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Vision Statement

Fort Morgan Re-3 School District will empower its Multilingual Learners to use their unique

cultural and linguistic assets in challenging and supportive learning environments. The district

will implement research based practices and strategies enabling students to achieve on the

same basis as their native English speaking peers. The ultimate goal of the program is to

provide ELD students with the skills necessary to become independent and successful in the

mainstream educational setting and global community.

Plan for Success

Roadmap



We will optimize learning opportunities for MLs by…

● Providing instruction with opportunities to engage in discipline-specific
practices to build conceptual understanding, analytical practices, and language
competence simultaneously.

● Aligning instruction to standards for MLs and ensuring the instruction is
rigorous, grade-level appropriate, and provides deliberate and appropriate
scaffolds.

We will see our ML students with an asset based mindset by…

● Leveraging MLs’ home language(s), cultural assets, and prior knowledge in
instruction.

● Providing instruction that moves MLs forward by taking into account their
English proficiency level(s) and prior schooling experiences.

We will develop autonomy by…

● Providing instruction that fosters MLs’ autonomy by equipping them with the
strategies necessary to comprehend and use language in a variety of academic
settings.

● By employing formative assessment practices to gather evidence and guide
(both teachers and students) productive next steps to support learning
conceptual understandings, analytical practices, and language development
simultaneously.



Demographics
Demographics of Fort Morgan School District Re-3

Fort Morgan schools have experienced a slow but steady growth in the number of ELs over the
past several years. The following tables provide a demographic breakdown of Fort Morgan’s
current student population.



Home Languages Spoken by Students

Based on information gathered from the home language survey given to all families when they initially
register for school in our district, there are 22 home languages spoken in the homes of Re-3 students.
The most common primary home languages are English and Spanish which account for approximately
95%. The languages of Somali, Kinyarwanda, and Akateko are also represented in the top five
languages spoken.



Colorado Guiding Principles

Colorado educators, districts, and school administrators and school board members face the

challenge to provide an equitable and rigorous education to all students. For more than

120,000 students in Colorado who are English learners (EL’s), representing over 200

different languages, the challenge is intensified with Colorado’s high academic standards and

accountability measures.

Colorado schools must be engaged actively in assessing and analyzing student performance,

educational program effectiveness, program delivery structures and instructional processes.

Implementing research- based structures that support student achievement for ELs is

essential, especially in light of those students’ challenges.

School boards, administrators and teachers are entrusted with implementing Language

Instruction Educational Programs (LIEPs) that produce results and are based on sound

principles of comprehensive school reform. The following goals outlined in the Colorado

Department of Education's strategic plan illustrate Colorado’s commitment to all students

that they will:

1. Prepare students to thrive in their education and in a globally competitive workforce.

2. Ensure effective educators for every student and effective leaders for every school and
district.

3. Build the capacity of schools and districts to meet the needs of Colorado students and their
families.

4. Build the best education system in the nation.





Stages of Language Development

Understanding the distinction between first language development and second language acquisition is
necessary to set the foundation for learner-centered instructional strategies for MLs. Five principles
apply to both first and second language acquisition:

• Language is learned by using language
• The focus in language learning is meaning and function (not form)
• Successful language learning is non-stressful, meaningful, concretely based and comprehensible
• Language is self-directed, not segmented or sequenced
• Conditions necessary for language acquisition essentially are the same for all children

Krashen (1982) defined the following stages for second language learners but acknowledged that
language acquisition is an ongoing process; stages may overlap, and growth may occur at different
rates. The first three stages typically progress quickly, while students may spend years in the
intermediate and advanced stages.

• Silent/Receptive—The student does not respond verbally in L2, although there is receptive
processing. The student should be included actively in all class activities but not forced to speak.
Teachers should give students in this stage sufficient time and clues to encourage participation.
Students are likely to respond best through nonverbal interaction with peers, being included in general
activities and games, and interacting with manipulatives, pictures, audiovisual and hands-on materials.
As students’ progress through this stage, they will provide one-word verbal responses by repeating and
imitating words and phrases.

• Early Production—Students begin to respond verbally using one or two words and develop the ability
to extract meaning from things spoken to them. They continue to develop listening skills and build a
large recognition vocabulary. As they progress through this stage, two or three words may be grouped
together in short phrases to express an idea.

• Speech Emergence—MLs begin to respond in simple sentences if they are comfortable with the
school situation and engaged in activities during which they receive large amounts of comprehensible
input. All attempts to communicate (i.e., gestures, following directions) should be received warmly and
encouraged. It is especially important that neither the instructor nor the students make fun of or
discourage students’ attempts at speech.

