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PLANNING AND PREPARATION

1. PLANNING AND PREPARATION

1.1 Identification of Team

The comprehensive needs assessment team consists of people who are responsible for working collaboratively 
throughout the needs assessment process. Ideal team members possess knowledge of programs, the capacity to 
plan and implement the needs assessment, and the ability to ensure stakeholder involvement. A required team 
member's name may be duplicated when multiple roles are performed by the same person. Documentation of team 
member involvement must be maintained by the LEA. Watch the Planning and Preparation webinar for additional 
information and guidance.

Required Team Members

Program Position/Role Name
Multiple Program(s) Superintendent/Assistant 

Superintendent
Melody Day/Stacy McDaniel

Multiple Program(s) Federal Programs Director Stacy McDaniel
Multiple Program(s) Curriculum Director Kristen Bradley
Multiple Program(s) School Leader (#1) Michael Langston
Multiple Program(s) School Leader (#2) Scott Sizemore
Multiple Program(s) Teacher Representative (#1) Kevin McElhaney
Multiple Program(s) Teacher Representative (#2) Ramey Warren
McKinney-Vento Homeless Homeless Liaison Stacy McDaniel
Neglected and Delinquent N&D Coordinator n/a
Rural REAP Coordinator n/a
Special Education Special Education Director Stacy McDaniel
Title I, Part A Title I, Part A Director Stacy McDaniel
Title I, Part A Family Engagement Coordinator Stacy McDaniel
Title I, Part A - Foster Care Foster Care Point of Contact Stephanie Fitzpatrick
Title II, Part A Title II, Part A Coordinator Kristen Bradley
Title III Title III Director Angela Elliott
Title IV, Part A Title IV, Part A Director Stacy McDaniel
Title I, Part C Migrant Coordinator Stacy McDaniel

1.1 Identification of Team 2

Recommended and Additional Team Members

Program Position/Role Name
Multiple Program(s) Assistant Superintendent Stacy McDaniel
Multiple Program(s) Testing Director Angela Elliott
Multiple Program(s) Finance Director Diane Miller
Multiple Program(s) Other Federal Programs 

Coordinators
n/a

Multiple Program(s) CTAE Coordinator Becky Bailey

1.1 Identification of Team 2
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Recommended and Additional Team Members

Program Position/Role Name
Multiple Program(s) Student Support Personnel Tina Turner
Multiple Program(s) Principal Representatives Jeff Sikes, Mindy Poindexter, Mandy 

Sturdivant
Multiple Program(s) High School Counselor / Academic 

Counselor
Debbie King

Multiple Program(s) Early Childhood or Head Start 
Coordinator

n/a

Multiple Program(s) Teacher Representatives Chris King
Multiple Program(s) ESOL Teacher Stacey Blaylock
Multiple Program(s) Local School Governance Team 

Representative (Charter Systems 
only)

n/a

Multiple Program(s) ESOL Coordinator Angela Elliott
21st CCLC 21st CCLC Program Director n/a
21st CCLC 21st CCLC Site Coordinator or Data 

Specialist
n/a

Migrant Preschool Teacher n/a
Special Education Student Success Coach (SSIP) n/a
Title II, Part A Human Resources Director Amy Phillips
Title II, Part A Principal Supervisors n/a
Title II, Part A Professional Learning Coordinators Kristen Bradley
Title II, Part A Bilingual Parent Liaisons n/a
Title II, Part A Professional Organizations n/a
Title II, Part A Civil Rights Organizations n/a
Title II, Part A Board of Education Members Corky Jewell
Title II, Part A Local Elected/Government Officials n/a
Title II, Part A The General Public n/a
Title III Refugee Support Service Staff n/a
Title III Community Adult ESOL Providers n/a
Title III Representatives from Businesses 

Employing Non-English Speakers
n/a

Title IV, Part A Media Specialists/Librarians Marie Sikes
Title IV, Part A Technology Experts Wes Brown
Title IV, Part A Faith-Based Community Leaders Michael Savage, Zach Fitzpatrick

1.1 Identification of Team 3
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1. PLANNING AND PREPARATION

1.2 Identification of Stakeholders

Stakeholders are those individuals with valuable experiences and perspective who will provide the team with 
important input, feedback, and guidance. Required stakeholders must be engaged in the process to meet the 
requirements of participating federal programs. Documentation of stakeholder involvement must be maintained by 
the LEA. Watch the Planning and Preparation webinar for additional information and guidance.

Required Stakeholders

Program Position/Role Name
Multiple Program(s) Students (8th - 12th grade) Reagan Beagles, Brock Crutchfield, Luke 

Sikes
Multiple Program(s) Private School Officials n/a
Migrant Out-of-School Youth and/or 

Drop-outs
n/a

Title I, Part A Parent Representatives of Title I 
Students

Kelsi Edmondson

Title I, Part A - Foster Care Local DFCS Contacts Teresa Hughes
Title II, Part A Principals Jeff Sikes, Michael Langston, Scott 

Sizemore
Title II, Part A Teachers Kim Towns, Heather Solmon, Rachel 

Eldridge, Chris King
Title II, Part A Paraprofessionals Lisa Crowley, Megan Breeden, Beth Stoker
Title II, Part A Specialized Instructional Support 

Personnel
Tina Heiden, Stacey Blaylock, Alisa 
Bradford, Julie Tyler

Title II, Part A Other Organizations or Partners with 
relevant and demonstrated expertise

Jeff Beagles, Harry Kythas, Terry O©Neal, 
Tyler Maynor

Title III, Part A Parents of English Learners Varshaben Chaudhari

1.2 Identification of Stakeholders 4

Recommended and Additional  Stakeholders

Program Position/Role Name
Multiple Program(s) RESA Personnel Karen Faircloth
Multiple Program(s) Technical, College, or University 

Personnel
Leann Pettigrew

Multiple Program(s) Parent Advisory Council Members, 
School Council Parents, Parent - 
Teacher Association or Parent - 
Teacher Organization Members

Ronald Ramsey, Kristy Robertson, Danielle 
Carswell, Butch Genter, Mary Ellis, Shea 
Beagles, Sam Talley, Laura Horne

21st CCLC 21st CCLC Advisory Council 
Members

n/a

Migrant Local Head Start Representatives 
(regular and/or migrant Head Start 
agencies)

n/a

1.2 Identification of Stakeholders 4
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Recommended and Additional  Stakeholders

Program Position/Role Name
Migrant Migrant PAC Members n/a
Migrant Local Farmer, Grower, or Employer n/a
Migrant Family Connection Representatives Stephanie Fitzpatrick
Migrant Local Migrant Workers or Migrant 

Community Leaders
n/a

Migrant Farm Worker Health Personnel n/a
Migrant Food Bank Representatives n/a
Migrant Boys and Girls Club Representatives n/a
Migrant Local Health Department 

Representatives
n/a

Migrant ABAC MEP Consortium Staff n/a
Migrant Migrant High School Equivalence 

Program / GED Representatives
n/a

Migrant College Assistance Migrant 
Programs

n/a

Neglected and Delinquent Residential Facility(ies) Director(s) n/a
Special Education Parents of a Student with Disabilities Priscilla Leonard
Special Education Parent Mentors Jennifer Gasaway
Title II, Part A School Council Members Jennifer Johnston, Sandra Heming, Teresa 

Guffey, Todd Schrader, David Wilson

1.2 Identification of Stakeholders 5

How did the team ensure that the 
selection of stakeholders created an 
inclusive group with varied perspectives?

All district and school administrators along with multiple teachers and 
support staff from each school participated in the CNA process.  Every 
effort was made to include parents, community members, and students 
who would be comfortable contributing.  We chose a variety of 
participants-some graduates of the system, some not; some with 
children or grandchildren currently enrolled and some not.  We chose 
participants from a variety of backgrounds (education, socioeconomic, 
ages) and included parents of gifted, special education, Title I, ESOL, 
and dual enrollment students to ensure all programs would be 
represented.

How will the team ensure that 
stakeholders, and in particular parents 
and/or guardians, were able to provide 
meaningful input into the needs 
assessment process?

Stakeholder involvement is an integral part of the CNA process.  
Several methods are used to gather stakeholder input.  Stakeholders 
can give feedback through school level and district level meetings, 
online surveys, and email.  In addition, administrators have open door 
policies.  Administrators, staff, students, parents, and community 
members engage in open communication throughout this process.

1.2 Identification of Stakeholders 5
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2. DATA COLLECTION ANALYSIS

2.1 Coherent Instructional System

Analyze the LEA's data (including sections 2.6) and answer the guiding questions to determine existing trends and 
patterns that support the identification of instructional needs. Complete a data-informed self-rating for each Georgia 
District Performance Standard (GDPS). See the Coherent Instructional System webinar for additional information 
and guidance.

Coherent Instruction Data

GDPS - Learning and Teaching (Standard 1): Engages and supports all schools in systematic processes for 
curriculum design to align instruction and assessments with the required standards
1. Exemplary The district continuously engages and supports all schools in systematic 

processes for curriculum design to align instruction and assessment with the 
required standards. District staff work to build the capcity of school staff to 
lead curriculum design efforts.

Sæ

2. Operational The district engages and supports all schools in systematic processes for 
curriculum design to align instruction and assessments with the required 
standards.

3. Emerging The district processes for engaging and supporting schools in curriculum 
design without district process or support.

4. Not Evident District schools are left to work in isolation on curriculum design without district 
processes or support.

GDPS - Learning and Teaching (Standard 2): Develops and communicates common expectations for 
implementing curriculum, instruction, and assessment practices across all schools.
1. Exemplary A clear understanding of common expectation fosters a culture of 

results-based practices in curriculum, instruction, and assessment throughout 
the district with appropriate flexibility for schools to address specific needs as 
they arise.

