American Rescue Plan (ARP) ESSER Il funds

Leslie County Schools spending plan narrative

PREVENTION AND MITIGATION STRATEGIES

To prepare for future outbreaks, the Leslie County School District plans to utilize ARP ESSER
funds to continue to purchase masks, cleaning supplies and any additional sanitizing equipment
to help prevent the spread of COVID-19. Upgrades to HVAC systems will assist in making the air
cleaner and safer. In addition, staff will be trained on the necessary precautions required to
prevent the spread of disease and will be required to conduct daily inspections and cleanings.
Any purchases and sanitation efforts will follow recommendations consistent with the CDC.
Schools will be allocated additional funds to hire additional custodial staff in the event that
additional cleaning is necessary during community wide or school specific outbreaks.

ACADEMIC IMPACT OF LOST INSTRUCTIONAL TIME

The district will utilize funds for schools to address the academic impact of lost instructional
time. The district will purchase evidence-based curriculum to address learning loss for students
who need additional support. These curriculums are also web based, which will afford
students virtual access for long term closures.

- English/Language Arts-Grades 6-12
o HMH Into Literature Program

- Math -Grades 9-11

o Illustrative Mathematics

- Science- Grades 4-8

o TCI Bring Science Alive!

- Social Studies- Grades 5-12

o TCI History Alive!

- English Language Arts- Grades K-5
o Journeys

- Math-Grades 7-8

o Go Math!

- District Professional Learning Communities



o Focus on effective high yield teaching strategies

o Teaching for Deeper Learning PD Online Program and Textbook

The district will also use funds to expand our summer school and after school programs which
began during the summer of 2021 to address learning loss. These programs will target students
who are in need of additional services for learning loss. Funds will pay for classified and
certified salaries, transportation costs, meal services, technology and equipment needs.

ACADEMIC, SOCIAL, EMOTIONAL AND MENTAL NEEDS OF ALL STUDENTS

Due to continued loss of enrollment in our district, funding to supplement/support salaries to
ensure continued employment for district counselors, psychologists, as well as salaries for the
continued employment of classified employees working in areas of technology, attendance, and
school health related services. Funds will also be used to support curriculum coaches, academic
intervention teachers/tutors and additional classroom teacher positions above and beyond
SBDM allocations.

USE OF REMAINDER OF FUNDS

The remainder of the funds will be spent on improvements to facilities in greatest need of
improved air quality, and lighting. HVAC systems, including controls, will be replaced at
schools whose systems are outdated, along with doors and windows.

CONSULTATION WITH STAKEHOLDERS

e The district conducted a public forum on July 21, 2021 to gather public input on how to
spend ARP ESSER Il funds.

e The district conducted a district wide survey via social media platforms/ email that
reached stakeholders from the community, including families, staff, administrators,
mental health agencies, students, teacher union representatives, retired teacher
association representatives, LKLP community action council, local government agencies,
business leaders, and other community members, and FRYSC directors. Results were
shared with administrative team and board members, and incorporated into the
development of the narrative/spending plan.



e The superintendent posted his email on social media platforms to encourage
participation in the survey/public forums and to ask for additional suggestions on the
use of ARP ESSER Il funds.

e We plan on having additional regular meetings, in conjunction with our district budget
meetings (including all programs) to regularly analyze the use of ARP ESSER funds and to
revise budget adjustments and instructional strategies if necessary.

e The district may in the future revise the plan based on new assessment data and school
facility needs.
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Meets ESSA "DEMONSTRATES A RATIONALE"
Evidence Criteria

The Every Student Succeeds Act (ESSA) promotes evidence-based education programs by ensuring that programs are proven ta be
effective in increasing student achievement. ESSA includes four levels of evidence: strong, maderate, promising, ond evidence that
demonstrates a rationale. The ratings of the ESSA level of evidence reflect the quality, rigor, and statistical significance of the research
study design and findings of the study.

PROGRAM OVERVIEW

HMH Into Literature™ is a comprehensive English language arts solution thot provides engaging and rigorous texts to build intellectual
stamina and tenacity while developing analytical readers, independent thinkers, ond proficient writerz. High-interest, relevant materials
motivate students and serve to build agency and a growth mindset,

Over the next three years, HMH® will examine the efficacy of Into Literature in various settings and with various student populaticns
with a focus on conducting research that moves from promising to strong evidence,

DEMONSTRATES
A RATIONALE
ESSA EVIDENCE
RATING

EVIDENCE CRITERIA STUDY EVIDENCE & HIGHLIGHTS

Provides a well-specified logic model  The Into Literature Research Foundations paper establishes the evidence base for the program’s instructional

informed by research or evaluation opproach, draowing on the most conclusive reading and writing research and effective classroom practices.
Authared by leaders in the feld, inta Litergture is built upon a foundation of research proven to be effective in
raising students’ achievement.

