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5.	The	IEP	team	gathers	and	analyzes	data	about	the	student,	customary	environments,	educational	goals,	and
tasks	when	considering	a	student’s	need	for	assistive	technology	devices	and	services.

Intent:	The IEP team shares and discusses information about the student’s present levels of achievement in
relationship to the environments, and tasks to determine if the student requires assistive technology devices and
services to participate actively, work on expected tasks, and make progress toward mastery of educational goals

Common	Errors

AT is considered for students with severe disabilities only.
No one on the IEP team is knowledgeable regarding AT.
Team does not use a consistent process based on data about the student, environment and tasks to make decisions.
Consideration of AT is limited to those items that are familiar to team members or are available in the district.
Team members fail to consider access to the curriculum and IEP goals in determining if AT is required in order for
the student to receive FAPE.
If AT is not needed, team fails to document the basis of its decisions.

Bowser et al., 2015. (pp. 339-341).

       These Quality Indicators for Assistive Technology (QIAT) serve as a valuable framework for educational agencies,
educators, specialists, and families in ensuring effective AT consideration. By focusing on the Indicator for
Consideration, stakeholders can adopt a student-centered approach that recognizes the unique needs, abilities, and
preferences of students with disabilities. Educational agencies can promote inclusive practices, empower students, and
enhance access to education through the effective use of assistive technology. 

Preparing	for	the	Three	Types	of	AT	Consideration

       These Quality Indicators for Assistive Technology (QIAT) serve as a valuable framework for educational agencies,
educators, specialists, and families in ensuring effective AT consideration. By focusing on the Indicator for
Consideration, stakeholders can adopt a student-centered approach that recognizes the unique needs, abilities, and
preferences of students with disabilities. Educational agencies can promote inclusive practices, empower students, and
enhance access to education through the effective use of assistive technology.

IEP	Evaluation

IEP evaluations focus on assessing the student's progress in the curriculum, needs, and eligibility for special
education. Pupil appraisal members gather information and data about the student during this process, and must
participate in the consideration and screening of assistive technology for all eligible students. They must
collaborate with AT teams to assess the need for AT and explore AT options that align with the student's needs.
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Louisiana	AEM	Assistive	Technology	Consideration	Guide

       The Louisiana AEM Assistive Technology Consideration Guide (LA-AEM AT Guide) is a tool to identify and consider
assistive technology solutions for students with disabilities based on the SETT framework, WATI, and GPAT.  The first
part of the LA-AEM AT Guide includes a list of structured questions that help the IEP team assess the student's needs,
support strategies, accommodations, and identify a range of assistive technology tools.   The second part of the
document functions as a companion resource that gives examples and context for answering aforementioned AT
questions while considering specific AT tools.  A detailed explanation of each section is listed below:

Section	1:	Identify instructional areas and tasks concerning student IEP goals

 Does the IEP team determine that current accommodations, modifications, and strategies will lead to adequate
success within instructional areas and tasks without the use of assistive technology?

Section	2: List accommodations, modifications, and strategies used to address designated instructional areas and
tasks.

The IEP team confers about the strategies and accommodations already in place to support the student achieve IEP
goals. The resource guide provides several examples of support categorized by instructional areas and tasks. The
team documents all related accommodations, modifications, and strategies.

Section	3:	List all assistive technology discussed as potentially beneficial to instructional areas and tasks, or any AT
currently used. (At least one potential device/service must be listed to demonstrate consideration)List
accommodations, modifications, and strategies used to address designated instructional areas and tasks.

Annual/Revised	IEP

The annual or revised IEP process involves updating the student's individualized education program to reflect
their current educational goals and support needs. AT consideration policies and procedures in this scenario
involve the IEP team reviewing the student's progress, evaluating the effectiveness of existing AT interventions,
and determining if any adjustments or AT additions are necessary.   AT consideration for annual IEPs may not
include any involvement from members of pupil appraisal depending on composition of AT teams. In fact, IEP
teams often solely ensure AT consideration is conducted, documented, and possible assessments are requested.

Transition	Planning

Transition planning prepares students with disabilities for post-secondary education, employment, and
independent living. AT consideration policies and procedures in this scenario involve assessing the student's AT
needs in relation to their future goals and environments. The process may include exploring AT solutions that
support the student's transition to college, vocational training, or the workforce. Additionally, it may require
coordinating with external agencies, service providers, and assistive technology specialists to ensure a smooth
transition and continuity of AT services. 
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AT is required. The IEP team knows the nature and extent of the AT devices/services needed and will address AT
in the student’s IEP, attain the device, and create an Implementation Plan.
AT may be required.  The IEP determines that additional information is needed and will follow their LEA’s policies
and procedures to request additional AT screening, assessment, and possible AT trials by  a designated date.

The IEP team uses the resource guide and related knowledge to explore possible AT solutions to address
instructional areas of concern. At least one AT solution must be formally discussed to demonstrate that AT
consideration occurred.  At least one assistive technology device or services must be documented to verify that AT
was considered.

Section	4:  Does the IEP team determine that current accommodations, modifications, and strategies will lead to
adequate success within instructional areas and tasks without the use of assistive technology?

If the team believes that the previously considered AT or any other potential AT is not required, then document the
consideration process and conclusion in the GSI section for Assistive Technology.
If the team believes AT is required, then continue to Section 5.

Section	5:	If the IEP team has made it to Section 5, then assistive technology consideration has resulted in the need for
AT devices and services. The team must choose two of the following options:
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Can	a	student	listed	as	a	English	Language	Learner	receive	assistive	technology?

						 The Every Student Succeeds Act (ESSA) emphasizes that states and school districts provide appropriate resources
and support for ELLs to ensure their academic success (ESSA, 2015). While ESSA doesn't explicitly mention AT, it
opens the door for schools to consider it as a potential support tool.

       Furthermore, resources like the Louisiana English Learner Checklist include examples of accommodations that
could be achieved through AT, such as audiobooks/novels, translation tools, and text-to-speech software for reading
aloud (Louisiana Department of Education, n.d.). These resources demonstrate potential applications of AT for ELLs,
even though there isn't a standardized approach for determining its appropriateness or specific legal cases directly
supporting its use for ELLs outside special education or 504 plans.

Can	weighted	items/clothing	be	considered	restrain	and	seclusion	when	implemented?
   
       Weighted and pressure items can sometimes be considered a form of restraint or seclusion, depending on the
context and how it is used.  It is important to ensure that these technologies are implemented ethically and under
professional guidance of an occupational therapist to support the individual's well-being and autonomy.

The agency identifies an individual who the student can go to for assistance when AT is provided as a 504
accommodation.

(Marsters & Bowser, n.d., pp. 1-4)
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APPENDIX	A

ASSISTIVE	TECHNOLOGY	CONSDIERATION	GUIDE	&
RESOURCE	COMPANION	GUIDE
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Assistive Technology Consideration Form

Directions: This form is a tool to facilitate the assistive technology consideration process based on the SETT framework, WATI, and GPAT. Use
the Assistive Technology Consideration Companion Guide as a reference for completing the following questions and prompts.

Section 1. Use the AT Consideration
Companion Guide to help Identify instructional
areas and tasks concerning student IEP goals.

Section 2. Use the AT Consideration Companion
Guide to help list accommodations, modifications,
and strategies used to address designated
instructional areas and tasks.

Section 3. Use the AT Consideration Companion
Guide to explore possible assistive technology tools.
List all assistive technology discussed as potentially
beneficial to instructional areas and tasks, or any AT
currently used. (At least one potential device/service
must be listed to demonstrate consideration)

Section 4.
Does the IEP team determine that current
accommodations, modification, and strategies
will lead to adequate success within
instructional areas and tasks without the use
of assistive technology?

Yes , AT is not required. Document
Results in the GSI
No (Continue to section 5)

Section 5.
AT is required. The IEP team knows the nature and extent of the AT devices/services needed and
will address AT in the student’s IEP, attain the device, and create an Implementation plan.
AT may be required. The IEP determines that additional information is needed and will follow their
LEA’s policies and procedures to document results in the GSI, request additional AT screening,
assessment, and possible AT trials by ________ Date.
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Assistive Technology Consideration Companion Guide

The following is a non exhaustive list of potential accommodations, modifications, strategies,
and assistive technology according to instructional concerns. Use these examples as a
reference when completing the assistive technology consideration form.

Section 1. Instructional
Areas and Tasks

Section 2. Accommodations
Modifications, and Strategies

Section 3. Assistive Technology

Writing/Written
Composition

● Fine Motor Writing
● Spatial/Syntax
● Composition

● Extended Time
● Breaks
● Student writes on test
● Shorten Task
● Copy of notes (teacher

notes, class notes)
● Alternative Assignment
● Dictionary/Thesaurus/Spell

Checker
● Word Banks
● Sentence Starters
● Graphic Organizers
● Answers Recorded
● Transferred Answers

● Speech to Text
● Slant Board
● Word-Processor Software
● Alternative Pencils
● Pencil Grip
● Adapted Paper
● Touchscreen
● Stylus
● On Screen Keyboard
● Adapted Keyboard
● Equation Editor
● Word Prediction
● Spell/Grammar Check
● Highlighting
● Voice Recording
● Tracking Aids and Masking (See

Vision)

Reading
● Identify Letters
● Identify Letter Sounds
● Whole Word

Recognition
● Decoding Words
● Comprehension

● Extended Time
● Read Aloud
● Vocabulary List
● Dictionary
● Symbolized Text
● Graphic Organizers
● Lower Text Complexity

● Text to Speech
○ Optical Character

Recognition
○ Highlight Reading
○ Page Reading

● Audio Book
● Digital Book
● Tracking Aids and Masking (See

Vision)

Math
● Math Word Problems
● Math Organization
● Math Calculation
● Math Expressions/

Writing

● Extended Time
● Breaks
● Shorten Task
● Graphic Organizer
● Scratch Paper
● Answers Recorded
● Answers Transferred

● Calculator
● Adapted Paper
● Manipulatives
● Speech to Text
● Equation Builder
● Voice Recording
● Talking Measuring Tools
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Section 1. Instructional
Areas and Tasks

Section 2. Accommodations
Modifications, and Strategies

Section 3. Assistive Technology

Communication
● Receptive Language
● Expressive Language

● Communication
Assistant/Task Description

● Prompting and Redirection
● Interpreter
● Preferential Seating
● Model Use of

Communication Device
● Engineering Environment

with Core Vocabulary
● Modify/Repeat/Model

Directions

● Alternative & Augmentative
Communication

○ Dynamic
■ Symbolized

Motor Plan APP
■ Symbolized

Grammatical
APP

■ Text Only AAC
APP

○ Static
■ Printed Core and

Fringe
Vocabularies

■ Mid-tech voice
output device

■ Tactile symbols
● Speech Recognition Software

Computer Access
● Physical Interaction

○ Mouse/Cursor
Movement

○ Keyboard Use

● Preferential Seating
● Shorten task
● Breaks
● Alter Physical Room

Environment

● Eyegaze
● Switching Scanning
● Joystick
● Alternative Mouse
● Adapted Keyboard
● On Screen Keyboard
● Touch Screen
● Stylus
● Voice Recognition Software

Vision
● Media

○ Large Print
○ High Tech

Screen
○ Braille

● Tactile
● Auditory

● Preferential Seating
○ appropriate

lightening
○ Close proximity to

the board or teacher
○ Unobstructed View

● Extended time
● Breaks
● Modify/repeat/model

directions
● Shorten Task
● Large Print
● Digital Text and Books
● Reduce Visual Distractions

● Tracking Aids and Masking
○ Contrast and Color

Saturation
○ Color Overlays
○ Color Tape
○ Masking Tools

● Aapated Paper
○ Bold line
○ Raised line
○ Different spacing
○ Colored
○ Graph

● Screen Magnification Software
● CCTV (closed circuit television)
● Low Vision Aids

○ Text Magnifier
● Text to Speech

○ Optical Character
Recognition

○ Highlight Reading
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○ Page Reading
● Voice Recognition Software
● Voice Recording
● Positioning Aids
● Braille Notetaker

Section 1. Instructional
Areas and Tasks

Section 2. Accommodations
Modifications, and Strategies

Section 3. Assistive Technology

Hearing
● Aided
● Unaided

● Preferential Seating
● Copy of notes (teacher

notes, class notes)
● Interpreter
● Modify/repeat/model

directions
● Peer note-taker
● Provide a written/text outline

of lecture
● Visual Supports

● Assistive Listening Devices
○ FM, UHF, Bluetooth, or

Infrared Amplification
○ Classroom Wide

Amplification
○ Induction Loop
○ Coupling Accessories

● Alerting Devices and Software
● Telecommunication Devices and

Software
○ Closed Captioning
○ Relay Services
○ Webcam/Video Calling

● Note Taking Devices and
Software

○ Smartpen
○ Speech Recognition

Software
○ Real Time Captioning

Executive Functioning
● Self Management
● Time Management
● Materials

Management
● Information

Management

● Allow breaks during work
periods, between tasks,
during testing

● Extended Time
● Word bank, reduced answer

choices on multiple choice
test

● Provide assistance/cues for
transition between classes,
lockers, and home

● Shorten task
● Provide Word bank/Word

assistance
● Modify/repeat/model

directions
● Visual Schedule and

Supports

● Note Taking Software
● Mind Mapping Software
● Calendars and Reminders
● Focus Apps
● Visual and Digital Timers
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Section 1. Instructional
Areas and Tasks

Section 2. Accommodations
Modifications, and Strategies

Section 3. Assistive Technology

Sensory Regulation
● Regulation/Reactivity

○ Distress in or
avoidance of
stimulating
environments

○ Decreased
response to
sensory stimuli

● Sensory-motor
planning/organization

○ Difficulty
organizing
classroom
materials

○ Difficulty
planning
movement

● Sensory
Discrimination

○ Difficulty
discriminating
letters or
words

○ Clumsiness
and confuse
spatial
orientation

● Preferential seating
● Allow movement breaks

during work periods,
between tasks, during
testing

● Access to sensory/calm
area

● Provide assistance/cues for
transition between classes,
lockers, and home

● Shorten task
● Modify/repeat/model

direction
● Alter physical room

environment
● Modify student's schedule
● Visual Schedules

● Calming Sounds and Music
Applications

● Alternative Seating
● Sensory Regulation Items
● Timers

○ Sound Output
○ Visual

● Sensory Toys/Materials
○ Lights and Colors
○ Noise Making
○ Texture interactive
○ Scented and Fragrant
○ Chewable

Physical Functioning and
Mobility

● Moves
about/ambulates
around the classroom,
school, and/or
community

○ Including drills
and
emergency
situations

● Manipulates
educational materials
as required in
assigned activities

● Maintains appropriate
seating/ position for

● Preferential Seating
● Alter physical room

environment
● Modify student's schedule
● Provide ergonomic seating

and positioning
● Provide multiple seating and

positioning options
throughout
the day

● Wheelchair accessible
classroom set-up

● Alternative Seating
● Positioning Aids (e.g., prone and

supine standers, foot rests, side
layers)

● Adapted Classroom Equipment
(e.g., tables and desks

● Lifts for Transfers
● Mounting Systems
● Walkers
● Crutches/Canes
● Wheelchair Support Accessories
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participation in
relevant activities

Section 1. Instructional
Areas and Tasks

Section 2. Accommodations
Modifications, and Strategies

Section 3. Assistive Technology

Fine Motor Manipulation
● Grasps and

manipulates small
objects.

