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Vision Statement

Fort Morgan Re-3 School District will empower its Multilingual Learners to use their unique
cultural and linguistic assets in challenging and supportive learning environments. The district
will implement research based practices and strategies enabling students to achieve on the
same basis as their native English speaking peers. The ultimate goal of the program is to
provide ELD students with the skills necessary to become independent and successful in the

mainstream educational setting and global community.
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We will optimize learning opportunities for MLs by ..

@ Providing instruction with opportunities to engage in discipline-specific
practices to build conceptual understanding, analytical practices, and language
competence simultaneously.

@ Aligning instruction to standards for MLs and ensuring the instruction is
rigorous, grade-level appropriate, and provides deliberate and appropriate
scaffolds.

We will see our ML students with an asset based mindset by ..

@ Leveraging MLs' home language(s), cultural assets, and prior knowledge in
instruction.

@ Providing instruction that moves MLs forward by taking into account their
English proficiency level(s) and prior schooling experiences.

We will develop autonomy by ..

@ FProviding instruction that fosters MLs' autonomy by equipping them with the
strategies necessary to comprehend and use language in a variety of academic
settings.

@ By employing formative assessment practices to gather evidence and guide
(both teachers and students) productive next steps to support learning
conceptual understandings, analytical practices, and language development
simultaneously.



Demographics

Demographics of Fort Morgan School District Re-3

Fort Morgan schools have experienced a slow but steady growth in the number of ELs over the
past several years. The following tables provide a demographic breakdown of Fort Morgan's
current student population.

Grade EL Status
PL 238 Mot EL
KG 251
EL
] 308
1st ¥ear Monitoring
02 255
2nd Year Moniforing
03 282
3rd Year Monitering
04 309
05 64 4th Year Monitoring
06 296 Mot Applicable
a7 260
08 258
Racel/Ethnic
09 Am_erir.an
231 Mgl n=24
Native
10 271 Asian n=30
d 211 e et -t
Naiivg_
Islander
White - Not

Hispanic




Home Languages Spoken by Students

Based on information gathered from the home language survey given to all families when they initially
register for school in our district, there are 22 home languages spoken in the homes of Re-3 students.
The most common primary home languages are English and Spanish which account for approximately
95%. The languages of Somali, Kinyarwanda, and Akateko are also represented in the top five
languages spoken.

Birth Country
Null

US : United States of
America

GT : Guatemala
MX : Mexico

HN : Honduras
PR : Puerto Rico
SV : El Salvador
ET : Ethiopia

BJ : Benin

RW : Rwanda
KE : Kenya

PH : Philippines
CU : Cuba

HT - Haiti

NI : Nicaragua
CL : Chile

CO : Colombia
ER : Eritrea

S0 : Somalia
VE : Venezuela
BR : Brazil

CN : China

DO : Dominican
Republic

UG : Uganda

UM : United States
Minor Outlying lslands

Birth Countries

|n:1

n=1

Home Primary Language
Null

spa: Spanish

som : Somall

knj : Akateko

kin : Rwanda

fra: French

gaz : Oromo, West-Central
fil : Filipino

swa : Swahili

fir - Tigrigna

kjb : Q'anjob'al, Eastern
hat - Haitian, Creole French
cmn : Chinese, Mandarin
hil - Hiligaynon

quc : K'iché Central

tgl : Tagalog

aka : Akan

amh : Amharic

chk : Chuukese

ger - French Creole

mix : Mixtec

por : Porfuguese

quu : K'iché Eastem

swh - Kiswahili

2444

1122

—

-

Home Languages



Colorado Guiding Principles

Colorado educators, districts, and school administrators and school board members face the
challenge to provide an equitable and rigorous education to all students. For more than
120,000 students in Colorado who are English learners (EL's), representing over 200
different languages, the challenge is intensified with Colorado’s high academic standards and

accountability measures.

Colorado schools must be engaged actively in assessing and analyzing student performance,
educational program effectiveness, program delivery structures and instructional processes.
Implementing research- based structures that support student achievement for ELs is

essential, especially in light of those students’ challenges.

School boards, administrators and teachers are entrusted with implementing Language
Instruction Educational Programs (LIEPs) that produce results and are based on sound
principles of comprehensive school reform. The following goals outlined in the Colorado
Department of Education's strategic plan illustrate Colorado’s commitment to all students
that they will:

1. Prepare students to thrive in their education and in a globally competitive workforce.

2. Ensure effective educators for every student and effective leaders for every school and
district.

3. Build the capacity of schools and districts to meet the needs of Colorado students and their
families.

4. Build the best education system in the nation.



WIDA Guiding Principles of Language Development (2019)

The vpdated Guiding Principles of Language Development exemplify the overarching and ever-present
WIDA Can Do Philosophy and emphasize the importance of language in learning. They highlight the
four Big |deas of the 2020 Edition.

1. Multilingual learners’ languages and cultures are valuable resources to be leveraged for schooling
and classroom life; leveraging these assets and challenging biases help develop multilingual
learners’ independence and encourage their agency in learning.

2. Multilingual learners’ development of multiple languages enhances their knowledge and cultural
bases, their intellectual capacities, and their flexibility in language use.

I Multilingual learners’ language development and learning occur over time through meaningful
engagement in activities that are valued in their homes, schools, and communities.

4. Multilingual learners’ language, social-emotional, and cognitive development are inter-related
processes that contribute to their success in school and beyond.

5. Multilingual learners use and develop language when cpportunities for learning take into account
their individual experiences, characteristics, abilities, and levels of language proficiency.

é.  Multilingual learners use and develop language through activities which intentionally integrate
multiple modalities, including oral, written, visual, and kinesthetic modes of communication.

7. Multilingual learners use and develop language to interpret and access information, ideas, and
concepts from a variety of sources, including real-life objects, models, representations, and
multimodal texts.

8. Multilingual learners draw on their metacognitive, metalinguistic, and metacultural awareness to
develop effectiveness in language use.

