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Instructions
Each of the five sections of the plan is composed of three parts.

• The first part outlines the relevant passages in the Every Student Succeeds Act (ESSA) and 
contains a check box where the school principal will certify that the legal requirements have been 
met.

• The second part can be read as a rubric. The descriptions in each section of the plan should align 
with the elements listed under “Meets Expectations.” Corresponding points under the headings 
“Developing” and “Does Not Meet Expectations” are provided for the sake of clarity.

• The third part is a scrolling text box where the narrative answers are to be entered. There is no 
word or character limit.
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1. Parent and Community Stakeholder Involvement
By checking this box, the school principal certifies that:

• the plan is developed with the involvement of parents and other members of the community to 
be served and individuals who will carry out such plan, including teachers, principals, other school 
leaders, paraprofessional present in the school, administrators (including administrators of programs 
described in other parts of this title), the local educational agency, to the extent feasible, tribes and 
tribal organizations present in the community, and, if appropriate, specialized instructional support 
personnel, technical assistance providers, school staff, if the plan relates to a secondary school, 
students, and other individuals determined by the school. [ESSA, Section 1114(b)(2)]

• the plan is available to the local educational agency, parents, and the public, and the information 
contained in such plan shall be in an understandable and uniform format and, to the extent practicable, 
provided in a language that the parents can understand. [ESSA, Section 1114(b)(4)]

• the school meets the requirements of Section 1116 of ESSA, including the development and 
implementation of a parent and family engagement policy that includes a school-parent compact 
outlining shared responsibility for high student academic achievement. [ESSA, Section 1116(b-g)]

Meets Expectations
1. Specific strategies to increase family and community stakeholder involvement, particularly among 

those who represent the most at-risk students, based upon results of the Needs Assessment have been 
identified and implemented.

2. Parents and community stakeholders who reflect the demographic composition of the school, including 
those who represent the most at-risk students, are included as decision makers in a broad spectrum of 
school decisions, including the development and monitoring of the Title I Schoolwide Plan.

3. The school vision and mission for student success are collaboratively developed based on the beliefs 
and values of the school community, including families and community stakeholders who represent the 
most at-risk students.

4. The Title I Schoolwide Plan, as well as all communication regarding its development, evaluation, and 
revision processes, are available in languages and formats accessible for every family and community 
stakeholder of the school.

Developing
1. Specific strategies to increase parental involvement have been identified and implemented and may be 

loosely aligned with the Needs Assessment.

2. Parents and community stakeholders who may or may not reflect the demographic composition of the 
school are included as decision makers in the development of the Title I Schoolwide Plan.

3. The school vision and mission for student success are communicated to families and are based on the  
beliefs and values of the school community.

4. The Title I Schoolwide Plan is available in multiple languages and formats.

Does Not Meet Expectations
1. Specific strategies to increase parental involvement have not been identified and implemented or they 

may not be aligned with the Needs Assessment.

2. Parents and community stakeholders are advised of school decisions, including the creation of the Title 
I Schoolwide Plan.

3. The school vision and mission for student success may not reflect the beliefs and values of the school 
community, or may not be embraced by families or community members.

4. The Title I Schoolwide Plan is posted in English on the school’s website.



Oklahoma State Department of Education  |  Title I Schoolwide Plan Page 3 of 12

Addressing the above expectations, describe the strategies your school is using to increase 
family and community stakeholder involvement.
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2. Comprehensive Needs Assessment
By checking this box, the school principal certifies that:

• the Title I Schoolwide Plan was developed based on a Comprehensive Needs Assessment of the entire 
school that took into account information on the academic achievement of children in relation to the 
challenging State academic standards, particularly the needs of those children who were failing, or were 

at risk of failing, to meet the challenging State academic standards and any other factors as determined by 
the local educationa agency. [ESSA, Section 1114(b)(6)] 

Meets Expectations
1. Includes a variety of data, including performance (e.g., local and state student assessment data) and 

non-performance student data (e.g., student attendance), and process data about the schools system 
(e.g., diagnostic review) and perception data, gathered from several sources.

2. Includes detailed analysis of performance and non-performance data for each student subgroup 
identified in Section 1111(c)(2) of ESSA (economically disadvantaged students, students from major 
racial and ethnic groups, children with disabilities, and English learners).

3. Examines student, teacher, school and community strengths and needs.

4. School leadership, in collaboration with families and community stakeholders, identifies a manageable 
number of priorities, at the right level of magnitude and aligned with the Needs Assessment, for school 
improvement.

5. Evidence shows that the school’s Title I Schoolwide Plan and cycle of continuous improvement have 
improved outcomes for all students, particularly those most at-risk.

Developing
1. Includes performance and/or non-performance data gathered from a limited number of resources.

2. Includes detailed analysis of performance or non-performance data for one or more student subgroups 
identified in Section 1111(c)(2) of ESSA.

3. Examines student strengths and needs.

4. School leadership may be taking on too many or too few priorities, or priorities may not be at the right 
level of magnitude, to produce positive, measurable results.

5. Evidence shows that the schools Title I Schoolwide Plan and cycle of continuous improvement have 
improved outcomes for students in general.

Does Not Meet Expectations
1. Data gathered is limited so that it is difficult to gain an accurate picture of the school’s needs.

2. Includes analysis of the student body as a whole or broken up by grade spans and content areas, but 
not in-depth analysis of data for each student subgroup identified in Section 1111(c)(2) of ESSA.

