
IEP Compliance 
Monitoring Training

2023-2024

Don’t forget to sign in

Create your name tent to include:

• First and Last Name

• Site(s)



Introduction and Agenda

• Introductions

• Purpose of training today

• Norms

Parking Lot

• Name

• Site

• Questions/Need 

more info about



Student Form Explained 

23-24 .pdf (azed.gov)

ADE provides 

this example 

explaining the 

parts of the 

Student Form

https://www.azed.gov/sites/default/files/2023/08/Student%20Form%20Explained%2023-24%20.pdf
https://www.azed.gov/sites/default/files/2023/08/Student%20Form%20Explained%2023-24%20.pdf


Coversheet/Participant Signature Page

III.A.1 – Current IEP

IEP Meeting Date = IEP Begin 
Date

• This is the date the IEP is 
initiated

IEP End Date = 364 days from 
IEP Begin Date

Service start dates may be 
different from IEP Begin Date

III.A.2 – Review/Revision

Annually – less than 365 days 

from last IEP Begin Date

Compare current IEP Begin 

Date to the meeting date of 

Previous IEP developed

III.A.2 - Participants

5 Roles

• Parents

• General Education Teacher

• Special Education Teacher or 
Special Education Provider

• A representative of the PEA 
who …

• An individual who can 
interpret instructional 
implications of evaluation

60-day



Monitoring the 
Mock IEP

Use the Guide Steps to 

review items III.A.1 and 

III.A.2

Mark each one as IN or 

OUT based on the 

information you have been 

provided



DO NOT select this box as it 

will remove Strengths, Needs, 

and Other Evaluation Information

Select each of these boxes to 

load the most recent MET data 

into each section and click ‘save’.

[DO NOT change this information]

[DO NOT change this information]

[DO NOT change this information]

Carefully consider any proposed changes to information in this section.  For 

example, students currently enrolled and/or transitioning from preschool may 

require updates to address how their disability impacts performance.

Present Levels of Performance (PLAAFP)
III.A.3 



PLAAFP

The IEP team uses both qualitative and quantitative data 
to make informed decisions when developing a student’s 
individualized education program (IEP).

Examples include:

• MET information

• Goal data

• Formal and informal assessment

• Teacher data

• Therapist data

• Parent input

III.A.3 



Qualitative and Quantitative Data

Qualitative Data

• based on an assessment of characteristics 
or attributes

• provides information about the qualities of 
someone or something

• addresses questions about the how, what, 
or why of an occurrence

• often subjective 

• Ex:  Freddy attempts to sound out sight 
words and has shown improvement.

• Ex:  Freddy is kind to his peers when 
swimming to lunch.

Quantitative Data

• based on hard evidence

• measurable information

• can be quantified using numbers

• addresses 'how much, or 'how many' of 
an occurrence

• objective

• Ex:  Freddy reads 47 out of the first 
100 high frequency sight words.

• Ex:  This quarter, Freddy pushed his 
peers in 10 unstructured situations.

III.A.3 



Definitions

III.A.3 

III.A.3 



All staff that work 

directly with the 

student need to 

provide data and input 

for a student's IEP.

General education teachers 

need to provide qualitative

and quantitative data. This 

can be gathered from our 

district teacher input forms 

located on our website.

To locate the forms: 

CUSD Website (Dept)     

Special Education/Student 

Services    Staff links 

Forms

Who provides data?

III.A.3 

https://www.cusd80.com/Page/82971


CUSD Best Practice:  Do not name specific 

curriculum or methodology in the PLAAFP.  

Instead, describe the components of the 

curriculum. Example: Jimmy shows progress in 

basic reading utilizing a multi-sensory structured 

language program.

Detail Specific Strengths:

• Include specific qualitative and 

quantitative data on skills the student 

is demonstrating

• Formal or informal 

assessment/diagnostic data gathered 

should be included

PLAAFP (Academic Performance)
III.A.3 



Detail Specific Needs For Improvement:

• Include specific qualitative and 

quantitative data on skills impacting the 

student’s ability to access grade 

level content. 

• Formal or informal assessment/diagnostic 

data gathered should be included to help 

guide possible IEP goals

PLAAFP (Academic Performance) III.A.3 



Current Accommodations/Modifications/AT 

Utilized

• List any current accommodations, 

modifications, or assistive technology the 

student is using that are specific to their 

individual needs to access the general 

education curriculum.

• Accommodations and modifications are 

individualized for the student. This does not 

include what is provided to all students in the 

general education classroom.