● Maintains coordination
during activity.

● Allow breaks during work
periods, between tasks,
during testing

● Shorten task
● Model appropriate skills

● Adapted Fasteners
● Adapted Eating Utensils
● Adapted Scissors
● Rubber Grippers
● Universal Cuffs
● Adapted Fasteners
● Key Turners

Recreation and Leisure
● Participate in games

and play activities
● Participate in art

activities
● Participate in sports

and exercise activities
● Listen to music
● Read a book
● Watch TV/Movie
● Play with toys
● Participate in social

media/online
communities

● Use the
computer/internet

● Change complexity of task
● Model appropriate skills
● Modify games and activities
● Visual Supports

● Adapted Toys
● Adapted Games
● Adapted Books
● Sensory Supports
● Environmental Controls
● Alternative Pencils
● Adapted Pencils/Colors

Self Help & General Health
● Self Care

○ Feeding self
○ Dressing self
○ Perform

personal
hygiene and
grooming
tasks

○ Toileting Self
● Safety Awareness
● Perform medically

necessary procedures
● Maintains stamina to

complete tasks

● Visual Schedule and
Supports

● Shorten task
● Increased time
● Modeling appropriate skills
● Needed items within reach

● Engineering room with core
vocabulary

● Visual and Digital Timers
● App Reminders
● Habit-Emotional Tracking Apps
● Adapted utensils (universal cuff,

built up handles, weighted
utensils

● Adapted equipment (adapted
toilet seats, sliding boards,
changing tables)

● Disposable materials (toileting
wipes, changing table paper,
gloves)
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Section 1. Instructional
Areas and Tasks

Section 2. Accommodations
Modifications, and Strategies

Section 3. Assistive Technology

Vocational
● Completes assigned

tasks within
designated timelines

● Utilize tools and/or
equipment to
complete tasks

● Completes single and
multiple step tasks

● Stays on task until
work is complete

● Stays on task without
supervision

● Self-advocates to get
needs met

● Procurement of
accessible
educational materials
(AEMs)

● Contacts
post-secondary
service providers to
obtain assistance

● Manages finances
● Safely navigates

community and local
environments

● Completes steps to
obtain a job

● Break tasks into smaller
steps/segments

● Cooperative participation
with peers and adults

● Daily planner book
● Determine and teach

regularly
traveled routes to students
with
visual impairments

● Follow a picture task
analysis

● Individualized task and
material modifications to
meet student needs

● Location identifiers
● Modification of task length

and complexity
● Orientation to unfamiliar

environments
● Show a model of the end

product
● Sighted guide for visually

impaired
● Student self-monitoring
● Verbal and/or visual cues
● Modeling

● Sensory supports
● Watches, timers or alarms
● Device, Software or App

○ Auditory reminders
○ Speech prompting
○ Daily planners
○ Outlining/graphic

organizers
○ Financial management

software
○ Screen enlargement
○ Document scanner
○ OCR scanning software
○ Braille translation

software
○ Braille note taker with

refreshable display
○ Braille embosser
○ Digital recorder/player
○ white cane
○ GPS for students with

visual impairments
○ Smartphone with

appropriate apps
● Augmentative & Alternative

Communication (AAC) solutions
● Alternate access/accessibility

features
○ Alternative Mouse
○ Adapted keyboards
○ Switch access
○ Eyegaze
○ Screen readers
○ Magnifiers
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Glossary of Important Terms

Section 1 Terminology
● Aided Hearing

○ This refers to the use of external devices or aids, such as hearing aids or
cochlear implants, to enhance a person's ability to hear and understand sounds.
These devices amplify sound for individuals with hearing impairments.Aided
Hearing

● Auditory (Vision)
○ For vision, auditory refers to utilizing sound-based information as a

supplementary means to convey information or facilitate understanding. Auditory
methods include spoken descriptions, audio recordings, or assistive technology
like screen readers to provide access to educational materials and help students
with low vision grasp content through their sense of hearing.

● Composition
○ The process of creating a written piece of work that conveys a message,

expresses thoughts, shares information, or tells a story. It involves using
language, grammar, and structure to communicate effectively and engage the
reader.

● Expressive Language
○ Expressive language refers to the ability to convey thoughts, emotions, and ideas

through spoken or written communication. It involves using words, sentences,
and gestures to express oneself effectively.

● Fine Motor Manipulation
○ The intricate and coordinated use of small muscles, particularly those in the

hands and fingers, to manipulate objects in a coordinated manner.
● Fine Motor Writing

○ The ability to use the fingers and hand to physically write, draw, and/or color in a
coordinated manner.

● Information Management
○ It involves the proficient handling, organization, and utilization of data and

knowledge to support effective decision-making, problem-solving, and goal
achievement. This skill entails planning how information is acquired, stored,
retrieved, and shared, while also ensuring accuracy, relevance, and timely
access for improved cognitive flexibility and strategic thinking.

● Materials Management
○ The skill of strategically organizing, acquiring, using, and distributing physical

resources, tools, and assets to efficiently accomplish tasks and goals. It involves
planning, attention to detail, time management, and adaptive decision-making to
optimize resource utilization and enhance productivity.

● Math Expressions/Writing
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○ The representation of mathematical concepts using symbols, numbers, and
mathematical notation. It includes the ability to write equations and formulas to
express mathematical relationships.

● Math Organization
○ Math organization refers to the structured arrangement of mathematical

concepts, processes, and information. It involves categorizing, sequencing, and
arranging mathematical content in a logical manner when solving problems.

● Media
○ Specialized formats and tools to facilitate written communication and expression

for individuals with limited or no vision. This includes braille, large print,
accessible electronic devices, screen readers that convert written content into
auditory or tactile formats.

● Physical Interaction
○ The process of engaging with digital devices using various input methods. The

goal is to facilitate effective communication between users and computers by
translating physical actions into digital commands.

● Receptive Language
○ The ability to understand and interpret spoken or written language. It involves

processing and comprehending the information conveyed by others.
● Regulation/Reactivity

○ The ability to manage and appropriately respond to sensory input from the
environment to maintain an optimal level of arousal and attention.

● Self Management
○ The ability to regulate and control one's behavior, emotions, and actions in a

purposeful and adaptive manner to achieve goals, make decisions, and navigate
various situations.

● Spatial/Syntax
○ The arrangement and structure of written content on the page. It involves

understanding how to organize words, sentences, paragraphs, and overall text in
a coherent and visual way.

● Sensory Discrimination
○ This skill refers to sensory needs causing clumsiness, deficits in spatial

orientation, and difficulties when identifying letters and numbers.
● Sensory-motor planning/organization

○ The ability to plan and perform the necessary movements to keep up with
physical and organizational tasks.

● Sensory Regulation
○ The ability to select and process sensory information to plan and perform

appropriate behaviors during functional tasks.
● Tactile

○ Sensory experiences and information that are accessible through the sense of
touch. Tactile learning involves textured or raised lines, surface, or marking,
tactile graphics, braille and other physical attributes to convey information and
facilitate understanding of concepts, objects, or surroundings.

● Time Management
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○ The skill of effectively planning, organizing, and allocating time to tasks and
activities in order to achieve goals and priorities while balancing various
responsibilities.

● Unaided Hearing
○ An individual's natural ability to hear and perceive sounds without the use of

external hearing aids, cochlear implants, or other amplification devices. It
pertains to the auditory sense functioning without any additional technological
assistance to enhance or restore hearing ability.

Section 2 Terminology
● Alternative Assignment

○ A different task or project provided to a student as an accommodation, tailored to
their needs and abilities.

● Answers Recorded
○ Allowing a student to provide responses orally while an aide writes them down on

their behalf.
● Alter Physical Room Environment

○ Making changes to the classroom environment to accommodate physical needs,
such as providing ergonomic furniture or wheelchair accessibility.

● Breaks
○ Scheduled pauses during tasks or activities to provide students with rest and

sensory regulation opportunities.
● Communication Assistant/Task Description

○ A support tool or clear instructions provided to help students understand and
complete tasks.

● Engineering Environment with Core Vocabulary
○ Creating a learning space enriched with essential vocabulary and communication

aids to support language development.
● Extended Time

○ Granting additional time for completing assignments, assessments, or tasks to
account for processing speed or other needs.

● Habit-Emotional Tracking Apps
○ An application that collects data regarding emotion, behavior, and habits

throughout the day.
● Interpreter

○ A professional who facilitates communication between a student and others by
translating spoken language into sign language or vice versa.

● Lower Text Complexity
○ Providing reading materials with simplified language and content to match a

student's reading level.
● Model Use of Communication Device

○ Demonstrating how to use communication devices, such as AAC (Augmentative
and Alternative Communication) tools, to encourage student participation.
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● Modify/Repeat/Model Directions
○ Adjusting instructions, repeating them, or demonstrating the steps to ensure

students comprehend and follow directions.
● Preferential Seating

○ Placing a student in a specific location in the classroom, such as closer to the
teacher, to optimize their learning environment.

● Prompting and Redirecting
○ Providing cues or reminders to guide a student's behavior or actions back on

track during tasks.
● Reduce Visual Distractions

○ Minimizing visual clutter and distractions in the learning environment to help
students focus.

● Sentence Starters
○ Providing introductory phrases or sentence beginnings to assist students in

initiating their writing.
● Shorten Task

○ Providing introductory phrases or sentence beginnings to assist students in
initiating their writing.

● Symobolized Text
○ Using symbols, icons, or images alongside text to aid comprehension for

students with communication difficulties.
● Transferred Answers

○ Allowing students to respond to assessments or assignments through means
other than traditional writing, which are recorded by an aide.

Section 3 Terminology
● Adapted Books

○ Printed materials modified with tactile features, symbols, or interactive elements
to make them accessible to individuals with disabilities.

● Adapted Classroom Equipment
○ Adjusted tools and furniture in the classroom to accommodate the needs of

students with disabilities.
● Adapted Games

○ Games that have been modified to include sensory or tactile components,
allowing individuals with disabilities to participate.

● Adapted Eating Utensils
○ A eating utensil that is modified for alternative gripping, and or has the ability to

prevent spills and shaking of food items.
● Adapted Fasteners

○ A tool that makes zipping and buttoning of clothing easier.
● Adapted Keyboard

○ A keyboard customized with larger keys, color-coded keys, or other modifications
for easier use by individuals with motor challenges.

● Adapted Paper
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○ Paper with specialized features such as larger lines, raised lines, or textures for
improved writing and drawing for those with fine motor difficulties.

● Adapted Toy
○ A toy that has been modified to be accessible and engaging for individuals with

disabilities.
● Alternative & Augmentative Communication

○ A set of tools and strategies that assist individuals with communication
difficulties, including devices, apps, and systems.

● Alternative & Augmentative Communication Dynamic Device
○ A High Tech form of AAC that involves access to a series of vocabulary on

multiple pages on one device.
■ Symbolized Motor Plan APP

● AAC Apps contain symbolized vocabulary that are arranged
primarily on location, and the least amount of navigation to access
words.

■ Symbolized Grammatical APP
● AAC Apps containing symbolized vocabulary that are arranged

primarily on the organization of the parts of speech, and folder
categories.

■ Text Only AAC APP
● AAC Apps containing printed text without any symbolization.

These apps allow students to store entire words, phrases, and
type out sentences to be vocalied through the device.

● Alternative & Augmentative Communication Static Device
○ A Low or Mid Tech form of AAC where students access singular pages of

vocabulary at a time that require manual effort to exchange
■ Printed Core and Fringe Vocabularies

● A printed selection of core vocabulary words that never change
unless replaced with another printed copy.

■ Mid-tech voice output device
● A printed selection of core vocabulary words that never change

unless replaced with another printed copy. However, it is placed in
a battery operated device that will vocalize students' responses
upon pressing the vocabulary word.

■ Tactile Symbols
● Constructed tiles that contain a variety of textures, shapes, and

physical patterns that represent specific vocabulary words.
● Alternative Mouse

○ A modified computer mouse or a tool that functions essentially like a mouse
designed for ease of use by individuals with motor impairments.

● Alternative Pencils
○ An alternate form of writing for students that cannot use writing tools or

keyboards involving the selection of letters and numbers through partner assisted
scanning.

● Alternative Seating
○ Furniture designed to provide comfortable and supportive seating options for

individuals with postural or sensory needs.
● Altering Devices and Software
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○ Tools and software that alert an individual of occurrences, events, hazards, or
anything else that a person with hearing difficulties may not notice.

● Assistive Listening Device
○ A device that amplifies sound for individuals with hearing impairments, aiding in

better understanding of spoken information.
● Braille Note Taker

○ A portable electronic device used by blind individuals to take notes in Braille.
● CCTV

○ Closed-circuit television system that magnifies and displays printed material on a
screen for those with low vision.

● Environmental Controls
○ Devices that enable individuals with limited mobility to control household items

like lights, appliances, and doors.
● Equation Editor

○ Software that helps create and format mathematical equations for individuals with
writing or typing challenges commonly allows for dictation.

● Eyegaze
○ Technology that allows individuals to control a computer or device by using eye

movements.
● Highlighting

○ Tools that emphasize text or digital content to aid reading and focus
● Joystick

○ Input device often used by individuals with mobility challenges to control
computers or games.