3. Examines student deficits.

4. School administrators have not clearly and transparently identified and communicated the school’s 
priorities.

5. Evidence does not show that the school’s Title I Schoolwide Plan and cycle of continuous improvement 
have improved outcomes for students.
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Addressing the above expectations, describe the outcomes of the school’s Comprehensive 
Needs Assessment, as well as a description of the data sources used in the process. The results 
should include detailed analysis of all student subgroups; an examination of student, teacher, 
school and community strengths and needs; and a summary of priorities that will be addressed 
in the Title I Schoolwide Plan.
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3.  Schoolwide Plan Strategies
By checking this box, the school principal certifies that the Title I Schoolwide Plan includes a 

description of the strategies that the school will be implementing to address school needs, including  a  
description of how such strategies will:

• provide opportunities for all children, including each of the subgroups of students (as defined in
Section 1111(c)(2)) to meet the challenging State academic standards;

• use methods and instructional strategies that strengthen the academic program in the school,
increase the amount and quality of learning time, and help provide an enriched and accelerated
curriculum, which may include programs, activities, and courses necessary to provide a well-rounded
education; and

• address the needs of all children in the school, but particularly the needs of those at risk of not
meeting the challenging State academic standards. [ESSA, Section 1114(b)(7)(A)(iii)]

• provide professional development and other activities for teachers, paraprofessionals, and other
school personnel to improve instruction and use of data from academic assessments, and to recruit
and retain effective teachers, particularly in high-need subjects;

• be evidence-based as defined in ESSA, Section 8101(21)(A).

Meets Expectations
1. Strategies provide a detailed, enriched, and accelerated curriculum for all students, including each of 

the subgroups, according to their needs.

2. The school provides multiple opportunities and evidence-based interventions for students in need, and 
activities that address the outcomes of the Comprehensive Needs Assessment in a way that will result in 
significant improvements in student learning.

3. Timely, effective and additional assistance is provided for students experiencing difficulty mastering  the 
State’s standards through activities which may include: counseling, school-based mental health 
programs, specialized instructional support services, mentoring services, postsecondary education 
preparation, preschool children transition to local elementary school programs.

4. The school uses clear criteria and processes for student participation in tiered model to prevent and 
address behavior problems and early intervention services.

5. The school uses clear criteria and processes for making decisions regarding level and length of student 
participation in tiered supports.

6. The school offers a range of extended learning opportunities within and beyond the school day and  the 
school year.

7. Professional development and other activities are offered for teachers, paraprofessionals, and other 
school personnel to improve instruction and use of data from academic assessments.

8. The school uses clear, diverse strategies to recruit and retain effective teachers, particularly in high 
need subjects.

Developing
1. Strategies provide an enriched and accelerated curriculum for most students with plans in place to

differentiate for struggling students.

2. The school provides general interventions for students in need, and activities address some outcomes
of the Comprehensive Needs Assessment, and may result in limited improvements in student learning.

3. Additional ongoing assistance is provided for students experiencing difficulty meeting State standards.
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4. The school uses clear criteria and processes for making decisions regarding student participation in 
tiered supports.

5. The school uses clear criteria and processes for making decisions regarding student participation in 
tiered supports.

6. The school strives to provide extended learning opportunities within the school day, but has limited 
opportunities beyond the school day and school year.

7. Professional development and other activities for teachers, paraprofessionals, and other school 
personnel are offered to improve instruction.

8. The school uses some strategies to recruit and retain effective teachers, particularly in high need 
subjects.

Does Not Meet Expectations
1. Strategies provide a basic curriculum intended for all students.

2. The school has not developed and implemented opportunities and evidence-based interventions, and 
activities may be purposefully designed, but are not aligned to the Comprehensive Needs Assessment.

3. Additional assistance is provided to some students who are experiencing difficulty, but the intervention 
is not regular and ongoing.

4. Processes vary by grade level, teacher, or academic program regarding decisions about student 
participation in tiered supports.

5. Processes vary by grade level, teacher, or academic program regarding decisions about student 
participation in tiered supports.

6. The school offers limited extended learning opportunities.

7. Limited or no professional development and other activities are offered for teachers, paraprofessionals, 
and other school personnel.

8. The school has no strategies in place to recruit and retain effective teachers.
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Addressing the above expectations, describe the strategies the school will use to upgrade the 
entire educational program in order to improve the achievement of the lowest performing 
students, including how and when these strategies will be implemented. These strategies 
should be linked to areas identified in the Comprehensive Needs Assessment and the site 
budget.
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4. Coordination and Integration
By checking this box, the school principal certifies that:

• if appropriate and applicable, the Title I Schoolwide Plan was developed in coordination and 
integration with other Federal, State, and local services, resources, and programs, and the Title I 
Schoolwide Plan outlines the ways in which funds are to be braided. [ESSA, Section 1114(b)(5)]

OR

By checking this box, the school principal certifies that:

• if State, local and other Federal programs are to be consolidated in project 785, then the Title I 
Schoolwide Plan outlines the ways in which funds will be used to meet the intent and purpose of each 
program that was consolidated. [ESSA, Section 1114(b)(7)(B)]

Meets Expectations
1. Leverages sufficient resources (e.g., fiscal, human, time) to improve student outcomes.

2. Leverages funding streams to connect the reform strategies developed.

3. Outlines how the school will meet the intents and purposes of each funding source.

4. Outlines how funds from Title I and other State and Federal education programs will be used to meet 
the intent and purpose of the programs.

Developing
1. Identifies limited resources to improve student outcomes.

2. Funding streams support some, but not all reform strategies.

3. Outlines how the school will meet the intent and purpose of some funding sources.

4. Limited description of how funds will be used to meet the intent and purpose of the programs.

Does Not Meet Expectations
1. The identified resources are insufficient to impact student outcomes.

2. Funding streams do not support any of the reform strategies.

3. Unclear description of the intent and purpose of the funding sources.

4. Unclear description of how funds will be used to meet intent and purpose of the programs.
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Addressing the above expectations, list the funding sources used (e.g., Title III, Part A, 
donations, competitive grants, etc.), then describe the ways in which the funds are to be braided in
the Title I Schoolwide program.
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5. Evaluation and Plan Revision
By checking this box, the school principal certifies that:

• the Title I Schoolwide Plan will be regularly monitored and revised as necessary based on student 
needs to ensure that all students are provided opportunities to meet the challenging State academic 
standards. [ESSA, Section 1114(b)(3)]

Meets Expectations
1. School leadership, including families and community stakeholders, regularly monitors and adjusts 

implementation of the Title I Schoolwide Plan based on short and long-term goals for student 
outcomes, as well as measures to evaluate high-quality implementation.