2. Operational The district develops and communicates common expectations for 
implementing curriculum, instruction, and assessment practices across all 
schools.

Sæ

3. Emerging The district expectations for implementing curriculum, instruction, or 
assessment practices are not fully developed or are not clearly communicated 
to all schools.

4. Not Evident The district has not developed or communicated expectations for 
implementing curriculum, instruction, or assessment practices.

2.1 Coherent Instructional System 6
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Coherent Instruction Data

GDPS - Learning and Teaching (Standard 3): Guides, supports, and evaluates the implementation of curriculum, 
instruction, and assessments
1. Exemplary The district provides a collaborative and systematic approach for guiding, 

supporting and evaluating the implementation of curriculum, instruction, and 
assessments. District staff build the capacity of school level staff to evaluate 
the implementation of curriculum, instruction, and assessments.

2. Operational The district effectively guides, supports, and evaluates the implementation of 
curriculum, instruction, and assessments.

Sæ

3. Emerging The district provides limited guidance and support for evaluating the 
implementation of curriculum, instruction, and assessments.

4. Not Evident The district does not take an effective role in guiding, supporting, or evaluating 
the implementation of curriculum, instruction, or assessments.

GDPS - Learning and Teaching (Standard 6): Guides and supports schools in the selection and implementation of 
effective strategies, programs, and interventions to improve student learning
1. Exemplary The district systematically provides guidance and ongoing support to schools 

in the selection and implementation of effective strategies, programs, and 
interventions to improve student learning.

Sæ

2. Operational The district guides and supports schools in the selection and implementation 
of effective strategies, programs, and interventions to improve student 
learning.

3. Emerging The district provides some limited guidance and support in the selection or 
implementation of effective strategies, programs, and interventions to improve 
student learning.

4. Not Evident The district provides little or no support or guidance in the selection or 
implementation of effective strategies, programs, and interventions. The 
district may require or allow some inappropriate strategies, programs, or 
interventions.

2.1 Coherent Instructional System 7

Leader Keys Effectiveness System- Standard

Standard Score
1. Instructional Leadership:The leader fosters the success of all students by facilitating the 
development, communication, implementation, and evaluation of a shared vision of teaching and 
learning that leads to school improvement.

3

3. Planning and Assessment:The leader effectively gathers, analyzes, and uses a variety of data to 
inform planning and decision-making consistent with established guidelines, policies, and procedures.

3

4. Organizational Management:The leader fosters the success of all students by supporting, 
managing, and overseeing the school©s organization, operation, and use of resources.

3

Note: To maximize the validity and reliability of growth measures for evaluating educator performance, GaDOE 
continued LKES flexibility for school leaders through the 2023-2024 school year, with this flexibility not all LEAs 
will receive complete scores. All pre-pandemic requirements related to LKES will resume in the 2024-2025 school 
year. Please see the LKES 2023-2024 Implementation Handbook for further guidance regarding LKES 
scores.<br>

2.1 Coherent Instructional System 72.1 Coherent Instructional System 7
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Teacher Keys Effectiveness System- Standard

Standard Score
2. Instructional Planning:The teacher plans using state and local school district curricula and 
standards, effective strategies, resources, and data to address the differentiated needs of all students.

2

3. Instructional Strategies:The teacher promotes student learning by using research-based 
instructional strategies relevant to the content area to engage students in active learning and to 
facilitate the students© acquisition of key knowledge and skills.

2

4. Differentiated Instruction:The teacher challenges and supports each student©s learning by providing 
appropriate content and developing skills which address individual learning differences.

2

5. Assessment Strategies:The teacher systematically chooses a variety of diagnostic, formative, and 
summative assessment strategies and instruments that are valid and appropriate for the content and 
student population.

2

6. Assessment Uses:The teacher systematically gathers, analyzes, and uses relevant data to measure 
student progress, to inform instruction content and delivery methods, and to provide timely and 
constructive feedback to both students and parents.

2

8. Academically Challenging Environment:The teacher creates a student-centered, academic 
environment in which teaching and learning occur at high levels and students are self-directed 
learners.

2

Note: To maximize the validity and reliability of growth measures for evaluating educator performance, GaDOE 
continued TKES flexibility for school teachers through the 2023-2024 school year, with this flexibility not all LEAs 
will receive complete scores. All pre-pandemic requirements related to TKES will resume in the 2024-2025 school 
year. Please see the TKES 2023-2024 Implementation Handbook for further guidance regarding TKES 
scores.<br>

2.1 Coherent Instructional System 8
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2. DATA COLLECTION ANALYSIS

2.2 Effective Leadership

Analyze the LEA's data (including sections 2.6) and answer the guiding questions to determine existing trends and 
patterns that support the identification of leadership needs. Complete a data-informed self-rating for each Georgia 
District Performance Standard (GDPS). See the Effective Leadership webinar for additional information and 
guidance.

Effective Leadership Data

GDPS - Allocation and Management of Resources (Standard 1): Administers a clearly defined, collaborative, 
data-driven budget process that ensures the equitable, efficient, and transparent distribution of resources to 
support learning and teaching
1. Exemplary The well-established budget process allows input from departments and 

programs and is driven by the needs of the schools and district. Various 
funding sources are efficiently maximized at the district and school levels.

Sæ

2. Operational The budget process is clearly defined, collaborative, and data-driven, resulting 
in the equitable, efficient, and transparent distribution of resources to support 
learning and teaching.

3. Emerging A budget process is in place, but it does not consistently include collaborative, 
data- driven decisions. In some instances, resource distribution in the district 
lacks efficiency, equity, or transparency.

4. Not Evident Across the district, individual departments and programs develop budgets in 
isolation resulting in gaps, duplication, or poor cost effectiveness. District staff 
serve primarily as controllers of funds and provide little or no assistance to 
schools on the funding of plans.

GDPS - Allocation and Management of Resources (Standard 2): Allocates and monitors the use of time, materials, 
equipment, and fiscal resources to support learning and teaching
1. Exemplary The district allocates and continually monitors the use of time, materials, 

equipment, and fiscal resources to address both immediate and long-term 
goals to ensure resources are maximized to support learning and teaching.

Sæ

2. Operational The district allocates and regularly monitors the effective use of time, 
materials, equipment, and fiscal resources to ensure that they are utilized to 
support learning and teaching.

3. Emerging The district inconsistently allocates and monitors the use of time, materials, 
equipment, and fiscal resources to support learning and teaching.

4. Not Evident The district does little to allocate or monitor effectively the use of time, 
materials, equipment, or fiscal resources to support learning and teaching.

2.2 Effective Leadership 9
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Effective Leadership Data

GDPS - Governance (Standard 1): Builds support for district and school goals and initiatives by engaging 
stakeholders, including school board members, to improve learning and teaching
1. Exemplary Stakeholders, including school board members, take leadership roles in 

advancing district and school goals and initiatives that improve learning and 
teaching.

2. Operational The district consistently engages stakeholders, including school board 
members, in supporting district and school goals and initiatives that improve 
learning and teaching.

Sæ

3. Emerging The district provides some opportunities for a range of stakeholders to be 
engaged in supporting goals and initiatives that will improve learning and 
teaching.

4. Not Evident Engagement of stakeholders is limited or nonexistent, or the engagement 
occurs with issues that do not impact learning and teaching.

GDPS - Governance (Standard 2): Uses an established process to align policies, procedures, and practices with 
laws and regulations
1. Exemplary A systematic and collaborative process is used for ongoing development, 

revision, and alignment of policies, procedures, and practices with laws and 
regulations.

Sæ

2. Operational The district regularly uses an established process to align policies, 
procedures, and practices with laws and regulations.

3. Emerging A process to align policies, procedures, and practices with laws and 
regulations is not comprehensive or is not used on a regular basis.

4. Not Evident A process is not in use to align policies, procedures, and practices with laws 
and regulations.

GDPS - Governance (Standard 4): Grants defined flexibility, based on results, to school leaders to address 
individual school needs to improve learning and teaching
1. Exemplary Flexibility granted to school leaders, based upon sustained high performance, 

is well defined, reviewed periodically, and fully supports the improvement of 
learning and teaching.

2. Operational The district grants defined flexibility, based on results, to school leaders to 
address individual school needs to improve learning and teaching.

Sæ

3. Emerging The district grants limited flexibility, or the flexibility that is given does not allow 
leaders to improve learning and teaching sufficiently.

4. Not Evident The district grants little or no flexibility or inappropriate flexibility to school 
leaders to improve learning and teaching.

2.2 Effective Leadership 10
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Effective Leadership Data

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 5): Organizes and provides personnel, expertise, and 
services to achieve district and individual school goals
1. Exemplary The organization and strategic allocation of personnel, expertise, and services 

lead to the achievement of district and individual school goals. The district is 
focused on building the capacity and expertise of school and district staff to 
solve problems and perform at high levels.

2. Operational The organization and allocation of personnel, expertise, and services are 
sufficient to achieve district and individual school goals.

Sæ

3. Emerging The organization or allocation of personnel, expertise, and services is 
provided intermittently or on a short- term basis as a solution for immediate, 
pressing needs.

4. Not Evident The organization or allocation of personnel, expertise, and services does not 
effectively support the needs of the district and schools.

GDPS - Planning, Organizing, and Monitoring (Standard 1): Uses a collaborative, data-driven planning process at 
the district and school levels for improving student learning
1. Exemplary A collaborative, data-driven planning process results in aligned, 

comprehensive plans at the district and school levels for improving student 
learning.

Sæ

2. Operational At the district and school levels, staffs engage in a collaborative, data-driven 
planning process to improve student learning.