2 Multilingual learners use their full linguistic repertoire, including translanguaging practices, to
enrich their language development and learning.

100 Multilinguwal learners use and develop language to interpret and present different perspectives,
build awareness of relationships, and affirm their identities.




Stages of Language Development

Understanding the distinction between first language development and second language acquisition is
necessary to set the foundation for learner-centered instructional strategies for MLs. Five principles
apply to both first and second language acquisition:

- Language is learned by using language

« The focus in language learning is meaning and function (not form)

- Successful language learning is non-stressful, meaningful, concretely based and comprehensible
- Language is self-directed, not segmented or sequenced

- Conditions necessary for language acquisition essentially are the same for all children

Krashen (1982) defined the following stages for second language learners but acknowledged that
language acquisition is an ongoing process; stages may overlap, and growth may occur at different
rates. The first three stages typically progress quickly, while students may spend years in the
intermediate and advanced stages.

- Silent/Receptive—The student does not respond verbally in L2, although there is receptive
processing. The student should be included actively in all class activities but not forced to speak.
Teachers should give students in this stage sufficient time and clues to encourage participation.
Students are likely to respond best through nonverbal interaction with peers, being included in general
activities and games, and interacting with manipulatives, pictures, audiovisual and hands-on materials.
As students’ progress through this stage, they will provide one-word verbal responses by repeating and
imitating words and phrases.

« Early Production—Students begin to respond verbally using one or two words and develop the ability
to extract meaning from things spoken to them. They continue to develop listening skills and build a
large recognition vocabulary. As they progress through this stage, two or three words may be grouped
together in short phrases to express an idea.

- Speech Emergence—MLs begin to respond in simple sentences if they are comfortable with the
school situation and engaged in activities during which they receive large amounts of comprehensible
input. All attempts to communicate (i.e., gestures, following directions) should be received warmly and
encouraged. It is especially important that neither the instructor nor the students make fun of or
discourage students’ attempts at speech.

« Intermediate Fluency—Students gradually transition to more elaborate speech so that stock phrases
with continued good comprehensible input generate sentences. The best strategies are to give them
more comprehensible input, help them develop and extend recognition vocabulary and provide chances
to produce language in comfortable situations.

« Advanced Fluency—Students engage in non-cued conversation and produce connected narrative.
This is an appropriate time for grammar instruction focused on idiomatic expressions and reading
comprehension skills. Activities should be designed to develop higher levels of thinking and vocabulary
and cognitive skills, especially in reading and writing.



Identification Process

1. Look at all new Home Language Surveys (HLS).
a. If HLS s all English, do hot test at that time

b. If HLS indicates a language other than English in any category, talk to parents to determine
if testing is necessary. If necessary, proceed with testing within the first 30 days for
students who enroll at the beginning of the year and within 14 days for students who enroll
anytime after.

c. After working with the student and getting to know the family a teacher may have
concerns that another language is being used enough to qualify the student for ELD
services. If thisis the case please give the student the screener and proceed with steps
below.

2. Place by using Wida Screener for kinder and first semester 1st graders or online WIDA screener for
second semester 1st graders through 12th grade.

3. Use Colorado guidelines to determine if a student qualifies for services.

a. Kinder and first semester st graders WSFK placement scores.
b. Second semester 1st graders through 12th graders use the WIDA Screener, which
tests all 4 domains (speaking, listening, reading, and writing).

i.  Complete the scoring of the writing and speaking portions of the screener
ii.  Use score based on screener results

Kindergarten First Semester Kindergarten Second Semester First Grade First Semester

Administer Listening and Speaking = Administer Listening Speaking Reading Writing =~ Administer Listening Speaking Reading Writing
Oral Language Scores Overall Scores Overall Scores

MNEP: 1.0, 1.5, 2.0 MEP: 1.0, 1.5, 2.0 MEP: 1.0, 1.5, 2.0

LEP: 2.5, 3.0, 3.5 LEP: 2.5, 3.0, 3.5 LEP: 2.5, 3.0, 3.5

PHLOTE: = 4.0 PHLOTE: = 4.0 PHLOTE: = 4.0

ACCESS cut points to guide districts in making NEP, LEP and FEP
determinations for state reporting

First Grade Second Semester Grades 2-12

NEP: 1.0 — 2.4 {Overall) MEP: 1.0 — 2.4 {Overall)

LEP: 2.5 — 3.9 (Overall) LEP: 2.5 - 3.9 (Overall)

FEP M1: 4.0 Overall AND 4.0 Literacy FEP M1: 4.0 Overall AND 4.0

Literacy



4. Enter appropriate data into Infinite Campus

After the screener has been completed, the ELD teacher needs to mark information under the EL tab in
Infinite Campus. This is true even if a student doesn't qualify for ELD services.

5. If a student qualifies for ELD services, a Parent Notification Letter must be sent home to be
signed and returned to school.

a. Send Diana Morgan an email with the student’s name and she will upload a copy of the
letter into Infinite Campus and mail it to the family.

b. If parents send the letter back signed it needs to be uploaded under the parent letter
tab in Infinite Campus so please send it to DSC..

c. If a parent/guardian refuses services notify the ELD Director and follow up with a phone
call home to determine the reason. Document the call and reason and scan under the
parent letter tab. Please remind parents this is only a refusal of services, students will
still be required to take the Access test each year.



English Learner Identification

Colorado Standardized Identification Procedures

Culturally and Linguistically Diverse Students

Colorade districts, sehools, and eharter schaals must support the academic,
linguistie, and social-ermotional challenges and epportunities af culturally and
linguistically diverse studerts 1o ensure equitable access to grade level stand ands
and a well-rounded education for all students identified a4 an English Learmer [EL].