• Intermediate Fluency—Students gradually transition to more elaborate speech so that stock phrases
with continued good comprehensible input generate sentences. The best strategies are to give them
more comprehensible input, help them develop and extend recognition vocabulary and provide chances
to produce language in comfortable situations.

• Advanced Fluency—Students engage in non-cued conversation and produce connected narrative.
This is an appropriate time for grammar instruction focused on idiomatic expressions and reading
comprehension skills. Activities should be designed to develop higher levels of thinking and vocabulary
and cognitive skills, especially in reading and writing.



Identification Process

1. Look at all new Home Language Surveys (HLS).
a. If HLS is all English, do not test at that time

b. If HLS indicates a language other than English in any category, talk to parents to determine
if testing is necessary. If necessary, proceed with testing within the first 30 days for
students who enroll at the beginning of the year and within 14 days for students who enroll
anytime after.

c. After working with the student and getting to know the family a teacher may have
concerns that another language is being used enough to qualify the student for ELD
services. If this is the case please give the student the screener and proceed with steps
below.

2. Place by using Wida Screener for kinder and first semester 1st graders or online WIDA screener for
second semester 1st graders through 12th grade.

3. Use Colorado guidelines to determine if a student qualifies for services.

a. Kinder and first semester 1st graders WSFK placement scores.
b. Second semester 1st graders through 12th graders use the WIDA Screener, which

tests all 4 domains (speaking, listening, reading, and writing).

i. Complete the scoring of the writing and speaking portions of the screener
ii. Use score based on screener results



4. Enter appropriate data into Infinite Campus

After the screener has been completed, the ELD teacher needs to mark information under the EL tab in
Infinite Campus. This is true even if a student doesn't qualify for ELD services.

5. If a student qualifies for ELD services, a Parent Notification Letter must be sent home to be
signed and returned to school.

a. Send Diana Morgan an email with the student’s name and she will upload a copy of the
letter into Infinite Campus and mail it to the family.

b. If parents send the letter back signed it needs to be uploaded under the parent letter
tab in Infinite Campus so please send it to DSC..

c. If a parent/guardian refuses services notify the ELD Director and follow up with a phone
call home to determine the reason. Document the call and reason and scan under the
parent letter tab. Please remind parents this is only a refusal of services, students will
still be required to take the Access test each year.













Placement

Program Placement for ELs

Students identified as ELs with the W-APT/WIDA Screener (WIDA-ACCESS Placement Test) that
measures listening, speaking, reading and writing and a thorough review of a BOE must be placed in a
sound Language Instruction Educational Program (LIEP). Different programs can be successful
depending on the quality of instruction; ELD, structured immersion with ELDmethodologies, and
bilingual/dual language education are examples of LIEPs that have been recognized by experts in the
field. Students who are identified as Non-English Proficient (NEP) should receive a minimum of 90
minutes direct instruction with a certified ELD teacher. Limited English Proficient (LEP) students
should receive a minimum of 45 minutes direct instruction with a certified ELD teacher.

According to the ESSA guidelines, these programs must:
● Ensure that ELs, including immigrant and refugee children and youth, attain English proficiency,

develop high levels of academic content knowledge and meet state achievement standards.
● Focus on the development of skills in the core academic subjects.
● Develop a high quality, standards based, language instruction program.
● Focus on PD that builds capacity to provide high quality instructional programs designed to

prepare ELs to enter all English instruction settings.
● Promote parent and community participation in LIEPs for the parents and communities of

ELs.
● Effectively chart improvement in English proficiency and core academic content knowledge of

ELs.
● Create effective structures for charting adequate yearly progress for ELs.
● Implement, within the entire jurisdiction of an LEA, programs for restructuring, reforming and

upgrading all relevant programs, activities and operations relating to LIEPs and academic
instruction.



Redesignating, Monitoring, and Exiting

Redesignation is a process that the district uses to determine when English Learners are Fluent English
Proficient (FEP) and can transition successfully into classrooms, with minimal ELD support. It is a
term that is used when a student’s English language proficiency level changes from Limited English
Proficient (LEP) to Fluent English Proficient (FEP) Monitor Year 1. This process is initiated through one
of the following three pathways:

Pathway 1: ACCESS for ELLs Assessment Data

Pathway 1a:

Districts/schools must consider EL/ML students whose score meets the ACCESS for ELLs
Assessment criteria for English language proficiency (4.0 Overall and 4.0 Literacy) eligible for
redesignation. If the district/school determines that the student meets the standardized state ELP
assessment criteria, two additional pieces of evidence must be collected to demonstrate the
student’s ability to transition to classrooms with minimal and appropriate ELD support. Evidence must
include two pieces of local data that demonstrate: 1) success in reading through English Language Arts
(ELA), science, social studies, and/or math as comparable to English proficient peers AND 2) success
in writing through English Language Arts (ELA), science, social studies, and/or math as comparable to
English proficient peers.

