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If you have any questions and/or concerns about your child’s academic, social-emotional or behavioral functioning after reading about 
the Multi-Tiered System of Support for students in Antioch District 34, please contact your child’s Classroom Teacher.
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FEDERAL MANDATES
Multi-Tiered System of Supports (MTSS) is referenced in the 
No Child Left Behind (NCLB) Act and the Individuals with 
Disabilities Education Act (IDEA) reauthorization of 2004. A 
primary assumption underlying this process is that only a small 
percentage of students have a disability. Many potential reasons 
exist to explain why student performance is below expectation.  
These include, but are not limited to, lack of consistent exposure 
to curriculum, language and other cultural factors, student 
readiness, more time required to master curriculum, and other 
individual differences related to student learning. Within MTSS, 
students are provided with evidence-based instruction and 
interventions that address these and other factors. A wide range 
of general education services are provided to identify students 
ZKR�DUH�DW�ULVN�IRU�DFDGHPLF�DQG�RU�EHKDYLRUDO�GLI¿FXOWLHV�

Response to Intervention (RTI) evolves from federal changes 
affecting general and special education. One change involves 
the reauthorization of Individuals with Disabilities Education Act 
�,'($���6SHFL¿FDOO\�

• Focus on outcomes achieved through education in both    
general and special education

• Using general education as the baseline of what is   
expected in special education

• An increase in the options to provide interventions within 
general education

• To do this, IDEA (2004) allows for increasing pooling of 
EXLOGLQJ�EDVHG�UHVRXUFHV��LQFOXGLQJ�PRUH�ÀH[LELOLW\�IRU�KLJKO\�
trained special service providers such as special educators to 
work in general education settings. Flexible funding patterns 
are also a critically important feature. Up to 15% of special 
education funds may be used in general education settings in 
order to provide prevention and intervention services before 
children are ever considered for special education

7KH�WHUP�0XOWL�7LHUHG�6\VWHPV�RI�6XSSRUW�LV�GH¿QHG�DV��D�
comprehensive continuum of evidence-based, systemic practices 
to support a rapid response to students' needs, with regular 
REVHUYDWLRQ�WR�IDFLOLWDWH�GDWD�EDVHG�LQVWUXFWLRQDO�GHFLVLRQ�PDNLQJ��
(Title IX, Sec. 8002(33). The term appears three times in the 
ODZ��ZLWK���DGGLWLRQDO�UHIHUHQFHV�WR�D��VFKRRO�ZLGH�WLHUHG�PRGHO��
focused on behavior (e.g., PBIS). Following are the references to 

ERWK�WHUPV�LQ�WKH�ODZ����6FKRRO�:LGH�7LHUHG�0RGHO��6FKRROZLGH�
3URJUDPV��6HF�����������

Schoolwide program plans must include a description of 
how needs of at risk children will be met, which may include 
�LPSOHPHQWDWLRQ�RI�D�VFKRRO�ZLGH�WLHUHG�PRGHO�WR�SUHYHQW�DQG�
address problem behavior, and early intervening services, 
FRRUGLQDWHG�ZLWK�VLPLODU�DFWLYLWLHV�DQG�VHUYLFHV��XQGHU�WKH�,'($��

7DUJHWHG�$VVLVWDQFH�6FKRROV��6HF�������E�����%��LL���7DUJHWHG�
assistance programs must serve eligible children using methods 
and instructional strategies to strengthen the academic program, 
ZKLFK�PD\�LQFOXGH��D�VFKRROZLGH�WLHUHG�PRGHO�WR�SUHYHQW�DQG�
address problem behavior, and early intervening services, 
FRRUGLQDWHG�ZLWK�VLPLODU�DFWLYLWLHV�DQG�VHUYLFHV��XQGHU�WKH�,'($���

�0XOWL�WLHU�6\VWHP�RI�6XSSRUWV��6XEJUDQWV�WR�/RFDO�(GXFDWLRQ�
$JHQF\��/($���7LWOH�,,��6HF�������E�����)���/($V�PD\�XVH�7LWOH�,,�
funds for professional development to increase teachers' ability 
to effectively teach children with disabilities and English learners, 
which may include the use of multi-tier systems of supports and 
positive behavioral intervention and supports. 

6XESDUW����7LWOH�,,��6HF�������H�������3URYLGLQJ�IRU�D�PXOWL�WLHU�
V\VWHP�RI�VXSSRUWV�IRU�OLWHUDF\�VHUYLFHV��LV�DQ�DOORZDEOH�XVH�RI�
funds under the Literacy Education for All, Results for the Nation 
(LEARN) comprehensive literacy grants. 

