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What is PBIS?

Positive behavioral interventions and supports, or PBIS, is not a packaged curriculum, scripted
intervention, or manuadlized strategy. PBIS is a prevention-oriented decision-making
framework. PBIS supports students’ academic and behavioral outcomes by using universal
language and expectations, consistent behavioral teaching practices, consistent behavioral
response guidelines, and data to guide decisions.

Why teach behavioral expectations?

When a student struggles with an academic concept, teachers adjust their tfeaching and
instructional interventions to best meet that student’'s need. The idea is the same for
behavior—by teaching and modeling expected behaviors, students have a clearer
understanding of what is expected. It cannot be assumed that students have a clear
understanding of what behaviors are expected of them. Students need to be shown and told
what to do rather than what not to do. Positively stating and acknowledging expected
behaviors gives students concrete behavioral guidelines.

Why consistency across the school?

Using the positively stated and easy-to-remember expectations helps both students and staff
use universal language when discussing behavior. Behavioral response systems are more likely
to be effective when students expect the same response across classrooms and in other
settings of their schools. The same behaviors should elicit the same responses from staff,
regardless of where the student is in the school.

Why acknowledge expected behaviors?

Students respond well to positive reinforcement. When staff acknowledge students who
engage in expected behaviors, students are more likely to continue the expected behaviors.
Acknowledgments focus attention on the expected behaviors and consequently away from
the undesired behaviors.

Why focus on data-based decision-making?

PBIS teams look at their school’'s data to guide decisions based on policies and procedures.
This helps focus the team on targeted areas of need. For example, by using data, tfeams can
identify specific locations in the school where behaviors may need to be re-taught or types of
behavioral violations to target for future interventions.



Through staff's consistent use of teaching and response procedures and reliance on data-

based decision-making, E.C. Myer Elementary provides universal supports (at Tier 1) to all
students.

Some students whose behaviors put them “at risk” for academic or social challenges may also
participate in targeted supports, such as Check-In/Check-Out, at Tier Il.

Few students with chronic behavioral support needs may also participate in intensive supports,
or individualized behavioral interventions, at Tier lIl.

Intervention Levels

Intensive (Tier IlI)
Individualized interventions for
few students with chronic behavioral support

Targeted (Tier II)
Specialized interventions for
some students with “at-risk” behavior

Universal (Tier I)
Interventions and supports for
all students

This manual focuses on describing universal interventions and supports for all students at Tier |
and includes information on what to do at Tier Il and Tier lll. Intervention menu can be found
on p. 44 of this manual.



E.C. Myer Elementary’s Expectations

School-wide expectations are general guidelines for behavior across all school settings. These
expectations provide a tool for staff to use in tfeaching, modeling, and responding to behavior.
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Safe Organized Accountable Respectful
« Walk facing forward « Remain in line quietly » Godirectly to your destination « Use kind words and acfions
Ha“way + Keep to the right = Keep hallway clean = Listen for adult directions = Stay in your own personal space
= Appreciate student work without touching = Accept responsibility for behavior = Stayquiet-classes are in progress
« Wash hands with soap and water = Wait your turn = Use the bathroom for going and washing only | = Use kind words and actions
Restroom « Report safety issues to an adult = Go, flush, wash = Refum fo class quickly & quietly = Give others privacy
» Walk at all fimes = Keep water in sink + Cluiet voices
 Throw frash in receptacle
« Enter and exitquietly = Remain in line unfil assigned place to sit = Follow directions fromadults = Eyes and ears on speaker
Assembly » Walk at all fimes « Sitin designated area « Enter and exttquietly « \oice off during presentation
« Stay in designatedarea = Sit on your boftom, hands in your lap « Participate « Use appropriate applause
» Throw away trash « Raise your hand to volunteer or for help  Keep hands and feet fo yourself
RECESS « Stay in designatedarea = Place belongings in designated area = Play fairly and honestly « Use kind words and actions
* Report problems fo an adult = Stay within view of adults  Look where you are going « Take turns and share
+ Walk to and from building «» Retum equipment to proper location « Follow directions from adults » Hands and feet fo self
« Line up when you hear whistie * Include others in games
: + Follow direcfions from adults « Sit with feet undertable * Help clean any messes you make + Use kind words and actions
Cafeterla « Stay in cafeteria = Raise hand to go fo the bathroom « Leave aclean table, chair, and floor « Remain in your own space
» Walk at all fimes « Throw trash in receplacles « Use an indoorvoice = Touch only your lunch/lunch box
« Eat only yourfood » Line up when called  UUse manners
« Follow feacher directions = Keep desk and contents free from clutter = Eyes on the speaker » Use kind words and actions
Classroom « Stay in classroom « Place materials in designated locafions = Stay ontask « Keephands, feet, and objectsto yourself
« Use materials the way instructed » Keep track of supplies » Demonstrate a growth mindset (yet!) « Raise your hand to speak
» Walk at all fimes  Push in chairs » Accept responsibility for behavior
Bus « Stay n your seat = Quiet voices = Lok & listen for yourstop » Use kind words and actions
* Siay outofthe sisle « Wait for bus in designated area = Report problems toadult « Eyes and body face forward
« No eafing ordrinking « Leave backpack and lunch zipped up « Keep track of your belongings « Keep hands, feet & objects to yourself
« Watch foriraffic when entening/exiting « Listen for adult directions

Posters like the example above are posted throughout the school to remind students and staff
of these school-wide expectations.




Teaching Matrix

Rules are specific guidelines for behavior. They are organized by school-wide expectation
and vary across school settings.

E.C. Myer Elementary’s rules are organized within the teaching matrix on the next page. This
teaching matrix was developed to specifically define the desired expected behaviors that
constitute being safe, organized, accountable, and respectful in different settings and
activities throughout the day. The teaching matrix guides staff in systematically teaching and
reinforcing the school-wide expectations and setting-specific rules.

Setting-specific posters like the example on the next page are posted throughout the school
to remind students and staff of the school-wide expectations and setting-specific rules.
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* Accept responsibility for behavior
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= Walk at all imes + Keep water in sink * Quiet voices
« Throw frash in receplacle
= Enter and exitquietly + Remain in line until assigned place to sit = Follow directions fromadults = Eyes and ears on speaker
Assembly = Walk at all fimes + Sit in designated area = Enter and exitquietly = \Voice off during presentation
= Stay in designatedarea « Sit on your boftom, hands in your lap = Participate = Usz appropriate applause
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= Report problems to an adult + Stay within view of adulis = Look where you are going = Take fums and share
= Walk to and from building + Return equipment to proper location = Follow directions from adults = Hands and feet to self
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: * Follow directions fromadults + Sit with feet undertable = Help clean any messes you make = Use kind words and actions
CafE'tEI'lEl = Stay in cafeteria + Raise hand fo go to the bathroom = Leave aclean table, chair, and floor = Remain in your own space
= Walk at all imes « Throw frash in receptacles = sz an indoorvoice = Touch only your lunchilunch box
« Eat only yourfood + Line up when called * |Ise manners
= Follow teacher directions +» Keep desk and contents free from clutter = Eyes on the speaker = Usz kind words and actions
Classroom = Stay in classroom +» Place matenials in designated locations = Stay on task = Keaphands, feet, and objects fo yourself
= |Ise materials the way instructed + Keep frack of supplies » Demonstrate a growth mindset (yet!) * Raise your hand to speak
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Bus = Stay in your seat * (uigt voices = Look & listen for yourstop = Usz kind words and actions
= Stay out of the aisle « Wart for bus in designated area = Report problems toadult = Eyes and body face forward
= No eafing ordrinking + |_eave backpack and lunch zipped up = Keep frack of your belongings = Keep hands, feet & objects to yourself
= Waich forfraffic when entenng/exiting = Listen for adult directions




The most efficient and effective way of supporting prosocial behavior is to systematically and
directly teach the expected behaviors for each school setting.

All staff are responsible for teaching the school-wide expectations and setting-specific rules in
one form or another across multiple levels of teaching. These opportunities include:

* Pre-corrections
Informal Teaching « Requests and redirections
* Praise

* Tri-annually
Yo L) B VTe R T BTN IEEET T BRI« All students, settings, and expectations

« As indicated by data
Targeted Formal Lessons » Select students, settings, and expectations

Formal instruction involves using scripted lesson plans, which enables all staff to teach the
expected behaviors in the same manner. All lessons are taught in the specific setting
whenever possible (e.g., stfudents are taught the expectations and rules for the cafeteria in
the cafeteria).

Formal lesson plans for specific settings are provided on the pages that follow.



Classroom Lesson Plan

E.C. Myer Elementary’s
Classroom Expectations

Opening

> Begin with a movement/brain break of your choosing. The purpose of this is to mobilize different networks
of the brain fo revitalize and prepare for learning and to sustain memory. Select an activity that is feasible
for the setting.

> Tell students that you are going to talk about ways to be safe, organized, accountable, and respecitful in
the classroom. Tell students that the purpose of this lesson is to teach the specific expectations that you
(the teacher) have for them in the classroom setting.

> Remind students that each of them will have different behavioral abilities just like they have different
academic abilities.