Accommodations/Modifications/AT are a 

need not a want or benefit to perform 

better.

Data drives needed accommodations/modifications/AT

PLAAFP (Academic Performance) III.A.3 



How does the student’s functional performance impact 
progress in the general curriculum in the following areas:

PLAAFP (Functional Performance)

Social Emotional and 

Behavior

• Behavior

• Counseling

Physical

• OT

• PT

• Adaptive PE

• O&M

• Functional ADLs

Communication

• Speech/Language

• ASL (Other)

• Audiology/Hearing 

Impaired

Detail strengths and weakness (if necessary) in each of the broad categories

• Do not state: No needs noted in this area. (N/A)

III.A.3 



• Include current information shared by 

parents regarding their perceptions of 

their student’s academic and functional 

performance.

• Gather current information from 

parents about this area ahead of the IEP 

meeting, or during the IEP meeting 

(asking parent some questions).

• Do not forget to add this information 

BEFORE locking the IEP.  

(Note: Best practice for locking IEP is 

within 5 school days.)

PLAAFP (Parent Input) III.A.3 



Monitoring the 
Mock IEP

Use the Guide Steps 

to review items III.A.3 

– IEP has PLAAFP

Mark this item as IN 

or OUT based on the 

information provided



General Education Teacher Input 
Forms Activity
Swap your general education teacher input form with someone else at 
your table.

1. Does the form ask for the required information?

2. What could be added to the form to ensure you get the 
information you need?

3. Is there anything you could remove that is not necessary?

4. If a general education teacher reads this form, will they know that 
you need qualitative and quantitative data?

5. Is it clear that objective information is needed, versus subjective?



Goals: Start With Your Data!

• Measurable goals start with reliable data. 

• Reliable data should come from a diagnostic whenever possible.

• If there is no diagnostic for an area, use current MET 
evaluation data, curriculum measures, or solid classroom-
based data.

• Data collected is first added to the PLAAFP and then used to 
create goals. Does it pass the “third party test”?

• If so, everyone who reads the PLAAFP should reasonably 
know where the goals will lead.

• Be sure you are able to “speak to your data”. Where did it 
come from? How does it support an area of need? 

III.A.3 



Goals:

All goals should be 

individualized to the 

student's specific 

needs.

This guidance document 

can help to ensure that 

all necessary 

components of a goal 

are considered and 

included.

III.A.3 



Goals: Basic Guidelines
Measurable goals start with reliable data

Establish reasonable expectations for growth within the term of the IEP (364 days)

Would another Special Education 

provider unfamiliar with the student 

know:

• where to start with the student?

• how to measure the goal for the 

annual review?

Be specific with description of skills and behaviors

• focus on skill vs. strategy

• each goal should measure one skill

• Determine a level of attainment to demonstrate 
mastery (extent or criteria)

• Determine a measurement tool or assessment 
strategy (how it is measured)

BASELINE data reflects what the student 
knows, or can do, at the time the goal is 
written.

• What is the starting point for the 
goal?  Indicate a baseline based on data

Rely on data to guide goal 
development

• area of need should 
align with PLAAFP

III.A.3 



Be specific in descriptions of skills and behaviors

• What is the verb or action?

• Goals should be focused on the skill we want the student to 
acquire, not the non-preferred action/behavior.

• A skill that can be measured with a valid tool

For example: When given a role play social scenario, John will identify whether a statement is 

best as a “thought” or “expressed words” with 80% accuracy as measured by teacher created 

rubric. Data will be collected on a weekly basis and documented on teacher generated data 

collection forms.

Goals: Skill(s) III.A.3 



Goals: Student Form Completion
III.A.3 



Monitoring the 
Mock IEP

Use the Guide Steps to 

review items III.A.3 –

Measurable annual goals 

related to PLAAFP

Mark this item as IN or 

OUT based on the 

information provided



Goal Activity

• Choose a goal and change it so 
that it is compliant?

• Questions to consider:

• Does the goal have too many 
skills?

• Is the goal measurable?

• Does the goal have a 
condition?



Alternate Assessment
Select appropriate assessment

Check     Attached for 
Alternate Assessment 
eligibility form

Consider all alternate assessment options 
for all ages (see chart) ANNUALLY

Alternate English Language Proficiency 
Assessment (ELPA) – must be considered 
for grades K-12

III.A.3 60-day



Alternate Assessment Criterion

Significant Cognitive 
Disability
Review of records indicate a 
disability or multiple disabilities 
that significantly impact intellectual 
functioning and adaptive behavior. 