7LWOH�,;��6HF������������,Q�WKH�GH¿QLWLRQ�RI��SURIHVVLRQDO�
GHYHORSPHQW���DPRQJ�WKH�SRVVLEOH�DFWLYLWLHV�DUH�WKRVH�GHVLJQHG�WR�
give teachers of children with disabilities or developmental delays, 
as well as other teachers and instructional staff, knowledge and 
skills to instruct and provide academic supports to those children, 
including PBIS, MTSS, and use of accommodations.
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Meeting the Academic, Social, Emotional, 
and Behavioral needs of 

ALL students.

MTSS FRAMEWORK AND STRUCTURE
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MULTI-TIERED SYSTEM OF 
SUPPORT 

Foundational Beliefs
Antioch School District 34 believes in a strategic, predictable, and 
repeatable Multi-Tiered System of Supports in order for all students 
to achieve personal excellence.

Multi-Tiered Systems of Support (MTSS) is an integrated system that 
connects general, gifted, behavioral, social-emotional and special 
education to provide high quality, standards-based instruction that is 
based on students’ needs. The Antioch School District 34 framework 
aligns with the state of Illinois’ model of a whole-school, prevention-
based framework for improving learning outcomes for every student 
through a layered continuum of evidence-based practices and 
systems.  Both Response to Intervention (RtI) and Positive Behavior 
Interventions and Supports (PBIS) essential components are deeply 
integrated in the MTSS framework. MTSS is not an addition to all 
the tremendous work being done in our schools, but it is a holistic 
structural and guiding force of our educational efforts. It is a structure 
and process developed to organize and focus responses to school-
wide and individual student needs.

The vision of Antioch School District 34 is to prepare each student 
today for tomorrow by providing a quality learning environment for 

all students. We believe that MTSS provides a systematic way to 
identify students in need of differentiation, to intervene at the right 
WLPH�DQG�LQ�WKH�ULJKW�ZD\��DQG�WR�PRQLWRU�WKH�HIIHFWLYHQHVV�RI�VSHFL¿F�
interventions/enrichments.

Purpose and Belief Statement
The overarching purpose of MTSS implementation is to improve 
HGXFDWLRQDO�RXWFRPHV�IRU�DOO�VWXGHQWV�DQG�ZH�EHOLHYH�

• Student learning is our highest priority
• All students are able to learn, and will learn, and should 
  be challenged to reach their full potential
• Student responsibility for learning and behavior is 
  fundamental to success
• Early intervention/enrichment for academics and 
  behavioral development is critical
• Education requires collaboration and partnerships
• Family involvement is vital to student learning and behavior.
• A safe, healthy learning and working environment is essential.
• Fair learning opportunities need to be accessible to all  
  students; fair doesn’t mean equal.
• In celebrating achievements and accomplishments.
• In the effective use of all resources for all learners.
• Individual and district accountability is necessary for 
  continuous growth.

ANTIOCH SCHOOL DISTRICT 34 
MULTI-TIERED SYSTEM OF SUPPORTS

Tier 3

Core Instruction

Tier 3Tier 2 Tier 2Tier 1

DIFFERENTIATED INSTRUCTION

5-15% of 5-15% of 1-5% of 1-5% of 

ADMINISTERED 
BY A TEACHER OR 

ADMINISTERED 
BY A TEACHER OR ADMINISTERED BY A ADMINISTERED BY A 

INTERVENTION ENRICHMENT
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PROBLEM-SOLVING 
PROCESS

A problem-solving process uses the skills of professionals from 
various disciplines to develop and evaluate intervention plans 
WR�VLJQL¿FDQWO\�LPSURYH�WKH�SHUIRUPDQFH�RI�VWXGHQWV���$FURVV�DOO�
three tiers of an MTSS approach, the problem-solving process 
for decision making is used to match instructional resources to 
HGXFDWLRQDO�QHHG��7KH�3UREOHP�6ROYLQJ�SURFHVV�LV�

• a process designed to maximize student performance
• a method focused on outcomes
• a method to ensure accountability and intervention   
  evaluation
• focused on student progress
• able to be applied to the student (academic, behavior),  
  classroom (discipline, returning homework), building 
  (bullying, attendance) and district (building, grade level, 
  subgroup, cohort data) levels

6WHS����3UREOHP�,GHQWLÀFDWLRQ
Guiding Questions

• What is the current level of performance? 
• What is the goal? 
• Is there a difference between the student’s and the goal? 