1. Not listening to the teacher
1. Follow teacher directions 2. Leaving the classroom without permission
2. Stay in classroom 3. Using materials in an unsafe manner
3. Use materials the way instructed 4. Running
4. Walk at all times 5. Making a mess at your desk
5. Keep desk and contents free from clutter 6. Putting materials where they don't belong
6. Place materials in designated locations 7. Losing supplies
7. Keep track of supplies 8. Leaving your chair out
8. Pushin chairs 9. Touching others
9. Eyes on the speaker 10. Walking around the classroom
10. Stay on task 11. Throwing trash on the floor
11. Demonstrate a growth mindset (yet!) 12. Telling a peer about a problem instead of an
12. Accept responsibility for behavior adult
13. Use kind words and actions 13. Unkind words
14. Keep hands, feet, and objects to yourself 14. Being rude
15. Raise your hand to speak 15. Talking out of turn

Teaching Demonstrations
**All actions should be performed in an exaggerated, funny manner to promote retention

e | am Safe. Tell students that there are 4 expectations that are good examples of being safe when in
the classroom. They include:
1. Follow teacher directions

2. Stayin classroom
3. Use materials the way instructed
4. Walk at all times




o Non-Example Demonstration: Teacher models a negative example of an expectation using
materials in an unsafe manner- pretending to cut hair, holding pencil with point facing upward,
swinging ruler. Do not have students demonstrate the negative behaviors; teachers should play
role of the student.

o Student Opportunity to Respond: Ask students to specifically identify what expectations were not
followed (use materials in a safe manner/follow instructions). Praise correct responses.

o Positive Example Demonstration: Repeat the demonstration showing positive examples of the
expectations (operating scissors safely, not swinging a ruler or pencil, sitting with feet under desk
and hands on lap or desk). Select one or two students to play the role of the student in repeating
the positive example demonstration.

o Student Opportunity to Practice: Ask all students to practice showing positive examples of the
expectations(keeping hands on one’s desk/lap, using scissors appropriately at desk, keeping
pencil points downward). You can do this all fogether or in pairs/groups. Be prepared to monitor
the activity and provide feedback in terms of behavior specific praise and corrections by
modeling.

o Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability o display the skill in the sefting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the feacher will be there
fo support students in learning the skill and they will have mulfiple opportunities to practice each
fime they are in their classrooms.

¢ | am Organized. Tell students that there are 4 expectations that are good examples of being organized
in the classroom. They include:
1. Keep desk and contenfts free from clutter
2. Place materials in designated locations
3. Keep track of supplies
4. Pushin chairs

o Non-Example Demonstration: Teacher models a negative example of an expectation by shoving
papers into desk and crumpling papers and shoving them into pencil box. Do not have students
demonstrate the negative behaviors; teachers should play role of the student.

o Student Opportunity to Respond: Ask students to specifically identify what expectations were not
followed (organize, be ready to learn, give best effort). Praise correct responses.

Positive Example Demonsiration: Repeat the demonstration showing positive examples of the
expectation (placing papers neatly into proper folder and placing pencils into pencil box). Select
one or two students to play the role of the student in repeating the positive example
demonstration.

o Student Opportunity to Practice: Ask all students to practice showing positive examples of the
expectation (placing materials into their desk/desk organizers neatly). You can do this all fogether
or in pairs/groups. Be prepared to monitor the activity and provide feedback in terms of behavior
specific praise and corrections by modeling.

o Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability to display the skill in the setting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be there
to support students in learning the skill and they will have multiple opportunities to practice each
time they are in the classroom.
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e |l am Accountable. Tell students that there are 4 expectations that are good examples of being
Accountable in the classroom. They include:
1. Eyeson the speaker
2. Stay on task
3. Demonstrate a growth mindset (yetl)
4. Accept responsibility for behavior

o Non-Example Demonstration: Teacher models a negative example of an expectation: explain that
a class discussion is occurring, and a student is contributing to the discussion. Then act as another
student who is turning around in their seat a talking to a peer. Do not have students demonstrate
the negative behaviors; tfeachers should play role of the student.

o Student Opportunity to Respond: Ask students to specifically identify what expectations were not
followed (eyes on speaker, stay on task). Praise correct responses.

o Positive Example Demonstration: Repeat the demonstration showing positive examples of the
expectations (eyes on speaker, stay on task.) Select one or two students to play the role of the
student in repeating the positive example demonstration.

o Student Opportunity to Practice: Ask all stfudents to practice showing positive examples of the
expectations (eyes on speaker, stay on task.) You can do this all together or in pairs/groups. Be
prepared to monitor the activity and provide feedback in terms of behavior specific praise and
corrections by modeling.

o Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability to display the skill in the setting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be there
to support students in learning the skill and they will have multiple opportunities to practice each
fime they are in their classrooms.

e | am Respectful. Tell students that there are 3 expectations that are good examples of being
respectful in the classroom. They include:
1. Use kind words and actions
2. Keep hands, feet, and objects to yourself
3. Raise your hand to speak

o Non-Example Demonstration: Teacher models a negative example of an expectation by grabbing
materials from another student and banging them on the desk. Do not have students demonstrate
the negative behaviors; teachers should play role of the student.

o Student Opportunity to Respond: Ask students to specifically identify what expectations were not
followed (use kind words and actions and keep hands, feet and objects to yourself). Praise correct
responses.

o Positive Example Demonstration: Repeat the demonstration showing positive examples of the
expectations (use kind words and actions and keep hands, feet and objects to yourself.) Select
one or two students to play the role of the student in repeating the positive example
demonstration.

o Student Opportunity to Practice: Ask all students to practice showing positive examples of the
expectations (use kind words and actions and keep hands, feet and objects to yourself.) You can
do this all together or in pairs/groups. Be prepared to monitor the activity and provide feedback in
terms of behavior specific praise and corrections by modeling.

o Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability to display the skill in the setting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be there
to support students in learning the skill and they will have multiple opportunities to practice each
time they are in their classrooms.

11




Closing the Lesson

e Tell students that you will be observing them in the classroom to help them to be safe, organized,
accountable, and respectful in the classroom

e Remind students that you will look for them to demonstrate the specific rules throughout the day, and
you will praise examples of the behavior (use descriptive praise) and reward with Eagles (when
exemplary).

e Remind students that, just like for academics, some students will need more practice with some of the
expectations than others, and this is okay. The purpose of the lesson is not that everyone will be perfect
because that's not possible. When students forget to or are not able to follow the rules at times,
faculty and staff at Myer will be there to remind them and help them practice.

12




Cafeteria Lesson Plan

E.C. Myer Elementary’s
Cafeteria Expectations

Opening

> Begin with a movement/brain break of your choosing. The purpose of this is to mobilize different networks
of the brain to revitalize and prepare for learning and to sustain memory. Select an activity that is feasible
for the setting.

> Tell students that you are going to talk about ways to be safe, organized, accountable, and respectful in
the cafeteria. Tell students that the purpose of this lesson is to teach the specific expectations that you
(the teacher) have for them in the cafeteria.

» Remind students that each of them will have different behavioral abilities just like they have different
academic abilities.

Follow directions from adults

Stay in cafeteria

Walk at all fimes

Eat only your food

Sit with feet under table

Raise hand to go to the bathroom
Throw trash in receptacles

Line up when called

9. Help clean any messes you make
10. Leave a clean table, chair, and floor
11. Use an indoor voice

12. Use good manners

Ignoring adults

Leaving the cafeteria without permission
Running

Sharing your food with a friend

Touching a friend’s lunch/lunch box
Throwing trash under the table

Putting feet in the aisle

Yelling

© NN~
ONOOAWN =

Teaching Demonstrations
**All actions should be performed in an exaggerated, funny manner to promote retention

¢ | am Sdfe. Tell students that there are 4 expectations that are good examples of being safe in the
cafeteria. They include:
1. Follow directions from adults

2. Stay in the cafeteria
3. Walk at all times
4. Eat only your food

o Non-Example Demonstration: Teacher models a negative example of an expectation by
running around the cafeteria and going to other tables to talk to friends. Do not have students
demonstrate the negative behaviors; teachers should play role of the student.

13




Student Opportunity to Respond: Ask students to specifically identify what expectations were
not followed (walk at all times, follow direction from adults). Praise correct responses.

Positive Example Demonstration: Repeat the demonstration showing positive examples of the
expectations (stay in your seat). Select one or two students to play the role of the student in
repeating the positive example demonstration.

Student Opportunity to Practice: Ask all students to practice showing positive examples of the
expectations (stay in your seat). You can do this all together or in pairs/groups. Be prepared to
monifor the activity and provide feedback in ferms of behavior specific praise and corrections
by modeling.

Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability to display the skill in the setting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be
there to support students in learning the skill and they will have multiple opportunities to
practice each time they are in the cafeteria.

I am Organized. Tell students that there are 4 expectations that are good examples of staying
organized in the cafeteria. They include:

1.

2.
3.
4

Sit with feet under table

Raise hand to go to the bathroom
Throw frash in receptacles

Line up when called

Non-Example Demonstration: Teacher models a negative example of an expectation by
turning around in chair to talk to a peer, and then getting up to go to the bathroom. Do not
have students demonstrate the negative behaviors; teachers should play role of the student.

Student Opportunity to Respond: Ask students to specifically identify what expectations were
not followed (sit with feet under table, raise hand to go to the bathroom) Praise correct
responses.

Positive Example Demonsiration: Repeat the demonstration showing positive examples of the
expectation (sit with feet under table, raise hand to go to the bathroom). Select one or two
students to play the role of the student in repeating the positive example demonstration.

Student Opportunity to Practice: Ask all students to practice showing positive examples of the
expectation (sit with feet under table, raise hand to go to the bathroom). You can do this all
together orin pairs/groups. Be prepared to monitor the activity and provide feedback in terms
of behavior specific praise and corrections by modeling.

Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability o display the skill in the sefting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be
there to support students in learning the skill and they will have multiple opportunities to
practice each fime they are in the cafeteria.

I am Accountable. Tell students that there are 4 expectations that are good examples of being
Accountable in the cafeteria. They include:

1.