The state definition of "English learmer” is derived fram the 2014 Colorado Revised
Statutes under the English Language Proficiency et 22-24-103 [4) and is defined
&4 g student wha is linguistically diverse and whi i identified [using the state-
approved English language proficiency assessment] as having a level af English
language proficiency that requires English language developrent instruction to
achieve standards in grade-level content in English. Following the Colorado
Standardized [dentification Procedures to identiby ELS erdure that the district's
Language Instruction Educational Pragram (LIEP) is designed to best meet the
ne=ds of its students. Colorado districts, schools, and charter schools must
develop comprehensive English Language Development [ELD) and academic
programs for ELS that accurately reflect the size and characteritics of the
population to be served.

Districts, schools, and charer schools must ensure that all students wha enroll
complete a Hame Language Survey (HLS), a toal to identify languages used and
spoken by the student and their family. The use of a language ather than English
does not signify that the student requires academic and linguistic supports. If
respansefs) on the HLS indicates the use of a language ather than English by the
student of another person in the hame, further investigation must be conducted
1 deterrning the student’s English language proficiensy.

English Language Proficiency Screener Assessment

The Screener far Kindergarten and WIDA Sereener are used to asieis the level of
English Language Proficiendy (ELP) of students wha have a language influence
ather than Er'l,gliil‘l. Based an asseiirment rédults and & H-I!ld'r of E\Iilﬂh‘ltE]EﬂEL
each student will be eaded in the Coloradn Departrnent of Education |CDE) Data
Pipeline as Mon English Proficient (NEP] ar Limited English Proficient [LEP) ar
Prirnary Mome Language Other Than English [PHLOTE). LIEP program placemsent
and instructional decisions must be based on the student’s ELP designation and
the student's BOE.

Poge | 1

Lo

COLORADO
Dirpartment of Educaticn

Home Language Survey

The Home Language Survey [HLS]
must be completed for each shudent

at the time of enrollment; it should
e prowided in the language most
frequently spokeen in the local
commurity. It ks advisable to be the
first form filled ouwt in the
registration process for all students.

U.5. Departrment of Education Office
for Ciil Rights |{OCR] and the LS.
Department af Justice (O] in thesr
complance work under Titke 1 of
the 1964 Ciwy R.\_,"Ihl'.'i.ﬁ'.‘!‘lrldl:l‘l!
Egqua! Edurationo Opporfunities Act
af 1974 requires asking these thee
questions, ard then testing a
student whose parent or guardian
responded ta one or more of these
three questians with a language
ather than Englesh, is conssdered

mindmally compliant under the [aw.

OCR- and DOU-approved home
language survey questions:

1} ‘What ks the primary language
used in the home, regardiess of the
language spaken by the student?
2} ‘What is the language most often
spoioen by the student?

3) What i the language that the
student first acquired?

OELA Tooiky, Chapfer 1)

July 2022




Colorado Standandized identification for English Lesrmers g @

When parent/guardian answers "no” ta all HLS questions but there is evidence of a primary or harme language
ather than English, disthicts, sehools, and chartar sehools must determing if the student should be tested using the
Screener for Kindergarten WIDA Screener. Additionally, families of students may not decline ELP assessments and
cannot decdline the NEPFLEP designation if the district has made EL identification decisions based on state
guidance outlined in this document. Students coded in CDE's Data Pipeline as Mon-EL or identified &5 PHLOTE, are
net required to be pravided ELD instruction. The sehool district mudt sstablish an effactive and systermdatic
procedure 1o identify potential English learners that follow the Colorado Standardized Idemification Procedures.
The identification, asdedsment, and placernant into a LIEP procedurs includes:

Include Home Langubge Survey
A MLS riust be pravided ta and completed by all névw familiss a3 part of the registration proced ta
identify students who have & language influsncs ather than ar in addition ta English. HLS da net
deterrnine eligibility but is part of the required process for standardized EL identification. Home
Language Surveys shauld remain on file 2t the district and should be sasily accessible to schaal and
staff and available for state audits.

Beview Responses Indicated on the HLS
If a district/school/charter schaol confinms a student has a language influence other than English, the
distrietfschaal fcharter school must sdseds student’s ELP level using the Sereener for Kindergarten\WiDa
Sereener asiesament according to student’s grade level,

Adrninister Sereenes for Kindenggarben SWIDG Soreener

The administration of the Scresner for Kindergarten/WIDA Sereener must accur within the first 30 days
of school. If student enrolls after the first 30 days of school, the district must determine English language
proficiency level within 2 weeks,

Beview Results

Districts, schools, and charter schaals must review Sereener far Kindergarten WIDA Streener and & Body
of Evidence [BOE) to determine the English language proficiency level af the student as
MEF,LEP/PHLOTE.

Screener for Kindergarten — Screening assessment administered to kindergarten and first semester first grade students.
WIDA Screenser — Screening assessment administered to secand semester first grade - grade 12 students.

Body of Evidence |BOE] - Callect sources to demanstrate student’s language proficiency status which inchsdes assessment
scores, family interdews, student academic recards, previous student data in Data Pipeline, and/ar local or destrict assessments.

Pare uwardian Natification

The Elementary and Sacondary Education Act (ESEA), resuthorized as the Every Student Succesds Act [ESSA]
requires districts, schoals, and charter schools to natify farmilies of identified EL student in writing, in &
language and Tarrmat families can understand. This notification must be s&nt no lster than 30 deys after the
beginning af the schoal year [(DE defines the date of October 1 far beginning of schaol yaar), and must
include:

[ Thereasans for the identification of their child & an EL and in need of placement in a language instruction
education program;



Colorada Standardized Identification for English Learners B @

[ The child"s level of English proficiency, how such level wad assecied, and the status of the child"s scademic
achiewernent;

[ The methads of instruction used in the pregrarn in which their child is, or will be, participating and the
me&thads of indtruction used in other available prograrms, including how such programs differ in content,
instructional goals, and the use of English and & native language in instruction;

[ How the pragram in which their child is, or will be, participating will meet the education strengths and
neadd af thair child;