• Adaptive behavior is defined as 
actions essential for an 
individual to live independently 
and to function safely in daily 
life. 

• Review Sources of Evidence in 
Participation Criteria

Learning Content 
Linked to State 
Standards

Goals and instruction listed in the 
IEP for this student are linked to 
the enrolled grade-level state 
standards and address knowledge 
and skills that are appropriate and 
challenging for this student. 

Goals are written to allow for 
suitable instructional time prior to 
test administration.

Extensive direct 
individualized 
instruction and 
substantial supports
The student 

(a) requires extensive, repeated, 
individualized instruction and 
support that is not of a 
temporary or transient nature 
and 

(b) uses substantially adapted 
materials and individualized 
methods of accessing 
information in alternative ways 
to acquire, maintain, generalize, 
demonstrate and transfer skills 
across academic content.

If criteria is met, ALL goals must have objectives/benchmarks

III.A.3 



Monitoring the 
Mock IEP

Use the Guide Steps to review 

items III.A.3 – Eligibility for 

Alternate Assessment

For eligible students for alternate 

assessment, short term 

objectives/benchmarks

Mark this item as IN or OUT based 

on the information provided



Progress Reporting
• IEP includes when reports on progress will be provided  

(e.g. quarterly)

• Includes progress toward goals

• done in accordance with timeline – QPR reports each 
quarter of progress

• Information is consistent with PLAAFP/Goals – reflective of 
criteria in goal

• e.g. Criteria = 4/5; Progress indicates 2/5 (IN)

• e.g. Criteria = 75%; Progress indicates 2/5 (OUT)

• Goals are measurable

For recently implemented 

IEPs, progress reporting is 

still required for new goals 

even if the student’s 

progress is still at 

baseline.

III.A.3 



Monitoring the 
Mock IEP

Use the Guide Steps to 

review items III.A.3 – Current 

progress report includes 

progress toward goals

Mark this item as IN or OUT 

based on the information 

provided



Per IDEA:  
Specially Designed 
Instruction (SDI)

•The IDEA regulations define special  
education as “specially designed  
instruction, at no cost to parents, to meet 
the unique needs of a child with a 
disability.” [34 C.F.R. § 300.39(a)(1)] The 
regulation continues:

•Specially designed instruction means adapting, as 
appropriate to the needs of an eligible child under 
this part, the content, methodology, or delivery of 
instruction

•To address the unique needs of the child that result 
from the child's disability; and 

•To ensure access of the child to the general 
curriculum, so that the child can meet the 
educational standards within the jurisdiction of the 
public agency that apply to all children. 

34 C.F.R. § 300.39(a)(1); (3) (i), (ii)

III.A.4



Specially Designed Instruction in Practice
►SDI includes the strategies and methods used by teachers to instruct 

students with disabilities that are different than what is provided by the 
general education teacher

►SDI is based on the student's unique needs

• Adjustments are made based on quantitative and qualitative data 
collected on student progress

III.A.4

►SDI provides access to general 
education curriculum, so that the 
student can meet the 
educational standards



Specially Designed Instruction

• Consider the guiding questions when determining what 
SDI is needed and who the appropriate person (general 
education teacher, special education teacher, etc.) is to 
provide services.

III.A.4

Multi Tiered



Who Can Provide SDI?
Referencing ADE Guide Steps

• Arizona Senate Bill 1317 enacted updates to Arizona Revised 
Statutes and states that Specially Designed Instruction:

ARS 15-761 (32) (b)

 “Includes instruction that is delivered by 
a person who is certificated pursuant to 
section 15-203 and who is determined by 
a pupil’s individualized education 
program team to be an appropriate 
provider based on the pupil’s individual 
needs”

III.A.4



III.A.4

Check 

ENTIRE IEP 

for this 

information



Monitoring the 
Mock IEP

Use the Guide Steps to 

review items III.A.4 – Special 

education services to be 

provided

Mark this item as IN or 

OUT based on the 

information provided



LUNCH 
BREAK
We will start promptly in 1 hour



Related Services

• Must be considered

• If not needed, that 
also must be 
documented

• Related services are 
required to benefit 
from special education 

III.A.4



Supplementary Aids/Assistive Technology and 
Services for Students

III.A.4



Supplementary Aids, Services, and Program 
Modifications for Students

III.A.4

Examples include:

• FM system

• Cane

• Sign language Interpreter 

• Activities of Daily Living

• Toileting

• Eating/Feeding

• Mobility

• Grooming

• Use of assistive devices

• Transferring

• Positioning

• Safety Monitoring



Supports for School Personnel –
Supports designed to assist Staff

Examples include

►Consultation between teachers and 

related service providers or itinerant staff

►Training

►Medical

►Adaptive equipment

►Tube feeding

►FM system 

►Communication system

III.A.4



Monitoring the Mock 
IEP

Mark this item as IN or OUT based on 

the information provided

Use the Guide Steps to review items 

III.A.4 – Consideration of:

Related 

services

Supplementary 

aids . . .