Relevant research ar an evaluation The Into Literature program is grounded in the following concepts:

that suggests that the intervention is /\
likely to improve student outcomes or  « Learning must be student centered to develop

other relevant sutcomes; on effort to students beyond their academic competencies, e - ;:;;i,”,f;,’::u
study the effects is underway at the including nencaognitive factors, social-emotional

higher evidence levels learning, and citizenship.

* Reading, writing, listening, and speaking are
fundamentolly connected domains of literacy and
therefore must be tought within an integrative opproach.

STUDENT
GROWTH

Assessments, N C;nte:t
* Effective teaching is data diiven, and a comprehensive Data, Reports rchitecture
. . Integrated and Focused and

and balanced assessment system iz an essential Actomnible Purposely!

compoenent of effective teaching.

+ Teachers' ongoing blended professional leaming is a
vital component of quality education; best practices
include instructional strategies for everyday teaching
plus modeling and coaching

To learn more about the research behind Into Literature, visit hmhco.com intoliterature

Houghton Mifflin Harcourt | hmhco.com

Houghton Miflin Horcourt”, HMH®, ond HMH Into Literoture™ are trademarks of 1egistered trademorks of Heughton Mithin Harcourt. & Houghton Miffin Harcowrt. Al sights reserved. 01,19 WF700067
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RNEYs
Meets ESSA “"STRONG" Evidence Criteria

The Every Student Succeeds Act (ESSA) promotes evidence-based education programs by ensuring that programs are proven to be
effective in increasing student achievement. ESSA includes four levels of evidence: strong, moderate, promising, and evidence that
demonstrates a rationale. The ratings of the ESSA level of evidence reflect the quality, rigor, and statistical significance of the research
study design and findings of the study.

PROGRAM OVERVIEW
Houghton Mifflin Harcourt Joumneys is a comprehensive K-6 English language arts program. It provides an instructional system for
reading both fiterature and informational texts, for acquiring foundational skills, and for developing mastery of speaking, listening, and
writing.

STUDY LOCATION: Six schools from four geographic regions in the US: Washington, D.C.,
ESSA EVIDENCE Rhode Isiand, Arizona, and Louisiang
RATING STUDY YEAR: 2011-2013
STUDY CONDUCTED BY: PRES Associates

EVIDENCE CRITERIA STUDY EVIDENCE & HIGHLIGHTS

Well-designed & well-implemented An experimental RCT study, where intervention teachers implemented Journeys for two school years.
expenmental study or Randamized Results were analyzed using multilevel modeling to compare student acadermic growth over two years.
Cantrol Triol (RCT)

Teachers at Grades K-3 were randomly assigned to use either Houghton Mifflin Harcourt Joumeys {treatment
group) or their existing curriculum (control groupl for the span of two academic years. During the two yeqrs, over
85% of treatment teachers implemented the program as prescribed in the implementation guidelines using the
specific daily routines, which included regular whole-group and small-group activities.

Large & multi-site sample The sample consisted of six ANALYTIC SAMPLE: - 23% African American; 28% Hispanic;
different schools, from both urban + Suburban and urban schools 40% White, 9% Other
and suburban districts, that were » 6 schools « 19% Limited English Proficiency
both economically and + Grades K-3 + 7% Students with Disabilities
racially diverse. + 308 participating students + 50% Free/reduced-price meals
Shows statistically significant The resutts of multilevel modeling indicated that students using HMH Jourmeys over two school years witnessed
& positive effects significantly greater growth in reading comprehension and vocabulary achievement, as measured by the towa Tests

of Basic Skills®, when compared to students in the contral group.

