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It All Starts With the PLAAFP!

PLAAFP Goals Accommodations/ 
Modifications Services



PLAAFP: Form B – IDEA Sec.300.320 (a)

Per IDEA §300.320 Definition of individualized education program

 (a) General. As used in this part, the term individualized education program, 

or IEP, means a written statement for each child with a disability that is 

developed, reviewed, and revised in a meeting in accordance with §§300.320 

through 300.324, and that must include—

 (1) A statement of the child's present levels of academic achievement and 

functional performance, including—

 (i) How the child's disability affects the child's involvement and progress in 

the general education curriculum (i.e., the same curriculum as for nondisabled 

children); or

 (ii) For preschool children, as appropriate, how the disability affects the 

child's participation in appropriate activities;



PLAAFP: Form B – ADE Guide Steps III.A.3



PLAAFP: Form B - Section 1

Current IEP Information

• This hyperlink will generate a pop-up window to display the 

previous IEP goals and indicate if the goals were met by reflecting 

“yes” or “no”



PLAAFP: Form B – Evaluation Information -

Section 2

DO NOT select this box as it 

will remove Strengths, 

Needs, and Other 

Evaluation Information

Select each of these boxes 

to load the most recent MET 

data into each section and 

click ‘save’.

[DO NOT change this information]

[DO NOT change this information]

[DO NOT change this information]

Carefully consider any proposed changes to information in this section.  For 

example, students currently enrolled and/or transitioning from preschool 

may require updates to address how their disability impacts performance.



Qualitative and Quantitative Data

Qualitative Data

 based on an assessment of 

characteristics or attributes

 provides information about 

the qualities of someone or something

 addresses questions about the how, 

what, or why of an occurrence

 often subjective 

Quantitative Data

 based on hard evidence

 measurable information

 can be quantified using numbers

 addresses 'how much, or 'how many' 

of an occurrence

 objective



PLAAFP: Form B - Section 3

Present Level of Academic Achievement

The IEP team uses both qualitative and quantitative data to make 

informed decisions when developing a student’s individualized 

education program (IEP).  Examples include:

 MET information

 Goal data

 Formal and informal assessment

 Teacher data

 Therapist data

 Parent input



Site Teacher Input Form

 To locate the forms: 

 CUSD Website (Dept)

 Special Education/Student Services

 Staff l inks Forms

 The form should ask specific questions to elicit quantitative and 
qualitative data based on appropriate grade level standards

 Input is needed on strengths, needs, accommodations in each 
academic area based on the data collected

 Current Classroom-Based Data should include:  information shared by 
the child's teachers, observations related to classroom achievement, 
such as reported quarterly grades, portfolio information, anecdotal 
records, or assessment and performance information from early 
intervention programs for children birth to 3

https://www.cusd80.com/Page/82971


PLAAFP: Form B - Section 3  
1. Detail Specific Strengths:

• Cognitive (if preschool)

• Reading

• Writing

• Math

 

The case manager inputs both qualitative and quantitative 

data detailing the student’s strengths as stated by the 

general education teacher(s) and special education 

teacher(s) from the teacher input form.

Possible data to include: 

➢ results of formative/summative classroom assessments

➢ diagnostic data from informal classroom assessments

➢ summative standardized data from in-district 

assessments

➢ progression in curricula  

CUSD Best Practice:  Do not name specific curriculum 
or methodology in the PLAAFP.  Instead, describe the 
components of the curriculum. Example: Jimmy shows 
progress in basic reading utilizing a multi-sensory 
structured language program.

Preschool IEPs: Consider the difference between 

cognitive skills and academic 

(reading/writing/math) skills when completing 

these sections – they should be different



PLAAFP: Form B - Section 3

Noted needs may be addressed 
through possible IEP goals and/or 

accommodations

1. Detail Specific Needs:

• Cognitive (if preschool)

• Reading

• Writing

• Math

 

The case manager inputs both qualitative and quantitative 

data on skills impacting the student’s ability to access 

grade level content.

Possible data to include: 

➢ results of formative/summative classroom 

assessments

➢ diagnostic data from informal classroom assessments

➢ summative standardized data from in-district 

assessments

➢ progression in curricula  



Special Education Instructional 

Resources



PLAAFP: Form B - Section 3

3. Current Accommodations/Modifications/AT 
Utilized

• List any current accommodations, 
modifications, or assistive technology the 
student is using that are specific to their 
individual needs to access the general 
education curriculum.