2.
3.
4

Help clean any messes you make
Leave a clean table, chair, and floor
Use an indoor voice

Use manners

14




Non-Example Demonstration: Teacher models a negative example of a rule by throwing trash
on the floor/under the table. Do not have students demonstrate the negative behaviors;
teachers should play role of the student.

Student Opportunity to Respond: Ask students to specifically identify what expectations were
not followed (leave a clean table, seat, and floor, and help clean any messes you make).
Praise correct responses.

Positive Example Demonstration: Repeat the demonstration showing positive examples of the
expectation (leave a clean table, seat, and floor, and help clean any messes you make).
Select one or two students to play the role of the student in repeating the positive example
demonstration.

Student Opportunity to Practice: Ask all students to practice showing positive examples of the
expectation (leave a clean table, seat, and floor, and help clean any messes you make). You
can do this all together or in pairs/groups. Be prepared to monitor the activity and provide
feedback in terms of behavior specific praise and corrections by modeling.

Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability to display the skill in the setting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be
there to support students in learning the skill and they will have multiple opportunities to
practice each fime they are in the cafeteria.

I am Respectiful. Tell students that there are 3 expectations that are good examples of being
respectful in the cafeteria. They include:

1.
2.
3.

Use kind words and actions
Remain in your own space
Touch only your lunch/lunchbox

Non-Example Demonstration: Teacher models a negative example of an expectation by
getting very close to a student and pretending to reach into a student’s lunch box and take/eat
their food. Do not have students demonstrate the negative behaviors; teachers should play
role of the student.

Student Opportunity to Respond: Ask students to specifically identify what expectations were
not followed (respect others’ space and touch only your lunch/lunchbox). Praise correct
responses.

Positive Example Demonstration: Repeat the demonstration showing positive examples of the
expectations (respect others’ space and touch only your lunch/lunchbox). Select one or two
students to play the role of the student in repeating the positive example demonstration.

Student Opportunity to Practice: Ask all students to practice showing positive examples of the
expectations (respect others’ space and touch only your lunch/lunchbox). You can do this all
together or in pairs/groups. Be prepared to monitor the activity and provide feedback in terms
of behavior specific praise and corrections by modeling.

Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability to display the skill in the setting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be
there to support students in learning the skill and they will have multiple opportunities to
practice each time they are in the cafeteria.

15




Closing the Lesson

e Tell students that you will be checking in on them in the cafeteria fo help them to be safe, organized,
accountable, and respectful.

e Remind students that you will look for them to demonsirate the specific expectations throughout the
day, and you will praise examples of the behavior (use descriptive praise) and reward with Eagles
(when exemplary).

e Remind students that, just like for academics, some students will need more practice with some of the
expectations than others, and this is okay. The purpose of the lesson is not that everyone will be perfect
because that's not possible. When students forget to or are not able to follow the rules at times,
faculty and staff at Myer will be there to remind them and help them practice.

16




Restroom Lesson Plan

E.C. Myer Elementary’s
Restroom Expectations

Opening

> Begin with a movement/brain break of your choosing. The purpose of this is to mobilize different networks
of the brain to revitalize and prepare for learning and to sustain memory. Select an activity that is feasible
for the setting.

> Tell students that you are going to talk about ways to be safe organized, accountable, and respectful in
the restroom. Tell students that the purpose of this lesson is to teach the specific expectations that you
(the teacher) have for them in the restroom setting.

» Remind students that each of them will have different behavioral abilities just like they have different
academic abilities.

1. Wash hands when finished 1. Leaving without washing hands

2. Report safety issues to an adult 2. Using too much toilet paper

3. Walk at all times 3. Running

4, Wait your turn 4. Throwing frash on floor

5. Go, flush, wash 5. Hanging out / chatting with friends
6. Keep waterin sink 6. Splashing water on floor and mirrors
7. Throw trash in receptacle 7. Looking into other stalls

8. Use the bathroom for going and washing only 8. Climbing on foilets/sinks/stalls

9. Return to class quickly & quietly 9. Putting paper towels/non-toilet paper items in
10. Use kind words and actions toilet

11. Give others privacy 10. Using too many paper towels

12. Quiet voices 11. Talking loudly

Teaching Demonstrations
**All actions should be performed in an exaggerated, funny manner to promote retention

e | am Sdfe. Tell students that there are 3 expectations that are good examples of safe in the restroom.
They include:
1. Wash hands (with soap and water)
2. Report safety issues to an adult
3. Walk at all times

o Non-Example Demonstration: Have the feacher model a negative example by (select
one/some):
* Preftending to leave without washing hands
*»  Pretending to run and roughhouse

17



Student Opportunity to Respond: Ask students to specifically identify what expectations were
not followed (wash your hands and walk at all times). Praise correct responses.

Positive Example Demonstration: Repeat the demonstration showing positive examples of the
expectations (wash your hands and walk at all times). Select one or two students to play the
role of the student in repeating the positive example demonstration.

Student Opportunity to Practice: Ask all students to practice showing positive examples of the
expectations (wash your hands and walk at all times). You can do this all together or in
pairs/groups. Be prepared to monitor the activity and provide feedback in terms of behavior
specific praise and corrections by modeling.

Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability to display the skill in the setting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be
there to support students in learning the skill and they will have multiple opportunities to
practice each time they go in the restroom.

I am Organized Tell stfudents that there are 4 expectations that are good examples of staying
organized in the restroom. They include:

1.

2.
3.
4

Wait your furn

Go, flush, wash

Keep waterin sink

Throw frash in receptacle

Non-Example Demonstration: Teacher models non-example by (select one/some):
»  Not flushing toilet
= Throwing toilet paper and paper towels on the floor
= Pretending to put paper towels in the toilet
= Splashing water from the sink
= |n 4" grade lesson, mention about feminine hygiene products.

Student Opportunity to Respond: Ask students to specifically identify what expectations were
not followed (throw trash in receptacle, keep water in the sink, go, flush, wash). Praise correct
responses.

Positive Example Demonstration: Repeat the demonstration showing positive examples of the
expectations (throw trash in receptacle, keep water in the sink, go, flush, wash). Select one or
two students to play the role of the student in repeating the positive example demonstration.

Student Opportunity to Practice: Ask all students to practice showing positive examples of the
expectations (throw trash in receptacle, keep water in the sink, go, flush, wash). You can do this
all together or in pairs/groups. Be prepared to monitor the activity and provide feedback in
terms of behavior specific praise and corrections by modeling.

Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability to display the skill in the setting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be
there to support students in learning the skill and they will have multiple opportunities to
practice each time they go in the restroom.

I am Accountable. Tell students that there are 2 expectations that are good examples of being
Accountable in the restroom. They include:

1.
2.

Use the bathroom for going and washing only
Return to class quickly & quietly

18




o Non-Example Demonstration: Teacher models a negative example of an expectation by standing
around chatting with a friend. Do not have students demonstrate the negative behaviors; teachers
should play role of the student.

o Student Opportunity to Respond: Ask students to specifically identify what expectations were not
followed (use the bathroom for going and washing only). Praise correct responses.

o Positive Example Demonstration: Repeat the demonstration showing positive examples of the
expectations (use the bathroom for going and washing only.) Select one or two students to play the
role of the student in repeating the positive example demonstration.

o Student Opportunity to Practice: Ask all students to practice showing positive examples of the
expectations (use the bathroom for going and washing only.) You can do this all fogether orin
pairs/groups. Be prepared to monitor the activity and provide feedback in terms of behavior
specific praise and corrections by modeling.

o Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability to display the skill in the setting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be there
fo support students in learning the skill and they will have multiple opportunities to practice each
fime they are in their classrooms.

I am Respectful. Tell students that there are 3 expectations that are good examples of respectful in the
restroom. They include:

1. Use kind words and actions

2. Give others privacy

3. Quiet voices

o Non-Example Demonstration: Teacher models non-example by peeking over and under
another stall and barging into a stall using a loud voice.

o Student Opportunity to Respond: Ask students to specifically identify what expectations were
not followed (give others privacy, quiet voices, use kind words and actions). Praise correct
responses.

o Positive Example Demonstration: Repeat the demonstration showing positive examples of the
expectations (give others privacy, quiet voices, use kind words and actions). Select one or two
students to play the role of the student in repeating the positive example demonstration.

o Student Opportunity to Practice: Ask all students to practice showing positive examples of the
expectations (give others privacy, quiet voices, use kind words and actions). You can do this
all together or in pairs/groups. Be prepared to monitor the activity and provide feedback in
terms of behavior specific praise and corrections by modeling.

o Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability to display the skill in the setting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be
there to support students in learning the skill and they will have multiple opportunities to
practice each time they go intfo the restroom.
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Closing the Lesson

e Tell students that you will be monitoring their restroom use to help them to be safe, organized,
accountable, and respectful.

e Remind students that you will look for them to demonsirate the specific expectations throughout the
day, and you will praise examples of the behavior (use descriptive praise) and reward with Eagles
(when exemplary).

e Remind students that, just like for academics, some students will need more practice with some of the
expectations than others, and this is okay. The purpose of the lesson is not that everyone will be perfect
because that's not possible. When students forget to or are not able to follow the rules at times,
faculty and staff at Myer will be there to remind them and help them practice.
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Recess Lesson Plan

E.C. Myer Elementary’s
Recess Expectations

Opening

> Begin with a movement/brain break of your choosing. The purpose of this is to mobilize different networks
of the brain fo revitalize and prepare for learning and to sustain memory. Select an activity that is feasible
for the setting.

> Tell students that you are going to talk about ways fo be safe organized, accountable, and respectiful t at
recess. Tell students that the purpose of this lesson is fo feach the specific expectations that you (the
teacher) have for them in the indoor and outdoor recess settings.