2 1593 1550
. §
:§ o
-g § LA
E g
< g 1409
é 1403 32 Porrt Ditfersrce In Growth 3.7 Poct| D Fesarca [n Geowlh
130
Pre-Fall 2011 | Post-Spring 2002 | Posl-Spting 2043 Pre-Fall2011 1 Post-Spring 2012 | Post-Sprirg 2013
@ CONTROL JOURNEYS @ CONTRCL JOURNEYS

To learn more about the research behind Journeys, visit

Houghton Mifflin Harcourt | hmheco.com

lowa Tests of Basic Skills™ and ITBS® are regi d trad ks of Ri A LLC. Houghton Mifflin Harcourt' ond HMH " are registered trodemarks of Houghton Mitflin Harcourt
£ Houghton Miiflin Haecourt. All rights reserved. 0919 WF994235p
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Middle School Grades 6—8 Meets ESSA
"DEMONSTRATES A RATIONALE" Evidence Criteria

The Every Student Succeeds Act (ESSA) promotes evidence-based education programs by ensuring that programs are proven to be
effective inincreasing student achievement. ESSA includes four levels of evidence: strong, moderate, promising, and evidence that
demonstrates a rationale. The ratings of the ESSA level of evidence reflect the quality, rigor, and statistical significance of the research
study design and findings of the study. HMH's evidence ratings are based on the U.S. Department of Education’s nonregulatory guidance
for ESSA. Evidence ratings issued by clearinghouses and independent research agencies {e.g., Evidence for ESSA) may differ due to the
varying criteria used to judge evidence.

PROGRAM OVERVIEW
Houghton Mifflin Harcourt's GO Math!® Middle School Grades 6—8 integrates the Standards for Mathematical practices along with
conceptual fluency to foster the development of 21*-century skills. The prograrm provides rigor, depth of understanding through
interactive lessons, research-based instructional approaches, best practices, English learner support, and differentiated instructional
resources to ensure success for all students,

DEMONSTRATES STUDY LOCATION: Four schools in Arizona, lllinois, New Jersey, and Wisconsin
prATONALE STUDY YEAR: 2015-2016
ESSAEVIDENCE Bum ' . .
RATING STUDY CONDUCTED BY: Educcational Research Institute of Americao
EVIDENCE CRITERIA STUDY EVIDENCE & HIGHLIGHTS
Provides a well-specified logic Houghton Mifflin Harcourt’s GO Math! Middle School Grades 6-8 is a focused, middle school mathematics program
model informed by research designed to meet the objectives and intent of the Common Coner State Standards for Mathematics. The program
or evaluation provides thorough coverage of the standards with an emphasis on depth of instruction. The program is designed to

provide coherent and focused progressions across the grades. Particular attention was given to providing support
for teachers as they delver this focused, ngorous curmculum. Students and teachers are supported by the program's
unique, write-in, interactive Student Editions at every grade, which allow students to represent, solve, and explain in
one place, and by the features of the fully integrated Go Digital! resources, which harness the power of technology
to support students’ deep mathematical learning.

Relevant research or an evaluation Using a pretest/posttest research design, 60 Maih! 6-8 Standard Scores from Pratest o Postest

that suggests that the interventionis  researchers examined the performance of

likely to imprave student outcomes or 824 students who used GO Math! Middle

other relevant cutcomes; an effort to School Grades 6-8 as their core math instruction ™

study the effects is underway at the during the 2015-2014 school year. The 27 teachers

higher evidence levels reported using the program five days a week for
45 to 60 minutes a day on average.

325
33
Statistical analyses indicated that students .
using GO Math! Middle School Grades 6-8 -
made statistically significant gains over ks
the course of the year. This achievement 281
275 ' b1p]

& Pretest = Posttest

] I

occurred at oll grade levels and for
students identified as low achieving
and high achieving based on the
resu'ts of the pretest scores,

Grade 6 Grade 7 Grade 8

To learn more about the research behind GO Math! Middle School Grades 6-8, visit hmhco.com gomath

Houghton Mifflin Harcourt | hmhco.com

Heughton Mifflin Harcourt’, HMH*, and GO Math!® ore ks of ragi d tod ks of Houg Mifflin H urt. @ Hougl Mitfiin Hareowrt All rights raserved. 0919 WF994235e
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The Thoughtful Classroom Program

Becoming a Strategic Teacher:

Better Instruction, Deeper Learning, Higher Achievement

One of the greatest challenges facing today’s school leaders is the challenge of raising the expertise of
their teachers. We hear more calls for teacher effectiveness than ever before, and we are seeing that
teacher effectiveness is becoming a significant part of the national discussion on education. Everybody
agrees that what teachers do in the classroom matters deeply. A recent investigation into the practices
of the world’s top 25 school systems put it this way: “The quality of an education system cannot exceed
the quality of its teachers” (Barber & Mourshed, 2007). In fact, a wide body of research shows that the
single greatest factor affecting student achievernent is classroom instruction. In one study, Mortimore
& Sammons (1987) found that classroom instruction has more impact on student learning than any
other factor—more important than the next six factors they studied combined. As McKinsey & Company
concluded in their study of the world’s best schools, “The only way to improve outcomes is to improve
instruction.”

