LCFF Budget Overview for Parents

Local Educational Agency (LEA) Name: Fresno Unified School District
CDS Code: 10621660000000

School Year: 2024-25

LEA contact information:

Misty Her

Superintendent, Interim

Misty.Her@fresnounified.org

(559) 457-3882

School districts receive funding from different sources: state funds under the Local Control Funding
Formula (LCFF), other state funds, local funds, and federal funds. LCFF funds include a base level of
funding for all LEAs and extra funding - called "supplemental and concentration" grants - to LEAs based
on the enrollment of high needs students (foster youth, English learners, and low-income students).

Budget Overview for the 2024-25 School Year

Projected Revenue by Fund Source

All federal funds,
$121,959,969, 8%

All local fins
$56,860,419 , 49

Total LCFF Funds, | LCfF supplemental '8

$999,539,707 , 68%

All other state fun
$295,070,917, 20%

This chart shows the total general purpose revenue Fresno Unified School District expects to receive in
the coming year from all sources.

The text description for the above chart is as follows: The total revenue projected for Fresno Unified
School District is $1,473,431,012, of which $999,539,707 is Local Control Funding Formula (LCFF),
$295,070,917 is other state funds, $56,860,419 is local funds, and $121,959,969 is federal funds. Of the
$999,539,707 in LCFF Funds, $278,102,043 is generated based on the enrollment of high needs students
(foster youth, English learner, and low-income students).
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LCFF Budget Overview for Parents

The LCFF gives school districts more flexibility in deciding how to use state funds. In exchange, school
districts must work with parents, educators, students, and the community to develop a Local Control and
Accountability Plan (LCAP) that shows how they will use these funds to serve students.

Budgeted Expenditures in the LCAP
$ 1,800,000,000
$ 1,600,000,000 Total Budgeted
$ 1,400,000,000 General Fund
$1,200,000,000 Expenditures, Total Budgeted
$1,668,034,153 oo
$ 1,000,000,000 Expenditures in
$ 800,000,000 the LCAP
$ 600,000,000 $1,668,034,153
$ 400,000,000
$ 200,000,000
$0

This chart provides a quick summary of how much Fresno Unified School District plans to spend for 2024-
25. It shows how much of the total is tied to planned actions and services in the LCAP.

The text description of the above chart is as follows: Fresno Unified School District plans to spend
$1,668,034,153 for the 2024-25 school year. Of that amount, $1,668,034,153 is tied to actions/services in
the LCAP and $0 is not included in the LCAP. The budgeted expenditures that are not included in the
LCAP will be used for the following:

Not applicable because all General Fund expenditures are included in the Fresno Unified School District
Local Control and Accountability Plan. All expenditures are included, to ensure transparency and
accountability.

Increased or Improved Services for High Needs Students in the LCAP for the 2024-25
School Year

In 2024-25, Fresno Unified School District is projecting it will receive $278,102,043 based on the
enroliment of foster youth, English learner, and low-income students. Fresno Unified School District must
describe how it intends to increase or improve services for high needs students in the LCAP. Fresno
Unified School District plans to spend $330,557,299 towards meeting this requirement, as described in
the LCAP.
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LCFF Budget Overview for Parents

Update on Increased or Improved Services for High Needs Students in 2023-24

Prior Year Expenditures: Increased or Improved Services for High
Needs Students

O Total Budgeted Expenditures for

High Needs Students in the $311,225,743

LCAP
O Actual Expenditures for High

Needs Students in LCAP $312,188,572

$0 $ 100,000,000 $ 200,000,000 $ 300,000,000 $ 400,000,000

This chart compares what Fresno Unified School District budgeted last year in the LCAP for actions and
services that contribute to increasing or improving services for high needs students with what Fresno
Unified School District estimates it has spent on actions and services that contribute to increasing or

improving services for high needs students in the current year.

The text description of the above chart is as follows: In 2023-24, Fresno Unified School District's LCAP
budgeted $311,225,743 for planned actions to increase or improve services for high needs students.

Fresno Unified School District actually spent $312,188,572 for actions to increase or improve services for
high needs students in 2023-24.

LCAP - Final FCSS Approved




2023-24 Local Control and Accountability Plan Annual Update

The instructions for completing the 2023—-24 Local Control and Accountability Plan (LCAP) Annual Update follow the template.

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone

Fresno Unified School District Misty Her Misty.Her@fresnounified.org
Superintendent, Interim (559) 457-3882
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Goals and Actions

Goal
Goal #

Description

1 Student — Improve academic performance at challenging levels

Measuring and Reporting Results

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-24

Distance from
Standard on CAASPP
— English Language
Arts (SBAC)

(All = District, EL =
English Learners, FY
= Foster Youth, LI=
Low-Income)

Local benchmarks will
be used until CAASPP
results become
available.

iReady 3- On or
above grade level:

All: 35.6%

EL: 16.5%

FY: 22.2%

LI: 31.7%

iReady 3: Progress:
All: 16.8%
EL: 11.0%
FY: 17.7%
LI: 15.9%

Data Year: 2020/21
Data Source: iReady
(Local benchmark)

iReady 3- On or
above grade level:
All: 34.4%

EL: 18.5%

FY: 24.7%

LI: 31.6%

iReady 3: Progress:
All: 21.5%
EL: 16.8%
FY: 16.7%
LI: 21.0%

Data Year: 2021/22
Data Source: iReady
(Local benchmark)

CAASPP: Due to
factors surrounding
the novel coronavirus
(COVID-19)
pandemic, testing
participation in 2020—
21 did not allow a

iReady 3- On or
above grade level:
All: 36.4%

EL: 19.8%

FY: 20.8%

LI: 33.5%

iReady 3: Progress:
All: 33.3%
EL: 29.2%
FY: 24.2%
LI: 32.5%

Data Year: 2022/23
Data Source: iReady
(Local benchmark)

iReady 3- On or
above grade level:
All: 43.6%

EL: 26.2%

FY: 30.1%

LI: 41.0%

iReady 3: Progress:
All: 36.6%
EL: 30.7%
FY: 31.5%
LI: 36.1%

Data Year: 2023/24
Data Source: iReady
(Local benchmark)

Local benchmarks will
be used until CAASPP
results become
available.

iReady 3 - On or
above grade level:

All: 38.9%

EL: 20.6%

FY: 25.0%

LI: 35.9%

iReady D3 —
Progress:
All: 20.1%
EL: 15.1%
FY: 21.0%
LI: 20.1%

Data Year: 2023/24
Data Source: iReady
(Local benchmark)
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Desired Outcome for

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 2023-24
complete view of
student performance.
3rd — 8th, 11th grade | This metric is new for | This metric is new for |All: -51.5 All: -49.8 All: -42.4
SBAC - ELA the 2023/24 LCAP the 2023/24 LCAP EL: -74.9 EL: -86.6 EL: -62.9
Points below level 3 FY: -84.1 FY: -93.0 FY: -72.2
proficiency LI: -59.0 LI: -57.8 LI: -58.41

(All = District, EL =
English Learners, FY
= Foster Youth, LI=
Low-Income)

Data Year: 2021/22
Data Source:
California School
Dashboard

Data Year: 2022/23
Data Source:
California School
Dashboard

Data Year: 2022/23
Data Source:
California School
Dashboard

Distance from
Standard on CAASPP
— Math (SBAC)

(All = District, EL =
English Learners, FY
= Foster Youth, LI=
Low-Income)

Local benchmarks will
be used until CAASPP

results become
available.

iReady 3- On or
above grade level:
All: 28.6%

EL: 13.7%

FY: 18.0%

LI: 24.8%

iReady 3- Progress:
All: 11.7%

EL: 8.8%

FY: 10.9%

LI: 11.0%

Data Year: 2020/21
Data Source: iReady
(Local benchmark)

iReady 3- On or
above grade level:
All: 28.3%

EL: 16.0%

FY: 19.7%

LI: 25.7%

iReady 3- Progress:
All: 19.7%
EL: 19.4%
FY: 17.0%
LI: 19.6%

Data Year: 2021/22
Data source: iReady
(Local benchmark)
CAASPP: Due to
factors surrounding
the novel coronavirus
(COVID-19)

iReady 3- On or
above grade level:
All: 31.7%

EL: 19.5%

FY: 14.6%

LI: 29.1%

iReady 3- Progress:
All: 32.1%
EL: 31.6%
FY: 26.4%
LI: 31.7%

Data Year: 2022/23
Data source: iReady
(Local benchmark)

iReady 3- On or
above grade level:
All: 37.5%

EL: 25.0%

FY: 27.4%

LI: 35.0%

iReady 3- Progress:
All: 36.9%
EL: 37.0%
FY: 34.4%
LI: 36.6%

Data Year: 2023/24
Data source: iReady
(Local benchmark)

Local benchmarks will
be used until CAASPP
results become
available.

iReady 3- On or
above grade level:

All: 32.0%

EL: 19.7%

FY: 22.1%

LI: 29.4%

iReady 3- Progress:
All: 11.7%
EL: 12.9%
FY: 15.0%
LI: 15.0%

Data Year: 2023/24
Data source: iReady
(Local benchmark)
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Desired Outcome for

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 2023-24
pandemic, testing
participation in 2020—
21 did not allow a
complete view of
student performance.
3rd — 8th, 11th grade | This metric is new for | This metric is new for |All: -88.7 All: -80.6 All: -79.7
SBAC - Math the 2023/24 LCAP the 2023/24 LCAP EL: -103.0 EL: -105.6 EL: -91.0
Points below level 3 FY: -120.1 FY:-116.8 FY:-118.9
proficiency LI: -95.8 LI: -87.8 LI: -83.8

(All = District, EL =
English Learners, FY
= Foster Youth, LI=
Low-Income)

Data Year: 2021/22
Data Source:
California School
Dashboard.

Data Year: 2022/23
Data Source:
California School
Dashboard.

Data Year: 2022/23
Data Source:
California School
Dashboard

Percent of current
English Learner
students making
progress towards
English language
proficiency or enable
EL's access to CCS
and ELD Standards

All EL: 45.9%

Data Year: 2018/19
Data Source:
California Dashboard
— English Learner
Progress Indicator

Refer to data below in
lieu of no ELPI or
Suspended 2020
ELPAC

Level 4 —6.71%
Level 3 — 28.35%
Level 2 — 39.82%
Level 1 —25.12%
Data Year 2021
Data source: ELPAC

*Note from CDE: The
2021/22 Annual
Census Day
Enrollment has lower
English Learner (EL),
Initially fluent English

All EL: 44.3%

Data Year: 2021/22
Data Source:
California Dashboard
— English Learner
Progress Indicator

All EL: 46.8%

Data Year: 2022/23
Data Source:
California Dashboard
— English Learner
Progress Indicator

All EL: 49.2%

Data Year: 2023/24
Data Source:
California Dashboard
— English Learner
Progress Indicator
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Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-24

Proficient (IFEP) and
Reclassified RFluent
English Proficient
(RFEP) student
enroliment counts due
to difficulties
experienced by local
educational agencies
while transitioning to
remote administration
of the initial and
summative English
Language Proficiency
Assessments for
California (ELPAC)
during "distance
learning" resulting
from the COVID-19
pandemic. For the
same reason, the
2020/21 Annual
Census Day
Enrollment has a
higher count of
students with an
English Language
Acquisition Status of
"To be Determined"

English learner
Redesignation —
Percent of students
redesignated
annually, based on

All EL: 10.4%
State of California:
13.8%

All EL: 1.4%*
State of California:
6.9%

Data Year: 2020/21

All EL: 3.0%
State of California:
*State data is not
available

All EL: 6.55%

Data Year: 2022/23
Data Source:
CALPADS

EL: Meet/Exceed
State Redesignation
rate

Data Year: 2022/23
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Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-24

the State of
California’s
redesignation cycle

Data Year: 2019/20
Data Source:
DataQuest — English
Learner Annual
Reclassification
(RFEP) counts and
rate

Data Source:
DataQuest->English
Learners->Annual
Reclassification
(RFEP) counts and
rates

*Note from CDE: The
2021/22 Annual
Census Day
Enrollment has lower
English Learner (EL),
Initially fluent English
Proficient (IFEP) and
Reclassified RFluent
English Proficient
(RFEP) student
enroliment counts due
to difficulties
experienced by local
educational agencies
while transitioning to
remote administration
of the initial and
summative English
Language Proficiency
Assessments for
California (ELPAC)
during "distance
learning" resulting
from the COVID-19
pandemic. For the
same reason, the
2020/21 Annual
Census Day
Enrollment has a

Data Year: 2021/22
Data Source:

Local Data

Due to the State of
California not
releasing the EL
redesignation rate,
Fresno Unified
calculated the
reclassification rate
internally through our
student information
system database.

Data Source:
DataQuest->English
Learners->Annual
Reclassification
(RFEP) counts and
rates
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Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-24

higher count of
students with an
English Language
Acquisition Status of
"To be Determined"

Progress
implementing state
standards enable EL’s
access to CCS and
ELD Standards

Beginning
Development (Level
2) World language,
Next Generation
Science Standards

Initial Implementation
(Level 3)
History/social science,
Visual and performing
arts

All other content areas
in Full Implementation
or Sustainability

Data Year: 2020/21
Data source: (Local)
State Standards
Rating System

Beginning
Development (Level
2) World language

Initial Implementation
(Level 3) Next
Generation Science
Standards,
History/social science,
Visual and performing
arts

All other content areas
in Full Implementation
or Sustainability

Data Year: 2021/22
Data source: (Local)
State Standards
Rating System

Initial Implementation
(Level 3) World
language

Full Implementation
(Level 4) Next
Generation Science
Standards,
History/social science,
Visual and performing
arts

All other content areas
in Full Implementation
or Sustainability

Data Year: 2022/23
Data source: (Local)
State Standards
Rating System

Initial Implementation
(Level 3) World
language

Full Implementation
(Level 4) Next
Generation Science
Standards,
History/social science,
Visual and performing
arts

All other content areas
in Full Implementation
or Sustainability

Data Year: 2023/24
Data source: (Local)
State Standards
Rating System

Outcome: Full
Implementation (Level
4)

Data Year: 2023/24
Data source: (Local)
State Standards
Rating System

Rate of juniors scoring
ready (score of 4) or
conditionally ready
(score of 3) on the
Early Assessment
Program on SBAC —
ELA

All: 44.9%
EL: 2.4%
FY: N/A

LI: 41.9%

Data Year: 2018/19
Data Source:
CAASPP Test Results

CAASPP: Due to
factors surrounding
the novel coronavirus
(COVID-19)
pandemic, testing
participation in 2020—
21 did not allow a

All: 54.9%
EL: 7.6%

FY: 22.4%
LI: 44.7%

Data Year: 2021/22
Data Source:
CAASPP Test Results

All: 55.6%
EL: 7.5%

FY: 22.5%
LI: 45.8%

Data Year: 2022/23
Data Source:
CAASPP Test Results

All: 55.4%
EL: 7.7%

FY: 22.6%
LI: 46.0%
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Desired Outcome for

Early Assessment
Program on SBAC —
Math

(All = District, EL =
English Learners, FY
= Foster Youth, LI=
Low-Income)

Data Year: 2018/19
Data Source:
CAASPP Test Results

pandemic, testing
participation in 2020—
21 did not allow a
complete view of
student performance.

Data Year: 2021/22
Data Source:
CAASPP Test Results

Data Year: 2022/23
Data Source:
CAASPP Test Results

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 2023-24
(All = District, EL = complete view of Data Year: 2022/23
English Learners, FY student performance. Data Source:
= Foster Youth, LI= CAASPP Test Results
Low-Income)
Rate of juniors scoring | All: 15.5% CAASPP: Due to All: 27.7% All: 28.0% All: 28.0%
ready (score of 4) or |EL: 1.5% factors surrounding EL: 2.7% EL: 2.5% EL: 5.6%
conditionally ready FY: N/A the novel coronavirus |FY: 4.7% FY: 3.9% FY:4.7%
(score of 3) on the LI: 13.1% (COVID-19) LI: 16.6% LI: 17.0% LI: 17.3%

Data Year: 2022/23
Data Source:
CAASPP Test Results

Percent of students
having access to
instructional materials

100%

Data Year: 2020/21
Data source: Williams
Act Data set

100%

Data Year: 2021/22
Data source: Williams
Act Data set

100%

Data Year: 2022/23
Data source: Williams
Act Data set

100%

Data Year: 2023/24
Data source: Williams
Act Data set

100%

Data Year: 2023/24
Data source: Williams
Act Data set

Goal Analysis

An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

Action(s): Action # 1: Designated School Investment
Implementation Status: Full Implementation
Students at designated elementary schools and one middle school received an additional 30 minutes of daily instruction, while teachers
received up to 80 hours of extra professional learning.
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No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 2: Additional Teacher Supply Funds

Implementation Status: Full Implementation

$315 was allocated per teacher-member of the Fresno Teachers Association to procure supplemental instructional supplies, specifically
aimed at supporting low-income students' academic needs in classrooms and at home. This action encompassed a variety of resources,
including books, project materials, culturally inclusive texts, hands-on materials, and STEAM resources.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 3: Middle & High School Redesign

Implementation Status: Full Implementation

Middle and high schools were granted extra staffing beyond the standard allocation to facilitate smaller class sizes, offer targeted intervention
programs, and broaden access to elective courses. Additionally, each high school received an additional counselor.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 4: Eliminate Elementary Combination Classes

Implementation Status: Full Implementation

This action helped eliminate K-6 combination classrooms to ensure that English learners, foster youth, and low-income students received the
highest quality instruction from a teacher focused on one set of grade level standards at a time.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 5: National Board Certification

Implementation Status: Full Implementation

This action aimed to support high-priority student populations by incentivizing qualified teachers with a $25,000 monetary award disbursed
over five years. Despite the discontinuation of additional incentives due to contractual negotiations, the program remains integral to fostering
an environment where highly effective educators can excel in serving diverse student needs.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 6: Instructional Supports and Instructional Coaches

Implementation Status: Full Implementation

This action employs Instructional Coaches to enhance instruction quality for English learners, foster youth, and low-income students by
focusing on various areas including Early Learning, Literacy, Mathematics, and providing support for new teachers.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 7: Additional Teachers Above Base Staffing

Implementation Status: Full Implementation

This action effectively increases the number of teachers, thereby reducing class sizes in critical subjects, and consequently also expands
class choice options.

No substantive difference in planned action compared to the actual implementation.
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Action(s): Action # 8: Additional School Site Administration above Base

Implementation Status: Full Implementation

This action increased administrative staffing at several elementary schools, two middle schools, and all high schools to build a positive school
climate, supporting site efforts to provide social-emotional supports, and to assist principals in leading the school.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 9: African American Academic Acceleration

Implementation Status: Partial Implementation

This action focused on targeting our most vulnerable populations, including African American, low-income, and foster youth, by cultivating
collaboration and consistent communication among families, and providing interventions to address the needs of these students and improve
outcomes.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 10: Early Childhood Education Developmental and Educational Supports

Implementation Status: Full Implementation

The district prioritized inclusivity by staffing the enroliment center with bilingual teams to serve families of English learners, foster youth, and
low-income students, while expanding early learning programs, including transitional kindergarten across multiple regions. These efforts,
coupled with comprehensive support services and community outreach activities, aim to ensure equitable access, and foster a welcoming
environment.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 11: Additional Supports for Libraries

Implementation Status: Full Implementation

The district's efforts to improve access to high-level reading materials involved extending school library hours, purchasing diverse print and
digital books, and enhancing at-home libraries without check-in dates. By prioritizing culturally relevant texts across all school libraries, the
district ensures students see themselves reflected in literature, fostering a sense of belonging and celebrating diverse identities within the
school community.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 12: Equity and Access

Implementation Status: Full Implementation

Personnel worked diligently to guarantee that the district, utilizing diverse multi-departmental frameworks, received, comprehended, and had
enhanced access to student-level data. They facilitated increased availability of personalized instruction and support, alongside fostering a
well-defined organizational culture aligned with the district's strategic plan (including mission, vision, values, and goals) to achieve desired
outcomes for specific student groups.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 13: GATE (Gifted and Talented Education)/AP (Advanced Placement)/IB (International Baccalaureate)
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Implementation Status: Full Implementation

Our GATE team successfully implemented training sessions for over 35 additional teachers, focusing on effective instructional strategies to
support English learners, foster youth, and low-income students. Additionally, our Advanced Placement (AP) Manager facilitated district-
supported sub-release days to enhance the capacity of AP teachers in supporting English learners.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 14: Expand Alternative Education

Implementation Status: Full Implementation

Over 500 students graduated from Alternative Education programs in 2023, while both Dewolf High School and Cambridge High School
earned recognition as Model Continuation schools.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 15: Maintain Additional Services for Phoenix Community Day School

Implementation Status: Full Implementation

Phoenix Community Day Schools have achieved Golden Heart recognition, expanded CTE experiences at Phoenix Secondary Community
Day, and increased student engagement through expanded extra-curricular activities.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 16: After School Tutoring

Implementation Status: Full Implementation

Expanded Learning in Fresno Unified School District enhanced After School Programs by providing comprehensive tutoring services in
literacy and mathematics, employing tutors who met strict criteria. To overcome logistical barriers, tutoring sessions were held on campus
immediately after regular school hours, ensuring seamless access for students without the need for transportation.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 17: Extended Summer Learning

Implementation Status: Full Implementation

The extended summer learning initiative implemented intervention programs targeting "unfinished learning" and "summer learning loss" in
literacy, math, and credit recovery. This allowed more students to participate in summer programs at their enrolled schools, providing
consistency and familiarity with the campus and staff.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 18: All teachers are teachers of English learner (EL) students

Implementation Status: Full Implementation

English Learner Services ensured that English learner students had access to the standard instructional program and provided ELD
instruction focused on developing critical English language skills and meeting state academic content standards. This support was
implemented through a comprehensive approach involving site leaders, teachers, district leaders, students, and their families, with all
elementary through high school sites participating in professional learning for English learners this year.

No substantive difference in planned action compared to the actual implementation.
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Action(s): Action # 19: Expansion of Dual Language Immersion Programs

Implementation Status: Full Implementation

Dual language immersion programs continued to expand and receive services and resources in the area of curriculum alignment and
development, assessment alignment and development, professional learning community, job-embedded professional learning, and family-
community engagement.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 20: BASE Instruction

Implementation Status: Full Implementation

The district adopted baseline curricula, instructional materials, and technology resources while developing guidance documents, such as K-2
Foundational Skills and Edgenuity for online learning. Additionally, the district reviewed charter school petitions, and supported
GATE/Advanced Coursework initiatives.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 21: BASE Professional Learning

Implementation Status: Full Implementation

The Instructional Division used student data, teacher surveys, Listening Groups, and Advisory Groups to design professional learning aimed
at improving student outcomes. Professional learning activities were tailored by focusing on building teacher capacity through various
programs and sessions, including New Teacher Conference, PL Summit, Buyback Days, Institute Days, instructional coaching, and
specialized training for both elementary and secondary educators.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 22: BASE Technology Access and Support

Implementation Status: Full Implementation

The Information Technology department oversaw student, staff, and classroom technology, enterprise applications including financial, HR,
payroll, and facilities systems, ATLAS student information system, information security and privacy, data center management, network
infrastructure, STEM innovation for students, and IT support for students, staff, and parents. Additionally, they managed technology access
and support including data centers, networks, wireless access, computers, major applications, ATLAS student information system, human
resource support, financial applications, and facilities applications.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 23: BASE Early Learning

Implementation Status: Full Implementation

The Early Learning Department ensured equitable opportunities for children, fostering inclusive, safe, and nurturing environments that
honored their language, culture, and individual needs. Programs encompassed various early learning options, from full-day centers to
specialized programs like dual immersion and student parent support, all designed to lay the foundation for future academic and social
success.

No substantive difference in planned action compared to the actual implementation.
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Action(s): Action # 24: BASE Equity and Access

Implementation Status: Full Implementation

The department conducted research and evaluations at district and school levels, maintaining an Aligned Assessment System, facilitating
Diversity, Equity, and Inclusion initiatives through Cultural Proficiency, and providing differentiated support for state-identified needs.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 25: High Quality School Site Health Services

Implementation Status: Partial Implementation

Fresno Unified’s Health Service department supported students by promoting physical, mental, and social health within schools. To enhance
academic performance, reduce absences, and ensure a registered nurse at every school, the district added nine school nurses and ten LVNs
in 2023-24, funded a nurse educator for training, and supported family wellness hubs with additional registered nurses, though efforts to
reinstate the Mobile Health Unit were hampered by resource shortages.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 26: Upgrading Access to Technology

Implementation Status: Full Implementation

The Information Technology Department supported the continuous refresh of 700 laptops for teachers and carried out ongoing network
upgrades with new access points and switches for schools and classrooms. These technological investments enabled modern teaching
practices and personalized, adaptive learning, accelerating students' growth and readiness for graduation.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 27: Student Technology Access and Annual Refresh

Implementation Status: Full Implementation

To address the digital divide and homework gap, students were provided with student laptops equipped with educational software and rugged
features, alongside hotspots for internet access, while support centers offered assistance in multiple languages. Additionally, safety
measures such as content filtering were implemented, with staff managing device fleets and providing on-site troubleshooting support.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 28: Instructional Lead Teachers

Implementation Status: Full Implementation

This initiative established an instructional lead teacher team within each school. These teams, known as site instructional leadership teams,
consist of teachers from various grade levels or content areas, including transitional kindergarten and education specialists.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 29: Regional Instructional Managers
Implementation Status: Full Implementation
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The Special Education Services department implemented a plan to improve ELA and Math assessment scores among low-income, English
learner, and foster youth students by appointing seven Regional Instructional Managers (RIMs). These RIMs provided targeted instructional
support and professional development, resulting in enhanced teaching practices and better collaboration among educators and schools.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 30: Early Interventions

Implementation Status: Partial Implementation

The Special Education department aimed to improve graduation rates by providing tailored early interventions and specialized intervention
teachers that concentrated on enhancing reading and math skills.

No substantive difference in planned action compared to the actual implementation.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Action # 4 - Eliminate Elementary Combination Classes - Actual expenses up 129.9%. Actual expenditure reflected an increased need for
additional teachers and classrooms due to increased enrollment at certain school sites to continue the elimination of elementary combination
classes and maintain appropriate teacher to student ratios.

Action # 8 - Additional School Site Administration above Base - Actual expenses up 17.3%. Implementation of Community Schools

Partnership Program, supporting schools efforts to partner with community agencies and local government to align community resources to
improve student outcomes.

Action # 16 - After School Tutoring - Actual expenses down 38.9% due to shifting costs to the Expanded Learning Opportunities Program
(ELOP), which provides funding for afterschool and summer school enrichment programs.

Action # 21 - Professional Learning - Actual expenses down 18.1% due to projected lower supply of books and supplies, and contract
expenses.

Action # 23 - Early Learning - Actual expenses down 61.9% due to preschool local grant carryover.

Action # 27 - Student Technology Access & Annual Refresh - Actual expenses down 48.3% due to lower projection of supplies expenses for
school site support.
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An explanation of how effective or ineffective the specific actions were in making progress toward the goal during the three-year LCAP cycle.

Fresno Unified used the following rating scale to determine the effectiveness of the actions to achieve the articulated goal. Ratings were
based on an analysis of both inputs from educational partners and metrics.

Rating Scale (lowest to highest): Not Effective; Somewhat Effective; Effective

The actions outlined in Goal 1 helped make progress towards Fresno Unified's goal: Improve academic performance at challenging levels.

Action(s): Action # 1: Designated School Investment
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: English learner, foster youth, and low-income — increase state (SBAC) ELA and Math and local (iReady) ELA and Math
assessments.
Distance from standard in state (SBAC) ELA

e Maintained — All students, low-income

e Declined - English learners by 11.6 points, foster youth by 8.8 points
Distance from standard in state (SBAC) Math

e Improved - All students by 8.1 points, foster youth by 5.3 points, low-income by 8.0 points

e Maintained — English learners
On or above grade level in local (iReady) ELA

e Improved - All students by 7.2%, English learners by 6.4%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA

e Improved — All students by 3.3%, English learners by 1.5%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, English learners by 5.5%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math

e Improved — All students by 4.8%, English learners by 5.4%, foster youth by 8.0%, low-income by 4.9%

Analysis Statement: In the third year, student achievement in state (SBAC) ELA and Math showed a blend of outcomes. While three student
groups maintained their performance, three others demonstrated improvement, and two experienced a decline. This action provides an
additional 30 minutes of teaching, which for English learners, foster youth, and low-income students, provides more access for students who
need more time with teachers for intervention support on grade-level content, scaffolded instruction, and individualized instruction. The
additional professional learning days and teachers on special assignment who provide instructional coaching enhance the increased services
students receive during the additional 30 minutes. However, as shown by the data, state (SBAC) ELA did not show growth for English
learners and foster youth. A local needs assessment indicated that a more systemic approach is needed for gathering and analyzing data to
impact instruction, therefore we will have a new strengthening approach for the following year.

Action(s): Action # 2: Additional Teacher Supply Funds
Effectiveness of Action(s): Somewhat Effective
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Metric(s) outcomes: English learner, foster youth, and low-income - increase state (SBAC) ELA and Math and local (iReady) ELA and Math
assessments.
Distance from standard in state (SBAC) ELA

o Maintained — All students, low-income

e Declined - English learners by 11.6 points, foster youth by 8.8 points
Distance from standard in state (SBAC) Math

e Improved - All students by 8.1 points, foster youth by 5.3 points, low-income by 8.0 points

« Maintained — English learners
On or above grade level in local (iReady) ELA

o Improved - All students by 7.2%, English learners by 6.4%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA

e Improved - All students by 3.3%, English learners by 1.5%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, English learners by 5.5%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math

e Improved - All students by 4.8%, English learners by 5.4%, foster youth by 8.0%, low-income by 4.9%

Analysis Statement: The action was somewhat effective in making progress toward the goal. In the third year, student achievement in state
(SBAC) ELA and Math exhibited varied outcomes. While three student groups maintained their performance, another three showed
improvements, and two experienced a decline. Ensuring access to supplemental supplies for low-income students is crucial for their
academic success. By providing these resources, we empower students to come to school prepared and ready to learn, without the added
stress of lacking essential materials. These supplies not only support classroom learning but also extend to at-home learning environments,
bridging the gap between school and home. However, an examination of the data reveals that English learners and foster youth did not
demonstrate growth in state (SBAC) ELA. A collaborative local needs assessment with educational partners reveals that low-income students
require extra instructional materials in the classroom. However, obtaining these supplies poses a challenge for families facing financial
constraints. Consequently, a revised strategy will be implemented to enhance performance in the upcoming academic year.

Action(s): Action # 3: Middle & High School Redesign
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: English learner, foster youth, and low-income - increase state (SBAC) ELA and Math and local (iReady) ELA and Math
assessments, and Graduation Rates.
Distance from standard in state (SBAC) ELA
» Maintained - All students, low-income
e Declined - English learners by 11.6 points, foster youth by 8.8 points
Distance from standard in state (SBAC) Math
o Improved - All students by 8.1 points, foster youth by 5.3 points, low-income by 8.0 points
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e Maintained — English learners
On or above grade level in local (iReady) ELA

o Improved — All students by 7.2%, English learners by 6.4%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA

e Improved - All students by 3.3%, English learners by 1.5%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, English learners by 5.5%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math

o Improved — All students by 4.8%, English learners by 5.4%, foster youth by 8.0%, low-income by 4.9%
Graduation rate

e Declined - All students by 3.7%, English learners by 1.9%, foster youth by 5.4%, low-income by 4.1%

Analysis Statement: The effort yielded some progress towards the goal. The outcomes for state assessments (SBAC) (ELA and Math,
alongside graduation rates, displayed a varied trend. There were enhancements noted in three student groups, stability maintained in another
three, while four student groups saw declines. The district will continue to provide additional resources to middle schools and high schools to
address reducing class sizes and enhancing academic support by having additional teachers and academic counselors, which directly
supports academic achievement, increased elective opportunities that support the completion of A-G requirements, and improved counselor-
to-student ratios. After analyzing the data, it's clear that there was no notable advancement observed among two student groups in state
(SBAC) English Language Arts (ELA), as well as across all student groups in terms of graduation rates. A recent needs assessment,
conducted in partnership with educational partners, highlighted the necessity for academic interventions tailored to English learners, low-
income, and foster youth students. These interventions emphasize smaller class sizes and fostering targeted differentiated instruction. As a
result, a revised approach will be implemented.

Action(s): Action # 4: Eliminate Elementary Combination Classes
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: English learner, and low-income - increase state (SBAC) ELA and Math and local (iReady) ELA and Math assessments.
Distance from standard in state (SBAC) ELA

o Maintained - All students, low-income

e Declined - English learners by 11.6 points
Distance from standard in state (SBAC) Math

e Improved - All students by 8.1 points, low-income by 8.0 points

« Maintained — English learners
On or above grade level in local (iReady) ELA

e Improved - All students by 7.2%, English learners by 6.4%, low-income by 7.5%
Progress in local (iReady) ELA

e Improved - All students by 3.3%, English learners by 1.5%, low-income by 3.6%
On or above grade level in local (iReady) Math
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e Improved - All students by 5.8%, English learners by 5.5%, low-income by 5.9%
Progress in local (iReady) Math
e Improved - All students by 4.8%, English learners by 5.4%, low-income by 4.9%

Analysis Statement: Progress was achieved through this action, although with mixed outcomes in the state (SBAC) ELA and Math
assessments. Two student groups showed improvement, while one experienced a decline, and three remained steady. Fresno Unified will
continue to optimize student to teacher ratios and instructional quality by allocating teaching staff based on enrollment and grade level and
provide differentiated instruction such as varying teaching methods, additional scaffolding, and offering other instructional supports to meet
the needs of English learner and low-income students. Upon reviewing the data, it's evident that there was no improvement observed among
English learner students in the state's SBAC ELA assessment. Based on a collaborative analysis with educational partners, a local needs
assessment revealed that students require teachers who can dedicate their attention to those within the same grade level standards and
eliminating teaching multiple grade levels simultaneously. Consequently, the action will be revised.

Action(s): Action # 5: National Board Certification
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: English learner, foster youth, and low-income — increase state (SBAC) ELA and Math and local (iReady) ELA and Math
assessments.
Distance from standard in state (SBAC) ELA

o Maintained - All students, low-income

e Declined - English learners by 11.6 points, foster youth by 8.8 points
Distance from standard in state (SBAC) Math

e Improved - All students by 8.1 points, foster youth by 5.3 points, low-income by 8.0 points

o Maintained — English learners
On or above grade level in local (iReady) ELA

o Improved — All students by 7.2%, English learners by 6.4%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA

e Improved - All students by 3.3%, English learners by 1.5%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, English learners by 5.5%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math

e Improved - All students by 4.8%, English learners by 5.4%, foster youth by 8.0%, low-income by 4.9%

Analysis Statement: The action showed some effectiveness in advancing towards the goal. The outcomes of the state (SBAC) assessments
in English Language Arts (ELA) and Mathematics displayed a varied pattern, with six out of eight student groups either showing improvement
or maintaining their performance levels. The National Board Program was designed to develop, retain, and recognize accomplished teachers
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and to generate ongoing improvement in schools nationwide. This initiative helps by providing more highly skilled and prepared teachers, by
providing job embedded professional learning that specifically trains teachers to narrow the achievement gap of the identified student groups.
This rigorous certification process requires proof of implementation of research-based teaching strategies proven to be effective in meeting
the identified student groups. Due to budget constraints, this action will not continue in the new plan year.

Action(s): Action # 6: Instructional Supports and Instructional Coaches
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: English learner, foster youth, and low-income — increase state (SBAC) ELA and Math and local (iReady) ELA and Math
assessments.
Distance from standard in state (SBAC) ELA

o Maintained - All students, low-income

e Declined - English learners by 11.6 points, foster youth by 8.8 points
Distance from standard in state (SBAC) Math

e Improved - All students by 8.1 points, foster youth by 5.3 points, low-income by 8.0 points

« Maintained — English learners
On or above grade level in local (iReady) ELA

e Improved — All students by 7.2%, English learners by 6.4%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA

e Improved - All students by 3.3%, English learners by 1.5%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, English learners by 5.5%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math

e Improved - All students by 4.8%, English learners by 5.4%, foster youth by 8.0%, low-income by 4.9%

Analysis Statement: The measure showed somewhat progress towards the goal. While the performance of three student groups remained
consistent, three others showed improvement, while two experienced a decline. Instructional coaches play a crucial role in supporting
teachers to improve their instructional practices and create effective learning environments by supporting Standards-Aligned Instructional
Practices and building capacity in teachers. Instructional coaches are also mindful of equity issues in education and work to ensure that all
students, including low-income students, English learners, and foster youth, have access to high-quality instruction and support by
addressing bias, promoting culturally responsive teaching practices, and advocating for equitable policies and resources. The demands of
addressing diverse student needs while maintaining a focus on equity and continuous academic, social, and emotional growth necessitate a
structured framework of assistance and development opportunities for educators. However, upon analyzing the data, it becomes apparent
that there was a decrease in progress in State (SBAC) ELA among English learners and foster youth.

Action(s): Action # 7: Additional Teachers Above Base Staffing
Effectiveness of Action(s): Effective
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Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: English learner, foster youth, and low-income - increase state (SBAC) ELA and Math and local (iReady) ELA and Math
assessments.
Distance from standard in state (SBAC) ELA

» Maintained - All students, low-income

e Declined - English learners by 11.6 points, foster youth by 8.8 points
Distance from standard in state (SBAC) Math

e Improved - All students by 8.1 points, foster youth by 5.3 points, low-income by 8.0 points

e Maintained — English learners
On or above grade level in local (iReady) ELA

e Improved - All students by 7.2%, English learners by 6.4%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA

o Improved — All students by 3.3%, English learners by 1.5%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, English learners by 5.5%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math

e Improved — All students by 4.8%, English learners by 5.4%, foster youth by 8.0%, low-income by 4.9%

Analysis Statement: The efforts resulted in partial progress toward the objective, as the SBAC ELA and Math results displayed a diverse
pattern. While some student groups saw improvements, others remained steady, and some experienced declines. With the reduction of class
sizes, elementary teachers were able to support the development of foundational skills, and secondary teachers were able to offer more
class options. The strategic approach to hiring teachers early, with a focus on selecting educators who are equipped to meet the needs of
specific student groups such as English learners, foster youth, and low-income students aims to have access to a broader talent pool,
ensuring the selection of teachers who are best suited to support the academic needs of English learners, foster youth, and low-income
students. Feedback from the LCAP survey has highlighted the role of class size and teacher quality in shaping the academic experiences
and outcomes of English learners, foster youth, and low-income students. Smaller class sizes coupled with high-quality teaching have
emerged as key factors in creating a personalized learning environment conducive to improved academic performance. For the upcoming
academic year, a revised strategy will be put in place as a response to the metric outcomes. Upon examination of the data, English learners
and foster youth students did not realize growth in state (SBAC) ELA, therefore, a revamped strategy will be put into action to improve
performance in the forthcoming academic year.

Action(s): Action # 8: Additional School Site Administration Above Base
Effectiveness of Action(s): Effective
Metric(s) outcomes: English learner, foster youth, and low-income - increase state (SBAC) ELA and Math and local (iReady) ELA and Math

assessments, and decrease suspension and expulsion rates
Distance from standard in state (SBAC) ELA
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o Maintained — All students, low-income

e Declined - English learners by 11.6 points, foster youth by 8.8 points
Distance from standard in state (SBAC) Math

e Improved - All students by 8.1 points, foster youth by 5.3 points, low-income by 8.0 points

« Maintained — English learners
On or above grade level in local (iReady) ELA

e Improved - All students by 7.2%, English learners by 6.4%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA

e Improved - All students by 3.3%, English learners by 1.5%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, English learners by 5.5%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math

e Improved — All students by 4.8%, English learners by 5.4%, foster youth by 8.0%, low-income by 4.9%
Suspension Rate

e Declined - All students by 1.5%, English learners by 0.6%, foster youth by 6.9%, low-income by 1.6%
Student Expulsion Rate

» Maintained — Foster youth

e Declined — All students by 0.07%, English learners by 0.03%, low-income by 0.08%

Analysis Statement: This action demonstrated some effectiveness in advancing towards the goal, with certain student groups exhibiting
improvements in various metrics, while others maintained their performance, and yet others experienced declines in the metrics. This action
has increased the number of vice principals who assist the principal in advancing the school's vision and mission, promoting a culture of data-
driven decision-making, and aiding in efforts to cultivate a positive school climate, foster a healthy culture, and sustain collaborative
connections with families. By addressing these critical needs through the expansion of vice principals' roles, schools can strengthen their
leadership structures, enhance decision-making processes, nurture a conducive learning environment, and cultivate meaningful partnerships
with families. In light of the metric outcomes as a whole, a revised strategy will be implemented for the forthcoming academic year.

