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Forward

The 2015-2018 State Schools’ Strategic Plan was collaboratively developed with
internal and external stakeholder input to address four primary goals based on a
comprehensive needs assessment. The goals include: increasing the percentage of
high school graduates who are college and/or career ready; improving student
attendance; increasing the percentage of teachers that are highly qualified; and
increasing effective communication and encouraging stakeholder engagement. The
needs assessment data and background information for the State Schools are
included in this document to provide context for goal establishment. Each State
School is expected to implement the strategies denoted in this plan to address each
focus area. The Division of State Schools will utilize a digital scorecard to monitor
progress toward goal attainment. The scorecard will track improvements annually.
Performance measures will utilize 2015 data serving as baseline to measure
progress and establish future goals and measureable outcomes. The four goals are
aligned with the strategic goals of the Georgia Department of Education. It is to be
noted that in addition to this strategic plan, each State School implements its own
school improvement plan. If there are any questions regarding this strategic plan,
please contact Dr. Kenney Moore, State Schools Director, at
kemoore@doe.k12.ga.us or 404-558-3863.
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Maission, Vision, and Beliefs

Mission
The State Schools, working in collaboration with local school systems and
parents/families, will provide specialized instructional services and supports to
students to improve college and/or career outcomes.

Vision
The State Schools are special center schools for students with sensory impairments

that empower students to be active, life-long learners who are college and/or career
ready upon graduation.

Beliefs
We believe that:

e The development of the whole person culturally, emotionally, intellectually,
physically, and socially is imperative to life-long success.

e Students are life-long learners who need to be college and/or career ready
upon graduation.

e Students should attend school each day.

e School, family, and community support is critical to student achievement
and student success.

e Teachers should be high qualified in regard to instructional content.
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Overview of the Scope and Function of State Schools

Educational services for sensory impaired children and youth in our country have a
long and distinguished history. As early as the 1820s, states began to recognize the
need to accept the responsibility for establishing special “center” schools for this
population. Georgia was among those early states by establishing the Georgia
Academy for the Blind (GAB) and the Georgia School for the Deaf (GSD) in the
1800s preceding the Civil War.

In the latter half of the 20™ century, a new trend emerged in the educational
management of children with disabilities. During this time, a significant portion of
the responsibility for educating children with disabilities shifted away from large,
residential schools and programs to multi-district, district, and neighborhood
schools. This trend, in fact, was a major impetus for the establishment of the
Atlanta Area School for the Deaf (AASD) in 1972. With public policy and
philosophical perspectives shifting toward increased local responsibility for all
areas of education and with the population of the metropolitan Atlanta area
growing rapidly, the establishment of AASD to serve students with a hearing loss
by the state of Georgia was a logical and progressive response to a clearly evident
need.

In 1975 with the passage of Public Law 94-142, the shift in public policy toward
educating students with disabilities with local communities greatly accelerated.
The mandates of this law regarding “a free and appropriate education” and the
admonition within the law that children with a disability be educated, insofar as is
practical and advantageous to the children, along with their non-disabled peers,
prompted many school districts to expand their programs for students with
disabilities. In responding to these mandates, many of Georgia’s school districts
have made concerted efforts to serve students with hearing impairments and
students with vision impairments.

It must be kept in mind, however, that Public Law 94-142 also requires that a full
range of placement options be available and that educational placement decisions
be determined by a compressive analysis of each child’s needs, a process that
should include thoughtful, knowledgeable input from parents, teachers, and when
possible the student culminating in a well-designed Individualized Educational
Program (IEP). The law clearly recognizes that there are undoubtedly many
instances in which the educational and/or social-emotional needs of certain
students with disabilities can best be met by the special facilities and services
available at a state-operated, center school.

In Georgia, Public Law 94-142 favors child-centered rather than trend-centered
placements. Any steps that might jeopardize Georgia’s present broad range of
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placement options would likely have the effect of making an “appropriate
education” for many sensory impaired students unavailable. For this reason,
Georgia remains a state that continues to improve and maintain rather than
diminish the full spectrum of placement options it currently offers.

Georgia is fortunate to have an extensive array of personnel and physical facilities
for providing services to sensory impaired students to ensure that they are college,
career, and life ready. The state has made a strong financial commitment to serving
this student population. AASD and GSD, for instance, are outstanding schools that
provide a centralized, highly sophisticated program for students with a hearing
loss. AASD is located in Clarkston and was opened in the early 1970s through a
cooperative effort between the state of Georgia and school districts within the
Atlanta metropolitan area. GSD is located in Cave Spring and has provided a full
service residential educational program for deaf children in Georgia since 1846.