Supports for 

school 

personnel



Location: type of environment that is 
appropriate for provision of the service 

Frequency: how often a student receives 
a service (# per day or week)

Duration: how long each session will last 
(# of minutes per session)

Location/Frequency/Duration III.A.4

Periodically

As needed

Daily



Monitoring the 
Mock IEP

Use the Guide Steps to 

review items III.A.4 –

Location, frequency, duration 

of services and modifications

Mark this item as IN or OUT 

based on the information 

provided



Services Sort Activity
• Open the envelope on your table

• Review the contents

• Decide which category each of them belong 
under

• Special Education Services

• Related Services

• Supplementary Aids, Services, Program 
Modifications

• Supports for School Personnel



Extended School Year
• Individually considered and determined

• Definition: Services required by IDEA to be provided 
beyond the traditional school year/day for any child with a 
disability who needs special education services and/or 
related services in order to receive a free appropriate 
public education (FAPE), thus maintaining meaningful 
educational progress.

• Purpose: Ensuring a child’s meaningful progress during the 
regular school year (FAPE). If services are not provided, the 
child’s skills are not recouped in a reasonable time or 
permanently lost, jeopardizing progress. ESY services are 
not provided for the purpose of helping children with 
disabilities advance in relation to their peers. 

III.A.4



Extended School Year
III.A.4

Determined no later 
than 45 calendar days 
prior to the last day of 
the school year.” [A.A.C. 
R7-2-408(C)] 
• When determining 

services during the 
summer

Could be offered

• Before and after regular school hours 

• During school vacations

• During summer 

As long as the IEP Team determines that the child 
requires ESY services during those time periods in 
order to receive FAPE



Monitoring the 
Mock IEP

Use the Guide Steps to 

review items III.A.4 –

Consideration of ESY

Mark this item as IN or 

OUT based on the 

information provided



Explaining Least Restrictive Environment

Explanation

Why?Strengths/Needs

Individualized

III.A.4



Guiding Questions - LRE
• What is the student’s current level of functioning?

• What services does the child need to access and progress 
in the general curriculum?

• What modifications does the child need to access and 
progress in the general education curriculum?

• What additional supports does the child need to access 
and progress in the general education curriculum?

• Can the services, supports and/or modifications be 
provided in the general education classroom? If not, why?

III.A.4

LRE Grid

Resources | Arizona 

Department of 

Education (azed.gov)

https://www.azed.gov/specialeducation/monitoring/cycle-years/
https://www.azed.gov/specialeducation/monitoring/cycle-years/
https://www.azed.gov/specialeducation/monitoring/cycle-years/
https://www.azed.gov/specialeducation/monitoring/cycle-years/


Monitoring the 
Mock IEP

Use the Guide Steps to review 

items III.A.4 – Extent to which 

student will not participate 

with nondisabled peers

Mark this item as IN or OUT 

based on the information 

provided



Sped 72
• IEP must be in-force and locked

• CUSD reports LRE (A, B, C, D, PA1, PD, PS, etc.) 
to the state through e-IEPPRO

• LRE code reported to the state must match 
description in IEP

III.A.4



Other Considerations

The Individuals with Disabilities Education Act (IDEA) 
lists 6 special factors that the IEP team must consider in 
the development, review, and revision of each child’s IEP:

❖ Positive Behavior Supports

❖ Accommodations for District/State Assessments

❖ Communication Needs

❖ Assistive Technology

❖ English Learners

❖ Hearing Impairment – Language/Communication         

Needs

III.A.5



The IEP team discusses and considers individualized 
needs of the special factors:

Do any of the special factors apply to the student?

If the answer is “YES” then the IEP team must:

• check the box “Included” that applies,

• address areas in the IEP as evidence (i.e., 
present levels, annual goals, services, behavior 
plan, accommodations and/or 
modifications).Quantitative and qualitative 
data is key.

If the answer is “NO” then the IEP team marks 
“Considered Not Needed” for that special factor.