$W�6WHS����3UREOHP�,GHQWL¿FDWLRQ��WKH�WHDP�QHHGV�WR�GHWHUPLQH�
if there is a problem. If a problem exists, then the team needs 
to determine how discrepant the student's performance is 
IURP�JUDGH�OHYHO�H[SHFWDWLRQV��3UREOHPV�PD\�EH�GH¿QHG�XVLQJ�
district-wide, school-wide, grade level, classroom, small group, or 
individual student academic or behavioral data.

The problem should be stated in objective, measurable, terms 
XVLQJ�GLUHFW�PHDVXUHV�RI�DFDGHPLFV�RU�EHKDYLRU��7KH�GH¿QLWLRQ�
of the problem must focus on teachable skills (i.e. phoneme 
blending, computation, hallway behavior, etc) that can be 
measured and changed through the process of research based 
instruction/intervention.

,W�LV�DOVR�LPSRUWDQW�WR�FRQVLGHU�ZKHWKHU�WKH�LGHQWL¿HG�SUREOHP�
exists for only one student, a small group of students, or a large 
group of students since this knowledge will lead to different types 
of interventions. For large group problems, changes in overall 

curriculum at the Tier 1 level of differentiated instruction may be 
necessary and problem solving is then conducted on a larger 
scale. On the other hand, if a problem is present for only one or 
very few students, then individual problem-solving will take place.

Step 2:  Problem Analysis
Guiding Questions

• Why is the problem occuring?
• Why are students not attaining benchmarks?

At Step 2, Problem Analysis, the team then generates hypotheses 
regarding reasons for an individual student’s or a group of 
students’ lack of adequate achievement and needs to decide 
whether further information is necessary to test or rule out 
WKHVH�K\SRWKHVHV���$GGLWLRQDO�GDWD�FRXOG�LQFOXGH��UHYLHZLQJ�
relevant records, interviewing key informants, observations in 
the instructional setting or through additional testing. Teams will 
decide how these resources will be used to gather information 
that can be used to inform the problem-solving process. 

Step 3:  Plan Development and Implementation
Guiding Questions

• What are we doing about the problem? 
• What is it about the interaction of the instruction, 
  curriculum, learners, and learning environment that 
  should be altered so that the students can learn?

At Step 3, Intervention Design, the team then selects the 
interventions that are evidence-based and will best address 
the issue, and determines who will provide the intervention.  
Instructional or behavioral interventions need to be conducted in a 
way that ensures the integrity of the student’s rate of improvement 
over time. When the progress monitoring data indicates the 
student’s rate of progress is unlikely to achieve the established 
learning goal, the Individual Problem Solving Team (IPST) will 
design a more intensive individualized instructional program. At 
this stage, the team should also set a goal for the student(s), 
specify the date by which the goal should be achieved, when the 
student’s progress will be reviewed, and how the integrity of the 
LQWHUYHQWLRQ�ZLOO�EH�PRQLWRUHG��$�JRRG�LQWHUYHQWLRQ�SODQ�
��H[SOLFLWO\�GH¿QHV�WKH�VNLOOV�WR�EH�WDXJKW
• focuses on measurable objectives
��GH¿QHV�ZKR��ZKHQ�DQG�KRZ�YDULRXV�WDVNV�ZLOO�EH�
  completed
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• describes a plan for measuring and monitoring the 
  effectiveness of instructional efforts
��UHÀHFWV�DYDLODEOH�UHVRXUFHV

Another fundamental component of the plan is data collection.  
7KLV�GDWD�VKRXOG�UHÀHFW�KRZ�D�VWXGHQW�RU�D�JURXS�RI�VWXGHQWV�
is responding to the prescribed intervention. The Individual 
Problem Solving Team should determine how data collection 
will occur, what measures will be used and how data will be 
analyzed and disseminated. Data review timelines should also 
be established.

Step 4: Plan Evaluation
Guiding Questions

• Is the intervention producing the desired results?
• Is the response positive, questionable or poor?
• Should adjustments be made to ensure the integrity of the 
  intervention?
��6KRXOG�WKH�LQWHUYHQWLRQ�EH�LQWHQVL¿HG�E\�UHGXFLQJ�JURXS�
  size, increasing the amount of time and frequency or 
  narrowing the focus of hte intervention?

At Step 4, Plan Evaluation, Individual Problem Solving Teams 
evaluate the plan in order to ascertain whether or not the plan 
ZDV�LPSOHPHQWHG�ZLWK�¿GHOLW\��DQG�WKH�GHJUHH�WR�ZKLFK�WKH�SODQ�
was effective. If the plan is effective, the team might decide to 

continue the intervention as it is currently being provided or the 
team might decide to phase out the intervention over the time if 
the students have attained their goals. If the plan was ineffective 
WKH�WHDP�ZLOO�UHWXUQ�WR�6WHS����3UREOHP�,GHQWL¿FDWLRQ��DQG�ZRUN�
through the problem-solving process until goals are achieved. 