Both schools’ faculty members possess high levels of skill in providing content
area instruction to students that rely on American Sign Language to communicate.
The schools provide a wide range of audiological, medical, and psychological
services to support both the instructional and residential aspects of the program to
meet the unique needs of students with a hearing loss. A broad spectrum of athletic
team activities, clubs, and student organizations provide opportunities for a well-
rounded program of afterschool activities. The schools have received recognition
nationally by peer institutions and professionals in the field of Deaf education.
AASD is known to have achieved significant success in the development and
demonstration of innovative programs such as the Accessible Materials Project.
Both AASD and GSD are leading the nation in implementing a Bilingual education
program that bridges instruction between American Sign Language and English.

GAB in Macon has served visually impaired students continually since it was
established in 1852 as the state’s residential school for blind students. Beginning in
1968, a program was developed at GAB for deaf-blind students and for children
with other disabilities in addition to vision impairment. The program at GAB
includes academic instruction focusing on subject content mastery and college and
career readiness skills. In addition, the school offers a vibrant recreational program
in the residential component. The school has been recognized nationally for
implementing an Expanded Core Curriculum that teaches students to be
independent. The State Teacher of the Year in 2013 hailed from GAB which
speaks to the level of expertise not only in visual impairments but in instructional
delivery.

The Division of State Schools, the state-operated school’s central office, is located
at the Georgia Department of Education (GaDOE). In addition to the three state-
operated schools, the Division of State Schools also manages the operation of the
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Georgia Parent Infant Network for Educational Services (Georgia PINES). Georgia
PINES offers early intervention services to children birth to three years old that
have sensory impairments. Georgia PINES is located on the campus of AASD. The
program has 200 parent advisors that are under contract and provide early
intervention services to approximately 400 families across the state. The early
intervention services support children with varying special education eligibilities.

Governance Model

The Georgia State Board of Education has an essential responsibility to provide
appropriate educational opportunities for students with disabilities who cannot be
served appropriately by local school systems. In fulfilling this role, the State Board
of Education acts in the same capacity as a local board of education, and the State
Superintendent of Schools acts in the same capacity as a local superintendent. The
Director of the Division of State Schools provides oversight and management of
the State Schools via delegated authority by the State Superintendent of Schools.
Figurel reflects the Division of State School’s organization chart.

State Schools Administration
Organizational Chart

Richard Woods

Georgia's School Superintendent

Matt Jones
Chief of Staff

Anna Bass
. i Jan Stevenson
Finance/Business Dr. Kenney Moore .
. Program Specialist
Services Manager State Schools Director
Vanessa Robisch Dr. Cindy Gibson Leslie Jackson Dr. Alice Stanley
School-level Schoal-level School-level Director
5 intendent i i
uperintenden Superintendent Superintendent Georgia PINES
AASD GAB GSD

Figure 1
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Needs Assessment, Focus Areas, and Goals

The following areas of need relate to the corresponding system-wide goal(s) as
denoted. They are in no certain order, and they each are viewed as being critical to
a student’s success. Data was gathered by using multiple data sources including but
not limited to the following sources: College and Career Readiness Performance
Index (CCRPI), State Longitudinal Data System (SLDS), school-level school
improvement plans, Priority Schools Focus Monitoring reviews, Georgia
Assessment of Performance on School Standards (GAPSS) reviews, Conference of
Educational Administrators of Schools and Programs for the Deaf (CEASD)
accreditation reviews, SACS-CASI accreditation reviews, and GaDOE Data
Collection applications. Each State School is expected to implement the strategies
denoted in this plan to address each focus area. The Division of State Schools will
monitor each school’s progress in meeting the established system-level goals.




System-wide Goals

GOAL 1 High school graduates will be college and/or career ready.

A. Increase the percentage of students engaged in job placement and work-based
Measurable Outcomes: learning opportunities.

B. Increase the percentage of students engaged in CTAE pathways.

C. Increase the percentage of students engaged in positive postsecondary outcomes
one year after graduation.

D. Increase the percentage of students reading on grade level by the end of 3" grade.

E. Increase the percentage of middle school students at AASD and GSD utilizing self-
advocacy skills through the implementation of the Deaf Self-advocacy Training
program.