Action(s): Action # 9: African American Academic Acceleration
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: Foster youth, and low-income - increase state (SBAC) ELA and Math and local (iReady) ELA and Math assessments.
Distance from standard in state (SBAC) ELA
» Maintained - All students, low-income
o Declined - Foster youth by 8.8 points
Distance from standard in state (SBAC) Math
e Improved - All students by 8.1 points, foster youth by 5.3 points, low-income by 8.0 points
On or above grade level in local (iReady) ELA
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e Improved - All students by 7.2%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA

e Improved - All students by 3.3%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math

e Improved - All students by 4.8%, foster youth by 8.0%, low-income by 4.9%

Analysis Statement: This action was somewhat effective in making progress toward the goal. All student groups demonstrated either
enhancements or consistent performance on state (SBAC) ELA and Math assessments, except for foster youth, who did not exhibit
improvement in the state (SBAC) ELA assessment. This action offers additional assistance and services including Math Camp, an academic
hub, summer literacy programs, after-school literacy sessions, academic counseling, student involvement initiatives, an African American
student leadership academy, and a Black Student Union. This action centers around supporting our most vulnerable communities,
specifically focusing on low-income and foster youth students with the aim is to foster collaboration and maintain open communication among
families. The data clearly indicates that foster youth students achieved lower scores on state (SBAC) ELA assessments. To enhance our
ongoing efforts in the upcoming school year, we are intensifying our strategies to narrow these test score disparities.

Action(s): Action # 10: Early Childhood Education Developmental and Educational Supports
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: English learner, foster youth, and low-income - increase state (SBAC) ELA and Math and local (iReady) ELA and Math
assessments.
Distance from standard in state (SBAC) ELA

» Maintained - All students, low-income

e Declined - English learners by 11.6 points, foster youth by 8.8 points
Distance from standard in state (SBAC) Math

e Improved - All students by 8.1 points, foster youth by 5.3 points, low-income by 8.0 points

e Maintained — English learners
On or above grade level in local (iReady) ELA

o Improved - All students by 7.2%, English learners by 6.4%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA

e Improved — All students by 3.3%, English learners by 1.5%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, English learners by 5.5%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math

e Improved — All students by 4.8%, English learners by 5.4%, foster youth by 8.0%, low-income by 4.9%
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Analysis Statement: This action contributed somewhat to advancing towards the goal. Upon examining the data, it becomes clear that the
results of the state (SBAC) ELA and Math display a varied pattern, with some student groups demonstrating improvement, while others
maintained their performance, and yet others experienced a decline. The increased accessibility to early learning and care programs
provided early learning opportunities to build foundational skills in early literacy and math that lead to increased outcomes for the identified
student groups. The evidence derived from the district's TK-Formative Skills Assessment (TK-FSA) scores, as delineated in the LCAP
Metrics, highlights a critical need for targeted support and intervention within the early learning programs. These programs serve as the initial
formal educational experience for many students, notably foster youth, low-income families, and English learners. Feedback from teachers
have highlighted that kindergarten children who haven't had prior experience in early learning environments often lack fundamental skills.
Reflecting on the outcome results, a new strategy will be implemented for the upcoming year.

Action(s): Action # 11: Additional Supports for Libraries
Effectiveness of Action(s): Somewhat effective
Metric(s) outcomes: English learner — increase state (SBAC) ELA and local (iReady) ELA assessments.
Distance from standard in state (SBAC) ELA

o Maintained — All students

e Declined - English learners by 11.6 points
Distance from standard in state (SBAC) Math

e Improved - All students by 8.1 points

« Maintained — English learners
On or above grade level in local (iReady) ELA

e Improved — All students by 7.2%, English learners by 6.4%
Progress in local (iReady) ELA

e Improved - All students by 3.3%, English learners by 1.5%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, English learners by 5.5%
Progress in local (iReady) Math

e Improved - All students by 4.8%, English learners by 5.4%

Analysis Statement: This action was somewhat effective in making progress toward the goal. In the metrics section, it's noted that English
learner students achieved lower scores compared to the overall student group state (SBAC) ELA and Math. This action encompasses a
comprehensive approach to improving literacy support for English learners through increased access to relevant reading materials, targeted
professional development, and data-driven interventions. The lack of access continues to be a barrier for English learner students and
consequently, the department will provide reading materials in languages other than English and expand home libraries for student to involve
families in reading activities with their children. Considering the outcomes for English learners, a fresh approach will be introduced for the
coming year.
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Action(s): Action # 12: Equity and Access
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: English learner, foster youth, and low-income — increase state (SBAC) ELA and Math and local (iReady) ELA and Math
assessments.
Distance from standard in state (SBAC) ELA

o Maintained — All students, low-income

e Declined - English learners by 11.6 points, foster youth by 8.8 points
Distance from standard in state (SBAC) Math

e Improved - All students by 8.1 points, foster youth by 5.3 points, low-income by 8.0 points

« Maintained — English learners
On or above grade level in local (iReady) ELA

o Improved — All students by 7.2%, English learners by 6.4%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA

e Improved - All students by 3.3%, English learners by 1.5%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, English learners by 5.5%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math

e Improved - All students by 4.8%, English learners by 5.4%, foster youth by 8.0%, low-income by 4.9%

Analysis Statement: This action was somewhat effective in making progress toward district goal and closing the opportunity gap of foster
youth, English learner, and low-income students, through accurate, unbiased, meaningful data analysis to inform accountability and support
evidence-based decision-making. Through our collaborative, data-informed approach, we aim to cultivate a culture of continuous
improvement, equity, and excellence within our district, ultimately empowering all students to achieve their fullest potential. Staff, students,
and families require precise data and robust data support systems to implement and enhance academic, social-emotional, and behavioral
initiatives aimed at improving student achievement in state (SBAC) ELA and Math. Looking back at the achievement data of English learners,
foster youth, and low-income students, a new approach will be introduced for the upcoming academic year.

Action(s): Action # 13: GATE (Gifted and Talented Education)/AP (Advanced Placement)/IB (International Baccalaureate)
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: English learner, foster youth, and low-income - increase state (SBAC) ELA and Math and local (iReady) ELA and Math
assessments.
Distance from standard in state (SBAC) ELA
» Maintained - All students, low-income
o Declined - English learners by 11.6 points, foster youth by 8.8 points
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Distance from standard in state (SBAC) Math

e Improved - All students by 8.1 points, foster youth by 5.3 points, low-income by 8.0 points

o Maintained — English learners
On or above grade level in local (iReady) ELA

o Improved — All students by 7.2%, English learners by 6.4%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA

e Improved - All students by 3.3%, English learners by 1.5%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, English learners by 5.5%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math

e Improved - All students by 4.8%, English learners by 5.4%, foster youth by 8.0%, low-income by 4.9%

Analysis Statement: Upon analyzing the assessment data, results of the state (SBAC) ELA and Math show some improvements and some
declines. The strategy of this action emphasizes collaboration, support, accessibility, capacity building, and resource allocation to ensure the
success of English learners, low-income, and foster youth students in advanced coursework within Fresno Unified School District. Following
a needs assessment with educational partners, Fresno Unified concluded that English learners, low-income, and foster youth students would
greatly benefit from opportunities for engagement with GATE programs and should be placed in more challenging environments to enhance
their academic achievements. After reviewing the outcome results, a new approach will be put into action for the upcoming year.

Action(s): Action # 14: Expand Alternative Education
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: English learner, foster youth, and low-income - increase graduation and student attendance rates.
Graduation rate
o Declined - All students by 3.7%, English learners by 1.9%, foster youth by 5.4%, low-income by 4.1%
Student attendance rate
e Improved - All students by 10.0%, English learners by 9.30%, foster youth by 13.2%, low-income by 9.9%

Analysis Statement: This action was somewhat effective in making progress toward the goal. The data shows that there have been
enhancements in student attendance among English learners, foster youth, and low-income students. However, graduation rates for these
same student groups have declined. The action prioritizes enhancing graduation rates and academic achievements for English learners, low-
income individuals, and foster youth. It aims to achieve this by offering alternative educational pathways vital for halting a decline in
graduation rates. This involves providing tailored support to address the specific hurdles these students encounter. Additionally, it includes
the establishment and tracking of clear objectives for each student demographic, ensuring steady progress. Furthermore, it emphasizes
enabling district-wide credit attainment to keep students aligned with graduation requirements. The Alternative Education program within the
Fresno Unified School District plays a crucial role in supporting students who face challenges in maintaining academic progress towards
graduation. With over 3,000 referrals received from elementary, middle, and high schools last year alone, it's evident that there is a significant
demand for additional assistance. Upon reviewing the outcome results, we will have a revised strategy for the forthcoming year.
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Action(s): Action # 15: Maintain Additional Services for Phoenix Community Day School
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: Foster youth, and low-income — decrease suspension and expulsion rates
Suspension rates

e Declined - All students by 1.5%, foster youth by 6.9%, low-income by 1.6%
Expulsion rates

e Maintained — Foster youth

e Declined - All students by 0.07%, low-income by 0.08%

Analysis Statement: This action was somewhat effective in making progress toward the goal. As highlighted in the metric section, there
remains a concerted effort to address expulsion and suspension rates, aiming for enhancements particularly for low-income and foster youth
students. The actions design involves implementing interventions aimed at improving social, emotional, and academic skills for Tier 3
students and involve ongoing monitoring and adjustment based on data analysis to improve expulsion rates for English learners, foster youth,
and low-income students. Based on feedback from educational partners and metric data analysis, there is a recognized need for credit
recovery programs to help students advance towards their academic goals. Next year, there will be a strengthen plan in place for this action.

Action(s): Action # 16: After School Tutoring
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: English learner, foster youth, and low-income - increase state (SBAC) ELA and Math and local (iReady) ELA and Math
assessments.
Distance from standard in state (SBAC) ELA

» Maintained - All students, low-income

e Declined - English learners by 11.6 points, foster youth by 8.8 points
Distance from standard in state (SBAC) Math

e Improved - All students by 8.1 points, foster youth by 5.3 points, low-income by 8.0 points

e Maintained — English learners
On or above grade level in local (iReady) ELA

o Improved - All students by 7.2%, English learners by 6.4%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA

e Improved — All students by 3.3%, English learners by 1.5%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, English learners by 5.5%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math

e Improved — All students by 4.8%, English learners by 5.4%, foster youth by 8.0%, low-income by 4.9%
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Analysis Statement: This action was somewhat effective in making progress toward the goal. Based on the information from the state (SBAC)
assessments in ELA and Math, some student groups showed improvement, some remained steady, while others saw a decrease. This action
underscores targeted support, qualified staffing, adequate resource provision, and continuous professional development to meet the
academic needs of low-income, foster youth, and English learner students through after-school tutoring programs. After conducting a needs
assessment, it has become evident that English learners (EL), low-income, and foster youth students require supplementary academic
assistance beyond the regular school hours to enhance their proficiency in literacy and math. Additionally, it has been recognized that these
identified students lack a conducive environment to access the curriculum effectively and receive support with their homework assignments.
Considering the results achieved, a new plan will be implemented for the forthcoming year.

Action(s): Action # 17: Extended Summer Learning
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: English learner, foster youth, and low-income — increase state (SBAC) ELA and Math and local (iReady) ELA and Math
assessments.
Distance from standard in state (SBAC) ELA

o Maintained — All students, low-income

e Declined - English learners by 11.6 points, foster youth by 8.8 points
Distance from standard in state (SBAC) Math

e Improved - All students by 8.1 points, foster youth by 5.3 points, low-income by 8.0 points

« Maintained — English learners
On or above grade level in local (iReady) ELA

e Improved — All students by 7.2%, English learners by 6.4%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA

e Improved - All students by 3.3%, English learners by 1.5%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, English learners by 5.5%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math

e Improved — All students by 4.8%, English learners by 5.4%, foster youth by 8.0%, low-income by 4.9%
Graduation rates

e Declined - All students by 3.7%, English learners by 1.9%, foster youth by 5.4%, low-income by 4.1%
A-G Completion rates

e Improved - All students by 2.3%, English learners by 4.9%, foster youth by 14.5%, low-income by 2.0%

Analysis Statement: This action was somewhat effective in making progress toward the goal. After examining the data, it's evident that the
outcomes of the state (SBAC) assessments in ELA and Math varied among student groups. Some student groups displayed improvement,
while others saw a decline. To be specific, seven student groups demonstrated improvement, three remained unchanged, and six
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experienced a decline. This action address "unfinished learning" and mitigate "summer learning loss" in literacy, math, and credit recovery.
This is done by developing curriculum tailored to English learners, foster youth, and low-income students to ensure alignment with state
standards, and incorporating interactive and engaging activities to cater to diverse learning styles; offering extended summer learning
programs for students; increase summer program staffing to accommodate the expanded size of the program; purchase of curriculum
materials, supplies, and technology; and provide resources and support to help families reinforce learning at home during the summer break.
Per a local needs assessment, it's evident that English learners, low-income, and foster youth students require consistent learning structures
in ELA and Math to progress through A-G courses and achieve graduation. Furthermore, the assessment highlights the critical need for
accessible credit recovery classes and available summer school programs to address learning gaps and maintain engagement throughout
the academic year and summer break. Upon reviewing the data, a revised strategy will be put into action for the upcoming year.

Action(s): Action # 18: All teachers are teachers of English language (EL) students
Effectiveness of Action(s): Effective
Metric(s) outcomes: English learner — English learner progress indicator
English learner progress indicator
e Improved - English learners by 2.5%

Analysis Statement: This action was effective in making progress toward the goal. According to the data, English learner students observed
improvement in the English learner progress indicator. To support English learners, newcomer students, and long-term English learners, this
action focuses on providing direct instructional support, professional development, data-driven decision-making, tutoring, and technology-
based resources through the use of teachers on special assignment, professional learning sessions, and tutoring services. Through
evaluation of local needs, it is evident that English Learner (EL) students and Long-Term English Learner (LTEL) students require targeted
interventions to support their academic progress. Additionally, educators require professional development opportunities to enhance their
capacity to effectively plan and implement interventions tailored to the unique needs of EL and LTEL students.

Action(s): Action # 19: Expansion of Dual Language Immersion Programs
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: English learner — English learner progress indicator, and state (SBAC) ELA and Math and local (iReady) ELA and Math
assessments.
Distance from standard in state (SBAC) ELA

o Maintained — All students

e Declined - English learners by 11.6 points
Distance from standard in state (SBAC) Math

e Maintained — English learners
On or above grade level in local (iReady) ELA

e Improved - All students by 7.2%, English learners by 6.4%
Progress in local (iReady) ELA
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e Improved - All students by 3.3%, English learners by 1.5%
On or above grade level in local (iReady) Math

e Improved — All students by 5.8%, English learners by 5.5%
Progress in local (iReady) Math

e Improved - All students by 4.8%, English learners by 5.4%

English learner progress indicator
e Improved - English learners by 2.5%

Analysis statement: This action was somewhat effective in making progress toward the goal. State data revealed both maintenance and
decline trends in ELA and Math proficiency among English learners, alongside notable improvements on the English Learner Progress
Indicator. This action involves providing support and professional development for Dual Language Immersion (DLI) program personnel,
including teachers and managers, to ensure effective implementation of curriculum and instructional strategies, which include developing
culturally responsive materials, facilitating collaboration among teachers, conducting classroom observations, and aligning program
implementation across sites. The recent local needs assessment underscores the necessity for dual language immersion (DLI) content and
support systems to address the academic needs of English Learner (EL) students, including Long Term English Learner (LTEL) students.
Teachers require staff support and professional development to effectively incorporate DLI strategies into lessons tailored for EL and LTEL
students. Additionally, parental demand highlights the importance of maintaining and expanding dual immersion programs to promote
bilingualism and academic success. Reflecting on the state data for English learners, an updated approach will be implemented next school
year.

Action(s): Action # 20: BASE Instruction
Effectiveness of Action(s): Effective
Metric(s) outcomes: All students — Students having access to instructional materials
Students having access to instructional materials
« Maintained — All students sustained at 100.0%

Analysis Statement: This action was effective in making progress toward the goal. As referenced in the Fresno Unified’s local indicator
percent of students without access to their own copies of standards-aligned instructional materials for use at school and at home rating,
100% of students have access to their own copies of standards-aligned instructional materials for use at school and at home.

Action(s): Action # 21: BASE Professional Learning
Effectiveness of Action(s): Effective
Metric(s) outcomes: All students — progress implementing state standards enable EL’s access to CCS and ELD standards.
Progress implementing state standards enable EL’s access to CCS and ELD Standards
e Maintained — All students sustained at full implementation
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Analysis Statement: This action was effective in making progress toward the goal. As referenced in Fresno Unified’s implementation of state
standards local indicator rating, the district is in full implementation in its progress in providing professional learning for teaching to the
recently adopted academic standards and/or curriculum frameworks.

Action(s): Action # 22: BASE Technology Access and Support
Effectiveness of Action(s): Effective
Metric(s) outcomes: All students — Broad Course of Study
Broad Course of Study

e Maintained — All students sustained at 100.0%

Analysis Statement: This action was effective in making progress toward the goal. As referenced in Fresno Unified’s Access to Broad Course
of Study local indicator rating, technology access and support is provided to all students.

Action(s): Action # 23: BASE Early Learning
Effectiveness of Action(s): Effective
Metric(s) outcomes: All students — progress implementing state standards enable EL’s access to CCS and ELD standards.
Progress implementing state standards enable EL’s access to CCS and ELD Standards
e Maintained - All students sustained at full implementation

Analysis Statement: This action was effective in making progress toward the goal. As referenced in Fresno Unified’s implementation of state

standards local indicator rating, the district is in full implementation in its progress in providing Early Learning services to the recently adopted
academic standards and/or curriculum frameworks.

Action(s): Action # 24: BASE Equity and Access
Effectiveness of Action(s): Effective
Metric(s) outcomes: All students — Connectedness based on the climate and culture survey
Connectedness based on the climate and culture survey
e Improved - All students by 2.8%

Analysis statement: This action was effective in making progress toward the goal. As referenced in Fresno Unified’s local climate survey
(Connection), 80.4% of students have a positive rating in regard to student connection, which is an increase of 2.8%.

Action(s): Action # 25: High Quality School Site Health Services

LCAP - Final FCSS Approved 33



Effectiveness of Action(s): Effective
Metric(s) outcomes: Low-income students — Chronic Absenteeism Rates
Chronic absenteeism

e Improved - All students by 16.2%, low-income by 16.6%

Analysis statement: This action was effective in making progress toward the goal. As can be seen by the data, the rate of chronic
absenteeism for low-income students has decreased significantly. The action’s design underscores a proactive and collaborative approach to
addressing the health and wellness needs of low-income students and their families across the district by expanding nursing staff, fostering
professional learning communities, and providing comprehensive onboarding. Educational partners have highlighted the urgent need for
schools to address students' physical health needs, as the absence of access can lead to avoidable absences. The anticipated impact of this
action includes further reductions in chronic absenteeism, signaling a concerted effort to improve overall student attendance.

Action(s): Action # 26: Upgrading Access to Technology
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: English learner, foster youth, and low-income — state (SBAC) ELA and Math and local (iReady) ELA and Math
assessments.
Distance from standard in state (SBAC) ELA

» Maintained - All students, low-income

e Declined - English learners by 11.6 points, foster youth by 8.8 points
Distance from standard in state (SBAC) Math

e Improved - All students by 8.1 points, foster youth by 5.3 points, low-income by 8.0 points

o Maintained — English learners
On or above grade level in local (iReady) ELA

e Improved - All students by 7.2%, English learners by 6.4%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA

o Improved — All students by 3.3%, English learners by 1.5%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, English learners by 5.5%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math

e Improved — All students by 4.8%, English learners by 5.4%, foster youth by 8.0%, low-income by 4.9%

Analysis statement: This action was somewhat effective in advancing towards the goal, evident in the state data showing improvement in
three student groups, stability in three others, and decline in two student groups. To bridge the digital divide and enhance learning for low-
income, foster youth, and English learner students, updated technology is essential. The district's investment in a laptop refresh program for
teachers and a network refresh for schools aims to support modern teaching practices and personalized learning. By focusing on the specific
technology needs of disadvantaged students, the action is to accelerate their growth and prepare them for success in their academic journey.
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Low-income, foster youth, and English learners are at a higher risk of facing limited access to technology both at home and in school. Due to
the outcome of the state results, a revised approach will be put into effect for the upcoming school year.

Action(s): Action # 27: Student Technology Access and Annual Refresh
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: English learner, foster youth, and low-income — state (SBAC) ELA and Math and local (iReady) ELA and Math
assessments, A-G Completion Rates, and AP Exams Passed
Distance from standard in state (SBAC) ELA

o Maintained — All students, low-income

e Declined - English learners by 11.6 points, foster youth by 8.8 points
Distance from standard in state (SBAC) Math

e Improved - All students by 8.1 points, foster youth by 5.3 points, low-income by 8.0 points

o Maintained — English learners
On or above grade level in local (iReady) ELA

o Improved — All students by 7.2%, English learners by 6.4%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA

e Improved - All students by 3.3%, English learners by 1.5%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, English learners by 5.5%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math

o Improved — All students by 4.8%, English learners by 5.4%, foster youth by 8.0%, low-income by 4.9%
A-G Completion rates

e Improved - All students by 2.3%, English learners by 4.9%, foster youth by 14.5%, low-income by 2.0%
Rate of AP Exams Passed

e Improved - All students by 4.9%, English learners by 10.7%, foster youth by 16.7%, low-income by 4.7%

Analysis statement: This action was somewhat effective in making progress toward the goal. Most of the student groups showed either
improvement or maintained, while two student groups declined. Fresno Unified is implementing a district-wide initiative to provide secure
connected devices to students, with a focus on low-income, foster youth, and English learner students. This effort aims to bridge the digital
divide and improve educational outcomes, particularly in ELA math, while also increasing A-G completion rates and passing rates on AP
exams. By ensuring access to technology, Fresno Unified seeks to create a more equitable learning environment and support the diverse
needs of its student population. Educational partner feedback has shown the want to prioritize the equitable distribution of connected devices
to students who are low-income, foster youth, and English learners to narrow the digital divide, and promote educational equity. Based on the
state data, a new approach will be implemented next school year.

Action(s): Action # 28: Instructional Lead Teachers
Effectiveness of Action(s): Somewhat Effective

LCAP - Final FCSS Approved 35



Metric(s) outcomes: English learner, foster youth, and low-income - state (SBAC) ELA and Math and local (iReady) ELA and Math
assessments.
Distance from standard in state (SBAC) ELA

o Maintained — All students, low-income

e Declined - English learners by 11.6 points, foster youth by 8.8 points
Distance from standard in state (SBAC) Math

e Improved - All students by 8.1 points, foster youth by 5.3 points, low-income by 8.0 points

« Maintained — English learners
On or above grade level in local (iReady) ELA

o Improved - All students by 7.2%, English learners by 6.4%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA

e Improved - All students by 3.3%, English learners by 1.5%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, English learners by 5.5%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math

e Improved - All students by 4.8%, English learners by 5.4%, foster youth by 8.0%, low-income by 4.9%

Analysis statement: This action was somewhat effective in making progress toward the goal. The results from the state (SBAC) ELA and
Math assessments revealed a mix of outcomes, with certain student groups demonstrating improvement while others experienced declines.
The design of this action advances teacher leadership by providing opportunities for collaboration within Professional Learning Communities
in which allows teachers to work together to develop common assessments, plan curriculum, and identify and support English learners, foster
youth, and low-income students. English learners, low-income students, and foster youth, face significant disparities in state (SBAC) ELA and
Math as compared to the all student group, as evidenced by the metrics. Family and student feedback gathered through the LCAP process
underscores the urgent need to prioritize academic improvement initiatives as the primary focus for enhancing educational equity. A revised
strategy is set to be implemented for the upcoming year.

Action(s): Action # 29: Regional Instructional Managers
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: English learner, foster youth, and low-income — state (SBAC) ELA and Math and local (iReady) ELA and Math
assessments.
Distance from standard in state (SBAC) ELA
o Maintained - All students, low-income
e Declined - English learners by 11.6 points, foster youth by 8.8 points
Distance from standard in state (SBAC) Math
e Improved - All students by 8.1 points, foster youth by 5.3 points, low-income by 8.0 points
« Maintained — English learners
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On or above grade level in local (iReady) ELA

e Improved - All students by 7.2%, English learners by 6.4%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA

e Improved - All students by 3.3%, English learners by 1.5%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, English learners by 5.5%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math

e Improved - All students by 4.8%, English learners by 5.4%, foster youth by 8.0%, low-income by 4.9%

Analysis Statement: This action was somewhat effective in making progress toward the goal. According to the data, there was a decrease in
performance for English learners and foster youth students in the state (SBAC) ELA. However, low-income and foster youth students showed
improvement in the state (SBAC) Math assessment, while English learner students maintained their performance in Mathematics.
Implementing RIMs at all school sites provides targeted support, data analysis, and professional development tailored to the needs of low-
income, English learner, and foster youth students. By fostering collaboration among educators and offering district-wide support, this action
aims to enhance ELA and Math performance for these student groups. The design centers on leveraging RIMs' expertise to address specific
challenges and improve academic outcomes. Based on a recent local needs assessment and educational partner feedback, it's clear that
teachers and site leaders require structured instructional systems and better resource coordination to effectively support low-income, English
learners, and foster youth students. Streamlining instructional frameworks and fostering collaborative networks among educators are
essential steps to address the identified academic needs of these student groups. The Special Education Services Department will revamp
this action for the next school year based upon the metric data.

Action(s): Action # 30: Early Interventions
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: English learner, foster youth, and low-income — Graduation Rates
Graduation rate
e Declined - All students by 3.7%, English learners by 1.9%, foster youth by 5.4%, low-income by 4.1%

Analysis Statement: This action was somewhat effective in making progress toward the goal. Although the strategies implemented did not
yield the desired outcome for graduation, the department has and will continue to administer long-term assessments of the identified students
and update its metrics to measure effectiveness to include state (SBAC) ELA and Math and local (iReady) as this action is still in its
beginning stages of development as most of the early intervention supports were put in place in the primary levels. This action aims to
enhance graduation rates among English learners, foster youth, and low-income students by identifying learning gaps early and providing
personalized support tailored to each student's needs, focusing on essential literacy, numeracy, and social-emotional skills to establish a
strong academic foundation for success. The graduation rates of English learners, foster youth, and low-income students consistently lag
behind those of their peers, as highlighted in the LCAP metrics section. A local needs assessment underscores the necessity of early

LCAP - Final FCSS Approved 37



intervention with tailored teachers and curriculum to effectively address academic challenges and improve graduation outcomes for these

student groups. Considering the graduation rates and the preliminary stage of development of this action, a strengthened approach will be
implemented for the upcoming school year.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.

Action # 5 - National Board Certification will be discontinued. While National Board Certification is specifically targeted to assist English
learners, low-income, and foster youth students, it is anticipated that all students will benefit from this investment. Due to budget reductions,
the National Board Certification Program will be eliminated, but those enrolled in the program are encouraged to continue their progress and

work submission to become certified. The National Board Certification process can be completed independently where teachers can submit
components without District support.

Action # 28 - Instructional Lead Teachers will be discontinued. The instructional lead teacher work is continuing in the district with a different
funding source and will not be listed as its own action.

Action # 10: Early Childhood Education Developmental and Educational Supports will be renumbered as 1.09. Due to the updated
requirements for transitional-kindergarten expansion, this action will no longer be funded with supplemental concentration.

Action # 1: Designated School Investment will be renumbered as 1.01. A strengthened approach includes the Instructional Services
Department and Analysis, Measurement and Accountability (DATA) Department collaborating to provide sites the metrics they need to make

data driven instructional decisions to move student growth. The Supervisors of Schools will support site administration with the data review
and next steps on implementation of the strategies.

Action # 2: Additional Teacher Supply Funds will be renumbered as 1.02. To strengthen this approach a menu of options will be shared with
teachers to better meet the needs that align to the identified student groups.

Action # 3: Middle & High School Redesign will be renumbered as 1.03. To strengthen this approach, the action will be adjusted to increase
support including, but is not limited to, more frequent student meetings regarding class schedules, grades, pathways to support student

wants and educational needs, and an additional adult support system to collaborate with teachers to organize class schedules to best meet
the needs of students.

Action # 4: Eliminate Elementary Combination Classes will be renumbered as 1.04.
Action # 6: Instructional Supports and Instructional Coaches will be renumbered as 1.05. To strengthen the approaches each high leverage

practice listed above is captured in a tool that is used for monitoring and providing evidence to the California Commission on Teacher
Credentialing. 70% of all high leverage tools include planning and analyzing student learning. High leverage tools examine the needs of
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special populations and learner variability based on student groups that include English Learners, Low Income, and Foster Youth. Tools are
used as evidence that is monitored in a portfolio, read by the department, and must meet criteria based on a rubric measuring the California
Standards for the Teaching Profession.

Action # 7: Additional Teachers Above Base Staffing will be renumbered as 1.06. A strengthened approach is to update interview practices
within human resources to help identify teachers with the greatest strengths and potential to support the identify student groups.

Action # 8: Additional School Site Administration above Base will be renumbered as 1.07. Foster youth are being suspended at a very high
rate. To strengthen this approach, the additional vice principals will work with the social worker and Project Access to provide more direct
supports to foster students. This will better support their needs in and out of the classroom.

Action # 9: African American Academic Acceleration will be renumbered as 1.08. To strengthen this approach a program targeting the
identified student groups in grades k-4 will now include a 15-week fall session in addition to what is currently offered. In collaboration with
Springboard Collaborative, the program effectively aligns families and teachers to meet reading goals, incorporates professional development
for educators, and offers family workshops to bolster literacy at home.

Action # 11: Additional Supports for Libraries will be renumbered as 1.10. To strengthen the at-home library approach, the district will utilize
a feedback method to gather data on the specific books that educational partners want. Student can check books out or access books at
home by using the SORA application on their school assigned computer or on their own devices. Additionally, books will be sent home with
students during extended breaks from school.

Action # 12: Equity & Access will be renumbered as 1.11 and has a title change to BASE: Analysis, Measurement, and Accountability. AMA
is a new department developed to provide intentional data and analytical supports to departments, schools, and the community.

Action # 13: GATE (Gifted and Talented Education)/AP (Advanced Placement)/IB (International Baccalaureate) will be renumbered as 1.12.
To strengthen this approach, professional development and planning documents will be provided to support teachers to serve the identified
students groups. Additionally, site meetings and PLCs will focus on this data to support students with the strategies listed above.

Action # 14: Expand Alternative Education will be renumbered as 1.13. To strengthen this approach, FUSD is rebranding Phoenix
Community Day School in the system to serve students and families by getting them the best supports and helping student placement in the
most successful setting for their diverse needs. This work includes communications with school counselors, administrators, teachers,
students and families to support the strategy.

Action # 15: Maintain Additional Services for Phoenix Community Day School will be renumbered as 1.14.
Action # 16: After School Tutoring will be renumbered as 1.15. The district will strengthen this approach by being more intentional with

reviewing student performance data to break down the specific academic needs prior to and during the tutoring process. By doing this, the
expanded learning department will be able to provide professional learning to tutors that is more targeted to student needs. This includes, but
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is not limited to, providing students supplemental materials and scaffolds. This paired with more onsite observations will help to increase
student skills and understanding with literacy and math.

Action # 17: Extended Summer Learning will be renumbered as 1.16.

Action # 18: All teachers are teachers of English learner (EL) students will be renumbered as 1.17. To strengthen the approach the TSA will
increase monitoring practices to track and monitor interventions and support. This includes, but is not limited to aligning data, support
analysis, and provided best practices for implementation based on the findings

Action # 19: Expansion of Dual Language Immersion Programs will be renumbered as 1.18. To strengthen the approach, Improve DLI PK-12
Articulation Plan and expand DLI pathways from elementary through high school in additional regions (Wawona in Bullard region and
Sequoia in Roosevelt region)

Action # 20: BASE: Instruction will be renumbered as 1.19.

Action # 21: BASE: Professional Learning will be renumbered as 1.20.

Action # 22: BASE: Technology Access and Support will be renumbered as 1.21.
Action # 23: BASE: Early Learning will be renumbered as 1.22.

Action # 24: BASE: Equity and Access will be renumbered as 3.09 and has a title change to BASE: Diversity, Equity, and
Inclusion/Department of Prevention and Intervention.

Action # 25: High Quality School Site Health Services will be renumbered as 1.23. To strengthen this support our low-income student
population, we plan to add 9 more school nurses in the 2024-25 school year. With additional health staff on sites to support student health
and wellness, increased professional learning and onboarding for nurses, and access for low-income students to school-based health clinics,
we anticipate further decreases in chronic absenteeism. Fresno Unified expects that all students will benefit from this action so it's being
provided district wide.

Action # 26: Upgrading Access to Technology will be renumbered as 1.24. To strengthen this approach the Fresno Unified is updating
guidance that support proper technology use and professionally learning will be provide more supports on best practices for using technology
in the classroom and how to support students to use their devices to support their academics at home.

Action # 27: Student Technology Access and Annual Refresh will be renumbered as 1.25. To strengthen this approach the Fresno Unified is

updating guidance that support proper technology use and professionally learning will be provide more supports on best practices for using
technology in the classroom and how to support students to use their devices to support their academics at home.
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Action # 29: Regional Instructional Managers will be renumbered as 1.26. To strengthen this approach RIMs will increase their collaboration
with site administration to target the specific areas that are being called out for the identified students’ groups. RIMs and Admin will review
suspension data in depth to understand causes and develop supports; to decrease time the identified student groups spend out of the
classroom. Additionally, RIMs will strengthen their collaborative efforts with both sites and the Department of Prevention and Intervention
(DPI) to help schools and families focus on social-emotional needs to increase academic achievement.

Action # 30: Early Interventions will be renumbered as 1.27. To strengthen this approach teachers will receive professional development that

will support skill development in the classroom. Additionally, teachers will work within their PLCs to provide discuss student data and create
lesson plans with their teaching team in order support students.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the

Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Goals and Actions

Goal
Goal #

Description

2 Student — Expand student centered and real-world learning experiences

Measuring and Reporting Results

Desired Outcome for

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 202324
Rate of graduates All: 32.0% All: 27.9% All: 26.1% All: 32.7% All: 35.0%
who completed a CTE | EL: 23.2% EL: 15.3% EL: 14.8% EL: 20.4% EL: 33.1%
capstone sequence FY: 12.3% FY: 10.7% FY: 9.9% FY: 29.4% FY: 22.2%
Ll: 31.5% Ll: 27.4% LI: 26.0% LI: 32.0% LI: 35.0%

(All = District, EL =
English Learners, FY
= Foster Youth, LI=
Low-Income)

Data Year: 2019/20
Data Source:
California School
Dashboard > College
& Career Measures
report

Data Year: 2020/21
Data Source: CA
Dashboard >
Additional Reports

Data Year: 2021/22
Data Source: CA
Dashboard >
Additional Reports

Data Year: 2022/23
Data Source: CA
Dashboard >
Additional Reports

Data Year: 2022/23
Data Source: CA
Dashboard >
Additional Reports

Percent of Seniors

who are "Prepared"
on the College &
Career Indicator

(All = District, EL =
English Learners, FY
= Foster Youth, LI=
Low-Income)

All: 49.6%
EL: 25.7%
FY: 18.6%
LI: 48.5%

Data Year: 2019/20
Data Source: CA
Dashboard > College
Career Indicator

College/Career
Indicator comparable
status will not be
available on the
California School
Dashboard until Fall
2023

Discontinued

Discontinued

Discontinued

Student middle school
dropout rate

All: 0.46%
EL: 0.66%

All: 0.8%
EL: 0.8%

All: 0.30%
EL: 0.04%

All: 0.65%
EL: 0.42%

All: 0.30%
EL: 0.04%
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Desired Outcome for

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 202324
FY: 0.68% FY: 2.3% FY: 1.68% FY: 0.61% FY: 0.49%
(All = District, EL = Ll: 0.44% LI: 0.7% LI: 0.27% LI: 0.65% LI: 0.27%

English Learners, FY
= Foster Youth, LI=
Low-Income)

Data Year: 2019/20
Data Source:
CALPADS, Fall 1,

Data Year: 2020/21
Data Source:
CALPADS, Fall 1,

Data Year: 2021/22
Data Source:
CALPADS, Fall 1,

Data Year: 2022/23
Data Source:
CALPADS, Fall 1,

Data Year: 2022/23
Data Source:
CALPADS, Fall 1,

Report 8.1C Report 8.1C Report 8.1C Report 8.1C Report 8.1C
Student high school | All: 8.3% All: 8.7% All: 7.3% All: 8.2% All: 7.23%
dropout rate EL: 15.2% EL: 14.7% EL: 13.3% EL: 12.8% EL: 11.1%

FY: 29.3% FY: 33.0% FY: 29.5% FY: 25.0% FY: 25.2%
(All = District, EL = LI: 8.6% LI: 9.3% LI: 7.6% LI: 8.5% LI: 7.5%

English Learners, FY
= Foster Youth, LI=
Low-Income)

Data Year: 2019/20
Data Source:
DataQuest Four -Year
adjusted Cohort

Data Year: 2020/21
Data Source:
DataQuest Four -Year
adjusted Cohort

Data Year: 2021/22
Data Source:
DataQuest Four -Year
adjusted Cohort

Data Year: 2022/23
Data Source:
DataQuest Four -Year
adjusted Cohort

Data Year: 2022/23
Data Source:
DataQuest Four -Year
adjusted Cohort

Outcome Outcome Outcome Outcome Outcome
Rate of students who |All: 22.7% All: 27.9% All: 23.0% All: 19.1% All: 25.0%
have completed both |EL: 12.2% EL: 15.3% EL: 11.3% EL: 10.5% EL: 16.7%
A-G requirements and | FY: 7.0% FY: 10.7% FY: 6.3% FY: 7.1% FY: 11.5%
completed CTE Ll: 22.2% Ll: 27.4% LI: 22.5% LI: 18.3% LI: 25.0%

capstone courses

(All = District, EL =
English Learners, FY
= Foster Youth, LI=
Low-Income)

Data Year: 2019/20
Data Source: (Local)
CALPADS

Data Year: 2020/21
Data Source:
California School
Dashboard
Supplemental Reports

Data Year: 2021/22
Data Source:
California School
Dashboard
Supplemental Reports

Data Year: 2022/23
Data Source:
California School
Dashboard
Supplemental Reports

Data Year: 2022/23
Data Source:
California School
Dashboard
Supplemental Reports

A-G Completion Rates

All: 54.0%
EL: 27.9%
FY: 27.6%

All: 51.8%
EL: 24.5%
FY: 23.4%

All: 48.7%
EL: 27.4%
FY: 20.0%

All: 51.0%
EL: 32.3%
FY: 34.5%

All: 56.4%
EL: 30.9%
FY: 30.6%
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Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-24

(All = District, EL =
English Learners, FY
= Foster Youth, LI=
Low-Income)

LI: 52.4%

Data Year: 2019/20
Data Source:
DataQuest Four-Year
Adjusted Graduation
Rate

LI: 49.1%

Data Year: 2020/21
Data Source:
DataQuest Four-Year
Adjusted Graduation
Rate

LI: 46.4%

Data Year: 2021/22
Data Source:
DataQuest Four-Year
Adjusted Graduation
Rate

LI: 48.4%

Data Year: 2022/23
Data Source:
DataQuest Four-Year
Adjusted Graduation
Rate

LI: 55.4%

Data Year: 2022/23
Data Source:
DataQuest Four-Year
Adjusted Graduation
Rate

Rate of students who
passed Advanced
Placement exams with
a score of 3 or higher

(All = District, EL =
English Learners, FY
= Foster Youth, LI=
Low-Income)

All: 27.4%
EL: 33.9%
FY: 20.0%
LI: 25.3%

Data Year: 2019/20
Data Source: College
Board

All: 19.6%
EL: 16.5%
FY: 11.0%
LI: 17.1%

Data Year: 2020/21
Data Source: College
Board

All: 28.7%
EL: 18.1%
FY: 0.0%
LI: 25.5%

Data Year: 2021/22
Data Source: College
Board

All: 37.9%
EL: 35.2%
FY: 50.0%
LI: 34.3%

Data Year: 2022/23
Data Source: College
Board

All: 30.7%
EL: 35.0%
FY: 24.1%
LI: 29.4%

Data Year: 2022/23
Data Source: College
Board

Student graduation
rate

(All = District, EL =
English Learners, FY
= Foster Youth, LI=
Low-Income)

All: 88.2%
EL: 75.8%
FY: 65.5%
LI: 87.9%

Data Year: 2019/20
Data Source:
California Dashboard
— Graduation Rate
Indicator

All: 87.6%
EL: 76.5%
FY: 61.3%
LI: 86.9%

Data Year: 2020/21
Data Source:
California Dashboard
— Graduation Rate
Indicator

All: 89.5%
EL: 79.9%
FY: 66.7%
LI: 89.2%

Data Year: 2021/22
Data Source:
California Dashboard
— Graduation Rate
Indicator

All: 85.8%
EL: 78.0%
FY: 61.2%
LI: 85.1%

Data Year: 2022/23
Data Source:
California Dashboard
— Graduation Rate
Indicator

All: 90.5%
EL: 80.7%
FY: 69.8%
LI: 90.5%

Data Year: 2022/23
Data Source:
California Dashboard
— Graduation Rate
Indicator

Broad Course of
Study

All: 100%

Data Year: 2020/21

All: 100%

Data Year: 2021/22

All: 100%

Data Year: 2022/23

All: 100%

Data Year: 20023/24

All: 100%

Data Year: 2023/24
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Desired Outcome for
Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 202324
Data source: ATLAS | Data source: ATLAS |Data source: ATLAS |Data source: ATLAS | Data source: ATLAS
Student Information Student Information Student Information Student Information Student Information
System System System System System
Goal Analysis

An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

Action(s): Action # 31: Linked Learning, ROP, and CTE Pathway Development

Implementation Status: Full Implementation

Expanded validated high-quality CTE Programs and Pathways were demonstrated through nationally recognized assessments and an
increase in work-based learning opportunities, resulting in achievements such as 3 Model Distinguished Programs/Pathways and 1 Model
Program/Pathway. A total of 200,658 student work-based learning opportunities were facilitated, including internships and industry
certifications, with efforts made to enhance internship completions by establishing in-school internship courses at select high schools.
Measures were implemented to retain staff expertise and implement practices instrumental for CTE programs, including developing quality
assessments beyond internships and ensuring awareness of CTE pathways' value among students, teachers, and staff.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 32: CTE STEM PK-6 Kids Invent!