[ How such program will specifically help their child learn English and meet age-appropriate scadermic
achiewernent standards Tar grade promotion and graduation;

[] The specific &xit requirarnants far the program, including the sspected rate of transition from weh
program into clasirooms that ane not tailored for ELS, and the expected rate of gradustion from high
wthiaol if funds are wied far children in high schools;

[ Inthe case of & child with a disability, how such program mests the objectives of the individualized
education program of the child; and

[ Information pertaining ta parental rights that includes written guidancos

o Detailing the right that parents have to have their child irmmedistely reroved from such a
Programm upan their request;

o Detailing the options that parents have to dedine to enroll their child in such a program or 1o
thoase anather program of methad of instruction, if available; and

[] Assisting parents in selecting among various programs and methods of instruction, if maore than ane
program or method is effered by the eligible entity

Lanpuage Instruction Educational Programs

All identified EL students |NEP/LEP) must be enralled in and receive adequate and appropriate English
language development through the identified LIEP. PHLOTE students are Fully proficent in English and are
nit required to be provided ELD instruetion through an LIEP. NEP and LEP students are required by federal
law b take the snnusl state ELP astedsment, ACOESS/Alternate ACCESS. This includes students whase
parents have choden to decline the instruction offered in an LIEP. Districts, school, and charter schooks
must continue 1o monitor the English language developrent and academic growth of students whoe
parents have cheden to dedling the instruction offered in an LIEP. H these students do not demonstrate
apprapriate ELP progresd or achievernant at appropriste academic grade levels, the district, schoal, and
charter schools must inform families of wudent’s English language proficiency level and scadernic
achigvernent and affer the Tamily an oppoartunity to re-enrall student in an LIEP program or decline ELD
instruction through an LIEP (see above].

Poge | 3 July 2022



Calorada Standsndized Identification for Englith Learmerd

Enrallment packet given to all students indudes Home Language Survey [HLS)

within the first 30 days of school. IF student enrolls after the first 30 days of schoal,
the district must deterrning English language proficiency within ¥ weeks

Review HLS responses o determins: &

Mo language influende, Adrminister Scresmer [Sone sner

|
nat an English Leamer KindergartenSsWiDa

Emglish proficient (FMLOTE), Mot Erghsh graficiinl [MEPALEP], réguie
does nas Fequire LIEP Ladgeain |nilfedhon Bu ColeSnal 97 i | LI EF)

decline of LIEP, Wiritber Parent Matification

ature required . Latter reguired

Monitar ELP

: o Enroll NEF/LEP student inta LIEF,
re-offer LIEP if ELP

adrminister annual English Language

ciency [ELP) assessrnent

Poge | 4 July 2022



Calorada Standardized Identification for English Learners B @

Frequently Asked Questions

entification Timeline: The BEI‘IHI‘\I!BI“[ and 5I‘.'|!I!|r'|llll"" Education fct [ESEA), as armendad EI]I E'l'l!l"[ Student Succeeds
(ESSA), reguires State Educational Agencies |SEAS) that receive Titke B grants, after “timely and meaningful consultation
with loscal I‘.'dul'.ﬂlj-ﬂl"lﬂlﬂ,&r‘rﬁti,.' to create and iﬁﬂﬂtl‘l‘!l“l‘t “standardized, statewide entrance and exit prn:r.-duru' for
ELs, “including an assurance that all students whe may be [ELs] are sssested for such status within 30 days of enrallment
in & sehool in the State ” [ESEA section 3113[5)(2)]. Ad such, screener assesments ane administered to all new to district
Students with a |II"ELII# iriflusnce athers than En,gji!h weithin the fret 30 III'!.I".I. of schoal ar 2 weeks after the fret 30 Il!'ﬁli

to deterrnine English language proficiancy.

Online Registration and Collection of HLS: Districts, schools, and charter schools using anling registration during
student enrallment must continue b maintain the dame standardd ad il‘l-ptr'il:l'l teg'ulra:inn when Eﬂ|uﬂ'ﬁl“! HILS
sulbenit bed Hf.'tl.r'dll"lil'_ﬂﬂ'r. There should be an internal i'ﬁl'!.ttrl'liﬂ FII'DEH.'I.'I'I p‘lt! 1o collect and avaluate HLS regpanies
including how 1o evaluate and verily responses are scourate.

Certification to Administer ELP Screener Assessrments: Test Adrministratarns (TAs) are reguired to complete WIDA
Seresner modules and guizzes to became fully certified to administer and/or score ELP astesirments. Districts, schoals,
and charter schoals can determing if TAS nesds to re-certify annually, but unlike ACCESS Alternate ACCESS there i no
state requirement bo re-cerify for WIDWA Screener each year. WIDA and CDE recommends annual refreshers and review
of searing procedures sach school year.

Assessing Students with Screener for Kindergarten"WiDA Screener: ELPA requires all districts and schools 1o identify
English learners. In addition, Colorado Senate Bill 1009, CRS 22-24-106 requires the wse of ane commaon assesiment o
identify patential ELs. Following State guidance 1o ensure equitable practices for all students, newly enralled and
returning students in the district must follow the sarme identification process. This process includes foreign exchangs,
rigrant, refuges, home school, onling, charter, and adopted students, If the district, school, and charter schoal confirm
there is a language influence ather than English that is impacting & student’s level of English language proficency, the
student must be assessed using Screener for Kindengarten,\WIDh Soresner.

Pre-K students whe are identified as EL using & district developed assesament, must receive ELD instruction in an LIEP
while in Pre-i programs. Upon enralling into kindergarten, districts, schoals, and chartes schools must follow
standardized identification procedured and administer Sereener for Kindergarten ta deterrmine a student’s English

language proficiensy.