Obviously, we all wish for our teachers to be more thoughtful and effective in designing and delivering
instruction that raises student achievement. In The Thoughtful Classroom, we call these teachers
strategic teachers, and for three reasons:

1. Strategic teachers have a repertoire of research-based instructional strategies at their disposal.

2. Strategic teachers understand how and when to use particular strategies in their classrooms.
They can select strategies that support their objectives and adapt strategies to meet particular
learning goals. In other words, their overall approach to instruction is strategic.

3. Strategic teachers understand that their fellow educators are their greatest resource. That's
why strategic teachers seek out opportunities to work and learn with colleagues. 1t's also why
strategic school leaders seek to develop a school culture that supports teachers as they work
together to master new strategies and refine their practice. More than ever, administrators are
being asked to play a larger role in building teachers’ expertise because high-performing schools
lead to the development of more strategic teachers.

Let’s take a closer look at each of these reasons behind strategic teaching as separate elements.

Element One: Research-Based Instructional Strategies

In the book The Strategic Teacher (Silver, Strong, & Perini, 2007), we've collected 20 of the most reliable
and flexible research-based strategies and organized them into four distinct styles of instruction: a
Mastery style that emphasizes the development of student memory; an Understanding style that seeks
to expand students’ capacities to reason and explain; a Self-Expressive style that stimulates and
nourishes students’ imaginations and creativity; and an Interpersonal style that helps students find
meaning in the relationships they forge as partners and team members, united in the act of tearning.
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Why such a premium on strategies? Because teachers need strategies if they are going to become
experts. When strategies are used well, they work—plain and simple. The strategies in The Strategic
Teacher, for example, are all based on solid research and over 35 years of classroom practice. But
beyond that, strategies are the answer to so many guestions and pressures that today’s teachers face,
guestions like:

1. How can ! differentiate instruction so that more of my students succeed? The answer is research-
based strategies. Because different strategies highlight different styles of thinking, they can help
teachers reach more students—especially those students who feel that their styles of thinking
are ignored in school.

2. I've got Common Core State Standards and stote assessment tests staring me down. How can |
help my students develop the skills they need to be successful? Again research-based strategies
are a good answer because strategies build core academic skills.

3. How can I increase student engagement? Research-based strategies, because they use what we

llf

call “motivational levers” like controversy, choice, competition, challenge, and curiosity to
capture student interest and secure their commitment to learning.

4. How can | deepen student understanding? Research-based strategies, because we know from
the research of Robert Sternberg (2006) that using multiple styles of teaching leads to greater
retention, deeper comprehension, and higher achievement scores, Citing a number of studies
involving students of different grade levels across a wide range of content areas, Sternberg
reports that students in courses that emphasized different styles of instruction did better on
both objective tests and performance assessments. Sternberg concludes that multi-style
instruction raises achievement because it “enables students to capitalize on their strengths and
to correct or to compensate for their weaknesses, encoding material in a variety of interesting
ways” (pp. 33-34).

In short, strategies help teachers do their work better while, at the same time, helping students become
better thinkers and learners.

Element Two: Applying Strategies to the Right Classroom Situations

It’s important to understand that knowing some strategies does not ensure teacher effectiveness. In
fact, the same lines of research that give us our strategies also carry a warning. For example, a new
analysis of teacher effectiveness by Peggy Schooling, Michael Toth, and Robert Marzano {2010) shows
that simply using research-based strategies in the classroom does not guarantee that student learning
will increase. In fact, the research shows that some teachers use research-based strategies and see
negative results. Why?

One reason is that teachers may be using the wrong strategies at the wrong time. Because different
strategies are suited to different types of lessons, applying a strategy without first aligning it to clear
instructional outcomes can hinder student learning. In response, we developed the Strategic Dashboard,
a simple one-page decision-making tool built off the findings of some of today’s leading thinkers in
education. Each of the 20 strategies in The Strategic Teacher comes with its own Strategic Dashboard in
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order to make it easy for teachers to decide when a strategy is right for their particular objectives. {See
Figure 1 for a sample Strategic Dashboard.)

