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Role of MTSS

Expectations of Support

Stakeholders
District Administration 1. Support building administrators and instructional coaches.
2. Provide effective assessment and data collection tools to support data-based
decision making.
3. Select engaging, research-based curmiculum to support standards based
instruction and learning.
4. Clearly communicate expectations for all Tiers.
5.  Monitor and facilitate Special Education/S04 access and compliance.
6. Provide time, rezsources and professional learning opporiunities for all staff.
Building Administrators 1. Be an instructional leader.
2. Create and guide Profeszional Leaming Communities to utilize data in
decision making instruction and intervention.
3. Build a School Leadership Team (SLT) to facilitate the MTS5S system
building-wide.
4. Set expectations for all staff to provide student-centered learning, make
data-driven decisions, and support each other in problem-solving.
2. Develop and implement a master schedule that ensures Tier 1, 2 and 3
supports are in place and flexible.
Instructional Coaches 1. Provide coaching to teachers who may need Tier 1 insgtructional support.
2. Assist feams in the MTSS data-based decisions made in Student Support
Teams (S5T) and data dives.
3. Assist PLCs in MTSS implementation.
Interventionists/MTSS 1. Provide coaching to teachers or PLCs who may need Tier 2 support.
Coordinators 2. Provide Tier 3 intervention.
3. Be a resource for teachers in identifying and implementing appropriate
assessments.
4. Support the Student Support Teams (S5T) to utilize data and implement tiered
supports for all students.
2. If needed, facilitate the Student Referral Team (SRT) for student evaluation for
Special Education/Section 504 services.
6. Provide input and support to administrators in developing a master schedule
with designated times or structures for all tiered support groups.
Teachers 1. Provide engaging and equitable Tier 1 instruction
2. Identify students who may need support or extension.
3. Gather data and collaborate with your PLC on tiered needs.
4 Provide Tier 2 interventions in the classroom.
2. Participate in the MTSS process.
6. Provide data and request needed support from the Instructional Coach (Tier
1}, the Interventionizsts (Tier 2) or the building administrator when needed.
7. Present students need to the Student Support Team (S5T), when needed.
Counzelors 1. Attend Student Support Team (55T) when appropriate.
2. ldentify zocial and emotional or mental health concemns. Intervene and
support the student, teacher and family.
3. Provide academic counseling and “next steps® planning.
4. Support college and career readiness preparation.
2. Advocate for student support and help parents access support they need.

MTSS Leadership
Teams:

District Leadership Teams (DLT)
School Leadership Team (SLT)
Student Support Team (S5T)
Student Referral Team (SRT)
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TEACHERTIER 1& 2 EXPECTATIONS

Academic Core Instruction
Teacher Role:

» Tier 1 Instruction: Provide whole class instruction on standards-based curriculum.
» Common Assessment: Assess student understanding of tier 1 instruction.
* Address Student Needs:

- Tier 1: Whole Class Needs support, Reteach, Different Modalities, etc.

- Tier 2: A Small Group of students Need support or Extension: Small group, Peer groups, or
one on one. Notify parents that you are providing Tier 2 Intervention (Elementary, send the
Tier 2 letter in Branching Minds to parents as soon as tiered intervention need is identified).

INSTRUCT = What do we need our students to learn?
» Priority Standards with:
= Learning targets
= Understood essential skills and understandings
= Proficiency scaled pathways to proficiency
understanding.

ASSESS How do we know students are learning?
» Common Formative Assessments that measure:

» Progress of standard understanding
« Student learning
« Stage of progress on the path to proficiency

- What will we do if they haven't learned?
« Adjusted Learning Activities, Instruction or Re-teaching:

* Provide whole group or small group re-teaching

» Adjust instruction or learning activities using multiple
learning activities.

« Allow multiple chances or ongoing formative
assessments

- What will we do if they already learned it?
 Provide Opportunities for Extended Learning:

« Provide activities that allow proficient students to drive
their own learning deeper.




INTERVENTIONIST TIER 3 SUPPORT

Targeted Academic Intervention
Interventionist/MTSS Coordinator Role:

Tier 3 Intervention: Provide support for student’s foundational loss.

Notify parents of the move to Tier 3 (Send the Tier 3 letter in Branching Minds to parents as
soon as tiered intervention need is identified).

Create individualized plans for Tier 3 intervention, and update Branching Minds.

The Student Support Team (SST) meets to review specific skills that need to be targeted to
recommend students for Tier 3 or Special Education services.

IDENTIFY What is the student's individual need?

* Determine understanding to identify needed intervention:

« Assess to determine the point of skill or learning loss.

+ |dentify stong skills or level of learning.

 Determine the appropriate intervention to support student's
strengths and grow needed skills.

INTERVENE  What is plan for intervention?

