks.org/article/The-Heat-Is-On/7c8c341f-e813-4a56-8653-cf2a34d1a96a#!articleTab:content/
https://www.youtube.com/watch?v=hlVXOC6a3ME
https://nj.mypearsonsupport.com/resources/reporting/ELAWritingRubricsGrades3-HighSchool.pdf
https://docs.google.com/document/d/1AZd5VL9WImRfxiTwEFCo8xX-DG2gkl6-rF1gjubr5_c/edit
https://docs.google.com/document/d/1AZd5VL9WImRfxiTwEFCo8xX-DG2gkl6-rF1gjubr5_c/edit
https://climatekids.nasa.gov/kids-guide-to-climate-change/
https://www.getepic.com/collection/27602864/weather-and-climate-grade-3
https://www.nasa.gov/learning-resources/for-kids-and-students/what-are-climate-and-climate-change-grades-5-8/
https://www.readworks.org/
https://njclimateeducation.org/
https://njclimateeducation.org/external-resources/write-your-own-childrens-book
https://time.com/6216169/climate-change-books-for-kids/
https://time.com/6216169/climate-change-books-for-kids/
https://storylineonline.net/wp-content/uploads/2022/12/TheGivingTree_TeacherActivityGuide.pdf
https://www.getepic.com/audiobook/90857582/we-are-water-protectors
https://static.macmillan.com/static/macmillan/2020-online-resources/downloads/we-are-water-protectors-activity-kit.pdf
https://populationeducation.org/resource/who-polluted-potomac/
https://populationeducation.org/sites/default/files/who_polluted_the_potomac.pdf
https://populationeducation.org/sites/default/files/who_polluted_the_potomac.pdf
https://www.youtube.com/watch?v=Y-8L-Sy4SzE
https://www.youtube.com/watch?v=Y-8L-Sy4SzE
https://www.youtube.com/watch?v=lEGop6O4_1Y
https://www.bbc.com/future/article/20231103-plastic-or-paper-the-truth-about-drinking-straws
https://www.bbc.com/future/article/20231103-plastic-or-paper-the-truth-about-drinking-straws
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○  The Last Straw: Kids Vs. Plastics paired with informative video clips such 

as, How Plastic Affects Climate Change 

○  Simon & Schuster’s Guide to Using Environmental Fiction and Nonfiction 

in the Classroom - recommendations, discussion questions, and activities 

● Consider providing prompts to inspire narrative writing. Such prompts might 

include:  
○  Write a letter to the future.  

○  “The Climate Change Adventure” 
○  Diary of a Tree 
○  “A Day in the Life of the Future” 

● Consider having students write a fictional story related to climate change  

Section 5: 
Informative 

Writing 

W.IW.4.2. 

W.WR.4.5. 

W.SE.4.6. 

W.RW.4.7. 

● Consider assigning a research and writing activity about climate change adding 
to extreme weather conditions. Focus on this when studying Science 

Curriculum, Unit 4: Earth’s Systems: Processes that Shape the Earth. Possible 
related resources include, but are not limited to: 

○  NASA - Extreme Weather and Climate Change - As Earth’s climate 
changes, it is impacting extreme weather across the planet. 

○  Time for Kids - Disaster’s Costs - (January 19, 2018) Extreme weather 
events, often resulting from climate change, can cause billions of dollars 
in damages. 

○  Subject to Climate: Wind Simulator Game - This interactive game and 
simulation helps students investigate the science behind why the wind 

blows and what causes tornadoes. 
○  Epic Books - Climate Change and Extreme Storms 

Section 6:  
Argumentat

ive Writing  

W.AW.4.1. 

W.WP.4.4. 

W.WR.4.5. 

W.RW.4.7. 

 

● After researching climate change science, consider viewing video clips or 
listening to podcasts featuring young climate change activists such as Greta 

Thunberg. Challenge students to write an argumentative essay explaining why 
we need to focus on climate change and how we can do so. 

● Subject to Climate: World Leader’s Speech Lesson -  students write and 
perform a 2-minute speech pretending they are world leaders at the United 

Nations General Assembly.  
● Consider assigning a project based learning assignment inspired by PBLWorks 

https://www.youtube.com/watch?v=S18cvIkvqJg
https://www.youtube.com/watch?v=sJLJGeTEhJs
https://d28hgpri8am2if.cloudfront.net/tagged_assets/17284502/9781534474529_cg_guide%20to%20using%20environmental%20fiction%20and%20nonfiction%20in%20the%20classroom.pdf
https://d28hgpri8am2if.cloudfront.net/tagged_assets/17284502/9781534474529_cg_guide%20to%20using%20environmental%20fiction%20and%20nonfiction%20in%20the%20classroom.pdf
https://science.nasa.gov/climate-change/extreme-weather/
https://www.timeforkids.com/g56/disasters-cost/?rl=en-890
https://subjecttoclimate.org/external-resources/wind-simulator-game
https://www.getepic.com/app/read/65271
https://www.youtube.com/watch?v=5c1WR7bFLyA
https://www.youtube.com/watch?v=5c1WR7bFLyA
https://subjecttoclimate.org/external-resources/world-leaders-speech
https://www.pblworks.org/teaching-about-climate-change-project-based-learning
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list of ideas.  
● Resources to support argumentative writing assignments for grades 3-5 

include:  
○  Rise up and Write It - Rise Up & Write supports participants in 

understanding complex issues, imaging a better future, and using writing 
to inform and engage a variety of audiences. 

○  Old Enough To Save the Planet - Meet 12 young activists from around 

the world who are speaking out and taking action against climate 
change. Explore the Activity Kit. 

○  Little People, Big Dreams: Greta Thunberg 
○  Who is Greta Thunberg 
○  Youth Action Ideas  

○  Time For Kids: United Youth - (October 18, 2019) Youth activists got a 
chance to make their voices heard at the first-ever U.N. Youth Climate 

Summit 
○  Time For Kids: Climate in Court - (April 13, 2018) A group of kids is 

fighting for laws to protect the planet.  

 

 

https://www.youtube.com/watch?v=kpxkeLeYnmg&t=1s
https://www.youtube.com/watch?v=HwukliNXfk4
https://www.bookitprogram.com/sites/default/files/resource--files/2021-04/Old%20Enough%20to%20Save%20the%20Planet.pdf
https://www.youtube.com/watch?v=d1whd7FQ3oc
https://www.amazon.com/Who-Greta-Thunberg-HQ-NOW/dp/0593225678
https://climategen.org/blog/youth-action-ideas/?utm_source=Climate+Generation&utm_campaign=fc856254e2-AUTOMATION_Welcome_Message_1&utm_medium=email&utm_term=0_4574e77afe-fc856254e2-260285073
https://www.timeforkids.com/g56/united-youth-2/?rl=en-900
https://www.timeforkids.com/g56/climate-in-court-2/