Evidence must include two pieces of local data that demonstrate:

1) success in reading through English Language Arts (ELA), science, social studies, and/or
math as comparable to English proficient peers AND

2) success in writing through English Language Arts (ELA), science, social studies, and/or
math as comparable to English proficient peers.

Pathway 1b:

Districts/schools should consider this pathway when a student’s ACCESS for ELLs assessment is
incomplete due to a documented misadministration of a particular section, or a student with a
documented absence.

Additionally, EL/ML students with disabilities whose disabilities preclude assessment in one or more
domains (i.e., significant language disability, deaf or hard of hearing, intellectual disability, and/or
visually impaired) must be considered and possibly eligible for redesignation through pathway 1b. State
and federal law require schools and districts to provide EL/ML students with disabilities both English
language development instruction through a Language Instruction Educational Program (LIEP) and
special services to support their individual learning needs. Therefore, districts and schools need to
ensure that students with disabilities have been provided with adequate and quality ELD instruction
before considering redesignation through pathway 1b.



Pathway 1: ACCESS for ELLs Assessment Data



Pathway 2: Alternate Access Data

Pathway 2a:
Districts/schools should consider EL/ML students with disabilities whose score meets the Alternate
ACCESS Assessment criteria for English language proficiency (P1 Overall and P1 Literacy) eligible for
redesignation. If the district determines that the student meets the standardized state Alternate ELP
assessment criteria, two additional pieces of evidence must be collected to confirm or refute the
student’s ELP level:

1) At least one piece of local data that demonstrates adequate performance and/or proficiency in
English. • This should be reviewed in collaboration with ELD and special education specialists. • The data
should be representative of multiple years of ELD and special education instruction and services which
have been provided consistently in an integrated manner.

2) At least one piece of local data that demonstrates broad generalization of skills in English in the
content areas of ELA, Science, Socials Studies, and/or Math.

• The student demonstrates sufficient English language skills to adequately understand and/or express
themselves in one or all four domains (listening, speaking, reading, and writing). Skills demonstrated
are reflective of the integration between language objectives and individualized goals for the English
learner/multilingual learner with a disability.

Pathway 2b:

Districts/schools should consider this pathway only when a student’s Alternate ACCESS assessment is
incomplete due to a documented absence, or a misadministration of a particular section has occurred.
Additionally, EL/ML students with disabilities whose disabilities preclude assessment in one or more
domains (i.e., significant language disability, deaf or hard of hearing, intellectual disability, and/or
visually impaired) should be considered and possibly eligible for redesignation through Pathway 2b.

Pathway 2a and 2b:

State and federal law require schools and districts to provide EL/ML students with disabilities both ELD
instruction through a LIEP and special services to support their individual learning needs. Therefore,
districts and schools need to ensure that students with disabilities have been provided with adequate
and quality ELD instruction before considering redesignation through pathway 2b. CDE recommends
that districts/schools/public charter schools establish a trajectory to ELP based on all EL/ML students
and consider, at a minimum: English language proficiency level at the time of enrollment, grade span,
and LIEP model(s). EL/ML students with a disability and on an IEP should be provided, at a minimum,
the same time to attain English language proficiency, as all other EL/ML students before considering
the student for redesignation.



Pathway 2: Alternate Access Data



Standardized Body of Evidence

In addition to the ACCESS for ELLs scores, districts, schools, and/or public charters are
required to collect a body of evidence to demonstrate student’s ability to transition to
grade-level classrooms and content, with minimal and appropriate ELD support. In order to
comply and document student demonstration of English proficiency level and student’s ability
to transition to classrooms with minimal and appropriate ELD support, districts, schools, and
public charter schools must establish and document standardized measures and metrics
across K-12 grade levels that define grade level success in reading and grade level success in
writing. Additionally, districts/schools/public charter schools must communicate and monitor
redesignation procedures and processes to all staff to ensure consistent and equitable
implementation across all schools/grade levels.

a) Districts/schools/public charter schools must establish expectations of student grade level
performance and set criteria to determine eligibility for redesignation – failure to do so, does
not necessitate an automatic redesignation for students.

b) District, school, and public charter schools process must state clearly articulated
expectations to meet established criteria. When a student’s ACCESS for ELLs assessment is
incomplete due to documented absence or a documented misadministration of a particular
section of the ACCESS for ELLs assessment has occurred, OR the student’s disabilities
preclude assessment in one or more domain(s), one additional piece of evidence that
confirms English proficiency that is aligned with the CELP standard(s) in missing domain(s)
must be collected to confirm proficiency in that language domain.