2. The monitoring and revision of the Title I Schoolwide Plan includes regular analysis of multiple types of 
data (e.g., student learning, demographic, process, perception) and necessary adjustments are made 
to increase student learning.

3. School leadership, including families and community stakeholders, and instructional staff regularly 
analyze interim and summative assessment data to evaluate instructional practices, determine patterns 
of student achievement, growth, and changes in growth gaps across classrooms, grade levels, and 
content areas.

Developing
1. School leadership uses state assessment results to annually evaluate the Title I Schoolwide Plan.

2. The monitoring and revision of the Title I Schoolwide Plan is based upon limited types of data, and 
adjustments are not aligned to outcomes.

3. School leadership and instructional staff use summative and sporadic formative assessments to provide 
information about student achievement and growth, and growth gaps for individual grade levels and 
content areas.

Does Not Meet Expectations
1. School leadership does not have a regular process to monitor and adjust the Title I Schoolwide Plan.

2. Some monitoring of the Title I Schoolwide Plan takes place, but there is not a process to regularly 
adjust the Title I Schoolwide Plan to increase student learning.

3. School leadership reviews student achievement and growth data.
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Addressing the above expectations, describe how the school, with assistance from the LEA, 
will annually evaluate the implementation of, and results achieved by, the Title I Schoolwide
program using data from the State’s annual assessments and other indicators of academic 
achievement to determine whether the Title I Schoolwide program has been effective in increasing 
the achievement of students in meeting the State’s academic standards, particularly for those 
students who had been furthest from achieving the standards; and how the school will revise 
the Title I Schoolwide Plan, as necessary, based on the results of the evaluation, to ensure 
continuous improvement of students in the Title I Schoolwide program.
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	School Year: 2023-2024
	District Name: Union Public Schools
	School Name: Grove Elementary
	Superintendent Name: Dr. Kirt Hartzler
	Principal Name: Randi Aubertine
	Email: hartzler.kirt@unionps.org
	Email 2: aubertine.randi@unionps.org
	Phone: 918-357-4321
	County/District Number: Tulsa-009
	School Poverty Rate: 89%
	Initial Plan: Off
	Revised Plan: Yes
	Certified 1: Yes
	Question 1: 1.	Grove Elementary is a community school. As a community school, we have strategies and procedures in place to increase family and community involvement. Each summer, we host a  Back to School Bash, which is held the last Saturday in July. The Back to School Bash is a huge celebration to kick off our school year. Our community partners sponsor the event, providing school shirts, backpacks, blue jeans, and tennis shoes to every student. Other partners join in the celebration, and we highlight after-school opportunities for students. We (office staff) use this opportunity to collect child nutrition forms and update student information. We also host a Popsicles on the Playground prior to Meet the Teacher so students and families have an additional opportunity to meet their new teacher and get to know them. Throughout the year, we have numerous family events including math and literacy nights, carnivals on weekends and parenting classes in both English and Spanish. Title I family meetings are held in conjunction with parent events so Grove families can learn about Title I funding and programs that benefit their student’s academics. Communication between home and school is a vital part of our school culture. In addition to family activities and conferences, we encourage weekly communication between classrooms and families. To reach as many families as possible, we use newsletters from the school and the classroom teachers to relay dates and large amounts of information. We also use a variety of communication platforms to keep families informed. We use Blackboard, Remind, Talking Points, email and Smore. Home visits are made, as needed. Each of these strategies plays a part to increase family and community involvement, particularly among those most at-risk.

2.	 Strong parental involvement is, and has been, vital to our successes. With school-to-home communication easier than ever, our families receive quick, up-to-date notices at least once a week, if not more often. We actively recruit (invite) parents and community partners to assist in developing and monitoring our Title I plan. We hold our Title I meetings three times per year, in conjunction with parent events. It is during these meetings that we share instructional growth strategies and expenditures. Our parent involvement policy is distributed to each parent through the monthly building newsletter so parents are continuously encouraged to review the policy each month. This policy is translated into Spanish for our Spanish speaking families. Further enhancing the connection between home, school, and the community, a portion of our Title I budget is designated to providing a full-time parent liaison. Our parent liaison works with all families to increase parent engagement within our school. The liaison also works with community partners to provide after-school programming and other resources for our families.  We need a liaison to give personal feedback to the teachers, staff, and families as well as to the volunteers and partners.

3.	The mission at Grove Elementary is in support of the district mission of graduating 100% of our students, college and/or career ready we will provide every student with a high-quality education. We will ensure every student has an opportunity to meet or exceed instructional standards. Stakeholders at Grove envision a school where students feel safe and are engaged in learning. Our site goals include, 1) individualize instruction to increase student growth in reading and math 2) provide students with social, emotional, and character supports to promote self-management and student leadership and 3) increase family and student engagement. The goals, mission and vision are developed in collaboration with staff, families, and community stakeholders.

4.	Any documents being distributed by Grove Elementary are provided in both English and Spanish. Documents are available in other languages by request. Notices and newsletters are sent via one of our electronic platforms, Talking Points or Smore. Each of these electronic platforms has a translate feature to allow the parent to choose the language they are most comfortable reading. Our district, Union Public Schools, provides each school with a list of district employees available to provide interpretation services in different languages for site events like conferences, math and literacy nights, transition meetings and social events. Each staff member also has access to Language Line, a translation service when a bilingual staff member isn’t readily available. Grove’s Title I plan is posted on our school (and district) website and the translation tool is available to translate documents into eleven different languages. We use video messaging to contact our hearing-impaired families and provide a sign language translator for events and activities.