● Lifts
○ Equipment designed to lift and transfer individuals with mobility difficulties,

ensuring safe movement.
● Low Vision Aids

○ Device or tool designed to assist individuals with limited sight, which is a
significant visual impairment that cannot be fully corrected by eyeglasses, contact
lenses, or medical treatment.

● Mounting Systems
○ Equipment to securely position devices or tools, accommodating different

physical abilities.
● Note Taking Devices and Software

○ Tools that assist in capturing and organizing notes for individuals who struggle
with traditional note-taking methods.

● On Screen Keyboard
○ A software-based keyboard displayed on the screen, useful for those who have

difficulty using physical keyboards or tracking from the screen to an external
keyboard.

● Position Aides
○ Supports that help individuals maintain a comfortable and supportive position for

tasks.
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● Screen Magnification Software
○ Software that enlarges on-screen content for individuals with visual impairments.

● Screen Reader
○ Software that converts digital text into spoken words, enabling those with visual

impairments to access written information.
● Sensory Regulation Item

○ Any tool or piece of equipment that helps a student manage sensory input from
their environment to improve focus, comfort, and participation. to be prescribed
by an occupational therapist.

● Sensory Toys/materials
○ Play items/tools designed to provide sensory stimulation and engagement.

Recommended to be prescribed by an occupational therapist.
● Slant Board

○ A surface tilted at an angle to assist individuals with fine motor or visual
challenges while reading, writing, or drawing.

● Speech to Text
○ Technology that converts spoken language into written text.

● Switching Scanning
○ A method for individuals with motor difficulties to interact with devices by using

switches to navigate through options.
● Telecommunication Devices and Software

○ Tools and software that enable communication via text, video, or other means.
● Text to Speech

○ TEchnology that converts written text into spoken Language
■ Optical Character Recognition

● Technology that converts printed or handwritten text into
machine-readable digital text.

■ Highlight Reading
● Software that reads text only when selected

■ Page Reading
● Software that reads an entire page of text at a time

● Timers
○ Devices or software that assist individuals in managing time and tasks, which

includes sounds and/or visuals.
● Tracking Aides and Masking

○ Tools that assist individuals in maintaining focus while reading or tracking lines of
text.

● Universal Cuffs
○ A tool that straps to the hand and binds different objects which may include

eating or writing utensils.
● Voice Assistant

○ Digital tools that respond to voice commands, often used to perform tasks or
answer questions.

● Voice Recognition
○ Technology that converts spoken words into text or commands.
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● Voice Recording
○ Devices or software that allow individuals to record and store spoken messages.

● Wheelchair Support Accessories
○ Equipment that enhances comfort, positioning, and accessibility for individuals

using wheelchairs such as trays or head rests.
● Word Prediction

○ Software that suggests words or phrases as individuals type, aiding those with
writing challenges.

● Word Processor Software
○ Computer software designed for creating and editing written documents.
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APPENDIX	B

ASSISTIVE	TECHNOLOGY	TRIAL	USE	GUIDE	AND	

IMPLEMENTATION	PLAN
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Assistive Technology Trial Use Guide

Attach the following form to the LA-AEM Implementation Plan to ensure validation of trial data,
team member involvement, device training, and device services are properly documented .

Assistive Technology to be Tried

Determine what criteria would entail a successful AT trial regarding the following areas

Level of Independence Academic/Functional Task(s) to Complete

Create a trial use goal using the determined criteria for success

Duration of Trial Starting Date of Trial Ending Date of Trial Date Trial Device is
Returned

Roles and Responsibilities

Who will obtain and return the trial the device and all provided accessories:

Who will submit trial results if device is successful and requires purchasing:

Identify anyone required to document student use and experiences in relation to the trial use
goal/criteria for success:
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How will documentation log be managed throughout the day:

Trial Use Goal Documentation Log

Date Time/Location Task Requiring AT Observations Regarding Goal
Achievement & AT Application
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Summary of AT Trial

Summary of documentation results:

Was the goal/criteria for success officially met:

Are there any additional changes that need to be made, or a new trial/consideration process to
begin:

What is the final recommendation regarding the purchasing and/or long term use of the device:

When will be the next IEP meeting to document results, and possibly create/modify IEP goals to
reflect the use of AT devices if the trial was successful:
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Assistive Technology Implementation Plan

Student’s Name: _____________________ Age:___________ Meeting Date:__________

School/Agency: ______________________ Grade/placement: _________________

Date for next Implementation plan update ___________ Trial Use Guide Attached Yes☐ No☐

IEP Team Members

Role Printed Name Signatures

AT Device Information

Device Name:

Application Name & Version (if applicable):

Owner of Device:

Identification Number (Model, Serial, or Agency Tag):

AT Service Information Part 1: Maintenance and Support

Maintenance and Support Required (Calibration, Charging, Repair, Replacing Batteries,
Mounting, Programing, TroubleShooting, Customizing…etc)
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Person(s) responsible for each maintenance and support need:

Method to contact person(s) responsible for each maintenance and support need:

Contingency plan if person(s) responsible for maintenance and support cannot provide
immediate assistance (may include low tech backups for high tech tools):

How will the device be transported between environments throughout the day (May include
classrooms, gym, cafeteria, recess, hallways, and home):

AT Service Information Part 2: AT training for family, staff, and student

What IEP goals or criteria for trials are connected to successful device use in order to
achieve academic and/or functional success (List Instructional Plan # and/or entire goal)

What are the necessary skills for the device to be successfully integrated by staff and/or
family:
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What are the necessary skills for the device to be successfully used by the student:

Will device/software impact how the student turns-in and receives assignments through
print or digital mediums in any of their classes? If so, what skills or processes will be
required for both students and staff:

Person(s) responsible for training family and/or staff members on proper device use and
support:

AT devices and services training and documentation log

Person(s) to be
trained

Specific Training Required Location of Training Training
Duration

Date
Completed
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AT Action Plan

Time/Location Task Requiring AT Application of AT Staff Support Required
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APPENDIX	C

ASSISTIVE	TECHNOLOGY	SCREENER

ASSSISTIVE	TECHNOLOGY	ASSESSMENT	GUIDE

PARENTAL	CONSENT	OF		AT	ASSESSMENT

ASSISTIVE	TECHNOLOGY	DECISION	MAKING	GUIDE
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Assistive Technology Screener for Special Education Evaluation

Student’s Name: ________________________ Date of Birth: _______________ Screening Date: ______________

Person Completing Form: _________________ School: ___________________ LEA: _______________________

This document serves as an initial guide for SBLC teams to identify assistive technology categories that may enable students with
disabilities to access the educational curriculum. It facilitates discussions on the skills and activities where assistive technology can
support the functioning of students who are new to special education services, and will assist in determining if a referral for an
assistive technology assessment is required. Potential Assessment tools are linked in the right column for the Assistive Technology
Assessment Team. (This screener was adapted from St. Tammany Parish Schools).

Directions: Circle Y or N (yes/no) in each area of concern that may prevent the student from reaching age-matched academic
and/or functional goals. A selection of “No” on any individual item will designate an area of concern.

Areas of Concerns Assessment Guide

Physical Functioning & Mobility

Y / N Access the educational environment such as sitting, walking, running, climbing stairs as age matched
peers. Section 8: Physical

Functioning & Mobility
Y / N Maintain good posture or balance as age matched peers.

Fine Motor Manipulation

Y / N Manipulate objects such as zippers, buttons, and shoe laces when compared to age-matched peers.
Section 7: Fine Motor

ManipulationY / N Properly manipulate eating utensils when compared to age-matched peers such as knives, forks, and
spoons.

Fine Motor Aspects of Writing

Y / N Properly manipulate writing utensils when compared to age-matched peers such as markers, pencils,
and pens. Section 1: Writing and

Written Expression
Y / N Draw, form letters/numbers, keep writing in bounds, and/or traces accurately with writing utensils when
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compared to age-matched peers.

Communication Functioning Tasks

Y / N Exhibit an intelligible and functional communication method with unfamiliar communication partners as
compared to age-matched peers such as oral and/or sign language. Section 12:

Communication
Y / N Consistently displaying comprehension skills of oral or signed language by responding or

acknowledging the communication partner as compared to age-matched peers.

Vision Tasks

Y / N Consistently uses vision to access the curriculum and environment.

Section 14: VisionY / N Demonstrates difficulty with functional vision such as difficulty when focusing on near or distant objects,
tracking moving objects, or recognizing visual details.

Y / N Capable of perceiving materials presented for instruction and environment.

Hearing Tasks

Y / N Effectively hears verbal instructions, conversations, or auditory information such as teacher instruction,
conversations with peers, transition alerts, school wide announcements.

Section 13: Deaf &
Hard of Hearing

Academic Functioning Tasks (Typical Ages for Reading and Writing begin at 5-6)

Y / N Demonstrate effective problem solving when compared to age-matched peers such as sequencing,
and remembering steps to accomplish a task.

Section 1: Writing and
Written Expression

Section 2: Reading

Section 3: Mathematics

Y / N Accomplish written tasks when compared to age-matched peers such as paragraphs, essays, short
answers.

Y / N Correctly spell words during written tasks when compared to age-matched peers.

Y / N Perform mathematical tasks related to school and/or daily living when compared to age-matched
peers.
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Y / N Accurately decode words while reading when compared to age-matched peers.

Y / N Demonstrate an acceptable reading fluency rate when compared to age-matched peers.

Y / N Adequately comprehend what they read when compared to age-matched peers.

Sensory Tasks

Y / N Maintains self regulation when compared to age-matched peers without rocking, spinning, or flapping
their hands to the point where it impacts functional goals.

Section 11: Sensory
(Occupational Therapist

Assessment Recommended)

Y / N Maintains self regulation when compared to age-matched if experiencing stimuli such as loud sounds,
echos, glare, scents, or bright light.

Y / N Notices and responds to sensory input such as acknowledging a touch, environmental sounds, or
lights.

Y / N Maintains self regulation when compared to age-matched peers without adjusting fitting/tight clothing,
clothing tags/seams, shoes, or gloves to the point where it impacts functional goals.

Recreation and Leisure

Y / N Use playground equipment for age-matched peers based on setting.
Section 10: Recreation

and LeisureY / N Independently read books, create art, play board/digital games, listen to music, play sports, or watch
videos as age-matched peers based setting.

Vocational Functioning Tasks (16 years and older only)

Y / N Use technology for job searching, resume building, online career exploration, or applying to post
secondary education.

Section 9: Vocational
Functioning

Y / N Independently plan and execute daily tasks such as following a schedule, prioritizing assignments, or
managing time.

Y / N Independently manage personal and/or public transportation such as driving vehicles, using buses,
trolleys, subways, and/or trains.
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Y / N Manage their personal finances such as budgeting, saving money, or using banking tools.

Y / N Independently advocate for their needs and rights with instructors, service providers, employers, or
other relevant individuals.

Y / N Access environment and technology in vocational training.

Y / N Access environment and technology in their academic program.

General Health/Daily Living Tasks

Y / N Demonstrate the physical stamina needed to participate in the educational environment. Section 5: Self-Help &
General Health

Executive Functioning Tasks

Y / N Independently plan and execute daily tasks when compared to age-matched peers such as
creating/following schedules, prioritizing assignments, or managing time. Section 6: Executive

Functioning
Y / N Organize and maintain their school materials when compared to age-matched peers such as pencils,

paper, books, assignments, journals, and/or homework.

Self-Help Tasks

Y / N Perform independent self-care tasks when compared to age-matched peers such as toileting, washing
hands, bathing, brushing teeth and eating/drinking.

Section 5: Self-Help &
General HealthY / N Initiate and maintain positive relationships with peers and adults when compared to age-matched

peers.

Y / N Adhere to classroom and personal safety rules when compared to age-matched peers.

Computer Access Tasks

Y / N Use computer devices when compared to age-matched peers such as touch screens, keyboards,
mouse, and track pads. Section 4: Computer

Access
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Y / N Navigates and utilizes computer operating systems, software, programs, or online platforms when
compared to age-matched peers.

Assistive Technology Screening Decision

Place a checkmark for one of the following screener decisions Comments

The student has been screened for assistive technology and a referral for an assistive
technology assessment and possible AT trial use is recommended.

The student has been screened for assistive technology and further action is not required
at this time.
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Section 1: Writing and Written Expression

Note: Please refer to deaf/hard of hearing and/or vision assessments if any of these areas are a concern.

1. Identify any assistive technology already being used by the student (Check all that
apply).

Speech to Text
Slant Board
Pencil Grip
Adapted Paper
Touch Screen
Stylius

On Screen Keyboard
Adapted Keyboard
Equation Editor
Word Prediction
Spell/Grammar Check
Tracking Aids and Masking
Other _________________________

Comments:

2. Identify the writing tools which the student currently uses. (Check all that apply)

Crayon
Markers
Pencils
Pens
Adapted Pencil
Alternative Pencil

Keyboard and Mouse
Keyboard and Trackpad
On Screen Keyboard Software (Touch
Screen, eyegaze, switch scanning,
joystick)

Comments:

3. Student's proficiency in letter and number formation using direct writing tools.
(Check all that apply)

Trace horizontal, diagonal, and
vertical Lines
Create horizontal, diagonal, and
vertical lines
Trace curved lines
Create curved lines
Trace Letters and numbers only
containing horizontal, diagonal, and
vertical lines

Create legible letters and numbers
only containing horizontal, diagonal,
and vertical lines
Trace letters and numbers that include
curved lines
Create legible letters and numbers
that include curved lines
Create letters and numbers with
correct letter formation.

Comments:
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4. Student’s proficiency in keyboard skills when compared to age matched peers if
applicable. (Check all that apply)

Indirect access (switch/eyegaze/joystick)
Speech to Text
One finger typing
Multi-finger typing
10 finger typing
Words per minute less than 10
Words per minute 10-20 (Typically 6 to 11 years old)
Words per minute 20-30+ (Typically 12 to 16 years old)
Types mathematical characters and numbers

Comments:

5. Student's present level of writing and composition. (Check all that apply)

Markings
Symbols resembling letters/numbers
Individual letters/numbers
Nonsense words
Short words/multiple digit numbers
Short phrases

Complex phrases
Sentences
Paragraphs
Multiple paragraphs
Essays
Advance essays (more than 3 pages)

Comments:

6. Student’s proficiency of spacing, syntax, and visual organization of writing when
compared to age match peers. (Check all that apply)

Written letters, symbols, numbers, or
words do not fit designated writing
area
Written letters, symbols, numbers, and
words appear in seemingly random

Numbers are scrambled and out of
order.
Numbers in constructed responses
are mixed together and confused with
different calculations for solutions.