* Determine type and duration of needed interventions:
+ Identify effective, research-based interventions.
» Determine the amount of time required to provide the
interventions.
« Provide intervention, collect data and record in Branching Minds.
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SST: Student Support Team, Form: SST Template for Meeting

What has to be done to initiate a Student Referral Team?
« Contact the parant or guardian to explain tha school team will maat within 10 days to discuss the
referral.
= Send a parent interview {both English and Spanish on BriM),
» Request any previous special education, 504, and/or medical information.
 Invite the following mambers: Intecwnﬁarist{s} SpEd Teacher, GenEd Teacher, and other
members as needed, ie, Speech, Counseling, OT, PT, etc.

SRT: Student Referral Team, Form: Sped Referral Agenda and Minutes

Meedad documentation in the Google folder linked in Branching Minds under Meatings:
all 55T data.

Parent request {email or listed concerns)

Parent Interview

Any medical infermation, diagnosis, or evaluation data from an outside provider.

Any previous SpEd andfor 504 information

Current school/curriculum-based assessment data in areas of concern (should already be in
the 55T data).

= Updated tier 2[3 intervention and progress monitering on BrM with a Rate of Improvernent (ROH)
« Cohort data frorm ECRIS

= SRT Agenda/MNotes document
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Intervention

Tier 3
Few (5%)

Tier 3 instruction is
Intensive or Individual
Intervention provided during
a specific time, in a very
small group to provide
individualized intervention.

« [ntensive
Intervention.

« One on one, or small
group instruction.

« Continual data
callection

« Based on data, a
Special Education
referral may be
made.

« Continued access to
Tier 1 and 2.

Tier2
Some (15%)

Tier 2 is Targeted
Intervention and is
specific to student
need and provided
best through small
group instruction.

Tier 1
Most (80%)

Tier 1 is Universal
Instruction on the Utah
Core Standards for all
students. Tier 1 is
grade level standards-
based instruction
referred to as the Core
or whole group
instruction.

Extension
Tier 2 Tier 3

Some (15%) Few (5%)
Tier 2 Tier 3 Acceleration in
Individualized one or maore class or
change of pace, content areas.
content or task. Individualized pacing
Advanced skill content based on
group instruction; observation and
advanced course assessment of student
material . potential.

» Specific support

needs identified

+ More focus, time

and depth for
content or skills

« Small group

instruction

« Intervention data

presented to SST

» Support is fluid

and flexible

« Continued access

to Tier 1

« Universal access to
core standards.

» High-Quality engaging
instruction

» Access and exposure
for all students

= Student-Centerad

» Ongoing data
collection for team-
based problem solving

PACE Specialist will
work with PLCs to
plan, develop and
implement
differentiated
curriculurm.

FACE Specialist can
provide small group
concurrent advanced
instruction for high
ability learners.

+ Enrichment Groups

Debate for High
Ability and High
Achieving ELA
students (5th grade
Only)

Moetic Math far

grades 2-5
Continued access to
Tier 1

= PACE Specialist will

provide weekly pull-out
sessions (30 minutes per
week per grade)

= Cluster groups to provide

acceleration in one or more
class or content areas.

« Social and Emotional

Support

* |nterest Based/Project

Based Instruction

« Secondary Students have

access to AP, and
Concurrent Enrallment

programs

« Continued access to Tier 1

and 2.
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wwen o Instructional Framework 2.0 (2023)

______ Expectations
Teachers create lesson and Instructional activities that are
relevant bearning experiencas

connected to PCSD coherence maps

aligned to learning Intentlons with success criterla
based om Utah Core Standards

FLANNING

Evidence Basad Practices Teacher Student Evidences

Teachers work collaboratively to strategically create

sequenced leaming experiences

aligned within and across grade levels

high quality personalized Instructional activitles informed by student progress data
multiple opportunities for students to reflect upon and assess thelr own growth
and allew multiple opportunities and means for demonstration of cormpeatency.

Evidence Based Practices Teacher Student Evidences

Teachers design leaming experiences that
bulld on background knowladge
provide opportunities for each student to access and practice new learning
actively engage students
use a variety of tools and strategies
are responshie to the individual needs of the students (Le. students with IEPs, ELL, PACE, 504,
ete]

Evidence Based Practices Teacher Student Evidences

INSTRUCTION




TEACHER COLLABORATION

Teachers collaborate
I to design and analyze assessment data to adjust instruction and