3. Emerging At the district and school levels, staffs engage in a planning process to 
improve student learning, but limitations exist with data analysis, collaboration, 
or other issues.

4. Not Evident A collaborative, data-driven planning process for improving student learning is 
not in place at the district or school levels.

GDPS - Planning, Organizing, and Monitoring (Standard 2): Uses protocols and processes for problem solving, 
decision-making, and removing barriers
1. Exemplary The district uses and reviews established protocols and processes for problem 

solving, decision-making, and removing barriers on a regular basis. 
Contingency plans are developed for unlikely occurrences.

Sæ

2. Operational The district uses protocols and processes for problem solving, 
decision-making, and removing barriers.

3. Emerging District use of protocols and processes for problem solving, decision-making, 
or removing barriers is limited or inconsistent.

4. Not Evident The district does not use protocols or processes for problem solving, decision- 
making or removing barriers.

2.2 Effective Leadership 11
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Effective Leadership Data

GDPS - Planning, Organizing, and Monitoring (Standard 3): Uses processes to monitor and provide timely 
guidance, support, and feedback to individual schools as they implement improvement plans and initiatives
1. Exemplary The district has ongoing, comprehensive processes in place to monitor and 

provide guidance, support and feedback to individual schools as they 
implement improvement plans, programs or initiatives. The district builds the 
capacity of school level staff to monitor the implementation and effectiveness 
of improvement plans, programs, and initiatives.

2. Operational The district uses processes to monitor and provide timely guidance, support, 
and feedback to individual schools as they implement improvement plans and 
initiatives.

Sæ

3. Emerging The district has some limited processes in place to monitor and provide 
guidance, support, and feedback to schools as they implement improvement 
plans and initiatives.

4. Not Evident The district does not use structured processes for monitoring or providing 
guidance, support, or feedback to individual schools as they implement 
improvement plans or initiatives.

GDPS - Vision and Mission (Standard 1): Creates and communicates a collaboratively-developed district vision, 
mission, and core beliefs that focus on preparing all students for college and career readiness
1. Exemplary The collaboratively-developed vision, mission, and core beliefs that emphasize 

preparing all students for college and career readiness are continuously and 
clearly communicated to all stakeholders and are pervasive in the culture and 
daily actions of the district.

2. Operational The collaboratively-developed vision, mission, and core beliefs that emphasize 
preparing all students for college and career readiness have been created and 
communicated to stakeholders and are evident in most across the district.

Sæ

3. Emerging The vision, mission, and core beliefs have been developed with some 
emphasis on preparing students for college and career readiness, buy may 
have weakness due to insufficient collaboration with stakeholders, poor 
communication, or other limitations.

4. Not Evident The vision, mission, and core beliefs may not exist or may not focus on 
preparing students for college and career readiness.

2.2 Effective Leadership 12

Leader Keys Effectiveness System- Standard

Standard Score
1. Instructional Leadership:The leader fosters the success of all students by facilitating the 
development, communication, implementation, and evaluation of a shared vision of teaching and 
learning that leads to school improvement.

3

2. School Climate:The leader promotes the success of all students by developing, advocating, and 
sustaining an academically rigorous, positive, and safe school climate for all stakeholders.

3

3. Planning and Assessment:The leader effectively gathers, analyzes, and uses a variety of data to 
inform planning and decision-making consistent with established guidelines, policies, and procedures.

3

2.2 Effective Leadership 12



DATA COLLECTION ANALYSIS

Leader Keys Effectiveness System- Standard

Standard Score
4. Organizational Management:The leader fosters the success of all students by supporting, 
managing, and overseeing the school©s organization, operation, and use of resources.

3

5. Human Resources Management:The leader fosters effective human resources management 
through the selection, induction, support, and retention of quality instructional and support personnel.

2

6. Teacher/Staff Evaluation:The leader fairly and consistently evaluates school personnel in 
accordance with state and district guidelines and provides them with timely and constructive feedback 
focused on improved student learning.

3

7. Professionalism:The leader fosters the success of students by demonstrating professional 
standards and ethics, engaging in continuous professional development, and contributing to the 
profession.

3

8. Communication and Community Relations:The leader fosters the success of all students by 
communicating and collaborating effectively with stakeholders.

2

Note: To maximize the validity and reliability of growth measures for evaluating educator performance, GaDOE 
continued LKES flexibility for school leaders through the 2023-2024 school year, with this flexibility not all LEAs 
will receive complete scores. All pre-pandemic requirements related to LKES will resume in the 2024-2025 school 
year. Please see the LKES 2023-2024 Implementation Handbook for further guidance regarding LKES 
scores.<br>

2.2 Effective Leadership 13

Teacher Keys Effectiveness System- Standard

Standard Score
9. Professionalism:The teacher exhibits a commitment to professional ethics and the school©s mission, 
participates in professional growth opportunities to support student learning, and contributes to the 
profession.

2.5

Note: To maximize the validity and reliability of growth measures for evaluating educator performance, GaDOE 
continued TKES flexibility for school teachers through the 2023-2024 school year, with this flexibility not all LEAs 
will receive complete scores. All pre-pandemic requirements related to TKES will resume in the 2024-2025 school 
year. Please see the TKES 2023-2024 Implementation Handbook for further guidance regarding TKES 
scores.<br>

2.2 Effective Leadership 13
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2. DATA COLLECTION ANALYSIS

2.3 Professional Capacity

Analyze the LEA's data (including sections 2.6) and answer the guiding questions to determine existing trends and 
patterns that support the identification of professional capacity needs. Complete a data-informed self-rating for each 
Georgia District Performance Standard (GDPS). See the Professional Capacity webinar for additional information 
and guidance.

Professional Capacity Data

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 2): Establishes and implements processes that 
increase the effectiveness of teachers, leaders, and staff
1. Exemplary Comprehensive data-driven processes that increase the effectiveness of 

leaders, teachers, and other staff are pervasive in the district and result in a 
culture of measurable, continuous improvement.

2. Operational Processes that increase the effectiveness of leaders, teachers, and staff have 
been established and consistently implemented throughout the district.

Sæ

3. Emerging Processes that increase the effectiveness of leaders, teachers, and staff are 
not fully developed or are implemented unevenly or inconsistently across the 
district.

4. Not Evident Few, if any, processes to increase the effectiveness of leaders, teachers, and 
staff have been developed or successfully implemented in the district.

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 3): Guides and monitors the use of a state approved 
evaluation system to ensure fidelity of implementation and to evaluate accurately the effectiveness of district and 
school leaders, teachers, and staff
1. Exemplary The district collects and analyzes comprehensive data from the 

state-approved evaluation system to inform staff retention, salaries, and 
professional learning throughout the district.

Sæ

2. Operational The district guides and monitors a state-approved evaluation system to ensure 
fidelity of implementation and to evaluate accurately the effectiveness of 
district and school leaders, teachers, and staff.

3. Emerging The district offers some guidance for the implementation of a state- approved 
evaluation system, but some parts of the system are not implemented with 
fidelity or could benefit from more support or monitoring.

4. Not Evident The district does little to guide or monitor the implementation of a 
state-approved evaluation system.

2.3 Professional Capacity 14
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Professional Capacity Data

GDPS - Learning and Teaching (Standard 4): Ensures that professional learning is relevant and addresses adult 
and student needs
1. Exemplary The district fosters a culture of systematic, quality, and relevant professional 

learning that consistently addresses the needs of its adults and its students.
Sæ

2. Operational The district ensures that professional learning at the school and district levels 
is relevant and addresses adult and student needs.

3. Emerging The professional learning at the school and district levels is not consistently 
relevant or is not consistently linked to adult or student needs.

4. Not Evident The professional learning at the school and district levels is not relevant and 
does not address adult or student needs.

GDPS - Learning and Teaching (Standard 5): Assesses the impact of professional learning on staff practices and 
student learning and makes adjustments as needed
1. Exemplary The impact of professional learning on staff practices and student learning is 

systematically monitored at the district and school levels by examining 
performance data throughout the year and timely, appropriate adjustments are 
made as needed.

2. Operational The impact of professional learning on staff practices and student learning is 
assessed and adjustments are made as needed.

Sæ

3. Emerging The impact of professional learning on staff practices or student learning is 
assessed on a limited or inconsistent basis, or appropriate adjustments are 
not always made.

4. Not Evident The impact of professional learning on staff practices or student learning is not 
assessed by district or school staff.

2.3 Professional Capacity 15

Leader Keys Effectiveness System- Standard

Standard Score
4. Organizational Management:The leader fosters the success of all students by supporting, 
managing, and overseeing the school©s organization, operation, and use of resources.

3

5. Human Resources Management:The leader fosters effective human resources management 
through the selection, induction, support, and retention of quality instructional and support personnel.

2

6. Teacher/Staff Evaluation:The leader fairly and consistently evaluates school personnel in 
accordance with state and district guidelines and provides them with timely and constructive feedback 
focused on improved student learning.

3

7. Professionalism:The leader fosters the success of students by demonstrating professional 
standards and ethics, engaging in continuous professional development, and contributing to the 
profession.

3

8. Communication and Community Relations:The leader fosters the success of all students by 
communicating and collaborating effectively with stakeholders.

2

Note: To maximize the validity and reliability of growth measures for evaluating educator performance, GaDOE 
continued LKES flexibility for school leaders through the 2023-2024 school year, with this flexibility not all LEAs 
will receive complete scores. All pre-pandemic requirements related to LKES will resume in the 2024-2025 school 
year. Please see the LKES 2023-2024 Implementation Handbook for further guidance regarding LKES 
scores.<br>
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Teacher Keys Effectiveness System- Standard

Standard Score
1. Professional Knowledge:The teacher demonstrates an understanding of the curriculum, subject 
content, pedagogical knowledge, and the needs of students by providing relevant learning 
experiences.

