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THE UNIVERSITY OF CHICAGO LABORATORY SCHOOLS

Mission Statement of The Laboratory Schools

The Laboratory Schools are home to the youngest members of the University of Chicago's
academic community. We ignite and nurture an enduring spirit of scholarship, curiosity, creativity,
and confidence. We value learning experientially, exhibiting kindness, and honoring diversity.

Laboratory Schools Diversity Statement

Diversity at the Laboratory Schools includes the thoughts and worldviews, identities and
affiliations, aptitudes and aspirations, races and cultures, genders and sexualities, and experiences
and economics of our students, families, faculty, administrators, and staff. Through their
engagement with diversity, students will gain the preparation they need to live and lead in a
complex world, with an inherent sense of inclusiveness and justice. The Laboratory Schools do not
discriminate on the basis of race, color, religion, sex, sexual orientation, gender identity, national
or ethnic origin, age, status as an individual with a disability, protected veteran status, genetic
information, or other protected classes as required by law.

Community Agreement for the Lower School
In the Lower School we agree to be kind, thoughtful and responsible members of the community.
This encompasses every single aspect of a student's experience in Lower School.

PEN Principals
Education must amplify students’ voice, agency, conscience, and intellect to create a more
equitable, just, and sustainable world.

e Education must encourage the active participation of students in their learning, in their
communities, and in the world.

e Education must respond to the developmental needs of students, and focus on their social,
emotional, intellectual, cognitive, cultural, and physical development.

e Education must honor and nurture students’ natural curiosity and innate desire to learn,
fostering internal motivation and the discovery of passion and purpose.

e Education must emerge from the interests, experiences, goals, and needs of diverse
constituents, fostering empathy, communication, and collaboration across differences.

e Education must foster respectfully collaborative and critical relationships between students,
educators, parents/guardians, and the community.

LOWER SCHOOL PROGRAM OF STUDIES | 2024-2025 2
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CASEL SEL Framework

Self-Awareness: The abilities to understand one's own emotions, thoughts, and values and how
they influence behavior across contexts. This includes capacities to recognize one's strengths and
limitations with a well-grounded sense of confidence and purpose.

Self-Awareness: The abilities to understand one's own emotions, thoughts, and values and how
they influence behavior across contexts. This includes capacities to recognize one's strengths and
limitations with a well-grounded sense of confidence and purpose.

Self-Management: The abilities to manage one's emotions, thoughts, and behaviors effectively
in different situations to achieve goals and aspirations. This includes the capacities to delay
gratification, manage stress, and feel motivation and agency to accomplish personal and collective
goals.

Responsible decision-making: The abilities to make caring and constructive choices about

personal behavior and social interactions across diverse situations. This includes the capacities to
consider ethical standards and safety concerns, and to evaluate the benefits and consequences of
various actions for personal, social, and collective well-being.

Relationship skills: The abilities to establish and maintain healthy and supportive relationships
and to effectively navigate settings with diverse individuals and groups. This includes the
capacities to communicate clearly, listen actively, cooperate, work collaboratively to problem solve
and negotiate conflict constructively, navigate settings with differing social and cultural demands
and opportunities, provide leadership, and seek or offer help when needed.

Social awareness: The abilities to understand the perspectives of and empathize with others
including those from diverse backgrounds, cultures, and contexts. This included the capacities to
feel compassion for others, understand broader historical social norms for behavior in different
settings, and recognize family, school, and community resources and supports.
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THE UNIVERSITY OF CHICAGO LABORATORY SCHOOLS

DEI Goals for Race and Ethnicity

Essential questions:

How do we name and affirm our own and others’ racial identities?
What is the history of race in our society?

What evidence exists for racial injustice in our society?

How do we embrace pride and joy in marginalized racial identities and celebrate the
accomplishments of persons of marginalized racial identities?

Learning goals:
In developmentally-appropriate ways, Lower School students will:
e Explore how racial identity affects personal lived experience;
e Explore the evolving history of race, including evidence of injustices based on race and
ethnicity;
Understand how citizens can advocate for racial justice;
Celebrate marginalized racial identities and the accomplishments of people from
marginalized racial identities.