Figure 1: Reading for Meaning Dashhoard

How does the strategy fit into unit design? What skills does the strategy build?
(Blueprint for Learning) (The Hidden Skills of Academic Literacy)

Read and Study
Collect/organize ideas through note making

'Inl"ro'(_iil,‘c'e i

'
e

Make sense of abstract academic vocabulary

Read/interpret visuals

Practice and Reason and Analyze

\ Tt Reflection )
Application Oraw conclusions, makeftest inferences,
hypotheses, conjectures
Assessment
Create and Communicate
@ Wiite clear, coherent explanations
What learning styles does the strategy engage? @ Wirite comfortably in major nonfiction genres*
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Mastery ] Interpersonal Reflect and Relate
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w @
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You'll see that the Strategic Dashboard helps teachers answer key questions related to their
instructional goals. Using a dashboard, a teacher can quickly determine how the strategy can be used to
to differentiate instruction and motivate different styles of learners; what skills, facets of understanding,
and types of knowledge the strategy develops in students; and how the strategy is supported by
research. You'll also notice that the top left section of the dashboard focuses specifically on
instructional design. That's because strategic teachers see strategies as more than ways to cover
specific content or build particular skills. Instead, strategic teachers take a longer view, integrating
strategies into their larger lesson and unit designs.

By synthesizing the insights of the best lesson design models (Hunter, 1984; Wiggins & McTighe, 2005;
Marzano, 2007) with what we've learned from teachers over the years, we've identified five questions
that every teacher needs to answer when developing a lesson or unit. Figure 2 shows these five
guestions organized on an instructional design tool we call a unit blueprint.

Figure 2: A Unit Blueprint

-~

Preparing Students
for New Learning

How do you establish your
purpose, activate students’
prior knowledge, and prepare
them for learning?

Deepening and Reinforcing
Learning

How do you help students
solidify their understanding
and practice new skills?

Presenting New Learning

How do you present new
information and provide
opportunities for students to
actively engage with content?

Reflecting on and Celebrating
Learning

How do you help students look
back on their learning and refine
their learning process?

.

Assessing Learning

How do students demonstrate
their learning and what kinds
of evidence do you collect to

assess their progress?

S

We have found that helping teachers think about their overall instructional designs as a blueprint greatly
accelerates their ability to align strategies to the bigger picture of student learning.
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Element Three: Collaborative Learning and Support Structures

A second reason that research-based strategies may not improve learning has to do with a teacher’s
level of expertise. A teacher may apply a strategy to an appropriate classroom situation and the results
may still disappoint if the teacher lacks the expertise to use the strategy correctly or well. But we must
remember that developing expertise takes time and support. i is both foolish and unfair to expect new
teachers to apply new strategies like experts.

To help teachers master new strategies and to help school leaders build a culture more conducive to the
kind of professional learning that builds teachers’ expertise, we've developed with ASCD a new kind of
professional development tool called a Strategic Teacher PLC Guide. We designed these PLC Guides with
some very specific and—frankly—very troubling research in mind: Bruce Joyce and Beverly Showers
{2002) have found that for most professional development initiatives, less that 10% of what teachers
learn makes it into the classroom. Think about that: less than 10%. Think of all the time, resources, and
dollars that schoals put into professional development for a 10% return. Pretty scary, right? So, clearly,
that’s the bad news. Now here’s the good news: Joyce and Showers go on to show that with the right
kind of support system—one that encourages specific teacher behaviors—scheols can reverse the
percentages, from 10/90 to 90/10. in other words, we don’t have to accept 10% implementation. We
can change it to 90% implementation.

With this research in mind, we developed partnerships with over 75 schools. Our goal was to create a
resource that would provide a clear structure and process for helping teachers master strategies and
work collaboratively to raise the quality of instruction in their classrooms. Over a two-year period we
piloted and refined several models, shaping them into the current PLC Guides. As a result, each PLC
Guide now has a four-section structure that encourages precisely those teacher behaviors proven to
lead to high levels of transfer to the classroom:

* Section 1 is a tutorial on the strategy. It encourages teachers to reflect on their current
practices and analyze and discuss model lessons,

e Section 2 focuses on planning and encourages collaborative analysis of lesson designs, and the
development of a “critical friend” for planning and refining lessons,

e Between Sections 2 and 3, teachers implement their lessons in the classroom and, if possible,
invite their critical friend to observe the lesson.

» In Section 3, teachers reflect on how their lesson worked in the classroom and provide each
other with feedback on how future lessons can be improved.