> Remind students that each of them will have different behavioral abilities just like they have different
academic abilities.

1. Stayin designated area 1. Going into spaces where there is no

2. Report problems to an adult supervision

3. Walk to and from building 2. Ignoring the whistle to line up

4. Place belongings in designated area 3. Hitting others with equipment (balls, jump

5. Stay within view of adulfs , E%%Zhe;i‘])y

?' Ee’rurn equipment o proper location 5. Leaving your personal items on the table
. Line up when you hear whistle . .

8. Play fairly and honestly 6. Leov!ng recess ngpmen’r on the ground

. 7. Leaving the designated recess area

7. Look whgre you are going 8. Leaving friends out

10. Follow directions from adults 9. Name calling

11. Use kind words and actions 10. Cheating

12. Take turns and share 11. Ignoring a problem

13. Hands and feet to self

14. Include others in games

Teaching Demonstrations
**All actions should be performed in an exaggerated, funny manner to promote retention
***Please determine which side of the building your class will have recess
and carry out this lesson on that side of the building.

e | am Safe. Tell students that there are 4 expectations that are good examples of being safe af recess.
They include:
1. Stayin designated area
2. Report problems to an adult
3. Walk to and from building




Non-Example Demonstration: Teacher models a negative example of an expectation by
running out of the building. Do not have students demonstrate the negative behaviors;
teachers should play role of the student.

Student Opportunity to Respond: Ask students to specifically identify what expectations were
not followed (walk to and from building). Praise correct responses.

Positive Example Demonstration: Repeat the demonstration showing positive examples of the
expectations (walk out of the building with lunch bag and water bottle, place them on the
table, then students can run once they determine it is safe to do so). Select one or two students
to play the role of the student in repeating the positive example demonstration.

Student Opportunity to Practice: Ask all students to practice showing positive examples of the
expectations (walk to and from building). You can do this all together or in pairs/groups. Be
prepared to monitor the activity and provide feedback in terms of behavior specific praise and
corrections by modeling.

Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability to display the skill in the setting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be
there to support students in learning the skill and they will have multiple opportunities to
practice each time they go to outdoor recess.

I am Organized. Tell students that there are 4 expectations that are good examples of staying
organized at recess. They include:

1.

2.
3.
4

(@]

Place belongings in designated area
Stay within view of adults

Return equipment to proper location
Line up when you hear whistle

Non-Example Demonstration: Teacher models a negative example of an expectation by
leaving equipment on the ground. Do not have students demonstrate the negative behaviors;
teachers should play the role of the student.

Student Opportunity to Respond: Ask students to specifically identify what expectations were
not followed (return equipment to proper location). Praise correct responses.

Positive Example Demonsiration: Repeat the demonstration showing positive examples of the
expectations (return equipment to proper location). Select one or two students to play the role
of the student in repeating the demonstration.

Student Opportunity to Practice: Ask all students to practice showing positive examples of the
expectations (return equipment to proper location). You can do this all together or in
pairs/groups. Be prepared to monitor the activity and provide feedback in terms of behavior
specific praise and corrections by modeling.

Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability to display the skill in the setting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be
there to support students in learning the skill and they will have multiple opportunities to
practice each time they go o recess.
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e |l am Accountable. Tell students that there are 3 expectations that are good examples of being
accountable af recess. They include:
1. Play fairly and honestly
2. Look where you are going
3. Follow directions from adults

o Non-Example Demonstration: Teacher models a negative example of an expectation by running
to kick a soccer ball without looking where you are going, then pick up the soccer ball and run
away holding it in your hands. Do not have students demonstrate the negative behaviors; teachers
should play role of the student.

o Student Opportunity to Respond: Ask students to specifically identify what expectations were not
followed (look where you are going, playing fairly and honestly). Praise correct responses.

o Positive Example Demonstration: Repeat the demonstration showing positive examples of the
expectations (look where you are going, playing fairly and honestly). Select one or two students to
play the role of the student in repeating the positive example demonstration.

o Student Opportunity to Practice: Ask all students to practice showing positive examples of the
expectations (look where you are going, playing fairly and honestly). You can do this all together
or in pairs/groups. Be prepared to monitor the activity and provide feedback in terms of behavior
specific praise and corrections by modeling.

o Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability to display the skill in the sefting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the feacher will be there
to support students in learning the skill and they will have multiple opportunities to practice each
time they are in their classrooms.

e | am Respectful. Tell students that there are 4 expectations that are good examples of being
respectful at recess. They include:
1. Use kind words and actions
2. Take turns and share
3. Hands and feet to self
4. Include others in games

O

Non-Example Demonstration: Teacher models a negative example of an expectation by
grabbing a ball from another student, saying “that’s ours, you can’t play with us!”. Do not have
students demonstrate the negative behaviors; feachers should play the role of the student.

o Student Opportunity to Respond: Ask students to specifically identify what expectations were
not followed (take turns and share, use kind words and actions, include others in games).
Praise correct responses.

o Positive Example Demonsiration: Repeat the demonstration showing positive examples of the
expectations (lake turns and share, use kind words and actions, include others in games).
Select one or two students to play the role of the student in repeating the positive example
demonstration.

o Student Opportunity to Practice: Ask all students to practice showing positive examples of the
expectations (take turns and share, use kind words and actions, include others in games). You
can do this all together or in pairs/groups. Be prepared to monitor the activity and provide
feedback in terms of behavior specific praise and corrections by modeling.

o Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability fo display the skill in the sefting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be
there to support students in learning the skill and they will have multiple opportunities to
practice each time they go to recess.
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Closing the Lesson

o Tell students that you will be checking in on them at recess and discussing their behavior with the
monitors to help them to be safe, organized, accountable, and respectiful

e Remind students that you will look for them to demonsirate the specific expectations throughout the
day, and you will praise examples of the behavior (use descriptive praise) and reward with Eagles
(when exemplary).

e Remind students that, just like for academics, some students will need more practice with some of the
expectations than others, and this is okay. The purpose of the lesson is not that everyone will be perfect
because that's not possible. When students forget to or are not able to follow the rules at times,
faculty and staff at Myer will be there to remind them and help them practice.
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Hallway Lesson Plan

E.C. Myer Elementary’s
Hallway Expectations

Opening

> Begin with a movement/brain break of your choosing. The purpose of this is to mobilize different networks
of the brain to revitalize and prepare for learning and to sustain memory. Select an activity that is feasible
for the setting.

> Tell students that you are going to talk about ways fo be safe, organized, accountable, and respectiful in
the hallway. Tell students that the purpose of this lesson is to teach the specific expectations that you (the
teacher) have for them in the hallway setting.

» Remind students that each of them will have different behavioral abilities just like they have different
academic abilities.

Walk looking behind you

Walking on the left side of the hall
Geftting out of line

Dropping trash on the floor
Stopping fo tie your shoe while in line
Jumping down the steps

Sliding down the railing

Hiding in hall

9. Opening doors fo the outside

10. Touching others

11. Keep mouth off water fountain
12. Yelling / talking loudly

13. Touching student work on display

Walk facing forward

Keep to the right

Remain in line quietly

Keep hallway clean

Appreciate student work without touching
Go directly to your destination
Listen for adult directions

Accept responsibility for behavior
Use kind words and actions

0. Keep hands and feet to self

1. Stay quiet - classes are in progress

TS 0O NoO DN~
© NG~ ~

Teaching Demonstrations
**All actions should be performed in an exaggerated, funny manner to promote retention

e | am Sdofe. Tell students that there are 2 expectations that are good examples of being safe when in
the hallway. They include:
1. Walk facing forward

2. Keep to the right

o Non-Example Demonstration: Teacher models a negative example of an expectation by
walking forward but looking backwards. Do not have students demonstrate the negative
behaviors; teachers should play role of the student.
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o Student Opportunity to Respond: Ask students to specifically identify what expectations were
not followed (walk facing forward). Praise correct responses.

o Positive Example Demonsiration: Repeat the demonstration showing positive examples of the
expectation (walk facing forward). Select one or two students to play the role of the student in
repeating the positive example demonstration.

o Student Opportunity to Practice: Ask all students to practice showing positive examples of the
expectations (walk facing forward). You can do this all together or in pairs/groups. Be
prepared to monitor the activity and provide feedback in terms of behavior specific praise and
corrections by modeling.

o Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability fo display the skill in the setfting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be
there to support students in learning the skill and they will have multiple opportunities to
practice each time they are in the hallway.

e | am Organized. Tell students there are 3 expectations that are examples of staying organized in the
hallway. They include:
1. Stay to the right
2. Remainin line quietly
3. Keep hallway clean

o Non-Example Demonstration: Teacher models a negative example of an expectation by
loudly saying “Hi!” to every person that passes and getting out of line. Do not have students
demonstrate the negative behaviors; teachers should play role of the student.

o Student Opportunity to Respond: Ask students to specifically identify what expectations were
not followed (remain in line quietly). Praise correct responses.

o Positive Example Demonsiration: Repeat the demonstration showing positive examples of the
expectation (remain in line quietly). Select one or two students to play the role of the student
in repeating the demonstration.

o Student Opportunity to Practice: Ask all students to practice showing positive examples of the
expectation (remain in line quietly). You can do this all together or in pairs/groups. Be
prepared to monitor the activity and provide feedback in terms of behavior specific praise and
corrections by modeling.

o Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability fo display the skill in the sefting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be
there to support students in learning the skill and they will have multiple opportunities to
practice each time they are in the hallway.