2

9. Professionalism:The teacher exhibits a commitment to professional ethics and the school©s mission, 
participates in professional growth opportunities to support student learning, and contributes to the 
profession.

2.5

10. Communication:The teacher communicates effectively with students, parents or guardians, district 
and school personnel, and other stakeholders in ways that enhance student learning.

2

Note: To maximize the validity and reliability of growth measures for evaluating educator performance, GaDOE 
continued TKES flexibility for school teachers through the 2023-2024 school year, with this flexibility not all LEAs 
will receive complete scores. All pre-pandemic requirements related to TKES will resume in the 2024-2025 school 
year. Please see the TKES 2023-2024 Implementation Handbook for further guidance regarding TKES 
scores.<br>
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2.4 Family and Community Engagement

Analyze the LEA's data (including sections 2.6) and answer the guiding questions to determine existing trends and 
patterns that support the identification of needs related to family and community engagement. Complete a 
data-informed self-rating for each Georgia District Performance Standard (GDPS). See the Family and Community 
Engagement webinar for additional information and guidance. Visit Georgia's Family Connection Partnership's 
KIDS COUNT for additional data.

Family and Community Engagement Data

GDPS - Family and Community Engagement (Standard 1): Establishes and communicates district-wide 
expectations for schools to engage families and the community to support learning and teaching
1. Exemplary Expectations for family and community engagement are embedded in the 

culture and result in family and community members being active supporters 
of student learning and teaching throughout the district.

Sæ

2. Operational Expectations for schools to engage families and the community to support 
learning and teaching are established and communicated throughout the 
district.

3. Emerging Expectations for family and community engagement are inconsistent, varying 
from school to school, or are unevenly communicated across the district.

4. Not Evident Expectations for family and community engagement have not been 
established across the district.

GDPS - Family and Community Engagement (Standard 2): Establishes structures which promote clear and open 
communication between schools and stakeholders
1. Exemplary The district implements and continuously monitors structures for reliable, 

ongoing, and interactive communication between the schools and 
stakeholders.

2. Operational Structures which promote clear and open communication between schools 
and stakeholders have been effectively established.

Sæ

3. Emerging The district structures between schools and stakeholders result in 
communication that sometimes may not be consistent, clear, or timely.

4. Not Evident Structures which promote clear and open communication between schools 
and stakeholders have not been effectively established or implemented.
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Family and Community Engagement Data

GDPS - Family and Community Engagement (Standard 3): Ensures that families and community members have 
feedback and problem-solving opportunities throughout the district
1. Exemplary The district engages family and community members to take leadership roles 

in feedback and problem- solving activities throughout the district.
2. Operational The district ensures that family and community members routinely have 

feedback and problem-solving opportunities throughout the district.
Sæ

3. Emerging Opportunities for family and community members to be involved in feedback 
and problem-solving are limited or inconsistently provided across the district.

4. Not Evident Opportunities for family and community feedback and involvement in 
problem-solving seldom occur in the district.

GDPS - Governance (Standard 3): Communicates district policies and procedures in a timely manner to relevant 
audiences
1. Exemplary Strategic, comprehensive processes and protocols are in place for clearly and 

continuously communicating policies and procedures in a timely manner to all 
stakeholders.

Sæ

2. Operational The district consistently communicates policies and procedures in a timely 
manner to relevant audiences.

3. Emerging Communication of policies and procedures to relevant audiences is 
sometimes inadequate or inconsistent.

4. Not Evident Communication of district policies and procedures to relevant audiences is 
very limited or ineffective.

GDPS - Vision and Mission (Standard 2): Fosters, within the district and broader community, a culture of trust, 
collaboration, and joint responsibility for improving learning and teaching
1. Exemplary The actions of the district are well established and have created a strong 

culture of trust, collaboration, and shared responsibility for improving learning 
and teaching within the district and in the broader community. Processes and 
procedures are pervasive in the district and schools to support the district©s 
vision and mission.

Sæ

2. Operational The actions of the district effectively foster a culture of trust, collaboration, and 
shared responsibility for improving learning and teaching within the district and 
broader community. Processes and procedures are implemented to support 
the district©s vision and mission.

3. Emerging The actions of the district are inconsistent in fostering a culture of trust, 
collaboration, and shared responsibility for improving learning and teaching. 
Some effective processes and procedures are used to support the district©s 
vision and mission.

4. Not Evident The actions of the district do not foster a culture of trust, collaboration, and 
shared responsibility for improving learning and teaching. Few, if any, effective 
processes and procedures are used to support the district©s vision and 
mission.
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Leader Keys Effectiveness System- Standard

Standard Score
2. School Climate:The leader promotes the success of all students by developing, advocating, and 
sustaining an academically rigorous, positive, and safe school climate for all stakeholders.

3

8. Communication and Community Relations:The leader fosters the success of all students by 
communicating and collaborating effectively with stakeholders.

2

Note: To maximize the validity and reliability of growth measures for evaluating educator performance, GaDOE 
continued LKES flexibility for school leaders through the 2023-2024 school year, with this flexibility not all LEAs 
will receive complete scores. All pre-pandemic requirements related to LKES will resume in the 2024-2025 school 
year. Please see the LKES 2023-2024 Implementation Handbook for further guidance regarding LKES 
scores.<br>

2.4 Family and Community Engagement 19

Teacher Keys Effectiveness System- Standard

Standard Score
10. Communication:The teacher communicates effectively with students, parents or guardians, district 
and school personnel, and other stakeholders in ways that enhance student learning.

2

Note: To maximize the validity and reliability of growth measures for evaluating educator performance, GaDOE 
continued TKES flexibility for school teachers through the 2023-2024 school year, with this flexibility not all LEAs 
will receive complete scores. All pre-pandemic requirements related to TKES will resume in the 2024-2025 school 
year. Please see the TKES 2023-2024 Implementation Handbook for further guidance regarding TKES 
scores.<br>
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2.5 Supportive Learning Environment

Analyze the LEA's data (including sections 2.6) and answer the guiding questions to determine existing trends and 
patterns that support the identification of needs related to a supportive learning environment. Complete a 
data-informed self-rating for each Georgia District Performance Standard (GDPS). Student subgroups with a count 
of less than 15 are denoted by ªTFSº (too few students). See the Supportive Learning Environment webinar for 
additional information and guidance.

Supportive Learning Environment Data

GDPS - Allocation and Management of Resources (Standard 3): Develops and implements processes to maintain 
facilities and equipment to ensure an environment, which is safe and conducive to learning
1. Exemplary The district has a comprehensive schedule for ongoing, proactive 

maintenance of facilities and equipment. Repairs and services are provided in 
a timely manner and do not disrupt the learning environment.

2. Operational The district develops and implements effective processes to maintain facilities 
and equipment to ensure an environment which is safe and conducive to 
learning.

Sæ

3. Emerging Irregular or insufficient processes are in place to maintain facilities and 
equipment to ensure an environment which is safe and conducive to learning.

4. Not Evident The district has done little to develop or implement processes to maintain 
facilities and equipment to ensure an environment which is safe and 
conducive to learning.

GDPS - Allocation and Management of Resources (Standard 4): Provides, coordinates, and monitors student 
support systems and services
1. Exemplary The district provides, coordinates, and systematically monitors a 

comprehensive, accessible array of services to meet the educational, physical, 
social and emotional needs of its students.

2. Operational The district provides, coordinates, and monitors student support systems and 
services.

Sæ

3. Emerging The district provides some student services, but improvements are needed in 
some areas such as program coordination and monitoring.

4. Not Evident The district has systemic problems with providing, coordinating, or monitoring 
student support systems or services.
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Supportive Learning Environment Data

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 4): Defines the roles, responsibilities, skill sets, and 
expectations of leaders at all levels of the district to improve student learning and staff performance
1. Exemplary Actions of leaders throughout the district reflect a deep understanding of their 

leadership roles, responsibilities, and expectations. Leaders demonstrate the 
appropriate skill sets necessary to improve student learning and staff 
performance.

Sæ

2. Operational The district defines the roles, responsibilities, skill sets, and expectations of 
leaders at all levels to increase student learning and staff performance.

3. Emerging The general roles, responsibilities, skill sets, or expectations for leaders are 
not fully developed by the district.

4. Not Evident Leader roles, responsibilities, skill sets, and expectations are not defined or 
are not up-to-date at the school or district levels.

2.5 Supportive Learning Environment 21

Leader Keys Effectiveness System- Standard

Standard Score
1. Instructional Leadership:The leader fosters the success of all students by facilitating the 
development, communication, implementation, and evaluation of a shared vision of teaching and 
learning that leads to school improvement.

3

2. School Climate:The leader promotes the success of all students by developing, advocating, and 
sustaining an academically rigorous, positive, and safe school climate for all stakeholders.

3

3. Planning and Assessment:The leader effectively gathers, analyzes, and uses a variety of data to 
inform planning and decision-making consistent with established guidelines, policies, and procedures.

3

4. Organizational Management:The leader fosters the success of all students by supporting, 
managing, and overseeing the school©s organization, operation, and use of resources.

3

5. Human Resources Management:The leader fosters effective human resources management 
through the selection, induction, support, and retention of quality instructional and support personnel.

2

6. Teacher/Staff Evaluation:The leader fairly and consistently evaluates school personnel in 
accordance with state and district guidelines and provides them with timely and constructive feedback 
focused on improved student learning.

3

7. Professionalism:The leader fosters the success of students by demonstrating professional 
standards and ethics, engaging in continuous professional development, and contributing to the 
profession.