Parent Right to Dedine LIEP Program: ESSA reguires school districts must provide written notification to parents of their
child's recommended LIEP program in a language they understand within 30 days af the beginning of the school year
and two weeks alter the beginning of the school year, “If & parent decides to opt his or her child out of EL programs or
particular EL services, that child retaing his or her status & an EL. The LEA rermaing obligated to take affirmative steps
and apprapriate action required by civil rights laws to provide the EL student meaningful access to its educational
pragram. Thus the LEA must continue 1o monitor perodically the opted-out student's academac progress.” |DELY
Toolkit, Chapter 7, Pg. 2). Students coded as NEP or LEP are reguired to take the annual ELP assessment, ACCESSS
Alernate ACCESS pwan when families hawe dédined ELD irdtruction in an LIEP.

Poge | 5 July 2022



Placement

Program Placement for ELs
Students identified as ELs with the W-APT/WIDA Screener (WIDA-ACCESS Placement Test) that

measures listening, speaking, reading and writing and a thorough review of a BOE must be placed in a

sound Language Instruction Educational Program (LIEP). Different programs can be successful

depending on the quality of instruction; ELD, structured immersion with ELD methodologies, and

bilingual/dual language education are examples of LIEPs that have been recognized by experts in the

field. Students who are identified as Non-English Proficient (NEP) should receive a minimum of 90

minutes direct instruction with a certified ELD teacher. Limited English Proficient (LEP) students

should receive a minimum of 45 minutes direct instruction with a certified ELD teacher.

According to the ESSA guidelines, these programs must:

Ensure that ELs, including immigrant and refugee children and youth, attain English proficiency,
develop high levels of academic content knowledge and meet state achievement standards.
Focus on the development of skills in the core academic subjects.

Develop a high quality, standards based, language instruction program.

Focus on PD that builds capacity to provide high quality instructional programs designed to
prepare ELs to enter all English instruction settings.

Promote parent and community participation in LIEPs for the parents and communities of
ELs.

Effectively chart improvement in English proficiency and core academic content knowledge of
ELs.

Create effective structures for charting adequate yearly progress for ELs.

Implement, within the entire jurisdiction of an LEA, programs for restructuring, reforming and
upgrading all relevant programs, activities and operations relating to LIEPs and academic
instruction.

KEY POINTS

= EL services and programs must be educationally sound
in theory and effective in practice.

* EL programs must be designed to enable ELs to attain
both English proficiency and parity of participation
in the standard instructional program withina

reasonable length of time.

= LEAs must offer EL services and programs, until ELs are
proficient in English and can participate meaningfully in
educational programs without EL support.

» Additionally, LEAs must provide appropriate special
education services to ELs with disabilities who are found
to be eligible for special education and related services.




Redesignating, Monitoring, and Exiting

Redesignation is a process that the district uses to determine when English Learners are Fluent English
Proficient (FEP) and can transition successfully into classrooms, with minimal ELD support. Itisa
term that is used when a student'’s English language proficiency level changes from Limited English
Proficient (LEP) to Fluent English Proficient (FEP) Monitor Year 1. This process is initiated through one

of the following three pathways:

Pathway 1. ACCESS for ELLs Assessment Data
Pathway 1a.

Districts/schools must consider EL/ML students whose score meets the ACCESS for ELLs
Assessment criteria for English language proficiency (4.0 Overall and 4.0 Literacy) eligible for
redesignation. If the district/school determines that the student meets the standardized state ELP
assessment criteria, two additional pieces of evidence must be collected to demonstrate the
student’s ability to transition to classrooms with minimal and appropriate ELD support. Evidence must
include two pieces of local data that demonstrate: 1) success in reading through English Language Arts
(ELA), science, social studies, and/or math as comparable to English proficient peers AND 2) success
in writing through English Language Arts (ELA), science, social studies, and/or math as comparable to
English proficient peers.

Evidence must include two pieces of local data that demonstrate:

1) success in reading through English Language Arts (ELA), science, social studies, and/or
math as comparable to English proficient peers AND

2) success in writing through English Language Arts (ELA), science, social studies, and/or
math as comparable to English proficient peers.

Pathway 1b.

Districts/schools should consider this pathway when a student’s ACCESS for ELLs assessment is
incomplete due to a documented misadministration of a particular section, or a student with a
documented absence.

Additionally, EL/ML students with disabilities whose disabilities preclude assessment in one or more
domains (i.e., significant language disability, deaf or hard of hearing, intellectual disability, and/or
visually impaired) must be considered and possibly eligible for redesignation through pathway 1b. State
and federal law require schools and districts to provide EL/ML students with disabilities both English
language development instruction through a Language Instruction Educational Program (LIEP) and
special services to support their individual learning needs. Therefore, districts and schools need to
ensure that students with disabilities have been provided with adequate and quality ELD instruction
before considering redesignation through pathway 1b.



Pathway 1. ACCESS for ELLs Assessment Data
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Pathway 2. Alternate Access Data

Pathway 2a.

Districts/schools should consider EL/ML students with disabilities whose score meets the Alternate
ACCESS Assessment criteria for English language proficiency (P1 Overall and P1 Literacy) eligible for
redesignation. If the district determines that the student meets the standardized state Alternate ELP
assessment criteria, two additional pieces of evidence must be collected to confirm or refute the
student’s ELP level:

1) At least one piece of local data that demonstrates adequate performance and/or proficiency in
English. - This should be reviewed in collaboration with ELD and special education specialists. - The data
should be representative of multiple years of ELD and special education instruction and services which
have been provided consistently in an integrated manner.

2) At least one piece of local data that demonstrates broad generalization of skills in English in the
content areas of ELA, Science, Socials Studies, and/or Math.

- The student demonstrates sufficient English language skills to adequately understand and/or express
themselves in one or all four domains (listening, speaking, reading, and writing). Skills demonstrated
are reflective of the integration between language objectives and individualized goals for the English
learner/multilingual learner with a disability.

Pathway 2b.

Districts/schools should consider this pathway only when a student’s Alternate ACCESS assessment is
incomplete due to a documented absence, or a misadministration of a particular section has occurred.
Additionally, EL/ML students with disabilities whose disabilities preclude assessment in one or more
domains (i.e., significant language disability, deaf or hard of hearing, intellectual disability, and/or
visually impaired) should be considered and possibly eligible for redesignation through Pathway 2b.