In addition, Lower School students will be engaged in developmentally-appropriate discussions
about power in society, specifically:

Grade 3 Grade 4 Grade 5
Students will... Students will... Students will...

Explore evidence of how Recognize microaggressions Understand the evidence
power has historically been as expressions of power and and arguments for concepts
accessed by persons of understand how they can be including white supremacy
different racial identities disrupted and systemic racism
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Progress Report Standards

All Grades

Social Emotional Learning, Citizenship, and Work Habits

Self Awareness & Self Management

Follows classroom routines and manages transitions
Works independently, on task, and seeks help when needed
Shows eagerness and curiosity as a self directed learner
Shows perseverance when challenged

Manages homework, where applicable

Social Awareness & Interpersonal Relations

e Interacts appropriately with adults
e Interacts cooperatively with peers
e Engages in discussions and participates in lessons

Responsible Decision Making

e Resolves conflicts appropriately
e Respects self, others, materials, and facility

Language Arts

Language Arts consists of the subject areas of reading, writing (including spelling, grammar,
mechanics, language usage and penmanship), listening and speaking. We believe that reading,
writing, and speaking are essential to all learning. Our primary goal in literacy instruction is to
provide the tools to effectively interpret and communicate the spoken and written word. Students
will experiment with different writing genres and styles to increase their confidence through
sharing their works with authentic audiences. Students' passion and curiosity for language arts
develops when they make connections through inquiry, discussion, research, and reading for
pleasure. Language is powerful -students need to be taught to develop facility with this power with
care, thoughtfulness and skill. In doing so, they are encouraged and increasingly able to find their
own voice. Diverse voices enrich their understanding of our world.
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THE UNIVERSITY OF CHICAGO LABORATORY SCHOOLS

Strands

The following general goals are ones adapted from the Standards for the English Language Arts
compiled by the International Reading Association and the National Council of Teachers of
English. “These standards assume that literacy growth begins before children enter school as they
experience and experiment with literacy activities -reading and writing, and associating spoken
words with their graphic representations. Furthermore, the standards provide ample room for the
innovation and creativity essential to teaching and learning.”

1. Students apply a wide range of strategies to comprehend, interpret, evaluate, and appreciate
texts. They draw on their prior experience, their interactions with other readers and writers,
their knowledge of word meaning and of other texts, their word identification strategies,
and their understanding of textual features (e.g., sound-letter correspondence, sentence
structure, context, graphics).

2. Students read a wide range of texts, including fiction, nonfiction, classic and contemporary
works. They learn to construct an understanding of texts that helps inform an understanding
of themselves, of the cultures of the United States and the world. Students utilize text to
acquire new information, to support their interaction with the world, and for personal
fulfillment.

3. Students apply knowledge of language structure, language conventions (e.g., spelling and
punctuation), figurative language, and features of genre to create, critique and discuss print
and nonprint texts.

4. Students use spoken, written and visual language to both further their own interests and for
the exchange of information.

5. Students use a variety of technological and informational sources (e.g., libraries, databases,
web resources, videos) to gather and synthesize information and to create and communicate
knowledge.

Reading
Grade 3

As children transition from Primary School’s emphasis on "learning to read" to "reading to learn,"
they are taught to read for many purposes across a variety of genres. Third graders are asked to
reflect upon the choices they make as readers, including their reading selections. With guidance
from their teacher, students learn to select books that are appropriate to their needs. Students
reflect and become more comfortable sharing their thoughts during book discussions. They explore
a variety of ways to discuss their thinking with peers and to listen to the opinions of others in book
discussions. They learn comprehension strategies for nonfiction and fiction texts. Children are also
able to locate relevant information in texts to answer questions or to support research.
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THE UNIVERSITY OF CHICAGO LABORATORY SCHOOLS

Goals and Skills

Reading: Literature

Key ldeas and Details:

Ask and answer questions to demonstrate understanding of a text, referring
explicitly to the text as the basis for the answers.

Recount stories, from diverse cultures; determine the central message, lesson, or
moral and explain how it is conveyed through key details in the text.

Describe characters in a story (e.g., their traits, motivations, or feelings) and explain
how their actions contribute to the sequence of events.

Craft and Structure:

Determine the meaning of words and phrases as they are used in a text,
distinguishing literal from nonliteral language.