» In Section 4, teachers analyze student work collaboratively and use that work to make further
instructional decisions.
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In developing this four-phase model of professional learning, we’ve also been deliberate in addressing
the four common flaws of professional development programs, which consistently hinder the
development of teachers’ expertise. These four common flaws, identified by the National Research
Council (Bransford, Brown, & Cocking, 2000}, are:

1. Workshops that aren’t “learner-centered,” or that simply require teachers to show up.

2. No rationale or background: “Teachers may simply be introduced to a new technique without being
given the opportunity to understand why, when, or how it might be valuable to them” (p. 27).

3. Disconnect from practice and feedback: “In order for teachers to change their practices, they need
opportunities to try things out in their classrooms and then receive feedback. Most professional
development opportunities do not provide such feedhack” (p. 27).

4. Lack of support/little sense of community: “Opportunities for continued contact and support as
teachers incorporate new ideas into their teaching are limited” (p.27).

Piloting the Strategic Teacher PLC Guides: A Ten-District Case Study

Beginning in 2004, we worked with the Green River Regional Educational Cooperative (GRREC) in
Southwestern Kentucky to increase teacher effectiveness by developing the three elements associated
with strategic teaching. Specifically, our goals were to:

* increase teachers’ repertoires of research-based instructional strategies;

e develop teachers’ understanding of how to apply strategies to meet specific objectives and build
meaningful lessons and units; and

* build learning clubs across schools and districts. Learning clubs are small groups of teachers
who meet regularly to learn, plan, and refine strategies as a team. Learning clubs also analyze
student work and use it to make instructional decisions.

This three-year initiative involved over 50 schools across ten districts. The model we developed with
GRREC to achieve our goals on this large scale was a teacher-leadership model, which gave us greater
leverages in creating change across the districts, We trained principals and two teacher-leaders from
each school in how to use the PLC Guides to lead learning clubs, build teachers’ repertoires of strategies,
and help teachers refine their use of these strategies in the classroom. We also provided leadership
training for both administrators and teacher-leaders.

The teacher-leaders then worked with ten teachers from their schools to form a site-based Instructional
Leadership Team (ILT). In the second and third years of the initiative the schools’ ILTs became
responsible for conducting most of GRREC's professional development, using the PLC Guides to train and
support over 2,000 teachers across the district {See Figure 3). For three years, this model served as
GRREC’s primary professional development initiative. Over that time, all ten districts saw gains on the
state accountability index, with nine of the ten districts exceeding the state average and two of the
districts more than doubling the state average. In the second year of the initiative, Kentucky’'s number
one and number three districts showing the greatest gains on the state accountability index were part
of this initiative. When compared against GRREC districts that did not participate in the initiative,
participating districts fared better on average by more than 1.5 points on the state accountability index.
Figure 4 summarizes the performances of the ten districts over the course of the initiative.
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Figure 4: Performance of Participating GRREC Districts
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Here is some of the feedback we received on the initiative:

Liz Storey, Executive Director of GRREC at the time of the initigtive: “Our three-year initiative is
giving GRREC’s schools the tools to close the achievement gap. I've never seen teachers more
excited about their own professional growth.”

Dale Brown, Superintendent of Warren County Schools, (one of the districts participating in the
GRREC initiative at the time of the initiative): “We value this professional development so much
that if we didn’t have school funding for it, i'd take out a personal loan to get it into my district.”
Gene Wilhoit, Kentucky Commissioner of Education at the time of the initiative: “Dr. Harvey
Silver and The Thoughtful Classroom Team have done a masterful job in guiding Kentucky
educators to tie newly refined academic content standards to the key elements of an effective
classroom. Evaluations from our Instructional Support Network confirm the real value of this
very high quality professional development experience. This team has helped Kentucky
educators understand how to address these standards meaningfully in their classrooms, and
they are excited about the impact this will have on teaching and learning across our state.”

a0



Silver Strong & Associates
Thoughtful Education Press ASCD LEARN, TEACH. LEAD

Conclusion

We all know there is no magic bullet, no single solution to the challenge of enhancing teacher s’
expertise. What we do know—and what the data from GRREC illustrates—is that administrators and
school leaders can raise the expertise of their teachers and the achievement levels of their students by
designing a professional development initiative focused on improving the quality of classroom
instruction. We have found that such initiatives are most effective when they insist on highlighting
three critical goals above all others:

o expanding teachers’ repertoires of research-based strategies;

s developing teachers’ ability to adapt strategies to meet specific needs and design meaningful
lessons and units; and

e building collaborative support structures that allow teachers to learn together, analyze and
refine their practices, and use student work to set instructional priorities.
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