Pathway 2a and 2b.

State and federal law require schools and districts to provide EL/ML students with disabilities both ELD
instruction through a LIEP and special services to support their individual learning needs. Therefore,
districts and schools need to ensure that students with disabilities have been provided with adequate
and quality ELD instruction before considering redesignation through pathway 2b. CDE recommends
that districts/schools/public charter schools establish a trajectory to ELP based on all EL/ML students
and consider, at a minimum: English language proficiency level at the time of enroliment, grade span,
and LIEP model(s). EL/ML students with a disability and on an IEP should be provided, at a minimum,
the same time to attain English language proficiency, as all other EL/ML students before considering

the student for redesignation.



Pathway 2. Alternate Access Data
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Standardized Body of Evidence

In addition to the ACCESS for ELLs scores, districts, schools, and/or public charters are
required to collect a body of evidence to demonstrate student’s ability to transition to
grade-level classrooms and content, with minimal and appropriate ELD support. In order to
comply and document student demonstration of English proficiency level and student's ability
to transition to classrooms with minimal and appropriate ELD support, districts, schools, and
public charter schools must establish and document standardized measures and metrics
across K-12 grade levels that define grade level success in reading and grade level success in
writing. Additionally, districts/schools/public charter schools must communicate and monitor
redesignation procedures and processes to all staff to ensure consistent and equitable
implementation across all schools/grade levels.

a) Districts/schools/public charter schools must establish expectations of student grade level
performance and set criteria to determine eligibility for redesignation — failure to do so, does
not necessitate an automatic redesignation for students.

b) District, school, and public charter schools process must state clearly articulated
expectations to meet established criteria. When a student’s ACCESS for ELLs assessment is
incomplete due to documented absence or a documented misadministration of a particular
section of the ACCESS for ELLs assessment has occurred, OR the student'’s disabilities
preclude assessment in one or more domain(s), one additional piece of evidence that
confirms English proficiency that is aligned with the CELP standard(s) in missing domain(s)
must be collected to confirm proficiency in that language domain.

Examples of Standardized Pieces of Evidence.

Examples of Artifacts for Standardized Body of Evidence

English Language Proficiency Grade Level Academic Content Proficiency
¢ District/School/Public Charter School Review Committee e District/School/Public Charter School Review Committee Evaluation
Evaluation e Evaluation of Common Grade Level Assessments (formal or informal)
e >4.0 proficiency in each language domain of ACCESS for ELLs * Demonstration of Meeting Grade Level Expectations (GLEs) and Prepared Graduate
* Language Samples (reading, writing, listening, and speaking) Competencies (PGCs)

Observation Protocols

District/School/Public Charter School Content-specific Proficiency Assessments
Interim Benchmark Assessments

Student Journals

* Observation Protocols (ex. SOLOM, Mondo Oral Language
Assessment, etc.)

* District/School/Public Charter School Language Proficiency
Assessments (ex. IPT, Woodcock Mufioz, LAS, WIDA MODEL,

etc.) Achievement/Proficiency Checklists
e Interim Benchmark Assessments District/School/Public Charter School Assessments
¢ Student Journals Student Performance Portfolios
* English Language Development Checklists READ Act Assessments
s Student Performance Portfolios CMAS: English Language Arts (ELA), Social Studies, Science, Mathematics (ELA
* WIDA Speaking and Writing Rubrics includes two reporting categories, Reading, and Writing, which may be considered

two individual pieces of evidence)




Standardized Body of Evidence: students receiving instruction on the CAS Extended Evidence
Outcomes (EEOs)

When EL/ML students receive their instruction through the Extended Evidence Outcomes
(EEOs) and are administered the Alternate ACCESS assessment, the student's body of
evidence must include a piece of evidence that demonstrates relevant English proficiency
and/or performance as demonstrated through the CAS Extended Evidence Outcomes (EEOs)
and/or CELP standard(s) in missing domain(s). In addition, the Body of Evidence (BOE) must
also include a piece of evidence that demonstrates student'’s generalization of skills in English

in the content areas of ELA, Science, Social Studies, and/or Math.

Examples of Artifacts for Students who Receive Instruction on CAS EEOs and on an IEP

Demonstration of Adequate English Demonstration of Generalization of
Performance/Proficiency Skills in Content Area(s)

e District/school/public charter school review evaluation team in * District/school/public charter school review evaluation team in
collaboration with student’s IEP team (MTSS/Progress collaboration with student’s IEP team (RTI/Progress monitoring
monitoring teams) teams)

Language Samples (reading, writing, listening, and speaking) * Evaluation of Common Grade Level Assessments (formal or
Observation Protocols (ex. District/School, SOLOM, Mondo Oral informal)
Language Assessment, etc.) * Demonstration of meeting grade-level Extended Evidence Outcomes

e District/school/public charter school Language Proficiency (EEOs)

Assessments (ex. IPT, Woodcock Mufioz, LAS, WIDA MODEL, e District/school/public charter school Observation Protocols that
etc.) incorporate a variety of school environments and people
Interim Benchmark Assessments Interim Benchmark Assessments

Student Journals Student Journals

English Language Development Checklists
Student Performance Portfolios

WIDA Speaking and Writing Rubrics

WIDA Alternate Model Performance Indicators
|IEP Progress Monitoring Data

Functional Communication Skills/Checklist

Achievement/Proficiency Checklists

District/school/public charter School Assessments

Student Performance Portfolios

READ Act Assessment: Colorado Emergent Literacy Scales (CELS)
WIDA Alternate Model Performance Indicators

IEP Progress Monitoring Data

Functional Communication Skills/Checklist

CMAS-COALT: English Language Arts (ELA), Social Studies, Science,
Mathematics (ELA includes two reporting categories, Reading, and
Writing, which may be considered two individual pieces of evidence)