¢ |l am Accountable. Tell students that there are 3 expectations that are good examples of being
Accountable in the hallway. They include:
1. Go directly to your destination
2. Listen for adult directions
3. Accept responsibility for behavior

o Non-Example Demonstration: Teacher models a negative example of an expectation: walk down
the hall, looking in classroom windows. Do not have students demonstrate the negative behaviors;
teachers should play role of the student.

o Student Opportunity to Respond: Ask students to specifically identify what expectations were not
followed (go directly to your destination). Praise correct responses.
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o Positive Example Demonstration: Repeat the demonstration showing positive examples of the

expectations (go directly to your destination). Select one or two students to play the role of the
student in repeating the positive example demonstration.

Student Opportunity to Practice: Ask all students to practice showing positive examples of the
expectations (go directly to your destination). You can do this all together or in pairs/groups. Be
prepared to monitor the activity and provide feedback in terms of behavior specific praise and
corrections by modeling.

Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability o display the skill in the sefting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be there
to support students in learning the skill and they will have multiple opportunities to practice each
time they are in their classrooms.

I am Respectiful. Tell students that there are 3 expectations that are good examples of being
respectful when in the hallway. They include:

1. Use kind words and actions
2. Stay in your own personal space
3. Stay quiet- classes are in progress

1. Non-Example Demonstration: Teacher models a negative example of an expectation by
touching and banging into the person in front of them. Do not have students demonstrate the
negative behaviors; teachers should play role of the student.

2. Student Opportunity to Respond: Ask students to specifically identify what expectations were
not followed (stay in your own personal space). Praise correct responses.

3. Positive Example Demonstration: Repeat the demonstration showing positive examples of the
expectaitons (stay in your own personal space). Select one or two students to play the role of
the student in repeating the demonstration.

4. Student Opportunity to Practice: Ask all students to practice showing positive examples of the
expectations (stay in your own personal space). You can do this all together or in pairs/groups.
Be prepared to monitor the activity and provide feedback in terms of behavior specific praise
and corrections by modeling.

5. Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability o display the skill in the setfting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be
there to support students in learning the skill and they will have multiple opportunities to
practice each time they go in the hallway.

Closing the Lesson

Tell students that you will be observing them in the hallway to help them to organized, accountable,
and respeciful.

Remind students that you will look for them to demonstrate the specific expectations throughout the
day, and you will praise examples of the behavior (use descriptive praise) and reward with Eagles
(when exemplary).

Remind students that, just like for academics, some students will need more practice with some of the
expectations than others, and this is okay. The purpose of the lesson is not that everyone will be perfect
because that's not possible. When students forget to or are not able to follow the rules at times,
faculty and staff at Myer will be there to remind them and help them practice.
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Bus Lesson Plan

E.C. Myer Elementary’s
Bus Expectations

Opening

> Begin with a movement/brain break of your choosing. The purpose of this is to mobilize different networks
of the brain fo revitalize and prepare for learning and to sustain memory. Select an activity that is feasible
for the setting.

> Tell students that you are going to talk about ways to be safe, organized, accountable, and respectful. on
the bus. Tell sfudents that the purpose of this lesson is to teach the specific rules that you (the teacher)
have for them in the school bus setting.

» Remind students that each of them will have different behavioral abilities just like they have different
academic abilities.
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Stay in your seat

Stay out of the aisle

No eating or drinking

Watch for traffic when entering/exiting
Quiet voices

Wait for bus in designated area

Leave backpack and lunch zipped up
Look & listen for your stop

Report problems to adult

. Keep track of your belongings

. Listen for adult directions

. Use kind words and actions

. Eyes and body face forward

. Keep hands, feet & objects to yourself

. Yelling / talking loudly

. Getting out of seat

. Blocking the aisle with your body or belongings
. Eating and drinking

. Ignoring bus driver

. Arguing with adults

. Putting feet on seat or in the aisle

. Standing up

9. Turning around or sideways in your seat

10. Touching others or getting in their personal
space

11. Excluding others

12. Using unkind words

13. Running or pushing as you leave the bus

O NN NN —

Teaching Demonstrations

**All actions should be performed in an exaggerated, funny manner to promote retention**

I am Sdafe. Tell students that there are 4 rules that are good examples of being safe when on the bus.

They include:
1. Stayin your seat

2. Stay out of the aisle
3. No eating or drinking
4,

Watch for traffic when entering/exiting




Non-Example Demonstration: Teacher models a negative example of a rule by putting their
feet in the aisle and reaching into the seat behind them. Do not have students demonstrate
the negative behaviors; tfeachers should play role of the student.

Student Opportunity to Respond: Ask students to specifically identify what rules were not
followed (stay in your seat, stay out of the aisle). Praise correct responses.

Positive Example Demonstration: Repeat the demonstration showing positive examples of the
rule (stay in your seat, stay out of the aisle). Select one or two students to play the role of the
student in repeating the positive example demonstration.

Student Opportunity to Practice: Ask all students to practice showing positive examples of the
rules (stay in your seal, stay out of the aisle). You can do this all together or in pairs/groups. Be
prepared to monitor the activity and provide feedback in terms of behavior specific praise and
corrections by modeling.

Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability to display the skill in the setting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be
there to support students in learning the skill and they will have multiple opportunities to
practice each fime they are on the bus

I am Organized. Tell students that there are 3 rules that are good examples of staying organized on the
bus. They include:

1.
2.
3.

Quiet voices
Wait for bus in designated area
Leave backpack and lunch zipped up

Non-Example Demonstiration: Teacher models a negative example of a rule by opening your
backpack and taking objects out and handing them out while yelling. Do not have students
demonstrate the negative behaviors; teachers should play role of the student.

Student Opportunity to Respond: Ask students to specifically identify what rules were not
followed (leave backpack and lunch zipped up and quiet voices). Praise correct responses.

Positive Example Demonsiration: Repeat the demonstration showing positive examples of the
rule (leave backpack and lunch zipped up, quiet voices). Select one or two students to play
the role of the student in repeating the positive example demonstration.

Student Opportunity to Practice: Ask all students fo practice showing positive examples of the
rule (leave backpack and lunch zipped up, quiet voices). You can do this all together orin
pairs/groups. Be prepared to monitor the activity and provide feedback in terms of behavior
specific praise and corrections by modeling.

Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability fo display the skill in the sefting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be
there to support students in learning the skill and they will have multiple opportunities to
practice each time they are on the bus.

I am Accountable. Tell students that there are 4 rules that are good examples of being Accountable
on the bus. They include:

1.

2.
3.
4

Look & listen for your stop
Report problems to adult
Keep frack of your belongings
Listen for adult directions
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o Non-Example Demonstration: Teacher models a negative example of a rule: explain that your stop
has just been called. Sit in the seat and fiddle with your backpack. Then say “wait! Wait for me!”
And leave the backpack behind in the seat. Do not have students demonstrate the negative
behaviors; tfeachers should play role of the student.

o Student Opportunity to Respond: Ask students to specifically identify what rules were not followed
(look and listen for your stop, keep track of your belongings). Praise correct responses.

o Positive Example Demonstration: Repeat the demonstration showing positive examples of the rules
(look and listen for your stop, keep track of your belongings.) Select one or two students to play the
role of the student in repeating the positive example demonstration.

o Student Opportunity to Practice: Ask all sfudents to practice showing positive examples of the rules
(look and listen for your stop, keep track of your belongings.) You can do this all together orin
pairs/groups. Be prepared to monitor the activity and provide feedback in terms of behavior
specific praise and corrections by modeling.

o Self-assessment: After students all had the opportunity to practice, ask them to assess their

confidence in their ability to display the skill in the setting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the tfeacher will be there
fo support students in learning the skill and they will have multiple opportunities to practice each
fime they are in their classrooms.

I am Respectful. Tell students that there are 4 rules that are good examples of being respectful when
on the bus. They include:

1. Use kind words and actions

2. Eyes and body face forward

3. Keep hands, feet, and objects to yourself

1. Non-Example Demonstration: Teacher models a negative example of a rule by standing up
and reaching into the seat of the student behind them. Do not have students demonstrate the
negative behaviors; teachers should play role of the student.

2. Student Opportunity to Respond: Ask students to specifically identify what rules were not
followed (stay seated facing forward and keep hands and feet to yourself). Praise correct
responses.

3. Positive Example Demonstration: Repeat the demonstration showing positive examples of the
rules (stay seated facing forward and keep hands and feet to yourself). Select one or two
students to play the role of the student in repeating the positive example demonstration.

4. Student Opportunity to Practice: Ask all stfudents to practice showing positive examples of the
rules (stay seated facing forward and keep hands and feet to yourself). You can do this alll
together orin pairs/groups. Be prepared to monitor the activity and provide feedback in terms
of behavior specific praise and corrections by modeling.

5. Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability to display the skill in the setting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be
there to support students in learning the skill and they will have multiple opportunities to
practice each time they go on the bus.
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Closing the Lesson

e Tell students that you will be monitoring their behavior on the bus and discussing their behavior with the
drivers to help them to be safe, organized, accountable, and respectful

e Remind students that you will look for them to demonstrate the specific rules throughout the day, and
you will praise examples of the behavior (use descriptive praise) and reward with Eagles (when
exemplary).

e Remind students that, just like for academics, some students will need more practice with some of the
rules than others, and this is okay. The purpose of the lesson is not that everyone will be perfect
because that’s not possible. When students forget to or are not able to follow the rules at times,
faculty and staff at Myer will be there to remind them and help them practice.
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Assembly Lesson Plan

E.C. Myer Elementary’s
Assembly Rules

Opening

> Begin with a movement/brain break of your choosing. The purpose of this is to mobilize different networks
of the brain to revitalize and prepare for learning and to sustain memory. Select an activity that is feasible
for the setting.