Distinguish their own point of view from that of the narrator or those of the
characters.

Integration of Knowledge and Ideas:

Explain how specific aspects of a text's illustrations contribute to what is conveyed
by the words in a story (e.g., create mood, emphasize aspects of a character or
setting)

Compare and contrast the themes, settings, and plots of stories

Range of Reading and Level of Text Complexity:

By the end of the year, read and comprehend literature, including stories, dramas, and
poetry, at the high end of the grades 2-3 text complexity band independently and
proficiently.

Reading: Informational Text

Key Ideas and Details:

Ask and answer questions to demonstrate understanding of a text, referring
explicitly to the text as the basis for the answers.

Determine the main idea of a text; recount the key details and explain how they
support the main idea.

Craft and Structure:

Determine the meaning of general academic and domain-specific words and phrases
in a text relevant to a grade 3 topic or subject area.
Distinguish their own point of view from that of the author of a text.

Integration of Knowledge and Ideas:
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THE UNIVERSITY OF CHICAGO LABORATORY SCHOOLS

Use information gained from illustrations (e.g., maps, photographs) and the words
in a text to demonstrate understanding of the text (e.g., where, when, why, and how
key events occur).

Compare and contrast the most important points and key details presented in two
texts on the same topic.

Range of Reading and Level of Text Complexity:

By the end of the year, read and comprehend informational texts, including history/social
studies, science, and technical texts, at the high end of the grades 2-3 text complexity band
independently and proficiently.

Reading: Foundational Skills Phonics and Word Recognition:

Identify and know the meaning of the most common prefixes and derivational
suffixes.

Decode multisyllable words.

Read grade-appropriate irregularly spelled words.

Fluency:
Read with sufficient accuracy and fluency to support comprehension.

Grade 4

The fourth-grade language arts curriculum challenges students to read texts with deeper meaning
in fiction and nonfiction. It addresses universal themes such as friendships, sibling relationships,
global awareness, and cultural similarities and differences. Students use writing to organize and
present ideas, to argue a point of view, and record personal impressions and experiences. Listening
and speaking articulately are necessary language skills that continue to develop in fourth grade.

Goals and Skills

Reading: Literature

Key Ideas and Details:

Refer to details and examples in a text when explaining what the text says explicitly
and when drawing inferences from the text.

Determine a theme of a story, drama, or poem from details in the text; summarize
the text.

Describe in depth a character, setting, or event in a story or drama, drawing on
specific details in the text (e.g., a character's thoughts, words, or actions).

Craft and Structure:

Determine the meaning of words and phrases as they are used in a text, including
those that allude to significant characters found in mythology (e.g., Herculean).
Explain major differences between poems, drama, and prose, and refer to the
structural elements of poems (e.g., verse, rhythm, meter) and drama (e.g., casts of
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characters, settings, descriptions, dialogue, stage directions) when writing or
speaking about a text.

e Compare and contrast the point of view from which different stories are narrated,
including the difference between first- and third-person narrations.

Integration of Knowledge and Ideas:

e Make connections between the text of a story or drama and a visual or oral
presentation of the text, identifying where each version reflects specific descriptions
and directions in the text.

e Compare and contrast the treatment of similar themes and topics (e.g., opposition of
good and evil) and patterns of events (e.g., the quest) in stories, myths, and
traditional literature from different cultures.

Range of Reading and Level of Text Complexity:

By the end of the year, read and comprehend literature, including stories, dramas, and
poetry, in the grades 4-5 text complexity band proficiently, with scaffolding as needed at the
high end of the range.

Reading: Informational Texts

Key Ideas and Details:
e Refer to details and examples in a text when explaining what the text says explicitly
and when drawing inferences from the text.
e Determine the main idea of a text and explain how it is supported by key details;
summarize the text.
e [Explain events, procedures, ideas, or concepts in a historical, scientific, or technical
text, including what happened and why, based on specific information in the text.

Craft and Structure:

e Determine the meaning of general academic and domain-specific words or phrases
in a text relevant to a grade 4 topic or subject area.

e Describe the overall structure (e.g., chronology, comparison, cause/effect,
problem/solution) of events, ideas, concepts, or information in a text or part of a
text.

e Compare and contrast a firsthand and secondhand account of the same event or
topic; describe the differences in focus and the information provided.