Implementation Status: Partial Implementation

In 2022/23, the District's CTE Department had enhanced student-centered learning with increased funding, expanded STEM and THINK
programs from PK to 6th grade, and had seen a rise in enrollment and participation in career-focused activities and STEM events. Despite
challenges such as teacher cancellations and transportation issues, efforts were made to extend career and STEM field trip opportunities,
train teachers in STEM programs, and overcome logistical hurdles to ensure broader access to educational experiences. While facing
obstacles like transportation and teacher cancellations, the district withessed substantial growth in work-based learning opportunities, STEM
training for teachers, and community engagement in STEM events.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 33: Men’s and Women’s Alliance

Implementation Status: Full Implementation

The Men’s and Women'’s Alliance Programs were developed to address the disproportionate outcomes of students who struggled with
attendance, behavior, and school connectedness, which adversely impacted their academic performance and engagement. These elective
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courses include instruction from a certified teacher on social-emotional learning and leadership development, as well as after-school tutoring,
community mentors, service-learning opportunities, and experiences such as college visits and retreats.
No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 34: School Counselors & Resource Counseling Assistants

Implementation Status: Full Implementation

Schools had resource counseling assistants to help students develop academic and social skills. These assistants also served as the initial
point of contact and response when students faced social and emotional challenges.

No substantive difference in planned action compared to the actual implementation.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Action # 34 - School Counselors & Resource Counseling Assistants - Actual expenses down 9.5%. The difference is due to unspent A-G
Access/Success Grant that carries over. The A-G Access Grant is a block grant and has until 2025/26 to fully expend funds. Plan to
carryover funds to support two additional years of support.

An explanation of how effective or ineffective the specific actions were in making progress toward the goal during the three-year LCAP cycle.

Fresno Unified used the following rating scale to determine the effectiveness of the actions to achieve the articulated goal. Ratings were
based on an analysis of both inputs from educational partners and metrics.
Rating Scale (lowest to highest): Not Effective; Somewhat Effective; Effective

The actions outlined in Goal 2 helped make progress towards Fresno Unified's goal: Expand student-centered and real-world learning
experiences.

Action(s): Action # 31: Linked Learning, ROP, and CTE Pathway Development
Effectiveness of Action(s): Somewhat Effective

Metric(s) outcomes: English learner and foster youth — Rate of students who have completed both A-G requirements and completed CTE
capstone courses

e Improved - Foster youth by 0.8%
e Declined — All students by 3.9%, English learners by 0.8%

Analysis statement: The action was somewhat effective in making progress toward the goal as is evidenced by the growth in foster youth
students. The district implemented a multifaceted approach to support English learner and foster youth students in accessing and thriving in
Career Technical Education (CTE) programs. Strategies include hiring bilingual teachers, fostering community partnerships for resource
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provision, and promoting nontraditional career events and role models to broaden students' horizons. Through targeted support, cultural
sensitivity, and family engagement initiatives, the district aims to increase enrollment and retention of these students in CTE pathways,
fostering equitable opportunities for all learners. Our students continue to face a significant gap in Career Technical Education (CTE)
Pathway completion rates between English learners, foster youth, as compared to the all student group. Additionally, feedback from the
LCAP survey highlights a community desire for increased secondary classes focused on trades and job skills, indicating a need to align
educational offerings with student aspirations. CTE will persist in employing the tactics outlined in this action plan, while adapting with a
reinforced approach aimed at enhancing opportunities for the targeted students. The goal is to increase the number of students who fulfill
both A-G requirements and successfully complete CTE Capstone courses.

Action(s): Action # 32: CTE STEM PK-6 Invent!
Effectiveness of Action(s): Effective
Metric(s) outcomes: English learner, foster youth, and low-income — state (SBAC) ELA and Math and local (iReady) ELA and Math
assessments.
Distance from standard in state (SBAC) Math
e Improved - All students by 8.1 points, foster youth by 5.3 points, low-income by 8.0 points
« Maintained — English learners
On or above grade level in local (iReady) Math
e Improved - All students by 5.8%, English learners by 5.5%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math
e Improved — All students by 4.8%, English learners by 5.4%, foster youth by 8.0%, low-income by 4.9%

Analysis Statement: Progress toward the goal was evident in the state (SBAC) Math results, showcasing improvement or maintenance
across various student groups. This initiative aims to provide low-income students with essential school supplies, ensuring they are prepared
for learning both in the classroom and at home. By bridging the gap between school and home environments, it empowers students to focus
on their studies without the added stress of lacking necessary materials. Fresno Unified School District seeks to enhance STEM education
opportunities for foster youth, English learners, and low-income students by bridging the gap between classroom instruction and real-world
job skills, expanding STEM experiences throughout Pre-Kindergarten to Grade 6, and addressing disparities in mathematics proficiency
among these underrepresented student groups.

Action(s): Action # 33: Men’s and Women'’s Alliance
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: Foster youth, and low-income — state (SBAC) ELA and Math and local (iReady) ELA and Math assessments, suspension
rates, student attendance rates.
Distance from standard in state (SBAC) ELA
» Maintained - All students, low-income
o Declined - Foster youth by 8.8 points
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Distance from standard in state (SBAC) Math

e Improved - All students by 8.1 points, foster youth by 5.3 points, low-income by 8.0 points
On or above grade level in local (iReady) ELA

e Improved - All students by 7.2%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA

e Improved - All students by 3.3%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved — All students by 5.8%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math

e Improved — All students by 4.8%, foster youth by 8.0%, low-income by 4.9%
Suspension rates

e Declined - All students by 1.5%, foster youth by 6.9%, low-income by 1.6%
Student Attendance Rates

e Improved - All students by 10.0%, foster youth by 13.2%, low-income by 9.9%

Analysis Statement: This action was somewhat effective in providing progress towards the goal. Progress is evident in the enhancements
made for foster youth and low-income students in state (SBAC) Math, as well as in student attendance rates. Low-income students have
maintained their performance in state (SBAC) ELA, while suspension rates have decreased across all student demographics. The Men’s and
Women'’s Alliance Program provides social-emotional learning, academic support, and career readiness training to low-income and foster
youth students in middle and high schools. The program aims to enhance students' school connectedness by involving them in leadership
opportunities and school events. Fresno Unified's data and local needs assessment reveal that foster youth and low-income students require
comprehensive support in social-emotional learning, leadership development, and academic assistance to foster a sense of belonging and
reduce barriers to engagement and success in school. However, based on the data, a revised strategy is set to be implemented to improve
performance in the forthcoming academic year.

Action(s): Action # 34: School Counselors & Resource Counseling Assistants
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: English learner, foster youth, and low-income — graduation rates, suspension rates, A-G Completion rates.

Graduation rate

e Declined - All students by 3.7%, English learners by 1.9%, foster youth by 5.4%, low-income by 4.1%
Suspension rates

e Declined - All students by 1.5%, foster youth by 6.9%, low-income by 1.6%
A-G Completion rates

e Improved - All students by 2.3%, English learners by 4.9%, foster youth by 14.5%, low-income by 2.0%

Analysis Statement: This action was somewhat effective in providing progress towards the goal. Improvements are noticeable in the
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advancements made for foster youth, low-income, and English learner students regarding A-G completion rates, although all student groups
experienced declines in graduation and suspension rates. Implementing resource counseling assistants on campus provides mentorship,
skill-building, and positive adult connections for English learners, foster youth, and low-income students, aiming to reduce disparities in
student achievement. This proactive approach addresses the unique needs of these groups, fostering academic and social-emotional growth.
The identified student groups encounter higher suspension rates, lower attendance, and decreased eligibility for UC/CSU a-g requirements,
which prompts the need for tailored interventions to promote equitable access to education and improve outcomes. According to the data, a
refined strategy is poised for implementation to enhance performance in the upcoming academic year.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.

Action # 31: Linked Learning, ROP, and CTE Pathway Development will be renumbered as 2.01. To strengthen this approach, we will use
resources within the Instructional Division to provide more direct support to students in completing a-g requirements and onboarding
protocols with Counseling and Guidance to enroll students in CTE pathways. We will meet with the English Learner department to gain
further access to the scaffolds and interventions they teach to support the identified students in CTE pathways.

Action # 32: CTE STEM PK-6 Kids Invent! will be renumbered as 2.02. Knowing that the many requests put on Transportation are taxing, we
would like to shift our Career Awareness and STEM Travel field trips to pilot more Neighborhood walking field trips such as the Pilot done by
Edison’s Engineering and Health Pathway students, partnerships between CTE high school students and their feeder Elementary schools,
and a focus of providing more Push-in models (such as the CTE Escape Boxes piloted this year with WorkEd and Transitional Counselors).
We expect this shift in delivery of services to better support a larger number of low-income, foster youth, and English learners, and support
the continued increase seen in iReady math scores for these groups as well as support the continued expansion of student-centered and

real-world learning experiences to better meet these students learning needs (as requested by the Board of Education, students, parents,
and the community).

Action # 33: Men's and Women's Alliance will be renumbered as 2.03. A strengthened approach will be to increase the focus of student’s

school connectedness, by incorporating men’s and women'’s alliance students into more leadership and climate and culture opportunities at
the school site. This includes volunteering and providing support at school events and activities.

Action # 34: School Counselors & Resource Counseling Assistants will be renumbered as 2.04.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the

Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Goals and Actions

Goal
Goal #

Description

3 Student — Increase student engagement in their school and community

Measuring and Reporting Results

Desired Outcome for

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 202324
Suspension Rate All: 7.0% All: 0.2% All: 5.8% All: 7.3% All: 5.7%
EL: 4.4% EL: 0.1% EL: 4.5% EL: 5.1% EL: 3.4%
(All = District, EL = FY: 19.0% FY: 0.9% FY: 14.6% FY: 21.5% FY: 14.5%
English Learners, FY | Ll: 7.4% Ll: 0.2% LI: 6.2% LI: 7.8% LI: 6.1%

= Foster Youth, LI=
Low-Income)

Data Year: 2018/19
Data Source: CA
Dashboard -
Suspension Rate
indicator

Data Year: 2020/21
Data Source: CA
Dashboard -additional
reports

Data Year: 2021/22
Data Source: CA
Dashboard -additional
reports

Data Year: 2022/23
Data Source: CA
Dashboard -additional
reports

Data Year: 2022/23
Data Source: CA
Dashboard -additional
reports

Rate of parents,
students and staff
report of positive
sense of safety and
connectedness

(All = District, EL =
English Learners, FY
= Foster Youth, LI=
Low-Income)

Safety:

66.1% Students
92.9% Parents
87.0% Staff

Connection:
64.8% Students
93.6% Parents
87.0% Teachers

Data Year: 2020/21
Data Source: Climate
& Culture Survey

Safety:

73.2% Students
90.0% Parents
89.8% Staff

Connection:
79.9% Students
88.0% Parents
90.6% Teachers

Data Year: 2021/22
Data Source: Climate
& Culture Survey

Safety:

71.6% Students
90.0% Parents
85.3% Staff

Connection:
77.6% Students
88.7% Parents
90.3% Teachers

Data Year: 2022/23
Data Source: Climate
& Culture Survey

Safety:

72.7% Students
91.7% Parents
89.3% Staff

Connection:
80.4% Students
90.3% Parents
92.5% Teachers

Data Year: 2023/24
Data Source: Climate
& Culture Survey

Increase student
positive sense of
connectedness and
safety to 78.4% or
higher

Maintain parent
positive sense of
connectedness and
safety at 90.9% or
higher

Increase staff positive
sense of
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Desired Outcome for

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 202324
connectedness and
safety to 91.2% or
higher
Data Year: 2023/24
Data Source: Climate
& Culture Survey

Student expulsion All: 0.21% All: 0.0% All: 0.17% All: 0.24% All: 0.17%
rates EL: 0.13% EL: 0.0% EL: 0.15% EL: 0.18% EL: 0.13%

FY: 0.78% FY: 0.0% FY: 0.52% FY: 0.52% FY: 0.51%
(All = District, EL = Ll: 0.24% LI: 0.0% LI: 0.18% Ll: 0.26% Ll: 0.18%

English Learners, FY
= Foster Youth, LI=
Low-Income)

Data Year: 2018/19
Data Source:
DataQuest Expulsion
and Suspension —
Expulsion Rates

Data Year: 2020/21
Data Source:
DataQuest Expulsion
and Suspension —
Expulsion Rates

Data Year: 2021/22
Data Source:
DataQuest Expulsion
and Suspension —
Expulsion Rates

Data Year: 2022/23
Data Source:
DataQuest Expulsion
and Suspension —
Expulsion Rates

Data Year: 2022/23
Data Source:
DataQuest Expulsion
and Suspension —
Expulsion Rates

Facilities are properly
maintained

100% of schools with
a rating of good or
exemplary

Data Year: 2019/20
Data Source:

FIT Report (Facilities
Inspection Tool)

100% of schools with
a rating of good or
exemplary

Data Year: 2020/21
Data Source:

FIT Report (Facilities
Inspection Tool)

100% of schools with
a rating of good or
exemplary

Data Year: 2021/22
Data Source:

FIT Report (Facilities
Inspection Tool)

100% of schools with
a rating of good or
exemplary

Data Year: 2022/23
Data Source:

FIT Report (Facilities
Inspection Tool)

100% of schools with
a rating of good or
exemplary

Data Year: 2022/23
Data Source:

FIT Report (Facilities
Inspection Tool)

Student chronic
absenteeism rate

(All = District, EL =
English Learners, FY

All: 15.8%
EL: 9.3%

FY: 23.7%
LI: 16.7%

All: 25.4%
EL: 21.3%
FY: 41.2%
LI: 25.9%

All: 50.9%
EL: 45.6%
FY: 52.9%
LI: 63.1%

All: 34.7%
EL: 27.2%
FY: 35.0%
Ll: 36.5%

All: 32.6%
EL: 26.7%
FY: 37.3%
LI: 33.9%
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Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-24

= Foster Youth, LI=
Low-Income)

(2018/19 data was
reported on the

(2020/21 data was not
reported on the

Data Year: 2021/22
Data Source:

Data Year: 2022/23
Data Source:

Data Year: 2022/23
Data Source:

California School California School Dataquest Dataquest Dataquest

Dashboard for grades | Dashboard but was on

K-8) Dataquest. Dataquest

Data Year: 2018/19 Reported grades K-

Data Source: 12)

California School Data Year: 2020/21

Dashboard> Chronic | Data Source:

Absenteeism Dataquest
Percent of students | All: 59.7% All: 32.2% All: 44.9% All: 47.5% All: 71.5%
who have participated | EL: 50.7% EL: 23.6% EL: 34.9% EL: 37.3% EL: 65.5%
in at least one arts, FY: 56.5% FY: 31.0% FY: 44.3% FY: 45.0% FY: 71.2%
activities, or athletics |LI: 58.8% LI: 30.8% LI: 43.9% LI: 46.5% LI: 71.5%

event — Broad Course
of Study

(All = District, EL =
English Learners, FY
= Foster Youth, LI=
Low-Income)

Data Year: 2019/20
Data Source: (Local)
ATLAS Student

Information System

Data Year: 2020/21
Data Source: (Local)
ATLAS Student
Information System

Data Year: 2021/22
Data Source: (Local)
ATLAS Student
Information System

Data Year: 2022/23
Data Source: (Local)
ATLAS Student
Information System

Data Year: 2022/23
Data Source: (Local)
ATLAS Student
Information System

Student attendance
rate

(All = District, EL =
English Learners, FY
= Foster Youth, LI=
Low-Income)

All: 91.9%
EL: 93.2%
FY: 87.8%
LI: 91.8%

Data Year: 2019/20
Data Source: ATLAS
(Average Daily
Attendance)

All: 87.5%
EL: 89.2%
FY: 78.9%
LI: 87.1%

Data Year: 2020/21
Data Source: ATLAS
(Average Daily
Attendance)

All: 80.1%
EL: 82.3%
FY: 76.3%
LI: 80.0%

Data Year: 2021/22
Data Source: ATLAS
(Average Daily
Attendance)

All: 90.1%
EL: 91.6%
FY: 89.5%
LI: 89.9%

Data Year: 2021/22
Data Source: ATLAS
(Average Daily
Attendance)

All: 93.6%
EL: 93.2%
FY: 89.9%
LI: 93.6%

Data Year: 2022/23
Data Source: ATLAS
(Average Daily
Attendance)
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Goal Analysis

An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

Action(s): Action # 35: Increase School Allocations for Athletics

Implementation Status: Full Implementation

To remove financial barriers and ensure all students could participate in extracurricular activities, funding was provided for uniforms,
protective gear, athletic equipment, and participation in regional and playoff events. This support reduced obstacles and promoted an
equitable environment.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 36: District-Funded Educational Enrichment Trips

Implementation Status: Full Implementation

The enrichment trip program aimed to provide hands-on educational experiences with high-interest destinations that aligned with classroom
content. While participation rates were high for TK-5th grade at 95%-97%, the 6th grade rate was lower at 87%-88% due to factors like
distance, weather, and familial concerns related to the multi-day, overnight nature of the trips.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 37: District Arts Collaborative Project

Implementation Status: Full Implementation

In the Fresno Unified School District, foster youth and low-income students participated in the R.E.A.L. Collaborative, exploring socially
relevant topics through poetry, texts, and discussions to develop art and writing for exhibitions. Teachers from all grade levels engaged in
professional learning sessions to implement this program, resulting in curated student art exhibits at community events, supported by
supplemental salaries and art supplies to ensure full participation.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 38: Increased Funding for Music

Implementation Status: Full Implementation

To enhance academic performance and student connectedness, Fresno Unified increased involvement in extracurricular activities,
specifically expanding exposure to and access to music at school.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 39: Student Peer Mentor Program

Implementation Status: Full Implementation

The District’s Mentoring Office provided peer mentoring to address barriers faced around suspensions, attendance, and school engagement.
High school student mentors were matched with middle school student mentees based on needs and commonalities, targeting academic
needs, modeling social-emotional skills, and fostering positive relationships.

No substantive difference in planned action compared to the actual implementation.
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Action(s): Action # 40: Social Emotional Supports

Implementation Status: Full Implementation

The District’s Department of Prevention and Intervention funded 37 Clinical School Social Workers, 4 Resource Counseling Assistants, and
15 Child Welfare and Attendance Specialists. The individuals serving in these specific positions provided social-emotional support, mental
health counseling, and education, as well as attendance interventions at identified school sites/regions.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 41: School Climate and Culture Expansion

Implementation Status: Full Implementation

The Department of Prevention and Intervention ensured equitable treatment for marginalized students by offering a range of support
services. These included Tier | Climate and Culture Specialist assistance for fostering positive classroom environments, Tier Il Interventions
for short-term social-emotional learning, and Tier Il Behavior Support Advisors aiding students with intensive behavior needs. Successes
included improved classroom conditions and attendance under Tier |, enhanced behavior and attendance through Tier |l interventions, and
increased social-emotional skills and reduced disciplinary issues with Tier Il support, alongside significant support and resources provided by
the LGBTQ+ Guidance Learning Advisor.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 42: Restorative Practices

Implementation Status: Partial Implementation

The District’s Department of Prevention and Intervention ensured that across 37 sites with Restorative Practices School Counselors, students
had access to restorative processes post-suspension or in cases of conflict. They prioritized building relationships and fostering belonging
through effective restorative strategies. Staff received coaching on relationship-building, and students benefited from social-emotional
counseling when identified by TST/Tier Il Teams. Successful outcomes included a 90% (elementary) and 89% (secondary) rate of no
recidivism post-restorative processes and an 83% improvement rate in elementary students' social-emotional wellness. Challenges included
ensuring re-entry post-suspension and low Tier | Restorative Practices implementation, leading to continued disciplinary issues. Efforts
focused on strengthening Restorative Practices School Counselor support, including tailored coaching for leaders and enhancing proactive
components at Tier | to reduce suspensions and foster belonging. Additionally, professional learning initiatives were adjusted due to potential
work stoppages, with plans to reschedule postponed sessions for the next school year.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 43: BASE Department of Prevention and Intervention

Implementation Status: Full Implementation

The department persists in providing services that foster robust partnerships with students and their families. It collaborates with community
agencies and businesses to bolster student success, while also facilitating connections between families and services aimed at enhancing
the overall school experience.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 44: Campus Climate and Culture Teachers
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Implementation Status: Full Implementation
The district aims to create positive relationships with the use of a Climate and Culture position in middle schools.
No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 45: Home School Liaisons

Implementation Status: Full Implementation

The district focused on enhancing family engagement through monthly Family Engagement Hour events across all school sites. With
collaborative efforts from parents, principals, and staff, we designed resource toolkits and identified topics to support student achievement.
Home school liaisons received training and one-on-one support, resulting in increased family participation, and strengthened ties with the
school community. Efforts were successful, with over 4,691 families benefiting from sessions covering various educational topics.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 46: Mental Health Supports

Implementation Status: Full Implementation

The Special Education (SPED) Department ensured access to the necessary mental health support. Six full-time equivalent (FTE) School
Psychologists were incorporated to focus on mental health concerns at both primary and secondary education levels. The additional School
Psychologists effectively addressed the growing need for mental health services. The inclusion of six School Psychologists meant that all
middle schools had dedicated support for addressing mental health issues among students and staff.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 47: Expanded Transportation Services

Implementation Status: Partial Implementation

The Department of Transportation advanced efforts to provide transportation for students notably by filling key vacancies and forming
effective training teams, thus enhancing service reliability and punctuality. This included filling 15 driver vacancies and 3 Relief Driver
positions, introducing 2 new Behind the Wheel Trainer Delegates, and partnering with the Cesar Chavez Adult School Driver Training Center
to train 77 candidates. The department also boosted internal communication through committees, implemented new operational systems
such as Tyler Traversa, BusHive, and Samsara, introduced new routes supporting home-to-school transportation, acquired new buses
through grant funds, and initiated a five-year plan for implementing an electric bus program, all while acknowledging the need for time,
testing, and training in the transition process.

No substantive difference in planned action compared to the actual implementation.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Action # 38 - Increased Funding for Music - Actual expenses down 70.2% (in other state funds, not supplemental and concentration) - due to
recognizing proposition 28 grant for visual and performing arts.
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Action # 43 - Department of Prevention and Intervention - Actual expenses down 40.6% - due to pausing on the Saturday Academy program.

An explanation of how effective or ineffective the specific actions were in making progress toward the goal during the three-year LCAP cycle.

Fresno Unified used the following rating scale to determine the effectiveness of the actions to achieve the articulated goal. Ratings were
based on an analysis of both inputs from educational partners and metrics.

Rating Scale (lowest to highest): Not Effective; Somewhat Effective; Effective

The actions outlined in Goal 3 helped make progress towards Fresno Unified's goal: Increase student engagement in their school and
community.

Action(s): Action # 35: Increase School Allocations for Athletics
Effectiveness of Action(s): Effective
Metric(s) outcomes: English learner, foster youth, and low-income — Percent of students who have participated in at least one arts, activities,
or athletics event
Percent of students who have participated in at least one arts, activities, or athletics event
e Improved — All students by 2.6%, English learners by 2.4%, foster youth by 0.7%, low-income by 2.6%

Analysis Statement: This action was effective in making progress towards the goal. All student groups showed improvement in the percent of
students who have participated in at least one arts, activities, or athletics event. This action helps facilitate participation of low-income
students in athletics by providing funding, transportation, and necessary gear. It ensures that financial constraints and transportation barriers
do not hinder their engagement in arts, activities, or athletic events. by supplying uniforms, equipment, and protective gear to promote equity
and inclusive access. The ask for educational initiatives that integrate art and literature to enhance student engagement, creativity, and
interdisciplinary learning experiences, is evidenced by feedback from teachers and students.

Action(s): Action # 36: District-Funded Educational Enrichment Trips
Effectiveness of Action(s): Effective
Metric(s) outcomes: Foster youth, and low-income — Percent of students who have participated in at least one arts, activities, or athletics
event
Percent of students who have participated in at least one arts, activities, or athletics event
e Improved - All students by 2.6%, foster youth by 0.7%, low-income by 2.6%

Analysis Statement: This action was effective in making progress towards the goal. All student groups showed improvement in the percent of
students who have participated in at least one arts, activities, or athletics event. District-Funded educational enrichment trips focus on
providing enriching experiences for elementary students, especially for low-income, and foster youth students by eliminating financial barriers
and offering tailored trips aligned with classroom content. It includes a structured program with teacher support, ensuring a diverse range of
culturally relevant destinations for each grade level. Educational partner feedback aims to tackle barriers for sixth-grade students in camp
activities, such as transportation costs, entrance fees, and essential personal items, ensuring fair access and inclusive learning.
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Action(s): Action # 37: District Arts Collaborative Project
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: Foster youth, and low-income - state (SBAC) ELA and Math and local (iReady) ELA and Math assessments.
Distance from standard in state (SBAC) ELA, and percent of students who have participated in at least one arts, activities, or athletics event
Distance from standard in state (SBAC) ELA
» Maintained - All students, low-income
o Declined - Foster youth by 8.8 points
Distance from standard in state (SBAC) Math
e Improved - All students by 8.1 points, foster youth by 5.3 points, low-income by 8.0 points
On or above grade level in local (iReady) ELA
e Improved - All students by 7.2%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA
e Improved - All students by 3.3%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math
e Improved - All students by 5.8%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math
e Improved - All students by 4.8%, foster youth by 8.0%, low-income by 4.9%
Percent of students who have participated in at least one arts, activities, or athletics event
e Improved - All students by 2.6%, foster youth by 0.7%, low-income by 2.6%

Analysis Statement: This action was somewhat effective in making progress towards the goal. Each student group either demonstrated
improvement or sustained their performance in state (SBAC) English Language Arts (ELA) and Math, as well as in the percentage of
students engaging in at least one arts, activities, or athletics event. However, there was a decrease in the performance of foster youth
students in state (SBAC) ELA. The District REAL Collaborative is a targeted program aimed at enhancing literacy skills and school
participation for students through culturally relevant arts projects and differentiated instruction. Implemented through thematic approaches,
Art Hop exhibits, and tailored support structures, it fosters student creativity, communication skills, and inclusivity while providing professional
learning for teachers and enhanced communication with families. Students identified through a local needs assessment require a well-
developed arts education program led by trained instructors to enhance engagement and promote creativity, while also integrating literacy
skills such as writing and speaking. Due to the metric outcomes for foster youth students in state (SBAC) Math, this action will be
strengthened for the upcoming school year.

Action(s): Action # 38: Increased Funding for Music
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: English learner, foster youth, and low-income — state (SBAC) ELA and Math and local (iReady) ELA and Math
assessments, and percent of students who have participated in at least one arts, activities, or athletics event
Distance from standard in state (SBAC) ELA
o Maintained — All students, low-income
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e Declined - English learners by 11.6 points, foster youth by 8.8 points
Distance from standard in state (SBAC) Math

e Improved - All students by 8.1 points, foster youth by 5.3 points, low-income by 8.0 points

e Maintained — English learners
On or above grade level in local (iReady) ELA

e Improved - All students by 7.2%, English learners by 6.4%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA

o Improved — All students by 3.3%, English learners by 1.5%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, English learners by 5.5%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math

e Improved - All students by 4.8%, English learners by 5.4%, foster youth by 8.0%, low-income by 4.9%
Percent of students who have participated in at least one arts, activities, or athletics event

e Improved — All students by 2.6%, foster youth by 0.7%, low-income by 2.6%, English learners by 2.4%

Analysis statement: This action showed somewhat effective in making progress towards the goal. All student groups either sustained or
enhanced their performance in state (SBAC) ELA and Math, as well as in the percentage of students engaging in at least one arts,
extracurricular, or athletic event. However, there was a decrease in performance among English learners and foster youth students in state
(SBAC) Math. Additional music teachers meet with students once a week during the school day for 20-minute sessions, delivering music
lessons aligned with educational standards. Students receive access to instruments and materials needed for the lessons, along with
supplementary materials for at-home learning, ensuring equitable participation and engagement in music education. Educational partner
feedback highlights a community-driven need for increased funding to support student engagement in school, particularly through programs
such as music and art, emphasizing their essential role in fostering holistic development and academic success. For the next academic year,
enhancements will be made to improve outcomes for English learners and foster youth students in state Math assessments (SBAC).

Action(s): Action # 39: Student Peer Mentor Program
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: English learner, foster youth, and low-income — state (SBAC) ELA and Math and local (iReady) ELA and Math
assessments, suspension rate, student attendance rate, and connectedness based on the climate and culture survey.
Distance from standard in state (SBAC) ELA
» Maintained - All students, low-income
e Declined - English learners by 11.6 points, foster youth by 8.8 points
Distance from standard in state (SBAC) Math
e Improved - All students by 8.1 points, foster youth by 5.3 points, low-income by 8.0 points
« Maintained — English learners
On or above grade level in local (iReady) ELA
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e Improved - All students by 7.2%, English learners by 6.4%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA

e Improved — All students by 3.3%, English learners by 1.5%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, English learners by 5.5%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math

e Improved - All students by 4.8%, English learners by 5.4%, foster youth by 8.0%, low-income by 4.9%
Suspension rates

o Declined - All students by 1.5%, foster youth by 6.9%, low-income by 1.6%, English learners by 0.6%
Student attendance rate

e Improved — All students by 10.0%, English learners by 9.30%, foster youth by 13.2%, low-income by 9.9%
Connectedness based on the climate and culture survey

e Improved — All students by 2.8%

Analysis Statement: The action yielded some progress towards the goal. Improvements or maintenance were evident in the results for state
(SBAC) ELA and Math, along with the student attendance rate and connectedness based on the climate and culture survey. However, there
were declines noted in state (SBAC) ELA scores and suspension rates. The Peer Mentoring Program pairs high school mentors with middle
school mentees, focusing on academic needs and social-emotional skills. With services extending across 7 high schools and 7 middle
schools, over 600 students benefit from weekly support, including enrichment field trips and ongoing training for mentors, aiming to enhance
academic achievement and life skills development. Highlighted from a needs assessment is the imperative to increase students’ sense of
connectedness within the academic environment to improve academic performance. Looking back at the results achieved, a fresh strategy
will be put into place for the upcoming year.

Action(s): Action # 40: Social Emotional Supports
Effectiveness of Action(s): Effective
Metric(s) outcomes: Foster youth, and low-income — student attendance rate, chronic absenteeism, and connectedness based on the climate
and culture survey.
Student attendance rate
e Improved — All students by 10.0%, foster youth by 13.2%, low-income by 9.9%
Chronic absenteeism rate
e Improved — All students by 16.2%, foster youth by 17.9%, low-income by 16.6%
Connectedness based on the climate and culture survey
e Improved — All students by 2.8%

Analysis Statement: This action was effective in making progress towards the goal. As can be seen in the data, foster youth and low-income

students improved in student attendance, chronic absenteeism, and connectedness based on the climate and culture survey. Clinical School
Social Workers identify students requiring counseling and mental health services using various methods. They conduct comprehensive
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assessments, analyze data, and craft tailored interventions. Child Welfare and Attendance Specialists offer tiered interventions at the district
level to address truancy and chronic absenteeism issues among students, and feedback from educational partners underscores the need to
prioritize mental health support highlighting the critical necessity for comprehensive resources to address diverse mental health needs.

Action(s): Action # 41: School Climate and Culture Expansion
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: Foster youth, and low-income — chronic absenteeism and suspension rates.
Chronic absenteeism

e Improved - All students by 16.2%, foster youth by 17.9%, low-income by 16.6%
Suspension rate

e Declined - All students by 1.5%, foster youth by 6.9%, low-income by 1.6%

Analysis Statement: This action was somewhat effective in making progress towards the goal. Enhancements were realized for foster youth
and low-income students chronic absenteeism rates. Additionally, suspension rates for the same student groups showed a decline. This
action implements Tier | climate and culture practices to foster positive classroom environments, supported by Climate and Culture
Specialists. Tier Il Intervention Specialists provide short-term interventions focused on building social-emotional learning skills, while the
LGBTQ+ Guidance Learning Advisor offer support for LGBTQ+ students and collaborate with Tier Il/11l staff. In response to alarming statistics
highlighting high rates of anxiety, depression, and self-harm among LGBTQ+ youth, Guidance Learning Advisors work to create supportive
environments within schools aiming to reduce mental health disparities and promote well-being through tailored support and advocacy. After
reviewing the outcome results, a new approach will be introduced for the forthcoming year.

Action(s): Action # 42: Restorative Practices / Relationship Centered Schools
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: Foster youth, and low-income — suspension rate, and connectedness based on the climate and culture survey.
Suspension rate
e Declined - All students by 1.5%, foster youth by 6.9%, low-income by 1.6%
Connectedness based on the climate and culture survey
e Improved - All students by 2.8%

Analysis Statement: This action was somewhat effective in making progress towards the goal. According to the data, there was a decline in
suspension rates among foster youth and low-income students. On the other hand, all students showed an improvement in connectedness,
as indicated by the results of the climate and culture survey. This action offers comprehensive support focusing on addressing absenteeism
and suspension through restorative conferences, social-emotional counseling, and conflict mediation. A needs assessment revealed a
readiness gap among foster youth and low-income students that indicated deficits in essential skills, support systems, safety perceptions,
age-appropriate social-emotional competencies, and conversational skills. As a result, a refined strategy will be put in place to boost
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performance in the forthcoming academic year.

Action(s): Action # 43: BASE: Department of Prevention and Intervention
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: Connectedness based on the climate and culture survey.
Connectedness based on the climate and culture survey

e Improved — All students by 2.8%

Analysis statement: This action is effective. As referenced in Fresno Unified’s local climate survey, all students improved by 2.8%.

Action(s): Action # 44: Campus Climate and Culture Teachers
Effectiveness of Action(s): Effective
Metric(s) outcomes: English learner, foster youth, and low-income — connectedness based on the climate and culture survey, and percent of
students who have participated in at least one arts, activities, or athletics event.
Connectedness based on the climate and culture survey
e Improved - All students by 2.8%
Percent of students who have participated in at least one arts, activities, or athletics event
e Improved — All students by 2.6%, foster youth by 0.7%, low-income by 2.6%, English learners by 2.4%

Analysis Statement: This action was effective in making progress towards the goal. As can be seen by the data, all student groups improved
on the connectedness based on the climate and culture survey, and percent of students who have participated in at least one arts, activities,
or athletics event. This action facilitates collaborative campus climate teams, implementing positive reinforcement systems, and organizing
engaging school-wide events. Parents and students emphasized the importance of campuses being inviting and vibrant, offering a range of
activities to foster student engagement and a sense of belonging.

Action(s): Action # 45: Home School Liaisons
Effectiveness of Action(s): Effective
Metric(s) outcomes: English learner — percent of students who have participated in at least one arts, activities, or athletics event.
Percent of students who have participated in at least one arts, activities, or athletics event
e Improved - All students by 2.6%, English learners by 2.4%

Analysis statement: This action was effective in making progress towards the goal. The data clearly indicates that English learner students
English showed improvement in the percent of students who have participated in at least one arts, activities, or athletics event. Seventy-
seven Home-School Liaisons facilitate communication between schools and families, addressing various student-related concerns and
fostering inclusive family engagement, with a particular emphasis on supporting Spanish-speaking families and English learners through

LCAP - Final FCSS Approved 61



language-specific assistance and community connection initiatives. Considering the input received from parents and the community, families
of English learner students consistently highlight the necessity to enhance opportunities for family engagement and communication.

Action(s): Action # 46: Mental Health Supports
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: Foster youth, and low-income — suspension rates.
Suspension rate
e Declined - All students by 1.5%, foster youth by 6.9%, low-income by 1.6%

Analysis statement: This action was somewhat effective in making progress towards the goal. Upon examining the data, it's clear that there
has been a decrease in suspension rates among foster youth and low-income students. School Psychologists play a vital role in crisis
intervention, conducting threat and suicide risk assessments, and providing 24-hour crisis response. Also, the Special Education department
collaborates with vendors to engage licensed therapists who provide individualized mental health support, including individual, group, and
family therapy, aligning with students' unique needs. According to the metric data and the high volume of crisis intervention referrals, there is
a need for increased mental health support among students, alongside a pronounced need for targeted interventions and resources to
reduce suspensions, particularly among foster youth and low-income students. Considering the suspension outcome results, a fresh strategy
will be adopted for the upcoming year.

Action(s): Action # 47: Expanded Transportation Services
Effectiveness of Action(s): Effective
Metric(s) outcomes: Low-income — student attendance rate, chronic absenteeism, and percent of students who have participated in at least
one arts, activities, or athletics event.
Student attendance rate
e Improved — All students by 10.0%, low-income by 9.9%
Chronic Absenteeism rate
e Improved - All students by 16.2%, low-income by 16.6%
Percent of students who have participated in at least one arts, activities, or athletics event
e Improved - All students by 2.6%, low-income by 2.6%

Analysis Statement: The action was effective in making progress towards the goal. The data reveals that low-income students demonstrated
enhancements in student attendance, reduction in chronic absenteeism, and increased participation in arts, activities, or athletics events. The
Transportation Department establishes strategic bus routes and provides monthly public transit bus passes to low-income secondary
students without designated routes, while implementing tracking software on buses for route optimization and enabling parents to monitor
their children's transportation. This multifaceted approach aims to enhance accessibility, decrease travel time, and improve the reliability of
bus transportation for low-income student groups. According to feedback gathered from the Transportation department, Site Staff, and
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Parents, concerns have been raised regarding students missing valuable instructional time or not having sufficient time to eat breakfast due
to late bus arrivals. Moreover, parents have expressed frustration regarding buses not adhering to their scheduled times.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.

Action # 35: Increase School Allocations for Athletics will be renumbered as 3.01.
Action # 36: District-Funded Educational Enrichment Trips will be renumbered as 3.02.

Action # 37: District Arts Collaborative Project will be renumbered as 3.03. To strengthen this approach, we will enhance our methods of
communication for the identified student groups to participate. This will be done through the district’'s main communication platform,
ParentSquare to staff and families. Additionally, information will be provided in a communication platform called District Update. This will
increase awareness with the hope to increase overall participation in the work.

Action # 38: Increased Funding for Music will be renumbered as 3.04. A strengthened approach includes music teachers utilizing core
curriculum to align music lessons to what students are learning in class to support student learning and make connections.