	Certified 2: Yes
	Question 2: Grove Elementary envisions a school community where all our stakeholders feel safe, cared for, and have the tools and supports needed to thrive and grow academically and personally. We fully support the district mission of 100% of our students graduating college and career ready. Now more than ever due to the COVID-19 pandemic and the resulting implications of the school-closures, economic downturn, trauma, and the stress these events have placed on our communities and families, Grove Elementary is committed to the belief that, to realize our district and school mission, we must educate the whole child. We must support and develop the academic growth as well as the social-emotional health of all students. We need strong family support and community partnerships to collaborate with us in this endeavor. In pursuit of this, we have several site goals: 1) individualize instruction to increase student growth in reading and math 2) provide students with social, emotional, and character supports to promote self-management and student leadership and 3) increase family and student engagement. To meet these goals, we need reading and language arts specialists to provide support to students scoring below proficient. Certified tutors and paraprofessionals are also needed to work under the guidance of both the reading and language arts specialists to provide small group intervention for those students. We need resource teachers who can provide reading and/or math support to special education students who qualify for reading and/or math services. Grove needs an EL(English Language) specialist and an EL coach to provide coaching and professional development for our teachers to target improvement for students who are English Language learners. We need an instructional coach who can coach teachers in strategies to increase student engagement and learning. Grove needs to purchase evidence-based, high-interest materials for students to support academic growth and achievement as well social, emotional and character support. Grove Elementary needs to hire a parent liaison who can coordinate parent involvement activities, create extended learning opportunities for students and develop community partnerships that will promote academic and personal growth of our stakeholders. Grove needs tutors both within the traditional school day and outside of the traditional school day who can provide individualized instruction and develop positive healthy relationships to serve as role models to our students.

According to enrollment records, Grove Elementary served approximately 561 students in prekindergarten through fifth grade during the 2022-2023 school year. Our population includes a diversity of Federal Race/Ethnicity and socio-economic groups. Most recently Grove Elementary ranked in the top ten of the most diverse schools in the Tulsa area. Our student population this past year was comprised of 37% Hispanic, 22% Black/African American, 19% White, 12% Multi-racial, and 6% Asian. Eighty-nine percent of our population received free or reduced lunch. One of the four apartment complexes within our school boundaries houses families using an income-based formula. Social-emotional support, as well as financial support, is a need many of our families face. In addition to our own efforts within the building to support these needs, we partner with CREOKs Behavioral Health Services to provide comprehensive mental health services to students experiencing behavioral concerns or in need of care coordination. CREOKS worked with 15% of our students during the 22-23 school year. Our school’s Parent Liaison also works with all school families to assess student and community needs and then to coordinate allocation of resources provided within the school as well as by community programs to meet those needs. Other subgroups receiving support include 11% of students receiving Gifted and Talented services, 22% receiving Special Education Services and 34% receiving English Learners services. Power Business Intelligence updates Grove Elementary’s school profile daily. Information comes directly from our Student Information System and provides comprehensive information regarding our enrollment demographics, attendance, and behavior details. In addition, our district data coordinator provides quarterly updates on assessment data that we retrieve and use for a variety of school and student needs. Grove Elementary utilized a variety of data sources to assess family and community involvement as well as the school environment and organization. Those sources include, but are not limited to a fall parent survey, professional development surveys, and OU School Capacity Report.

Grove Elementary accesses a variety of data sets to design a vision of learning and growth for our students. These data sets include, but are not limited to, state testing reports, academic growth reports for individuals as well as aggregates by class, grade, etc. Data collected from, including but not limited to, programs such as ACCESS testing, Imagine Learning, Star Literacy and Math, district benchmarks, and state standardized assessments guide instruction in student reading and math proficiency. We also utilize parent surveys, staff surveys of practice and professional development, previous school data obtained from transferring students, student attendance records, and discipline data.

Grove Elementary, as part of Union Public Schools, participates in benchmark testing. Students in grades three through five are assessed by criterion-based tests in both reading and math. Assessments occur at the end of the first three quarters of the school year. Based on data from these assessments it was projected that 21% of Grove’s third grade students, 27% of Grove’s fourth grade students and 23% of Grove’s fifth grade students would score proficient or higher on the state standardized English language arts assessments.  Data from district criterion-based tests also projected 21% of Grove’s third grade students, 20% of Grove’s fourth grade students and 17% of Grove’s fifth grade students would score proficient or higher on the state standardized math assessments. 

The correlation between district benchmark assessments and the assessments given through the Oklahoma School Testing is high. Scores on state tests showed that 18% of Grove’s third graders, 27% of our fourth graders, and 34% of Grove’s fifth graders scored proficient or higher on the English Language Arts assessments. On the state Math assessment 25% of our third graders, 21% of Grove’s fourth graders, and 30% of our fifth graders scored proficient or higher. These scores are like the projections based on district criterion-referenced tests. However, it should be noted that Grove’s fifth grade students performed higher than projections in both reading and math. These standardized test scores are evidence that Grove needs to continue providing students with high-interest and skills-based resources and materials to support academic growth and achievement. Again, teachers need to continue receiving support from the instructional coach on how to effectively utilize resources and materials to increase student achievement.

Grove Elementary also utilizes Renaissance Learning’s STAR testing in Early literacy, reading, and math. STAR assessments are computer adaptive and measure student proficiency as compared with their peers across the nation. It is a research-based program used to monitor student growth in math and reading. All students are assessed three times per school year; with some students more frequently, due to progress monitoring. STAR Reading data indicates in grades first through fifth all grew in the percentage of students meeting proficiency. First grade had the highest growth by increasing the number of proficient readers by 17%. The second grade had the lowest amount of growth by increasing the percentage of proficient readers by 4%.  STAR Math data indicates that all students in grades 3 – 5 demonstrated growth. The number of second grade students meeting proficiency in math decreased by 5% from the beginning to the end of the school year. Intervention in math will be needed to promote additional growth in this group of students for next year. 
STAR data from both math and reading indicates that continued support of paraprofessionals and tutors for reading and math is needed. The work of said paraprofessionals, under the oversight of certified staff such as the reading specialist, special education and general education teachers, is a valuable resource in target specific skill sets in order to push achievement forward for all students, but especially students demonstrating achievement gaps. Furthermore, certified tutors both within the traditional school day and beyond are needed to support and extend the learning that takes place within the classroom.