Monitoring of FEP, M1, and M2 Students

Resignation occurs when districts, schools, and public charter schools determine EL/ML students are
Fluent English Proficient (FEP) and formally redesignate them successfully to grade-level content
classrooms with minimal and appropriate ELD instruction. In data reporting, students who are
redesignated are classified as Fluent English Proficient Monitor Year 1 (FEP M1) and Fluent English
Proficient Monitor Year 2 (FEP M2) and will not take the annual state assessment for English language
proficiency, ACCESS for ELLs and Alternate ACCESS. However, districts, schools, and public charters
have an obligation under Title VI of the Civil Rights Act, EEOA, ESSA, and ELPA to monitor FEP M1and
FEP M2 students’ linguistic and academic progress during these two years. Monitoring must ensure the
FEP students are able to actively participate and access the grade-level content similar to FELLs and
students never identified for LIEP instruction. Monitoring must occur even for FEP students whose
parents formally opted them out of the LIEP.

The district, school, and/or public charter school must develop and document a monitoring process that includes:

¥ The criteria for assessments, classroom observations, or analysis of student work to demonstrate the EL/ML students are
continuing to progress academically, on grade-level standards without the targeted ELD instruction provided in the LIEP;

¥ Structured meetings between the CLDE teacher/coach/coordinator and the student’s content teachers and/or the
school/district data driven instruction team to discuss the student’s academic progress and progress in continuing to
develop English language proficiency;

o End of school year determination of student’s progression to FEP M2, FEP Exit Year 1, or re-entry into LIEP; and

¥ Ongoing conversations with the student and student’s family about their academic performance and English language
development.

The student'’s body of evidence collected during the monitoring process should be well-documented and
kept in the student’s records. If ongoing monitoring demonstrates that the student is struggling in
academic performance and/or English language proficiency skills, appropriate academic and ELD support
and instruction must be provided. Establishing rigorous monitoring systems that include periodic
benchmarks allows districts, schools, and/or public charters to effectively monitor student'’s progress over
time.

If, after appropriate ELD support and instruction is provided, the FEP student is not progressing
academically or linguistically as expected, districts, schools, and public charter schools should re-evaluate
the student's English language proficiency level, following the standardized EL/ML Identification Process,
and determine if the student would benefit from additional English language development instruction and
provide a targeted, appropriate LIEP. If the student is re-entered into the LIEP program, the school/district
must document the reasons why and provide written notification to the guardian(s) of their student'’s
reenrollment into the LIEP program.If the EL/ML student continues to make academic progress in year 1of
FEP monitoring, as determined by the school/district, the following school year the student is placed in year
2 of FEP monitoring. Upon completion of two full school years of FEP monitoring, the FEP student will be
moved to FEP exit status in the Colorado Data Pipeline.




Exiting

Upon completion of two full school years of monitoring, the EL student will be moved to exit statusin
the Colorado Data Pipeline for an additional two years.

Dually Identified Students

When districts, schools, and public charter schools make a determination that a student is an EL/ML
and is placed on an |EP, they must monitor the IEP goals for continued academic progress, as well as
the student’s linguistic and academic progress. IEP goals should delineate the mode of communication
used by the student in acquiring functional and academic skills. Should monitoring of IEP goals identify
persistent or developing language needs, schools/districts should consider re-evaluating the student'’s
English language proficiency level to determine whether additional language instruction educational
program services are necessary and provide documentation in the |EP regarding who will be providing
the instruction and how the English language development instruction will be provided.

Assessment
Colorado Senate Bill 109, C.R.S. 22-24-106

Requires the Colorado Department of Education to develop and adoptone common assessment to
identify multilingual learners and annually measure English language development.

The current ELP assessments are:
» WIDA Screener* the state mandated assessment to identify multilingual learners

« ACCESS and Alternate ACCESS are annual assessments used to measure English language
development and attainment
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Background

ACCESS for ELLs transitioned from paper-and-pencil to an online assessment referred to as ACCESS for ELLs® 2.0 for
spring 2016 testing. Standard setting was completed in summer 2016. This process adjusted ACCESS 2.0 proficiency
levels to align with the increased rigor of the academic language requirements in College and Career Ready standards.
Scores released in 2017 reflected the results of the standard setting. To establish the Colorado criteria for identifying a
student as eligible to be redesignated as fluent-English proficient and no longer in need of English language program
support, the Colorade Department of Education convened the state’s Culturally and Linguistically Diverse Education
(CLDE) stakeholder group (representing Colorado’s regional diversity including school district personnel, institutes of
higher education, and advocacy groups) to review results on the ACCESS for ELLs™ 2.0 assessment.

Reflecting on the previous English language proficiency criteria, the CLDE stakeholders felt that the skills and concepts
demonstrated by students under the previous redesignation criteria were an appropriate “trigger” to start the
redesignation process. The students identified for redesignation were generally successful after transitioning out of EL
programming. In reviewing historical data, redesignated ELs tend to show parity in achievement to their majority non-EL
peers within a year or two of leaving programming. Based on these considerations, the CLDE stakeholders directed CDE
to match as closely as possible the previous counts of elementary and high school students eligible for redesignation. Too
few middle schoolers have historically been eligible for redesignation, so the recommendation was made to reset the
cuts in alignment with the ather grade level outcomes. This resulted in the updated redesignation criteria of 4.0 Overall
and 4.0 Literacy on the revised ACCESS 2.0 proficiency levels for all grades. Having determined the criteria for
redesignation as fluent-English proficient, CDE then convened stakeholders in September 2017 to help establish the
maximum timeline of & years for students to move from nan-English proficient newcomer to fluent-English proficient.