3

8. Communication and Community Relations:The leader fosters the success of all students by 
communicating and collaborating effectively with stakeholders.

2

Note: To maximize the validity and reliability of growth measures for evaluating educator performance, GaDOE 
continued LKES flexibility for school leaders through the 2023-2024 school year, with this flexibility not all LEAs 
will receive complete scores. All pre-pandemic requirements related to LKES will resume in the 2024-2025 school 
year. Please see the LKES 2023-2024 Implementation Handbook for further guidance regarding LKES 
scores.<br>

2.5 Supportive Learning Environment 212.5 Supportive Learning Environment 21

https://www.gadoe.org/School-Improvement/Teacher-and-Leader-Effectiveness/Pages/Leader-Keys-Effectiveness-System.aspx


DATA COLLECTION ANALYSIS

Teacher Keys Effectiveness System- Standard

Standard Score
1. Professional Knowledge:The teacher demonstrates an understanding of the curriculum, subject 
content, pedagogical knowledge, and the needs of students by providing relevant learning 
experiences.

2

2. Instructional Planning:The teacher plans using state and local school district curricula and 
standards, effective strategies, resources, and data to address the differentiated needs of all students.

2

3. Instructional Strategies:The teacher promotes student learning by using research-based 
instructional strategies relevant to the content area to engage students in active learning and to 
facilitate the students© acquisition of key knowledge and skills.

2

4. Differentiated Instruction:The teacher challenges and supports each student©s learning by providing 
appropriate content and developing skills which address individual learning differences.

2

5. Assessment Strategies:The teacher systematically chooses a variety of diagnostic, formative, and 
summative assessment strategies and instruments that are valid and appropriate for the content and 
student population.

2

6. Assessment Uses:The teacher systematically gathers, analyzes, and uses relevant data to measure 
student progress, to inform instruction content and delivery methods, and to provide timely and 
constructive feedback to both students and parents.

2

7. Positive Learning Environment:The teacher provides a well-managed, safe, and orderly 
environment that is conducive to learning and encourages respect for all.

2.5

8. Academically Challenging Environment:The teacher creates a student-centered, academic 
environment in which teaching and learning occur at high levels and students are self-directed 
learners.

2

9. Professionalism:The teacher exhibits a commitment to professional ethics and the school©s mission, 
participates in professional growth opportunities to support student learning, and contributes to the 
profession.

2.5

10. Communication:The teacher communicates effectively with students, parents or guardians, district 
and school personnel, and other stakeholders in ways that enhance student learning.

2

Note: To maximize the validity and reliability of growth measures for evaluating educator performance, GaDOE 
continued TKES flexibility for school teachers through the 2023-2024 school year, with this flexibility not all LEAs 
will receive complete scores. All pre-pandemic requirements related to TKES will resume in the 2024-2025 school 
year. Please see the TKES 2023-2024 Implementation Handbook for further guidance regarding TKES 
scores.<br>
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2.6 Data Analysis Questions

Analyze the LEA's data and answer the guiding questions to determine existing trends and patterns that support the 
identification of demographic and financial needs. Student subgroups with a count of less than 15 are denoted by 
ªTFSº (too few students).

What perception data did you use?  
[examples: student perceptions about 
school climate issues (health survey, 
violence, prejudice, bullying, etc.); 
student/parent perceptions about the 
effectiveness of programs or 
interventions; student understanding of 
relationship of school to career or has an 
academic plan]

Parent, Teacher, and Student Needs Assessment Surveys, Teacher 
Professional Learning Evaluations, School Councils.

What does the perception data tell you?  
(perception data can describe people's 
knowledge, attitudes, beliefs, 
perceptions, competencies; perception 
data can also answer the question ªWhat 
do people think they know, believe, or 
can do?")

The Chickamauga City School District is a data driven organization. We 
analyze data and monitor progress in all aspects of operation. We 
value feedback from stakeholders and frequently send surveys to 
parents, teachers, staff, community members, and even students about 
their thoughts on how we can improve the schools.  Based on recent 
COGNIA monitoring and Cross Functional Federal Programs 
Monitoring, we were able to gain valuable insight into our strengths and 
areas of concern.  After reviewing all of the reports, data, and 
stakeholder discussions, several areas of emphasis surfaced.  1. 
Exposing students to more STEM/STEAM activities, robotics and 
coding and continuing to make more progress in our STEM/STEAM 
efforts at the elementary school and middle school. 2. Continue using 
formative assessments and analyzing the data in order to individualize 
instruction for all students. 3. Continue using flexible class groupings of 
students that would allow for differentiation. 4. Continue to add 
advanced classes to provide opportunities for increased rigor and 
enrichment. 5. Hold students, teachers, and parents accountable for 
high standards and expectations. 6. Continue collaboration, analysis of 
data and fine tuning our professional learning communities. After 
focusing on those areas for a year, survey data and feedback have 
shown that we are making progress but still need to make these areas 
a priority.  What was done was effective, but we need to continue 
working towards even further advancement in those areas.
From teacher survey data, we see there is a district-wide concern with 
our technology.  We have a system internal policy that technology be 
utilized in every unit of study. Teachers have learned more and utilized 
technology more during the past few school years than ever before. 
However, most of the teachers continue to want more training in the 
area of technology.
Surveys also showed there is a need to prioritize professional learning 
at all schools in the areas of SWD, RTI, and gifted. With the new math 
and upcoming ELA standards, teachers feel we should continue to 
focus on those areas and ask for more professional learning in order to 
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prepare for implementation.  The survey data and discussions with 
stakeholder groups are always taken seriously and brought to the 
administrative team/learning community to determine ways to 
incorporate suggestions we feel will make the greatest impact on our 
students and schools.

One of the areas of focus in our system has been Depth of Knowledge 
(DOK). Teachers seem to feel more comfortable determining those 
DOK levels and using them when creating tests and assignments.   
However, DOK will continue to be something we use and focus on 
improving.  Along with DOK, we will continue to focus on formative 
assessments and analyzing the data from those assessments...as well 
as other data.  In surveys and discussions, it is still evident that staff 
feel that there simply is not enough time to meet the way that they want 
to, or as often as they would like.  Surveys continue to show that 
teachers want, and need, more time for meeting vertically.  Based on 
attendance of some administrators at a national Model Schools 
conference, it became obvious that we need to focus more on vertical 
alignment and prioritizing standards in order to more efficiently and 
effectively meet the needs of all students.  While we made some 
progress towards the vertical alignment and prioritizing standards, there 
is still work to be done in this area.  We will continue to focus on 
making PLCs a place where all of this work can continue to take place 
and we will also focus on improving the PLC process at each school in 
order to ensure all schools are using PLCs correctly and in a manner in 
which all staff feel time and content of the PLCs is meeting their needs.

We made some progress in the understanding of how to effectively use 
PLCs.  However, data showed that teachers did not feel they were as 
effective as they had been in the past.  At the high school only 67% of 
teachers feel the PLCs were effective.  79% of teachers at the middle 
school feel PLCs were effective and 100% at the elementary school 
feel PLCs were effective.  While that is a small decrease in 
percentages at the high school and middle school, we are actually 
somewhat encouraged by those numbers.  Because teachers have a 
better understanding of how an effective PLC should be conducted, 
they see that what we had done in the past was not as effective as it 
should have been.  Comments from the teachers, show that they feel 
PLCs would be more effective by adding time to the schedule for 
focused PLCs.  They recognize that they need more help with topics 
and guidance on prioritizing the use of data in the PLCs.  We will 
continue to focus on PLCs in order to maintain and strengthen them.

Recently, we have focused on adding more formative assessments that 
link to individualized learning paths for students.  We have purchased 
MAP testing and Exact Path.  At the middle and elementary schools 
where these programs are being used, teachers feel the program is 
effective.  100% of elementary staff feel the MAP testing is effective 
and needs to be maintained or adjusted while 96% of the middle school 
teachers who use the program feel it was effective and needs to be 
maintained or adjusted.  Commentary from the staff showed that the 
results the test renders are valuable but it is a time consuming test.  We 
will continue focusing on professional development with the MAP 
testing in order to make it more efficient while still gaining the same 
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valuable results.
Those who use Exact Path have reported more positives than 
negatives regarding the use of the program.   Teachers have requested 
more professional learning on Exact Path and how to effectively use it 
in the classroom.  Commentary regarding the staff©s thoughts on these 
tools showed that they want to keep the tools, but do want more 
professional learning on how to use them most effectively.  We are in 
the process of scheduling PL for both programs.

We have focused on creating safe learning environment for students 
where they not only feel safe but also feel comfortable both socially and 
emotionally.  According to survey results, parents feel that the social 
and emotional needs of their children are being met.  At the high 
school, 84% of parents said that they feel their student is having these 
needs met.  At the middle school, 90% of parents said that they feel 
their student is having these needs met.  At the elementary school, 
results from the latest available data shows that 88% parents said that 
they feel their student is having these needs met.  Based on survey 
results from the seniors, 98% of seniors report that they feel safe at 
school and 78% feel that they had at least one adult who knew them 
well and showed an interest in their education and future. In addition, 
seniors indicate that building trust and respect with students is one of 
the top 2 most important qualities a teacher can have. We will continue 
to focus on making even more improvements in this area by ensuring 
each student has at least one adult in each school of which they feel 
comfortable speaking.

What process data did you use?  
(examples: student participation in school 
activities, sports, clubs, arts; student 
participation in special programs such as 
peer mediation, counseling, skills 
conferences; parent/student participation 
in events such as college information 
meetings and parent workshops)

Program enrollment and data, stakeholder survey data, LEA 
determinations, FTE, student records.