91



locations in relation to the designated
writing area.
Written letters, numbers, and words
vary in height and width
Student demonstrates signs of fatigue

Letters are scrambled and out of order
in words.
Words are scrambled and out of order
in sentences.
Sentences are not in a sequential
order that make the most sense .

Comments:

7. Identify the student's current level of spelling and grammar. (Check all that apply)

Spells simple CVC words
Spells words containing diphthongs
Spells multi-syllable words
Spells compound words
Spells irregular words

Composes sentences containing
subject verb agreement
Composes sentences containing
correct verb tenses
Composes sentences containing
basic punctuation such as
capitalization and ending marks
Performs basic proofreading and
editing

Comments:

8. Identify the student's current level of expressing ideas through writing. (Check all
that apply)

Answers short response questions
Answers long response questions
Responds adequately to writing
prompts
Creates topic sentences
Creates thesis statements or
expresses a main idea

Uses appropriate vocabulary
Sentences contain a variety of
vocabulary
Brainstorms and organizes ideas
Examines sources and provides
supporting evidence
Writing contains an introduction,
details, and conclusion

Comments:
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9. Explain all barriers the student currently experiences with writing and/or written
expression. Include how it impacts related work samples gathered by AT assessment
team in all academic settings. (Use Assistive Technology Decision Making Form for
final determinations)
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Section 2: Reading

Note: Please refer to deaf/hard of hearing and/or vision assessments if any of these areas are a concern.

1. Identify any assistive technology already being used by the student. (Check all that
apply)

Text to Speech
Optical Character Recognition
Highlight Reading
Page Reading
Audio Book

Digital Book
Tracking Aids and Masking (See
Vision)
Other _________________________

Comments:

2. Student demonstration of pre-literacy skills that are typically achieved Pre-K through
Kindergarten, (Check all that apply).

Student listens to stories when read aloud
as age matched peers
Student looks at story illustrations when
read aloud as age matched peers
Student looks at text from left to right
when story is read as age matched peers
Student continues the story by turning
pages as age matched peers
Student maintains attention through most
of the story as age matched peers

Student retells aspects of the story after it
has been read as age matched peers
Student can sequence the stories
beginning, middle, and end after it has
been read as age matched peers
Student can describe the purpose,
morale, or main idea of a story after it has
been read as age matched peers

Comments:

3. Student proficiency of decoding words, and reading fluency. (Check all that apply)

Phonics & Phonological Skills
Typically achieved Pre K- Kindergarten

Phonemic Awareness/Segmentation
Typically achieved Kindergarten - 1st Grade

Student can identify all lower case letters
as age matched peers
Student can identify all upper case letters
as age matched peers
Student can identify letters when used in
sentences and writing as age matched
peers

Students can blend beginning, middle,
and end sounds of CVC words to read it
as age matched peers
Student demonstrate a grade appropriate
rate of deciphering CVC words as age
matched peers
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Student matches all long and short
phonetic sounds to corresponding
alphabet letter as age matched peers
Student matches rhyming words as age
matched peers
Student recognizes beginning sounds of
CVC words as age matched peers
Student recognizes ending sounds of
CVC words as age matched peers
Student recognizes middle sounds of
CVC words as age matched peers

Student can read multiple CVC words to
understand an entire sentence as age
matched peers

Reading Fluency is typically monitored
1st-5th grade

Student can read more advance
combinations of consonants and vowels
including diphthongs as age matched
peers
Student recognizes root words in a variety
of prefixes and suffixes as age matched
peers
Student’s Words Per Minute is
commensurate with age matched peers
as age matched peers

Data Collection : Provide all relevant information based on grade level performance.

Letter Naming Fluency ____
Phonemic Segmentation Fluency____
Nonsense Word Fluency ____
Correct Letter Sounds ____

Words Recorded Correctly ____
Word Reading Fluency (WPM) ____
Oral Reading Fluency Words Correct ____
Oral Reading Fluency Accuracy ____

Comments:

4. Reading Comprehension that is typically monitored 1st grade and up. (Check all that
apply when the student independently reads the text)

Student can retell the beginning of a story as age matched peers
Student can retell the middle of a story as age matched peers
Student can retell the end of a story as age matched peers
Student can identify basic story elements as age matched peers: characters: setting, plot,
conflict, theme..etc
Student uses context clues to identify unrecognized vocabulary as age matched peers
Student can identify the point of view, opinion, and/or the purpose of the text as age matched
peers
Student can make predictions about future plot points in a narrative text as age matched peers

Comments:
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5. Explain the student's current challenges in reading comprehensively. Additionally,
comment on how these challenges have affected the related work samples collected by
the AT Assessment Team across diverse academic settings. (Use Assistive
Technology Decision Making Form for final determinations)
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Section 3: Mathematics

1. Identify any assistive technology already being used by the student. (Check all that
apply)

Calculator
Adapted Paper
Manipulatives
Speech to Text

Equation Builder
Voice Recording
Talking Measuring Tools
Other _________________________

Comments:

2. Student proficiency of mathematic calculations when compared to aged-matched
peers. (Check all that apply)

Student performs single digit
addition/subtraction without regrouping.
Student performs single to two digit
addition/subtraction.
Student performs single to two digit
addition/subtraction with regrouping.
Student performs multiplication/division.

Student performs mental calculations
quickly and accurately.
Student performs calculations with
percentages, time, ratios, decimals, and
or fractions.
The student applies mathematical
formulas correctly.

Comments:

3. Student proficiency of mathematical problem solving when compared to
aged-matched peers. (Check all that apply)

The student identifies key information in a
mathematical word problems and/or
constructed response questions.
The student chooses the appropriate
operation(s) to solve a word problem
and/or constructed response questions.
The student understands mathematical
word problems and/or constructed
response questions when presented in
written format.

The student applies mathematical
concepts to real-life situations presented
in word problems and/or constructed
response questions.
The student can solve multi-step word
problems and/or constructed response
questions independently.
The student explains the steps taken to
solve word problems and/or constructed
response questions.

Comments:
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4. Student proficiency in organizational, interpretive, and applied skills in mathematics
when compared to age-matched peers. (Check all that apply)

The student organizes mathematical
expressions accurately when solving for
answers.
The student identifies errors in their
calculations and self-corrects any issues.
The student writes numbers and
equations in appropriate locations.

The student accurately interprets tables,
charts, and graphs.
The student accurately creates tables,
charts, and graphs.
The student can compare and contrast
spatial differences between geometric
shapes, angles, and lines.

Comments:

5. Explain the student's current challenges in mathematics. Additionally, comment on
how these challenges have affected the related work samples collected by the AT
Assessment Team across diverse academic settings. (Use Assistive Technology
Decision Making Form for final determinations)
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Section 4: Computer Access

1. Identify any assistive technology already being used by the student.

Eyegaze
Switches
Touch Screen
Joystick
Alternative Mouse
Trackpad

On Screen Keyboard
Adapted Keyboard
Alternative Mouse
Voice Recognition Software
Other _________________________

Comments:

2. Student’s proficiency in Mouse and Keyboard skills when compared to age matched
peers if applicable. (Check all that apply)

Physically access the keyboard
One finger typing
Multi-finger typing
10 finger typing
Types mathematical characters and
numbers
Self corrects keystroke errors while
typing
Presses multiple keyboard hotkeys
and functions to perform commands
(such as copy and paste)
Tracks cursor location while typing

Physically accesses the mouse
Left clicks mouse
Right clicks mouse
Moves cursor around the screen
Clicks intended targets accurately
Double clicks intended targets
accurately
Drag and drop text, images, and icons
Navigates webpages
Navigates files and folders

Comments:

3. Consider the following areas and questions regarding indirect access if a student
demonstrates very poor proficiency when physically accessing a mouse and keyboard
when compared to age matched peers. (Check all that apply)

Switch Access
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Demonstrates object permanence when switch is moved out of sight
Demonstrates understanding of cause and effect with switch activation of a object
Demonstrates understanding of cause and effect with switch activation of software on a
computer screen
Distinguishes different causes and effects when presented with two switches at the same time
Activates switch with right side of head
Activates with left side of head
Activates switch with right elbow
Activates switch with left elbow
Activates switch with right hand/fingers
Activates switch with left hand/fingers
Activates switch from multiple locations
Activates two switches in two different locations to complete one task
Can use two step scanning to select targets

Eyegaze

Maintains gaze with very little head movement
Successfully calibrate two locations
Successfully calibrate five locations
Successfully calibrate nine locations
Activities on screen targets/buttons with gaze
Tracks location of cursor/gaze selector
Activities targets on all four corners of the screen using gaze
Navigates software menus and/or settings using gaze

Joystick and Alternative Mouse

Tracks location of cursor
Performs left clicks
Perform right clicks
Accurately selects intended targets on screen with cursor
Drags and drops text, images, and/or icons
Demonstrates little fatigue and multiple occasions

Comments:
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4. Explain the student's current challenges in mathematics. Additionally, comment on
how these challenges have affected the related work samples collected by the AT
Assessment Team across diverse academic settings. (Use Assistive Technology
Decision Making Form for final determinations)
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Section 5: Self-Help & General Health

1. Identify any assistive technology already being used by the student.

Engineering room with core
vocabulary
Visual and Digital Timers
App Reminders
Habit-Emotional Tracking Apps
Adapted utensils (universal cuff,
built up handles, weighted
utensils

Adapted equipment (adapted
toilet seats, sliding boards,
changing tables)
Disposable materials (toileting
wipes, changing table paper,
gloves)
Other _________________________

Comments:

2. Student’s proficiency in self-care tasks when compared to age matched peers if
applicable. (Check all that apply)

Goes to the bathroom independently
and maintain hygiene afterwards.
(typically age 2-3)
Brushes their teeth and floss
independently. (typically age 6+)
Dresses and undresses
independently. (typically age 5)

Eats and drinks independently without
assistance. (typically age 3+)
Understand the importance of regular
hydration and drinks water throughout
the day.
Maintains a regular sleep schedule.

Comments:

3. Student’s proficiency in peer relationships when compared to age matched peers if
applicable. (Check all that apply)

Participates in activities with peers during recess or unstructured time.
Shares items and participates in turn taking.
Resolves problems or disagreements with peers.
Respects the personal space and boundaries of others.

Comments:
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4. Student’s proficiency in personal and environmental safety awareness when
compared to age matched peers if applicable. (Check all that apply)

Identifies potential hazards in their
environment. (e.g., sharp objects,
spills, electrical cords)
Understands and follows safety rules
in different settings.
Reports unsafe situations or
behaviors to trusted adults.
Avoids touching unknown objects or
animals.
Does not engage in self injurious
behavior.

Maintains awareness of their body's
limitations and avoids unsafe
activities.
Maintains appropriate proximity to
adults, and remains in designated
areas.
Does not elope designated area
without adult permission or
supervision.
Understands and follows classroom
rules and expectations for behavior.
Navigates routines and transitions
smoothly without outburst or incident.

Comments:

4. Identify the student’s general health when compared to age matched peers if
applicable. (Check all that apply)

Experiences little to no pain throughout the day.
Maintains a consistent and healthy weight.
Demonstrates a consistent energy level throughout each day.
Demonstrates a consistent positive and happy mood most days.
Is not diagnosed with any allergies or sensitivities
Does not demonstrate fragile health..

Comments:

5. Explain the student's current challenges in Self-Help. Additionally, comment on how
these challenges have affected functional progress across all academic and
non-academic settings. (Use Assistive Technology Decision Making Form for final
determinations)
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Section 6: Executive Functioning

1. Identify any assistive technology already being used by the student.

Note Taking Software
Mind Mapping Software
Calendars and Reminders

Focus Apps
Visual and Digital Timers
Other _________________________

Comments:

.

2. Student’s proficiency in task attention when compared to age matched peers if
applicable. (Check all that apply)

Remains seated and/or in appropriate
work areas when required.
Maintains focus when unexpected
interruptions occur.
Maintains focus in noisy
environments or activities.
Able to complete tasks when moving
or fidgeting.

Maintains focus during most tasks until
it is completed.
Does not rush through assignments
and tasks.
Does not skip related steps to
complete a task.
Maintains focus during whole group
instruction.
Maintains focus during small group
instruction.

Comments:

4. Student’s proficiency in time management skills when compared to age matched
peers if applicable. (Check all that apply)

Independently manages their time to
meet deadlines and complete tasks
on time.
Prioritize tasks and estimate how long
each one will take.
Transition smoothly between tasks
without getting sidetracked.

Understand the sequence of day to
day events.
Anticipates upcoming transitions,
subject areas, and activities that are
routine.

Comments:
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5. Student’s proficiency in organizational skills when compared to age matched peers if
applicable. (Check all that apply)

Can independently create a plan or
checklist for completing a multi-step
task.
Effectively use planning tools like
calendars, to-do lists, or mind maps.
Independently organize their physical
workspace. (e.g., desk, locker)

Organizes school work, homework,
and important papers within binders,
folders, and backpack.
Copies notes and important
information in a well organized
manner.

Comments:

6. Explain the student's current challenges in Executive Functioning. Additionally,
comment on how these challenges have affected functional progress across all
academic and non-academic settings. (Use Assistive Technology Decision Making
Form for final determinations)
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Section 7: Fine Motor Manipulation

1. Identify any assistive technology already being used by the student

Adapted Fasteners
Adapted Eating Utensils
Adapted Scissors
Rubber Grippers

Universal Cuffs
Adapted Fasteners
Key Turners
Other _________________________

Comments:

2. Student’s proficiency in object grasping and manipulation when compared to age
matched peers if applicable. (Check all that apply)

Picks up small objects with one hand
such as beads, coins, paper clips,
buttons, and screws.
Manipulates objects with one hand
such as turning a key, opening a door
handle, and using a screwdriver.
Stabilizes objects with one hand while
manipulating them with the other such
as turning the pages of a book when
holding it.
Uses eating utensils proficiently without
dropping or spilling food.