Action # 39: Student Peer Mentor Program will be renumbered as 3.05. To strengthen the professional learning for mentors approach written
above, a third day of training will be provided. To strengthen this approach, this action will continue to enhance its partnership with Fresno
Unified English Learner Services, we connect EL students and EL newcomer students with well performing EL students. The same criteria
above are followed to match students. Student mentor and mentees can connect on similar experiences. Mentors can support students with
academics, with an emphasis on the skills needed to support the language acquisition component of an English learner student. Additionally,
to strengthen this approach this work will align with the district’s literacy initiative toward meeting the needs of our EL, FY, and LI learners. In
collaboration with internal and external partners and former foster youth who have graduated from Fresno Unified, we will increase the
number of FY participating in peer mentoring. In addition to the support and training described above for mentors and mentees, FY will
receive additional support that will focus on essential life skills to help them successfully transition into adulthood.

Action # 40: Social Emotional Supports will be renumbered as 3.06. A strengthened approach includes CSSW working with the Department
of Prevention and Intervention and assigned school site leadership to take deeper dive into the data of the identified students groups to
support developing trends, accessing growth, and pinpointing areas of concern to target.

Action # 41: School Climate and Culture Expansion will be renumbered as 3.07. The strengthen approach includes professional learning with
the use of data to target support toward the identified student groups, the students with the greatest needs. The climate and culture
specialists will provide professional learning, coaching and implementation supports to teachers, leaders, Climate and Culture teams, and
classified staff throughout the district to reduce negative outcomes for all students, including foster youth and low-income students.
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Action # 42: Restorative Practices / Relationship Centered School will be renumbered as 3.08. To strengthen our restorative practices
approach, we will be providing specialized professional learning to site leaders with a focus on using restorative discipline and a menu of
restorative options so as to increase safety and accountability while decreasing suspensions. We also plan to partner with Tier 1 managers to
strengthen the implementation of Tier 1 restorative practices and social emotional learning which will help to reduce the behaviors that lead to
suspension and increase students’ sense of belonging. Lastly, we plan to pull additional data reports and provide targeted support to
identified admin teams at sites with higher rates of suspension.

Action # 43: BASE: Department of Prevention and Intervention will be renumbered as 3.09 and has a title change to BASE: Diversity, Equity,
and Inclusion/Department of Prevention and Intervention.

Action # 44: Campus Climate and Culture Teachers will be renumbered as 3.10.
Action # 45: Home School Liaisons will be renumbered as 3.11.

Action # 46: Mental Health Supports will be renumbered as 3.12. To strengthen this approach, school psychologists will work directly with the
schools site leadership team to review and analyze student data to provide the best supports to the identified students groups. Data analysis
will support them to target the students with the greatest need and it will support the monitoring progress of students’ growth, so that shifts
can be made to better support the services students are receiving.

Action # 47: Expanded Transportation Services will be renumbered as 3.13 and the title has been updated to Transportation Services. Taking
Educational Partner feedback from school staff and parents, to strengthen this approach the Transportation Department will implement a
tracking software on buses. This will allow the department to track buses to create better bus routes with the purpose of getting more
students to school on time. Additionally, parents will be able to track school buses. Parents will be able to see when their students arrive to
school on time and what time they will be home. This software will allow parents who do not have the means to provide transportation will
have a better idea of their child’s location when being transported by the school district. The district will utilize this data to improve their routes
to support LI students to descrease the time spent on the bus and make bus transportation a more reliable option.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Goals and Actions

Goal
Goal #

Description

4 Staff — Increase recruitment and retention of staff reflecting the diversity of our community

Measuring and Reporting Results

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-24

Average time to fill a

management position

from closing date of
position to candidate
signing the contract

37 Days

Data Year: 2021/22
Data Source: Local

67 Days

Data Year: 2022/23
Data Source: Local

63 Days

Data Year: 2023/24
Data Source: Local

28 Days

Data Year: 2023/24
Data Source: Local

Rate of teachers
appropriately

credentialed teachers

in the area taught

Appropriately
Assigned: 99.9%

Data Year: 2020/21
Data Source: SARC
Report on Teacher

Credentialing

Appropriately
Assigned: 93.4%

Data Year: 2021/22
Data Source: SARC
Report on Teacher

Credentialing

Appropriately
Assigned: 94.7%

Data Year: 2022/23
Data Source: SARC
Report on Teacher
Credentialing

Appropriately
Assigned: 93.9%

Data Year: 2023/24
Data Source: SARC
Report on Teacher
Credentialing

Appropriately
Assigned:

Maintain 99.5% and
above annually

Data Year: 2023/24
Data Source: SARC
Report on Teacher
Credentialing

Rate of teacher’s mis

assigned

0.063%

Data Year: 2020/21
Data Source: SARC
Report on Teacher
Credentialing

0.491%

Data Year: 2021/22
Data Source: SARC
Report on Teacher
Credentialing

0.123%

Data Year: 2022/23
Data Source: SARC
Report on Teacher
Credentialing

0.057%

Data Year: 2023/24
Data Source: SARC
Report on Teacher
Credentialing

0.033%

Data Year: 2023/24
Data Source: SARC
Report on Teacher
Credentialing

Rate of teacher
vacancies

0.28%

1.126%

0.80%

1.046%

0.19%
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Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-24

Data Year: 2020/21
Data Source: SARC
Report on Teacher
Credentialing

Data Year: 2021/22
Data Source: SARC
Report on Teacher
Credentialing

Data Year: 2022/23
Data Source: SARC
Report on Teacher
Credentialing

Data Year: 2023/24
Data Source: SARC
Report on Teacher
Credentialing

Data Year: 2023/24
Data Source: SARC
Report on Teacher
Credentialing

Goal Analysis

An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

Action(s): Action # 48: BASE Recruitment, Selection and Retention of Human Retention
Implementation Status: Full Implementation
Action was implemented as described in the 2023/24 LCAP. General challenges continue to exist around hiring for specific positions
including selected teaching positions, school nurses, and afterschool paraprofessionals.
No substantive difference in planned action compared to the actual implementation.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Actual expenses in this goal did not differ more than 10% from the original budget.

An explanation of how effective or ineffective the specific actions were in making progress toward the goal during the three-year LCAP cycle.

Fresno Unified used the following rating scale to determine the effectiveness of the actions to achieve the articulated goal. Ratings were
based on an analysis of both inputs from educational partners and metrics.

Rating Scale (lowest to highest): Not Effective; Somewhat Effective; Effective
The actions outlined in Goal 4 helped make progress towards Fresno Unified's goal: Increase recruitment and retention of staff reflecting the
diversity of our community.
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Action(s): Action # 48: BASE: Recruitment, Selection and Retention of Human Capital
Effectiveness of Action(s): Effective
Metric(s) outcomes: All students — Rate of teacher’s misassigned.
Rate of teacher’s misassigned
e Improved by 0.066%

Analysis statement: This action was effective in making progress towards the goal. As seen in the metric section, the rate of teacher’s
misassigned improved. The action aims to recruit and retain high-performing, diverse educators who prioritize student diversity, and filling
vacant positions. It involves collaborating with teacher and leadership development, monitoring staff credentials, implementing regulatory
changes, overseeing classification and compensation, administering leaves of absence, and working with multiple associations to ensure
quality education.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.

Action # 48: BASE: Recruitment, Selection and Retention of Human Capital will be renumbered as 4.01.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Goals and Actions

Goal
Goal #

Description

5 Family — Increase inclusive opportunities for families to engage in their students’ education

Measuring and Reporting Results

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-24

Rate of parents,
students and staff
report of positive
sense of safety and
connectedness

Note: Survey content
changed from 2020/21
to 2021/22.
Comparisons with
baseline are not
comparable.

Safety:

66.1% Students
92.9% Parents
87.0% Staff

Connection:
64.8% Students
93.6% Parents
87.0% Staff

Data Year: 2020/21
Data Source: Climate
& Culture Survey

Safety:

72.3% Students
90.0% Parents
89.8% Staff

Connection:
79.9% Students
88.0% Parents
90.6% Staff

Data Year: 2021/22
Data Source: Climate
& Culture Survey

Safety:

71.6% Students
90.0% Parents
85.3% Staff

Connection:
77.6% Students
88.7% Parents
90.3% Teachers

Data Year: 2022/23
Data Source: Climate
& Culture Survey

Safety:

72.7% Students
91.7% Parents
89.3% Staff

Connection:
80.4% Students
90.3% Parents
92.5% Teachers

Data Year: 2023/24
Data Source: Climate
& Culture Survey

Increase student
positive sense of
connectedness and
safety to 78.4% or
higher

Maintain parent
positive sense of
connectedness and
safety at 90.9% or
higher

Increase staff positive
sense of
connectedness and
safety to 91.2% or
higher

Data Year: 2023/24
Data Source: Climate
& Culture Survey

Seek parent input &
promote parental
participation in

Full Implementation
(Level 4)

Full Implementation
and Sustainability
(Level 5)

Initial Implementation
(Level 3)

Full Implementation
(Level 4)

Full Implementation
and Sustainability
(Level 5)
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Desired Outcome for
Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 2023-24
programs for low- Data Year: 2020/21 Data Year: 2022/23 Data Year: 2023/24
income, foster youth, |Data Source: Local Data Year: 2021/22 | Data Source: Local Data Source: Local Data Year: 2023/24
and English learner Indicators Data Source: Local Indicators Indicators Data Source: Local
students and students Indicators Indicators
with exceptional Question 11 on State-
needs required Self-
Assessment
Goal Analysis

An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

Action(s): Action # 49: Parent Engagement Investments

Implementation Status: Full Implementation

Fresno Unified's Parent University spearheads the district's Family Goal of bolstering inclusive family engagement in education. With a focus
on enhancing familial connectedness, Parent University aims to increase family participation in various engagement opportunities. For the
2023/24 academic year, five essential elements have been introduced to fortify family-school relationships, leadership, learning, community
partnerships, and data-driven strategies. This innovative approach fosters a welcoming environment for educational partners, resulting in
improved student outcomes. Notable successes include significant family outreach, diverse engagement initiatives, and the establishment of
a Family Resource Center catering to various needs, reinforcing the pivotal role of family engagement in educational success.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 50: Expanded Student, Parent and Community Communication

Implementation Status: Full Implementation

The District's Department of Communications prioritized enhancing parental involvement in their children's education by improving
communication with schools. This was accomplished through investments in ParentSquare, a comprehensive communication platform,
Spanish and English television programming, and ongoing surveys in multiple languages. As a result, 96% of families can now be reached
via ParentSquare, with 86% expressing satisfaction, and effective communication strategies have been tailored based on feedback from
English Learners and low-income families.

No substantive difference in planned action compared to the actual implementation.
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An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Actual expenses in this goal did not differ more than 10% from the original budget.

An explanation of how effective or ineffective the specific actions were in making progress toward the goal during the three-year LCAP cycle.

Fresno Unified used the following rating scale to determine the effectiveness of the actions to achieve the articulated goal. Ratings were
based on an analysis of both inputs from educational partners and metrics.

Rating Scale (lowest to highest): Not Effective; Somewhat Effective; Effective

The actions outlined in Goal 5 helped make progress towards Fresno Unified's goal: Increase inclusive opportunities for families to engage in
their students' education.

Action(s): Action # 49: Parent Engagement Investments
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: English learner, and low-income - state (SBAC) ELA and Math and local (iReady) ELA and Math assessments,
connectedness based on the climate and culture survey
Distance from standard in state (SBAC) ELA

» Maintained - All students, low-income

e Declined - English learners by 11.6 points
Distance from standard in state (SBAC) Math

e Improved - All students by 8.1 points, low-income by 8.0 points

« Maintained — English learners
On or above grade level in local (iReady) ELA

e Improved - All students by 7.2%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA

e Improved — All students by 3.3%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math

e Improved - All students by 4.8%, foster youth by 8.0%, low-income by 4.9%
Connectedness based on the climate and culture survey

e Improved — All students by 2.8%

Analysis statement: This action was somewhat effective in making progress towards the goal. As can be seen in the metrics, most student
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groups either showed improvement or maintained their performance in state (SBAC) ELA and Math, as well as in connectedness according
to the climate and culture survey. However, two groups had declines in their state (SBAC) scores for ELA. The action provides multilingual
support to enable non-English-speaking and low-income families to engage fully in their children's education. Through progress monitoring
and educational empowerment initiatives, families are equipped to identify and address their children's needs early on, which empowers
parents to advocate for their children's education. As reflected by families in the LCAP survey, increasing assistance for parents on how to
effectively engage with schools to enhance student success is crucial. As a result of some of the metric outcomes, a new strengthened
approach will be implemented next year.

Action(s): Action # 50: Expanded Student, Parent and Community Communication
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: English learner, and low-income — state (SBAC) ELA and Math and local (iReady) ELA and Math assessments,
connectedness based on the climate and culture survey
Distance from standard in state (SBAC) ELA

» Maintained - All students, low-income

e Declined - English learners by 11.6 points
Distance from standard in state (SBAC) Math

e Improved - All students by 8.1 points, low-income by 8.0 points

e Maintained — English learners
On or above grade level in local (iReady) ELA

e Improved - All students by 7.2%, English learners by 6.4%, low-income by 7.5%
Progress in local (iReady) ELA

e Improved - All students by 3.3%, English learners by 1.5%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, English learners by 5.5%, low-income by 5.9%
Progress in local (iReady) Math

e Improved - All students by 4.8%, English learners by 5.4%, low-income by 4.9%
Connectedness based on the climate and culture survey

e Improved - All students by 2.8%

Analysis statement: This action was somewhat effective in making progress towards the goal. The metrics reveal that most student groups
either demonstrated improvement or sustained their performance in state (SBAC) ELA and Math, as well as in connectedness based on the
climate and culture survey. Nevertheless, two groups experienced declines in their state (SBAC) scores for ELA. This action enhances
communication with English learner families through investments in Spanish and English television programming, news outlets, and
translation services. Utilizing local data, families desire communication channels to include text messages, email, and the ParentSquare app
to ensure accessibility and engagement. In LCAP outreach feedback, families of English learner students responded that they need
additional support to feel connected to their children's school, emphasizing the importance of strong communication between staff and
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parents. A new strengthened approach will be implemented next year.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.

Action # 49: Parent Engagement Investments will be renumbered as 5.01. Now that our families and staff have had a full year using
ParentSquare and working through the learning curve, we look forward to more engagement from families overall. Our team will continue to
provide on-demand customized ParentSquare training in multiple languages, with a strengthened approach to reach our English Learner
families by collaborating with ongoing family engagement nights put on by ParentUniversity. We are exploring ways to collaborate with
English Learner services and other departments to maximize the ParentSquare platform to best continue to serve our English Learner
families. Also, we are examining ways to ensure that our other communication tools such as the district and school websites are accessible

and easy to understand for all reading levels and spoken languages.

Action # 50: Expanded Student, Parent and Community Communication will be renumbered as 5.02. As a strengthened approach to improve
communication with families of English learners, we will invest in bilingual TV programming, media, and translation services, using data to
guide text, email, and ParentSquare app communications for better access and involvement.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update

Table.
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Goals and Actions

Goal
Goal # Description
6 Foster Youth: Provide foster youth students targeted social emotional and academic interventions to increase graduation
rates

Measuring and Reporting Results

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-24

Foster Youth:
Student graduation
rate

Foster Youth: 65.5%

Data Year: 2019/20
Data Source:
California Dashboard
— Graduation Rate
Indicator

Foster Youth: 61.3%

Data Year: 2020/21
Data Source:
California Dashboard
— Graduation Rate
Indicator

Foster Youth: 66.7%

Data Year: 2021/22
Data Source:
California Dashboard
— Graduation Rate
Indicator

Foster Youth: 61.2%

Data Year: 2022/23
Data Source:
California Dashboard
— Graduation Rate
Indicator

Foster Youth: 69.8%

Data Year: 2022/23
Data Source:
California Dashboard
— Graduation Rate
Indicator

3rd — 8th, 11th grade
SBAC - ELA

Points below level 3
proficiency

This metric is new for
the 2023/24 LCAP

This metric is new for
the 2023/24 LCAP

Foster Youth: -84.1

Data Year: 2021/22
Data Source:
California School
Dashboard

Foster Youth: -93.0

Data Year: 2022/23
Data Source:
California School
Dashboard

Foster Youth: -72.2

Data Year: 2022/23
Data Source:
California School
Dashboard

3rd — 8th, 11th grade
SBAC - Math

Points below level 3
proficiency

This metric is new for
the 2023/24 LCAP

This metric is new for
the 2023/24 LCAP

Foster Youth: -120.1

Data Year: 2021/22
Data Source:
California School
Dashboard

Foster Youth: -116.8

Data Year: 2022/23
Data Source:
California School
Dashboard

Foster Youth: -118.9

Data Year: 2022/23
Data Source:
California School
Dashboard
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Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-24

Student chronic
absenteeism rate

This metric is new for
the 2023/24 LCAP

This metric is new for
the 2023/24 LCAP

Foster Youth: 52.9%

Data Year: 2021/22
Data Source:
California School
Dashboard> Chronic
Absenteeism

Foster Youth: 35.0%

Data Year: 2022/23
Data Source:
California School
Dashboard> Chronic
Absenteeism

Foster Youth: 37.3%

Data Year: 2022/23
Data Source:
California School
Dashboard> Chronic
Absenteeism

Suspension Rate

This metric is new for
the 2023/24 LCAP

This metric is new for
the 2023/24 LCAP

Foster Youth: 14.6%

Data Year: 2021/22
Data Source: CA
Dashboard -
Suspension Rate
indicator

Foster Youth: 21.5%

Data Year: 2022/23
Data Source: CA
Dashboard -
Suspension Rate
indicator

Foster Youth: 14.5%

Data Year: 2022/23
Data Source: CA
Dashboard -
Suspension Rate
indicator

Goal Analysis

An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

Action(s): Action # 51: Supports for Foster Youth

Implementation Status: Partial Implementation

Project ACCESS within the Department of Prevention and Intervention aimed to ensure equitable educational outcomes for students in foster
care by providing academic and social support. Services included a DPI Technician for group home enrollment, academic counselors
specializing in foster care laws, and Clinical School Social Workers (CSSWs) offering mental health and crisis intervention from grades K-12.
Successes included expanding services to K-6 students and improved professional learning, while challenges involved school and placement
stability, high behavioral needs, and CSSW vacancies.

No substantive difference in planned action compared to the actual implementation.
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An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Actual expenses in this goal did not differ more than 10% from the original budget.

An explanation of how effective or ineffective the specific actions were in making progress toward the goal during the three-year LCAP cycle.

Fresno Unified used the following rating scale to determine the effectiveness of the actions to achieve the articulated goal. Ratings were
based on an analysis of both inputs from educational partners and metrics.

Rating Scale (lowest to highest): Not Effective; Somewhat Effective; Effective

The actions outlined in Goal 6 helped make progress towards Fresno Unified's goal: Foster Youth: Provide foster youth students targeted
social emotional and academic interventions to increase graduation rates.

Action(s): Action # 51: Supports for Foster Youth / Project Access
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: Foster youth, and low-income - state (SBAC) ELA and Math and local (iReady) ELA and Math assessments.
Distance from standard in state (SBAC) ELA

o Maintained — All students

o Declined - Foster youth by 8.8 points
Distance from standard in state (SBAC) Math

o Improved - All students by 8.1 points, foster youth by 5.3 points
On or above grade level in local (iReady) ELA

e Improved - All students by 7.2%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA

e Improved - All students by 3.3%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math

e Improved — All students by 4.8%, foster youth by 8.0%, low-income by 4.9%
Graduation rate

o Declined - All students by 3.7%, foster youth by 5.4%
Suspension rates

e Declined — All students by 1.5%, foster youth by 6.9%

Analysis statement: This action was somewhat effective in making progress toward the goal. Although we have not seen growth in all metrics
for foster youth, this action has seen significant improvement from the implementation of having Clinical School Social Workers and
Academic Counselors allocated to work specifically with students in foster care. There are many contributing factors to these improvements.
However, with the expansion of Clinical School Social Workers to work with students identified in foster care in elementary has been very
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beneficial with targeted supports for the students, school staff, care providers and community partners. This implementation has added
additional professional learning for staff in elementary and social/emotional support to students by providing two academic counselors to
provide targeted academic support with the focus of ensuring students are provided with same opportunity of classes and additional tutorial
support, which is also a reflection of educational partner feedback in the LCAP survey. As a result of the data, a new strengthen approach will
be developed for the upcoming school year.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.

Action # 51: Supports for Foster Youth / Project Access will be renumbered as 1.28 and has shifted to goal 1, and the title of the action has
been changed to Supports for Foster Youth / Project Access - Differentiated Assistance. Strengthening the approach for Clinical School
Social Workers and Academic Counselors who will work with students in foster care will involve providing targeted professional development,
creating individualized support plans, and fostering robust communication and partnerships among school staff, caregivers, and community
partners.

The state no longer requires a focus goal for this student group. Information from this goal and action has shifted to goal 1.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the

Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Goals and Actions

Goal
Goal #

Description

7 Homeless Youth: Provide homeless youth students targeted social emotional and academic interventions to increase
graduation rates.

Measuring and Reporting Results

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-24

3rd — 8th, 11th grade
SBAC - ELA

Points below level 3
proficiency

This metric is new for
the 2023/24 LCAP

This metric is new for
the 2023/24 LCAP

Homeless Youth:
« 118.0

Data Year: 2021/22
Data Source:
California School
Dashboard

Homeless Youth:
e 126.3

Data Year: 2022/23
Data Source:
California School
Dashboard

Homeless Youth:
e 105.7

Data Year: 2022/23
Data Source:
California School
Dashboard

3rd — 8th, 11th grade
SBAC - Math

Points below level 3
proficiency

This metric is new for
the 2023/24 LCAP

This metric is new for
the 2023/24 LCAP

Homeless Youth:
e« 151.9

Data Year: 2021/22
Data Source:
California School
Dashboard

Homeless Youth:
e 158.2

Data Year: 2022/23
Data Source:
California School
Dashboard

Homeless Youth:
e 139.9

Data Year: 2022/23
Data Source:
California School
Dashboard

Student chronic
absenteeism rate

This metric is new for
the 2023/24 LCAP

This metric is new for
the 2023/24 LCAP

Homeless Youth:
82.4%

Data Year: 2021/22
Data Source:
California School
Dashboard> Chronic
Absenteeism

Homeless Youth:
74.9%

Data Year: 2022/23
Data Source:
California School
Dashboard> Chronic
Absenteeism

Homeless Youth:
59.9%

Data Year: 2022/23
Data Source:
California School
Dashboard> Chronic
Absenteeism
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Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-24

Suspension Rate

This metric is new for
the 2023/24 LCAP

This metric is new for
the 2023/24 LCAP

Homeless Youth:
12.9%

Data Year: 2021/22
Data Source: CA
Dashboard -
Suspension Rate
indicator

Homeless Youth:
15.8%

Data Year: 2022/23
Data Source: CA
Dashboard -
Suspension Rate
indicator

Homeless Youth:
12.8%

Data Year: 2022/23
Data Source: CA
Dashboard -
Suspension Rate
indicator

Goal Analysis

An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

Action(s): Action # 52: Supports for Homeless Youth
Implementation Status: Full Implementation
Project ACCESS, within the Department of Prevention and Intervention, aimed to ensure all homeless students received additional academic
and social support for equitable outcomes. Community Navigators, in collaboration with Live Again Fresno, conducted assessments of the
needs of chronically absent students, while Community Liaisons supported families with enroliment and linked them to resources. Despite
challenges like housing instability and chronic absenteeism, the district sustained its practices, emphasizing community partnerships to
mitigate stressors faced by homeless students and families, while adjusting staffing strategies to align with district-wide approaches and grant

expiration.

No substantive difference in planned action compared to the actual implementation.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Actual expenses in this goal did not differ more than 10% from the original budget.

LCAP - Final FCSS Approved

78


http://www.doc-tracking.com/screenshots/23LCAP/Instructions/23LCAPInstructions.htm#GoalAnalysis

An explanation of how effective or ineffective the specific actions were in making progress toward the goal during the three-year LCAP cycle.

Fresno Unified used the following rating scale to determine the effectiveness of the actions to achieve the articulated goal. Ratings were
based on an analysis of both inputs from educational partners and metrics.

Rating Scale (lowest to highest): Not Effective; Somewhat Effective; Effective

The actions outlined in Goal 7 helped make progress towards Fresno Unified's goal: Homeless Youth: Provide homeless youth students
targeted social emotional and academic interventions to increase graduation rates.

Action(s): Action # 52: Supports for Homeless Youth
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: Low-income - state (SBAC) ELA and Math and local (iReady) ELA and Math assessments.
Distance from standard in state (SBAC) ELA

» Maintained - All students, low-income
Distance from standard in state (SBAC) Math

e Improved - All students by 8.1 points, low-income by 8.0 points
On or above grade level in local (iReady) ELA

e Improved - All students by 7.2%, low-income by 7.5%
Progress in local (iReady) ELA

e Improved - All students by 3.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, low-income by 5.9%
Progress in local (iReady) Math

e Improved - All students by 4.8%, low-income by 4.9%
Graduation rate

o Declined - All students by 3.7%, low-income by 4.1%
Suspension rate

o Declined - All students by 1.5%, low-income by 1.6%

Analysis statement: This action was somewhat effective in making progress toward the goal. The data reveals enhancements in state
(SBAC) Math scores for low-income students, alongside sustained progress. However, there were declines observed in both graduation and
suspension rates. This program provides comprehensive support for students experiencing homelessness, including mental health services,
academic counseling, and community liaison assistance, aiming to address their unique challenges and improve educational outcomes.
Through a combination of Clinical School Social Workers, Academic Counselors, and Community Liaisons, the program offers individualized
support, advocacy, and resource linkage to ensure these students receive the assistance they need to succeed academically and
emotionally. As is evident in the graduation and suspension data of homeless students as compared to the all student group, homeless
students in Fresno Unified School District have an urgent need for targeted interventions and support systems to address the systemic
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barriers they face within the educational system. In response to the data, this action will adopt a stronger approach for the upcoming year.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.

Action # 52: Supports for Homeless Youth will be renumbered as 1.29 and has shifted to goal 1. To strengthen this approach, our team will
continue to work with the community to build relationships and increase the resources that will be offered to the identified student group. We
will schedule more events and opportunities for the community to connect with the district, our schools, and our students. We will hold our
first Symposium this year. The goal of this symposium is to provide tools that help address equity gaps in education for the identified student
group.

The state no longer requires a focus goal for this student group. Information from this goal and action has shifted to goal 1.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Goals and Actions

Goal
Goal #

Description

8 Special Education: Provide academic and behavioral interventions to increase academic proficiency and decrease
absenteeism and suspension for students with disabilities.

Measuring and Reporting Results

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-24

Student graduation
rate

Special Education:
66.3%

Data Year: 2019/20
Data Source:
California Dashboard
— Graduation Rate
Indicator

Special Education:
64.4%

Data Year: 2020/21
Data Source:
California Dashboard
— Graduation Rate
Indicator

Special Education:
71.1%

Data Year: 2021/22
Data Source:
California Dashboard
— Graduation Rate
Indicator

Special Education:
67.3%

Data Year: 2022/23
Data Source:
California Dashboard
— Graduation Rate
Indicator

Special Education:
71.8%

Data Year: 2022/23
Data Source:
California Dashboard
— Graduation Rate
Indicator

Percent of Seniors
who are "Prepared"
on the College &
Career Indicator

Special Education:
16.8%

Data Year: 2019/20
Data Source: CA
Dashboard > College
Career Indicator

Not Available until Fall
2022

Discontinued

Discontinued

Discontinued

3rd — 8th, 11th grade
SBAC - ELA

Points below level 3
proficiency

This metric is new for
the 2023/24 LCAP

This metric is new for
the 2023/24 LCAP

Special Education:
e 1294

Data Year: 2021/22
Data Source:
California School

Special Education:
e 123.8

Data Year: 2022/23
Data Source:
California School

Special Education:
e 121.3

Data Year: 2022/23
Data Source:
California School
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Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-24

Dashboard

Dashboard

Dashboard

3rd — 8th, 11th grade
SBAC - Math

Points below level 3
proficiency

This metric is new for
the 2023/24 LCAP

This metric is new for
the 2023/24 LCAP

Special Education:
o« 158.7

Data Year: 2021/22
Data Source:
California School
Dashboard

Special Education:
o 148.6

Data Year: 2022/23
Data Source:
California School
Dashboard

Special Education:
o 146.6

Data Year: 2022/23
Data Source:
California School
Dashboard

Student chronic
absenteeism rate

This metric is new for
the 2023/24 LCAP

This metric is new for
the 2023/24 LCAP

Special Education:
59.2%

Data Year: 2021/22
Data Source:
California School
Dashboard> Chronic
Absenteeism

Special Education:
42.4%

Data Year: 2022/23
Data Source:
California School
Dashboard> Chronic
Absenteeism

Special Education:
40.0%

Data Year: 2022/23
Data Source:
California School
Dashboard> Chronic
Absenteeism

Suspension Rate

This metric is new for
the 2023/24 LCAP

This metric is new for
the 2023/24 LCAP

Special Education:
8.9%

Data Year: 2021/22
Data Source: CA
Dashboard -
Suspension Rate
indicator

Special Education:
10.6%

Data Year: 2022/23
Data Source: CA
Dashboard -
Suspension Rate
indicator

Special Education:
8.8%

Data Year: 2022/23
Data Source: CA
Dashboard -
Suspension Rate
indicator

Goal Analysis
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An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

Action(s): Action # 53: Decrease Suspension Rate to Increase Attendance and Academic Success

Implementation Status: Full Implementation

The SPED department aimed to enhance student attendance and academic outcomes by lowering suspension rates among students with
disabilities (SWD), implementing data-driven strategies. Through tailored instructional and behavioral systems, including co-teaching models
and support from registered behavioral technicians and certified therapists, they aimed to meet the unique needs of SWD.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 54: BASE Special Education
Implementation Status: Partial Implementation
The Special Education (SPED) department ensured that all students receiving special education services (SWD) had equal access to

inclusive education within the least restrictive environment. Personalized social-emotional support and specialized academic instruction were
provided to meet the individual needs of each student.

Despite persistent staffing shortages in specialized roles, the SPED department successfully achieved all planned objectives.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Action # 54 - BASE Special Education - Actual expenses up 12.6% - due to increased services for Speech Language Pathlogist and
Paraeducators for students receiving special educational services.

An explanation of how effective or ineffective the specific actions were in making progress toward the goal during the three-year LCAP cycle.

Fresno Unified used the following rating scale to determine the effectiveness of the actions to achieve the articulated goal. Ratings were
based on an analysis of both inputs from educational partners and metrics.

Rating Scale (lowest to highest): Not Effective; Somewhat Effective; Effective

The actions outlined in Goal 8 helped make progress towards Fresno Unified's goal: Provide academic and behavioral interventions to
increase academic proficiency and decrease absenteeism and suspension for students with disabilities.

Action(s): Action # 53: Decrease Suspension Rate to Increase Attendance and Academic Success

Effectiveness of Action(s): Somewhat Effective

Metric(s) outcomes: Students with Disabilities — student graduation rate, state (SBAC) ELA and Math and local (iReady) ELA and Math
assessments, student chronic absenteeism, and suspension rates

Student Graduation Rate
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e Declined by 3.8%

Distance from standard in state (SBAC) ELA
e Improved by 5.6 points

Distance from standard in state (SBAC) Math
e Improved by 10.1 points

Student Chronic Absenteeism
e Improved by 16.8%

Suspension rates
e Declined by 1.7%

Analysis Statement: The action was somewhat effective in making progress towards the goal. Students with Disabilities enhanced their
performance in state (SBAC) ELA and Math, alongside showing improvement in student chronic absenteeism. However, Students with
Disabilities declined in graduation and suspension rates. The aim of the Special Education department is to provide proactive social-
emotional and academic support to ultimately reduce suspension and chronic absenteeism rates and improve graduation rates and state
(SBAC) ELA and Math. This approach seeks to create a supportive environment that fosters academic and social success. Feedback from
the LCAP survey indicates a need for ensuring that the necessary supports are in place when a student with special educational needs is
placed on a campus.

Action(s): Action # 54: BASE Special Education
Effectiveness of Action(s): Effective
Metric(s) outcomes: All students — progress implementing state standards enable EL’s access to CCS and ELD standards.
Progress implementing state standards enable EL’s access to CCS and ELD Standards
« Maintained - All students sustained at full implementation

Analysis statement: This action was effective in making progress toward the goal. As referenced in the Fresno Unified’s implementation of
state standards local indicator rating, the district is in full implementation in its progress in services to the recently adopted academic
standards and/or curriculum frameworks.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.

Action # 53: Decrease Suspension Rate to Increase Attendance and Academic Success will be renumbered as 3.14 and has shifted to goal
3.

Action # 54: BASE: Special Education will be renumbered as 1.30 and has shifted to goal 1.

The state no longer requires a focus goal for this student group. Information from this goal and action has shifted to goal 3.
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A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Goals and Actions

Goal

Goal # Description

9 These investments have direct input and contribute to all Fresno Unified School District Goals

Measuring and Reporting Results

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome

Desired Outcome for
2023-24

See Metric / Indicators | N/A N/A N/A N/A
above for each of the
district goals

N/A

Goal Analysis

An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

Action(s): Action # 55: School Site Allocations to be Prioritized by each School Site Council
Implementation Status: Full Implementation

Schools address student needs through planning, including assessments and input from educational partners, which is now fully operational
and successful. Challenges persist as schools address academic gaps and engagement issues post-pandemic, but the action effectively

allocates funds to support low-income, English learner, and foster youth students.
No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 56: BASE Central Office Administration
Implementation Status: Full Implementation

Action was implemented as described by supporting the Board of Education, Office of the Superintendent, and Communications.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 57: BASE Business and Financial Services
Implementation Status: Full Implementation

Action was implemented as described in the LCAP by supporting district departments that work directly with students and families by

providing central service functions such as fiscal services, payroll, and benefits and risk management.
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No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 58: BASE Operational Services

Implementation Status: Full Implementation

The department continued to direct the construction of new capital improvement projects, and the modernization of existing schools.
No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 59: BASE Other Expenses

Implementation Status: Full Implementation

Action was implemented as described in the LCAP by making contributions to health and retirement.
No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 60: One-time Recovery Resources

Implementation Status: Partially Implementation

Action was partially implemented as described in the LCAP by supporting the district’'s eLearn Academy, finger printing, providing classroom
interactive panels, school Wi-Fi expansion, support for professional learning, and upgrading HVAC systems.

No substantive difference in planned action compared to the actual implementation.

Action(s): Action # 61: Campus Safety Assistants

Implementation Status: Full Implementation

The Safety and Security office is enhancing safety measures in schools by providing elementary sites with 8-hour campus safety assistants,
addressing a previous safety gap across 68 schools. Additional support is being added to comprehensive high schools over a two-year
phased approach, including more training, communication, and safety equipment. Collaborating with labor partners, the office has expanded
training for campus safety assistants, covering various topics such as active assailant preparedness, trauma-informed practices, and
LGBTQ+ support to foster a safer environment and better student relationships.

No substantive difference in planned action compared to the actual implementation.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Action # 55 - School Site Allocations to be Prioritized by each School's Site Council - Actual expenses down 6.7% due to savings in
supplemental contracts, savings in health benefits due to vacancies, and savings in technology and instructional materials.

Action # 59 - Other Expenses - Actual expenses down 14.0% - due to lower projected allowable indirect costs.
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An explanation of how effective or ineffective the specific actions were in making progress toward the goal during the three-year LCAP cycle.

Fresno Unified used the following rating scale to determine the effectiveness of the actions to achieve the articulated goal. Ratings were
based on an analysis of both inputs from educational partners and metrics.

Rating Scale (lowest to highest): Not Effective; Somewhat Effective; Effective

The actions outlined in Goal 9 helped make progress towards Fresno Unified's goal: These investments have direct input and contribute to all
Fresno Unified School District Goals.

Action(s): Action # 55: School Site Allocations to be Prioritized by each School's Site Council
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: English learner, foster youth, and low-income — local (iReady) ELA and Math assessments, suspension rates, expulsion
rates, student attendance rates, A-G Completion rates, Chronic Absenteeism, rate of AP Exams Passed, Rate of graduates completed CTE
capstone sequence, Middle School dropout, High School dropout.
On or above grade level in local (iReady) ELA

o Improved — All students by 7.2%, English learners by 6.4%, foster youth by 9.3%, low-income by 7.5%
Progress in local (iReady) ELA

e Improved — All students by 3.3%, English learners by 1.5%, foster youth by 7.3%, low-income by 3.6%
On or above grade level in local (iReady) Math

e Improved - All students by 5.8%, English learners by 5.5%, foster youth by 12.8%, low-income by 5.9%
Progress in local (iReady) Math

e Improved - All students by 4.8%, English learners by 5.4%, foster youth by 8.0%, low-income by 4.9%
Suspension Rates

e Decline - All students by 1.5%, English learners by 0.6%, foster youth by 6.9%, low-income by 1.6%
Expulsion Rates

» Maintained — Foster youth

o Declined - All students by 0.07%, English learners by 0.03%, low-income by 0.08%
Student Attendance Rates

e Improved - All students by 10.0%, English learners by 9.30%, foster youth by 13.2%, low-income by 9.9%
A-G Completion Rates

e Improved - All students by 2.3%, English learners by 4.9%, foster youth by 14.5%, low-income by 2.0%
Chronic Absenteeism

e Improved - All students by 16.2%, English learners by 18.4%, foster youth by 17.9%, low-income by 16.6%
Rate of AP Exams Passed

e Improved - All students by 4.9%, English learners by 10.7%, foster youth by 16.7%, low-income by 4.7%
Rate of graduates who completed CTE capstone sequence

e Improved - Foster youth by 0.8%

o Declined - All students by 3.9%, English learners by 0.8%, low-income by 4.2%
Middle School Dropout

e Improved - Foster youth by 1.07%
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e Declined - All students by 0.35%, English learners by 0.38%, low-income by 0.38%
High School Dropout

e Improved - English learners by 0.50%, foster youth by 4.50%

e Declined - All students by 0.90%, low-income by 0.90%

Analysis statement. This action was somewhat effective in making progress towards the goal. There are multiple metrics linked to this action,
showing improvements in some student groups, declines in others, and maintenance in yet others. Schools develop individualized plans,
called School Plans for Student Achievement (SPSA), in collaboration with the School Site Council, comprising parents, students, and staff,
to address the specific needs of English learners, foster youth, and low-income students identified through local measures. These plans
incorporate data analysis, community input, and feedback from educational partners to create actionable strategies aimed at meeting LCAP
goals and improving outcomes for the targeted student groups. The Student Performance Success Assessment (SPSA) assists schools in
addressing the underlying reasons for academic challenges among students, aiming to improve the achievement of those who have not yet
met state standards. This action will have a strengthen approach next year.

Action(s): Action # 56: BASE: Central Office Administration
Effectiveness of Action(s): Effective
Metric(s) outcomes: Access to instructional materials
Access to instructional materials

e Maintained — All students at 100%

Analysis statement: This action was effective in making progress towards the goal. As referenced in the Fresno Unified’s local indicator

percent of students without access to their own copies of standards-aligned instructional materials for use at school and at home rating,
100% of students have access to their own copies of standards-aligned instructional materials for use at school and at home.

Action(s): Action # 57: BASE: Business and Financial Services
Effectiveness of Action(s): Effective
Metric(s) outcomes: Implementation of State Standards
Implementation of State Standards

e Maintained — Full implementation

Analysis statement: This action was effective in making progress towards the goal. As referenced in Fresno Unified’s implementation of state

standards local indicator rating, the district is in full implementation in its progress in providing professional learning for teaching to the
recently adopted academic standards and/or curriculum frameworks.

Action(s): Action # 58: BASE: Operational Services
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Effectiveness of Action(s): Effective
Metric(s) outcomes: Facilities are properly maintained
Facilities are properly maintained
e Maintained — 100% of schools with a rating of good or exemplary

Analysis statement: This action was effective in making progress towards the goal. As referenced in Fresno Unified’s number of identified
instances where facilities do not meet the “good repair” standard (including deficiencies and extreme deficiencies) local indicator rating, the
district has met 100% of facilities meeting standard.

Action(s): Action # 59: BASE: Other Expenses
Effectiveness of Action(s): Effective
Metric(s) outcomes: Access to Instructional Materials
Access to Instructional Materials

e Maintained — 100% Access to Instructional Materials

Analysis statement: This action was effective in making progress towards the goal. As referenced in the Fresno Unified’s local indicator

percent of students without access to their own copies of standards-aligned instructional materials for use at school and at home rating,
100% of students have access to their own copies of standards-aligned instructional materials for use at school and at home.