What does the process data tell you?  
(process data describes the way 
programs are conducted; provides 
evidence of participant involvement in 
programs; answers the question ªWhat 
did you do for whom?º)

At the high school level each year we have approximately 48% of the 
juniors and seniors taking at least one dual enrollment course and 44% 
taking at least one AP course. Based on survey results, 17.8% of the 
seniors that took at least one dual enrollment course felt the dual 
enrollment courses were somewhat challenging, 35.6% felt they were 
just right and 21.1% felt they were not challenging. 78% of eligible 
students became CTAE pathway completers by successfully 
completing 3 courses in a pathway and passing the End of Pathway 
Assessment (EOPA).
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Four of the last five years, we "met requirements" on the Special 
Education District Determination. For the past five years, we were 
100% on Indicator 11: Initial Evaluations timeline data. Based on parent 
survey results, 96% of parents with a student with a disability (SWD) 
either very strongly agree, strongly agree, or agree that they consider 
themselves an equal partner with teachers and other professionals in 
planning and making decisions about his/her child©s program. Teacher 
survey data indicates that 88% of teachers feel the special education 
program is effective or very effective; 65% feels the gifted program is 
effective or very effective; and 82% feel that the Title I program is 
effective or very effective. Currently, we serve 122 students 
w/disabilities, 169 students in the gifted program, 6 English Language 
Learners, 54 remedial students (grades 6-12), and 60 students in the 
Early Intervention Program (K-5).  During the past few years we have 
seen a decrease in our gifted student population and since FY ©15 we 
have seen an increase of 26% in SWD. Procedures and processes are 
in place for student support programs such as EIP, Title I, and 
Remedial and data shows these programs are effective. Overall, 
students are making progress and parents are satisfied. Based on 
teacher surveys, in regards to the diverse needs of students, the 
highest rated areas that teachers felt "targeted professional 
development would enhance their capacity to support students" were 
consistently Students with Disabilities, Student Supports and 
Interventions and Response to Intervention.

What achievement data did you use? EOG and EOC Georgia Milestones, CCRPI.

What does your achievement data tell 
you?

CCRPI
Due to not having current CCRPI data we will continue to monitor 
CCRPI indicators and utilize past CCRPI data results. CCRPI data from 
FY ©18 to FY©19 showed improvement in several areas. FY ©18 CCRPI 
scores had dropped compared to previous years. Our schools typically 
receive scores in the "B" range. However, FY ©18 overall scores were 
lower: District 78; GLHS 89; GLMS 77.2; CES 69.5. Also, subgroups 
not making progress and not meeting improvement targets increased. 
The SWD subgroup did not make progress and did not meet 
improvement targets in ELA and math in grades (3-5) and (9-12). The 
ED subgroup made progress, but did not meet improvement target in 
ELA in grades (3-5). In addition, the ED subgroup did not make 
progress and did not meet improvement target in math in grades (3-5). 
The content mastery and closing the gap scores were the lowest we 
had received.
Results of the FY©19 CCRPI showed several areas of improvement. 
The District and three out of the four schools improved their overall 
CCRPI score: District 88.7; GLHS 88.9; GLMS 85.4; CES 90.7. Content 
mastery and closing the achievement gap scores were still our lowest 
areas; however, improvement was made. The SWD subgroup made 
progress and met improvement target in ELA in grades (3-5), (6-8) and 
(9-12) and in math in grades (3-5) and (9-12).  The ED subgroup made 
progress and met improvement target in ELA in grades (3-5) and (6-8) 
and in math in grades (3-5). However, the SWD subgroup made 
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progress but did not meet improvement target in math in grades (6-8). 
The ED subgroup did not make progress or meet improvement target in 
ELA in grades (9-12) and in math in grades (6-8) and (9-12).

GA. Milestones
Based on GA Milestones results over the past few years, our students 
typically achieve above the state average in Levels 3 and 4, combined; 
however, we continue to have a few areas that fall below the state 
average in Levels 3 and 4, combined and several areas that fall below 
the state average when analyzing Level 4 results. We did see 
improvement in a few areas where Levels 3 and 4, combined and Level 
4 did increase based on prior year assessment results.
2022-2023 results (compared to state results)
CES: 7 of 7 EOG assessments in grades 3-5 were above the state 
average in Levels 3 and 4, combined.
CES: 3 of 7 EOG assessments in grades 3-5 were above the state 
average in Level 4 (3rd Math and 4th Math were below the state 
average).
CES 2 of 7 EOG assessments in grades 3-5 were equal to the state 
average in Level 4 (5th ELA and 5th Math).
CES: 3rd-5th Grade: 62.9% scored at Levels 3 and 4, combined in ELA 
and 55.3% in Math.
CES: 3rd Grade: 68.2% scored in Levels 3 and 4, combined in ELA and 
63.5% in Math.
CES: 4th Grade: 61.6% scored in Levels 3 and 4, combined in ELA and 
59% in Math.
CES: 5th Grade: 59.6% scored in Levels 3 and 4, combined in ELA; 
44.4% in Math; 63.6% in Science
GLMS: 7 of 8 EOG assessments in Grades 6-8 were above the state 
average in Levels 3 and 4, combined (8th History was below the state 
average).
GLMS: 3 of 8 EOG assessments in Grade 6-8 were above the state 
average in Level 4 (6th ELA, 8th ELA, 6th Math, 8th Math, 8th History 
were below the state average).
GLMS: 6th-8th Grade: 45.5% scored at Levels 3 and 4, combined in 
ELA and 45.2% in Math.
GLMS: 6th Grade: 40.8% scored in Levels 3 and 4, combined in ELA 
and 39.8% in Math.
GLMS: 7th Grade: 51.6% scored in Levels 3 and 4, combined in ELA 
and 56.8% in Math.
GLMS: 8th Grade: 44.4% scored in Levels 3 and 4, combined in ELA; 
40.2% in Math; 31.6% in Science; 32.5% in Ga. History
GLHS: 53.6% scored at Levels 3 and 4, combined in American 
Literature and 48% in Algebra I.
GLHS: state results have not been received at this time.

2021-2022 results:
CES: 7 of 7 EOG assessments in grades 3-5 were above the state 
average in Levels 3 and 4, combined.
CES: 6 of 7 EOG assessments in grades 3-5 were above the state 
average in Level 4 (3rd math was below the state average).
CES: 3rd Grade: 57.6% scored in Levels 3 and 4, combined in ELA and 
48.9% in Math.
CES: 4th Grade: 69.6% scored in Levels 3 and 4, combined in ELA and 
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62% in Math.
CES: 5th Grade: 60.2% scored in Levels 3 and 4, combined in ELA; 
47.6% in Math; 65.5% in Science.
GLMS: 7 of 8 EOG assessments in grade 6-8 were above the state 
average in Levels 3 and 4, combined (7th ELA was below the state 
average).
GLMS: 3 of 8 EOG assessments in grades 6-8 were above the state 
average in Level 4 (6th ELA, 7th ELA, 8th ELA, 8th math, and 8th 
Georgia History were below the state average).
GLMS: 6th Grade: 51.2% scored in Levels 3 and 4, combined in ELA 
and 53.2% in Math.
GLMS: 7th Grade: 41.8% scored in Levels 3 and 4, combined in ELA 
and 68.7% in Math.
GLMS: 8th Grade: 61% scored in Levels 3 and 4, combined in ELA; 
52.9% in Math; 51.7% in Science; 37.9% in Georgia Studies.

2020-2021 results:
CES: 7 of 7 EOG assessments in grades 3-5 were above the state 
average in Levels 3 and 4, combined.
CES: 5 of 7 EOG assessments in grades 3-5 were above the state 
average in Level 4 (3rd math and 4th math were below the state 
average).
GLMS: 6 of 8 EOG assessments in grade 6-8 were above the state 
average in Levels 3 and 4, combined (8th math and 8th Georgia History 
were below the state average).
GLMS: 3 of 8 EOG assessments in grades 6-8 were above the state 
average in Level 4 (6th math, 7th ELA, 8th math, 8th science, and 8th 
Georgia History were below the state average).
GLHS: 4 of 4 EOC assessments in grades 9-12 were above the state 
average in Levels 3 and 4, combined.
GLHS: 2 of 4 EOC assessments in graded 9-12 were above the state 
average in Level 4 (US History and Algebra I were below the state 
average).

2019-2020 results:
No testing due to COVID

2018-2019 results:
15 of the 16 EOG assessments in grades 3-8 were above the state 
average in Levels 3 and 4, combined.
10 of the 16 EOG assessments in grades 3-8 were above the state 
average in Level 4
7 of the 7 EOC assessments were above the state average in Levels 3 
and 4, combined.
3 of the 7 EOC assessments were above the state average in Level 4.

In addition to comparing achievement scores to the state average, we 
also compare data from year to year to analyze gains and losses. From 
FY ©19 to FY ©21, we had several subject areas not improve the 
percentage of students achieving in Levels 3 and 4. Many factors 
played a major role in this decline. With students not receiving face to 
face instruction for several months and many students missing school 
because of positive COVID tests and/or being quarantined as a close 
contact, we have seen a decrease in achievement scores. Based on 
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student achievement scores for the 2021-2022 school year, it appears 
that our percentage of students scoring in Levels 3 and 4, combined 
has stayed the same. However, at the middle school level there was an 
increase in the percentage of students scoring at Level 4. The 
2022-2023 results indicate that there was not much of an increase in 
the percentage of students scoring in Levels 3 and 4, combined or 
Levels 4. The middle school scores dropped in several areas.
2022-2023 results:
District: 4 of the 15 EOG assessments increased in Levels 3 & 4, 
combined.
District: 4 of the 15 EOG assessments increased in Level 4.
CES: 3 of the 7 EOG assessments increased in Levels 3 & 4, 
combined (3rd ELA, 3rd math, 5th ELA).
CES: 2 of the 7 EOG assessments increased in Level 4 (3rd math and 
4th ELA).
GLMS: 1 of the 8 EOG assessments increased in Levels 3 & 4, 
combined (7th ELA) and 1 of 1 EOC assessment increased in Levels 3 
& 4, combined (Algebra I).
GLMS: 2 of the 8 EOG assessments increased in Level 4 (6th ELA and 
7th ELA).
GLHS: 0 of the 4 EOC assessments increased in Levels 3 & 4, 
combined.
GLHS: 1 of the 4 EOC assessments increased in Level 4 (US History).