> Tell students that you are going to talk about ways to be safe, organized, accountable, and respectful.
during assemblies. Tell students that the purpose of this lesson is fo feach the specific rules that you (the
teacher) have for them in the school assembly setting.

> Remind students that each of them will have different behavioral abilities just like they have different
academic abilities.

1. Enter and exit quietly 1. Shouting to an adult without raising hand
2. Walk at all times 2. Getting out of seat without permission

3. Stayin designated area 3. Pufting your hands or feet in others’ space
4. Keep hands and feet to yourself 4. Leaving assembly

5. Remain in line unftil assigned place to sit 5. Walking around

6. Sitin designated area 6. Talking when speaker is talking

7. Sit appropriately 7. lgnoring teacher when attention signal begins
8. Throw away frash 8. Clapping at inappropriate fimes

9. Follow directions from adults

10. Enter and exit quietly

11. Participate

12. Raise your hand to volunteer or for help

13. Voice off during presentation

14. Eyes and ears on speaker

15. Use appropriate applause

16. Keep hands and feet to yourself

Teaching Demonstrations (with pariners)
**All actions should be performed in an exaggerated, funny manner to promote retention

e | am Safe. Tell students that there are 3 rules that are good examples of being safe during an
assembly. They include:
1. Enfer and exit quietly
2. Walk at all times

3. Stayin designated area




Non-Example Demonstration: Teacher models rule by getting up out of seat and shouting at the
teacher to get their attention. (Do not have students demonstrate the negative behaviors;
teachers should play role of the student.)

Student Opportunity to Respond: Ask students to specifically identify what rules were not
followed (stay in designated area and enter/exit quietly ). Praise correct responses.

Positive Example Demonstration: Repeat the demonstration showing positive examples of the
rules (stay in designated area and enter/exit quietly). Select one or two students to play the
role of the student in repeating the positive example demonstration.

Student Opportunity to Practice: Ask all students to practice showing positive examples of the
rules (stay in designated area and enter/exit quietly). You can do this all together orin
pairs/groups. Be prepared to monitor the activity and provide feedback in terms of behavior
specific praise and corrections by modeling.

Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability fo display the skill in the sefting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be
there to support students in learning the skill and they will have multiple opportunities to
practice each time they go into an assembly.

I am Organized. Tell students that there are é rules that are good examples of being organized during
an assembly. They include:

1.

2.
3.
4

Remain in line unftil assigned place to sit
Sit in designated area

Sit on your bottom, hands in your lap
Throw away trash

Non-Example Demonstration: Have the teacher model a negative example of a rule by sitting
on knees facing backwards. Do not have students demonstrate the negative behaviors;
teachers should play role of the student.

Student Opportunity to Respond: Ask students to specifically identify what rules were not
followed (sit on your bottom, hands in your lap). Praise correct responses.

Positive Example Demonstration: Repeat the demonstration showing positive examples of the
rules (sit on your bottom, hands in your lap) Select one or two students to play the role of the
student in repeating the demonstration.

Student Opportunity to Practice: Ask all students to practice showing positive examples of the
rules (sit on your bottom, hands in your lap). You can do this all together or in pairs/groups. Be
prepared to monitor the activity and provide feedback in terms of behavior specific praise and
corrections by modeling.

Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability fo display the skill in the setfting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be
there to support students in learning the skill and they will have multiple opportunities to
practice each time they go intfo an assembly.

I am Accountable. Tell students that there are 4 rules that are good examples of being Accountable
during an assembly. They include:

1

2.
3.
4.

Follow directions from adults

Enter and exit quietly

Participate

Raise your hand to volunteer or for help
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o Non-Example Demonstration: Teacher models a negative example of arule by walking into the
space and waving/greeting friends from other classes loudly. Do not have students demonstrate
the negative behaviors; tfeachers should play role of the student.

o Student Opportunity to Respond: Ask students to specifically identify what rules were not followed
(enter and exit quietly). Praise correct responses.

o Positive Example Demonstration: Repeat the demonstration showing positive examples of the rules
(enter and exit quietly.) Select one or two students to play the role of the student in repeating the
positive example demonstration.

o Student Opportunity to Practice: Ask all students to practice showing positive examples of the rules
(enter and exit quietly.) You can do this all together or in pairs/groups. Be prepared to monitor the
activity and provide feedback in terms of behavior specific praise and corrections by modeling.

o Self-assessment: After students all had the opportunity to practice, ask them to assess their

confidence in their ability to display the skill in the setting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be there
to support students in learning the skill and they will have multiple opportunities to practice each
fime they are in their classrooms.

I am Respectful. Tell students that there are 4 rules that are good examples of being respectful during
an assembly. They include:

1. Eyes and ears on speaker

2. Voice off during presentation

3. Use appropriate applause

4. Keep hands and feet to self

Non-Example Demonstiration: Have the teacher model a negative example of a rule by talking
when speaker is talking and ignoring teacher when attention signal begins. Be sure not have
students demonstrate the negative behaviors; teachers should play role of the student.)

(@]

o Student Opportunity to Respond: Ask students to specifically identify what rules were not
followed (eyes and ears on speaker, voice off during presentation). Praise correct responses.

o Positive Example Demonsiration: Repeat the demonstration showing positive examples of the
rules (eyes and ears on speaker, voice off during presentation). Select one or two students to
play the role of the student in repeating the demonstration.

o Student Opportunity to Practice: Ask all students to practice showing positive examples of the
rules (eyes and ears on speaker, voice off during presentation). You can do this all together or
in pairs/groups. Be prepared to monitor the activity and provide feedback in terms of behavior
specific praise and corrections by modeling.

o Self-assessment: After students all had the opportunity to practice, ask them to assess their
confidence in their ability to display the skill in the setting in real life. The self-assessment can be
done via raising fingers, using sticky notes, or any other method. Note that the teacher will be
there to support students in learning the skill and they will have multiple opportunities to
practice each time they go info an assembly.
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Closing the Lesson

e Tell students that you will be monitoring their behavior during assemblies to help them to be safe,
organized, accountable, and respectful. .

e Remind students that you will look for them to demonstrate the specific rules throughout the day, and
you will praise examples of the behavior (use descriptive praise) and reward with Eagles (when
exemplary).

e Remind students that, just like for academics, some students will need more practice with some of the
rules than others, and this is okay. The purpose of the lesson is not that everyone will be perfect
because that’s not possible. When students forget to or are not able to follow the rules at times,
faculty and staff at Myer will be there to remind them and help them practice.
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Acknowledgment System

The best way to support students’ demonstration of expected behavior, after teaching the school-wide
expectations and setting-specific rules, is to reward students for engaging in expected behavior. E.C.
Myer Elementary's school-wide acknowledgment system is engineered to promote behaviors that
engage students and staff in upholding the expectations and rules. This system is summarized below
and in the matrix on page 10.

Acknowledgments for Individual Students

Teachers: When a student is “caught doing good”, the classroom teacher will write the student’s name
on the Myer Eagle and place it in the “Eagle’s Nest” in the Main Office. Each morning, the principal
announces the Myer Eagles and they are displayed on the tree bulletin board for our community to
admire. Each quarter, our tree is replenished with more Eagles representing positive behavior being
exemplified by our students.

Students: Students may award Myer Eagles to their peers or adults they wish to recognize. Extra blank
Myer Eagles are available on a special bulletin board next to the Eagle Tree board. Student-awarded
Myer Eagles are also placed in the Eagle’s Nest on the counter of the Main Office to be included in the
morning announcements. The template for the Myer Eagle can be found on page 39.

Special Events: Each quarter, we may hold a raffle where we highlight the demonstration of a specific
behavioral expectation. All students who earned Myer Eagles during a specific quarter can be included
in the raffle and the winner will be announced during Morning Announcements.

Acknowledgments for Classes

Whole-Class Eagles: Each class uses their own system for giving positive feedback to students on a
daily basis. Classroom teachers strive to catch students demonstrating expected behavior on an
exemplary level and award them Myer Eagles. When a class is recognized by another faculty or staff
member, students in that class may earn a whole-class Myer Eagle to be announced during morning
announcements. “Ernie the Eagle” will spend the day in the classroom of any class earning a whole-
class Eagle.
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Acknowledgments for Staff

E.C. Myer Elementary prides itself in providing a quality education for our students and rewarding them
for their positive behavior. In this same vein, we would like to congratulate and reward our teachers and
staff members for their efforts.

Faculty/Staff Myer Eagles

Each week, a member of our faculty/staff will be recognized for being a leader by example. A section
of our weekly Myer Memo will be dedicated to recognizing faculty/staff and the reason why they were
selected will be shared. This Faculty/Staff Myer Eagle will have access to the reserved Myer Eagle
Parking space for the week.

Treat Cart

While staff are working in the physical school building, a treat cart with be brought through each wing
and refreshments will be offered on a quarterly basis.
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Acknowledgments Matrix

Target Achievement | Where, When, & .