Adopted Growth to Standard Timelines

The adopted B-year timeline is broken down into interim stepping-stones of 1-2-3-years, meaning that a student initially
scoring an overall ACCESS proficiency level of 1 will have 1-year to mave to level 2 or higher, 2-years to move from leve| 2
to level 3 or higher, and then 3-years to move from level 3 to level 4. Upon initial entry to a Colorado school and with
their initial ACCESS performance, a student’'s projected English-acquisition timeline will be established and used to
determine whether they are on or off-track in future years to meet their proficiency targets. Students entering at higher
levels of language proficiency will be given a shortened timeline corresponding to their initial language proficiency level.

Table 1. ACCESS for ELLs™ 2.0 Proficiency Level Trajectory with Associated Timeline

Proficiency Level Trajectory Timeline Relation to Redesignation Eligibility Criteria
Level 1 increasing to Level 2+ 1 Year E-year timeline to achieve redesignation
Level 2 increasing to Level 3+ 2 Years eligibility criteria
Level 3 increasing to Level 4+ 3 Years
Level 4 staying at Level 4+ 1 Year If scoring at/above redesignation eligibility
Level 5 staying at Level 5+ 1 Year criteria, maintain performance level




ELPA-English Language Proficiency Act
Colorado House Bill 14-1298 — C.R.S. 22-24-101

The English Language Proficiency Act (ELPA) is a state funded program that provides financial
and technical assistance to districts implementing programs to serve the needs of
multilingual learners. The state definition of “English learner,” is derived from the 2014
Colorado Revised Statutes under the English Language Proficiency Act 22-24-103 (4) and is
defined as “a student who is linguistically diverse and who is identified [using the
state-approved English language proficiency assessment] as having a level of English language
proficiency that requires language support to achieve standards in grade-level content in
English.” ELPA establishes that districts must provide an evidence-based English language
proficiency, or English Language Development (ELD), program to assist ELs in acquiring
English and achieving and maintaining grade-level performance in academic content areas.

District Requirements under ELPA:
- Follow State guidance to identify English learners

- Report and certify through the Student October Pupil Enroliment collection the numbers
and proficiency levels of identified English learners in the district and the number of ELs who
have exited from the program

- Administer and provide evidence-based English language development programs for
identified English learner students while also providing access to grade-level content

- Provide professional development to all staff members supporting English learners to
enhance their abilities to provide English language development and access to grade-level
content

The ELPA Program is a categorical program that supports the requirement to provide an
evidence-based English language development program for all identified English learners. The
goal of the ELPA Program is to increase the English language proficiency and academic
performance of English learners. ldentified ELs, certified annually in Student October Count,
may receive funding for up to a total of five budget years, including prior years of funding.
Districts, schools, and public charter schools must distribute 100% of the ELPA Program
funds to those charter schools that identified and reported English learners in the Student
October Count.
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2024-2025 CLDE Calendar

1st quarterly CLD Meeting
1st Day of School 1st-12th
1st Day of School Kindergarten

WIDA Screener testing for new students

Continue WIDA Screener testing

ALL Screener Data Collected
EL tab, EL Assessments tab, EL Services tab, and EL Flag completed by Shelly

ALL names of qualifying students sent to Jade Kaper and Shelly for parent letter

DSC will complete Parent Letter tab

Please test new students who enter after the 6th no later than the beginning of their 2nd week in school and enter data immediately. Please send an

November

November

December

December

December

January

15

15

13

email to Jade Kaper and Shelly as soon as you are finished testing.

(CDE Data Pull from IC for Access Testing

Please help the DSC keep track of students who come after this date as we will need to enter them into Wida
AMS manually. Email Shelly with names and | will enter them right away so we don't have any delays.

1st Semester check for M1 and M2 students completed

1st-12th Grade Access Test Training for SACs and ELL teachers

Kindergarten and Alternate Access Test Training for SACs

Access testing schedules submitted to Shelly

Access Testing Window

Access Testing Window January 13th through February 14th



ALl new students who arrive on or before February 7th must be tested unless they have completed this year's testing at another school.

March 25 Begin process for final monitoring M1 and M2 students

April 1 | 2nd Semester check for M1 and M2 students completed

Forms for all students completed and sent to ELD Director by April 14th

April 30 Access results released

May 13-30 | Collect re-designation Body of Evidence documents from classroom/content teachers

May TBD  Redesignation Process Begins



Resources

Colorado Department of Education, Office of Culturally and Linguistically Diverse Education,

2018-2019 Redesignation Guidance at http://www.cde.state.co.us/cde english/redesignation

National Center on Educational Outcomes, Meeting the Needs of ELs with Disabilities in Your State:
making EL Exit Decisions at

https://nceo.info/Resources/publications/OnlinePubs/briefs/brief13/brief13/brief13.html

U.S Department of Education, Office of English Language Acquisition, English Learner Toolkit,
September 2015, Chapter 6 at

www2.ed.qov/about/offices/list/oela/english-learner-toolkit/index.html

Colorado Academic Standards at www.cde.state.co.us/standardsandinstruction

Colorado English Language Proficiency Standards at www.cde.state.co.us/coenglangprof

Colorado Instructional Standards and Adaptations for Students with a Disability at
www.cde.state.co.us/cdesped/instructionalstandards

Council of Chief State School Officers, CCSSO English Learners with Disabilities Guide at
www.ccsso.org/sites/default/files/201711/CCSS0%20ELSWD%20Guide Final%2011%2011%202017

pdf



http://www.cde.state.co.us/cde_english/redesignation
https://nceo.info/Resources/publications/OnlinePubs/briefs/brief13/brief13/brief13.html
https://www2.ed.gov/oela/english-learner-toolkit/
http://www.cde.state.co.us/standardsandinstruction
http://www.cde.state.co.us/coenglangprof
http://www.cde.state.co.us/cdesped/instructionalstandards
http://www.ccsso.org/sites/default/files/201711/CCSSO%20ELSWD%20Guide_Final%2011%2011%202017.pdf
http://www.ccsso.org/sites/default/files/201711/CCSSO%20ELSWD%20Guide_Final%2011%2011%202017.pdf