2021-2022 results:
District: 7 of the 15 EOG assessments increased in Levels 3 and 4, 
combined.
District: 6 of the 15 EOG assessments increased in Level 4.
CES: 4 of 7 EOG assessments increased in Levels 3 and 4, combined 
(3rd ELA, 3rd math, and 4th Math did not increase).
CES: 2 of 7 EOG assessments increased in Level 4 (3rd ELA, 3rd 
Math, 4th ELA, 5th ELA, and 5th Math did not increase).
GLMS: 3 of 8 EOG assessments increased in Levels 3 and 4, 
combined (6th Math, 6th ELA, 7th Math, 7th ELA, and 8th ELA did not 
increase).
GLMS: 4 of 8 EOG assessments increased in Level 4 (6th ELA, 7th 
Math, and 7th ELA did not increase; 8th ELA stayed the same).
2020-2021 results:
District: 7 of the 13 EOG assessments increased in Levels 3 and 4, 
combined.
District: 4 of the 13 EOG assessments increased in Level 4.
CES: 4 of 7 EOG assessments increased in Levels 3 and 4, combined 
(3rd ELA, 3rd math, and 5th ELA did not increase).
CES: 1 of 7 EOG assessments increased in Level 4 (3rd ELA, 3rd 
math, 4th ELA, 4th math, 5th ELA, 5th science did not increase).
GLMS: 3 of 6 EOG assessments increased in Levels 3 and 4, 
combined (7th ELA, 7th math, and 8th math did not increase).
GLMS: 3 of 6 EOG assessments increased in Level 4 (6th math, 7th 
ELA, and 7th math did not increase).
GLHS: 1 of the 4 EOC assessments increased in Levels 3 and 4, 
combined (Am. Lit, Biology, and US History did not increase).
GLHS: 2 of the 4 EOC assessments increased in Levels 4 (Am. Lit. and 
US History did not increase).
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2019-2020 results:
No testing due to COVID

2018-2019 results:
District: 13 of the 16 EOG assessments increased in Levels 3 and 4, 
combined.
District: 11 of the 16 EOG assessments increased in Level 4.
District: 4 of the 7 EOC assessments increased in Levels 3 and 4, 
combined.
District: 2 of 7 EOC assessments increased and 1 stayed the same in 
Level 4.

After analyzing subgroup 2022-2023 Ga. Milestones assessment 
results, there has been some improvement in the SWD subgroup, but 
there still remains a gap. When comparing SWD subgroup results from 
2022 to 2023 there was not much change. In Math and ELA 
assessments in grades 3-5 and 6-8 less than 15% of SWD scored in 
levels 3 and 4. In ELA, 48% of SWD scored in Levels 2, 3, or 4. In 
Math, 55% of SWD scored in Levels 2, 3, or 4. This is a slight decrease 
from the previous year.
After analyzing subgroup 2021-2022 Ga. Milestones assessment 
results, we have seen some improvement in the SWD subgroup, but 
there still remains a gap. When comparing SWD subgroup results from 
2021 to 2022 there was not much change. In all the Math and ELA 
assessments in grades 3-5 and 6-8 less than 15% of SWD scored in 
levels 3 and 4. Too many SWD are scoring in level 1 or 2. A more 
encouraging analysis can be seen when looking at SWD scores falling 
in Levels 2, 3, or 4. In 2021, in ELA, 48% scored in Levels 2, 3, or 4 
and 63% in Math. Results for SWD subgroup from 2022, show there 
was an increase in the percentage of SWD scoring in Levels 2, 3,or 4: 
50% in ELA and 66% in Math. That is a 2% increase in ELA and a 3% 
in Math.
When comparing 2018 and 2019 CCRPI data the SWD subgroup made 
progress but did not meet improvement targets in math in grades (6-8). 
The SWD subgroup made progress and met improvement targets in 
ELA in grades (3-5), (6-8) and (9-12) and in math in grades (3-5) and 
(9-12). The ED subgroup made progress and met improvement target 
in ELA in grades (3-5) and (6-8) and in math in grades (3-5). The ED 
subgroup did not make progress or meet improvement target in ELA in 
grades (9-12) and in math in grades (6-8) and (9-12).

What demographic data did you use? Graduation Rate, Attendance Data, Racial/Ethnic Data, Subgroup Data, 
Student Records, FTE, and stakeholder surveys.
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What does the demographic data tell 
you?

Expectations are high in our school system. For the past four years our 
graduation rate has been at 98% or higher. Our average daily 
attendance rate is consistently above 95%. Our system©s free/reduced 
lunch percentage fluctuates between 17% - 23% each year. Total 
enrollment (K-12) for the 2022-23 school year was 1,273. This number 
is approximately the same as the previous three years. The student 
population is comprised of 95% Caucasian, 9% students with 
disabilities, 13% gifted/talented, 8% remedial, 11% Early Intervention 
Program, and less than 1% English Language Learners. Currently, our 
retention rate is at 2.7% which is a slight increase from the previous 
year when it was at 1%. For the 2022-23 school year, 93% of our 
student body (K-12) was absent less than 10% of the school year.  
Discipline data is encouraging with only 5% of our student population 
receiving a discipline action during the 2022-23 school year. Discipline 
data has stayed consistent over the past few years with only 5% of 
students in grades 6-12 receiving ISS and only 4% receiving OSS 
during the 2022-23 school year. 80% of the seniors were HOPE eligible 
this year. We had 9 seniors qualify for the Zell Miller Scholarship. Out 
of 198 juniors and seniors, 44% took at least 1 Advanced Placement 
course and 48% took at least 1 dual enrollment course. This year, 78% 
of students completed 3 courses in a CTAE pathway passed the End of 
Pathway Assessment (EOPA) and became a CTAE pathway 
completer. Based on senior survey data, 84.5% of the senior class 
plans on attending a 4-year university, 2-year school, or technical 
school. In addition, the seniors indicated their top three fields of study 
were Science, Technology, Engineering, Math; Health Science/Health 
Care; and Business/Economics/Marketing/Information Technology.

Even though our graduation rate and attendance rates are high and our 
retention rate and discipline actions are low, we still have students not 
graduating; students who are consistently absent more than 10% of the 
school year; and students receiving discipline actions. Therefore, the 
data tells us the numbers are low but we still need to improve in these 
areas and we will continue to focus on these student populations.
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3. NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

3.1 Strengths and Challenges Based on Trends and Patterns

Read the trends and patterns summaries from each section of the data analysis process. Use the information in 
these summaries to complete 3.2 and 3.3. Using the summaries in 3.1 and other local data, describe the strengths 
and challenges or answer the guiding questions for each program. Include strengths and challenges related to: a) 
general program implementation, and b) students and adults involved in or affected by the program. Focus on 
strengths and challenges that will assist in the identification of needs during 3.2. Watch the Identifying Need 
webinar for additional information and guidance.

Strengths and Challenges Based on Trends and Patterns

Coherent Instructional:Summarize the 
coherent instructional system trends and 
patterns observed by the team while 
completing this section of the report. 
What are the important trends and 
patterns that will support the identification 
of student, teacher, and leader needs?

After consistent analysis of qualitative and quantitative data sources, 
classroom observations by school level and district level administrators, 
improvement in peer discussions through data teams/ professional 
learning communities, and reviewing the curriculum, frameworks, 
lesson plans, and assessments through school and system level 
professional learning communities, important trends and patterns were 
identified.  Some of these trends and patterns show the need for the 
continued use of a system wide instructional protocol and more support 
for student learning through the use of formative assessments. A need 
for more and better use of instructional technology resources was also 
identified.  Not all teachers incorporate the available instructional 
technologies into the teaching and learning process.  By increasing the 
use of technology, we feel we can make the learning process more 
effective, interesting and successful.  Increasing rigor was also 
identified as a need based on performance and survey data.  The need 
for professional learning to better use data to guide individualized 
instruction and meet the needs of all students was also identified.  
Another professional development need that continues to surface from 
stakeholder input and data is the need for vertical alignment and 
identification of priority standards at each grade level.  Time to really 
focus on these activities needs to be examined, as well as a more 
structured process for aligning curriculums from K-12.  Focusing on 
these needs will provide all students with a more individualized, 
challenging, and rigorous curriculum which will develop critical, higher 
order thinking skills. Furthermore, there is a need for evidence-based 
strategies that will increase student academic performance through 
creating safe learning environments where classrooms are 
self-managed and relationships are important.  After receiving 
professional learning in this area, teachers and leaders have 
incorporated many strategies into their classrooms and schools.  We 
realize that students need to feel valued and supported in order to 
reach their highest potential, academically, behaviorally and 
emotionally.  Rigor and relationships is the best way to identify our 
philosophy.  Teachers build strong, positive relationships with students, 
align, and prioritize the curriculum and teach students while supporting 
them to reach their fullest potential.  Therefore, a continued emphasis 
on building strong relationships and increasing rigor remains a focus in 
our professional development. Professional learning in the area of 
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Strengths and Challenges Based on Trends and Patterns

differentiated instruction is needed in order for teachers and leaders to 
ensure that content is mastered by all levels of learners and that 
students are having all of their needs met...academically, behaviorally, 
and emotionally.
Furthermore, the need for more guidance in PLCs and showing them 
how to effectively implement all of the above topics into learning 
communities has also surfaced as a real need at all schools.