Opens and closes containers with
both hands such as twist-off lid and
push-pull lid.
Fastens and unfastens clothing with
both hands using such as zippers
and buttons.
Use scissors to cut paper with both
hands.
Ties shoelaces independently.

Comments:

3. Student’s proficiency in fine motor coordination when compared to age matched
peers if applicable. (Check all that apply)

Pour liquids without spilling.
Cut straight lines using scissors.
Unwrap candies or small toys that require dexterity to open.
Builds objects using blocks and/or legos.
Uses a knife and fork to cut food.
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Comments:

4. Explain the student's current challenges in Executive Functioning. Additionally,
comment on how these challenges have affected functional progress across all
academic and non-academic settings. (Use Assistive Technology Decision Making
Form for final determinations)
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Section 8: Physical Functioning and Motor Abilities

1. Identify any assistive technology already being used by the student.

Alternative Seating
Positioning Aids (e.g., prone and
supine standers, foot rests, side
layers)
Adapted Classroom Equipment (e.g.,
tables and desks
Lifts for Transfers

Mounting Systems
Walkers
Crutches/Canes
Wheelchair Support Accessories
Other _________________________

Comments:

2. Student’s proficiency in gross motor skills when compared to age matched peers if
applicable. (Check all that apply)

Uses gross motor skills for self-care tasks like dressing, toileting, and eating.
Independently uses playground equipment safely and appropriately.
Demonstrates little to no fatigue from daily classroom routines.
Pack and unpacks backpack with no difficulty.

Comments:

2. If the student does not use a wheelchair, walker, cane or similar tool,, identify their
proficiency in seating and mobility when compared to age matched peers if applicable.
(Check all that apply)

Sits with trunk stability.
Completes tasks while seated with little to no fatigue.
Transport backpack between areas with no fatigue or difficulty.
Reaches supplies and tasks available at the student's desk.
Transitions independently from sitting to standing and vice versa.
Maintains good posture while seated for extended periods.
Navigates the classroom and school environment independently.
Uses device and equipment while moving without incident

Comments:
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3. If the student uses a wheelchair, identify their proficiency in seating and mobility
when compared to age matched peers if applicable. (Check all that apply)

Independently maneuvers the wheelchair in the classroom environment to reach
materials and complete tasks.
Demonstrates safe and controlled movements while using the wheelchair in different
settings such as hallways and cafeteria.
Maintains good posture while seated in the wheelchair for extended periods.
Effectively uses any adaptive equipment mounted on the wheelchair such as
headrests, joysticks, or trays.
Physically participates during activities such as interactive whiteboard use, and group
projects.
Uses device and equipment while moving without incident

Comments:

4. If the student uses a walker or cane, identify their proficiency in seating and mobility
when compared to age matched peers if applicable. (Check all that apply)

Transitions independently from sitting to standing and vice versa
Uses device and equipment while moving without incident such as personal devices
(phones),
Independently maneuvers walker or cane in the classroom environment to reach
materials and complete tasks.
Navigates the classroom and school environment independently.

Comments:

5. Explain the student's current challenges in Executive Functioning. Additionally,
comment on how these challenges have affected functional progress across all
academic and non-academic settings. (Use Assistive Technology Decision Making
Form for final determinations)
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Section 9: Vocational Functioning

1. List any assistive technology already being used by the student. These tools may be
repurposed/reconsidered for new tasks and environments in a vocational setting.
(Please refer to the AT Consideration Companion Guide for categories for Assistive
Technology items that match the broad needs of vocational functioning)

Comments:

2. Student’s ability to utilize transportation to educational or occupational institutes
compared to age matched peers if applicable. (Check all that apply)

Travel independently to and from school/workplace using public transportation.
Purchase and use tickets or fare cards independently.
Obtained a driver's license to use a private vehicle for daily commute.
Demonstrates good planning skills to account for travel time and potential delays.
Can use navigation software on personal cellular devices.

Comments:

3. Student’s proficiency in personal and environmental safety awareness during
vocational settings when compared to age matched peers. (Check all that apply)

Understands and adheres to safety regulations and procedures.
Identifies and mitigates potential hazards in the workplace.
Reports unsafe working conditions after identification.
Works safely and avoids putting oneself or others at risk.

Comments:

4. Student’s proficiency in completing occupational related tasks when compared to
age matched peers. (Check all that apply)
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Accessing materials to complete tasks -written, computer access, physical tools,
auditory directions
Communicating coworkers and supervisors
Managing multiple tasks and deadlines
Completing tasks within allotted timeframes

Comments:

5. Explain the student's current challenges in Vocational Functioning. Additionally,
comment on how these challenges have affected functional progress across all
potential vocational settings. (Use Assistive Technology Decision Making Form for final
determinations)
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Section 10: Recreation and Leisure

1. Identify any assistive technology already being used by the student. This may be
repurposed for new tasks and environments in a vocational setting.

Adapted Games
Adapted Toys
Sensory Toys
Adapted Books
Sensory Supports

Environmental Controls
Alternative Pencils
Adapted Pencils/Colors
Other _________________________

Comments:

2. Student’s proficiency to access with toys or equipment when compared to age
matched peers. (Check all that apply)

Independently accesses and manipulates toys and games requiring fine motor skills
such as building blocks, coloring, puzzles, board games, or playdoh.
Independently participates in activities such as jump rope, tag, and catch.
Accesses playground equipment such as slides, monkey bars, and swings.
Accesses electronics such as computers and tablets for entertainment.
Accesses books for personal reading.

Comments:

3. Student’s proficiency in participating with shared activites when compared to age
matched peers. Participation can be impacted by difficulties in all five senses as well
as physical ability (Check all that apply).

Initiates play with peers.
Invites peers to participate in activities.
Takes turns during play.
Shares toys and games during play.
Follow game rules.
Demonstrates good sportsmanship.
Communicates effectively with peers during play by expressing needs and resolving
conflicts.

Comments:
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4. Explain the student's current challenges in recreation and leisure. Additionally,
comment on how these challenges have affected the related work samples collected by
the AT Assessment Team across diverse academic settings. (Use Assistive
Technology Decision Making Form for final determinations)
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Section 11: Sensory

1. Identify any assistive technology already being used by the student. This may be
repurposed for new tasks and environments in a vocational setting.

Calming Sounds and Music
Applications
Alternative Seating
Sensory Regulation Items
Timers

Sound Output
Visual

Sensory Toys/Materials
Lights and Colors
Noise Making
Texture interactive
Scented and Fragrant
Chewable

Other _________________________

Comments:

2. Identify possible student over-responsivity to the environment when compared to
age matched peers if applicable. (Check all that apply)

Demonstrates discomfort in brightly lit
rooms, squinting excessively, or
seeking darker areas to play/ work.
Easily distracted by external stimuli
such as movement in the classroom,
decorations on walls, flickering lights,
or side conversations.
Startled easily by loud noises such as
dropped objects or loud voices.
Demonstrates aversion to certain
textures such as specific clothing
materials, rejecting messy play such
as finger painting, or avoids close
physical contact including hugs or
gentle pats.

Demonstrates strong preferences or
aversions to certain food temperatures
and textures such as warm, cool,
mushy, or stringy.
Becomes verbally aggressive to
escape situations, activities, or tasks.
Becomes physically aggressive to
escape situations, activities or tasks.
Elopes out of the classroom or away
from undesired situations, activities, or
tasks.
Demonstrates emotional distress
through tantrums, self harm, and/or
inconsolable crying.

Comments:

3. Possible student sensory seeking characteristics when compared to age matched
peers. (Check all that apply)

Fidgets excessively in their seat, tapping their feet, playing with objects, or rocking
back and forth in their chair to the point it impacts learning.
Prone to getting out of their seat seeking toys or tasks unrelated to instruction.
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Inclined towards roughhousing during playtime, seeking out playground equipment
with high movement such as monkey bars, slides, or constantly running or jumping.
Frequently touches objects, teachers or peers.
Seeks deep pressure such as hugs, learning on walls, or squeezing into tight
objects/areas.
Frequently places inappropriate objects in the mouth such as clothing, writing utensils,
or toys.

Comments:

4. Possible student passive under responsivity characteristics when compared to age
matched peers. (Check all that apply)

Appears tired, sluggish, or lacking motivation to participate in activities.
Frequently appears lost in thought or seems unaware of their surroundings.
Does not noticeably react to touch, minor scrapes, bumps, or temperature changes.
Shows minimal facial expressions or displays of emotions.
Speaks softly and rarely volunteers in class discussions.
Takes longer than expected to finish assignments or activities.
Doesn't seem startled by sudden sounds like alarms or loud voices.

Comments:

5. Explain the student's current challenges in sensory needs. Additionally, comment
on how these challenges have affected functional progress across all academic and
non-academic settings. (Use Assistive Technology Decision Making Form for final
determinations)
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Section 12: Communication

Note: Please refer to deaf/hard of hearing assessment if any of these areas are a concern.

1. Identify any Alternative & Augmentative Communication already being used by the
student.

Dynamic AAC Static AAC

Symbolized Motor Plan APP
Symbolized Grammatical APP
Text Only AAC APP
Voice Recognition Software

Printed Core and Fringe Vocabularies
Mid-Tech Vice Output Device
Tactile Symbols

Comments:

2. Identify the students' primary modes of communication. (Check all that apply)

Receptive Expressive

Auditory/Oral
Signing (ASL)
Cued Language
Augmentative and Alternative
Communication (AAC)

Auditory/Oral
Signing (ASL)
Cued Language
Augmentative and Alternative
Communication (AAC)

Comments:

3. Student expressive language skills when compared to age matched peers. (Check all
that apply)

Communicates one word meaning.
Communicates in short phrases.
Communicates in long phrases and/or
complete sentences.
Shows typical facial expressions
appearing expressive or appropriately
neutral.
Regularly uses gestures or body
language to convey thoughts or
emotions.
Conveys basic wants and needs
through conventional mode of
communication.

Repairs communication breakdowns
or misunderstandings.
Current mode of communication is
intelligible enough for strangers to
understand.
Utilizes academic vocabulary in
various subject areas.
Utilizes an array of vocabulary words
when communicating with adults and
peers.
Ask questions such as where, how,
when, what, and/or why.
Has a conventional yes/no gesture
that strangers can recognize.
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Initiates or participates in discussions
or group activities with ease.
Responds to questions and comments
made by adults and peers.
Produces spontaneous and novel
communication without prompting.

Provides accurate responses to yes
and no questions within context.
Maintains topic and context during
conversations without tangential
responses.

Comments:

4. Student receptive language skills when compared to age matched peers. (Check all
that apply)

Demonstrates the ability to follow single step directions accurately.
Demonstrates the ability to follow multi-step verbal directions accurately.
Maintains eye contact when adults or peers communicate.
Displays comprehension of temporal concepts such as before, after, and during in
narrative or instructional contexts.
Recognizes and comprehends figurative language such as idioms or metaphors.
Understands academic vocabulary used in various subject areas.
Understands an array of vocabulary words when communicating with adults and
peers.
Recognizes and understands the nuances of tone and mood conveyed in spoken
language.
Understands where, how, when, what, and/or why questions.

Comments:

5. Explain the student's current challenges in communication needs. Additionally,
comment on how these challenges have affected functional progress across all
academic and non-academic settings.
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Section 13: Deaf and Hard of Hearing

1. Identify any Assistive Technology already being used by the student.

Assistive Listening Devices
Alerting Devices and Software
Telecommunication Devices and Software
Note-taking Devices and Software
Alternative & Augmentative Communication

Comments:

2. Identify students' primary modes of communication. (Check all that apply)

Receptive Expressive

Auditory/Oral
Signing (ASL)
Cued Language
Augmentative and Alternative
Communication (AAC)

Auditory/Oral
Signing (ASL)
Cued Language
Augmentative and Alternative
Communication (AAC)

Comments:

3. Identify student proficiency for auditory and listening skills. (Check all that apply)

Attend to voices and prompts when
someone is in view of the student.
Attend to voices and prompts when
someone is not in the view of the
student.
Discriminates between environmental
and non environmental sounds.
Accurately comprehends what adults
and peers are saying within noisy
settings or activities such as class
projects, gym, or play at recess.

Comprehends most spoken words in
isolation.
Comprehends most spoken phrases in
isolation.
Comprehends all spoken sentences.
Comprehends classroom lecture and
class discussion.

Comments:
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4. Student expressive language skills when compared to age matched peers. (Check all
that apply)

Mode of communication expresses at least word meaning.
Mode of communication expresses short phrases.
Mode of communication expresses long phrases and/or complete sentences.
Regularly uses gestures or body language to convey thoughts or emotions.
Conveys basic wants and needs through their mode of communication.
Participates in discussions or group activities with ease.
Responds to questions and comments made by adults and peers.
Produces spontaneous and novel communication without prompting.
Repairs communication breakdowns or misunderstandings.
Current mode of communication is understood by strangers.
Utilizes academic vocabulary in various subject areas.
Utilizes an array of vocabulary words when communicating with adults and peers.
Ask questions such as where, how, when, what, and/or why.

Comments:

5. Student proficiency of decoding words, and reading fluency. (Check all that apply)

Phonics & Phonological Skills
Typically achieved Pre K- Kindergarten

Phonemic Awareness/Segmentation
Typically achieved Kindergarten - 1st Grade

Student can identify all lower case letters
as age matched peers.
Student can identify all upper case letters
as age matched peers.
Student can identify letters when used in
sentences and writing as age matched
peers.
Student matches all long and short
phonetic sounds to corresponding
alphabet letter as age matched peers.
Student matches rhyming words as age
matched peers.
Student recognizes beginning sounds of
CVC words as age matched peers.
Student recognizes ending sounds of
CVC words as age matched peers.
Student recognizes middle sounds of
CVC words as age matched peers.

Students can blend beginning, middle,
and end sounds of CVC words to read it
as age matched peers.
Students demonstrate a grade
appropriate rate of deciphering CVC
words as age matched peers.
Student can read multiple CVC words to
understand an entire sentence as age
matched peers.

Reading Fluency is typically monitored
1st-5th grade

Students can read more advance
combinations of consonants and vowels
including diphthongs as age matched
peers.
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Student recognizes root words in a variety
of prefixes and suffixes as age matched
peers.
Student’s Words Per Minute is
commensurate with age matched peers
as age matched peers.