Examples of Standardized Pieces of Evidence:



Standardized Body of Evidence: students receiving instruction on the CAS Extended Evidence
Outcomes (EEOs)

When EL/ML students receive their instruction through the Extended Evidence Outcomes

(EEOs) and are administered the Alternate ACCESS assessment, the student’s body of

evidence must include a piece of evidence that demonstrates relevant English proficiency

and/or performance as demonstrated through the CAS Extended Evidence Outcomes (EEOs)

and/or CELP standard(s) in missing domain(s). In addition, the Body of Evidence (BOE) must

also include a piece of evidence that demonstrates student’s generalization of skills in English

in the content areas of ELA, Science, Social Studies, and/or Math.



Monitoring of FEP, M1, and M2 Students

Resignation occurs when districts, schools, and public charter schools determine EL/ML students are
Fluent English Proficient (FEP) and formally redesignate them successfully to grade-level content
classrooms with minimal and appropriate ELD instruction. In data reporting, students who are
redesignated are classified as Fluent English Proficient Monitor Year 1 (FEP M1) and Fluent English
Proficient Monitor Year 2 (FEP M2) and will not take the annual state assessment for English language
proficiency, ACCESS for ELLs and Alternate ACCESS. However, districts, schools, and public charters
have an obligation under Title VI of the Civil Rights Act, EEOA, ESSA, and ELPA to monitor FEP M1 and
FEP M2 students’ linguistic and academic progress during these two years. Monitoring must ensure the
FEP students are able to actively participate and access the grade-level content similar to FELLs and
students never identified for LIEP instruction. Monitoring must occur even for FEP students whose
parents formally opted them out of the LIEP.

The student’s body of evidence collected during the monitoring process should be well-documented and
kept in the student’s records. If ongoing monitoring demonstrates that the student is struggling in
academic performance and/or English language proficiency skills, appropriate academic and ELD support
and instruction must be provided. Establishing rigorous monitoring systems that include periodic
benchmarks allows districts, schools, and/or public charters to effectively monitor student’s progress over
time.

If, after appropriate ELD support and instruction is provided, the FEP student is not progressing
academically or linguistically as expected, districts, schools, and public charter schools should re-evaluate
the student’s English language proficiency level, following the standardized EL/ML Identification Process,
and determine if the student would benefit from additional English language development instruction and
provide a targeted, appropriate LIEP. If the student is re-entered into the LIEP program, the school/district
must document the reasons why and provide written notification to the guardian(s) of their student’s
reenrollment into the LIEP program.If the EL/ML student continues to make academic progress in year 1 of
FEP monitoring, as determined by the school/district, the following school year the student is placed in year
2 of FEP monitoring. Upon completion of two full school years of FEP monitoring, the FEP student will be
moved to FEP exit status in the Colorado Data Pipeline.



Exiting

Upon completion of two full school years of monitoring, the EL student will be moved to exit status in
the Colorado Data Pipeline for an additional two years.

Dually Identified Students

When districts, schools, and public charter schools make a determination that a student is an EL/ML
and is placed on an IEP, they must monitor the IEP goals for continued academic progress, as well as
the student’s linguistic and academic progress. IEP goals should delineate the mode of communication
used by the student in acquiring functional and academic skills. Should monitoring of IEP goals identify
persistent or developing language needs, schools/districts should consider re-evaluating the student’s
English language proficiency level to determine whether additional language instruction educational
program services are necessary and provide documentation in the IEP regarding who will be providing
the instruction and how the English language development instruction will be provided.

Assessment

Colorado Senate Bill 109, C.R.S. 22-24-106

Requires the Colorado Department of Education to develop and adoptone common assessment to
identify multilingual learners and annually measure English language development.

The current ELP assessments are:

• WIDA Screener* the state mandated assessment to identify multilingual learners

• ACCESS and Alternate ACCESS are annual assessments used to measure English language
development and attainment





ELPA-English Language Proficiency Act

Colorado House Bill 14-1298 – C.R.S. 22-24-101

The English Language Proficiency Act (ELPA) is a state funded program that provides financial
and technical assistance to districts implementing programs to serve the needs of
multilingual learners. The state definition of “English learner,” is derived from the 2014
Colorado Revised Statutes under the English Language Proficiency Act 22-24-103 (4) and is
defined as “a student who is linguistically diverse and who is identified [using the
state-approved English language proficiency assessment] as having a level of English language
proficiency that requires language support to achieve standards in grade-level content in
English.” ELPA establishes that districts must provide an evidence-based English language
proficiency, or English Language Development (ELD), program to assist ELs in acquiring
English and achieving and maintaining grade-level performance in academic content areas.