Integration of Knowledge and ldeas:

e Interpret information presented visually, orally, or quantitatively (e.g., in charts,
graphs, diagrams, time lines, animations, or interactive elements on Web pages) and
explain how the information contributes to an understanding of the text in which it
appears.

e Explain how an author uses reasons and evidence to support particular points in a
text.

e Integrate information from two texts on the same topic in order to write or speak
about the subject knowledgeably.

Range of Reading and Level of Text Complexity:
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By the end of year, read and comprehend informational texts, including history/social
studies, science, and technical texts, in the grades 4-5 text complexity band proficiently,
with scaffolding as needed at the high end of the range.

Reading: Foundational Skills

Fluency:
Read with sufficient accuracy and fluency to support comprehension.

Reading: Foundational Skills

Phonics and Word Recognition:
Know and apply grade-level phonics and word analysis skills in decoding words.

Grade 5

Proficiency in reading is nurtured when children are exposed to reading in as many content areas
as possible. This occurs in literature, mathematics, history, geography, as well as reading of their
own and classmates' writing, and a variety of resource materials.

Goals/Skills

Reading Literature

Key Ideas and Details:

e Quote accurately from a text when explaining what the text says explicitly and
when drawing inferences from the text.

e Determine a theme of a story, drama, or poem from details in the text, including
how characters in a story or drama respond to challenges or how the speaker in a
poem reflects upon a topic; summarize the text.

e Compare and contrast two or more characters, settings, or events in a story or
drama, drawing on specific details in the text (e.g., how characters interact).

Craft and Structure:
e Determine the meaning of words and phrases as they are used in a text, including
figurative language such as metaphors and similes.
e Explain how a series of chapters, scenes, or stanzas fits together to provide the
overall structure of a particular story, drama, or poem.

e Describe how a narrator's or speaker's point of view influences how events are
described.

Integration of Knowledge and ldeas:
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Analyze how visual and multimedia elements contribute to the meaning, tone, or
beauty of a text (e.g., graphic novel, multimedia presentation of fiction, folktale,
myth, poem).

Compare and contrast stories in the same genre (e.g., mysteries and adventure
stories) on their approaches to similar themes and topics.

By the end of the year, read and comprehend literature, including stories, dramas,
and poetry, at the high end of the grades 4-5 text complexity band independently
and proficiently.

Reading: Informational Texts

Key Ideas and Details:

Quote accurately from a text when explaining what the text says explicitly and
when drawing inferences from the text.

Determine two or more main ideas of a text and explain how they are supported by
key details; summarize the text.

Explain the relationships or interactions between two or more individuals, events,
ideas, or concepts in a historical, scientific, or technical text based on specific
information in the text.

Craft and Structure:

Determine the meaning of general academic and domain-specific words and phrases
in a text relevant to a grade 5 topic or subject area.

Compare and contrast the overall structure (e.g., chronology, comparison,
cause/effect, problem/solution) of events, ideas, concepts, or information in two or
more texts.

Analyze multiple accounts of the same event or topic, noting important similarities
and differences in the point of view they represent.

Integration of Knowledge and Ideas:

Draw on information from multiple print or digital sources, demonstrating the
ability to locate an answer to a question quickly or to solve a problem efficiently.
Explain how an author uses reasons and evidence to support particular points in a
text, identifying which reasons and evidence support which point(s).

Integrate information from several texts on the same topic in order to write or speak
about the subject knowledgeably.

Range of Reading and Level of Text Complexity:
By the end of the year, read and comprehend informational texts, including history/social
studies, science, and technical texts, at the high end of the grades 4-5 text complexity band

independently and proficiently.

Reading: Foundational Skills

LOWER SCHOOL PROGRAM OF STUDIES | 2024-2025 11



THE UNIVERSITY OF CHICAGO LABORATORY SCHOOLS

Phonics and Word Recognition:
Know and apply grade-level phonics and word analysis skills in decoding words.

Fluency:
Read with sufficient accuracy and fluency to support comprehension.