F. Each school will implement Student Success: Imagine the Possibilities (SSIP), a
state systemic improvement model.

G. Each school will implement the Active Student Participation Inspires Real
Engagement project (Project ASPIRE).

GOAL 2 Teachers are highly qualified.

Measurable Outcome: A. Increase the percentage of teachers that are highly qualified.
GOAL 3 Students will attend school daily unless there is an excused absence.
Measurable Outcome: A. Decrease the number of unexcused student absences.
GOAL 4 The State Schools will increase effective communication and encourage stakeholder
engagement.

A. Each school will implement a plan for stakeholder communications, engagement,

Measurable Outcomes: . .
and relationship management.

B. Increase participation in presentations and/or visibility awareness opportunities for
current and potential stakeholders including but not limited to local school systems
and parents/families.
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Career, Technical and Agriculture Education

I )

Goal 1: High school graduates will be college and/or career ready.

An overarching school reform initiative that the State Schools are working towards
embedding not only in the curriculum but in the culture of each school is a Career,
Technical and Agriculture Education (CTAE) program. Each school is at a
different place in fully implementing a comprehensive CTAE program that
provides support to all students. Approximately, 15 years ago the State Schools
were ahead of many school systems in providing students with sensory
Impairments with vocational education opportunities. With the implementation of
the No Child Left Behind Act (NCLB) in the early 2000s and an emphasis on a
perception that most students should attend college, vocational programming was
reduced to allow time for more academic instruction to meet the mandates of
NCLB. Since that time, the educational pendulum has shifted to recognize the
importance of both academic coursework and career readiness skills. Below is a
current assessment of how the schools are progressing towards implementing a
robust CTAE program.

Currently, AASD offers 5 CTAE Pathways. GAB offers 9 CTAE pathways. GSD
offers 3 CTAE pathways. In conjunction with CTAE programming, transition
services are critical to supporting students to become college, career, and life
ready. Each school has dedicated staff members that address CTAE programming
and transition services. In all, there are 270 classes at the State Schools that focus
on CTAE programming and transition services. As part of transition services,
students are involved in job placement opportunities to gain work experience in the
CTAE program or as part of a Work-based Learning program.

Strategies:
1. A request for funding has been submitted to build an independent

transitional living facility on the AASD campus which would provide more
access for students to CTAE programming and work-based learning
opportunities.

2. Each school will expand access to more CTAE pathways by implementing
additional pathways and/or working with neighboring local school systems
so that students will have access to additional pathways.

3. Each school will increase the number of work-based learning opportunities
for students to meet the students’ individual needs.
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Positive Postsecondary Outcomes

Goal 1: High school graduates will be college and/or career ready.

Goal 2: Teachers are highly qualified.

Goal 3: Students will attend school daily unless there is an excused absence.

Goal 4: The State Schools will increase effective communication and
encourage stakeholder engagement.

The State Schools use postsecondary outcome data as a performance measure. The
data is reported to the Governor’s Office of Planning and Budget. The data is
captured one year after graduation to allow sufficient time for students to enroll in
postsecondary coursework or support programs. As far as can be determined, the
State Schools is the only school system that is capturing and reviewing
postsecondary outcome data a year after a student graduates. The schools attempt
to stay in contact with graduates, but that can be challenging because of mobility.
The State Schools work collaboratively with the Georgia Leadership Institute for
School Improvement (GLISI) in focusing on the goal of improving student
outcomes.
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Strategies:
1. Each school will work with a state assigned vocational rehabilitation

counselor that will provide support to students and ensure a smooth
transition after graduation.

2. Each school will utilize all the strategies for the other focus areas which
ultimately impact postsecondary outcomes.

3. Each school will utilize GLISI processes and supports.

Increase the Percentage of Students Reading On Grade
Level by the End of 3™ Grade

Goal 1: High school graduates will be college and/or career ready.

Right now, only 34% of Georgia's third graders are reading proficiently by the end
of the school year. This means 2 out of every 3 third graders cannot read
proficiently in Georgia. Why does this matter? Because third grade is when
children make the shift from learning to read to reading to learn, and if they cannot
read, they won't be able to understand nearly half of the fourth-grade curriculum.
As a result, these children fall even farther behind in school. The schools will
implement initiatives and strategies for students with a sensory impairment to
improve their literacy skills.