3.2 Assessment Practices lm  determine student intervention or enrichrment Instruction.
Teachers critlcally analyze evidence
& from formative and summative assessments
I inform and adjust instruction
l»  provide feedback to students to support learning and growth.
Evidence Based Practices Teacher Student Evidences
STUDENT FEEDBACK Teachers provide farmative and timely feedback to
&  pguide students In self- assessment of learmning and demonstration of competency to
1.4 Fostering Student ®  support students in understanding themselves as learmers
Self-Awareness
Evidence Based Practices Teacher Student Evidences
CLASSROOM ENVIRONMENT Teachers Invohve students in
e astablishing clear guidelines for behavior that support 8 developmentally appropriate and safe
4.2 Classroom Safety learning emvironment while
4.3 Classroom Organization ®  consistently following through with clear expectations, procedures, norms and protoools
Strategically organize and structure the physical classroom emvironment for optimal student
learning.
Evidence Based Practices Teacher Student Evidences
CLASSROOM COMMUNITY Teachers
bulld positive and authentic relationships with students as learning partners
1.2 Building Relationships support students in developing similar relationships with each other.
4.1 Respectful Learning hodel and foster respectful communication with students while appreciating differences of
Environment opinkon and culture.
e Facllitate respectful classroom discussion.
L U 1
Evidence Based Practices Teacher Student Evidences
EQUITABLE LEARMNING Teachers
ENVIROMMENT hald high expectations for each student and
demaonstrate respect for each learner and
1.3 Respecting Learner exhibit actions consistent with recognizing learners’ diverse backgrounds and perspectives as

Backgrounds and Perspectives

assets to the classroorm community.

Evidence Based Practices Teacher Student Evidences

COLLABORATION

5.2: Continuous Professional
Learning
5.3: Communication

Teachers
engage in and value constructive feedback,
reflective practices,
professional learning and
collaborative activities that support professional, instrectional and schoolwide Improvement.
Using effective and responsible communication with students, farilles and colleagues about
student learning.
Evidence Based Practices

Teacher Evidences

ETHICS
5.1: Adherence to Laws, Rules
and Policies

5.4: Professional and Ethical
Conduct

Teachers maintain

a current educator license

adhere to relevant laws, rules and policies

treat all with respect and

maintain professlonal and ethical conduct with students, families and colleagues.

A E o rhar Ew .




PCSD Data-Based
Decision Making %

Inquiry Cycle:

A school-wide cycle where student learning data is collected and analyzed to adjust
instruction and improve learning outcomes for all students.

Goal of MTSS: To identify children who may be struggling to learn academically or
behaviorally, and intervene early so they may work at their highest potential.

EVALUATE

¢ How did we do?

e Can we improve the Data
Cycle?

¢ Can we strengthen Tier 1
Instruction?

s

ACT

e Develop an Intervention
Plan

e Set Timeline to Assess
Progress

e Act and Assess

7]

INQUIRE

e Create a Data Overview
* Dig Deep into Data
e Examine Instruction

I

Adapted from Data Wise (Boudett et al, 2014) and Multi-tiered systems of support for young
children: driving change in early education (Carta & Young, 2019)







PCSD MTSS Teams
The Who, Why, and What

Team Based Problem Solving

Members: Members:
: e Teachers Student e ALL of the students's teachers
Collaborative e [nterventionist Support e |nterventionist
Teams e Instructional Coach PP e Counselor
e Administrators Team e Administrator
[ ]

Ty Paraprofessionals (when
C Responsibilities: S S appropriate)
I o gse of thet8 C?RAC'I?SI.S . I ¢ Community Outreach (when
omponents o o appropriate
address student needs within PRrop

the classroom. Responsibilities:

e Utilize the Instructional e Use of the 8 Critical Components to support Tier 1
Framework to support instruction.
student success. ¢ Develop and implement tier 2/3 strategies.

Expectations:

e Meet regularly to analyze student data and
instructional practices.

e Use a structured data inquiry cycle.

¢ Devise and implement Tier 1 intervention and
extension strategies using data based decision
making.

® Provide progress monitoring and documentation
of student data.

Expectations:

® Meet regularly to analyze student data and
instructional practices.

e Use a structured data inquiry cycle.

e Devise and implement Tier 1 intervention and
extension strategies using data based decision
making.

e Evaluate progress monitoring data and document
tiered interventions provided to students.

¢ Notify parents of tiered interventions.

Members: ictri Members:
School e Administrator DISt”Ct_ o Chief Academic Officer
Leadership e Counselor Leadership e Director of Student Services
T e |nterventionist Team e MTSS/504 Coordinator
eam ¢ Instructional Coach e Special Ed. Director
e Tech Coach e Director of Technology and
‘ SL I e 504 Coordinator Assessment
1 e Special Education e SLT Representatives
1 Representative

Responsibilities: Responsibilities:
¢ Examines and improves systems of support for e Ensures effective communication between PCSD
school-wide improvement. Cabinet and the site level teams.
. e Oversees implementation of the district MTSS
Expectations: plan.
¢ Facilitates decision making process around
implementation data and student achievement Expectations:
data. ¢ Meets monthly to ensure effective communication
¢ Establishes annual goals and monitor and implementation.
implementation plans associated with these goals. e Disseminates needed information to the site level.
e Gather and analyze data to monitor progress ® Provides coaching support and oversight of MTSS
toward goals. success.

e Ensures that the critical elements of MTSS are
defined and understood school-wide.

® Provide professional development and learning
supports.
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