Grove teachers strive to make data-driven decisions regarding whole group and small group instruction as well as intervention. Data analysis includes, but is not limited to, STAR assessments, District CRT assessments, Superkids and Scholastic assessments, ACCESS Tests, fact fluency, and My Math assessment data. General education teachers, resource teachers, EL coaches and instructional coaches need to continue collaborating to design strategies and provide supports to help all children progress in their academic achievement.  An instructional coach and English Language coach are needed to help teachers disaggregate and analyze data and then respond with best instructional practices.

Attendance data indicates that attendance is reasonably consistent across grade 2-5. Kindergarten and first graders are more likely to miss school than students in the older grades. Focus should be on educating families on the importance of developing good attendance habits early to help support student achievement.  Overall attendance rates have decreased since the COVID-19 pandemic. Efforts to increase daily attendance should be made. Hosting a Back to School Night where parents can learn about the expectations at each grade level could have a significant impact on attendance this school year. The school also needs to hire school personnel such as a homeless liaison as well as a parent liaison to reach out to families and help provide resources that remove barriers to student attendance. 

When analyzing behavior data, we saw that 76 students were responsible for 150 behavior incidents at Grove Elementary. Grove’s behavior incidents typically increase with age of student. Kindergarten student behavior was of concern this year resulting in increased monitoring of students and referrals for behavioral and community support. Regarding behavior incidents when sorted by federal race or ethnicity, incidents involving students of Asian ethnicity showed the fewest number while White students had the highest. The increased number of behavior incidents at the primary levels indicates a need for further training in trauma-responsive instruction and social emotional learning strategies. Continued support with services provided by the school and community to educate the whole child such as social-emotional support, learning opportunities beyond the traditional school day, and other programs are also needed to meet the needs of the whole child and increase learning and achievement for all children.

Furthermore, the support of school personnel such as a behavior technician, counselor and parent liaison as well as social-emotional training for school staff is needed to help reduce behavior incidents. The support of an instructional coach to provide guidance in classroom management techniques as well as engaging instructional strategies is needed to decrease behavior incidents that disrupt the learning environment. 

Union Public Schools works in collaboration with the University of Oklahoma to develop school capacity reports. Teachers, Students, and Parents are invited to participate in a survey to evaluate organization capacity for each site. Results from parent surveys indicate that 76% of families are satisfied with the school faculty and staff and 81% feel that the school engages children in meaningful learning. Likewise, 67% feel that the school goes the extra mile for their child and 79% feel their child learns to respect other people and groups. According to surveys created by our parent liaison, most parents prefer texts or remind messages followed by phone calls. Results from these surveys also indicate that Grove needs to provide more financial education to our families. Additionally, the free response portion of the survey indicates our families are requesting more clothing and food resource to assist them with day-to-day struggles. Parents also indicated that they want more reading and math help for their students, as well as opportunities for students to participate in the arts, health, and wellness. Grove needs to continue to hire certified tutors to provide the desired academic support after school. The Grove community continues to need support from our parent liaison to coordinate the family workshops and informational events, parenting resources, and to coordinate after school tutoring. Due to the demographics of our school, family workshops and informational events will need to be provided in varying venues and languages to best reach all our school community. 

We know that our students and families must feel safe and have basic needs met to optimize the emotional, physical, mental health of our students and thus increase learning. Our parent liaison and counselor are needed to continue to help provide families with the emotional and financial resources they need to be safe, healthy, and successful. Through community school programs we have been able to provide 100 individuals with emergency needs such as food, clothing, hygiene kits and coats. Grove has also provided vision screenings for 548 of our students and provided holiday assistance to 142 families. This data reinforced the need for school and community partnerships. Programs that invite parents into the school community and allow opportunity for them to engage with one another are needed to build trust throughout our school community. Once again, a parent liaison that facilitates opportunities for families to connect with and help one another as well as programs that foster family engagement continue to be a need. Families want to be involved. They look to schools to help them not only with their needs, but to help them engage with the school community as well.
As part of the 2023 OU Capacity Report, 14 teachers, 67 4th grade students, and 44 parents/guardians responded. Several celebrations stood out when reviewing results of student surveys. Over 70% of students believe that there is an adult outside of the home or school who wants them to do their best, believes they will succeed, and notices when they are upset. Over 60% of students surveyed displayed a growth mindset and believe that hard work results in desired change no matter what level of talent or intelligence they begin with.  Regarding academic goals, the results were mixed. Only 40% percent of students responded that their parent or guardian discusses their classes with them. Fifty-two percent report that parents/guardians praise them for doing well in school. Regarding character traits that lead to success in school and college and career, 79% of students indicate the home encourages the student to take responsibility for his or her learning and 79% report that parents and guardians encourage them to work hard at school. A summary of these results indicate that students do feel supported and encouraged to work hard, be responsible, and be successful. Yet, there is room for improvement in regard to connecting work ethic and success at Grove Elementary with the post-secondary careers and goals.