District Requirements under ELPA:

• Follow State guidance to identify English learners

• Report and certify through the Student October Pupil Enrollment collection the numbers
and proficiency levels of identified English learners in the district and the number of ELs who
have exited from the program

• Administer and provide evidence-based English language development programs for
identified English learner students while also providing access to grade-level content

• Provide professional development to all staff members supporting English learners to
enhance their abilities to provide English language development and access to grade-level
content

The ELPA Program is a categorical program that supports the requirement to provide an
evidence-based English language development program for all identified English learners. The
goal of the ELPA Program is to increase the English language proficiency and academic
performance of English learners. Identified ELs, certified annually in Student October Count,
may receive funding for up to a total of five budget years, including prior years of funding.
Districts, schools, and public charter schools must distribute 100% of the ELPA Program
funds to those charter schools that identified and reported English learners in the Student
October Count.



CLDE Calendar

2024-2025 CLDE Calendar

August 6 1st quarterly CLD Meeting

13 1st Day of School 1st-12th

20 1st Day of School Kindergarten

13-30 WIDA Screener testing for new students

September 1-6 Continue WIDA Screener testing

13 ALL Screener Data Collected

EL tab, EL Assessments tab, EL Services tab, and EL Flag completed by Shelly

20 ALL names of qualifying students sent to Jade Kaper and Shelly for parent letter

DSC will complete Parent Letter tab

Please test new students who enter after the 6th no later than the beginning of their 2nd week in school and enter data immediately. Please send an
email to Jade Kaper and Shelly as soon as you are finished testing.

November 4 CDE Data Pull from IC for Access Testing

Please help the DSC keep track of students who come after this date as we will need to enter them into Wida
AMS manually. Email Shelly with names and I will enter them right away so we don’t have any delays.

November 15 1st Semester check for M1 and M2 students completed

December 1st-12th Grade Access Test Training for SACs and ELL teachers

December Kindergarten and Alternate Access Test Training for SACs

December 15 Access testing schedules submitted to Shelly

January 13 Access Testing Window

Access Testing Window January 13th through February 14th



All new students who arrive on or before February 7th must be tested unless they have completed this year's testing at another school.

March 25 Begin process for final monitoring M1 and M2 students

April 1 2nd Semester check for M1 and M2 students completed

Forms for all students completed and sent to ELD Director by April 14th

April 30 Access results released

May 13-30 Collect re-designation Body of Evidence documents from classroom/content teachers

May TBD Redesignation Process Begins



Resources

Colorado Department of Education, Office of Culturally and Linguistically Diverse Education,
2018-2019 Redesignation Guidance at http://www.cde.state.co.us/cde_english/redesignation

National Center on Educational Outcomes, Meeting the Needs of ELs with Disabilities in Your State:
making EL Exit Decisions at
https://nceo.info/Resources/publications/OnlinePubs/briefs/brief13/brief13/brief13.html

U.S Department of Education, Office of English Language Acquisition, English Learner Toolkit,
September 2015, Chapter 6 at
www2.ed.gov/about/offices/list/oela/english-learner-toolkit/index.html

Colorado Academic Standards at www.cde.state.co.us/standardsandinstruction

Colorado English Language Proficiency Standards at www.cde.state.co.us/coenglangprof

Colorado Instructional Standards and Adaptations for Students with a Disability at
www.cde.state.co.us/cdesped/instructionalstandards

Council of Chief State School Officers, CCSSO English Learners with Disabilities Guide at
www.ccsso.org/sites/default/files/201711/CCSSO%20ELSWD%20Guide_Final%2011%2011%202017
.pdf

http://www.cde.state.co.us/cde_english/redesignation
https://nceo.info/Resources/publications/OnlinePubs/briefs/brief13/brief13/brief13.html
https://www2.ed.gov/oela/english-learner-toolkit/
http://www.cde.state.co.us/standardsandinstruction
http://www.cde.state.co.us/coenglangprof
http://www.cde.state.co.us/cdesped/instructionalstandards
http://www.ccsso.org/sites/default/files/201711/CCSSO%20ELSWD%20Guide_Final%2011%2011%202017.pdf
http://www.ccsso.org/sites/default/files/201711/CCSSO%20ELSWD%20Guide_Final%2011%2011%202017.pdf