Action(s): Action # 60: BASE: One-time Recovery Resources
Effectiveness of Action(s): Effective
Metric(s) outcomes: Implementation of State Standards
Implementation of State Standards

e Maintained — Full Implementation

Analysis statement: This action was effective in making progress towards the goal. As referenced in Fresno Unified’s implementation of state
standards local indicator rating, the district is in full implementation in providing support for teachers on the standards they have not yet
mastered.

Action(s): Action # 61: Campus Safety Assistants
Effectiveness of Action(s): Somewhat Effective
Metric(s) outcomes: Foster youth, and low-income — suspension rates, student attendance rates, chronic absenteeism rates, and safety
based on the climate and culture survey.
Chronic absenteeism rates
e Improved — All students by 16.2%, foster youth by 17.9%, low-income by 16.6%
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Student attendance rates

e Improved - All students by 10.0%, foster youth by 13.2%, low-income by 9.9%
Suspension rates

e Declined - All students by 1.5%, foster youth by 6.9%, low-income by 1.6%
Safety based on the climate and culture survey

e Improved - All students by 1.1%

Analysis Statement: This action was somewhat effective in making progress towards the goal. The data reveals that low-income and foster
youth showed positive progress in reducing chronic absenteeism, improving attendance, and enhancing safety according to the climate and
culture survey. Nevertheless, there was a decrease in suspension rates among low-income and foster youth. By introducing a campus safety
assistant, the district is not only enhancing opportunities for students to connect with a caring adult but also fostering a safer environment
within the school premises. This action and its design is a direct reflection of the feedback from the LCAP survey, “Because our students
need to feel safe and comfortable when attending school.” As a result of the areas of improvement reflected in the metrics, a strengthened
approach will be implemented next year.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.

Action # 55: School Site Allocations to be Prioritized by each School's Site Council will be renumbered as 6.01, and the action title has been
updated to School Site Allocations to be principally directed towards the needs of Low-income, Foster youth, and /or English learner
students. To support a clear focus for this action the metrics aligned to this work for next year will be SBAC ELA/Math, iReady ELA/Math,
Suspension, Chronic Absenteeism, Graduation Rate, A-G Completion Rate, AP Exams. School-level data for each individual student group
will be inputted into the site needs assessment to ensure schools to conduct an in-depth needs assessment, specific educational partner
feedback, and call out the unique needs of the identified student in the site plan actions.

Action # 56: BASE: Central Office Administration will be renumbered as 6.02.

Action # 57: BASE: Business and Financial Services will be renumbered as 6.03.

Action # 58: BASE: Operational Services will be renumbered as 6.04.

Action # 59: BASE: Other Expenses will be renumbered as 6.05.

Action # 60: One-time Recovery Resources will be renumbered as 6.06.

Action # 61: Campus Safety Assistants will be renumbered as 3.15 and has shifted to goal 3. To strengthen this approach, Campus safety
assistants will attend a half day of training before school starts with the school staff that they will be serving to connect with their team and to

LCAP - Final FCSS Approved 91



hear the messages and learning that is being providing to the school staff that they will be working with for the school year. This is important
to build professional development and increase trust in the safety assistants to support the students and the schools.

Goal # 9 — Contributes to all Fresno Unified School District Goals has been renumbered as goal # 6.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.

LCAP - Final FCSS Approved 92



Instructions

For additional questions or technical assistance related to the completion of the Local Control and Accountability Plan (LCAP) template,
please contact the local county office of education (COE), or the California Department of Education’s (CDE’s) Local Agency Systems Support
Office, by phone at 916-319-0809 or by email at Icff@cde.ca.gov.

Complete the prompts as instructed for each goal included in the 2023-24 LCAP. Duplicate the tables as needed. The 2023-24 LCAP Annual
Update must be included with the 2024-25 LCAP.

Goals and Actions
Goal(s)
Description:
Copy and paste verbatim from the 2023-24 LCAP.
Measuring and Reporting Results

e Copy and paste verbatim from the 2023-24 LCAP.
Metric:

e Copy and paste verbatim from the 2023-24 LCAP.
Baseline:

e Copy and paste verbatim from the 2023-24 LCAP.
Year 1 Outcome:

e Copy and paste verbatim from the 2023-24 LCAP.
Year 2 Outcome:

e Copy and paste verbatim from the 2023—-24 LCAP.
Year 3 Outcome:

o When completing the 2023-24 LCAP Annual Update, enter the most recent data available. Indicate the school year to which the data applies.

Desired Outcome for 2023-24:
e Copy and paste verbatim from the 2023-24 LCAP.

Timeline for completing the “Measuring and Reporting Results” part of the Goal.

Desired Outcome

Metric Baseline Year 1 Outcome | Year 2 Outcome | Year 3 Outcome for Year 3
(2023-24)
Enter information
Copy and paste Copy and paste Copy and paste Copy and paste in this box when Copy and paste
verbatim from the | verbatim from the | verbatim from the | verbatim from the | completing the verbatim from the
2023-24 LCAP. 2023-24 LCAP. 2023-24 LCAP. 2023-24 LCAP. 2023-24 LCAP 2023-24 LCAP.
Annual Update.

Goal Analysis

Using actual annual measurable outcome data, including data from the Dashboard, analyze whether the planned actions were effective in
achieving the goal. Respond to the prompts as instructed.

A description of any substantive differences in planned actions and actual implementation of these actions.
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e Describe the overall implementation of the actions to achieve the articulated goal. Include a discussion of relevant challenges and
successes experienced with the implementation process. This must include any instance where the LEA did not implement a planned
action or implemented a planned action in a manner that differs substantively from how it was described in the adopted LCAP.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

e Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures and between the Planned
Percentages of Improved Services and Estimated Actual Percentages of Improved Services, as applicable. Minor variances in
expenditures or percentages do not need to be addressed, and a dollar-for-dollar accounting is not required.

An explanation of how effective or ineffective the specific actions were in making progress toward the goal during the three-year LCAP cycle.

e Describe the effectiveness or ineffectiveness of the specific actions in making progress toward the goal during the three-year LCAP
cycle. “Effectiveness” means the degree to which the actions were successful in producing the desired result and “ineffectiveness”
means that the actions did not produce any significant or desired result.

o In some cases, not all actions in a goal will be intended to improve performance on all of the metrics associated with the goal.
o When responding to this prompt, LEAs may assess the effectiveness of a single action or group of actions within the goal in the
context of performance on a single metric or group of specific metrics within the goal that are applicable to the action(s).
Grouping actions with metrics will allow for more robust analysis of whether the strategy the LEA is using to impact a specified
set of metrics is working and increase transparency for educational partners. LEAs are encouraged to use such an approach
when goals include multiple actions and metrics that are not closely associated.
o Beginning with the development of the 2024-25 LCAP, the LEA must change actions that have not proven effective over a three-year
period.
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.

e Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as a result of this analysis and

analysis of the data provided in the Dashboard or other local data, as applicable.
o As noted above, beginning with the development of the 2024-25 LCAP, the LEA must change actions that have not proven effective over a
three-year period. For actions that have been identified as ineffective, the LEA must identify the ineffective action and must include a
description of the following:
The reasons for the ineffectiveness, and
= How changes to the action will result in a new or strengthened approach.
California Department of Education
November 2023
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Local Control and Accountability Plan

The instructions for completing the Local Control and Accountability Plan (LCAP) follow the template.

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone
Fresno Unified School District Misty Her Misty.Her@fresnounified.org
Superintendent, Interim (559) 457-3882

Plan Summary [2024-25]

General Information
A description of the LEA, its schools, and its students in grades transitional kindergarten—12, as applicable to the LEA.

Fresno Unified School District (Fresno Unified) is the third largest school district in California located in the Central Valley. The district serves
more than 71,000 students from preschool through grade 12. Fresno Unified nurtures and cultivates the interests of students by providing an
excellent and equitable education in a culturally proficient environment. The district serves a diverse population, where students, families,
and staff are valued and empowered. In total, students attending Fresno Unified schools reflect the celebrated diversity of Fresno, with
families speaking 59 different languages.

Fresno Unified values the vast array of people that comprise our community. Students are encouraged to become lifelong learners,
demonstrating positive behaviors and personal accountability. Many Fresno families face extraordinary circumstances, including extreme
low-income. To promote progress, Fresno Unified established goals for students, staff, and families with objectives that are actionable and
measurable as part of a District Strategic Plan. This plan guides program evaluation and equitable allocation of resources to enrich academic
performance, expand learning experiences, and increase inclusive opportunities for students and their families. All of this is with the goal of
helping students achieve their greatest potential.

Equity Multiplier sites, student outcome metrics, and allocations for the 2024/25 school year:

Addams Elementary - English Language Arts, Math, Suspension - $990,506.00

Cambridge Continuation High - English Learner Progress Indicator, Graduation Rate, College and Career - $858,930.00
Dewolf Continuation High - Graduation Rate - $302,099.00

Fort Miller Middle - English Language Arts, Math, Suspension - $816,826.00

Fresno High - English Language Arts, Math, Graduation Rate, Suspension, College and Career - $2,479,950.00

Fulton - Suspension - $50,000.00

J. E. Young Academic Center - Graduation Rate - $2,446,267.00

Lawless Elementary - English Language Arts, Chronic Absenteeism, Suspension - $796,826.00
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Lowell Elementary - English Language Arts, Math, Suspension - $425,255.00

Muir Elementary - English Language Arts, Math, Chronic Absenteeism, Suspension - $630,514.00

Phoenix Elementary Academy Community Day - Suspension - $74,735.00

Phoenix Secondary - Chronic Absenteeism, Suspension - $182,102.00

Turner Elementary - English Language Arts, Math, English Learner Progress Indicator, Suspension - $728,406.00
Wolters Elementary - English Language Arts, Suspension - $532,621.00

Reflections: Annual Performance
A reflection on annual performance based on a review of the California School Dashboard (Dashboard) and local data.

Successes

Fresno Unified School District focuses on student outcomes and saw progress in key areas. For both English Language Arts (ELA) and
Math, all students, including low-income students saw growth in ELA and all students, including foster youth and low-income students saw
growth in math on the state assessment (SBAC). According to the CA Dashboard, the district maintained ELA performance and increased
Math performance b 8.1 points. This is attributed to the work that is done by teachers and for teachers to provide the interventions students
need to be successful in class, the professional development staff needs to be successful to support diverse student needs, extra-curricular
activities that support student engagement, supplemental activities and staff that increase student connections to school and support their
mental health needs, and additional components that address the academic and social-emotional needs of students in Fresno Unified,
specifically the identified students, low-income, English learner, and foster youth.

The district's English Learner Progress Indicator (ELPI) is green with 46.8% of students making progress and increasing by 2.6%. To build on
these successes and to provide support for teachers to ensure that English Learner (EL) students are actively engaged in instruction and
continue to grow linguistically and academically, the district maintained teachers on special assignment to provide support at every site,
ensured site-based professional learning for staff to support EL’s, and supported EL's by approving 16 Site Reps and principals to develop a
calendar of regular, annual, and site based EL professional learning based on specific EL populations.

The district has decreased chronic absenteeism by 3.7%. All students and all identified student groups (LI, EL, FY) have declining
absenteeism. Continuing to invest in quality teachers, staff to support class size reduction providing additional support staff at schools and to
support schools attributes to these positive gains. Classroom support includes additional teachers, teachers on special assignment, social
workers, attendance and behavioral support specialists, campus culture and school climate support, additional site administrators, planning
and professional development time, parent outreach, engagement opportunities for parents, families, and students, and many other
strategies and supports for academic learning and social-emotional wellbeing.

Challenges
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While Fresno Unified experienced growth in some student groups for SBAC ELA and Math we did see an increase in distance from standard
on SBAC ELA for EL, FY and HM (Homeless) students. Additionally, in SBAC Math there was an increase in distance from standard for EL
and HM students. The district has started a literacy initiative that focuses on primary grades to support getting students on track with grade
level reading prior to 3rd grade. Targeted support will continue to be provided to all grade levels to focus on providing students with
strategies, scaffolded instruction, smaller class sizes, more adult support during school, tutoring support after school, and targeted
interventions to build literacy skills across the district. Literacy skills will translate into all content areas, including math. The data below shows
growth in SBAC ELA and Math, EAP ELA and Math, and A-G Requirements and CTE Capstone Completers for EL, FY, HM, and LI.
CAASPP Distance from Standard ELA: -74.9 vs -86.6 (EL), -84.1 vs -93 (FY), -118 vs -126.3 (HM)

CAASPP Distance from Standard Math: -103 vs -105.6 (EL), -151.9 vs -158.2 (HM)

EAP ELA (11th Graders): 7.60% vs 7.50% (EL)

EAP Math (11th Graders): 2.70% vs 2.50% (EL), 4.70% vs 3.90% (FY)

A-G Requirements and CTE Capstone Completers: 23.00% vs 19.10% (All), 11.30% vs 10.50% (EL), 22.50% vs 18.30% (LI)

The district's Graduation Rate is a primary focus for all students and the identified student groups. To support graduation rate for the all
student group the district plans to continue academic actions in Goal 1 such as instructional support and coaches, alternative education, and
access to technology. Additionally, in Goals 2 and 3, school counselors and resources counseling assistants will be available to provide
students and families with support and CTE and STEM pathway development will support further engagement and course opportunities to
increase graduation. The district has a specific goal and action that focus on foster youth. School counselors and social workers will work
with foster youth and provide targeted support in order to help students be on track to graduate. Providing students access to credit recovery
and alternative routes to education is very important to increase grade rate. Additionally, focusing on students social-emotional and mental
health is another key area of support the district will provide in order to help students cope with outside factors that are disrupting their
learning.

Graduation Rate: 89.50% vs 85.80% (All), 79.90% vs 78.00% (EL), 66.70% vs 61.20% (FY), 89.20% vs 85.10% (LI), 71.10% vs 67.30%
(SWD)

Fresno Unified experienced an increase in suspension rates for all students and for identified student groups. Increased suspensions are
paired with an increased number of students reporting that they need social-emotional and mental health supports. While we are years out of
the COVID-19 pandemic and distance learning, many students are still experiencing the effects of the pandemic. The district will continue to
focus on School Climate and Culture practices, which includes social-emotional learning, engagement strategies, and behavioral supports to
increase student engagement in the classroom and decrease negative behavioral experiences that lead to consequences such as
suspension. Additionally, the district continues to provide and increase the opportunities for students and staff to engage in Restorative
Practices. Focusing on building relationships with students, staff, and families is a key component of many of the additional staff and
supports that are provided to students and schools in order to decrease suspensions and to support other areas that will engage students to
decrease other areas of concern such as dropout and expulsion rate. The district will continue to invest in co-curricular and extra-curricular
activities in order to engage students and help to keep students interested in school and learning. These supports include additional
personal, materials needed for students who want to participate but would not be able to due to barriers such as funding, transportation to
provide more access, and increased engagement and communication to ensure that students and families know the supports that are
available to them.
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Suspension Rate: 5.80% vs 7.30% (All), 4.50% vs 5.10% (EL), 14.60% vs 21.50% (FY), 12.90% vs 15.80% (HOM), 6.20% vs 7.80% (LI),
8.90% vs 10.60% (SWD)

High School Dropout Rate: 7.30% vs 8.20% (All), 7.60% vs 8.50% (LI)

Middle School Dropout Rate: 0.30% vs 0.65% (All), 0.04% vs 0.42% (EL), 0.27% vs 0.65% (LI)

Expulsion Rate: 0.17% vs 0.24% (All), 0.15% vs 0.18% (EL), 0.18% vs 0.26% (LI)

Red Dashboard Indicators for a student group within the district

African American, English Language Arts
African American, Suspension

American Indian, Suspension

English Learner, English Language Arts
English Learner, Math

Foster Youth, English Language Arts
Foster Youth, Graduation

Foster Youth, Suspension

Homeless Youth, English Language Arts
Homeless Youth, Math

Homeless Youth, Suspension

Students with Disabilities, College and Career
Students with Disabilities, Graduation
Students with Disabilities, Suspension
Two or More Races, Suspension

Red Dashboard Indicators for a school within the district

Addams Elementary, Suspension

Ahwahnee Middle, English Language Progress Indicator
Ahwahnee Middle, Math

Ahwahnee Middle, Suspension

Aynesworth Elementary, English Language Arts
Bullard High, Suspension

Calwa Elementary, English Language Arts

Cambridge High, College and Career

Cambridge High, English Language Progress Indicator
Cambridge High, Graduation

Centennial Elementary, Suspension
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Columbia Elementary, English Language Arts
Columbia Elementary, English Language Progress Indicator
Columbia Elementary, Suspension

Dewolf High, Graduation

Duncan Polytech High, Math

Ericson Elementary, Suspension

Fort Miller Middle, English Language Arts

Fort Miller Middle, Math

Fort Miller Middle, Suspension

Fremont Elementary, English Language Arts
Fremont Elementary, English Language Progress Indicator
Fremont Elementary, Suspension

Fresno High, Suspension

Gaston Middle, English Language Arts

Gaston Middle, Math

Hamilton K-8, English Language Progress Indicator
Hamilton K-8, Suspension

Heaton Elementary, English Language Arts

Heaton Elementary, Suspension

Hoover High, Math

JE Young Academic High, Graduation

Kings Canyon Middle, Math

Kings Canyon Middle, Suspension

Kratt Elementary, Suspension

Lane Elementary, English Language Arts

Lincoln Elementary, English Language Arts

Lowell Elementary, English Language Arts

Malloch Elementary, Suspension

McLane High, Math

Muir Elementary, Suspension

Phoenix Elementary, Suspension

Phoenix Secondary, Chronic Absenteeism

Phoenix Secondary, Suspension

Pyle Elementary, English Language Arts

Pyle Elementary, Math

Pyle Elementary, Suspension

Roeding Elementary, English Language Arts
Roosevelt High, English Language Progress Indicator
Scandinavian Middle, English Language Arts
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Scandinavian Middle, Suspension

Sequoia Middle, Math

Tehipite Middle, English Language Arts

Tehipite Middle, Math

Tehipite Middle, Suspension

Tenaya Middle, English Language Progress Indicator
Terronez Middle, Suspension

Thomas Elementary, English Language Arts

Thomas Elementary, English Language Progress Indicator
Tioga Middle, Suspension

Turner Elementary, English Language Arts

Turner Elementary, English Language Progress Indicator
Turner Elementary, Suspension

Wawona Middle, English Language Arts

Wawona Middle, Math

Wawona Middle, Suspension

Webster Elementary, Suspension

Williams Elementary, English Language Arts

Williams Elementary, Suspension

Wilson Elementary, English Language Arts

Wilson Elementary, Math

Wilson Elementary, Suspension

Wolters Elementary, Suspension

Yokomi Elementary, English Language Progress Indicator
Yosemite Middle, English Language Arts

Yosemite Middle, English Language Progress Indicator
Yosemite Middle, Math

Yosemite Middle, Suspension

Red Dashboard Indicators for a student group within any school

Addams Elementary, African American, Suspension
Addams Elementary, English Learner, English language arts
Addams Elementary, English Learner, Math

Addams Elementary, Hispanic, Suspension

Addams Elementary, Homeless, Suspension

Addams Elementary, Low-income, Suspension

Addams Elementary, Students with Disabilities, Math
Addams Elementary, Students with Disabilities, Suspension
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Ahwahnee Middle, African American, Chronic Absenteeism
Ahwahnee Middle, African American, English language arts
Ahwahnee Middle, African American, Math

Ahwahnee Middle, African American, Suspension

Ahwahnee Middle, Asian, Chronic Absenteeism

Ahwahnee Middle, English Learner, Chronic Absenteeism
Ahwahnee Middle, English Learner, English language arts
Ahwahnee Middle, English Learner, English learner progress indicator
Ahwahnee Middle, English Learner, Math

Ahwahnee Middle, English Learner, Suspension

Ahwahnee Middle, Hispanic, English language arts
Ahwahnee Middle, Hispanic, Math

Ahwahnee Middle, Hispanic, Suspension

Ahwahnee Middle, Low-income, English language arts
Ahwahnee Middle, Low-income, Math

Ahwahnee Middle, Low-income, Suspension

Ahwahnee Middle, Students with Disabilities, Suspension
Anthony Elementary, English Learner, English language arts
Anthony Elementary, English Learner, Math

Ayer Elementary, African American, Suspension

Ayer Elementary, Low-income, Suspension

Aynesworth Elementary, English Learner, English language arts
Aynesworth Elementary, English Learner, Math

Aynesworth Elementary, Hispanic, English language arts
Aynesworth Elementary, Low-income, English language arts
Baird Middle, African American, Suspension

Baird Middle, Low-income, Suspension

Baird Middle, Students with Disabilities, Chronic Absenteeism
Bakman Elementary, African American, Suspension

Bakman Elementary, Asian, Suspension

Bakman Elementary, English Learner, English language arts
Bakman Elementary, Students with Disabilities, English language arts
Bakman Elementary, Students with Disabilities, Math
Bakman Elementary, Students with Disabilities, Suspension
Balderas Elementary, English Learner, English language arts
Birney Elementary, African American, Suspension

Birney Elementary, Students with Disabilities, Math

Birney Elementary, Students with Disabilities, Suspension
Bullard High, African American, Math
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Bullard High, African American, Suspension

Bullard High, English Learner, College Career Indicator

Bullard High, English Learner, Suspension

Bullard High, Foster Youth, Suspension

Bullard High, Hispanic, Suspension

Bullard High, Low-income, Suspension

Bullard High, Students with Disabilities, Suspension

Bullard High, White, Suspension

Bullard Talent K-8, African American, Suspension

Bullard Talent K-8, Students with Disabilities, English language arts
Burroughs Elementary, English Learner, English language arts
Burroughs Elementary, Students with Disabilities, English language arts
Calwa Elementary, English Learner, English language arts

Calwa Elementary, Hispanic, English language arts

Calwa Elementary, Low-income, English language arts

Calwa Elementary, Students with Disabilities, English language arts
Calwa Elementary, Students with Disabilities, Suspension
Cambridge High, English Learner, College Career Indicator
Cambridge High, English Learner, English learner progress indicator
Cambridge High, English Learner, Graduation

Cambridge High, Hispanic, College Career Indicator

Cambridge High, Hispanic, Graduation

Cambridge High, Low-income, College Career Indicator

Cambridge High, Low-income, Graduation

Cambridge High, Students with Disabilities, College Career Indicator
Centennial Elementary, African American, Suspension

Centennial Elementary, English Learner, English language arts
Centennial Elementary, Students with Disabilities, Suspension
Centennial Elementary, Two or More Races, Suspension
Centennial Elementary, White, Suspension

Columbia Elementary, African American, Suspension

Columbia Elementary, English Learner, English language arts
Columbia Elementary, English Learner, English learner progress indicator
Columbia Elementary, English Learner, Suspension

Columbia Elementary, Hispanic, English language arts

Columbia Elementary, Hispanic, Suspension

Columbia Elementary, Low-income, English language arts

Columbia Elementary, Low-income, Suspension

Computech Middle, African American, Suspension
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Cooper Middle, African American, Suspension

Cooper Middle, English Learner, English language arts

Cooper Middle, English Learner, Math

Cooper Middle, White, Chronic Absenteeism

Del Mar Elementary, English Learner, English language arts

Del Mar Elementary, Hispanic, English language arts

Del Mar Elementary, Low-income, English language arts

Del Mar Elementary, Students with Disabilities, English language arts
Del Mar Elementary, Students with Disabilities, Math

Dewolf High, Hispanic, Graduation

Dewolf High, Low-income, Graduation

Duncan Polytech High, African American, Suspension

Duncan Polytech High, English Learner, English language arts
Duncan Polytech High, English Learner, Math

Duncan Polytech High, Hispanic, Math

Duncan Polytech High, Students with Disabilities, Suspension
Easterby Elementary, English Learner, English language arts
Easterby Elementary, Students with Disabilities, English language arts
Easterby Elementary, Students with Disabilities, Suspension
Easterby Elementary, Two or More Races, Suspension

Eaton Elementary, Students with Disabilities, English language arts
Edison High, African American, English language arts

Edison High, African American, Math

Edison High, African American, Suspension

Edison High, English Learner, English language arts

Edison High, English Learner, Math

Edison High, English Learner, Suspension

Edison High, Low-income, Suspension

Edison High, Students with Disabilities, College Career Indicator
Edison High, Students with Disabilities, English language arts
Edison High, Students with Disabilities, Suspension

Ericson Elementary, African American, Suspension

Ericson Elementary, English Learner, Suspension

Ericson Elementary, Hispanic, Suspension

Ericson Elementary, Low-income, Suspension

Ericson Elementary, Students with Disabilities, Suspension
Figarden Elementary, African American, English language arts
Figarden Elementary, African American, Math

Figarden Elementary, African American, Suspension
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Figarden Elementary, Students with Disabilities, English language arts
Figarden Elementary, Students with Disabilities, Math
Figarden Elementary, Students with Disabilities, Suspension
Figarden Elementary, Two or More Races, Suspension

Fort Miller Middle, African American, English language arts
Fort Miller Middle, African American, Math

Fort Miller Middle, African American, Suspension

Fort Miller Middle, Asian, English language arts

Fort Miller Middle, Asian, Math

Fort Miller Middle, Asian, Suspension

Fort Miller Middle, English Learner, English language arts
Fort Miller Middle, Hispanic, English language arts

Fort Miller Middle, Hispanic, Math

Fort Miller Middle, Hispanic, Suspension

Fort Miller Middle, Low-income, English language arts

Fort Miller Middle, Low-income, Math

Fort Miller Middle, Low-income, Suspension

Fort Miller Middle, Students with Disabilities, Math

Fort Miller Middle, Students with Disabilities, Suspension
Fremont Elementary, African American, Suspension

Fremont Elementary, English Learner, English language arts
Fremont Elementary, English Learner, English learner progress indicator
Fremont Elementary, Hispanic, English language arts
Fremont Elementary, Hispanic, Suspension

Fremont Elementary, Low-income, English language arts
Fremont Elementary, Low-income, Suspension

Fresno High, African American, Suspension

Fresno High, English Learner, English language arts

Fresno High, English Learner, Math

Fresno High, English Learner, Suspension

Fresno High, Hispanic, Suspension

Fresno High, Low-income, Suspension

Fresno High, Students with Disabilities, College Career Indicator
Fresno High, Students with Disabilities, English language arts
Fresno High, Students with Disabilities, Graduation

Fresno High, Students with Disabilities, Math

Fresno High, Students with Disabilities, Suspension

Fresno High, Two or More Races, Suspension

Fresno High, White, English language arts
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Gaston Middle, African American, English language arts

Gaston Middle, Asian, Chronic Absenteeism

Gaston Middle, Asian, English language arts

Gaston Middle, Asian, Math

Gaston Middle, English Learner, English language arts

Gaston Middle, English Learner, Math

Gaston Middle, Hispanic, English language arts

Gaston Middle, Hispanic, Math

Gaston Middle, Low-income, English language arts

Gaston Middle, Low-income, Math

Gaston Middle, Students with Disabilities, Chronic Absenteeism
Gaston Middle, Students with Disabilities, English language arts
Gaston Middle, Students with Disabilities, Math

Gibson Elementary, African American, Chronic Absenteeism
Gibson Elementary, African American, Suspension

Greenberg Elementary, African American, Suspension
Hamilton K-8, African American, Suspension

Hamilton K-8, English Learner, English learner progress indicator
Hamilton K-8, English Learner, Suspension

Hamilton K-8, Hispanic, Suspension

Hamilton K-8, Low-income, Suspension

Hamilton K-8, Students with Disabilities, Suspension

Heaton Elementary, African American, Suspension

Heaton Elementary, Hispanic, English language arts

Heaton Elementary, Low-income, English language arts

Heaton Elementary, Low-income, Suspension

Heaton Elementary, White, Suspension

Hidalgo Elementary, African American, Suspension

Hidalgo Elementary, Hispanic, Suspension

Hidalgo Elementary, Students with Disabilities, Suspension
Holland Elementary, English Learner, English language arts
Holland Elementary, Low-income, English language arts
Holland Elementary, Students with Disabilities, English language arts
Homan Elementary, African American, Suspension

Homan Elementary, English Learner, English language arts
Homan Elementary, English Learner, Math

Homan Elementary, Students with Disabilities, English language arts
Hoover High, English Learner, English language arts

Hoover High, English Learner, Math
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Hoover High, Foster Youth, Suspension

Hoover High, Hispanic, Math

Hoover High, Students with Disabilities, College Career Indicator
Hoover High, Students with Disabilities, English language arts
Hoover High, Students with Disabilities, Math

Hoover High, White, Math

JE Young Academic High, English Learner, Graduation

JE Young Academic High, Hispanic, Graduation

JE Young Academic High, Low-income, Graduation

JE Young Academic High, Students with Disabilities, Graduation
Jefferson Elementary, Hispanic, Suspension

Jefferson Elementary, Students with Disabilities, Suspension
King Elementary, Asian, English language arts

King Elementary, English Learner, English language arts

Kings Canyon Middle, African American, Chronic Absenteeism
Kings Canyon Middle, African American, English language arts
Kings Canyon Middle, African American, Math

Kings Canyon Middle, African American, Suspension

Kings Canyon Middle, English Learner, English language arts
Kings Canyon Middle, English Learner, Math

Kings Canyon Middle, Hispanic, Math

Kings Canyon Middle, Low-income, Math

Kings Canyon Middle, Low-income, Suspension

Kings Canyon Middle, Students with Disabilities, Suspension
Kratt Elementary, African American, Suspension

Kratt Elementary, Hispanic, Suspension

Kratt Elementary, Low-income, Suspension

Kratt Elementary, Students with Disabilities, Suspension

Kratt Elementary, White, Suspension

Lane Elementary, English Learner, English language arts

Lane Elementary, Hispanic, English language arts

Lane Elementary, Low-income, English language arts

Lane Elementary, Students with Disabilities, English language arts
Lane Elementary, Students with Disabilities, Math

Lane Elementary, Students with Disabilities, Suspension
Leavenworth Elementary, Students with Disabilities, English language arts
Leavenworth Elementary, Students with Disabilities, Math
Leavenworth Elementary, Students with Disabilities, Suspension
Lincoln Elementary, English Learner, English language arts
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Lincoln Elementary, English Learner, Suspension

Lincoln Elementary, Low-income, English language arts
Lincoln Elementary, Students with Disabilities, Suspension
Lowell Elementary, African American, Suspension

Lowell Elementary, English Learner, English language arts
Lowell Elementary, English Learner, Math

Lowell Elementary, Hispanic, English language arts

Lowell Elementary, Low-income, English language arts
Malloch Elementary, African American, Suspension

Malloch Elementary, Hispanic, Suspension

Malloch Elementary, Low-income, Suspension

Malloch Elementary, Students with Disabilities, Suspension
Mayfair Elementary, English Learner, English language arts
Mayfair Elementary, Hispanic, Suspension

McCardle Elementary, Low-income, English language arts
McCardle Elementary, Students with Disabilities, English language arts
McCardle Elementary, Students with Disabilities, Math
McCardle Elementary, White, Suspension

McLane High, African American, Suspension

McLane High, English Learner, Math

McLane High, Foster Youth, Suspension

McLane High, Hispanic, Math

McLane High, Low-income, Math

McLane High, Students with Disabilities, College Career Indicator
McLane High, Students with Disabilities, Graduation

McLane High, Students with Disabilities, Math

McLane High, Students with Disabilities, Suspension

McLane High, White, Suspension

Muir Elementary, African American, Suspension

Muir Elementary, English Learner, Chronic Absenteeism

Muir Elementary, Hispanic, Suspension

Muir Elementary, Low-income, Suspension

Muir Elementary, Students with Disabilities, English language arts
Muir Elementary, Students with Disabilities, Math

Muir Elementary, White, Suspension

Norseman Elementary, African American, Suspension
Norseman Elementary, Asian, English language arts
Norseman Elementary, English Learner, English language arts
Norseman Elementary, English Learner, Suspension
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Norseman Elementary, Hispanic, Suspension

Norseman Elementary, Low-income, English language arts
Norseman Elementary, Students with Disabilities, English language arts
Norseman Elementary, Students with Disabilities, Math

Norseman Elementary, Students with Disabilities, Suspension
Phoenix Elementary, Hispanic, Suspension

Phoenix Elementary, Low-income, Suspension

Phoenix Secondary, Hispanic, Chronic Absenteeism

Phoenix Secondary, Hispanic, Suspension

Phoenix Secondary, Low-income, Chronic Absenteeism

Phoenix Secondary, Low-income, Suspension

Phoenix Secondary, Students with Disabilities, Suspension
Powers-Ginsburg Elementary, English Learner, English language arts
Powers-Ginsburg Elementary, White, Chronic Absenteeism
Powers-Ginsburg Elementary, White, Suspension

Pyle Elementary, African American, Suspension

Pyle Elementary, English Learner, English language arts

Pyle Elementary, English Learner, Math

Pyle Elementary, Hispanic, English language arts

Pyle Elementary, Hispanic, Math

Pyle Elementary, Hispanic, Suspension

Pyle Elementary, Low-income, English language arts

Pyle Elementary, Low-income, Suspension

Pyle Elementary, Students with Disabilities, Math

Pyle Elementary, Two or More Races, Suspension

Roeding Elementary, African American, Suspension

Roeding Elementary, English Learner, English language arts
Roeding Elementary, Low-income, English language arts

Roeding Elementary, Students with Disabilities, English language arts
Roeding Elementary, Students with Disabilities, Math

Roeding Elementary, White, Suspension

Roosevelt High, African American, Suspension

Roosevelt High, English Learner, English learner progress indicator
Roosevelt High, Foster Youth, Suspension

Roosevelt High, Students with Disabilities, College Career Indicator
Roosevelt High, Students with Disabilities, English language arts
Roosevelt High, Students with Disabilities, Graduation

Rowell Elementary, Students with Disabilities, Math

Scandinavian Middle, African American, English language arts
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Scandinavian Middle, African American, Suspension
Scandinavian Middle, English Learner, English language arts
Scandinavian Middle, English Learner, Math

Scandinavian Middle, English Learner, Suspension
Scandinavian Middle, Hispanic, English language arts
Scandinavian Middle, Hispanic, Suspension

Scandinavian Middle, Low-income, English language arts
Scandinavian Middle, Low-income, Suspension
Scandinavian Middle, Students with Disabilities, Suspension
Sequoia Middle, English Learner, English language arts
Sequoia Middle, English Learner, Math

Sequoia Middle, Hispanic, English language arts

Sequoia Middle, Hispanic, Math

Sequoia Middle, Low-income, Math

Sequoia Middle, Students with Disabilities, English language arts
Sequoia Middle, Students with Disabilities, Math

Slater Elementary, African American, English language arts
Slater Elementary, English Learner, English language arts
Slater Elementary, Students with Disabilities, English language arts
Slater Elementary, Students with Disabilities, Math

Slater Elementary, Students with Disabilities, Suspension
Slater Elementary, White, Suspension

Sunnyside High, African American, Suspension

Sunnyside High, Foster Youth, Suspension

Sunnyside High, Students with Disabilities, English language arts
Sunnyside High, Students with Disabilities, Math

Sunnyside High, Students with Disabilities, Suspension
Sunnyside High, Two or More Races, Suspension
Sunnyside High, White, Suspension

Tatarian Elementary, African American, Suspension
Tehipite Middle, African American, Suspension

Tehipite Middle, English Learner, English language arts
Tehipite Middle, English Learner, Math

Tehipite Middle, Hispanic, English language arts

Tehipite Middle, Hispanic, Math

Tehipite Middle, Hispanic, Suspension

Tehipite Middle, Low-income, English language arts

Tehipite Middle, Low-income, Math

Tehipite Middle, Low-income, Suspension
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Tehipite Middle, Students with Disabilities, English language arts
Tehipite Middle, Students with Disabilities, Math

Tehipite Middle, Students with Disabilities, Suspension

Tenaya Middle, African American, English language arts

Tenaya Middle, African American, Math

Tenaya Middle, African American, Suspension

Tenaya Middle, Asian, Chronic Absenteeism

Tenaya Middle, English Learner, Chronic Absenteeism

Tenaya Middle, English Learner, English language arts

Tenaya Middle, English Learner, English learner progress indicator
Tenaya Middle, English Learner, Math

Tenaya Middle, Low-income, Suspension

Tenaya Middle, Students with Disabilities, Suspension

Tenaya Middle, Two or More Races, Chronic Absenteeism
Tenaya Middle, Two or More Races, English language arts
Tenaya Middle, Two or More Races, Suspension

Terronez Middle, African American, Suspension

Terronez Middle, English Learner, English language arts
Terronez Middle, English Learner, Math

Terronez Middle, English Learner, Suspension

Terronez Middle, Hispanic, English language arts

Terronez Middle, Hispanic, Suspension

Terronez Middle, Low-income, English language arts

Terronez Middle, Low-income, Suspension

Terronez Middle, Students with Disabilities, English language arts
Terronez Middle, Students with Disabilities, Suspension
Thomas Elementary, African American, English language arts
Thomas Elementary, African American, Suspension

Thomas Elementary, English Learner, English language arts
Thomas Elementary, English Learner, English learner progress indicator
Thomas Elementary, English Learner, Math

Thomas Elementary, Hispanic, English language arts

Thomas Elementary, Low-income, English language arts
Thomas Elementary, White, Chronic Absenteeism

Thomas Elementary, White, English language arts

Tioga Middle, English Learner, English language arts

Tioga Middle, Hispanic, Suspension

Tioga Middle, Low-income, Suspension

Tioga Middle, Students with Disabilities, Suspension
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Turner Elementary, African American, Suspension

Turner Elementary, English Learner, English language arts

Turner Elementary, English Learner, English learner progress indicator
Turner Elementary, English Learner, Math

Turner Elementary, English Learner, Suspension

Turner Elementary, Hispanic, English language arts

Turner Elementary, Hispanic, Suspension

Turner Elementary, Low-income, English language arts

Turner Elementary, Low-income, Suspension

Turner Elementary, Students with Disabilities, Suspension

Vang Pao Elementary, African American, Chronic Absenteeism
Vang Pao Elementary, African American, Suspension

Vang Pao Elementary, Students with Disabilities, English language arts
Vang Pao Elementary, Students with Disabilities, Suspension
Viking Elementary, English Learner, Chronic Absenteeism

Viking Elementary, Students with Disabilities, English language arts
Viking Elementary, Students with Disabilities, Math

Vinland Elementary, African American, Suspension

Vinland Elementary, Hispanic, English language arts

Vinland Elementary, Low-income, English language arts

Vinland Elementary, Students with Disabilities, English language arts
Vinland Elementary, Students with Disabilities, Suspension
Wawona Middle, African American, Chronic Absenteeism

Wawona Middle, African American, Suspension

Wawona Middle, English Learner, English language arts

Wawona Middle, English Learner, Math

Wawona Middle, English Learner, Suspension

Wawona Middle, Hispanic, English language arts

Wawona Middle, Hispanic, Math

Wawona Middle, Hispanic, Suspension

Wawona Middle, Low-income, English language arts

Wawona Middle, Low-income, Math

Wawona Middle, Low-income, Suspension

Wawona Middle, Students with Disabilities, Suspension

Wawona Middle, White, English language arts

Wawona Middle, White, Suspension

Webster Elementary, English Learner, English language arts
Webster Elementary, Hispanic, English language arts

Webster Elementary, Hispanic, Suspension
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Webster Elementary, Low-income, Suspension

Webster Elementary, Students with Disabilities, Suspension
Williams Elementary, African American, English language arts
Williams Elementary, African American, Suspension

Williams Elementary, English Learner, English language arts
Williams Elementary, Hispanic, English language arts

Williams Elementary, Hispanic, Suspension

Williams Elementary, Low-income, English language arts

Williams Elementary, Low-income, Suspension

Williams Elementary, Students with Disabilities, English language arts
Williams Elementary, Students with Disabilities, Math

Williams Elementary, Students with Disabilities, Suspension

Williams Elementary, White, Suspension

Wilson Elementary, African American, English language arts

Wilson Elementary, African American, Math

Wilson Elementary, African American, Suspension

Wilson Elementary, English Learner, English language arts

Wilson Elementary, Low-income, English language arts

Wilson Elementary, Low-income, Math

Wilson Elementary, Low-income, Suspension

Wilson Elementary, Students with Disabilities, Suspension

Wilson Elementary, White, Suspension

Wishon Elementary, Students with Disabilities, Math

Wolters Elementary, African American, Suspension

Wolters Elementary, Asian, Suspension

Wolters Elementary, Hispanic, Suspension

Wolters Elementary, Low-income, Suspension

Wolters Elementary, Students with Disabilities, English language arts
Wolters Elementary, Students with Disabilities, Suspension

Yokomi Elementary, African American, Suspension

Yokomi Elementary, English Learner, English learner progress indicator
Yosemite Middle, English Learner, English language arts

Yosemite Middle, English Learner, English learner progress indicator
Yosemite Middle, English Learner, Math

Yosemite Middle, English Learner, Suspension

Yosemite Middle, Hispanic, English language arts

Yosemite Middle, Hispanic, Math

Yosemite Middle, Hispanic, Suspension

Yosemite Middle, Low-income, English language arts
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Yosemite Middle, Low-income, Math

Yosemite Middle, Low-income, Suspension

Yosemite Middle, Students with Disabilities, English language arts
Yosemite Middle, Students with Disabilities, Math

Yosemite Middle, Students with Disabilities, Suspension

Reflections: Technical Assistance
As applicable, a summary of the work underway as part of technical assistance.