. Name Type . ! ! Frequenc Coordinated B
Population yP Criteria Who 9 Y Y
Who is the reward ' What do you get How is the Where, when, and How often are Who'is
for (e.g., student, | Whatisthe reward | (e g., points, tickets, acknowledgement | by whom will the | acknowledgement | coordinating (i.e.,

group, school, called? store, pass, camed? acknowledgment | s given (e.g., daily, making sure it is
staff) activity) be delivered? weekly; quarterly) 2 running) ¢
A Myer Eagle mini- Al setti
certificate Exemplifying Throughsoeufl?f?es day
Individual Student Myer Eagle Announced on PA es)c(:gg(c:)lr—(;/:;;jfs by any faculty/staff Daily SWPBIS Committee
member
Inclusion in raffle
A Myer Eagle mini- Compliment from
certificate another staff All settings
Whole-Class Myer Eagle member for fhroughout the day Daily SWPBIS Committee
Earnie Visits for day exemplifying by any faculty/staff
school-wide member
expectations
Recognition in By being a leader
Faculty/Staff MyerEagle | WeeKly MyerMemo ggfgg@ggm Myer Memo Weekly Principal
Myer Eagle Parking beyond
Refreshments Exemplifying and C;Iossrooms & .
Faculty/Staff Treat Cart delivered teaching PBIS offices by SWPBIS Quarterly SWPBIS Committee

Committee
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Myer Eagle

Myer Eagle Recipient:

Teacher & Grode: I
N

Eagle Earned for Being:
[check off one ormorEl A1 1A 1
scfe m—— ‘
Orgaaized
Accouniable
Respectful

How did this studentf' SC AR

Awarded by:
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Despite the many opportunities for Ernest C. Myer Elementary’s students to learn expected behaviors
and receive acknowledgment for demonstrating expected behaviors, undesired behavior will occur, and
staff must be prepared to address undesired behavior.

When responding to undesired behavior, staff must:

e Stay calm

e Refer to the Behavior Management Flowchart (page 41)

e When appropriate (see Behavior Levels, page 42), complete a
o MTSS Meeting Referral Narrative (page 45)
o Office Referral Form (see page 46)

Printable and editable copies of referral forms can be retrieved electronically on Teams from the Myer
Team and located in the files tab of the PBIS Channel. Classroom teachers should consider making
copies of completed Office Referral Forms and keeping copies in their class binder (distributed at the
beginning of each year) filed in the PBIS section.

Prior to referring to MTSS, teachers must enter interventions into AIMS and demonstrate that at least
two Tier Il Interventions were not effective despite implementation for at least 2 weeks each. The MTSS
Process Flow Chart can be found on page 43, and Tiered Intervention Menu can be found on page 44.

Additional resources related to implementing corrective consequences are provided beginning on page
47.
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Behavior Management Flowchart

Observe behavior
EMERGENCY: Call

Main Office and

Determine level of activate Purple Team
behavior
Levels 1-2 Behavior Levels 3-4 Behavior
Classroom-Managed Office-Managed

Engage in the following:
* Ignore challenging behavior
* Praise others following rules

Complete Office Referral
Form and notify Main Office

« Use physical proximity X3f84
Use Tier Il classroom strategies: Administrator defermines
+ Redirection/warning conseqguence

» Re-teach classroom expectation(s)
» Lead practice of behavior
* Brain Intervals

« Mindfulness

» Behavior Chart

» School / Home Journal

» Time out to buddy teacher ‘s cla
Earn & Refurn Card

Not earning classroom privileges
Behavior Reflection

Choices “Think Sheet”
Conference with student
Calming Cart Tools

Use of Calming Nest

Other res’rorohvie classroom strategies Administrator follows up with

student & their family

v

Administrator follows through
with consequence

Administrator follows up with
teacher

\ 4

Complete MTSS Referral
if at least 2 strategies are
consistently implemented
(and documented in AIMS),
for at least 2 weeks each,
and review of progress
monitoring data in AIMS
reveals that there is little/no
reduction in undesired
behavior

Student’s behavior escalates and disrupts the learning
of others despite consistent classroom strategies:
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Behavior Levels

*From KCSD Code of Conduct

T T Levels 3 & 4 Call office immediately.
O O Compromises Safety
= + Harassment, threats, and/or bullying x3484

Foul/offensive language in
confrontational manner

A * Insubordination- willful disobedience Submit complefed Office

h i f .

that compromises satety Referral Form to principal by
AND + Actions which substantially disrupt 9 that dq

normal operations of school pm tharsame aay.

A » Confrontations involving contact
*  Willful and deliberate attempt to or
' actually leaving school property
+ Conduct which could cause injury

Level 2
Ongoing disruption despite
consistent strategies.

MTSS Referral

Consistent Tier Il strategies
implemented, documented,

» Ongoing disrespect despite using and tracked for at least 2
consistent classroom strategies. weeks with little/no

* Intentional misuse or improvement:
unauthorized use of district
property Submit completed MTSS

* Continuing or repeating level 1 Narrative to MTSS Facilitator
offenses after prior measures and principal to schedule

meeting.

Level 1

Minor Disruption Begin Tier Il strategies if

behavior is repetitious.

KEEP « Lewd, foul, offensive language or _ . .
gesture Enter infervention(s) into AIMS.
» Inappropriate affectionate Call parent and send home
CAL M behavior .
. . . start of service letter.
and USE . D|sru'pt|ve 'behawor
. * Causing minor damage to school | Actively progress monitor with
Restorative S ally/weekly probes
» Littering
P ra ice s *  Use of electronics that causes / will *Review T Classroom Management
likely cause minor disturbance Checklist to determine any components

that should be added to repertoire.
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https://www.kingstoncityschools.org/site/handlers/filedownload.ashx?moduleinstanceid=56&dataid=137&FileName=5300%20code%20of%20conduct%20012517.pdf
https://resources.finalsite.net/images/v1699888494/resanet/wjexblepat3ntiuga2ir/PBISClassroomManagementChecklist2023-24-fillable.pdf
https://resources.finalsite.net/images/v1699888494/resanet/wjexblepat3ntiuga2ir/PBISClassroomManagementChecklist2023-24-fillable.pdf

MTSS Process

*MTSS process is utilized for SEL/behavioral and academic intervention monitoring and analysis.

Enter Tier 2
Inerventions
into AIMS

Notify family by
phone & send start
of service letter re:
Tier Il inferventions

and progress
monitor for 2-4
weeks,

Little/no progress-
refer to MTSS.

*Enter Tier 1/l
supports info AlMS
for 504 needs

assessment,

Teacher
completes
MTSS Referral
Narrative

*Narrative guidelines
found in MTSS & PBIS
Channels of Myer
Team

Email MTSS
Referral Narrative
with ALL
components to
MTSS Facilitator &
principal.

*For 504 request-

namrative must be
completed*

' Click AIMS Button:

MTSS Process Guide

A multi-tered system of support or WTSS is a framewerk with a Hered infrastructure that uses data +e help match
academic and social-emetional behavior assessiment and instructional rescurces +o every student's needs.

7 Meeting
Scheduled

Once MTSS
Facilitator
and principal
review
emailed
document,
ensuring all
components
included,
meeting is
scheduled.

*For a 504
request, datfa
will be

Send RST Request to Principal

Start of Year Action Steps: AIMS History Report
prinfed & given to new teacher in annual binder.
Student ADDED to MTSS Schedule and previous

teacher asked to participate in 15t meeting.

reviewed af

" MTSS Meetings.

Year-End Action $teps: AlMS History Report printed
& added to student MTSS Folder
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/7 Initial MTSS
Meeting
Held

First MTSS
Meeting: MTSS
Team only

Follow-up MTSS
Meetings:
Parents/
Guardians
invited to
attend.
Start of service
letters sent

home for any
Tier II/Tier Il

Interventions

‘_ added.

 Progress
Monitor

Probes
adminisfered
and added into
AIMS every 1-2
weeks.

Tier Il Probes
(in-class)
Classroom
Teacher(s)
and/or service
provider(s)
Tier lll Probes
(in-class)

RTI Teacher(s)
and/or Service

" Provider(s)

MTSS Facilitator: KyLynne Batista x17010 l

*Updated 7/29/2024

" Follow-Up

L
-

MTSS
Meeting(s)

Teacher & svec.
provider(s) Email
MTSS Updated
Narrative with
ALL components
to MTSS
Facilitator &
principal.
Recent probes
must be
completed
(within 1 week of
follow-up
meeting|fo be
shared with MTSS
Commitfee.

If Student Referred to CSE and
Qualifies for IEP

1. Profile Tab: Click "End AIS

Services"

2. Letters Tab: Print and send
home "End of RTI- Transfer fo

IEP™ letter




Tiered Behavioral Intervention Menu

Targeted (Tier I1) SOME ~ Intensive (Tier ) FEW
Specialized interventions for Individualized interventions for

some students with “aft-risk” behavior few S“fde”“ with chronic
behavioral support needs
Without MTSS

With MTSS

With MTSS

v' Check-in/Check-out
v Assigned “go to”

v'Redirection/warning
v'Re-teach classroom
expectation(s)

v'Functional Behavior Assessment
v'Emergency Intervention Plan

v'Lead practice of person/mentor v Multi-Component Behavior Plan
behavior v Join focus group v Check-in/Check-out
v'Brain Intervals v’ Short-term v Collab with Wraparound
v'Mindfulness counseling Agencies
v'Behavior Chart v' Ofther strategies as
v'School / Home decided by MTSS
Journal Team

v Time out to buddy
teacher ‘s classroom

v'Earn & Return Card

v'Not earning classroom
privileges

v'Behavior Reflection

v'Choices "Think Sheet”

v'Conference with
student

v'Calming Cart Tools

v'Use of Calming Nest

v Classroom
Management Support
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https://resources.finalsite.net/images/v1699888494/resanet/wjexblepat3ntiuga2ir/PBISClassroomManagementChecklist2023-24-fillable.pdf

MTSS Data Narrative

Below please type & email a narrative describing your students’ strengths, your concerns,
data, goals and progress your student is making with goals that are in AIMS. This narrative will
help guide your discussion during the MTSS meeting. Your narrative will also be copied and
pasted into AIMS by Ky Lynne. Please check off the items below to help make sure you have
touched on all key components.