Furthermore, student responses indicated that building positive relationships amongst peers is an area Grove teachers need to focus on this coming year. Ninety-one percent of students said there are times they feel left out of things on purpose and 75% of students responded by saying students feel physically threatened or hurt at school. Only 21% of students indicated they feel students care for each other at school and 14% said they feel students listen to each other. These results indicate that teachers at Grove need continued training in social emotional learning, so they are better able to teach students strategies to build positive relationships with each other.
The need for training in social emotional learning is further supported in other areas of student surveys. While 60% of students believe that teachers show them how to solve problems themselves, only 46% of students feel teachers at the school really listen to them. Forty-two percent of students report they feel all students are treated fairly and 36% said teachers are easy to talk to. Grove teachers would benefit from training in social emotional learning but could also benefit from training in culturally responsive teaching. Culturally responsive teaching would help eliminate cultural barriers between teachers and students. This would help students feel more comfortable when talking with their teacher and may provide teachers with strategies to ensure every child is heard. 
Personnel Data Grove Elementary personnel includes 42 certified teachers, 13 paraprofessionals, a behavior technician, guidance counselor, parent liaison, nurse, building engineer, secretary, receptionist and two administrators who support student learning. The 2022-2023 school year had a teacher turnover rate of 7%. Results shared from the OU Survey of staff indicate that teachers at Grove feel very connected to each other and feel a strong sense of belonging. They are also very committed to our school and 89% of staff indicated that administration develops a team attitude and spirit among staff. However, teacher burnout continues to be an area of concern for our staff.  A large percentage of staff members indicated that they feel emotionally drained from teaching and they feel used up at the end of the day. Only 27% of teachers say they are able to get through to the most difficult students and 45% say they can motivate their students. This data indicates support from our instructional coach, reading and language arts specialist, special education teachers, and EL coaches and specialist continue to be needed to support classroom teachers in their efforts. The instructional coach surveyed staff at the close of the 2022-2023 school year to identify additional instructional needs. Twenty-seven out of the 42 certified staff members completed the survey and 44% of completed surveys indicated the staff feels they need further coaching in planning and implementing small group instruction. Additional assistance in classroom management strategies was the next highest need of staff members. When asked about specific curriculum support 44% of staff indicated they needed additional support in building math fluency routines. 

Survey results also indicated teachers have a low level of trust in families and students. Only 23% of our staff indicated that they feel they can count on parent/guardian support and 15% said they believe what parents/guardians tell them. This lack of trust was reiterated when teachers were surveyed about their trust in students. Twenty-three percent of our teachers feel students tell the truth at school and 38% feel students in the school can be trusted to make good decisions. To restore trust in our families and students we need to create more opportunities for teachers and families to interact in social settings. Therefore, in addition to our Title I family events, the school, in conjunction with PTA, has planned at least one parent event each month throughout the year. One example of these types of events is school-wide picnics. These picnics will occur during the school day and three times throughout the school year. Events like these will provide teachers and families with low-stress opportunities to socialize, get to know each other, and continue building positive relationships. 
Results suggest, once again, that Grove Elementary could benefit from programs that strengthen the community-school partnerships. A parent liaison and community school events that provide opportunities and programs such as family nights at school, parenting class, and social events to further effective communication and for teachers and families to interact with one another in such a way as to strengthen the school-home partnership. Grove needs to continue to strive to find ways to effectively build partnerships with families and engage them in the social and learning community of Grove Elementary. Data results could be shared with parents and community members during PTA meetings, Title 1 parent meetings, and through publication of the OU School Capacity Report. Families should be offered training and assistance in accessing the parent portal and any new technological tool such as Zoom and Seesaw as they continue to be part of the school’s repertoire of tools. Students could benefit from support and materials that these programs offer. 

In summary, Grove continues to utilize data to identify building strengths, needs and future initiatives. The language arts specialist, reading specialist, instructional coach and special education teachers, and other lead teachers are needed to continue work together to collect the above-mentioned data and dis-aggregate it to send information to teachers in a manner that is easy to digest and use. This school year the team has utilized various data sets to identify three goals: 1) individualize instruction to increase student growth in reading and math 2) provide students with social, emotional, and character supports to promote self-management and student leadership and 3) increase family and student engagement need a parent liaison to build community- school partnerships. We continue to need multiple resources to meet these goals. We need reading and language arts specialist to provide support to students scoring below proficient. Certified tutors and paraprofessionals are also needed to work under the guidance of both the reading and language arts specialists to provide small group intervention for those students. We need resource teachers who can provide reading and/or math support to special education students who qualify for reading and/or math services. Grove needs an EL(English Language) specialist and an EL coach to provide coaching and professional development for our teachers to target improvement for students who are English Language learners. We need an instructional coach who can coach teachers in strategies to increase student engagement and learning. Grove needs to purchase evidence-based, high-interest materials for students to support academic growth and achievement as well social, emotional and character support. We also need to provide teachers with training on social-emotional learning and culturally responsive teacher. Teachers and school staff need training to provide this for the students and one another. Grove Elementary needs to hire a parent liaison who can coordinate parent involvement activities, create extended learning opportunities for students and develop community partnerships that will promote academic and personal growth of our stakeholders. We also continue to need a parent liaison to help support families in providing basic needs for themselves and their children. 
Grove Elementary uses federal, state and local funds support the needs of students, families, and staff within the school-wide community. Funds are allocated based upon the state, local and site plan. Our district plan has the support of the Board of Education, Parent Teacher Association (PTA) and community patrons.





	Certified 3: Yes
	Question 3: 1.	Grove Elementary, along with all Union Elementary schools, uses an evidence-based math program emphasizing problem solving. Along with this curriculum, we have implemented fact fluency routines, number talks and games to increase skills and reinforce learning. Districtwide, we use an evidence-based literacy model featuring Super Kids at the primary level and Scholastic Literacy in intermediate grades. Our literacy practices include an uninterrupted block of time for literacy instruction. Teachers use strategies such as whole group mini lessons, sustained independent reading, phonics instruction, conferencing, small guided reading groups, writing, and both shared reading and writing. This time block allows for individual, differentiated instruction for each student. A certified Reading Specialist, a Language Arts Specialist, and Title I Language Arts paraprofessionals (supervised by certified teachers) work with small groups during our imbedded intervention time to provide intensive reading support to our lowest performing students. We also have a team of retired teachers who tutor small skill groups. Our embedded intervention period is structured to provide direct language instruction to our EL students, EL students are assigned to groups according to grade and language level (as determined by their ACCESS scores). Imagine Learning, an evidence-based language program, is used as a resource for all EL students. Students wishing to accelerate their learning are able to access Imagine Learning from their homes. A full-time instructional coach provides support for our teachers on-site through coaching cycles, professional development and standards studies. Focusing on literacy and math, she is also available to assist with other subjects, as needed. Our instructional coach is trained in data analysis and is a valuable asset to the entire school. Grove is also able to support our teachers with a part time EL instructional coach, to support our teachers in language acquisition strategies, and a full time EL teacher that provides small group language lessons to our lowest language learners. At the district level, we have District-wide teacher trainers for each core area. These specialists provide on-going training both in the summer and throughout the school year, offering classroom support for struggling teachers. Our district-wide teacher trainers also lead committees who set pacing guides and help teachers align standards and objectives. Union has established a weekly, embedded collaboration time for teachers to analyze their data and set short-term goals addressing OAS standards. Teachers use common formative assessments to assess progress and reteach as needed. Grove has a network of dedicated volunteers who have tutored/mentored our students for many years. Our parent/community liaison works to recruit, train and schedule our tutors. Priority is given to our black and Hispanic students. We match our volunteer to a student as young as first grade and whenever possible the volunteer and student stay together throughout their elementary school career. After school tutoring and summer school are offered to students who are not meeting the standards. Resources and high interest materials are available to support student learning. These materials include leveled readers, reading and math software, web-based programs and manipulatives to support instruction for these groups.
 