Fresno Unified has multiple student groups identified for differentiated assistance. Foster youth students were identified in Priority 4
(Academics) for ELA and Math, Priority 5 (Engagement) for Graduation Rate, and Priority 6 (Climate) for Suspension. Homeless students
were identified for Priority 4 (Academics) for ELA and Math and Priority 6 (Climate) for Suspension. Students with Disabilities were identified
for Priority 5 (Engagement) for Graduation Rate, and Priority 6 (Climate) for Suspension, and Priority 8 (Broad Course Outcome) for the
Career and College Indicator. African American Students were identified for Priority 4 (Academics) for ELA and Math and Priority 6 (Climate)
for Suspension.

District leaders in each of these areas work closely with the Fresno County Office of Education and Educational Partners to support the
needs of the student groups listed above based on the low-performance data. Each team completes a needs assessment, which includes a
root cause analysis. The analysis identifies specific areas of focus. This includes identifying the problem(s), listing associated causes,
aligning specific needs to address the causes, and moving forward with actions steps fulfill what is needed. This becomes the action plan for
the team in order to support each student group.

FOSTER YOUTH:

Expanded mental health support to students in elementary by hiring additional Clinical School Social Workers. Developed a Network
Improvement Community (NIC) with Fresno County Superintendent of Schools and community partners to address graduation rates and
academic achievement. The objective is to change the trajectory of students in foster care with a collaborative learning approach. To achieve
the goal of increasing our students' academic performance in literacy. Thus, having an impact on graduation rates.

Three (3) regions were selected for this pilot: Edison, McLane and Fresno High. Selections were based on having the largest amount of
foster youth in grades 3-6 and staffing within Project ACCESS. The first year we focused on students grades 3-6. Year two the grade level
was expanded to 3-12th grade. |Ready scores are used for our baseline metric and for our “continuous cycle of improvement” analysis,
student stability in school/or placement, attendance and care coordination. Through this intentional practice we have seen significant gains
with this cohort of students in attendance rates, IReady scores, and school stability.

By expanding mental health support, we've effectively addressed a greater number of students displaying behaviors leading to suspension.
Furthermore, we've contracted with a community-based organization to deliver intensified behavior assistance to students in foster care,
facilitated by a Board-Certified Behavior Analyst (BCBA). This additional support is prompted when students either haven't responded to
interventions from the Clinical School Social Worker or initially exhibit behaviors requiring heightened intervention and monitoring. Two
academic counselors are offering targeted academic support and interventions to students in grades 8-12, while contracted services with
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another community-based organization focus on providing small group reading interventions to enhance literacy among students in grades K-
6.

HOMELESS YOUTH:

By hiring additional Clinical School Social Workers and expanding mental health support to elementary students, we were able to address
more students displaying behaviors leading to suspension. Furthermore, we've contracted with a community-based organization to deliver
intensified behavior assistance to students experiencing homelessness, facilitated by a Board-Certified Behavior Analyst (BCBA). This
additional support is prompted when students either haven't responded to interventions from the Clinical School Social Worker or initially
exhibit behaviors requiring heightened intervention and monitoring. Two academic counselors are offering targeted academic support and
interventions to students in grades 8-12, while contracted services with another community-based organization focus on providing small
group reading interventions to enhance literacy among students in grades K-6.

STUDENTS WITH DISABILITIES:

Priority 5: With the addition of the Alternative Diploma Pathway (ADP), the Sped department, with counseling services, aims to improve the
graduation rate for all students with disabilities (SWDs). The ADP is designed to cater to Fresno Unified students who may not fulfill the
traditional graduation criteria but can display proficiency in key skills and knowledge areas. This program typically involves adjusted
graduation standards, personalized education plans (IEPs), and custom-tailored coursework to align with each student's capabilities and
objectives. Rather than solely emphasizing academic progress, ADP may stress the development of practical skills, vocational training, and
real-world exposure. The eligibility criteria for ADP aims to support students confronting difficulties in meeting standard graduation criteria
due to factors like disabilities, learning variances, or other challenging circumstances.

Priority 6: The Sped department has partnered with Ureku to implement comprehensive strategies to mitigate suspension rates among
students with disabilities (SWD). Through targeted professional development sessions during buyback, educators will acquire specialized
skills in verbal and non-verbal communication techniques tailored to de-escalate potentially aggressive situations. Additionally, participants
will learn physical release methods designed to ensure the safety of both students and educators, as well as techniques for redirecting
behavior to prevent self-harm and injury. The learning emphasizes proactive measures such as safe-blocking and physical re-direction,
fostering a supportive environment conducive to positive behavioral outcomes for SWDs. By prioritizing the identification and proactive
management of maladaptive behaviors, this initiative seeks to create inclusive learning environments where the targeted students can thrive.
Priority 8: The Sped department maintains an ongoing partnership with the Department of Rehabilitation (DOR) to offer paid vocational
training for students with disabilities who are between the ages of 16-21. This collaboration ensures that these students receive
comprehensive support to succeed in their post-secondary education or employment pathways. Leveraging the We Can Work Grant issued
by the DOR, students with disabilities gain access to valuable work-based learning experiences. This initiative is designed to provide pre-
employment transition services, significantly enhancing students’ employment skills and readiness. Through this program, students benefit
from a range of services that include work-based learning experiences, vocational training programs, career counseling and guidance,
resume building and job search assistance, soft skills development, access to assistive technology and family and community involvement.

AFRICAN AMERICAN STUDENTS:
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Priority 4: A4 summer/after school programming targets both ELA and MATH by providing targeted interventions for AA students from grades
K-6. The reading programs target K-4th grade students with a 3-week intense summer program in partnership with Springboard
Collaborative. The afterschool program is a 10-week extension of the summer program and both programs consist of daily reading
instruction, one on one literacy mentoring and parent workshops that coach parents on how to support the learning at home. Math camp has
a 3-week coding bootcamp for 5th and 6th grade students that focuses on math standards and fractions. The math camp after-school
program is a continuation of the summer program similar to the reading program. Both programs are infused with culturally relevant
curriculum that teaches AA history and provide incentives for meeting the goals and completing the program.

Priority 6: A4 has partnered with Bethesda Church to create the Academic Center (for suspended students) to offer an off-site alternative to
traditional suspension where a student is forced to stay at home for the duration of the suspension. Students can attend the Bethesda facility
and work with a credentialed teacher and two para-educators to avoid the loss of instructional minutes and continue their education in a
classroom setting. Though the focus is primarily making sure that the student continues to progress academically, there is a SEL component
and tools for re-entering the school setting are provided to the student as they transition from the A4 Academic Center back into their

homeschool with hopes of preventing a return.

Comprehensive Support and Improvement
An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following prompts.

Schools Identified
A list of the schools in the LEA that are eligible for comprehensive support and improvement.

Ahwahnee
Cambridge
Columbia

Dewolf

Fort Miller
Fremont

Phoenix Academy
Phoenix Secondary
Pyle

Tehipite

Turner

Wawona

Wilson

Yosemite
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Support for Identified Schools
A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans.

School Plans for Student Achievement (SPSA) are utilized to meet the requirements for CSI plans. School leaders, teachers, parents, and
representatives from the central office contribute to the development, implementation, monitoring, and evaluation of these plans.

Sites provide professional learning to understand identification status and plan requirements, promote data clarity, and support procedural
troubleshooting. Individual school sites collaborate with the District’s Instructional Superintendents and the CSI Team. If needed, schools will
be supported by a variety of site personnel, multiple representatives from the central office, and partners from the County Office of Education.
Teams work in tandem to support student performance growth. In addition, CSI Team, in conjunction with the Instructional Superintendents
from the district office acts as a support for all parties to facilitate collaboration, assist with determining actions, ensure timely plan monitoring,
and evaluate site progress towards established goals.

School Leadership works closely with CSI schools throughout the SPSA process and takes site teacher leader and administration teams
through a cycle of inquiry and action. CSI school sites fit within the highest level (level 3) of the tiered services from school leadership. These
sessions will be in connection to the CSI site regular school leadership coaching and professional learning support. These supports (level 3)
are guided through a collaboration between site leadership, site teacher leaders, School Leadership, instructional coaches and can request
support outside of the school as needed.

All sites utilize the SPSA Tool, creating a common practice across Fresno Unified to complete the mandatory needs assessment and action
plans. The tool has several elements. The needs assessment element of the tool provides site specific performance data in alignment with
the California School Dashboard. This includes Smarter Balanced Assessment Consortium (SBAC), suspension, and attendance data for all
schools. Additionally, high schools analyze graduation rate and ‘college and career’ readiness data. Internal data allows for further
analyzation and verification of specific site needs. Examples of this data include, but are not limited to, percentage of D’s and F’s, student
engagement, interim diagnostic testing or percentage of students enrolled in advanced placement courses. This process supports school
sites to create an intervention plan and ensure quality implementation of strategies.

During plan development, sites are provided professional learning and guiding documents, initiating the process for discussion and feedback
between sites and the central office. Multiple leaders from the central office collaborate to construct the guidance for this process to ensure
compliance, alignment with district goals, and concurrence with site practices and investments.

Site leaders and supervisors/designees collaborate to identify appropriate interventions, actions, use of funds and strategies to support
student achievement. Guiding Coalition Teams assist in identifying appropriate evidence-based interventions.

In collaboration with the Instructional Superintendents, CSI Team, and in some cases the County schools complete a root cause analysis and
determine areas of focus for the site. Also, the team equips site leaders with relevant data and provides support with disaggregation of data
to determine disproportionality and identify possible resource inequities. Although varying by site, examples of inequities could include
personnel needs, scheduling adjustments, or additional professional learning. The findings are incorporated into a SPSA monitoring tool
throughout the school year to support progress towards stated goals.
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Educational Partners feedback is documented in each SPSA, and sites must provide evidence, progress monitoring, and a description of the
feedback received from staff, parent/community members, and students.

Monitoring and Evaluating Effectiveness
A description of how the LEA will monitor and evaluate the plan to support student and school improvement.

The Instructional Superintendents, with the support of the CSI Team and State and Federal, work directly with sites to monitor and evaluate
the School Plans for Student Achievement (SPSA) and related site metrics contributing to state identification. Implementation, monitoring,
and evaluation occurs in a variety of intentional structures for CSlI sites, such as, the monthly CSI Meetings that assist with the
implementation plan. During the monthly CSI Meetings, the Continuous Cycle of Improvement Process Tool is utilized (Problem of Practice,
Focus Collective-Efforts, Change ldea(s), Data Analysis/Review, CA Dashboard, reports, interviews, surveys, to develop a research plan,
and provide one-on-one support with the designated CSI representative.

Site leaders and supervisors/designees conduct weekly monitoring of actions and progress. Coaching is provided in areas of need, including,
but not limited to additional data monitoring and action implementation assistance. Members of the CSI Team can provide supports with
monitoring to ensure sites have the data (based on the CA Dashboard Indicators) and resources (trainings and/or professional development
in various areas such as: Social Emotional Learning, Professional Learning Community, technology, AVID, Cultural Proficiency) needed to
drive and implement work/actions.

Throughout the Continuous Cycle of Improvement Process, plans are reviewed and/or revised and evaluated by site leaders and
supervisors. The evaluation process includes examining the level of action effectiveness in alignment with the correlating site metrics. Based
on the results, site leaders will pivot (revise plan based on data) and/or begin another Cycle of Continuous Improvement, determining areas
of focus as pertain to the site plan.
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Engaging Educational Partners

A summary of the process used to engage educational partners in the development of the LCAP.

School districts and county offices of education must, at a minimum, consult with teachers, principals, administrators, other school personnel,
local bargaining units, parents, and students in the development of the LCAP.

Charter schools must, at a minimum, consult with teachers, principals, administrators, other school personnel, parents, and students in the
development of the LCAP.

An LEA receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier funds in the
development of the LCAP, specifically, in the development of the required focus goal for each applicable school.

Educational Partner(s) Process for Engagement

Parents, Community Family Goal Kickoff Event - Fall 2023

Classified Staff Home School Liaison Training-Family Engagement Hour- Fall 2023
Parents, Community Family Engagement Night- Fall 2023

Parents Migrant Parent Advisory Committee- Fall 2023

Parents Leavenworth Elem. Family Engagement Hour - Fall 2023
Parents, Community Family Engagement Night - Fall 2023

Other school personnel - Classified Staff - Home School Liaison LCAP one on one training - Fall 2023

Parents Rowel Elem. Family Engagement Hour - Fall 2023
Parents Vinland Elem. Family Engagement Hour - Fall 2023
Parents Hoover HS Family Engagement Hour - Fall 2023
Parents Anthony Elem. Family Engagement Hour - Fall 2023
Parents Burroughs Elem. Family Engagement Hour - Fall 2023
Students Californians for Justice (CFJ) - Fall 2023

Students, Principal, Administrators, other School Personnel Student Advisory Board (SAB) - Fall 2023

Parents Sunnyside HS Family Engagement Hour - Fall 2023
Parents Migrant Parent Advisory Committee - Fall 2023

Parents, Principal, Administrators, other School Personnel, Teachers | Parent Advisory Committee (PAC) - Fall 2023

Parents, Students, Community, Principal, Administrators, other Edison HS - LCAP Community Meeting - Fall 2023
School Personnel, Teachers
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Parents, Students, Community, Principal, Administrators, other
School Personnel, Teachers

Fresno HS - LCAP Community Meeting - Fall 2023

Parents, Students, Community, Principal, Administrators, other
School Personnel, Teachers

Roosevelt HS - LCAP Community Meeting - Fall 2023

Parents, Students, Community, Principal, Administrators, other
School Personnel, Teachers

McLane HS - LCAP Community Meeting - Fall 2023

Parents, Students, Community, Principal, Administrators, other
School Personnel, Teachers

Sunnyside HS - LCAP Community Meeting - Fall 2023

Parents Slater Elem. Family Engagement Hour - Fall 2023
Parents Hamilton K-8 Family Engagement Hour - Fall 2023
Community Univision Radio - Fall 2023

Parents Jackson Elem. Family Engagement Hour - Fall 2023
Community Arriba Valle Central TV - Fall 2023

Students, Principal, Administrators, other School Personnel,
Community

Foster Youth Round Table - Fall 2023

Parents Gaston MS Family Engagement Hour - Fall 2023
Parents Manchester GATE Family Engagement Hour - Fall 2023
Parents Mayfair Elem. Family Engagement Hour - Fall 2023
Parents Lowell Elem. Family Engagement Hour - Fall 2023

Parents, Principal, Administrators, other School Personnel

Parent Advisory Committee (PAC) - Fall 2023

Parents

Kirk Elem. Family Engagement Hour - Fall 2023

Parents Bullard Talent Elem. Family Engagement Hour - Fall 2023
Parents Wawona K-8 Family Engagement Hour - Fall 2023
Students Californians for Justice (CFJ) - Fall 2023

Students, Principal, Administrators, other School Personnel

Student Advisory Board (SAB) - Fall 2023

Parents

Eaton Elem. Family Engagement Hour - Fall 2023

Parents Edison HS Family Engagement Hour - Fall 2023
Parents Addicott K-8 Family Engagement Hour - Fall 2023
Parents Figarden Elem. Family Engagement Hour - Fall 2023
Students Californians for Justice (CFJ) - Fall 2023

Parents, Students, Community, Principal, Administrators, other
School Personnel, Teachers

Bullard HS - LCAP Community Meeting - Fall 2023
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Parents, Students, Community, Principal, Administrators, other
School Personnel, Teachers

Hoover HS - LCAP Community Meeting - Fall 2023

Parents, Principal, Administrators, other School Personnel

District English Learner Advisory Committee (DELAC) - Fall 2023

Parents

Ewing Elem. Family Engagement Hour - Fall 2023

Parents

Lane Elem. Family Engagement Hour - Fall 2023

Parents

Ericson Elem. Family Engagement Hour - Fall 2023

Parents, Community

Fresno Housing - Parc Grove Commons - Fall 2023

Students, Students, Administrators, other School Personnel

Global Student League (GSL), English Learners Department - Fall
2023

Students, Principal, Administrators, other School Personnel,
Community

Foster Youth Round Table - Fall 2023

Students, Principal, Administrators, other School Personnel,
Community

African American Student Voice - Fall 2023

Parents, Community

GO Public Schools Fresno - Fall 2023

Students

LCAP Survey Student Outreach - Fall 2023

Parents

Kings Canyon MS Family Engagement Hour - Fall 2023

Parents, Principal, Administrators, other School Personnel

Parent Advisory Committee (PAC) - Fall 2023

Students, Principal, Administrators, other School Personnel,
Community

Foster Youth Round Table - Spring 2024

Parents, Principal, Administrators, other School Personnel

District English Learner Advisory Committee (DELAC) - Spring 2024

Parents

Roosevelt HS Family Engagement Hour - Spring 2024

Parents

Hidalgo Elem. Family Engagement Hour - Spring 2024

Students

Californians for Justice (CFJ) - Spring 2024

Parents, Principal, Administrators, other School Personnel, SELPA

SELPA/Community Advisory Committee (CAC) - Spring 2024

Labor Partners, Classified Staff

CSEA 125 - Spring 2024

Labor Partners, Classified Staff

CSEA 143 - Spring 2024

Labor Partners

FAFSTA - Spring 2024

Labor Partners

FTA Trades - Spring 2024

Labor Partners

FTA Social Workers - Spring 2024

Labor Partners

IAMAW - Spring 2024

Labor partners

SEIU - Spring 2024
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Students, Principal, Administrators, other School Personnel,
Community

Foster Youth Round Table - Spring 2024

Parents, Principal, Administrators, other School Personnel, SELPA

SELPA/Community Advisory Committee (CAC) - Spring 2024

Parents, Principal, Administrators, other School Personnel

Parent Advisory Committee (PAC) - Spring 2024

Students

Californians for Justice (CFJ) - Spring 2024

Parents, Principal, Administrators, other School Personnel

District English Learner Advisory Committee (DELAC) - Spring 2024

Parents, Students, Staff, Community Members

Draft LCAP Public Hearing - Spring 2024

Parents, Students, Staff, Community Members

LCAP Adoption - Spring 2024

Addams Elementary Equity Multiplier Funds

Spring 2024: Staff Engagement

Spring 2024: Parent Engagement

Topics Discussed: Funding, low-performing student groups/indicators
as identified on the CA School Dashboard, and actions in alignment
with the goals to support students

Cambridge Continuation High Equity Multiplier Funds

Spring 2024: Staff Engagement

Spring 2024: Parent Engagement

Spring 2024: Student Engagement

Topics Discussed: Funding, low-performing student groups/indicators
as identified on the CA School Dashboard, and actions in alignment
with the goals to support students

DeWolf Continuation High Equity Multiplier Funds

Spring 2024: Staff Engagement

Spring 2024: Parent Engagement

Spring 2024: Student Engagement

Topics Discussed: Funding, low-performing student groups/indicators
as identified on the CA School Dashboard, and actions in alignment
with the goals to support students

Fort Miller Middle Equity Multiplier Funds

Spring 2024: Staff Engagement

Spring 2024: Parent Engagement

Spring 2024: Student Engagement

Topics Discussed: Funding, low-performing student groups/indicators
as identified on the CA School Dashboard, and actions in alignment
with the goals to support students

Fresno High Equity Multiplier Funds

Spring 2024: Staff Engagement
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Spring 2024: Parent Engagement

Spring 2024: Student Engagement

Topics Discussed: Funding, low-performing student groups/indicators
as identified on the CA School Dashboard, and actions in alignment
with the goals to support students

Fulton School Equity Multiplier Funds

Spring 2024: Staff Engagement

Spring 2024: Parent Engagement

Spring 2024: Student Engagement

Topics Discussed: Funding, low-performing student groups/indicators
as identified on the CA School Dashboard, and actions in alignment
with the goals to support students

J E Younge Academic Center Equity Multiplier Funds

Spring 2024: Staff Engagement

Spring 2024: Parent Engagement

Spring 2024: Student Engagement

Topics Discussed: Funding, low-performing student groups/indicators
as identified on the CA School Dashboard, and actions in alignment
with the goals to support students

Lawless Elementary Equity Multiplier Funds

Spring 2024: Staff Engagement

Spring 2024: Parent Engagement

Topics Discussed: Funding, low-performing student groups/indicators
as identified on the CA School Dashboard, and actions in alignment
with the goals to support students

Lowell Elementary Equity Multiplier Funds

Spring 2024: Staff Engagement

Spring 2024: Parent Engagement

Topics Discussed: Funding, low-performing student groups/indicators
as identified on the CA School Dashboard, and actions in alignment
with the goals to support students

Muir Elementary Equity Multiplier Funds

Spring 2024: Staff Engagement

Spring 2024: Parent Engagement

Topics Discussed: Funding, low-performing student groups/indicators
as identified on the CA School Dashboard, and actions in alignment
with the goals to support students
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Phoenix Elementary Community Day Equity Multiplier Funds

Spring 2024: Staff Engagement

Spring 2024: Parent Engagement

Topics Discussed: Funding, low-performing student groups/indicators
as identified on the CA School Dashboard, and actions in alignment
with the goals to support students

Phoenix Secondary Equity Multiplier Funds

Spring 2024: Staff Engagement

Spring 2024: Parent Engagement

Spring 2024: Student Engagement

Topics Discussed: Funding, low-performing student groups/indicators
as identified on the CA School Dashboard, and actions in alignment
with the goals to support students

Turner Elementary Equity Multiplier Funds

Spring 2024: Staff Engagement

Spring 2024: Parent Engagement

Topics Discussed: Funding, low-performing student groups/indicators
as identified on the CA School Dashboard, and actions in alignment
with the goals to support students

Wolters Elementary Equity Multiplier Funds

Spring 2024: Staff Engagement

Spring 2024: Parent Engagement

Topics Discussed: Funding, low-performing student groups/indicators
as identified on the CA School Dashboard, and actions in alignment
with the goals to support students

A description of how the adopted LCAP was influenced by the feedback provided by educational partners.

Educational Partners and Community were provided a complete draft of the LCAP for public input, starting May 1st through June 12th, 2024.

A complete draft was presented to the PAC on 5/23/2024, no questions required a written response by the Superintendent or designee. For

questions that were asked, responses were given.

A complete draft was presented to DELAC on 5/30/2024, no questions required a written response by the Superintendent or designee. For

questions that were asked, responses were given.

Public Hearing was held on June 11, 2024, and LCAP Adoption in conjunction with the presentation of the Local Indicators was held on June

20, 2024, at the same meeting.
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The numbers and following input below correlate the specific goal, action, and educational partner feedback that influenced a particular
action.

1.01 - LCAP input gathered from families and students ranked the need for improved academics as the number one priority. This includes
more tutoring, better classroom instruction, and teacher supports (PL).

1.02 - Alocal needs assessment, in collaboration with educational partners, indicates that many of our low-income students need
supplemental instructional supplies to support learning to be successful in the classroom but acquiring additional supplies can be challenging
for low-income families.

1.03 - LCAP input gathered from families and students ranked the need for improved academics as the number one priority.

1.04 - Teachers have expressed that combination classes make it difficult to provide students with the grade level individualized instruction
they need for academic growth.

1.05 - Educational partner feedback from parent’s states that the district needs better teachers and that more needs to be done to support
teachers.

1.06 - Educational partner feedback from teachers indicates that they need smaller class sizes to meet the needs of the identified student
groups.

1.07 - Alocal needs assessment, in collaboration with Educational Partners, indicates that the identifies students need high quality
instruction and a safe school and learning environment. The identified students need to have their specific areas of concerns and growth
addressed by teachers and adults outside of the classroom.

1.08 - Collaboration with Educational Partners indicates that the low-income students, especially those who are low-income and African
American need equitable supports.

1.10 - Teacher feedback is that students have increased opportunities to read. Students have expressed wanting to be able to read books
they like and can relate to, and that are also in their primary language.

1.12 - Feedback from LI, EL, and FY students indicates that they do not see themselves as Gate students or that Gate or AP classes are
for them.

1.13 - Collaboration with educational partners found that students struggle in comprehensive settings. Students need small setting with
targeted support to be successful with attending school and obtaining credits needed to graduate high school.

LCAP - Final FCSS Approved 124



1.14 - Feedback from educational partners indicates that low-income students that are identified as high-risk need targeted academic
counseling and intense targeted supports.

1.15 - Parents provided feedback that they believe their children need additional tutoring services and teachers have requested additional
support outside of the classroom.

1.17 - EL Teachers indicated that 26% of their EL, including LTEL students need intervention on the EL progress monitoring forms they
submitted.

1.18 - Parents have requested to continue and expand dual immersion programs.

1.23 - Staff feedback on the LCAP survey has shown a desire that Fresno Unified schools be safe places where students and staff feel
safe.

1.27 - Alocal needs assessment, in collaboration with educational partner feedback, indicated that the identified student groups need
teachers and site leaders who provide structures and instructional systems to meet the academic needs of the student groups. Teachers and
site leaders need better coordination of resources and collaboration to support LI, EL, and FY student.

1.28 - Collaboration with educational partners determined that a student's ability to graduate high school isn't solely determined by their
senior year performance, and that appropriate intervention teachers and curriculum before students reach their senior year are needed to
significantly enhance the graduation rates.

1.29 - Collaboration with educational partners indicated that foster youth do not feel connected to school, and that this lack of connection
affects their engagement level which does not support learning or positive behavior.

1.30 - Collaboration with educational partners indicated that homeless students experiencing homelessness face greater challenges within
the educational system and that this lack of stability and connection to the school or home causes trauma.

2.01 - Feedback from the LCAP survey revealed the desire to have more secondary classes that are focused on trades and job skills.

2.02 - Feedback from parents, students, the community, and the Board of Education indicates the desire to link classroom learning to real
life job skills.

2.03 - Alocal needs assessment, in collaboration with educational partners, indicated that the identified student groups need support with
attendance, behavior, and school engagement. It was determined that students need social emotional learning, leadership skills, and
opportunities to feel connected to school. Additionally, the needs assessment indicated if students have more academic support and feel
more confident in their core classes, they will be less likely to be absent or suspended.
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2.04 - Feedback from educational partners indicated that LI, EL, and FY students who were below grade level in elementary school, fall
further behind in middle school which effects their ability to compete A-G course and graduate.

3.01 - Educational partners such as parents and students have expressed the importance of students having access to extra-curriculars,
such as sports (athletics) at schools.

3.02 - Alocal district needs assessment, in collaboration with educational partners, identified that factors limiting participation, which
included the costs associated with transportation, entrance fees, and the lack of personal effects appropriate for sixth grade camp.

3.03 - Feedback from teachers and students who have participated in the Relevant Engagement thought Art and Literacy (REAL)
Collaborative have said that students are more engaged in the learning when they are working creatively and enjoyed their experience in
creating art based on themes they have read about in literature. The REAL project also requires writing.

3.04 - Community input from the LCAP survey revealed the desire to have funding for programs to encourage students to engage in
school and in programs such as music and art.

3.05 - Alocal needs assessment, in collaboration with educational partner feedback, identified that the identified student groups could
improve their academic performance by increasing their feelings of connectedness. Additionally, in many cases the identified student groups
need academic support from the people they feel connected with, including but not limited to, their student peers. Moreover, is the needs
assessment identified a significant need for foster youth students to have increased connection and support with their peers.

3.06 - Feedback gathered from the LCAP Community Meetings indicated that students, families and staff ranked an increase in mental
health support as the second highest priority for district spending.

3.07 - Feedback from educational partners indicates that low-income students and foster youth students are more likely to experience
exclusionary discipline practices which can be detrimental to students learning and their perception of school.

3.08 - Alocal needs assessment, in collaboration with Educational Partner feedback, indicates that the identified students have a
‘readiness gap’, meaning that there is a gap in skills or feelings of support, safety, age-appropriate social-emotional and conversational skills.
There is a need to build these skills and create conditions that support student physical and emotional well-being.

3.10 - Parents and students provided feedback that indicates that they want welcoming campuses that feel positive with various activities
to engage students and help students feel connected.

3.11 - Feedback from educational partners indicates that EL, LI, FY would be more encouraged to participate and be engaged in at least
one arts, activities, or athletics events if they and their families received consistent and clear communication from schools and the district.

3.12 - Feedback from Educational Partners indicates the transition to distance learning three years ago has underscored the critical
requirement for mental health support among students, leading to an increase in referrals for crisis intervention services.
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3.13 - Transportation staff received feedback from Site Staff and Parents about students missing valuable instruction time and or not
having enough time to eat breakfast when buses run late. Additionally, parents shared frustration about buses not running on time.

3.15 - Feedback from educational partners indicated that low-income and foster youth students need more positive adult relationship at
school.

3.16 - Feedback from educational partners indicated that students are being suspended at high rates for behaviors related to racial or
exclusive issues.

5.02 - Infeedback received during outreach for the LCAP, parents of English learners would benefit from additional supports to feel like
they are connected to their children’s school and to better support language acquisition and learning. In addition, feedback from families in
the LCAP survey revealed the desire to have good communication with staff and parents to be aware and involved in their child’s school and
education.

6.01 - School site-based educational partners identified the need for funding to be allocated to schools to enable sites to make decisions
based on the unique needs of their unduplicated students, alongside their educational partners.

Goals 7-12 - Feedback received in Spring 2024 from staff, site leaders, community members, parents, and students identified the need to
add goals 7-12 in the LCAP for Equity Multiplier (EM) sites for the following schools, Addams, Cambridge, Dewolf, Fresno High, Fort Miller,
Fulton, JE Young, Lawless, Lowell, Muir, Phoenix Elementary, Phoenix Secondary, Turner, and Wolters. These goals focus on each EM
school's lowest performing student groups or indicator as identified on the California School Dashboard, that are identified as red or orange.
Feedback supported the creation of 6 new goals that focus on ELA, Math, ELPI, Chronic Absenteeism, Graduation Rate/CCl, and
Suspension Rate:

Goal 7 focuses on the supports the lowest performing students groups need for for English Language Arts.

Goal 8 focuses on the supports the lowest performing student groups need for Math.

Goal 9 focuses on the support the lowest performing student group need for ELPI.

Goal 10 focuses on the support the lowest performing student groups need for Chronic Absenteeism.

Goal 11 focuses on the support the lowest performing student groups need for Graduation Rate and the Career and College Readiness
Indicator.

Goal 12 focuses on the support the lowest performing student groups need for Suspension Rate.
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Goals and Actions
Goal

Goal # Description

1 Improve academic performance at challenging levels.

State Priorities addressed by this goal.

Priority 1: Basic (Conditions of Learning)

Priority 2: State Standards (Conditions of Learning)
Priority 4: Pupil Achievement (Pupil Outcomes)
Priority 8: Other Pupil Outcomes (Pupil Outcomes)

An explanation of why the LEA has developed this goal.

Type of Goal
Broad Goal

This goal was developed to reflect our district’'s commitment to student achievement by ensuring that all students are challenged to reach
high standards in a way that maximizes individual capacity and achievement. The need for this goal is to ensure academic growth of
students, specifically English learner, low-income, and foster youth. State and local English language arts (ELA) and math assessments,
English learner progress, and other implementation factors show that students are not performing at grade level and need additional support.
This goal focuses on student academics, as the need indicates by the low-performance published on the CA Dashboard, and has aligned
metrics to support decrease the gap in distance from standard and proficiency levels. Fresno Unified will close the achievement gaps through
an equity lens and research-based instructional and intervention practices. Fresno Unified will provide accelerated learning through
pedagogical academic support and equitable access to rigorous courses grounded in high expectations.

Measuring and Reporting Results

. . . Target for Year 3 | Current Difference
Metric # Metric Baseline Year 1 Outcome | Year 2 Outcome Outcome from Baseline
1.01 | Distance from Standard |ALL: -49.8 ALL: -4.8
on CAASPP - English EL: -86.6 EL: -41.6
Language Arts (SBAC) |FY:-93.0 FY: -48.0
LI: -57.8 LI: -12.8
(All = District, EL = AA: -83.6 AA: -38.6
English Learners, FY = |HL: -126.3 HL: -81.3
Foster Youth, LI = Low- |LTEL: -128.3 LETL: -83.3

Income, AA = African
American, HL =

Data Year: 2022/23
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Homeless, LTEL = Long
Term English Learner)

Data Source: California
School Dashboard

Data Year:
2025/26

Data Source:
California School

Dashboard
1.02 | Local English Language |iReady 2- On or above All: 41.6%
Arts (iReady) grade level: EL: 23.7%
On or above grade level |All: 31.6% FY: 30.9%
EL: 13.7% LI: 38.8%
(All = District, EL = FY: 20.9%
English Learners, FY = |LI: 28.8% Data Year:
Foster Youth, LI = Low- 2025/26
Income, LTEL = Long Data Year: 2023/24 Data Source:
Term English Learner) |Data Source: iReady iReady (Local
(Local benchmark) benchmark)
1.03 | Local English Language |iReady 2: Progress: All: 60.2%
Arts (iReady) All: 45.2% EL: 56.5%
Progress EL: 41.5% FY: 56.9%
FY: 41.9% LI: 60.0%
(All = District, EL = LI: 45.0%
English Learners, FY = Data Year:
Foster Youth, LI = Low- |Data Year: 2023/24 2025/26
Income, LTEL = Long Data Source: iReady Data Source:
Term English Learner) |(Local benchmark) iReady (Local
benchmark)
1.04 | Distance from Standard |ALL: -80.6 ALL: -35.6
on CAASPP — Math EL: -105.6 EL: -60.6
(SBAC) FY: -116.8 FY:-71.8
LI: -87.8 LI: -42.8
(All = District, EL = HL: -158.2 HL: -113.2
English Learners, FY = |LTEL: -174.8 LTEL: -129.8
Foster Youth, LI = Low-
Income, HL=Homeless, |Data Year: 2022/23 Data Year:
LTEL = Long Term Data Source: California 2025/26

English Learner)

School Dashboard
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Data Source:
California School

Dashboard
1.05 | Local Math (iReady) iReady 2- On or above All: 31.2%
On or above grade level grade level: EL: 19.3%
All: 21.2% FY: 20.1%
(All = District, EL = EL: 9.3% LI: 28.8%
English Learners, FY = |FY: 10.1%
Foster Youth, LI = Low- |LI: 18.8% Data Year:
Income, LTEL = Long 2025/26
Term English Learner) |Data Year: 2023/24 Data Source:
Data Source: iReady iReady (Local
(Local benchmark) benchmark)
1.06 | Local Math (iReady) iReady 2- Progress: All: 60.9%
Progress All: 45.9% EL: 62.2%
EL: 47.2% FY: 55.9%
(All = District, EL = FY: 40.9% LI: 61.0%
English Learners, FY = |LI: 46.0%
Foster Youth, LI = Low- Data Year:
Income, LTEL = Long Data Year: 2023/24 2025/26
Term English Learner) |Data Source: iReady Data Source:
(Local benchmark) iReady (Local
benchmark)
1.07 | Percent of current All EL: 46.8% All EL: 52.8%
English Learner students
making progress Data Year: 2022/23 Data Year:
towards English Data Source: California 2025/26
language proficiency or |Dashboard - English Data Source:
maintaining the highest |Learner Progress California
level - ELPI Indicator - ELPI Dashboard -
English Learner
Progress Indicator
- ELPI
1.08 | EL Reclassification Rate |All EL: 6.55% All EL: 10.0%
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Percent of students

redesignated annually Data Year: 2022/23 Data Year:
Data Source: 2025/26
CALPADS Data Source:
CALPADS

1.09 | Implementation of World Language (Level Outcome: (Level 4)
standards for all 3) Initial Implementation Full
students and enable ELs Implementation
access to CCSS and All other content areas
ELD standards (Level 4) Full Data Year: 2025

Implementation Data source: Local
Performance

Data Year: 2023 Indicator

Data source: Local

Performance Indicator

1.10 | Rate of juniors scoring |ALL: 55.6% ALL: 70.6%
ready (score of 4) or EL: 7.5% EL: 22.5%
conditionally ready FY: 22.5% FY: 37.5%
(score of 3) on the Early |LI: 45.8% LI: 60.8%
Assessment Program on
SBAC - ELA Data Year: 2022/23 Data Year:

Data Source: CAASPP 2025/26
(All = District, EL = Test Results Data Source:
English Learners, FY = CAASPP Test
Foster Youth, LI = Low- Results
Income)

1.11 | Rate of juniors scoring |ALL: 28.0% ALL: 43.0%
ready (score of 4) or EL: 2.5% EL: 17.5%
conditionally ready FY: 3.9% FY: 18.9%
(score of 3) on the Early |LI: 17.0% LI: 32.0%
Assessment Program on
SBAC — Math Data Year: 2022/23 Data Year:

Data Source: CAASPP 2025/26

(All = District, EL =
English Learners, FY =

Test Results
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Foster Youth, LI = Low-

Data Source:

Income) CAASPP Test
Results
1.12 | Percent of students 100% 100%
having access to
instructional materials Data Year: 2023/24 Data Year:
Data source: Williams 2025/26
Act Data set Data source:
Williams Act Data
set
1.13 | TK-FSA ALL: 25.9% All: 35.9%
Language and Literacy |EL: 13.7% EL: 23.7%
Mastery FY: 8.3% FY: 18.3%
(All = District, EL = LI: 22.5% Ll: 32.5%
English Learners, FY =
Foster Youth, LI = Low- |Data Year: 2023/24 Data Year:
Income) Data Source: Local 2025/26
Data Source: Local
1.14 | TK-FSA ALL: 32.4% All: 42.4%
Mathematics Mastery EL: 19.3% EL: 29.3%
(All = District, EL = FY: 9.1% FY: 19.1%
English Learners, FY = |LI: 28.8% LI: 38.8%
Foster Youth, LI = Low-
Income) Data Year: 2023/24 Data Year:
Data Source: Local 2025/26
Data Source: Local
1.15 | TK-FSA ALL: 43.8% All: 53.8%
Social and Emotional EL: 37.8% EL: 47.8%
Development Mastery FY: 18.2% FY: 28.2%
(All = District, EL = LI: 41.5% Ll: 51.5%
English Learners, FY =
Foster Youth, LI = Low- |Data Year: 2023/24 Data Year:
Income) Data Source: Local 2025/26

Data Source: Local
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1.16 | California Science Test - |ALL: 16.0% ALL: 31.0%
CAST EL: 1.6% EL: 16.6%
FY: 5.3% FY: 20.3%
(All = District, EL = LI: 13.3% Ll: 28.3%
English Learners, FY =
Foster Youth, LI = Low- |Data Year: 2023/24 Data Year:
Income) Data Source: California 2025/26
Assessment of Student Data Source:
Performance and California
Progress - California Assessment of
Science Test (CAST) Student
Performance and
Progress -
California Science
Test (CAST)

Goal Analysis [2023-24]

An analysis of how this goal was carried out in the previous year.
A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

Not Applicable

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Not Applicable

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

Not Applicable
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A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections

on prior practice.

Not Applicable

Actions

Action #| Title

1.01  Designated School
Investment

1.02 | Additional Teacher
Supply Funds

Description Total Funds

To meet the educational needs of English learners, foster youth and low- $27,542,708.00

income students, Fresno USD will provide 41 designated school sites
serving high concentrations of students identified as English learners, low-
income, and foster youth with

An additional 30 minutes of daily instruction
Up to 80 additional hours of professional learning, and one additional
certificated staff member (elementary sites only).

All Designated sites will receive an additional position to support the
intervention needs of students and coaching needs of teachers: Teacher
on Special Assignment.