Effective Leadership:Summarize the 
effective leadership trends and patterns 
observed by the team while completing 
this section of the report. What are the 
important trends and patterns that will 
support the identification of student, 
teacher, and leader needs?

Our district has collaboratively developed a mission statement, vision 
statement and list of core beliefs and values. Our goals are clear and 
based on data.  We focus on improvement priorities and needs 
identified the accreditation and federal monitoring process, as wells as 
needs that are identified as we evaluated our professional learning 
communities and formative and summative data. Through our data 
teams we have laid the foundation for expanding and improving our 
curriculum and providing a more challenging educational experience for 
all students. In support of these initiatives, leaders have the flexibility to 
identify and prioritize goals, and allocate funds to support these 
initiatives to improve teaching and learning. Additionally, the school 
schedule, allocation of personnel, expertise and services are also 
utilized to enhance teaching and learning and to remove barriers which 
might impede progress. Leaders meet regularly with teachers through 
professional learning communities, and conferences associated with 
the Teacher Keys Evaluation System. They are aware of goals and 
improvement plans in place, and provide guidance and support for their 
staff members, as well as professional growth activities. One final trend 
of our leaders is their focus on stakeholder involvement in the schools, 
transparency, and building support for district and school goals and 
initiatives by engaging stakeholders. It has also become evident that 
there is a need for us to focus on vertical alignment and prioritization of 
standards for all grade levels and courses.  System-wide data 
proficiency charts are used to focus on analyzing data from this tool, as 
well as other methods.  We have determined that a more rigorous 
curriculum and using a higher depth of knowledge in planning, teaching 
and assessing is needed.  All of our leaders will focus on continuing to 
build strong relationships for safe environments for teaching and 
learning.

Professional Capacity:Summarize the 
professional capacity trends and patterns 
observed by the team while completing 
this section of the report. What are the 
important trends and patterns that will 
support the identification of student, 
teacher, and leader needs?

Our district places great value on quality professional learning 
opportunities for staff.  All staff participated in a Professional Learning 
Participant Evaluation following each professional learning activity.  
Data gathered from those forms provided us with what trainings were 
effective and which ones need more practice, or need to be eliminated.  
We do our best to accommodate all needs and individualize 
professional learning opportunities by using online resources.  We are 
offering individualized professional learning opportunities by using 
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Strengths and Challenges Based on Trends and Patterns

After reviewing data and much collaboration, it has been determined 
that teaching at a higher level with more rigor and improving our 
Professional Learning Communities to focus more on assessments and 
data analysis as well as identifying topics that need to be focused on in 
our PLCs should be  prioritized system goals.  We feel focusing on 
these areas will help all students to score at higher levels, and 
ultimately increase the number of students scoring at levels 3 and 4.  
Ensuring that teachers are updated on gifted teaching strategies as 
well as sending more teachers to obtain gifted certification  will address 
the need teachers feel has surfaced in regards to our gifted program 
effectiveness, and hopefully, also assist in an increase in the number of 
students scoring at levels 3 and 4.  We have also determined a need 
for leaders and teachers to receive additional training on how to 
properly increase the level of rigor in instruction and assessment. 
Furthermore, we feel utilizing formative assessments and analyzing the 
results more efficiently to drive instruction will lead to an increase in 
student achievement. In addition, we have identified the need for 
prioritizing standards and vertically aligning our curriculum in order for 
our teachers to pinpoint where gaps are in the curriculum, as well as 
what overlaps in the curriculum.  By doing so, teachers will be able to 
work more efficiently and effectively.
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IDEA - Special Education

Using the summaries in 3.1 and other local data, describe the strengths and challenges or answer the guiding 
questions for each program. Include strengths and challenges related to: a) general program implementation, and 
b) students and adults involved in or affected by the program. Focus on strengths and challenges that will assist in 
the identification of needs during 3.3. Watch the Identifying Need webinar for additional information and guidance.

Strengths We have strong parental involvement and support, highly qualified 
special education teachers, and strong administrative support at the 
district and school level.  Based on teacher and school administrator 
input regarding the special education program, they feel that special 
education teachers communicate effectively and provide support to 
staff in assessing needs to ensure student success. Special education 
teachers support staff to implement student IEP accommodations. An 
effective co-teaching model is used predominantly throughout the 
system. Currently, 91% of students with disabilities (SWD) spend 80% 
of the school day in the general education classes.  We utilize the 
Go-IEP system and it is working well in our district.  Four out of the past 
five years, we "met requirements" on the Special Education District 
Determination with a 100% performance level.  Continually, we meet 
Indicator 11: Initial evaluations completed within 60 days with 100%. 
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IDEA - Special Education

Using the summaries in 3.1 and other local data, describe the strengths and challenges or answer the guiding 
questions for each program. Include strengths and challenges related to: a) general program implementation, and 
b) students and adults involved in or affected by the program. Focus on strengths and challenges that will assist in 
the identification of needs during 3.3. Watch the Identifying Need webinar for additional information and guidance.

Based on the current parent survey, 96% of parents very strongly 
agree, strongly agree, or agree that they are considered an equal 
partner with teachers and other professionals in planning and making 
decisions about his/her child©s program. Effective software and 
instructional programs for SWD are utilized.

Challenges Since COVID, we have seen an increase in behavioral and emotional 
needs. In addition, the shut down of schools in March 2020 has caused 
learning loss that we are still trying to address. Teachers have indicated 
the need for professional learning in the areas of autism and behavior 
intervention strategies. Since FY©15 our special education enrollment 
numbers have grown by 26%.  We are a very small school system and 
have to contract speech/language services and related services.  
Based on our most recent Cross Functional Federal Programs 
Monitoring, how to write effective transition plans is an area of need. In 
addition, our most recent LEA Determination results indicate that we 
did not meet performance level for Indicator 13: Measurable 
Postsecondary Goals for Transition. Over the past two years we have 
added three additional special education teachers and three additional 
paraprofessionals. Even though funding is increasing we still struggle 
with the increase in enrollment and services.  The majority of funding is 
in personnel, contracted services, and supplemental aids and services.  
We will continue to provide professional learning for general education 
and special education teachers on effectively teaching students with 
disabilities. Based on teacher survey results, approximately 66% of the 
teachers indicated the need for targeted professional learning focused 
on how to work with students with disabilities. Even though 
improvement has been made, teachers are still struggling with how to 
analyze student data, identify learning gaps and differentiate 
instruction.
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Title I - Part A - Improving Academic Achievement of Disadvantaged
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3. NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

3.2 Identification and Prioritization of Overarching Needs

Use the results of 3.1 to identify the overarching needs of the LEA. Determine the priority order of the identified 
needs based on data, team member and stakeholder knowledge, and answers to questions in the table below. Be 
sure to address the major program challenges identified in 3.1. Watch the Identifying Need webinar for additional 
information and guidance.

Overarching Need # 1

Overarching Need Enhance professional learning communities and other professional development 
opportunities

How severe is the need? High
Is the need trending better or 
worse over time?

Better

Can Root Causes be 
Identified?

Yes

Priority Order 1

Additional Considerations

3.2 Identification and Prioritization of Overarching Needs 46

Overarching Need # 2

Overarching Need Improve student achievement
How severe is the need? High
Is the need trending better or 
worse over time?

Better

Can Root Causes be 
Identified?

Yes

Priority Order 2

Additional Considerations
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3. NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

3.3 Root Cause Analysis

Select the top 2-4 overarching needs from 3.2. Conduct a separate root cause analysis (RCA) for each need. Any 
RCA tools and resources can be used, but suggestions are available as part of the Identifying Need webinar. After 
describing the RCA process, complete a table for each selected overarching need.

Overarching Need - Enhance professional learning communities and other professional development opportunities

3.3 Root Cause Analysis 47

Root Cause # 1

Root Causes to be Addressed A lack of understanding from administrators and teachers on how to effectively 
utilize professional learning communities.

This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can 
affect

Yes

Impacted Programs IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent and Family Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
Title III - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth 
Program

Additional Responses

3.3 Root Cause Analysis 47

Root Cause # 2

Root Causes to be Addressed Half of our school level administrators (three out of six) fall under the definition of 
"inexperienced leaders".  These administrators have been in their current 
administrative position in our system fewer than four years.

This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can 
affect

Yes

Impacted Programs IDEA - Special Education
School and District Effectiveness
Title I - Part A - Improving Academic Achievement of Disadvantaged
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REQUIRED QUESTIONS

4. REQUIRED QUESTIONS

4.8 Overarching Needs for Private Schools

In this section, summarize the identified needs that will be addressed with FY22 federal funds for private schools  
Include results from ongoing consultation with private schools receiving services from the LEA©s federal grants 
(ESSA Sec. 1117 and 8501; 20 U.S.C. 1412(a)(10)(A)(iii); and 34 C.F.R. §300.134).  Information is available on the 
State Ombudsman website. (Add "No Participating Private Schools" as applicable.)

Title I, Part A No Participating Private Schools

Title II, Part A No Participating Private Schools

Title III, Part A No Participating Private Schools

Title IV, Part A No Participating Private Schools

Title IV, Part B No Participating Private Schools

Title I, Part C No Participating Private Schools

IDEA 611 and 619 No Participating Private Schools
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