Other Considerations
III.A.5



Other Considerations: 
Behavior

• Does the student’s behavior 
impede his/her learning or the 
learning of others?

• If so, this area must be addressed 
in the IEP

• Does the student require a Functional 
Behavioral Assessment (FBA), 
Behavioral Intervention Plan (BIP), or 
both? Does the student already have 
one or both?

• If so, are they still currently aligned 
with the student's needs?

• Are they being followed with 
fidelity?

III.A.5



Reminder:  Choose or 

write accommodations that 

are individualized and that 

align with specific student 

needs.

Utilize your resources:  

When determining appropriate 

accommodations, consult the 

MET.  Select the link provided to 

access information from the 

current MET. 

Be Deliberate:  Not all settings require an accommodation.

Other Considerations: Accommodations
III.A.5



Ensure that there is a 

direct relationship

between

the standard/universal 

accommodations provided during 

daily instruction and those 

provided on state assessments.

Only standard accommodations that do not invalidate the test results may be 

selected. 

Nonstandard accommodations may not be used on State and PEA-wide 

assessments even if the IEP authorizes their use in daily classroom activities.

Other Considerations: Accommodations
III.A.5



Other Considerations: 
Communication Needs
• What communicative demands and 

opportunities does the student have?

• Does the student have the skills and 
strategies necessary to meet those 
communicative demands and take 
advantage of communicative opportunities?

• Can the student fulfill his or her need to 
communicate in different settings?

• Does the student communicate 
appropriately and effectively, and if not, 
why not?

• How would the deficit in communication 
be described?

• Should assistive technology be considered?

III.A.5



What is Assistive Technology (AT)?

Device: Any item, piece of equipment, or product system, whether acquired commercially 
off the shelf, modified, or customized, that is used to increase, maintain, or improve the 
functional capabilities of a student with a disability.

• Devices ranging from low-tech options (i.e. pencil grips) to high-tech options (i.e. SMART 
board, augmentative communication)

Service: Direct assistance needed in the evaluation of the need for and the selection, 
acquisition, or use of an AT device

• Include training the child (as well as staff who work with the child) to use the device

Build Independence – helps students with disabilities accomplish something that they could 
not do without it

Determined by the individualized needs of the student in all academic areas along with 
developmental, functional, and learning needs; not determined as “benefit”

Other Considerations: Assistive Technology
III.A.5



Other Considerations: English 
Learners

• Identifying English Learners with a Disability:

• A student may NOT be determined to be a student with a 
disability if the determinant factor is the students limited 
English Proficiency, and if the student does not otherwise 
meet the IDEA’s definition of a “child with a disability.” 34 
C.F.R. § 300.306. (b) (1) (2)

III.A.5



NOTE: Information 

on native and/or 

preferred language 

can be found on the 

Home Language 

Survey (HLS) 

Ensure translation is 

offered if needed and 

documented on the 

IEP and PWN

Other Considerations: English 
Learners

III.A.5



• What are the student’s language levels?

• What is the student’s communication mode?

• How does the student directly communicate with 
peers and staff?

• How is direct instruction provided?

Other Considerations: Hearing 
Impairment

III.A.5



Monitoring the 
Mock IEP

Use the Guide Steps to 

review items III.A.5 –

Other Considerations

Mark items as IN or 

OUT based on the 

information provided



III.A.8 – Documentation that IEP 
Reflects Student Need Cohesive

Individualized

Clearly aligned 
needs, goals, 
and services

60-day



Monitoring the 
Mock IEP

Use the Guide Steps to 

review items III.A.8 – IEP 

reflects student educational 

needs

Mark item as IN or OUT 

based on the information 

provided



Procedural Safeguards/Parental 
Participation

Provided at 

required times

Provided in the 

appropriate 

language

Meeting Notice

Proc. Safe.

PWN

IV.A.1

60-day



Monitoring the 
Mock IEP

Use the Guide Steps 

to review items IV.A.1 

– Notices 

Mark items as IN or 

OUT based on the 

information provided



Prior Written Notice (PWN)

• Statements

• Decisions

• Documentations

Individualized

Evidence-based decisions

Statements related to decisions made

Why statements directly related to 

decisions

IV.A.2



PWN Compliance
Enter the date of 

implementation of 

decision described by 

the notice

Enter date each notice 

was provided (this date 

should be prior to the 

implementation date

IV.A.2



Monitoring the 
Mock IEP

Use the Guide Steps 

to review items IV.A.2 

– PWN 

Mark items as IN or 

OUT based on the 

information provided



What is your 
level of 
comfortability 
now?
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