Writing
Grade 3

Teachers utilize a workshop model to guide children through the writing process. Students study
mentor texts to support them during the writing process. The writing process includes
brainstorming, writing a draft, revising, editing, and publishing their work for an authentic
audience. The emphasis is on teaching young writers to develop focus and detail in their writing.

Third graders work on developing stamina to write for longer periods of time to compose longer
writing pieces. Most importantly, we work to foster a love of writing as a form of expression and
creativity.

Process:

Brainstorming:
Brainstorming includes collecting ideas in lists, sketches, and through shared discussion.

Planning:
Planning involves organizing ideas for writing in timelines, story mountains, etc.

Drafting:
Drafting focuses on getting a writer’s ideas recorded.

Revising:
Revising requires making content changes—Ilike reorganizing ideas, adding or removing
text, or clarifying or enhancing meaning.

Editing involves making changes to correct spelling and grammar.

Publishing typically occurs at the end of the writing process, as students produce a final
product that is shared with the public.

Traits

e Ideas - keeping to the main idea or theme. The topic is small enough and the point is clear.
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Detail and Word Choice - Capturing an event, character, or place by paying close attention
to the details and by using all of the five senses to form a picture in the reader’s mind. The
vocabulary a writer chooses to convey meaning.

Organization - the internal structure of the piece.

Sentence Fluency - the rhythm and flow of the language.

Conventions - the mechanical correctness including spelling, punctuation, and
capitalization.

Voice - the personal tone and flavor of the author's message.

Genre

Narrative: A narrative tells a story. It has a beginning, middle and an ending.

Expository: An expository gives facts, explains ideas, directions or terms.

Persuasive: A persuasive writing piece tries to convince the reader to support an opinion.

Poetry

Sharing w/ Audience & Peers

Peer feedback (to develop & strengthen writing)
Teacher feedback (to develop & strengthen writing)
Appropriate task, purpose, audience

Celebration

Goals/Skills

Process:
Develop and strengthen writing by brainstorming, planning, drafting, revising, editing and
publishing different genres of writing.

Traits:

Student writing will have a clear and specific focus.

Student writing will be detailed.

Student writing will be organized.

Student writing will have a flow and rhythm.

Students will use grade appropriate conventions and mechanics.
Students will deliberately consider their word choice.

Genre:

Students will write narrative pieces.

Students will write expository pieces.

Students will write research/informative pieces.
Students will write poetry.
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Audience:

Students receive peer feedback to develop & strengthen writing.
Students receive teacher feedback to develop and strengthen writing.
Student writing is appropriate to task, purpose, audience.

Student writing will be shared with a writer’s celebration.

Teacher Role within the Workshop Model:

Teachers will instruct students through direct instruction and mini lessons.

Teachers will use inspiring mentor texts.

Teachers will individually hold conferences with students on their writing at appropriate
intervals.

Grade 4

Fourth graders are writing to express themselves and what they learn in a deeper, clearer way. Our
goal is to support this development change. Students will write a variety of texts to support making
sense of their world and be taught how to clearly and thoughtfully share their ideas with others.
Students learn to organize their thoughts before speaking and/or writing.

Process:

Brainstorming:
Brainstorming includes collecting ideas in lists, sketches, and through shared discussion.

Planning:
Planning involves organizing ideas for writing in timelines, story mountains, etc.

Drafting:
Drafting focuses on getting a writer’s ideas on paper.

Revising:

Revising requires making significant content changes—Ilike reorganizing ideas, adding or
removing text, or clarifying or enhancing meaning.

Editing involves making changes to correct spelling and grammar.

Publishing typically occurs at the end of the writing process, as students produce a final
product that is shared with the public.

Traits

e Focus - keeping to the main idea or theme. The topic is small enough and the point is clear.
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Detail and Word Choice - Capturing an event, character, or place by paying close attention

to the details and by using all of the five senses to form a picture in the reader’s mind. The

vocabulary a writer chooses to convey meaning.

Organization - the internal structure of the piece.

Sentence Fluency- the rhythm and flow of the language.

Conventions *mechanics - the mechanical correctness including spelling, punctuation, and
capitalization.

Voice - the personal tone and flavor of the author's message.

Genre

Narrative: A narrative tells a story. It has a beginning, middle and an ending.