Fresno Unified School District will provide each teacher-member of FTAan| $2,048,497.00
additional $315 for supplemental instructional supplies to better support
low-income students with aligned materials in the classroom and at home.
This includes, supplemental resources falling into these categories:
Supplemental books

Project materials

Culturally responsive and inclusive texts

Hands on materials

Reading foundational skills, sounds, and letter cards for small
groups

STEAM materials

Supplemental art supplies

Classroom poster to visually support the learning

Classroom libraries
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1.03

1.04

1.05

1.06

1.07

1.08

Middle & High School
Redesign

Eliminate Elementary
Combination Classes

Instructional
Supports and
Instructional Coaches

Additional Teachers
Above Base Staffing

Additional School
Site Administration
above Base

African American
Academic
Acceleration

63 additional teachers at all the middle school and high school sites. $20,616,498.00

10 additional academic counselors at high schools

Additional teachers at identified sites based on enroliment $11,707,221.00

$33,279,058.00
« Additional Instructional Coaches
» Additional Teachers on Special Assignment

Additional classroom teachers $29,369,048.00

Additional Vice Principals $10,495,406.00

To meet the educational needs of foster youth and low-income students,
Fresno USD will staff additional vice principals at eight elementary schools,
one middle school, one K-8 school, all comprehensive high schools, and
six specialty schools. This increased staffing will assist the school principal
to form a stronger leadership team designed to improve academic
outcomes, decrease suspensions, and ensure the needs of low-income
students are being met.

$6,085,633.00
Additional Certificated Teachers
Additional Instructional Aides (paraprofessionals)
Additional Administrative leadership and support
Campus Safety Assistant
Tutors/Advisors (Mentors)
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1.09 Early Childhood
Education
Developmental and
Educational Supports

1.10 | Additional Supports
for Libraries

1.11  BASE: Analysis,
Measurement, and
Accountability

o Professional Development

This action is being folded into Early Learning Base Action. These actions $18,978,160.00

will continue, but language will be moved into another action.

To meet the needs of English learners, the district is focused on improving $1,276,250.00
access to high level reading materials in both English and other languages.
To support this need for English learners, the district will provide:
« All schools will have a library staff member with the additional
hours to make them a full time (8 hour) school library staff to
supporting the reading needs of students
o Purchase additional print and digital books on diverse topics and
in a variety of languages based on educational partner input
e Increase at-home libraries providing supplemental books for
students to read at home without library check-in dates

The District’s Department of Analysis, Measurement, and Accountability $5,487,160.00
(AMA) provides accurate, unbiased, meaningful data analysis to inform

accountability and support evidence-based decision making, with a focus

on improving student achievement and closing the opportunity gap. This is

achieved through:

Streamline and standardized data resources and practices to
provide reliable reporting to support site and departmental needs
Provide both qualitative and quantitative analysis, to improve
student outcomes

Promote our district’s data literacy by collaborating with district
educational partners through multiple avenues

o Communicate processes and procedures for systemic support

AMA will support School Leadership, school leaders, and site staff with
increasing support for the low-performing student groups in red as
indicated on the CA Dashboard by providing student group data that will
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support in depth analysis and reflection on action steps.

The student groups listed below that were called out on the CA Dashboard
will be supported by AMA to increase interventions. AMAs work will
support departments and sites to conduct needs assessments and be able
to pinpoint specific areas of growth and target for the student groups listed
below.

ELA AA
ELA EL
ELA FY
ELA HOM
Math EL
Math HOM
Grad FY
Grad SWD
Susp AA
Susp Al
Susp FY
Susp HOM
Susp MR
Susp SWD
CCI SWD

1.12 | GATE (Gifted and Fresno Unified continues to invest in a $5,888,004.00 Yes
Talented
Education)/AP K-8 manager
(Advanced Secondary manager
Placement)/IB Eight advanced coursework coordinators at the eight comprehensive high
(International schools
Baccalaureate) A Teacher on Special Assignment
Clerical staff
Professional learning - teacher supplemental contracts
Materials and supplies to support the program including licensing for an
assessment tool
Student fees for Advanced Placement exams
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1.13

1.14

1.15

1.16

Expand Alternative
Education

Maintain Additional
Services for Phoenix
Community Day
School

All teachers are
teachers of English
learner (EL) students

Base: After School
Tutoring

o Alternative Education staff to oversee the coordination of

programs

» Additional teacher time to support credit recovery in the evening

and weekends

e Online tools for credit recovery course

SEL supports

» Additional Teachers on Special Assignment with EL and LTEL as
primary focus to support teachers, and administration at schools

« Additional period for secondary teachers to support EL students,
with a focus on newcomer EL students

» Contracted tutors for EL students, including newcomer student

and LTEL support

« Site licenses for teacher and student use to increase language
acquisition based on ELD standards for LTEL students and EL

Additional academic counseling
Additional staff to provide crisis intervention

Materials to support interventions

newcomer students at all grade levels.

Fresno Unified School District continues to design and expand the After
School programs for students from TK through 12th grade. This includes:

After school program staff
Materials and Supplies and
Professional Learning

LCAP - Final FCSS Approved
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English learner, foster youth, and low-income students all have lower state
(SBAC) ELA and Math and local (iReady) ELA and Math assessment
scores, and lower graduation rates as compared to the all student group. In
addition, English learner, low-income, and foster youth students have lower
A-G completion rates than the all student group.

After completing a needs assessment, it was identified that EL, LI, and FY
students need tutoring and additional academic support outside of the
regular school day to increase skills and understanding in literacy, math,
and overall academic achievement. Additionally, the identified students
need a safe space to access the curriculum and get support with
homework.

Parents provided feedback that they believe their children need additional
tutoring services and teachers have requested additional support outside
of the classroom.

After school tutoring staff including teachers and qualified
paraprofessionals support meeting the needs for EL, LI, and FY students
to receive tutoring and academic support after school. EL, LI, and FY
students who need additional academic support are asked to participate
and provided information on the afterschool program for tutoring. The
identified students are giving a quiet place to learn with all the supplies
needed to complete assignments and access the learning they specifically
need. Tutoring is available to students every day after school and is
provided to students on an as needed basis or upon student request.
Tutoring services include helping students with their homework, while
integrating ELA and math strategies. Sites will provide multi-purpose room
or alternative classroom space that allows students to focus during tutoring
support. Students receive one on one or small groups support based on
the individual needs of each student.

Materials and supplies are thoughtfully chosen to ensure their design uses
a different approach to learning than what the students may have received
during initial instruction.

The professional learning provided will focus on meeting the unique needs
of this population and focused on direct instruction and/or group learning
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1.17

Base: Extended
Summer Learning

and/or investigative learning approaches or hands on learning with a focus
on learning the basic concepts rather than specific skills.

The district will strengthen this approach by being more intentional with
reviewing student performance data to break down the specific academic
needs prior to and during the tutoring process. By doing this, the expanded
learning department will be able to provide professional learning to tutors
that is more targeted to student needs. This includes, but is not limited to,
providing students supplemental materials and scaffolds. This paired with
more onsite observations will help to increase student skills and
understanding with literacy and math.

This action is designed to meet the needs of low-income, foster youth, and
English learner students; however, we believe this action will benefit all
students, therefore this action will be provided on a district-wide basis.

For the identified student groups:
Increase State (SBAC) ELA and Math and local (iReady, increase
graduation rates, and increase A-G completion rates

Fresno Unified School District continues to design expanded summer $42,021,858.00
intersession programs for students from preschool through 12th grade in
literacy, math, and/or credit recovery utilizing district designed and adopted
curriculum. Programs will be available through in-person and/or online
learning format and operate at least three hours a day for 14 days for
Preschool students, at least 6 hours a day for 14 days for Transitional
Kindergarten through 8th grade students, and at least 6 hours a day for 22
days for 9th through 12th grade students during the summer break.
Expanding the size of the Expanded Learning Summer programs also
results in an increase in summer program staffing which includes but not
limited to management, certificated teachers, and classified employees
from the school site and the district departmental staff, increased
professional learning/training for staff, providing additional and intentional
paid time for certificated/teaching staff to complete school-to-home
communication and connection with students and families, and purchasing
of curriculum and materials and supplies. Since the post-pandemic, Fresno
Unified School District has offered summer program opportunities of in-
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person instruction at all school sites in exception for eLearn Academy
which provides online learning to meet the needs of students and families.
On-going design and adoption of curriculum for both online and in-person
instruction continue to be a necessity to support students in summer
programming.

As outlined in the metrics section, English learners, foster youth, and low-
income students all have lower state (SBAC) ELA and local (iReady) ELA
assessment scores and lower graduation rates than the all student group.
In addition, English learners and foster youth students have lower A-G
Completion rates as compared to the all student group.

identified to be behind 2+ years in ELA or Math on 2nd quarter iReady
Assessment (for elementary and middle) or more than 10 credits
(equivalent of 1 course) deficient on graduation and/or A-G college
requirements. Specific intervention programs in expanded summer
learning are designed to target “unfinished learning” and “summer learning
loss” through literacy, math, and/or credit recovery.

Successes:

e In Summer 2023, a total of 66 elementary, 14 middle, 8 high, and
7 alternative ed schools offered a summer program. This provides
students access to a summer program within their geographical
home school boundary in Fresno Unified School District.

e More students are able to participate in summer programs at their
school of enroliment during the summer. This helps provide
consistency for the students as students are familiar with the
campus and the staff.

Challenges:

e If a campus is unavailable to operate a summer program due to
required renovation and/or construction project, students from the
impacted campus had to attend a summer program at the nearest
school within the same region in the district. Transportation can
often be a barrier to participation for English language learners,
foster youth and low-income students. Transportation
opportunities were provided to students that were impacted by
school having to be closed during the summer to ensure they can
attend a summer program if their own campus cannot operate
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one. In addition, transportation was offered at every summer site
that mirrors the bus schedules during the regular school year.

In addition, feedback from the LCAP survey revealed the desire to have
more academic interventions for students who are not meeting academic
grade level requirements.

The district conducted a needs assessment and review of this data and
determined one of the root causes was a need for additional learning
opportunities for students to close learning gaps, including earning missing
credits in the upper grades.

The district data indicates an ongoing and increased need to support
English language learners, foster youth, and low-income students.

o English language learners, foster youth, and low-income students
in Year 3 have more A-G course completion compared to Year 2.
In addition, they exceeded the desired outcome.

e Low-income students in Year 3 have improved in the SBAC ELA
compared to Year 2; however, English learners and Foster Youth
students in year 3 have decreased in SBAC ELA compared to
Year 2.

o Foster youth and Low-income students in Year 3 have improved in
the SBAC Math compared to Year 2; however, English learner
students in year 3 have decreased in SBAC Math compared to
Year 2.

o English language learners, foster youth, and low-income students
in Year 3 have a lower graduation rate compared to Year 2.

o English language learners, foster youth, and low-income students
in continues to improve their iReady assessment in ELA and
Math.

Overall, even though English language learners, foster youth, and low-
income students are making progress on state and local assessments,
graduation rates, and A-G courses completion, their achievement data still
shows that they are still behind their peers the all student group.

FUSD will continue to prioritize English language learner students, low-

income students, and foster youth students to participate in Expanded
Learning Summer Programs and Winter Programs. Expanded Learning
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1.18

1.19

Expansion of Dual
Language Immersion
Programs

BASE: Instruction

expects that with the ongoing winter and summer programs offerings will
demonstrate growth on programs’ pre and post assessments as well as
state and local assessments. In addition, high school low-income, English
learner and foster youth students will recover credit courses needed to
support higher graduation rates and to be on track for A-G completion to
meet the requirements for a 4-year university.

For the identified student groups:
Increase state (SBAC) ELA and local (iReady) ELA assessments and
increase A-G Completion rates.

1. DLI Managers and Teachers on Special Assignment - to support DLI $2,953,064.00
students, their families, teachers, and leaders with program specific needs

at all DLI sites.

2. Provide core instructional and assessment materials as well as

supplemental resources and develop cross-cultural opportunities to

actualize all three goals of dual language immersion education.

3. Expand and enhance Dual Language Immersion Programs

Fresno Unified's instructional Division addresses the needs of all students. | $445,017,530.00

Additionally, FUSD will address the specific needs of student groups
identified in red on the CA Dashboard for ELA, Math, Graduation Rate, and
Career and College Readiness. The lowest performing student groups in
these areas include:

ELA: AA, EL, FY, and HM
MATH: EL and HM
GRAD RATE: FY, SWD
CCl: SWD

A local needs assessment, in collaboration with educational partners,
revealed the identified student group's common needs. It was found that
these groups and for the metrics in red there are commonalities of needs
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that include additional instructional supports, teacher and staff professional
development, streamlining of resources, and additional measures to
support schools with increasing student and family engagement. A needs
assessment indicated that students start Fresno Unified below grade level
and each year the grade level gap increases in areas of ELA and Math.
This impacts students' ability to graduate on time or graduate at all.
Additionally, students entering high school below grade level in ELA/Math
decreases their prepared status on the Career and College indicator. The
identified student groups (AA, EL, FY, HM, SWD) need earlier
interventions to decrease the grade level gap prior to entering middle
school and high school.

To meet the needs of AA, EL, FY, and HM students to increase proficiency
in ELA, Fresno Unified will:

Conduct a districtwide literacy initiative in early grades to target AA, EL,
FY, and HM students to support reading on grade level before third grade.
This includes:

o Each region of schools developed a regional plan to address the
specific needs of the identified student groups. This cross-
collaboration between all grade levels TK-12 will support the
specific needs of the identified students.

o Each region will collaborate throughout the school year (roughly
six times or more a year) to reflect on their plan and make
adjustments as needed.

The work of each plan includes:

« professional development for site leaders regarding instruction,
classroom observations, and key literacy strategies to support
teachers — provide coaching strategies
Teachers will receive PL to enhance classroom interventions and
targeted literacy supports
Tutors will be hired to work with students during the day and after
school
Schools will create plans on how to incorporate parents into the
learning at school and at home:

Base instruction items:

e Development of curricular guidance documents
» K-2 Foundational Skills — Bridge the gap in reading
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To meet the needs FY and SWD students to increase Graduation Rates
and to meet the needs of SWD to increase CCI, Fresno Unified will:

« Adoption of baseline curriculum and instructional materials
« Adoption of supplemental and instructional technology resources
« Edgenuity
—online curriculum
e Nearpod
« Teachers will be provided real time analytics on what students are
working on their devices

To meet the needs of EL and HM students to increase proficiency in Math,
Fresno Unified will:

o -Digital Math Fact - Supplemental math platform to support student
math intervention
— Math summer lesson design pilot provides training during summer with
two teachers in the classroom

To support the needs of all student groups at the district level identified as
low-performing (red) on the CA Dashboard Fresno Unified will utilize
professional learning communities to review data in support of ELA, Math,
Suspension, Chronic Absenteeism, Graduation Rate, the Career and
College Indicator and the English Learner Progress Indicator:

ELA: AA, EL, FY, HOM

Math: EL, HM

Suspension: AA, Al, FY, HOM, MR, SWD
Graduation Rate: FY, SWD

CCl: SWD

PLCs will support these areas by district leaders, school leadership, and
teachers reviewing District level, School level, and classroom (student)
level data in all the listed areas as it pertains to their grade level and
content areas. PLC supports include, but are not limited to:

 Instructional Lead Teacher - Professional Learning Communities
e Support lesson planning
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Common Formative/Summative Assessments
o Data Analysis

o Differentiated Instruction Support

Charter school petition review and oversite
o Pilot/test instructional practices and initiatives such as
simultaneous teaching
o GATE/Advanced Coursework

Fresno Unified EL Language Acquisition Program to support all English
Learners, including specific supports for Long Term English Learn:

e Integrated ELD: All teachers with English learners in their
classrooms use the CA ELD Standards, in addition to their focal
CA CCSS for ELA/Literacy and other content standards, to
support their ELs’ linguistic and academic progress.

Long-Term English Learners (LTELSs) receive integrated ELD
throughout the day in their content classrooms to support both
content and language development. In grades 7-12, integrated
ELD is provided through grade-level core content courses
(English language arts, social-studies, science, math) for all
Newcomer, On Track, At Risk, and LTEL students.

Designated ELD : In grades TK - 6th designated ELD instruction
builds into and from content instruction, but with a focus on the
CA ELD Standards. It is a time set aside in the regular school day

when ELs with similar language proficiency levels or close spans
are grouped together to address the needs of each respective

student/group.

Designated ELD for Long-Term English learners is provided in the
classroom with a focus on the CA ELD Standards. Instruction for
Long-Term English learners address the students’ specific
language needs which is driven by data.

Designated ELD: In grades 7-12, designated ELD is provided in
one of two ways: through structured ELD courses, or through
grade-level English language arts. In both course settings,
designated ELD instruction supports students as they progress

LCAP - Final FCSS Approved 146



1.20

BASE: Professional
Learning

through the levels of language proficiency: emerging, expanding,
and bridging.

e Designated ELD: LTEL students are placed in ELD Advanced
and/or ELA/ELD and are provided additional instructional
supports and tutoring to expand and bridge their needs.

To meet the needs of EL students to increase proficiency in Math:

Multi-lingual services will work with School Leadership/Curriculum
development Math Department to support professional learning through
out Fresno Unified to work with Instructional Coaches and Teachers to
focus on interventions and strategies to support EL students with math
literacy.

$47,787,374.00
e Provide job embedded professional learning
e New teacher support and induction
e Targeted coaching support to teachers and site administrators
o Learning Summit — Fall and Winter 2021
o Math lesion design and summer school pilot
o Smarter Balanced Interim Assessment Training — 400 leaders and 500
teachers
o Unbound Education Standards Institute — 120 leaders and 500 teachers
at 450 per webinar
o PBS Lessons — Instruction serving all children in the valley
o Tutor.com — On demand tutoring
o First K-3 reading
» Coordination of professional learning across all departments in
Instructional Division
» Adding one Project Manager and three Instructional Coaches
e English learner professional learning and student support services
e Recruit, train, and retain staff within Teacher Development
programs
o Collaborate with Institutions of High Education on preservice and
retention of staff
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1.21 | BASE: Technology
Access and Support

Fresno Unified provides professional learning to support the EL language
acquisition plan:

English Learner Services provides English learner professional learning in
support of all EL’s through:

New Teacher Saturday Pipeline

Targeted coaching support to teachers and site administrators
Learning Summit — Fall 2023 and Winter 2024

EL Site Rep Meetings

Regional ILT

Site and department based EL PL

o Coordination of professional learning across all departments in
Instructional Division

o English Learner Professional learning for ELS TSAs and staff

o English Learner Professional learning for TSAs at Designated Schools

English Learner Services provides English learner professional learning in
support of LTELs through:

Summit K12 LTEL PL

« Content courses (math, science, H/SS, ELA) Integrated ELD PL

e New Teacher Saturday Pipeline

o LTEL PL (Designated ELD for students not progressing on
ELPAC)

e English Learner Professional learning for TSAs at Designated
Schools

e EL PL in Math to all Elementary Site Coaches

Information Technology $23,415,485.00

o Student, Staff, and Classroom Technology and Applications

« Enterprise Applications (Financial, HR, Payroll, Facilities)

e ATLAS (student information system)

e Information Security and Privacy

« Data Center

e Networks

e STEM Innovation for students
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1.22

1.23

BASE: Early
Learning

High Quality School
Site Health Services

IT Support (Students, Staff, Parents)

Technology Access and Support

Data Center

Networks

Wireless Access

Computers and Major Applications
ATLAS (student information system)
Human Resource support

Financial Applications

Facilities Applications

The Fresno Unified School District Early Learning Department is $1,435,304.00 No
committed to ensuring all children have an equitable start for college,

career, and life readiness. This is accomplished by providing nurturing,

child-centered environments and high-quality educational programs that

value and respect the language, culture, and needs of all students,

families, staff, and communities. Staff are committed to providing safe

environments where young children can explore, play, and learn skills that

will lay the foundation for long-range social and academic success. Early

Learning programs include:

Early Learning Centers (Full-Day): Infants, Toddlers, Preschool,
Pre-Kindergarten, School Age

Part-Day Preschool

Transitional Kindergarten

Inclusive Settings

Dual Immersion

Student Parent Support Program

Play and Learn Groups

$17,746,792.00 Yes
Every school has a registered nurse provided services above what
is required
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1.24

1.25

1.26

1.27

1.28

Upgrading Access to
Technology

Student Technology
Access and Annual
Refresh

Regional Instructional
Managers

Early Interventions

Supports for Foster
Youth / Project
Access -
Differentiated
Assistance

» Professional learning: nurse educator to support nurse onboarding
and training to build capacity in student care for all health
professionals.

o Two additional registered nurses to support the district’s family
wellness hubs to support both internal and external social-
emotional and health services for low-income students and their
families.

Technology for students and staff $3,175,111.00

Student laptops equipped with educational software and rugged features, $16,596,651.00
alongside hotspots for internet access, while support centers offered
assistance in multiple languages

Regional Instructional Managers (RIMs) will be assigned to report to school|  $2,918,313.00
sites in support of site leaders, teachers and students.

$4,041,900.00
¢ Intervention teachers
e Supplemental curriculum and materials

To address this need, Fresno Unified will continue to invest in two $2,226,103.00
academic counselors, 19 Clinical School Social Workers specializing in

servicing students in foster care district wide grades K-12. In collaboration

with Fresno County Superintendent of Schools, Fresno Unified is focusing

on differentiated assistance for foster youth in the areas of literacy (ELA),

graduation rate, and suspension. More information regarding this work can

be found in this action (1.28 and in the Reflections: Technical Assistance).
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1.29

1.30

Supports for
Homeless Youth

BASE: Special
Education

To address this need, Fresno Unified will continue to invest in two $2,458,641.00
Community Liaisons, two Academic Counselors, servicing grades 8th-12th,

21 Clinical School Social Workers in which two are specifically allocated to

work with students residing in shelters. 19 providing services to other

students identified as homeless grades K-12, that are identified as

transient, unaccompanied, double-up, or living in a motel.

The Fresno Unified Special Education Department is focused on diversity, | $231,145,758.00
equity, and inclusionary practices to improve outcomes for students with

exceptional needs and close the achievement gap that has historically

existed between this student group and the overall student population.

Specifically, the department is addressing:

e Ensuring equitable educational opportunities for all students

e Maximizing inclusionary opportunities for students in the least
restrictive environment

o Addressing social-emotional needs of students with exceptional
needs

e Providing specialized academic instruction and related services to
address individual student needs

 Prioritizing the diverse and unique needs of students through
enhanced supports and interventions

In order to support the lowest performing SWD, as identified as 'Red' on
the CA Dashboard, the Special Education department will work with
schools to ensure their is a focus on SWD in the areas of Graduation Rate,
Suspension, and to increase the Career and College Indicator. This will be
a collaboration with Instructional Services, Career and College Readiness,
Prevention and Intervention, and school sites to support SWD.

The Special Education department will train staff to support with ELA, Math
and other academic interventions to increase graduation rate. Additionally,
an increased focus on engagement for SWD with increase their overall
participation in school with the purpose to increase graduation rate. Part of
this work to increase engagement is to increase course access and
promotion of elective and pathway opportunities for SWD. This promotion
and access will support increase College and Career readiness for SWD to
increase CCIl on the CA Dashboard.
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Additionally, the Special Education Department works on different
behavioral plans and interventions with staff and students in order to

increase positive behaviors in the classroom and at school sites, in order to
decrease suspensions for SWD.
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Goals and Actions

Goal
Goal # Description Type of Goal
2 Expand student-centered and real-world learning experiences. Broad Goal

State Priorities addressed by this goal.

Priority 1: Basic (Conditions of Learning)
Priority 4: Pupil Achievement (Pupil Outcomes)
Priority 7: Course Access (Conditions of Learning)

An explanation of why the LEA has developed this goal.

This goal was developed to ensure expansion of opportunities and experiences that are student-centered to engage students in content and
experiences that are relevant, personalized, and interesting to promote innovation, creativity, and student choice. The need for this goal is to
ensure a well-rounded education for all students, specifically English learner, low-income, and foster youth. Graduation rates, graduation
rates with CTE capstone sequence, senior preparedness on the Career and College Readiness Indicator, middle and high school dropout
rates, A-G completion rates, rates of Advanced Placement exams, and broad course of study show that the identified groups do not receive a
well-rounded education in comparison to their peers. This goal focuses on the increasing the well-roundedness of students as indicated by
the aligned metrics to support the actions in this goal. Supports are needed to increase these rates for all students, specifically English
leaner, low-income, and foster youth. Fresno Unified will promote intellectual curiosity, critical thinking, and problem-solving to be prepared
for college and career. This goal ensures that Fresno Unified will create opportunities that connect student interests and promote student
ownership of learning. Fresno Unified recognizes that students engage in different ways and benefit from tailoring instruction to meet
students’ individual developmental needs, skills, and interests. Student-centered learning holds the promise of providing powerful learning
experiences for every student, while developing deeper learning outcomes.

Measuring and Reporting Results

Metric # Metric Baseline Year 1 Outcome | Year 2 Outcome Targgt{ggr\r:zar 3 Cuf:r;argtg;fsfzﬁigce
2.01 | Rate of graduates who |ALL: 32.7% ALL: 38.7%
completed a CTE EL: 20.4% EL: 26.4%
capstone sequence FY: 29.4% FY: 35.4%
LI: 32.0% LI: 38.0%
(All = District, EL =
English Learners, FY = |Data Year: 2022/23
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Foster Youth, LI = Low-
Income)

Data Source: CA
Dashboard > Additional
Reports

Data Year:
2025/26

Data Source: CA
Dashboard >
Additional Reports

2.02 | Percent of Seniors who |ALL: 40.2% ALL: 46.2%
are "Prepared" on the EL: 21.3% EL: 27.3%
College & Career FY: 17.3% FY: 23.3%
Indicator LI: 38.0% LI: 44.0%

SWD: 8.5% SWD: 35.5%
(All = District, EL =
English Learners, FY = |Data Year: 2022/23 Data Year:
Foster Youth, LI = Low- |Data Source: CA 2025/26
Income, SWD = Dashboard > College Data Source: CA
Students with Career Indicator Dashboard >
Disabilities) College Career

Indicator

2.03 | Student middle school |ALL: 0.65% ALL: <1.0%

dropout rate EL: 0.42% EL: <1.0%
FY: 0.61% FY: <1.0%

(All = District, EL = LI: 0.65% LI: <1.0%

English Learners, FY =

Foster Youth, LI = Low- |Data Year: 2022/23 Data Year:

Income) Data Source: 2025/26
CALPADS, Fall 1, Data Source:
Report 8.1C CALPADS, Fall 1,

Report 8.1C

2.04 | Student high school ALL: 8.2% ALL: 6.8%

dropout rate EL: 12.8% EL: 11.3%
FY: 25.0% FY: 23.5%

(All = District, EL = LI: 8.5% LI: 7.0%

English Learners, FY =

Foster Youth, LI = Low- |Data Year: 2022/23 Data Year:

Income) Data Source: 2025/26

DataQuest Four -Year
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adjusted Cohort

Data Source:

Outcome DataQuest Four -
Year adjusted
Cohort Outcome
2.05 |Rate of students who ALL: 19.1% ALL: 24.1%
have completed both A- |EL: 10.5% EL: 16.5%
G requirements and FY: 7.1% FY: 13.1%
completed CTE LI: 18.3% LI: 24.3%
capstone courses
Data Year: 2022/23 Data Year:
(All = District, EL = Data Source: California 2025/26
English Learners, FY = | School Dashboard Data Source:
Foster Youth, LI = Low- |Supplemental California School
Income) Dashboard
Supplemental
2.06 |A-G Completion Rates |ALL: 51.0% ALL: 57.0%
EL: 32.3% EL: 38.3%
(All = District, EL = FY: 34.5% FY: 40.5%
English Learners, FY = |LI: 48.4% LI: 54.4%
Foster Youth, LI = Low-
Income) Data Year: 2022/23 Data Year:
Data Source: 2025/26
DataQuest Four-Year Data Source:
Adjusted Graduation DataQuest Four-
Rate Year Adjusted
Graduation Rate
2.07 | Rate of students who ALL: 37.9% ALL: 43.9%
passed Advanced EL: 35.2% EL: 41.2%
Placement exams with a |FY: 50.0% FY: 56.0%
score of 3 or higher LI: 34.3% LI: 40.3%
(All = District, EL = Data Year: 2022/23 Data Year:
English Learners, FY = |Data Source: College 2025/26

Foster Youth, LI = Low-
Income)

Board

Data Source:
College Board
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2.08 | Student graduation rate |ALL: 85.8% ALL: 88.8%
EL: 78.0% EL: 81.0%
(All = District, EL = FY: 61.2% FY: 76.2%
English Learners, FY = |LI: 85.1% LI: 88.1%
Foster Youth, LI = Low- |SWD: 67.3% SWD: 82.3%
Income, SWD=Students
with Disabilities) Data Year: 2022/23 Data Year:
Data Source: California 2025/26
Dashboard — Data Source:
Graduation Rate California
Indicator Dashboard —
Graduation Rate
Indicator
2.09 | Broad Course of Study |ALL: 100% ALL: 100%
Data Year: 2023 Data Year: 2025
Data source: Local Data source: Local
Performance Indicator Performance
Indicator

Goal Analysis [2023-24]

An analysis of how this goal was carried out in the previous year.
A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

Not Applicable

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Not Applicable
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A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

Not Applicable

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections

on prior practice.

Not Applicable

Actions
Action #| Title
2.01 | Linked Learning,
ROP, and CTE
Pathway
Development

2.02 |CTE STEM PK-6
Kids Invent!

Description

Additional teachers

Teacher Supplemental contracts
Teacher Substitutes

Teachers on Special Assignment
Administrative Staff

CTE office support staff
Materials and Supplies

Curriculum and materials
Lego Education
Innovation Day

Field Trips
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$1,372,047.00 Yes
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2.03

2.04

Men's and Women's |Men’s and Women’s Alliance Programs:
Alliance » Additional teacher Full-time equivalent (FTE) at secondary sites
(Middle and High Schools, including Alternative Education sites)
e Program and curriculum resources, including but not limited to
professional learning for teachers

School Counselors & To meet the educational needs of English learners, foster youth, and low-
Resource Counseling  income students, every middle school will have the support of a resource
Assistants counseling assistant and an academic counselor.
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Goals and Actions

Goal
Goal # Description Type of Goal
3 Increase student engagement in their school and community. Broad Goal

State Priorities addressed by this goal.

Priority 1: Basic (Conditions of Learning)

Priority 5: Pupil Engagement (Engagement)
Priority 6: School Climate (Engagement)

Priority 8: Other Pupil Outcomes (Pupil Outcomes)

An explanation of why the LEA has developed this goal.

This goal was developed in response to the need to expand engagement opportunities for all students, ensuring that Fresno Unified not only
provides a quality education, but also offers programs students can participate and engage in. The need for this goal is to ensure that all
students, specifically English learner, low-income, and foster youth are engaged. The focus of this goal is to increase positive student
engagement and relationship in order to decrease the low-performance of student groups as indicated on the CA Dashboard. Metrics are
aligned to this goal to ensure that suspension, expulsion, and absenteeism decrease and that engagement and attendance increase. This
goal's purpose is to decrease suspension rates, expulsion rates, and chronic absenteeism and to increase positive sense of safety and
connectedness, properly maintained facilities, and students participating in extra-curricular activities (arts, activities, or athletics). We will
create a safe and inclusive climate that promotes relationships, involvement, diversity, and our values. This goal recognizes that student
engagement is predicated on the belief that learning improves when students are inquisitive, interested, or inspired. Stronger student
engagement extends to a deeper motivation to learn and progress in school. This goal also encompasses the need to engage students more
fully in the governance and decision-making processes in school, in the design of programs and learning opportunities, and the civic life of
their communities.

Measuring and Reporting Results

Metric # Metric Baseline Year 1 Outcome | Year 2 Outcome Targoe:tj;‘g(r)r\;zar 3 Cufrrr(;ar?]tg;fsfgﬁﬁgce
3.01 | Suspension Rate ALL: 7.3% ALL: 6.4%
EL: 5.1% EL: 4.2%
(All = District, EL = FY: 21.5% FY: 18.0%
English Learners, FY = |LI: 7.8% LI: 6.9%
Foster Youth, LI = Low- |Al: 9.5% Al: 3.5%
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Income, Al = American
Indian, AA = African
American, HL =
Homeless, MR = Two or
More Races, SWD =
Students with
Disabilities)

AA: 16.4%
HL: 15.8%
MR: 8.9%
SWD: 10.6%

Data Year: 2022/23
Data Source: CA
Dashboard -additional
reports

AA: 10.4%
HL: 12.2%
MR: 2.9%
SWD: 9.7%

Data Year:
2025/26

Data Source: CA
Dashboard -
additional reports

3.02 | Rate of parents, Safety: Safety:
students and staff report | 72.7% Students 75.0% Students
of positive sense of 91.7% Parents 95.0% Parents
safety and 89.3% Staff 95.0% Staff
connectedness

Connection: Connection:
80.4% Students 85.0% Students
(All = District, EL = 90.3% Parents 95.0% Parents
English Learners, FY = |92.5% Teachers 95.0% Teachers
Foster Youth, LI = Low-
Income) Data Year: 2023/24 Data Year:
Data Source: Climate & 2026/27
Culture Survey Data Source:
Climate & Culture
Survey
3.03 | Student expulsion rates |ALL: 0.24% ALL: <1.0%
EL: 0.18% EL: <1.0%
(All = District, EL = FY: 0.52% FY: <1.0%
English Learners, FY = |LI: 0.26% LI: <1.0%
Foster Youth, LI = Low-
Income) Data Year: 2022/23 Data Year:
Data Source: 2025/26
DataQuest Expulsion Data Source:
and Suspension — DataQuest
Expulsion Rates Expulsion and
Suspension —

Expulsion Rates
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3.04 | Facilities are properly 100% of schools with a 100% of schools
maintained rating of good or with a rating of
exemplary good or exemplary
Data Year: 2022/23 Data Year:
Data Source: FIT 2025/26
Report (Facilities Data Source: FIT
Inspection Tool) Report (Facilities
Inspection Tool)
3.05 | Student chronic ALL: 34.7% ALL: 25.7%
absenteeism rate EL: 27.2% EL: 18.2%
FY: 35.0% FY: 29.0%
(All = District, EL = LI: 36.5% LI: 27.5%
English Learners, FY =
Foster Youth, LI = Low- |Data Year: 2022/23 Data Year:
Income) Data Source: Dataquest 2025/26
Data Source:
Dataquest
3.06 |Percent of students who |ALL: 47.5% ALL: 62.5%
have participated in at EL: 37.3% EL: 52.3%
least one arts, activities, |FY: 45.0% FY: 60.0%
or athletics event — LI: 46.5% LI: 61.5%
Broad Course of Study
Data Year: 2023 Data Year: 2025
(All = District, EL = Data Source: Broad Data Source:
English Learners, FY = | Course of Study Local Broad Course of
Foster Youth, LI = Low- |Indicator on the Study Local
Income) Dashboard Indicator on the
Dashboard
3.07 | Student attendance rate |ALL: 90.1% ALL: 91.6%
EL: 91.6% EL: 93.1%
(All = District, EL = FY: 89.5% FY: 91.0%
English Learners, FY = |LI: 89.9% LI: 91.4%
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Foster Youth, LI = Low- |Data Year: 2021/22 Data Year:

Income) Data Source: ATLAS 2024/25
(Average Daily Data Source:
Attendance) ATLAS (Average

Daily Attendance)

Goal Analysis [2023-24]

An analysis of how this goal was carried out in the previous year.
A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,

and any relevant challenges and successes experienced with implementation.

Not Applicable

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Not Applicable

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

Not Applicable

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

Not Applicable

Actions

Action #| Title Description Total Funds Contributing
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3.01

3.02

3.03

3.04

3.05

Increase School
Allocations for
Athletics

District-Funded
Educational
Enrichment Trips

District Arts
Collaborative Project

Increased Funding
for Music

Student Peer Mentor
Program

Supplies needed for Athletic programs at all schools
Student body participation at athletic events, including
transportation

Student educational enrichment field trips:

Transportation
Entrance Fees
Materials and Supplies

District Art Collaborative is used for:

Supplemental salaries for additional time
Gallery supplies

Materials and art supplies

Professional learning

Additional music teachers for elementary schools
Classroom instruments and instructional resources

The student mentor program funds:

Mentor staff

Student mentor payment

Enrichment field trips

Professional learning for mentor staff and student mentors

LCAP - Final FCSS Approved
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$4,534,465.00

$66,389.00

$25,644,748.00

$680,990.00
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3.06

3.07

3.08

Social Emotional
Supports

School Climate and
Culture Expansion

Restorative Practices
/ Relationship
Centered Schools

43 additional Clinical School Social Workers $901,763.00
15 Child Welfare Attendance Specialists

11 Climate and Culture Specialists $8,464,642.00
13 Behavior Intervention Specialists

4 Behavior Support Advisors who serve preschool-8th grade students,
56 Tier Il Intervention Specialists formerly known as Child Welfare
Attendance Specialists

1 Guidance Learning Advisor

25 Restorative Practices School Counselors (RP Counselors) $3,794,868.00
1 Restorative Practices Teachers on Special Assignment (TSA)
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3.09

BASE: Diversity,
Equity, and
Inclusion/Department
of Prevention and
Intervention

$18,421,155.00
Student Attendance/SARB
Student Discipline
Mentoring Support
Clinical Social Work & Mental Health Support
Project ACCESS
School Climate & Culture (Tier [)
Behavioral Intervention (Tier Il & 1lI)
Restorative Practices
Home Hospital Instruction

The departments of Diversity, Equity, and Inclusion (DEI) and Prevention
and Intervention (DPI) provide various services to directly support the
identified low-performing student groups in red, as identified on the CA
Dashboard with Chronic Absenteeism and Suspension. A needs
assessment identified that the lowest performing student groups (AA, Al,
FY, HM, MR, and SWD) for suspension have similar needs of counseling,
developing coping mechanisms, and other social-emotional supports to
deescalate negative interactions.

DEI provides equity based training to students and staff to increase
positive interactions between staff to student and student to student. The
purpose of these equity based trainings (cultural proficiency, DEI) is to
increase positive interaction and learn how to decrease and minimize
negative interactions. This will increase positive relationships, which will
decrease chronic absenteeism and decrease the amount of suspensions
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3.10

3.11

Campus Climate and
Culture Teachers

Home School
Liaisons

for the identified student groups listed below. This supports all schools in
Fresno Unified that were identified as the lowest performing, as red, on the
CA Dashboard for Chronic Absenteeism.

DPI provides curriculum, mental health services, climate and culture
training, behavioral services, and restorative practices for staff and
students in order to support the needs of all students, but targeting the
lowest performing student groups including EL, FY, LI, and the student
groups listed below as indicated on the CA Dashboard. The purpose of this
work is to support with positive behaviors and to give staff, students and
families the tools to cope with trauma and deescalate negative interactions
to decrease suspensions for the student groups listed below. This work
supports all the school in Fresno Unified that were identified as the lowest
performing, as red, on the CA Dashboard for Suspension. Additionally, this
work will support the lowest performing student groups, as red, identified
on the CA Dashboard, see below.

Suspension AA
Suspension Al
Suspension FY
Suspension HM
Suspension MR
Suspension SWD

Access to a campus climate and culture teacher is provided at every $1,340,985.00
middle school
Parent University Manager $5,914,761.00

Six primary language specialists
Materials and supplies
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3.12

3.13

3.14

Mental Health
Supports

Transportation
Services

Decrease
Suspension Rate to
Increase Attendance
and Academic
Success

$11,287,536.00
e 52 additional School Psychologists
e 2 Office Assistants

Additional Bus Drivers $2,508,439.00
Public Transit Bus Passes
Tracking Software

The district identified that the high suspension rates for students with
disabilities (SWD) also negatively impacts attendance and academic
success. After analyzing the data, a team will be developed to identify root
causes and establish clear instructional and behavioral systems and
practices to best support the needs of SWD. To meet the unique needs of
SWD, it has been determined that this data will be analyzed by the Special
Education team, in collaboration with other district staff and the county, to
determine how specific improvements can be made to support the social
emotional wellbeing and behaviors for students in order to decrease
suspension. These practices to decrease suspension for SWD will keep
students in the classroom, in turn, decreasing chronic absenteeism and
resulting in academic progress. This process will include community
partners, school leaders and special education staff to implement a change
idea as identified by this group. A needs assessment will be conducted to
specifically support a multi-tiered system of support resulting in positive
student outcomes for SWD. School sites will be selected based on data
analyses to determine area of focus in reduction of suspension. The
identified schools will each develop a team and will meet quarterly to
monitor progress and analyze the actions. After testing the change idea,
change ideas resulting in positive outcomes will be implemented at other
school sites. These change ideas will be utilized to develop an effective
instructional program to meet the unique needs of individual student
groups and expand practices proven to lower suspension rates, raise
student achievement and reduce absenteeism. This action does not have
$0 N Final - FCSS Approved 216funding attached, as expenditures will be
included in the Special Education Department budget
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3.15 | Campus Safety Additional Campus Safety Assistants $7,570,024.00 Yes
Assistants
3.16 | Diversity, Equity, and | DEI Staff $3,066,410.00 Yes

Inclusion

Cultural Proficiency Materials
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Goals and Actions

Goal
Goal # Description Type of Goal
4 Increase recruitment and retention of staff reflecting the diversity of our community. Broad Goal

State Priorities addressed by this goal.
Priority 1: Basic (Conditions of Learning)

An explanation of why the LEA has developed this goal.