Narrative Required Components

[ Student Name

Problem Identification:
[ Please start with 1-2 sentences explaining main reason for referral to MTSS
(similar to a topic sentence).

Data Points:

] Guided Reading Level

[ Star Early Literacy Score

[ Star Math Score

LIClassroom informal Assessments

L1 Is the student on, below or above grade level in ELA and Math
[ Student Strengths

[J Academic Concerns

[ Social Emotional Concerns

[ Discuss Goals

[ Progress with Goals (were the goals met or will they be continued)

Sample Narrative: Annie is being referred to MTSS due to reading 1.5 years below grade level despite
ongoing Tll interventions for >8 weeks. She met her reading goal and went up one reading level since her last
RST meeting. She is now reading on independent level M. Annie continues to read 1 1/2 years below grade
level in reading. 4th grade reading expectation at this time is Level R. Annie leaves off word endings and makes
a lot of fluency errors. New reading goal for Annie is to read the whole word when reading aloud with fewer
than 2 fluency errors. On STAR ELA, she scored in the 28%. Annie needs a lot of support in writing from an
adult. She is working on writing complete sentences and using verb tenses and order, correctly in her writing.
Annie continues to struggle with word problems. She is lacking foundational skills in Math. She is working on
selecting the correct math operation (+ and -) to solve word problems. Annie can correctly and independently
solve long division problems with 2-digit dividends. Her new goal is to solve long division problems with 4
digits. On STAR Math, Annie scored in the 23%. Social/Emotional, Annie is highly motivated. She wants to do
well. She works best in small group, 1x1 settings with less distractions.
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Office Referral Form
KINGSTON OFFICE REFERRAL

CITY SCHOOL DISTR ¥ i
We Inspire, We Educate, We Graduate.
Al Stadants, Al of the Tinue

Complete this form by giving as much honest and fruthhul information as possible. The information will ke used fo help administration
sort out the problem. Be sure o notify the family of any student involved, keeping other student names confidential, and document
outreach in phone log.

Name Grade Date
ol this repart)

WHO was involved? List any victims, witnesses, andlor offenders.

WHEN did the incident take place? (Be as exact &s possible.)

For Office Use Only- Administrative Action Taken

Dateis)

Time(s)

WHERE did this happen? (Be as specific as possible.)

WHAT actually happened? Give details beginming with how it started. Who saididid what? Include your role (if any).

Continue on reverse as needed 2
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Corrective Consequences Resources

Logical Consequences

When responding to Level 1 behavior, consider using logical consequences. The table below suggests
logical consequences for specific student behaviors. After determining a logical consequence, explain
the consequence to the student in a calm tone and supervise the student in engaging in the

consequence. These consequences are meant to teach desired behavior.

Inside the Classroom

Student Behavior

Logical Consequence

Off-task during instruction or academic work

Move to a more private location

Off-task while on technology

Complete paper-and-pencil work instead

Work refusal

Complete the work as homework and get
parent signature

Broke a classroom tool or material

Repair the tool or material

Outside the Classroom

Setting Student Behavior Logical Consequence
Talking in line, walking outside a Extra practice walking quietly in a straight line

Hallway | straight line, and/or touching with hands by side
walls/objects
Playing in a rough or unsafe Apologize to affected peer(s)

Playground | manner Forced choice to play another game or take
mindful moment.

Made a mess (e.g., toilet, sink, Clean up the mess

Restroom
and/or trash areas)

Cafeteria Made a mess (e.g., table and/or Clean up the mess
trash areas)




“What Harm Did | Cause?” Sheets

When responding to misbehavior, consider using “What Harm Did | Cause” sheets. These sheets can
be used to support students in reflecting on their behavior, restoring relationships, and making amends
for engaging in undesired behavior, such as inappropriate physical contact, inappropriate language,
classroom disruptions, or noncompliance. These sheets should not be used when students appear to
engage in undesired behavior to seek adult attention. These sheets are great tools to use when
preparing students to share about their behavior incidents with parents at dismissal or via phone call.

Staff must assist students in reflecting on the incident and completing the “What Harm Did | Cause”
sheet. This should occur during a time of day not long after the undesired behavior when the staff is
available, and the student is de-escalated. When appropriate, students may dictate responses for staff
to record on the sheet. The first part of each sheet prompts students to identify and analyze the poor
choice that was made. The second part of each sheet prompts students to write an apology letter to
affected parties for the poor choice that was made.

Two versions of “"What Harm Did | Cause” sheets are provided on the pages that follow. One version is
intended for use with students in primary grades (e.g., kindergarten through second grade); the other
is intended for use with students in intermediate grades (e.g., third and fourth grade). Electronic
versions of these sheets are available in our Myer School Team in the files of the PBIS Channel.
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“What Harm Did | Cause?” Sheet (Primary Version)

| made a bad choice.
Here is a picture of what happened:

When it happened, | was feeling

—_ =
@O & Gs
Q angry Q scared O upset

These are the people who | hurt or upset:

\Z

~/

© Morecafeluseyo

49

'm sorry that |

Next time | will

© Morecafeluseyo




“What Harm Did | Cause?” Sheet (Intermediate Version)

| made a bad choice.
W" U | used my hands/feet improperly
ié‘ U | said unkind, rude, or disruptive words
?'Z| U | disobeyed instructions
VA | damaged property or someone's belongings

4 | took someone’s belongings without permission

EI | kept others from learning

| did it because

It was a bad choice because

fr \\ f/
Naome: Dear
Date:

I'm sorry that |

Next time | will

© Morecafeluseyo
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Choices Think Sheets

If a student’s behavior is unsafe or escalates and disrupts the learning of others, that behavior
becomes office managed. When a student is sent to the office, they are given time to de-escalate,
followed by a guided reflection process. This guided reflection process is designed to help the
student processes the events, identify the inappropriate choices they made, make connections with
the SOAR Matrix to identify the expected behavior for that setting, then participate in determining the
appropriate consequence(s). The administrator, teacher in charge, or a member of the PBIS Team
guides the student through this process to teach the student and to ensure there is follow-through
with the consequences. If the student chooses to write an apology, a template is included on p. 55.

Once the Choices Think Sheet is completed, the appropriate individuals are checked off at the
bottom and copies of the sheet are placed in their mailbox(es) or sent home as appropriate. One
copy is placed in the student’s PBIS or MTSS folder in the Main Office. Faculty should file these sheets
into the PBIS section of their Faculty Binders (distributed annually). Sheets filed in this section will be
reviewed during MTSS Meetings (if referred) and assist the team with identifying patterns of behavior.

Parent(s)/guardian(s) of students sent to the office receive a copy of the completed Choices
Think Sheet. Additionally, a notice home, with a summary of the office visit, is often sent home as
well. Electronic versions of these sheets are available in our Myer School Team in the files of the PBIS
Channel.

The goal of any consequence is to change behavior. A referral to the MTSS Team may be made
by the administrator, classroom teacher, or by support staff when the behavior does not diminish.
The MTSS Team will review the Choices Think Sheets (if available), in addition to other academic and
social emotional data, in order to make Tier 2 and Tier 3 intervention recommendations as
appropriate. Interventions and skills/goals will be entered and progress monitored through the MTSS
management software and by the MTSS Team.

Please note that classroom teachers may opt to use these Choices Think Sheets in addition to
or in lieu of the "What Harm did | Cause” Sheets as a Tier 2 classroom intervention.
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Think Sheet

1. What choice did | make?

ﬁ;g, pe j g‘f ?)' e a 1‘< (:' E
L] L]

o

] ] m ] ] O
| hit I made I left my 1 didn’t | said 1 took | talked I didn’t
someone unsafe work do my unkind someone’s instead of follow
choices space work words materials listening  directions

2. How did | feel before | made my choice?

g "@ : ' o %’ O @
B O @3B B OO0 0O O -

Disappointed Bored Angry Grumpy Tired Out of Sick Sad Embarrassed
Control

[0 Other:

3. What happened that | felt that way?

e )/
[] |wanted attention r* [] !didn’t understand vﬁn@f?

-

[] ! didn’t want to do my work .. P [ ldidn’t stop to think O

v,
[] Someone/Something hurt me v [] ! wanted something a\ﬁg

N
h
#

4. How did my choice hurt others?

- £ &
i ErT B Qﬂ AR
] L [ L O
My classmates | hurt | hurt someone’s | damaged | scared
didn’t learn as someone’s feelings body someone’s someone

much property B larol Mibler 2019
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5. How did my choice hurt me?

t ¢ ¢
) ]
L] L] L]

| feel sad My teacher is My friends are I lost a privilege I missed class
upset with me upset with me time

6. What is something | could have done differently?
[] Use kind words E’ ] %Stay in my space

3 '
[] &= Ask an adult for help [] Follow directions [
A 2 i
[] Keep my hands to my self # ] ? Use coping strategies

n I

- L m-
] % Make safer choices [] Listen to the teacher gf{.
& Ir I.l.-‘;..v'l

(] Other:

7. What do | need to do to make this better?
Il

Apologize Stay Focused Clean up my mess

8. Signatures

My Signature Who Helped Me Think
Through My Choices?

GITT ST P

_E o Date Processed:
E = Person’s Notified: O Paremt O Principal 0 Teacher 0 Counselor O Other
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Dear

Thic e To inform you et your child,
had come trouble making the bect choice for hic/her learmning bﬁ'

We diccuceed thic and next time a better cholce would be:

Stncerflxi,

-

Pleace diccuce thic with your child and cign and return thic form.

Farert Commertte:

Farert Q'Lcjnarhﬂﬂ

B arol Millar 1015
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Derte

Dear

| am corry for

MNext time | will make better choleec bxf
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