6. Student written expression skills when compared to age matched peers. (Check all
that apply)

Spells simple CVC words.
Spells words containing diphthongs.
Spells multi-syllable words.
Spells compound words.
Spells irregular words.

Composes sentences containing
subject verb agreement.
Composes sentences containing
correct verb tenses.
Composes sentences containing
basic punctuation such as
capitalization and ending marks.
Performs basic proofreading and
editing.

Comments:

6. Explain the student's current challenges in communication needs. Additionally,
comment on how these challenges have affected functional progress across all
academic and non-academic settings. (Use Assistive Technology Decision Making
Form for final determinations)
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Section 14: Vision

1. Identify any Assistive Technology already being used by the student.

Tracking Aids and Masking
Contrast and Color Saturation
Color Overlays
Color Tape
Masking Tools

Aapated Paper
Bold line
Raised line
Different spacing
Colored
Graph

Screen Magnification Software

CCTV (closed circuit television)
Low Vision Aids

Text Magnifier
Text to Speech

Optical Character Recognition
Highlight Reading
Page Reading

Voice Recognition Software
Voice Recording
Positioning Aids
Braille Notetaker

Comments:

2. Student’s current vision abilities when compared to age matched peers. (Check all
that apply)

Uses only left eye.
Uses only right eye
Relies heavily on peripheral vision to
gather information
Has difficulties using peripheral vision.
Struggles to navigate the environment
safely.

Demonstrates sensitivity to light.
Struggles to track moving objects
smoothly across visual fields.
Struggles to hold gazes for an
extended period.
Demonstrates a color deficiency.
Demonstrates a color preference

Comments:

.

3. Student’s current ability to read and write compared to age matched peers. (Check
all that apply)

Student can visually distinguish all
letters and numbers.
Student can track lines of text from
left to right.
Student can read standard textbooks.

Student reads text on white boards
and projectors fro.m a typical distance
Student can write all basic letters and
numbers.
Student can write words and
sentences with correct spacing.

Comment:
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4. Student’s proficiency in computer use when compared to age matched peers. (Check
all that apply)

Student can read standard digital text
size.
Student can operate computers with
standard screen resolutions.
Student can navigate computers and
tablets independently.

Student can track mouse pointers and
cursors.
Student can efficiently use a
mechanical keyboard for typing.
Student can efficiently use an
on-screen keyboard for typing.

Comment:

5. Explain the student's current challenges in communication needs. Additionally,
comment on how these challenges have affected functional progress across all
academic and non-academic settings. (Use Assistive Technology Decision Making
Form for final determinations)
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Parental Consent for AT Assessment

To the Parent(s)/Guardian(s) of: __________________________ Date:_______________

From: ______________________________ School: ______________________________

Your child has been referred for an assistive technology assessment. This assessment is to
determine whether or not your child may benefit from the use of assistive technology in his/her
school setting. Your permission is required to begin the assessment process. Your cooperation
is appreciated. Please sign and return this form to ____________________________________

Do you give permission for this assistive technology assessment? (Check one response)

Yes I give permission for my child to be assessed for assistive technology.

No I do give permission for my child to be assessed for assistive technology

Parent/Guardian Signature : __________________________ Date:_______________
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Assessment Decision Making Guide

Identify academic and functional IEP goals that require Assistive Technology (List
Instructional Plan # and/or entire goal).

Summarize all collected data including grades, test scores, observations, and
interviews with teachers/related service providers.

Summarize assistive technology assessment results for each examined area.

List all assistive technology categories, with the assistance of the AT Companion
Resource Guide, that may benefit the student based on assessment results.
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Given all assessment areas, IEP goals, data, and observations, what specific features
of potential AT tool and service is required. How will this impact the AT tool selection?

Which specific AT tools possibly meet all requirements for student success?

Assistive Technology Determination

Specific AT tool(s) and service(s) have been determined based on assistive
technology assessment. The IEP team will: document this result in the IEP,
create/modify IEP goals to include the AT, and create an implementation plan.
Trial Use is required to narrow down the AT tools, services, and required features
necessary for the student to achieve goals. A trial use guide and implementation plan
will be completed.
Assistive technology is not required, and academic/functional concerns will be
addressed through accommodations and modifications within the IEP. The results of
the assessment will be documented in the IEP.

Post Trial Use ONLY: Assistive Technology Determination

Specific AT tool(s) and service(s) have been determined based on assistive
technology assessment and trial use. The IEP team will: document this result in the
IEP, create/modify IEP goals to include the AT, and create an implementation plan
Additionally trial use is required to narrow down the AT tools, services, and required
features necessary for the student. A new trial use guide and implementation plan will
be completed for different assistive technology.
Assistive technology is not required, and academic/functional concerns will be
addressed through accommodations and modifications within the IEP. The results of
the assessment will be documented in the IEP.

126



Log any major changes during the trial use period (such as extending trials or
introducing new AT)
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APPENDIX	D

QUALITY	INDICATORS	OF	ASSISTIVE	TECHNOLOGY	SELF-
EVLAUATION	MATRICES

128



 

©The QIAT Community.  Quality Indicators for Assistive Technology Services Self-Evaluation Matrices. For more information, visit the QIAT web site at 
http://www.qiat.org.   Updated April 2015. 
 

1 

Quality Indicators for Consideration of Assistive Technology Needs 
 
 

 
Quality  

Indicator 
 
 
UNACCEPTABLE   

 Variations   
PROMISING 
PRACTICES 

1. Assistive technology 
(AT) devices and 
services are considered 
for all students with 
disabilities regardless of 
type or severity of 
disability. 
 

1 
AT is not considered for 
students with disabilities. 
 

2 
AT is considered only for 
students with severe 
disabilities or students in 
specific disability 
categories. 
 

3 
AT is considered for all 
students with disabilities 
but the consideration is 
inconsistently based 
on the unique educational 
needs of the student. 
 

4 
AT is considered for all 
students with disabilities 
and the consideration is 
generally based on 
the unique educational 
needs of the student. 
 

5 
AT is considered for all 
students with disabilities 
and the consideration is 
consistently based on the 
unique educational needs 
of the student. 
 

2. During the 
development of the 
individualized 
educational program 
(IEP), the IEP team 
consistently uses a 
collaborative decision-
making process that 
supports systematic 
consideration of each 
student’s possible need 
for AT devices and 
services. 
 

1 
No process is established 
for IEP teams to use to 
make AT decisions. 
 

2 
A process is established 
for IEP teams to use to 
make AT decisions but it 
is not collaborative. 
 

3 
A collaborative process is 
established but not 
generally used by IEP 
teams to make AT 
decisions. 
 

4 
A collaborative process is 
established and generally 
used by IEP teams to 
make AT decisions. 
 

5 
A collaborative process is 
established and 
consistently used by IEP 
teams to make AT 
decisions. 
 

3. IEP team members 
have the collective 
knowledge and skills 
needed to make 
informed AT decisions 
and seek assistance 
when needed. 
 

1 
The team does not have 
the knowledge or skills 
needed to make informed 
AT decisions.  The team 
does not seek help when 
needed. 
 

2 
Individual team members 
have some of the 
knowledge and skills 
needed to make informed 
AT decisions. The team 
does not seek help when 
needed. 
 

3 
Team members 
sometimes combine 
knowledge and skills to 
make informed AT 
decisions. The team does 
not always seek help 
when needed. 
 

4 
Team members generally 
combine their knowledge 
and skills to make 
informed AT decisions. 
The team seeks help 
when needed. 
 

5 
The team consistently 
uses collective knowledge 
and skills to make 
informed AT decisions. 
The team seeks help 
when needed. 
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4. Decisions regarding 
the need for AT devices 
and services are based 
on the student's IEP 
goals and objectives, 
access to curricular and 
extracurricular 
activities, and progress 
in the general education 
curriculum. 
 

1 
Decisions about a 
student's need for AT are 
not connected to IEP 
goals or the general 
curriculum. 
 

2 
Decisions about a 
student's need for AT are 
based on either access to 
the curriculum/IEP 
goals or the general 
curriculum¸ not both. 
 

3 
Decisions about a 
student's need for AT 
sometimes are based on 
both the student's IEP 
goals and general 
education curricular 
tasks. 
 

4 
Decisions about a 
student's need for AT 
generally are based on 
both the student's IEP 
goals and general 
education curricular 
tasks. 
 

5 
Decisions about a 
student's need for AT 
consistently are based on 
both the student's IEP 
goals and general 
education curricular 
tasks. 
 

5. The IEP team gathers 
and analyzes data about 
the student, customary 
environments, 
educational goals, and 
tasks when considering 
a student's need for AT 
devices and services. 
 

1 
The IEP team does not 
gather and analyze data to 
consider a student's need 
for AT devices and 
services. 
 

2 
The IEP team gathers and 
analyzes data about the 
student¸ customary 
environments¸ 
educational goals or 
tasks¸ not all¸ when 
considering a student's 
need for AT devices and 
services. 
 

3 
The IEP team sometimes 
gathers and analyzes data 
about the student¸ 
customary environments¸ 
educational goals and 
tasks when considering a 
student's need for AT 
devices and services. 
 

4 
The IEP team generally 
gathers and analyzes data 
about the student¸ 
customary environments¸ 
educational goals and 
tasks when considering a 
student's need for AT 
devices and services. 
 

5 
The IEP team 
consistently gathers and 
analyzes data about the 
student¸ customary 
environments¸ 
educational goals and 
tasks when considering a 
student's need for AT 
devices and services. 
 

6. When AT is needed, 
the IEP team explores a 
range of AT devices, 
services, and other 
supports that address 
identified needs. 
 

1 
The IEP team does not 
explore a range of AT 
devices¸ services¸ and 
other supports to address 
identified needs. 
 

2 
The IEP team considers a 
limited set of AT devices¸ 
services¸ and other 
supports. 
 

3 
The IEP team sometimes 
explores a range of AT 
devices¸ services¸ and 
other supports. 
 

4 
The IEP team generally 
explores a range of AT 
devices¸ services¸ and 
other supports. 
 

5 
The IEP team always 
explores a range of AT 
devices¸ services¸ and 
other supports to address 
identified needs. 
 

7. The AT consideration 
process and results are 
documented in the IEP 
and include a rationale 
for the decision and 
supporting evidence. 
 

1 
The consideration process 
and results are not 
documented in the IEP. 
 

2 
The consideration process 
and results are 
documented in the IEP 
but do not include a 
rationale for the decision 
and supporting evidence. 
 

3 
The consideration process 
and results are 
documented in the IEP 
and sometimes include a 
rationale for the decision 
and supporting evidence. 
 

4 
The consideration process 
and results are 
documented in the IEP 
and generally include a 
rationale for the decision 
and supporting evidence. 
 

5 
The consideration process 
and results are 
documented in the IEP 
and consistently include a 
rationale for the decision 
and supporting evidence. 
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1 

\Quality Indicators for Assessment of Assistive Technology Needs 
 
 
 

Quality  
Indicator 

 
 
UNACCEPTABLE   

 Variations   
PROMISING 
PRACTICES 

1. Procedures for all 
aspects of AT 
assessment are clearly 
defined and 
consistently applied. 
 

1 
No procedures are 
defined. 
 
 

2 
Some assessment 
procedures are defined¸ 
but not generally used. 
 
 

3 
Procedures are defined 
and used only by 
specialized personnel. 
 

4 
Procedures are clearly 
defined and generally 
used in both special and 
general education. 
 

5 

Clearly defined 
procedures are used by 
everyone involved in the 
assessment process. 
 

2. AT assessments are 
conducted by a team 
with the collective 
knowledge and skills 
needed to determine 
possible AT solutions 
that address the needs 
and abilities of the 
student, demands of the 
customary 
environments, 
educational goals, and 
related activities. 
 

1 
A designated 
individual with no 
prior knowledge of 
the student’s needs or 
technology conducts 
assessments. 
 
 

2 
A designated person 
or group of 
individuals who have 
knowledge of 
technology, but not of 
the student’s needs, 
environments, or 
tasks conducts 
assessments. 
 

3 
A designated team with 
knowledge of 
AT conducts assessments 
with limited input 
from individuals who 
have knowledge of 
the student’s needs, 
environments, and tasks. 

4 
A team whose 
members have direct 
knowledge of the 
student’s needs, 
environments, tasks, 
and knowledge of 
AT generally conducts 
assessments. 

5 
Flexible teams 
formed on the basis 
of knowledge of  
of the individual 
student’s needs, 
environments, tasks, 
and expertise in AT 
consistently conduct 
assessments. 
 

3. All AT assessments 
include a functional 
assessment in the 
student’s customary 
environments, such as 
the classroom, 
lunchroom, playground, 
home, community 
setting, or work place. 
 

1 
No component of the AT 
assessment is conducted 
in any of the student’s 
customary environments. 
 

2 
No component of the AT 
assessment is conducted 
in any of the customary 
environments¸ however¸ 
data about the customary 
environments are sought. 
 

3 
Functional components of 
AT assessments are 
sometimes conducted in 
the student’s customary 
environments. 
 

4 
Functional components of 
AT assessments are 
generally conducted in 
the student’s customary 
environments. 
 

5 
Functional components of 
AT assessments are 
consistently conducted in 
the student’s customary 
environments. 
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4. AT assessments, 
including needed trials, 
are completed within 
reasonable timelines. 
 
 
  

1 
AT assessments are not 
completed within agency 
timelines. 
 

2 
AT assessments are 
frequently out of 
compliance with 
timelines. 
 
 

3 
AT assessments are 
completed within a 
reasonable timeline and 
may or may not include 
initial trials. 
 

4 
AT assessments are 
completed within a 
reasonable timeline and 
include at least initial 
trials. 
 

5 
AT assessments are 
conducted in a timely 
manner and include a 
plan for ongoing 
assessment and trials in 
customary environments. 
 

5. Recommendations 
from AT assessments 
are based on data about 
the student, 
environments and tasks. 
 

1 
Recommendations are not 
data based. 
 

2 
Recommendations are 
based on incomplete data 
from limited sources. 
 

3 
Recommendations are 
sometimes based on data 
about student 
performance on typical 
tasks in customary 
environments. 
 

4 
Recommendations are 
generally based on data 
about student 
performance on typical 
tasks in customary 
environments. 
 