• Accommodations and modifications are 
individualized for the student. This does not 
include what is provided to all students in 
the general education classroom.

Accommodations/Modifications/AT 

are a need not a want or benefit to 

perform better.

Data drives needed 
accommodations/modifications/AT



✓ Gather current information from parents about this area ahead of the IEP meeting, 

or during the IEP meeting

✓ Do not forget to add this information BEFORE locking the IEP. Best practices for 
locking IEPs within 5 school days. 

PLAAFP: Form B - Section 3 



PLAAFP: Form B - Section 3



Check box to Load State and District 

Assessments from the Student Profile 
Module. Case managers can keep 
this section updated on the Student 

Profile in e-IEP PRO for easier data 
entry on the IEP.

PLAAFP: Form B - Section 3



PLAAFP: Form B - Section 4

Functional Performance

Social Emotional 

and Behavior

Behavior

Counseling

Physical

OT

PT

Adaptive PE

O&M

Functional ADLs

Communication

Speech/Language

ASL (Other)

Audiology/Hearing Impaired



Test Your Knowledge: True or False

 When describing how behavior impacts access to general education 
curriculum, both qualitative and quantitative data is needed.

 IEP’s only need to address behaviors impacting access to curriculum when 
the behaviors are physically aggressive.

 The IEP must include all educational and related services that are 
appropriate for the student’s disability either by indicating a service is given 
or clarifying why a service is not needed.



PLAAFP: Form B – Section 4: Functional 

Performance

What are the student's behavioral strengths?

How does the student interact socially with peers?
What strategies and interventions are used to regulate his/her emotions?



Ask yourself : How does the student’s behavior impact his/her involvement and 
progress in the general curriculum?

If behavior impacts progress in the general curriculum, then complete sections 3-5

PLAAFP: Form B – Section 4: Functional 

Performance



PLAAFP: Form B – Section 4: Functional 

Performance

Does the student require a Functional Behavioral Assessment (FBA), Behavioral Intervention 

Plan (BIP), or both? Does the student already have one or both?

 If so, are they still currently aligned with the student's needs?

 Are they being followed with fidelity?

 Are they being reviewed according to the timeline established?



PLAAFP: Form B – Section 4: Functional 

Performance

Include qualitative and quantitative data defining behavior(s).
Data should include frequency and duration

Describe the impact on the classroom performance, and the access to the general education 
Remain focused on FACTS that can be supported by data, rather than statements that are based 

on emotions or opinions. 



PLAAFP: Form B – Section 4: Functional 
Performance

Provide detailed, elaborate explanations of behavioral and social-emotional 

interventions, strategies, reinforcers and/or charts and systems used to access general 

education

This information should align with the current Behavior Intervention Plan (BIP)



Provide an explanation that states whether or not these factors affect the student's 

progress in the general curriculum.

PLAAFP: Form B – Section 4: Functional 

Performance



PLAAFP: Form B – Section 4: Functional 

Performance

Describe the student’s fine and gross motor skill abilities.  Consider if the student can 

access the campus independently as well as playground equipment.  Can the 

student access classroom materials/tools independently?

Detail strengths, and weakness (if necessary)

Do not state: No needs noted in this area. (N/A)



PLAAFP: Form B – Section 4: Functional 

Performance

If student receives OT, PT, Adapted PE, O & M, Functional ADLs, include 

detailed and specific information to address the following:

• Strengths and needs

• Assistive Technology (if needed)

• Provider data collected

• Affect on post-school outcomes (if applicable



PLAAFP: Form B – Section 4: Functional 

Performance

Functional Activities of 

Daily Living (Adaptive) 

will default to checked, 

as it is a required portion 

of the PLAAFP for 

preschool-age students.

For all other students, it 

does not default to 

checked



PLAAFP: Form B – Section 4: Functional 

Performance



✓ Gather current information from parents about this area ahead of the IEP meeting, 

or during the IEP meeting

✓ Do not forget to add this information BEFORE locking the IEP. Best practices for 
locking IEPs within 5 school days. 

PLAAFP: Form B - Section 4 

Parent Input on Functional Achievement



PLAAFP: Form B - Section 4 

Summary of Work Habits



PLAAFP: Form B - Section 5

Summary of Educational Needs

All special education and 

related services on Form I 

are linked to this section. 

Each identified area of 

need (service) requires a 

goal and service

SLD: areas will appear 

from the eligibility 

selections on Coversheet; 

all others can be selected 

from the drop downs



PLAAFP: Form B - Section 5

Summary of Educational Needs
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