Expository: An expository gives facts, explains ideas, directions or terms.
Persuasive: A persuasive writing piece tries to convince the reader to support an opinion.

Sharing w/ Audience & Peers

Peer feedback (to develop & strengthen writing)
Teacher feedback (to develop & strengthen writing)
Appropriate task, purpose, audience

Celebration

Goals/Skills

Process:
Develop and strengthen writing by brainstorming, planning, drafting, revising, editing and
publishing different genres of writing.

Traits:

Student writing will have a clear and specific focus.

Student writing will be detailed.

Student writing will be organized.

Student writing will have a flow and rhythm.

Students will use grade appropriate conventions and mechanics.
Students will deliberately consider their word choice.

Genre:

Students will write narrative pieces.

Students will write expository pieces.

Students will write research/informative pieces.
Students will write poetry.

Audience:
Students receive peer feedback to develop & strengthen writing.
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Students receive teacher feedback to develop and strengthen writing.
Student writing is appropriate to task, purpose, audience.
Student writing will be shared with a writer’s celebration.

Teacher Role within the Workshop Model:

Teachers will instruct students through direct instruction and mini lessons.

Teachers will use inspiring mentor texts.

Teachers will individually hold conferences with students on their writing at appropriate
intervals.

Grade 5

Writing is a necessary component of every curricular area. It is a complex subject and fifth grade
focuses on teaching students about the process of writing as a form of communication.
Recognizing the different purposes of writing, styles of writing and considering the audience are
some of the key elements of the fifth grade writing program. The writing curriculum allows
teachers to support thinking strategies and train students in metacognition and executive
functioning skills.

Students are encouraged to share their work with their peers, and to provide constructive,
supportive criticism to each other. Developing a sense of one’s own voice in writing is also
recognized and nurtured as a lifelong goal. The intangible quality of writing as an expression of
one’s own mind is a protected and respected aspect of the fifth grade classroom. Self and peer
revision and editing in concert with student/teacher conferencing is an important component of the
writing program at this level. Drafting and revising are emphasized. Growth as a writer is the key
in the fifth grade and is recognized as a lifelong process with many individual variations.

Process:

Brainstorming:
Brainstorming includes collecting ideas in lists, sketches, and through shared discussion.

Planning:
Planning involves organizing ideas for writing in timelines, story mountains, etc.

Drafting:
Drafting focuses on getting a writer’s ideas on paper.

Revising:
Revising requires making significant content changes—Iike reorganizing ideas, adding or
removing text, or clarifying or enhancing meaning.

Editing involves making changes to correct spelling and grammar.
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Publishing typically occurs at the end of the writing process, as students produce a final
product that is shared with the public.

Traits

Focus/ideas - keeping to the main idea or theme. The topic is small enough and the point is
clear.

Detail and Word Choice - Capturing an event, character, or place by paying close attention

to the details and by using all of the five senses to form a picture in the reader’s mind. The

vocabulary a writer chooses to convey meaning.

Organization - the internal structure of the piece.

Sentence Fluency- the rhythm and flow of the language.

Conventions *mechanics - the mechanical correctness including spelling, punctuation, and
capitalization.

Voice - the personal tone and flavor of the author's message.

Genre

Narrative: A narrative tells a story. It has a beginning, middle and an ending.
Expository: An expository gives facts, explains ideas, directions or terms.

Persuasive: A persuasive writing piece tries to convince the reader to support an opinion.

Sharing w/ Audience & Peers

Peer feedback (to develop & strengthen writing)
Teacher feedback (to develop & strengthen writing)
Appropriate task, purpose, audience

Celebration

Goals/Skills

Process:
Develop and strengthen writing by brainstorming, planning, drafting, revising, editing and
publishing different genres of writing.

Traits:

Student writing will have a clear and specific focus.

Student writing will be detailed.

Student writing will be organized.

Student writing will have a flow and rhythm.

Students will use grade appropriate conventions and mechanics.
Students will deliberately consider their word choice.
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Genre:

Students will write narrative pieces.

Students will write expository pieces.

Students will write research/informative pieces.
Students will write poetry.

Audience:

Students receive peer feedback to develop & strengthen writing.
Students receive teacher feedback to develop and strengthen writing.
Student w