This goal was developed to ensure we hire and retain diverse staff and embed staff support systems with high-quality professional
development to continuously build instructional capacity. The need for this goal is to ensure that district staff have the greatest impact on all
students, including English learner, low-income, and foster youth. Decreasing internal Human Resources hiring timelines, rate of teachers
misassigned, and rate of teacher vacancies, and increasing appropriately credentialed will support meeting the needs of this goal to meet the
needs of all students, specifically English leaner, low-income, and foster youth. Fresno Unified will create a safe and inclusive climate that
promotes relationships, collaboration, diversity, and our values. The focus of this goal is to support district staff, with overall goal to provide
better supports for students. The metrics for this goal are aligned to this focus. We recognize that staff diversity exposes students to various
cultural and student groups, preparing students to become better citizens in their communities. For our schools to create a positive,
welcoming culture for all students and staff members, it is essential to have an educational workforce that reflects the diversity of the
students and communities they serve.

Measuring and Reporting Results

. . . Target for Year 3 | Current Difference
Metric # Metric Baseline Year 1 Outcome | Year 2 Outcome Outcome from Baseline
4.01 | Rate of teachers 93.9% 99.5%
appropriately
credentialed in the area |Data Year: 2023/24 Data Year:
taught Data Source: SARC 2025/26
Report on Teacher Data Source:
Credentialing SARC Report on
Teacher
Credentialing
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4.02 |Rate of teacher’s 0.057% <1%

misassigned
Data Year: 2023/24 Data Year:
Data Source: SARC 2025/26
Report on Teacher Data Source:
Credentialing SARC Report on
Teacher
Credentialing
4.03 |Rate of teacher 1.046% <1%
vacancies
Data Year: 2023/24 Data Year:
Data Source: SARC 2025/26
Report on Teacher Data Source:
Credentialing SARC Report on
Teacher

Credentialing

Goal Analysis [2023-24]

An analysis of how this goal was carried out in the previous year.
A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

Not Applicable

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Not Applicable

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

Not Applicable
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A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

Not Applicable

Actions
Action #| Title Description Total Funds Contributing
4.01 BASE: Recruitment, $13,838,430.00 No
Selection, and e Recruit high performing teachers and employees that value
Retention of Human student diversity and strive to engage all students at challenging
Capital levels

Hire a diverse staff that is reflective of our students and community

Fill all known vacant positions of leaders, teachers and classified

Retain high performing employees through the evaluation process

Leverage the evaluation process to maintain and monitor

employee performance

e Leverage supervision process to maintain and monitor employee
conduct

o Collaborate with teacher and leadership development for retention
and promotional opportunities

« Monitor credentials of all credentialed staff and completion of
credential audits

o Research, analyze and implement regulatory changes in
credentialing and non-credentialing areas

« Monitor classification and compensation process

o Administrating regulatory and negotiated leaves of absence

« Work collaboratively with seven collective bargaining associations

and one management association to ensure high quality

education for students
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Goals and Actions

Goal
Goal # Description Type of Goal
5 Increase inclusive opportunities for families to engage in their student's education. Broad Goal

State Priorities addressed by this goal.

Priority 1: Basic (Conditions of Learning)
Priority 3: Parental Involvement (Engagement)
Priority 6: School Climate (Engagement)

An explanation of why the LEA has developed this goal.

This goal was developed to reflect the commitment of Fresno Unified to developing and maintaining strong partnerships with the families we
serve. We recognize the need to establish and enhance culturally proficient two-way communication and engagement opportunities for
families. The need for this goal is to ensure that our students, families, and staff feel connected and safe, which is measured using the
district’s climate and culture survey. The focus of this goal is to build strong relationships with families to support student learning. The
metrics assigned to this goal align to this focus. Fresno Unified will engage our families in meaningful ways to meet the needs of all students,
communicate regularly in the languages of our families, and create inclusive opportunities for partnerships that will result in greater student
achievement and strengthen the bond between our families and our schools. Fresno Unified views family engagement as a lever to move
student achievement and improve student supports.

Measuring and Reporting Results

students and staff report
of positive sense of

72.7% Students
91.7% Parents

75.0% Students
95.0% Parents

safety and 89.3% Staff 95.0% Staff
connectedness

Connection: Connection:
Note: Survey content 80.4% Students 85.0% Students

changed from 2020/21 to
2021/22. Comparisons

90.3% Parents
92.5% Teachers

95.0% Parents
95.0% Teachers

. . . Target for Year 3 | Current Difference
Metric # Metric Baseline Year 1 Outcome | Year 2 Outcome Outcome from Baseline
5.01 | Rate of parents, Safety: Safety:
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with baseline are not
comparable.

Data Year: 2023/24
Data Source: Climate &
Culture Survey

Data Year:
2026/27

Data Source:
Climate & Culture
Survey

5.02

Seek parent input &
promote parental
participation in programs
for low-income, foster
youth, and English
learner students and
students with
exceptional needs

Full Implementation -
(Level 4)

Data Year: 2023/24
Data Source: Local
Indicators on
Dashboard: Average
Rating on the Four
Domains

Full
Implementation
and Sustainability -
(Level 5)

Data Year:
2025/26

Data Source: Local
Indicators on
Dashboard:
Average Rating on
the Four Domains

Goal Analysis [2023-24]

An analysis of how this goal was carried out in the previous year.

A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,

and any relevant challenges and successes experienced with implementation.

Not Applicable

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of

Improved Services and Estimated Actual Percentages of Improved Services.

Not Applicable

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

Not Applicable
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A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

Not Applicable

Actions
Action #| Title Description Total Funds Contributing
5.01 | Parent Engagement | Parent University Staff $4,288,678.00 Yes
Investments Materials and Supplies for Staff and Family professional development
5.02 |Expanded Student, | Contracted services with Spanish and English television programing $1,781,129.00 Yes
Parent and
Community Supplemental Translation Services

Communication
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Goals and Actions
Goal

Goal # Description

6 Contributes to all Fresno Unified School District Goals

State Priorities addressed by this goal.

Priority 1: Basic (Conditions of Learning)

Priority 2: State Standards (Conditions of Learning)
Priority 3: Parental Involvement (Engagement)
Priority 4: Pupil Achievement (Pupil Outcomes)
Priority 5: Pupil Engagement (Engagement)

Priority 6: School Climate (Engagement)

Priority 7: Course Access (Conditions of Learning)
Priority 8: Other Pupil Outcomes (Pupil Outcomes)

An explanation of why the LEA has developed this goal.

Type of Goal
Broad Goal

This goal was developed to encompass actions that have direct input and contribute to all Fresno Unified School District goals, metrics, and

indicators.

Measuring and Reporting Results

Metric # Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Target for Year 3
Outcome

Current Difference
from Baseline

6.01 | See Metric / Indicators N/A
above for each of the
district goals

N/A
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Goal Analysis [2023-24]

An analysis of how this goal was carried out in the previous year.
A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions,
and any relevant challenges and successes experienced with implementation.

Not Applicable

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Not Applicable

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal.

Not Applicable

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections
on prior practice.

Not Applicable

Actions

Action #| Title Description Total Funds Contributing
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6.01

School Site Each school site receives an allocation based on the school’s enroliment of | $25,065,636.00
Allocations to be low-income, English learner, and foster youth.

principally directed « School sites provide a broad menu of “best practice” investments

toward the needs of designed increase or improve services for low-income, foster

Low-income, Foster youth, and English learner students.

youth, and/or English « Specific investments specifically provided specifically for low-

learner students income, foster youth, and English learner students through the

site plans include the following examples:

« Supplemental materials and technology

e Academic interventions and supports (including, but not limited
additional positions and tutoring)

o Supplemental staffing for attendance support

LCAP - Final FCSS Approved
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Parent involvement supports including supplemental staff

e Supplemental bilingual support staff
« Supplemental staff professional learning

6.02

BASE: Central Office
Administration

Board of Education

e Superintendent

Deputy Superintendent Equity Supports

$8,554,465.00

No
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6.03

6.04

¢ Communications

BASE: Business and | The Administrative Services division values High Quality Service, Integrity, | $19,778,736.00
Financial Services Advancement, Compassion Accuracy and Collaboration.
These values are the foundation of the division mission which is to:
o Collaborate with a growth mind-set

Guide Fiscal Policy
Report timely and accurately
Advocate sound business practices
Ensure all are valued and supported to achieve positive student
outcomes and personal success
Departments serving to support this mission include:

» Fiscal Services

e Payroll

» Benefits /Risk Management

o State and Federal
* Transfers

BASE: Operational $204,053,902.00
Services » Facilities Management and Planning — new construction and
modernization, planning for enrollment and program needs,
coordination of facility uses by the community
e Maintenance and Operations — routine and deferred maintenance,
site and infrastructure improvements, custodial and environmental
services, grounds maintenance, utilities
management
e Nutrition Services — meals served daily under the National School
Lunch and Breakfast Programs and the Child and Adult Care
Feeding Program, plus special programs
such as the Fresh Fruit and Vegetable Program
e Purchasing and Warehouse — procurement of supplies, services,
and materials for the entire district, contracting public works

projects, operation of general and food
warehouses, daily delivery to schools
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6.05

6.06

6.07

BASE: Other
Expenses

One-time Recovery
Resources

School Site
Allocations to be
Prioritized by each
School's Site Council

Safety and Security — coordination of campus safety services and
contracted law enforcement services, operation of 24/7 central
monitoring station

Transportation — daily transportation for approximately 15,000
general education and 1,500 special education students,
transportation for athletics and enrichment trips

Health contribution
Retirement

eLearn Academy

Upgrading technology

Finger printing

Classroom interactive panels
Phase Il of connectivity infrastructure
School Wi-Fi expansion

Data center security and resiliency
Student device supports

Vice principal institute

Principal pipeline

Credit recovery

Afterschool programs

Support for professional learning
Digital lessons and licenses
Upgrading HVAC systems

To address the low performing schools in a district and student group reds
on the 2023 CA Dashboard and identified in the metrics appendix, each
school listed below will take the following actions to address the student
group(s) in the district and within any school in Fresno Unified:
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to support the lowest-
performing student
groups in red on the
CA Dashboard.

ADDAMS ELEMENTARY:
EL - ELA/MATH

The English Learner student population is the only group performing at the
lowest level in area of English Language Arts (ADS -103.5). With Title |
funds Addams plans to support our low performing groups of students
(ELs) as it relates to this action (ELA/Math) by contracting 10 tutors with
the Educational Leadership Foundations to be able to provide daily
Response to Intervention (RTI), and after school tutoring (ELA/ELD and
Math). They are also utilizing some of the Title | funds to add an additional
Home School Liaison to improve service and communication with the
parents of our ELs.

SWD- Math

With Title | funds Addams plans to support English Learners and Students
with Disabilities by contracting 10 tutors with the Educational Leadership
Foundations to be able to provide daily Response to Intervention (RTI),
and after school tutoring (ELD and Math).

All, HM, AA, SED, HI, SWD - Suspension

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to decrease suspension.

To address the “red” on the dashboard for Addams Elementary “all-student
group” in Suspension, Addams will utilize Title | funds to support individual
and group counseling focused on building social/emotional competencies
and coping strategies to be conducted by a School Social Worker.

The social worker will also address student groups for AA, HI, HM, SED,
and SWD students at Addams elementary for suspension. The social
worker will work with the student group to identify triggers and build social-
emotional skills in order to support increasing positive behavior/interactions
and decreasing suspensions. If the student groups have specific needs the
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social worker can support connecting students and families with internal or
external services.

AHWAHNEE MIDDLE SCHOOL:
AA, EL, HI, SED- ELA

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to increase ELA.

To address the needs of AA, EL, HI, and SED in ELA, Ahwahnee will add
additional FTE to provide push-in and pull-out support based on equity
audits of assessments and grades, After school tutorial.

All, AA, EL, HI, SED- Math

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to increase Math.

To address the red for math on the dashboard for the 'all student group'
and to address the needs of AA, EL, HI, and SED in Math, Ahwahnee will
add additional FTE to provide push-in and pull-out support based on equity
audits of assessments and grades, After school tutorial.

To address the reds on the CA Dashboard for AA, EL, HI, and SED in
Math, Ahwahnee will use Teaching Fellows in the math classroom to
support students based on assessment.

All, EL- ELPI

To address the red for ELPI for the 'all student group' and the needs of EL
students for ELPI at Ahwahnee, Ahwahnee will add additional FTE for
push-in and pull-out Teaching Fellows to deploy to support during grade-
level instruction; After-school tutorial.
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To address the red on the CA Dashboard for ELPI, Ahwahnee will add
additional FTE for push-in and pull-out Teaching Fellows to deploy to
support during grade-level instruction; After-school tutorial.

AA, AS, EL- Chronic Absenteeism

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to decrease chronic absenteeism.

To address the needs of AA and AS students for chronic absenteeism,
Ahwahnee will conduct weekly outreach from Grade-level leads to students
that are chronically absent, School site team (counselor, VP, Tier 2
Intervention Specialist and teachers) will work with and Instructional
Leadership team to learn together using an inclusive, improvement science
model.

To address the needs of EL students to reduce chronic absenteeism
Ahwahnee will ensure that ELL student data is monitored closely during
monthly Multi-Tiered System of Support (MTSS) meetings. Leverage
parent volunteers and ELAC representatives to increase family-school
outreach and communication.

All, AA, EL, HI, SED, SWD- Suspension

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to decrease suspension.

To address the red for suspension on the dashboard and to address the
needs of AA, EL, HI, SED, and SWD to decrease suspensions at
Ahwahnee, Ahwahnee will conduct weekly MTSS grade-level teams to
analyze data and provide timely behavioral interventions for students.
Teachers participate in Culturally Responsive training to establish a culture
of learning in their classrooms. MTSS Team to report out during Quarterly
Cycles of Review and Equity Audits. School site team (counselor, VP, and
teachers) will work with and District Support Team to learn together using
an inclusive, improvement science model. They will be responsible to
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monitor SPSA actions and outcomes and identify next steps to improve
positive behavior and increase student engagement.

For EL to reduce suspensions all English Learners will receive tiered
supports. Teachers meet with Instructional Coach or TSA to review EL
progress monitoring on a quarterly basis.

ANTHONY ELEMENTARY
EL - ELA/MATH

English Learner student population is performing at the lowest level in
areas of ELA and Math. Anthony will support English learner students by
providing targeted EL support in addition to integrated and designated ELD
in Tier | instruction. Intervention support staff will be hired and trained to
provide targeted support at the identified language acquisition levels to
accelerate growth in Language Acquisition, ELA and Math.

Teachers will utilize best practices in support of academic language
acquisition. Professional Learning will be provided to deepen
understanding of ELA/ELD standards and use of Guaranteed and Viable
Curriculum (GVC) to provide ELD instruction including appropriate
interventions based on specific English language proficiency levels that
support all English learners Newcomers (less than 2-3 Years), Long-term
English learners, and At-Risk English learners. All subgroups will have
access to instruction in foundational skills, small group reading instruction
and Intervention. Quarterly monitoring of RFEP students Teachers will
know names and ELD levels of al EL students in their classroom and meet
with students for goal setting. Teachers to provide ELD instruction for 30
minutes a day. PL content will include developing capacity in teaching and
learning in support of our EL students. Site and Region professional
learning on SBAC targets and question stems.

Teachers will utilize best practices in support of academic language
acquisition, development and practice using Mathematical Discourse and
Mathematical Practices Use of Math manipulatives, visual support and
opportunities for group and partner interaction.
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AYER ELEMENTARY
AA and SED - Suspension

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to decrease suspension.

To address the needs of AA and SED students to decrease suspensions
Ayer will develop Tier 2 and Tier 3 Systems through establishing a referral
group to ensure students of concern are identified and supported with the
appropriate intervention. Establish systems for students to provide
feedback and voice about school climate issues. Provide support for the
Re-Engagement Center to ensure staff is able to provide immediate
support and ongoing monitoring for student processing and re-entry.
Ensure that all students re-entering after a suspension have a re-entry
meeting with agreements and understanding of supports. Plan the After-
School Program to include opportunities for students to connect with
mentors, coaches, and teaching staff in a variety of ways to encourage
relationship-building and positive mentors. Provide opportunities for
student leadership through clubs, peer mediation, and mentors.

AYNESWORTH ELEMENTARY
All, EL, HI, and SED - ELA

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to increase ELA.

To address the red on the dashboard in ELA for the 'all student group' and
to address the needs of EL, HI, and SED in ELA, Aynesworth will: add
Teaching Fellows; support English learner students by focusing on building
foundational literacy from Preschool - 1st grade.

Aynesworth will add Teaching fellows to support all student groups, EL, HI,
and SED with ELA during the regular school day. They will be committed to
hiring and training Teaching Fellows to support and expand the current RTI
program for all the identified student groups in red as indicated on the
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dashboard. Aynesworth will further support English learners by providing
additional resources in the classroom by the use of Orton
Gillingham/Cullinan strategies and online platforms Lexia and Ooka Island.

EL - Math

To address the red on the dashboard for EL students in math, Aynesworth
will focus on building foundational Mathematic skills in K-6th grade.
Students scoring below grade level in Math with small group instruction
focused on gaps in math and grade level standards. These interventions
will be intentionally planned to meet the assessed needs of each group by
teachers.

BAIRD MIDDLE SCHOOL

SWD - Chronic Absenteeism

To address the red on the dashboard for SWD in Chronic Absenteeism,
Baird will conduct small group counseling, social skills classes, parent
workshops and family trips for SWD.

AA, SED - Suspension

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to decrease suspension.

To address the red on the dashboard for AA and SED in suspension, Baird
will conduct small group counseling and social skills classes for AA and
SED students.

BAKMAN ELEMENTARY

EL, SWD - ELA

After conducting a needs assessment, in collaboration with educational

partners, it was identified that the lowest performing student groups listed
above have common needs to increase ELA.
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To address the reds on the CA Dashboard for EL and SWD in ELA,
Bakman will allocate funding for 4+ Teaching Fellows for Reading Lab
Teacher. Supplemental Salaries (tutoring, etc.), Technology to support
instruction, Online Subscriptions to improve achievement. Funds for
substitutes for Student Succes Team (SST) parent/teacher collaborative
meetings.

SWD - Math

To address the reds on the CA Dashboard in Math, Bakman will provide
teacher supplemental salaries (after school tutoring and planning days),
technology to support instruction online subscriptions to improve
achievement. Funds for Substitute SST parent/teacher collaborative
meetings. Additionally, Bakman will utilize CAASPP Tools for Teachers
(instructional resources, playlist) to identify lessons math skills, activities,
tools, and lessons designed to enhance instruction. They will monitor SWD
progress specifically on all assessments. Implement use of academic
discourse using math vocabulary.

AA, AS, SWD - Suspension

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to decrease suspension.

To address the reds on the CA Dashboard for AA, AS, SWD in
Suspension, Bakman will target and encourage SWD, AA, and AS
students to engage in different activities to promote student engagement in
order to decrease suspension. Encourage these students groups to
participate in the different Task Forces (technology, kindness, hospitality,
leadership, spirit). Regular practice of Classroom Circles as they are a core
element of a restorative culture and support Restorative Practices (RP)
and help reduce student behavior/discipline issues, therefore reducing
suspensions. Consistency implementing Restorative Practices especially
with disproportionally suspended students. A Restorative Practices
Counselor will support this work at Bakman and will target these student
groups to decrease suspensions. Additionally, they will pair students with
others to encourage participation in different activities.
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BALDERAS ELEMENTARY
EL - ELA

To address the reds on the CA Dashboard for ELA, Balderas will provide
professional learning in CCSS, ELD framework, and EL strategies with an
Instructional Coach. Teachers will utilize the ELD framework and strategies
to support EL students. Teachers will use daily checks for understanding
(CFU) and student engagement strategies to monitor student learning. EL
students will have access to rigorous instruction: complex text, talk and
tasks, Guided Reading instruction, and interventions. Teachers, TSA, and
site administrators will monitor RFEP students quarterly using CFAs, 1AB,
FIAB, iReady, BAS, DIBELS, and Wonders Phonics Survey. Professional
Learning, planning, and data analysis time will be allocated for teachers to
identify, and progress monitor all EL students in their classroom.

BIRNEY ELEMENTARY
SWD- Math

To address the reds on the CA Dashboard for Math, Special Education
Teachers with will work with their grade level PLC to plan opportunities to
increase student time in general education classes with para/Special
Education teacher support. Special Education Teachers will collaborate
with general education teachers of the same grade level to align to the
pacing guide and grade level standards, which are integrated into IEP
goals.

RSP students will meet in small groups with an RSP teacher or
paraprofessional to make progress on

grade level standards. Special Education Teachers will attend all whole
school trainings.

AA, SWD- Suspension
After conducting a needs assessment, in collaboration with educational

partners, it was identified that the lowest performing student groups listed
above have common needs to decrease suspension.
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To address the reds on the CA Dashboard for AA and SWD in Suspension,
Birney will utilize Hand in Hand Mentoring to support AA and SWD
students. The mentoring providing to students will increase positive
behavior, decreasing suspension.

BULLARD HIGH SCHOOL
EL- CClI

To address the reds on the CA Dashboard for CCI, Bullard High School will
purchase technology tools and

resources that support EL students' learning, such as educational software,
digital learning platforms, and devices like tablets or laptops that facilitate
language acquisition and practice. These opportunities directed toward EL
students will expand their class access, proficiency levels, and language
acquisition which will support EL students growth in College and Career.

AA- Math

To address the reds on the CA Dashboard for Math for AA students,
Bullard High School will provide academic intervention through Education
and Leadership Foundation (ELF) tutors.

All, AA, EL, FY, HI, SED, SWD, WH - Suspension

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to decrease suspension.

To address the “red” on the dashboard for Bullard High School “all-student
group” in Suspension, Bullard will utilize Title | funds to purchase culturally
relevant materials and provide professional development to teachers and
staff to support diversity, equity and inclusion.

To address the red student groups as indicated on the dashboard (AA, EL,
FY, HI, SED, SWD, WH) Bullard will provide professional learning for site
leaders and teachers focused on all of the identified student groups. They
will also provide additional resources available in a "menu of options" for
the site team to access support areas of focus. The supervisor will conduct
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monthly coaching/support/monitoring of SPSA goals, actions, and
outcomes. Bullard will work to analyze student demographic data in our
Visual and Performing Arts, Activities/Leadership (including student clubs
and organizations), and Athletics to ensure traditionally underrepresented
student groups are proportional to our enroliment.

Bullard will utilize strategic groups on campus such as Black Student
Union, A4, SWD case managers, Foster Youth Pivot team, and the Social-
Emotional team to mentor and provide emotional support as we work with
students who are members of significant student groups (AA, SWD, FY) in
support of positive behavior to decrease suspension in these student
groups.

For EL students, Bullard will purchase updated and culturally relevant
instructional materials, including books, digital resources, and language-
learning software. This will support EL students to be engaged in school,
decreasing behaviors that lead to suspension.

BULLARD TALENT K-8

SWD- ELA

To address the reds on the CA Dashboard for ELA, Bullard Talent K-8 will
offer support to students with disabilities by providing sub release days for
SPED staff and General Education teachers to collaborate and plan to
align instructional supports for the identified students.

AA- Suspension

To address the reds on the CA Dashboard for Suspension for AA students,
Bullard Talent K-8 will increase engagement opportunities through
supplemental contracts for staff to provide positive behavioral interventions
and supports.

BURROUGHS ELEMENTARY

EL, SWD- ELA
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After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to increase ELA.

To address the reds on the CA Dashboard for EL and SWD in ELA,
Burroughs Elementary will hire tutors to support improved reading skills for
small group intervention.

CALWA ELEMENTARY
All, EL, HI, SED, SWD- ELA

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to increase ELA.

To address the "red" on the dashboard for Calwa Elementary School "all-
student group" in ELA, Calwa will provide instructional supports and
interventions based on Common Formative Assessments (CFA), IAB, and
FIAB data and progress on grade level standards using re-teaching and
small group instruction and intensive instructional supports and
Interventions provided for students one year or more below grade level.

To address the reds on the CA Dashboard for EL, HI, SED, SWD in ELA,
Calwa Elementary will provide after school tutorial provided by the
classroom teacher specific to reading instruction.

SWD- Suspension

To address the reds on the CA Dashboard for Suspension, Calwa
Elementary will provide a Resource Counseling Assistant (RCA) to work
directly with SWD.

CAMBRIDGE HIGH SCHOOL

All, EL - ELPI
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After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to increase ELPI.

To address the "red" on the dashboard for Cambridge High School "all-
student group" in ELPI, Cambridge High School plans to support English
Learner students by offering 0 and 7th period course offerings to support
their academic achievement. A reading intervention class will be offered to
help improve student literacy.

To address the reds on the CA Dashboard for ELPI, Cambridge High
School plans to support English Learner students by offering 0 and 7th
period course offerings to support their academic achievement. A reading
intervention class will be offered to help improve student literacy.

All, EL, HI, SED - Graduation Rate

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to increase graduation rate.

To address the "red" on the dashboard for Cambridge High School "all-
student group" in Graduation Rate, Cambridge High School will offer
Cambridge Night School and other Credit Recovery platforms including
winter session, spring session, and weekends designed to expand
program opportunities for our students.

To address the reds on the CA Dashboard for EL, HI, SED in Graduation
Rate, Cambridge will offer Night School, Saturday School, and outside
periods to support credit attainment.

All, EL, HI, SED, SWD - CCI

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above (All, EL, HI, SED, SWD) have common needs to increase CCI.

To address the "red" on the dashboard for Cambridge High School "all-
student group" in CCI, Cambridge High School will offer On-Line Credit
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Recovery Attainment curriculum for afterschool, CHS Night school, and/or
weekend hybrid instruction.

To address the reds on the CA Dashboard for EL, HI, SED, SWD in CClI,
Cambridge High will purchase materials and supplies to support academic
success including all CTE programs.

CENTENNIAL ELEMENTARY
EL- ELA

To address the reds on the CA Dashboard for ELA, Centennial Elementary
will provide tutoring support from Teaching Fellows, using supplemental
materials such as visuals, providing on-line learning materials in English
and Spanish, providing classes for parents to learn how to work with their
students at home and provide teachers with professional learning to
increase strategies and pedagogy for working with English Learners.

All, AA, MR, SWD, WH - Suspension

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to decrease suspension.

To address the "red" on the dashboard for Centennial Elementary School
"all-student group" in Suspension, Centennial Elementary will provide
supplemental contracts for teachers to engage students. This will be for
different tutoring, clubs, and other social-emotional support activities to
increase positive relationships to increase positive student behavior for the
identified student groups (AA, MR, SWD, WH). This will support
decreasing suspensions. There will be a focus on the targeted student
groups, but overall these engagement strategies will support all students
on campus.

To address the reds on the CA Dashboard for AA, MR, SWD, WH in
Suspension, Centennial will provide support students by using Positivity
Project and other supplemental materials to provide support with SEL,
conflict resolution, and anger management.
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COLUMBIA ELEMENTARY
All, EL, HI, SED- ELA

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to increase ELA.

To address the "red" on the dashboard for Columbia Elementary School
"all-student group" in ELA, Columbia Elementary will provide tutoring,
family engagement events, and optional after school tutoring.

To address the reds on the CA Dashboard for EL, HI, SED in ELA,
Columbia will identify and analyze data for data chats, intervention
supports, and for teacher/teams analysis for CFAs and CSAs.

All, EL -ELPI

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to increase ELPI.

To address the "red" on the dashboard for Columbia Elementary School
"all-student group" in ELPI, Columbia Elementary will provide literacy
mentors and teacher tutoring beyond the school day.

To address the reds on the CA Dashboard (EL students) for ELPI,
teachers will use data from CFAs, CSAs, ELPAC, iReady Diagnostics and
SBAC to identify students who are falling behind and need immediate
intervention through the ELD after school tutoring or RTI time in the
classroom during the school day.

All, AA, EL, HI, SED- Suspension
After conducting a needs assessment, in collaboration with educational

partners, it was identified that the lowest performing student groups listed
above have common needs to decrease suspension.
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To address the "red" on the dashboard for Columbia Elementary School
"all-student group" in Suspension, Columbia Elementary will provide social
emotional skill building with the counseling team. All students who needs
additional support will work with the counseling team to build behavioral
and social skills to help regulate emotions and decrease negative behavior,
therefor decreasing suspension.

To address the reds on the CA Dashboard for AA, EL, HI SED in
Suspension, Columbia will continue to use the weekly behavior huddles to
dis-aggregate behavior data and plan for specific supports for students
showing severity and frequency of behaviors. The TST team will focus on
students who are deemed at risk and meet each Friday to ensure
resources are used to support the needs of student socially and
emotionally to prevent them from being suspended.

COMPUTECH MIDDLE SCHOOL
AA- Suspension

To address the reds on the CA Dashboard for Suspension, Computech for
AA students will provide a Clinical Social Worker to provide social
emotional supports to decrease suspensions. They will support by
connecting students in need to A4 champions and provide extra support
through after school clubs.

COOPER MIDDLE SCHOOL
WH- Chronic Absenteeism

To address the reds (WH students) on the CA Dashboard for Chronic
Absenteeism, Cooper Middle School will fund a Social Worker and will
provide small group sessions to educate parents about attendance.

EL- ELA/Math

To address the reds on the CA Dashboard for ELA/Math, Cooper Middle
School will provide English Learners with access to the iReady Toolkit for
additional support with Literacy. Credentialed teachers will provide support
for EL students with Literacy skills. They will provide targeted after school
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interventions held by certificated staff to support EL students who are
struggling with their core classes. Data will be reviewed weekly during
MTSS to track students and their weekly progress.

AA- Suspension

To address the reds on the CA Dashboard (AA students) for Suspension,
Cooper Middle School will provide support to families regarding the
importance of engagement and success in school. Monthly monitoring of
AA student engagement data to allow for follow up meetings with
struggling students. Materials and resources to increase involvement and
participation in engagement activities.

DEL MAR ELEMENTARY
EL, HI, SED, SWD- ELA

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above (EL, HI, SED, SWD) have common needs to increase ELA.

To address the reds on the CA Dashboard for EL, HI, SED, SWD in ELA,
Del Mar Elementary will purchase materials and supplies including
technology to support ELD during RTI, Teaching Fellows to support RTI.
EL, HI, SED, SWD - Teachers of these students will receive materials and
supplies to provide intervention supports in the classroom to increase
literacy and ELA proficiency. These will support RTl in the classroom.
Tutoring from Teaching fellows will focus on literacy and ELA proficiency
for EL, HI, SED, SWD.

SWD- Math

To address the reds on the CA Dashboard (SWD) for Math, Del Mar
Elementary will provide teacher supplemental contracts to support
afterschool tutoring and/or PLC planning for instruction. Professional

learning will be provided to support Math Lesson Design in grades 3-6.

DEWOLF HIGH SCHOOL
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All, HI, SED- Graduation Rate

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to increase graduation rate.

To address the "red" on the dashboard for Dewolf High School "all-student
group" in Graduation Rate, Dewolf will provide one on one Student
Success Plan Meetings, Academic Goal Setting Conferences, and parent
conferences.

To address the reds on the CA Dashboard for HI, SED in Graduation Rate,
Dewolf will provide after school tutoring, academic mentoring and
coaching, and parent conferences.

DUNCAN POLYTECH HIGH SCHOOL
EL- ELA

To address the reds on the CA Dashboard for ELA, Duncan plans to
support English learner and Hispanic students by providing tutorial
supports in literacy during and outside of the school day that are designed
to increase a student's ability to and understanding content vocabulary,
common terms, and language used.

All, EL, HI- Math

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to increase Math.

To address the "red" on the dashboard (all students for the entire school)
for Duncan Polytech High School "all-student group" in Math, Duncan will
offer extra support in mathematics, that include additional tutoring both
during the school day within their actual math classes, as well as before or
after school.
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To address the reds on the CA Dashboard for EL and HI in Math, Duncan
plans to support English learner and Hispanic students by providing tutorial
supports in literacy and math during and outside of the school day that are
designed to increase a student's ability to and understanding of
mathematical terms and language used.

AA, SWD- Suspension

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to decrease suspension.

To address the reds on the CA Dashboard for AA and SWD in Suspension,
the Principals' student advisory committee will ensure representation of
students who are African American and students with disabilities. The
Duncan Campus Culture Team will spend time in monthly meetings
monitoring level 1, 2 and 3 behaviors and

identifying lowest performing groups and individual students that are in
need of support.

EASTERBY ELEMENTARY SCHOOL
EL, SWD- ELA

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to increase ELA.

To address the reds on the CA Dashboard for MR and SWD in ELA,
Easterby will contract out with California Teaching Fellows. Teaching
Fellows will offer direct services to students in the area of individualized
learning, differentiation, remediation and enrichment, SEL support and
building of specific foundational literacy as monitored by highly qualified
teachers, identified by district assessments.

MR, SWD- Suspension
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After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to decrease suspension.

To address the reds on the CA Dashboard for MR and SWD in
Suspension, Easterby will review data, using a data protocol, for the gap
between IEP and Non-IEP students for suspension and behavior entries
into ATLAS during Easterby Cabinet Review Meetings. Actions/next steps
will be identified through data protocol. School psychologist, Special
Education staff, Regional Instructional Manager, General Education staff
and site administration will ensure that all behavior plans are appropriate
and seek out social/emotional support through the |IEP process when
appropriate. SWD and MR students will receive social-emotional supports,
counseling, and engagement strategies to decrease negative interactions
leading to suspensions.

EATON ELEMENTARY SCHOOL
SWD- ELA

To address the reds on the CA Dashboard for ELA, Eaton plan to support
SWD by progress monitoring their instructional practices in ELA, including
EL-SWD, and progress towards reclassification, through the use of student
work samples and assessment data with ongoing data chats, special
education planning days, and goal setting and reflection with our SWD.
Site funded license for Brainpop.

EDISON HIGH SCHOOL
SWD- CCl

To address the reds (SWD) on the CA Dashboard for CCI, Edison will fund
materials and supplies, including classroom technology and required
software, that will support teacher implementation of CTE standards.
Counselors and Resources teachers will utilize data to target SWD
students to enroll in A-G courses and elective courses that will increase
CCI. Resource teachers will help teaching staff and students with the
supports SWD students need to be successful.
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AA, EL, SWD- ELA

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to increase ELA.

To address the reds on the CA Dashboard for AA, EL, SWD in ELA, site
funded support staff which include Bilingual Resource Counseling
Assistant, Home School Liaison. Edgenuity License. Low performing
groups of students will be supported strategically through enhanced
services through the use of After School Program tutorials for English
Learners, SWD, and African American student population.

AA, EL- Math

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to increase Math.

To address the reds on the CA Dashboard for AA and EL in Math, Edison
will offer support through a Edgenuity License, Credit Recovery
opportunities, and Parent Engagement Initiatives. Lunch tutorial contracts
for Math support.

AA, EL, SED, SWD- Suspension

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to decrease suspension.

To address the reds on the CA Dashboard for AA, EL, SED, SWD in
Suspension, Edison will provide site funded support staff which include a
Bilingual Resource Counseling Assistant and a Home School Liaison.
Levels of discipline for student behavior and process for referring students
for behavioral issues. Discipline meeting by grade level to inform students.
Student conferences and counseling services with teachers, social worker
and vice principals to support students and change behavior. Conflict
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resolution and restorative circles to facilitate positive student relationships.
Opportunity to complete a student survey to provide valuable information

about school culture and climate. Mentor support for at risk AA, EL, SED,
SWD students.

ERICSON ELEMENTARY SCHOOL
All, AA, EL, HI, SED, SWD- Suspension

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to decrease suspension.

To address the "red" on the dashboard (all student group) for Ericson
Elementary School "all-student group" in Suspension, disproportionate
engagement of grade levels and groups will be identified during monthly
review of available options for students. This data will inform Climate and
Culture team in their planning of structures and supports for all students.
Students with disabilities are offered many opportunities to build
relationships with their General Education peers through after school
sports, Peach Blossom, dance, cheer, art, and other clubs. These inclusion
opportunities improve student engagement and reduce absenteeism.

To address the reds on the CA Dashboard for AA, EL, HI, SED, SWD in
Suspension, a Targeted Support Team (TST) will meet monthly to review
student referrals and provide supports for students. A Student Success
Team will meet monthly to review and recommend potential services for
students in need of intensive support. SST meetings will be conducted
after all classroom and school wide interventions have been utilized to
support student academics and behaviors. Individualized education plans
(IEPs), 504 plans, Interagency Child Empowerment Team (ICET) Referrals
and behavior support plans will be established for students as needed
based on student data analysis and team decision making.

FIGARDEN ELEMENTARY SCHOOL

AA, SWD- ELA/Math
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After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to increase Math.

To address the reds on the CA Dashboard for AA and SWD in ELA/Math,
Figarden will purchase individual student workbooks for adopted
supplemental curriculum for special education programs (i.e. Wonder
Works, Corrective Reading, Reading Mastery) will be utilized to provide tier
3 intervention. Certificated tutor in literacy to provide instruction to students
in MTSS. Materials and supplies to support parent engagement hours,
family literacy nights, supplemental magazines subscriptions such as
Scholastic and/or Time for Kids. They will provide supplemental time for
classified staff, the Home School Liaison, and the Instructional coach to
plan and implement parent workshops on how to help their students at
home with Mathematics.

AA, MR, SWD- Suspension

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to decrease suspension.

To address the reds on the CA Dashboard for AA, MR, SWD in
Suspension, students will have opportunities to participate in schoolwide
activities to promote social emotional learning, character strengths, and
positive school connections. Schoolwide and classroom structures and
expectations for health, safety, and civility will be designed and posted in a
variety of school settings, explicitly taught to students, practiced and
reinforced consistently by all staff, and monitored to support all students
with appropriate behavior and a positive school climate and culture.
Materials and supplies to support RCA Check In, Check Out (CICO) and
small skills group instruction, Tier 2 Instruction, classroom calming corners,
and the Motor Room utilized by SWD. Individual students who do not
respond positively to tier 1 and tier 2 interventions, will receive more
intensive support through a formal Behavior Support Plan. The TST,
families, and AA, MR, SWD students will work collaboratively to determine
intensive behavioral and/or social-emotional interventions that will likely be
most effective in resulting in changed behavior for the identified student in
order to experience success in the school setting. AA, MR, SWD Students
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will be referred to Tier 3 services based on referrals from the Student
Study Team process, the Targeted Support Team, and push in/pull out
service.

FORT MILLER MIDDLE SCHOOL
All, AA, AS, EL, HI, SED- ELA

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to increase ELA.

To address the "red" on the dashboard for Fort Miller Middle School "all-
student group" in ELA, Fort Miller will support students by providing
supplemental contracts for tutorial supports/mentorship opportunities.

To address the reds on the CA Dashboard for AA, AS, EL, HI, SED in ELA,
staff will use i-Ready diagnostic, quarterly CFAs, District Interim
Assessments, CAASPP data to inform instructional decisions. Develop
instructional strategies for AA, AS, EL, HI, SED to increase literacy across
content areas.

All, AA, AS, HI, SED, SWD- Math

After conducting a needs assessment, in collaboration with educational
partners, it was identified that the lowest performing student groups listed
above have common needs to increase Math.

To address the "red" on the dashboard for Fort Miller Middle School "all-
student group"” in Math, Fort Miller will support students by providing
supplemental contracts for tutorial supports/mentorship opportunities.

To address the reds on the CA Dashboard for AA, AS, HI, SED, SWD in
Math, Fort Miller will support students by providing 