Student Self-advocacy Project

Goal 1: High school graduates will be college and/or career ready.

Research indicates that student self-advocacy is a significant contributor to
students being college, career, and life ready. Characteristics of self-advocacy
include but are not limited to the following:
» Awareness of personal preferences, interests, strengths, and limitations
 Ability to differentiate between wants and needs
+ Ability to make choices based on preferences, interests, wants, and needs
 Ability to consider multiple options and to anticipate consequences for
decisions
 Ability to initiate and take action when needed
 Ability to evaluate decisions based on the outcomes of previous decisions
and to revise future decisions accordingly
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» Ability to set and work toward goals

* Problem-solving skills

« Astriving for independence while recognizing interdependence with others
« Ability to self-regulate behavior

Strategy:

1. To address student self-advocacy, AASD and GSD implemented a self-
advocacy project designed for Deaf students. For the 2014-2015 school year,
high school students participated in the project. For the 2015-2016, middle
school students will participate in the self-advocacy project. Students
participate in 8 learning modules that focus on understanding and exhibiting
self-advocacy skills for Deaf students. Students take a pre assessment before
the training and a post assessment after the training. The goal for high school
students in the 2014-2015 school year was to achieve an overall 10%
increase from the pre to post assessments. The goal was achieved. For the
2015-2016 school year, middle school students are expected to make at a
minimum a 10% increase as well.

Student Success: Imagine the Possibilities
“SSIP”

Goal 1: High school graduates will be college and/or career ready.

The Office of Special Education Programs (OSEP) has required that each State
Educational Agency (SEA) develop a State Systemic Improvement Plan that
includes a comprehensive, multi-year focus on improving results for Students with
Disabilities. Each state must develop a plan that will outline the development of
strategies to increase state capacity to structure and lead meaningful change in
Local Educational Agencies (LEAS).

For several years, the CLIP has been the reporting application used to integrate
IDEA Goals and Indicators into local school systems goals and/or template. The
Division for Special Education Services and Supports must monitor local school
systems’ status in meeting federal regulations.

Strategies:
1. Each State School will engage a Stakeholder Team to complete the
following tasks:
e Review and analyze data

e |dentify trends and barriers
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e Establish goals and actionable strategies to ensure continuous
Improvement
e [Implement, monitor and evaluate the impact of the work
2. In lieu of developing isolated improvement plans for individual indicators,
the stakeholders will analyze multiple sources of data to ultimately create a
comprehensive plan for continuous improvement. Each State School will
have its own plan. Each school must consider the following areas of general
supervision that directly impact student outcomes.
e Improve services for Young Children with Disabilities (Ages 3-5)
(Indicators 6, 7, and 12)
e Improve post-school outcomes for Students with Disabilities
(Indicators 1, 2, 13, and 14)
e Improve the Provision of FAPE for Students with Disabilities
(Indicators 3,4a, 4b, 5, 8, 9, 10, 11)
e [Improve compliance with overall federal regulations and state rules
(Indicator 20)
3. The Division of State Schools and the Division for Special Education
Services and Supports will monitor each school’s progress.

Project ASPIRE
“Active Student Participation Inspires Real Engagement”

Goal 1: High school graduates will be college and/or career ready.

As stated previously, a student’s self-advocacy skills are important in helping a
student be successful and independent. Self-advocacy skills are a combination of
attitudes and abilities that lead students to set goals for themselves, take the
initiative to reach these goals, and make their own choices. In addition to the
aforementioned self-advocacy project that just focuses on students that have a
hearing loss, an additional self-advocacy initiative is needed that supports students
that have a vision loss. This second self-advocacy initiative will involve and
support students at all three State Schools.

Strategy:

1. Each school will implement the GaDOE ASPIRE program which is a
student-led IEP initiative that provides the student with the opportunity to
develop self-advocacy skills. A series of learning modules are used to
instruct students and other stakeholders on how to implement the program.
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For the 2015-2016 school year, each school will have at a minimum 10% of
its high school students involved in Project Aspire.

Highly Qualified Teacher Status
Goal 2: Teachers are highly qualified.

The need for teachers to be “highly qualified” in special education and core
academic subject areas continues to pose a challenge for the State Schools;
particularly at the secondary levels where assignments include multiple subjects
and where teacher assignments change from year to year depending on student
needs. In addition, at the two deaf schools, applicants must use sign language at a
certain level before they can interview for a teaching position. The 2015-2016
school year was the first year that the State Schools were fully included in the
state’s highly qualified (HiQ) system based on Certified/Classified Personnel
Information (CPI) data collection process. This data will serve as the baseline HiQ
data for the State Schools.