5 
Recommendations are 
consistently based on data 
about student 
performance on typical 
tasks in customary 
environments. 
 

6. The assessment 
provides the IEP team 
with clearly documented 
recommendations that 
guide decisions about 
the selection, 
acquisition, and use of 
AT devices and services. 
 

1 
Recommendations are not 
documented. 
 

2 
Documented 
recommendations include 
only devices. 
Recommendations about 
services are not 
documented. 
 

3 
Documented 
recommendations may or 
may not include sufficient 
information about devices 
and services to guide 
decision-making and 
program development. 
 

4 
Documented 
recommendations 
generally include 
sufficient information 
about devices and 
services to guide 
decision-making and 
program development. 
 
 

5 
Documented 
recommendations 
consistently include 
sufficient information 
about devices and 
services to guide 
decision-making and 
program development. 
 

7. AT needs are 
reassessed any time 
changes in the student, 
the environments and/or 
the tasks result in the 
student’s needs not 
being met with current 
devices and/or services. 
 
 

1 
AT needs are not 
reassessed. 
 
 

2 
AT needs are only 
reassessed when 
requested. Reassessment 
is done formally and no 
ongoing AT assessment 
takes place. 
. 
 

3 
AT needs are reassessed 
on an annual basis or 
upon request. 
Reassessment may 
include some ongoing 
and formal assessment 
strategies. 
 
 

4 
AT use is frequently 
monitored. AT needs are 
generally reassessed if 
current tools and 
strategies are ineffective. 
Reassessment generally 
includes ongoing 
assessment strategies 
and includes formal 
assessment¸ if indicated. 
 

5 
AT use is frequently 
monitored. AT needs are 
generally reassessed if 
current tools and 
strategies are ineffective. 
Reassessment generally 
includes ongoing 
assessment strategies 
and includes formal 
assessment¸ if indicated. 
. 
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Quality Indicators for Including Assistive Technology in the IEP 
 
 
 

Quality  
Indicator 

 
 
UNACCEPTABLE   

 Variations   
PROMISING 
PRACTICES 

1. The education agency 
has guidelines for 
documenting AT needs 
in the IEP and requires 
their consistent 
application. 
 

1 
The agency does not have 
guidelines for 
documenting AT in the 
IEP. 
 
 

2 
The agency has 
guidelines for 
documenting AT in the 
IEP but team members 
are not aware of them. 
 

3 
The agency has 
guidelines for 
documenting AT in the 
IEP and members of 
some teams are aware of 
them. 
 

4 
The agency has 
guidelines for 
documenting AT in the 
IEP and members of most 
teams are aware of them. 
 

5 

The agency has 
guidelines for 
documenting AT in the 
IEP and members of all 
teams are aware of them. 
 

2. All services that the 
IEP team determines 
are needed to support 
the selection, 
acquisition, and use of 
AT devices are 
designated in the IEP. 
 

1 
AT devices and services 
are not documented in the 
IEP. 
 
 

2 
Some AT devices and 
services are minimally 
documented. 
Documentation does not 
include sufficient 
information to support 
effective implementation. 
 

3 
Required AT devices and 
services are documented. 
Documentation 
sometimes includes 
sufficient information to 
support effective 
implementation. 
 

4 
Required AT devices and 
services are documented. 
Documentation generally 
includes sufficient 
information to support 
effective implementation. 
 

5 
Required AT devices and 
services are documented. 
Documentation 
consistently includes 
sufficient information to 
support effective 
implementation. 
 

3. The IEP illustrates 
that AT is a tool to 
support achievement of 
goals and progress in 
the general curriculum 
by establishing a clear 
relationship between 
student needs, AT 
devices and services, 
and the student’s goals 
and objectives. 
 

1 
AT use is not linked to 
IEP goals and objectives 
or participation and 
progress in the general 
curriculum. 
. 
 

2 
AT use is sometimes 
linked to IEP goals and 
objectives but not linked 
to the general 
curriculum. 
. 
 

3 
AT use is linked to IEP 
goals and objectives and 
sometimes linked to the 
general curriculum. 
 

4 
AT is linked to IEP goals 
and objectives and is 
generally linked to the 
general curriculum. 
 

5 
AT is linked to the IEP 
goals and objectives and 
is consistently linked to 
the general curriculum. 
 
 
 

133

http://www.qiat.org/


 

©The QIAT Community.  Quality Indicators for Assistive Technology Services Self-Evaluation Matrices. For more information, visit the QIAT web site at 
http://www.qiat.org.   Updated April 2015. 
 

2 

 
4. IEP content 
regarding AT use is 
written in language that 
describes how AT 
contributes to 
achievement of 
measurable and 
observable outcomes. 
 

1 
The IEP does not describe 
outcomes to be achieved 
through AT use. 
 

2 
The IEP describes 
outcomes to be achieved 
through AT use¸ but they 
are not measurable. 
 

3 
The IEP describes 
outcomes to be achieved 
through AT use¸ but only 
some are measurable. 
 

4 
The IEP generally 
describes observable¸ 
measurable outcomes to 
be achieved through AT 
use. 
 

5 
The IEP consistently 
describes observable¸ 
measurable outcomes to 
be achieved through 
AT use. 
 
 

5. AT is included in the 
IEP in a manner that 
provides a clear and 
complete description of 
the devices and services 
to be provided and used 
to address student needs 
and achieve expected 
results. 
 

1 
Devices and services 
needed to support AT use 
are not documented. 
 

2 
Some devices and 
services are documented 
but they do not 
adequately support AT 
use. 
 
 

3 
Devices and services are 
documented and are 
sometime adequate to 
support AT use. 
 

4 
Devices and services are 
documented and are 
generally adequate to 
support AT use. 
 

5 
Devices and services are 
documented and are 
consistently adequate to 
support AT use. 
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Quality Indicators for Assistive Technology Implementation 
 
 
 

Quality  
Indicator 

 
 
UNACCEPTABLE   

 Variations   
PROMISING 
PRACTICES 

1. AT implementation 
proceeds according to a 
collaboratively 
developed plan. 
 

 

1 
There is no 
implementation plan. 
 

2 
Individual team members 
may develop AT 
implementation plans 
independently. 
 

3 
Some team members 
collaborate in the 
development of an AT 
implementation plan. 
 
 

4 
Most team members 
collaborate in the 
development of AT 
implementation plan. 
 

5 

All team members 
collaborate in the 
development of a 
comprehensive AT 
implementation plan. 
 

2. AT is integrated into 
the curriculum and 
daily activities of the 
student across 
environments. 
 

1 
AT included in the IEP is 
rarely used. 
 

2 
AT is used in isolation 
with no links to the 
student’s curriculum 
and/or daily activities. 
 

3 
AT is sometimes 
integrated into the 
student’s curriculum and 
daily activities. 
 

4 
AT is generally integrated 
into the student’s 
curriculum and daily 
activities. 
 

5 
AT is fully integrated into 
the student’s curriculum 
and daily activities. 
 
 

3. Persons supporting 
the student across all 
environments in which 
the AT is expected to be 
used share 
responsibility for 
implementation of the 
plan. 
 

1 
Responsibility for 
implementation is not 
accepted by any team 
member. 
. 
 

2 
Responsibility for 
implementation is 
assigned to one team 
member. 
 

3 
Responsibility for 
implementation is shared 
by some team members in 
some environments. 
 

4 
Responsibility for 
implementation is 
generally shared by most 
team members in most 
environments. 
 

5 
Responsibility for 
implementation is 
consistently shared 
among team members 
across all environments. 
 

4. Persons supporting 
the student provide 
opportunities for the 
student to use a variety 
of strategies–including 
AT–and to learn which 
strategies are most 
effective for particular 
circumstances and 
tasks. 

1 
No strategies are 
provided to support the 
accomplishment of tasks. 
 

2 
Only one strategy is 
provided to support the 
accomplishment of tasks. 
 
 

3 
Multiple strategies are 
provided. Students are 
sometimes encouraged to 
select and use the most 
appropriate strategy for 
each task. 
 

4 
Multiple strategies are 
provided. Students are 
generally encouraged to 
select and use the most 
appropriate strategy for 
each task. 
 

5 
Multiple strategies are 
provided. Students are 
consistently encouraged 
to select and use the most 
appropriate strategy for 
each task. 
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5. Training for the 
student, family and staff 
is an integral part of 
implementation. 
 
 

1 
AT training needs have 
not been determined. 
 
 

2 
AT training needs are 
initially identified for 
student¸ family¸ and staff¸ 
but no training has been 
provided. 
 

3 
Initial AT training is 
sometimes provided to 
student¸ family¸ and staff. 
 

4 
Initial and follow-up AT 
training is generally 
provided to student¸ 
family¸ and staff 
 

5 
Ongoing AT training is 
provided to student¸ 
family¸ and staff as 
needed¸ based on 
changing needs. 
 

6. AT implementation is 
initially based on 
assessment data and is 
adjusted based on 
performance data. 
 

1 
AT implementation is 
based on equipment 
availability and limited 
knowledge of team 
members¸ not on student 
data. 
 

2 
AT implementation is 
loosely based on initial 
assessment data and 
rarely adjusted. 
 
 

3 
AT implementation is 
based on initial 
assessment data and is 
sometimes adjusted as 
needed based on student 
progress. 
 

4 
AT implementation is 
based on initial 
assessment data and is 
generally adjusted as 
needed based on student 
progress. 
 

5 
AT implementation is 
based on initial 
assessment data and is 
consistently adjusted as 
needed based on student 
progress. 
 

7. AT implementation 
includes management 
and maintenance of 
equipment and 
materials. 
 
 
 

1 
Equipment and materials 
are not managed or 
maintained. Students 
rarely have access to 
the equipment and 
materials they require. 
 
 

2 
Equipment and materials 
are managed and 
maintained on a crisis 
basis. Students frequently 
do not have access to the 
equipment and materials 
they require. 
 

3 
Equipment and materials 
are managed and 
maintained so that 
students sometimes have 
access to the equipment 
and materials they 
require. 
 

4 
Equipment and materials 
are managed and 
maintained so that 
students generally have 
access to the equipment 
and materials they 
require. 
 

5 
Equipment and materials 
are effectively managed 
and maintained so that 
students consistently have 
access to the equipment 
and materials they 
require. 
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Quality Indicators for Evaluation of the Effectiveness of Assistive Technology 
 
 
 

Quality  
Indicator 

 
 
UNACCEPTABLE   

 Variations   
PROMISING 
PRACTICES 

1. Team members share 
clearly defined 
responsibilities to 
ensure that data are 
collected, evaluated, and 
interpreted by capable 
and credible team 
members. 
 
 

1 
Responsibilities for data 
collection¸ evaluation¸ or 
interpretation are not 
defined. 
 

2 
Responsibilities for data 
collection¸ evaluation¸ or 
interpretation of data are 
assigned to one team 
member. 
 
 

3 
Responsibilities for 
collection¸ evaluation and 
interpretation of data are 
shared by some team 
members. 
 

4 
Responsibilities for 
collection¸ evaluation and 
interpretation of data are 
shared by most team 
members. 
 

5 

Responsibilities for 
collection¸ evaluation and 
interpretation of data are 
consistently shared by 
team members. 
 

2. Data are collected on 
specific student 
achievement that has 
been identified by the 
team and is related to 
one or more goals. 
 

1 
Team neither identifies 
specific changes in 
student behaviors 
expected from AT use nor 
collects data. 
 

2 
Team identifies student 
behaviors and collects 
data¸ but the behaviors 
are either not specific 
or not related to IEP 
goal(s). 
 

3 
Team identifies specific 
student behaviors related 
to IEP goals¸ but 
inconsistently collects 
data. 
 

4 
Team identifies specific 
student behaviors related 
to IEP goals¸ and 
generally collects data. 
 

5 
Team identifies specific 
student behaviors related 
to IEP goals¸ and 
consistently collects 
data on changes in those 
behaviors. 
 
 

3. Evaluation of 
effectiveness includes 
the quantitative and 
qualitative 
measurement of changes 
in the student’s 
performance and 
achievement. 

1 
Effectiveness is not 
evaluated. 
 

2 
Evaluation of 
effectiveness is not based 
on student performance¸ 
but rather on subjective 
opinion. 

3 
Evaluation of 
effectiveness is not 
consistent or is based on 
limited data about student 
performance. 

4 
Evaluation of 
effectiveness is generally 
based on quantitative and 
qualitative data about 
student performance from 
a few sources. 

5 
Effectiveness is 
consistently evaluated 
using both quantitative 
and qualitative data about 
student’s performance 
obtained from a variety of 
sources. 
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4. Effectiveness is 
evaluated across 
environments including 
during naturally 
occurring opportunities 
as well as structured 
activities. 

1 
Effectiveness is not 
evaluated in any 
environment. 
. 
 

2 
Effectiveness is evaluated 
only during structured 
opportunities in 
controlled environments 
(e.g. massed trials data). 
 

3 
Effectiveness is evaluated 
during structured 
activities across 
environments and a few 
naturally occurring 
opportunities. 
 

4 
Effectiveness is generally 
evaluated during naturally 
occurring opportunities 
and structured 
activities in multiple 
environments. 
 

5 
Effectiveness is 
consistently evaluated 
during naturally occurring 
opportunities and 
structured activities in 
multiple environments. 
 

5. Data are collected to 
provide teams with a 
means for analyzing 
student achievement 
and identifying supports 
and barriers that 
influence AT use to 
determine what 
changes, if any, are 
needed. 
 

1 
No data are collected or 
analyzed. 
 
 

2 
Data are collected but are 
not analyzed. 
 

3 
Data are superficially 
analyzed. 
. 
 

4 
Data are sufficiently 
analyzed most of the 
time. 
 
 

5 
Data are sufficiently 
analyzed all of the time. 
 

6. Changes are made in 
the student’s AT 
services and educational 
program when 
evaluation data indicate 
that such changes are 
needed to improve 
student achievement. 
 