2.	Grove Elementary uses clear criteria and processes for student length and level of participation in a tiered model system. Tier I instruction is provided to all students in reading and math. Small group instruction is provided by the students' classroom teacher and specialists to support Tier I instruction. Small groups in reading are reinforced by Reading Specialists, Language Arts Specialists, and Language Arts Paraprofessionals under the direct supervision of a certified teacher. In the case that Tier I instruction is not enough to support a student, the school holds a CST or SAT meeting. This child study team consists of the classroom teacher, administration, school psychometrist, speech pathologist, and school counselor. During the meeting, the student's current strengths and challenges in the classroom are discussed. After reviewing the classroom teacher's information and data, the team will determine the appropriate intervention level. If the student shows the need for Tier II support, an intervention plan is made for teachers to implement for 8- 10 weeks. During this Tier II intervention, the student will meet with the teacher individually or in groups of six or less. The teacher providing intervention maintains consistent data and monitors progress. The child study team may reach out to the school's instructional coach to access more resources and instructional supports. After the appropriate time has passed utilizing Tier II intervention, the child study team meets again. During this meeting, the team analyzes data collected by the intervention teacher. If the student has not shown adequate growth, Tier III intervention will be the next step. During the Tier III intervention, the school psychometrist collaborates with the school's skill builder to provide additional intervention time to the student for ten weeks. During Tier III intervention, the student will not be in a group greater than three students and will continue receiving Tier I and Tier II instruction. Data points are reviewed after 5 and 10 weeks to decide the next steps. If the student is making adequate growth with Tier III interventions, the student will continue intervention until no longer needed. If the student is still not making progress in Tier III instruction after ten weeks, additional evaluations for Special Education Services may be required. 

3.	 Grove Elementary prides itself on offering a range of extended learning opportunities within and beyond the school day and the school year. The school works closely with our community schools coordinator to provide enrichment programs for students after school. These engaging and interactive programs offer new experiences and knowledge in content areas. The community school coordinator works with administration and teachers to also provide summer enrichment activities and clubs. Some examples of after school programs that have been offered this year are Sports Camp, STEM Club, and Architecture Club. Grove Elementary also provides tutoring after school for students that need additional supports in math and reading. Along with after school tutoring, Grove helps support students by offering summer school for students. Each school year starts with Meet the Teacher Night, where students and families can meet their child's teacher. During this night, the teacher visits with families and lets them know the year's expectations. Multiple family curriculum nights and parent-teacher conferences occur throughout the school year to engage families and students in the school community. During the school day, the students are also offered extended learning opportunities. Our Native American students are pulled weekly for enrichment opportunities by our Native American Specialist. Our Gifted and Talented Program provides enrichment opportunities for qualifying students during and after school. All students are utilizing problem- based curriculum throughout the school day. Problem- based curriculum helps support extended learning opportunities as students discover ways to solve math and science problems by being presented with a challenge that they need to collaborate with classmates to solve. 

4.	Professional developments opportunities and other activities are offered for teachers, paraprofessionals, and other school personnel to improve instruction and use of data from academic assessments regularly at Grove Elementary. Professional developments is planned based on staff/ student needs by collecting and analyzing data. Teacher needs are collected through surveying and asking for input on what professional events would be valuable to student achievement and teacher evaluations. Student data is collected through state and district testing results and are analyzed by our Title One leadership team. Professional development at our site focus on increasing student achievement by offering professional development on teaching the whole child. Professional development in social and emotional learning, strengthening positive relationships, and safety are offered to meet students' needs. Teachers attend Professional Learning Communities once a month. During this PLC time, grade levels dive into reading and math standards to pick an objective. Once the purpose is decided, the team discusses assessments, teaching strategies, and interventions to implement while teaching that objective. The team plans when to revisit the objective and review student assessment data as a team. The grade-level teams have the support of specialists during PLC time to support valuable, authentic discussions. The district is also intentional with professional developments offered to teachers over the summer. This past year, the district offered teachers professional development pertaining to teacher clarity and evidence-based English Language Learners classroom strategies. The professional developments started in the summer and continued throughout the year. Each teacher that has not passed or taken the ESL Certification Test was also coached by an EL coach to help them meet the instructional needs of English Language Learners. 