Strateqies:
1. The schools will implement the Consultative Model for teachers that are not

highly qualified. This will increase the highly qualified percentage. Per the
Georgia Professional Standards Commission
(http://www.gapsc.com/EducatorPreparation/NoChildLeftBehind/Admin/Fil
es/ImpPolicy.pdf): Teachers who teach in the Georgia Department of
Education State Schools (Atlanta Area School for the Deaf, Georgia
Academy for the Blind, and Georgia School for the Deaf) and who are the
"teacher of record" for any of the core academic core content areas must
meet the requirements of "highly qualified.” Core academic core content
teachers who are “not highly qualified” may utilize the option of
consultative model which is consulting with a "highly qualified" teacher on-
site or off campus to defer their highly qualified status temporarily to the
consulting teacher while the non-highly qualified teacher is working toward
his or her highly qualified status. The highly qualified consulting teacher
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must be highly qualified in the core academic content area in which the State
School teacher is not highly qualified. A minimum of two conferences per
month with the "highly qualified" teacher must be documented and
maintained.

2. Each State Schools will utilize Title I1-A funds and/or other funds to support
teachers in taking content area assessments in order to be certified.

Student Attendance

Goal 3: Students will attend school unless there is an excused absence.

Student attendance is an important factor that contributes to the academic success
of students. The State Schools have less control over attendance than a typical
school system would for the following reasons; however, the reasons are not to be
seen as barriers that the schools cannot attempt to address:

e The State Schools rely on local school systems to transport students. If a
student misses his or her school bus and lives far away from the State
School, it is often unlikely that the parents or the local school system will
provide an alternative mode of transportation to the State School.

e The State Schools have a high enrollment of students that have health
concerns in addition to their disability which may cause a student to be
absent more than a student without a disability or health concerns.

e The State Schools do not have direct legal recourse like a typical school
would when it comes to addressing truancy. A typical school could refer the
matter to the judicial system. Because students attend the State Schools from
over 100 local school systems, there is no mechanism in place to refer
truancy matters directly to the judicial system.

Strategies:
1. The State Schools will implement an attendance reporting protocol to alert

local school systems of attendance issues after 5 and 10 days of unexcused
absences for a student. The local school system will be required to
implement legal recourses like the local school system would for one of its
own students within the judicial system where the student resides.

2. The State Schools will implement incentives and rewards for students with
acceptable attendance through the implementation of a Positive Behavioral
Intervention and Supports program.
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Effective Communication and Stakeholder Engagement

Goal 4: The State Schools will increase effective communication and
encourage stakeholder engagement.

A communication and stakeholder engagement strategy needs to be implemented
to inform local school systems and parents/families about the programming offered
by the State Schools with the aim to enroll students earlier at the State Schools.
Local School Systems typically initiate the referral for placement at the State
Schools except for SB10 which allows parents to place their child directly at one of
the schools. In the typical referral process, placement is determined through the
Individualized Education Program (IEP) process.

The average enrollment system-wide has remained relatively constant at around
400 students. Typically students enroll in AASD and GSD in approximately the 3"
grade and 6™ grade respectively. Students typically enroll in GAB in
approximately the 4" grade.

For students with a hearing loss, delay of language acquisition can have very
negative conseguences on cognition, academic achievement, and emotional health.
These delays are most often the result of lack of access to a complete linguistic
code during early development. As a result of late enrollment, students often miss
valuable instruction and supports that a State School can provide because of the
extensive wrap-around services available.

Strategies:

1. Information about the State Schools will be sent through the GaDOE’s
Special Education Services and Supports Division quarterly as part of the
GaDOE’s Special Education email blast to special education directors and
other stakeholders.

2. Presentations and information will be made at events to inform stakeholders
about the services the State Schools offer. Events may include:

Georgia Association of Educational Leaders conference

IDEAS conference

Guidance Counselors Consortium conference

Georgia Association of Secondary Principals conference

Georgia Association of Middle School Principals conference
Georgia Association of Elementary School Principals conference
Georgia Council of Administrators of Special Education conference
Georgia School Superintendents Association
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e (eorgia Association of Curriculum and Instructional Supervisors
conference
e Georgia Education Leadership Institute