1 
Program changes are 
never made. 
 

2 
Program changes are 
made in the absence of 
data. 
 
 
 

3 
Program changes are 
loosely linked to student 
performance data. 
 

4 
Program changes are 
generally linked to 
student performance data. 
 

5 
Program changes are 
consistently linked to 
student performance data. 
 
 

7. Evaluation of 
effectiveness is a 
dynamic, responsive, 
ongoing process that is 
reviewed periodically. 
 
 
 

1 
No process is used to 
evaluate effectiveness. 
 
 

2 
Evaluation of 
effectiveness only takes 
place annually¸ but the 
team does not make 
program changes based 
on data. 
 

3 
Evaluation of 
effectiveness only takes 
place annually and the 
team uses the data to 
make annual program 
changes. 
 

4 
Evaluation of 
effectiveness takes place 
on an on-going basis and 
team generally uses the 
data to make program 
changes. 
 

5 
Evaluation of 
effectiveness takes place 
on an on-going basis and 
the team consistently uses 
the data to make program 
changes. 
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Quality Indicators for Assistive Technology Transition 
 
 
 

Quality  
Indicator 

 
 
UNACCEPTABLE   

 Variations   
PROMISING 
PRACTICES 

1. Transition plans 
address the AT needs of 
the student, including 
roles and training needs 
of team members, 
subsequent steps in AT 
use, and follow-up after 
transition takes place. 
 

1 
Transition plans do not 
address AT needs. 
 

2 
Transition plans rarely 
address AT needs¸ critical 
roles¸ steps or follow-up. 
 
 

3 
Transition plans 
sometimes address AT 
needs but may not include 
critical roles¸ steps or 
follow-up. 
 
 

4 
Transition plans always 
address AT needs and 
usually include critical 
roles¸ steps or follow-up. 
 

5 

Transition plans 
consistently address AT 
needs and all team 
members are involved 
and knowledgeable about 
critical roles¸ steps and 
follow-up. 
 

2. Transition planning 
empowers the student 
using AT to participate 
in the transition 
planning at a level 
appropriate to age and 
ability. 
 

1 
Student is not present. 
 

2 
Student may be present 
but does not participate or 
input is ignored. 
 

3 
Student sometimes 
participates and some 
student input is 
considered. 
 
 

4 
Student participates and 
student input is generally 
reflected in the transition 
plan. 
 

5 
Student is a full 
participant and student 
input is consistently 
reflected in the transition 
plan. 
 
 

3. Advocacy related to 
AT use is recognized as 
critical and planned for 
by the teams involved in 
transition. 
v 

1 
No one advocates for AT 
use or the development of 
student’s self-
determination skills. 
 

2 
Advocacy rarely occurs 
for AT use or the 
development of student 
self-determination skills. 
 
 

3 
Advocacy sometimes 
occurs for AT use and the 
development of student 
self-determination skills. 
 

4 
Advocacy usually occurs 
for AT use and the 
development of student 
self-determination skills. 
. 
 

5 
Advocacy consistently 
occurs for AT use and the 
development of student 
self-determination skills. 
 
 

4. AT requirements in 
the receiving 
environment are 
identified during the 
transition planning 
process. 
 

1 
AT requirements in the 
receiving environment are 
not identified. 
 
 

2 
AT requirements in the 
receiving environment are 
rarely identified 
 
 

3 
AT requirements in the 
receiving environment are 
identified¸ some 
participants are involved 
and some requirements 
are addressed. 

4 
AT requirements in the 
receiving environment are 
identified¸ most 
participants are involved 
and most requirements 
are addressed. 

5 
AT requirements in the 
receiving environment are 
consistently identified by 
all participants. 
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5. Transition planning 
for students using AT 
proceeds according to 
an individualized 
timeline. 
 
 

1 
Individualized timelines 
are not developed to 
support transition 
planning for students 
using AT. 
 

2 
Individualized timelines 
are developed¸ but do not 
support transition 
planning for students 
using AT. 
 

3 
Individualized timelines 
are sometimes developed 
and support transition 
planning for students 
using AT. 
 

4 
Individualized timelines 
are generally developed 
and support transition 
planning for students 
using AT. 
 

5 
Individualized timelines 
are consistently 
developed and support 
transition planning for 
students using AT. 
 

6. Transition plans 
address specific 
equipment, training and 
funding issues such as 
transfer or acquisition 
of AT, manuals and 
support documents. 
 

1 
The plans do not address 
AT equipment¸ training 
and funding issues. 
 

2 
The plans rarely address 
AT equipment¸ training 
and/or funding issues. 
 
 
 

3 
The plans sometimes 
address AT equipment¸ 
training or funding issues. 
 

4 
The plans usually address 
AT equipment¸ training 
and funding issues. 
. 
 

5 
The plans consistently 
address AT equipment¸ 
training and funding 
issues. 
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Quality Indicators for Administrative Support of Assistive Technology 
 
 
 

Quality  
Indicator 

 
 
UNACCEPTABLE   

 Variations   
PROMISING 
PRACTICES 

1. The education agency 
has written procedural 
guidelines that ensure 
equitable access to AT 
devices and services for 
students with 
disabilities, if required 
for FAPE. 
 

1 
No written procedural 
guidelines are in place. 
 
 

2 
Written procedural 
guidelines for few 
components of AT 
service delivery are in 
place. (i.e. assessment or 
consideration) 
 
 
 

3 
Written procedural 
guidelines that address 
several components of 
AT service delivery are in 
place. 
 
 
 

4 
Written procedural 
guidelines that address 
most components of AT 
service delivery are in 
place. 
 
 

5 

Comprehensive written 
procedural guidelines that 
address all components of 
AT service delivery are in 
place. 
 
 

2. The education agency 
broadly disseminates 
clearly defined 
procedures for accessing 
and providing AT 
services and supports 
the implementation of 
those guidelines. 
  

1 
No procedures 
disseminated and no plan 
to disseminate. 
 
 

2 
A plan for dissemination 
exists¸ but has not been 
implemented. 
  

3 
Procedures are 
disseminated to a few 
staff who work directly 
with AT. 
 
  
 

4 
Procedures are 
disseminated to most 
agency personnel and 
generally used. 
  

5 
Procedures are 
disseminated to all 
agency personnel and 
consistently used. 
  
 

3. The education agency 
includes appropriate 
AT responsibilities in 
written descriptions of 
job requirements for 
each position in which 
activities impact AT 
services. 
  

1 
No job requirements 
relating to AT are written. 
  

2 
Job requirements related 
to AT are written only for 
a few specific personnel 
who provide AT services. 
  
 

3 
Job requirements related 
to AT are written for 
most personnel who 
provide AT services but 
are not clearly aligned to 
job responsibilities. 
 
 

4 
Job requirements related 
to AT are written for 
most personnel who 
provide AT services and 
are generally aligned to 
job responsibilities. 
  

5 
Job requirements related 
to AT are written for all 
personnel who provide 
AT services and are 
clearly aligned to job 
responsibilities. 
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4. The education agency 
employs personnel with 
the competencies needed 
to support quality AT 
services within their 
primary areas of 
responsibility at all 
levels of the 
organization. 
  

1 
AT competencies are not 
considered in hiring¸ 
assigning or evaluating 
personnel. 
 
  
 
 

2 
AT competencies are 
recognized as an added 
value in an employee but 
are not sought. 
 
  
 

3 
AT competencies are 
recognized and sought for 
specific personnel. 
 
. 

4 
AT competencies are 
generally valued and used 
in hiring¸ assigning and 
evaluating personnel. 
 
  

5 
AT competencies are 
consistently valued and 
used in hiring¸ assigning 
and evaluating personnel. 
 

5. The education agency 
includes AT in the 
technology planning 
and budgeting process.  
  
 

1 
There is no planning and 
budgeting process for AT. 
 

2 
AT planning and 
budgeting is a special 
education function that is 
not included in the 
agency-wide technology 
planning and budgeting 
process. 
 

3 
AT is sometimes included 
in the agency-wide 
technology planning and 
budgeting process¸ but is 
inadequate to meet AT 
needs throughout the 
agency. 
 

4 
AT is generally included 
in agency-wide 
technology planning and 
budgeting process in a 
way that meets most AT 
needs throughout the 
agency. 
 

5 
AT is included in the 
agency-wide technology 
planning and budgeting 
process in a way that 
meets AT needs 
throughout the agency. 
 

6. The education agency 
provides access to 
ongoing learning 
opportunities about AT 
for staff, family, and 
students. 
 

1 
No learning opportunities 
related to AT are 
provided. 
 

2 
Learning opportunities 
related to AT are 
provided on a crisis-basis 
only. Learning 
opportunities may not be 
available to all who need 
them. 
 

3 
Learning opportunities 
related to AT are 
provided to some 
individuals on a pre-
defined schedule. 
 
 

4 
Learning opportunities 
related to AT are 
provided on a pre-defined 
schedule to most 
individuals with some 
follow-up opportunities. 
 
 
 

5 
Learning opportunities 
related to AT are 
provided on an ongoing 
basis to address the 
changing needs of 
students with disabilities¸ 
their families and the staff 
who serve them. 
  

7. The education agency 
uses a systematic 
process to evaluate all 
components of the 
agency-wide AT 
program. 
 

1 
The agency-wide AT 
program is not evaluated. 
 

2 
Varying procedures are 
used to evaluate some 
components of the 
agency-wide AT 
program. 
 

3 
A systematic procedure is 
inconsistently used to 
evaluate a few 
components of the 
agency-wide AT 
program. 
 

4 
A systematic procedure is 
generally used to evaluate 
most components of the 
agency-wide AT 
program. 
 

5 
A systematic procedure is 
consistently used 
throughout the agency to 
evaluate all components 
of the agency-wide AT 
program. 
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Quality Indicators for Professional Development and Training in Assistive Technology 
 
 
 

 
Quality  

Indicator 

 
 
UNACCEPTABLE   

 Variations   
PROMISING 
PRACTICES 

1. Comprehensive AT 
professional 
development and 
training support the 
understanding that AT 
devices and services 
enable students to 
accomplish IEP goals 
and objectives and 
make progress in the 
general curriculum. 
 

1 
There is no professional 
development and training 
in the use of AT. 
 
 
 

2 
Professional development 
and training only 
addresses technical 
aspects of AT tools 
and/or is not related to 
use for academic 
achievement. 
 
 

3 
Some professional 
development and training 
includes strategies for use 
of AT devices and 
services to facilitate 
academic achievement. 
 
 

4 
Most professional 
development and training 
includes strategies for use 
of AT devices and 
services to facilitate 
academic achievement. 
 

5 

All professional 
development and training 
includes strategies for use 
of AT devices and 
services to facilitate 
academic achievement. 
 

2. The education agency 
has an AT professional 
development and 
training plan that 
identifies the audiences, 
the purposes, the 
activities, the expected 
results, evaluation 
measures and funding 
for AT professional 
development and 
training. 
 

1 
There is no plan for AT 
professional development 
and training. 
 
 

 

2 
The plan includes 
unrelated activities done 
on a sporadic basis for a 
limited audience. 
 
  

3 
The plan includes some 
elements (e.g., variety of 
activities¸ purpose¸ 
levels) for some 
audiences. 
 
 
 

4 
The plan includes most 
elements of a 
comprehensive plan¸ for 
most audiences. 
 
  

5 
The comprehensive AT 
professional development 
plan encompasses all 
elements¸ audiences¸ and 
levels. 
  
 

3. The content of 
comprehensive AT 
professional 
development and 
training addresses all 
aspects of the selection, 
acquisition and use of 
AT. 
 

1 
There is no professional 
development and training 
on related to selection¸ 
acquisition¸ and use of 
AT. 
 
 

2 
Professional development 
and training addresses 
few aspects of selection¸ 
acquisition¸ and use of 
AT. 
  
 

3 
Professional development 
and training addresses 
some aspects of selection¸ 
acquisition¸ and use of 
AT. 
 
 

4 
Professional development 
and training addresses 
most aspects of selection¸ 
acquisition¸ and use of 
AT. 
  

5 
Professional development 
and training addresses all 
aspects of selection¸ 
acquisition¸ and use of 
AT. 
  
 

143

http://www.qiat.org/


 

©The QIAT Community.  Quality Indicators for Assistive Technology Services Self-Evaluation Matrices. For more information, visit the QIAT web site at 
http://www.qiat.org.   Updated April 2015. 
 

2 

 
4. AT professional 
development and 
training address and are 
aligned with other local, 
state and national 
professional 
development initiatives. 
 

1 
Professional development 
and training does not 
consider other initiatives.  
 
 

2 
Professional development 
and training rarely aligns 
with other initiatives. 
 
  
 

3 
Professional development 
and training sometimes 
aligns with other 
initiatives. 
. 

4 
Professional development 
and training generally 
aligns with other 
initiatives. 
 
 
  

5 
Professional development 
and training consistently 
aligns with other 
initiatives as appropriate. 
 
 

5. AT professional 
development and 
training include ongoing 
learning opportunities 
that utilize local, 
regional, and/or 
national resources. 
 

1 
There are no professional 
development and training 
opportunities. 
 

2 
Professional development 
and training occurs 
infrequently. 
 

3 
Professional development 
and training is sometimes 
provided. 
 

4 
Professional development 
and training is generally 
provided. 
 

5 
Professional development 
and training opportunities 
are provided on a 
comprehensive¸ repetitive 
and continuous schedule 
utilizing appropriate 
local¸ regional and 
national resources. 
 

6. Professional 
development and 
training in AT follow 
research-based models 
for adult learning that 
include multiple formats 
and are delivered at 
multiple skill levels. 
 

1 
Professional development 
and training never 
considers adult learning. 
 
 

2 
Professional development 
and training rarely 
considers models for 
adult learning strategies. 
 

3 
Professional development 
and training sometimes 
considers research-based 
adult learning strategies. 
 
. 
 

4 
Professional development 
and training generally 
considers research-based 
adult learning strategies. 
. 
 

5 
Professional development 
and training consistently 
considers research-based 
adult learning strategies. 
  

7. The effectiveness of 
AT professional 
development and 
training is evaluated by 
measuring changes in 
practice that result in 
improved student 
performance. 
 

1 
Changes in practice are 
not measured. 
 

2 
Changes in practice are 
rarely measured. 
 

3 
Changes in practice are 
measured using a variety 
of measures but may not 
be related to student 
performance. 
 

4 
Changes in practice are 
usually measured using a 
variety of reliable 
measures linked to 
improved student 
performance. 
 

5 
Changes in practice are 
consistently measured 
using a variety of reliable 
measures linked to 
improved student 
performance. 
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