5.	Grove Elementary uses clear, diverse strategies to recruit and retain effective teachers, particularly in high need subjects. When posting an open position online, the principal makes sure to post specific qualifications and duties that the opening requires. These explicit guidelines help recruit qualified candidates by stating exactly what is needed to perform the job listed. Once the administration has candidates applying for the position, the principal puts together a strong interview team to interview the candidates. The interview team uses a list of prepared questions and takes detailed notes during the interview. They use these notes after the interview to discuss if the candidate is right for the open position. Grove Elementary takes pride in its low turnover rate. The school thinks creatively of ways to retain effective teachers. One way that administration helps keep teachers is to offer teachers professional development and goals specific to their needs. The administration uses the Teacher/leader Evaluation System (TLE) to observe teachers and rate their effectiveness. The administration uses observations to help the teacher brainstorm a Professional Learning Focus for the school year. The feedback that is given to staff after an observation or evaluation is positive and not overwhelming. Administrators give teachers a few things that they could improve on to help student achievement. This continued engagement in professional growth helps keep teachers accountable and motivated. At Grove we also implement a strong mentoring program. New teachers are paired with career teachers at different grade levels and through this mentorship new teachers are able to observe and plan with a teacher from another grade level. Administration meets with new teachers and mentors once a month to facilitate conversations and prepare teachers for events and responsibilities to come. Another strategy that Grove Elementary uses to help with teacher retention is to empower teachers to become leaders. Teachers are involved in decisions throughout the school and have an active voice.  Many teachers at Grove serve on the school’s leadership team, lead professional developments, and act as team leads. Grove Elementary helps maintain positive building morale by sustaining a Servant Leadership viewpoint. Administration is available to help support teachers, families, and students whenever they need assistance. Lastly, Grove is a looping school. This means that many grade levels loop up with their students for the next grade level. The deep relationships that teachers build with their students contribute to the positive school community.



	Certified 4-1: Yes
	Certified 4-2: Off
	Question 4: Grove's Title I Schoolwide Plan was developed in coordination and integration with other Federal, State, and Local services, interweaving different resources and programs. The following describes how we leverage funding sources and how the resources are used to improve student outcomes. Many funding sources are used to meet the needs of our students. Our Title I funds are used to provide a Language Arts Specialist, Title I Language Arts Paraprofessionals (all under the direct supervision of certified teachers), and an instructional coach to support teachers with improving academic achievement. Our funds are also used to staff a full-time parent liaison who works with all families and students to coordinate after-school programs and extend learning opportunities. Title I funds are also used for tutoring during the day, after school, and during the summer to provide instruction relating to reading and math. Title I funds are used to purchase technology for student use to supplement the district reading and math curriculum, as well as purchase additional materials to be used for small group instruction and classroom use. Other funds are also used to meet the needs of our students and families. Extended learning opportunities such as Running Club, Chess Club, Etiquette classes, Broadcasting, Robotics and STEM Clubs are provided through grant funds, school partnerships and monetary gifts. Site activity funds are used to enhance after-school programming as needed. Site bond funds are also used to provide classroom resources such as technology, equipment and materials for instructional use by both students and staff. Tutoring/small group instruction and summer school is provided through RSA funds for eligible students, allowing students in grades K – 3 to receive targeted reading instruction. District bond dollars allow all students to be one to one with technology. Johnson O’Malley provides school supplies, cultural activities, summer school and tutoring for our Native American Students. Title IX allows for a district liaison to provide services to meet the needs of our homeless students and families. Many teachers have been trained and have received their EL certification through Vision 2025. Union Schools Education Foundation provides teacher grants for classroom materials or projects. Finally, our Parent Teacher Association, our faith-based partners and our community partners provide our staff and students with additional resources and materials, as needed. Once reform strategies are determined, we complete an assessment of needs to determine how to meet the goals for reform. Funding may be necessary to purchase materials, instructional manipulatives, technology and /or software or web-based programming to provide necessary professional development for staff, appropriate interventions for learning, or engagement for parents. These needs are determined through assessment data and research of evidence-based practices. Funds for substitutes and/or stipend payments may be needed to provide teacher training aligned to the reform strategy. All funding streams are reviewed to determine the appropriate source for each need. We use federal, state and local funds to provide support for all students, parents and staff at Grove. These funds are allocated based on the state, local and site plans which are driven by the input from all stakeholders. The district plan is supported by the Board of Education, PTA and community patrons. The funds listed below provide the following services/activities: Title I (511) Title I staff, Professional development, Tutoring/Extended Learning/Summer School, Parental Involvement Title II-A (541) District wide teacher trainers to support instruction and provide professional development for staff. Title III-A (572) Bilingual materials, district wide professional development to provide evidence-based practices that will increase EL student achievement. The ELD teacher also provides professional development through EL coaching cycles. Title X Homeless (596)- Homeless Liaison services, transportation, supplies/materials to remove all barriers. Johnson O’Malley (563)-School supplies for Native American students, cultural activities, summer school for Native American students and tutoring for Native American students. IDEA Flow through (621) Special Education student services, include teachers. IDEA Early Intervention (623) Behavior Tech to support, intervene and assist student needs in an effort to negate the need for special education services. RSA (367)- Tutoring and small group instruction provided to students in reading.
	Certified 5: Yes
	Question 5: 
1.	Long-term and short-term goals are continually reviewed by all stakeholders and our Title I Leadership committee. Title I parent meetings are held three times a year. At each meeting, progress toward goals is shared and parents are provided an opportunity to submit feedback. Student achievement data is reviewed each quarter as well as through monthly collaboration and data team meetings. Upon review, the plan is revised to meet the academic needs of students. Title I leadership committee meetings are held each month to review progress toward site goals and revise the budget as necessary. At the end of each school year, parent, teacher, and student surveys are distributed to gather school perception data and student achievement data is gathered and analyzed to make plan revisions for the following year. 

2.	Star assessments are monitored throughout the school year to identify student strengths and needs. At the intermediate level, student CRT scores are tracked to monitor progress toward mastering academic standards. At the primary level, Literacy First data is tracked to evaluate student progress toward reading. State assessment data is utilized to identify trends and deficits in student learning across grade levels three through five. Student attendance data and discipline data is also reviewed to identify trends pertaining to these areas. Each element of data is broken into demographic groups to highlight discrepancies in student learning and progress. Discrepancies are addressed in the school wide plan as they arise. Perception data gathered through surveys throughout the school year and at the end of the year are analyzed and areas of improvement are also addressed prioritized through the school wide plan. 

3.     Staff professional learning communities utilize student achievement data to evaluate instructional practices and determine patterns of student achievement. During coaching cycles, teachers also use student data to plan instruction that reflects student academic needs. Yearly attendance, discipline, and student achievement data is gathered and analyzed by the Title I leadership committee, which includes family members and community stakeholders, to determine needs for the following year.
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