7KH�JRDO�RI�WKLV�¿QDO�VWDJH�LV�WR�UHYLHZ�WKH�GDWD�FROOHFWHG�LQ�RUGHU�
WR�DQVZHU�WKH�TXHVWLRQ��³,V�WKH�LQWHUYHQWLRQ�ZRUNLQJ"´�7KHUH�DUH�
WKUHH�SRVVLEOH�RXWFRPHV�
1. Positive Response
A positive response is when the gap is closing and the student 
is making progress toward the benchmark/goal. At this 
point, continue the intervention until the student reaches the 
benchmark or discontinue if the student has achieved functional 
independence.

2. Questionable Response
A questionable response is when the student is not closing the 
gap, but the gap is not widening either. In other words, it’s not 
ZRUVH�RU�EHWWHU���$W�WKLV�SRLQW��WKH�¿UVW�VWHS�VKRXOG�EH�WR�HYDOXDWH�
whether the intervention is being implemented as designed 
�¿GHOLW\���7HDPV�VKRXOG�FRQVLGHU�LQFUHDVLQJ�WKH�LQWHQVLW\�RI�WKH�
current intervention for a period of time to assess impact. The 
intensity can be increased by reducing the size of the group, 
increasing the amount of time/frequency that the intervention 

LAYERING OF SUPPORT

Intensive Support

Supplemental Support

Differentiated 
Core
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is delivered or narrowing the focus of the intervention. If the 
response to intervention does not improve, consider changing the 
intervention or layering on an additional intervention.

3. Poor Response
A poor response is when the gap widens, resulting in the student 
IDOOLQJ�IXUWKHU�EHKLQG���$W�WKLV�SRLQW��WKH�¿UVW�VWHS�VKRXOG�EH�WR�
evaluate whether the intervention is being implemented as 
GHVLJQHG��¿GHOLW\���,I�D�SRRU�UHVSRQVH�LV�QRW�GXH�WR�D�ODFN�RI�
¿GHOLW\��UHWXUQ�WR�,QGLYLGXDO�3UREOHP�6ROYLQJ�7HDP�

By plotting data points collected from ongoing progress monitoring 
on a graph, trends in student performance can be visualized. The 
trajectory will reveal the type of response obtained.

The problem solving process is a self-corrective, decision-making 
model focused on academic and/or behavioral intervention 
development and monitoring using frequently collected, 
measurable data on student performance.

MTSS TIERED 
INSTRUCTION

A rigorous multi-tiered instructional system provides for the early 
LGHQWL¿FDWLRQ�RI�OHDUQLQJ�DQG�EHKDYLRUDO�QHHGV��DV�ZHOO�DV�WLPHO\�
interventions for students who are at risk for long term learning 
or behavioral challenges or who require enrichment to achieve 
personal excellence. This system includes three levels or tiers 
which represents a continuum of supports. It is important to note 
WKDW�0766�LV�QRW�D�SODFHPHQW�PRGHO��EXW�UDWKHU�LV�D�ÀH[LEOH�
service model.  

Tier 1
Tier 1 instruction, also known as core differentiated instruction, 
is course/grade level instruction that each student receives 
on a daily basis. For approximately 80% of students, Tier 1 
differentiated core instruction will meet their academic and 
behavioral needs.

Tier 2
Tier 2 intervention is supplemental instruction, at course/grade 
level, for students who need additional support in learning course/
grade level material. Students receiving Tier 2 intervention 

typically score between the 11th and 25th percentile on multiple 
nationally normed assessments. Tier 2 interventions are to be 
implemented when screening indicates that a student is not 
making adequate gains from Tier 1 instruction alone. They are 
geared toward students in general education classrooms who 
have not met benchmarks through whole class  and differentiated 
instruction. These interventions are delivered in a small group 
VHWWLQJ�DQG�DUH�GHVLJQHG�WR�PHHW�WKH�VSHFL¿F�QHHGV�RI�D�VWXGHQW�
and his/her peers with similar needs.

Tier 2 enrichment is also intended for students who are exceeding 
course/grade level expectations. Students receiving Tier 2 
enrichment typically score between the 90th and 94th percentile 
score on multiple nationally normed assessments.

Tier 2 intervention/enrichment is intended to be timely and 
coordinated with Tier 1 differentiated core instruction. Tier 2 
LQWHUYHQWLRQ�HQULFKPHQW�LV�LGHQWL¿HG�GXULQJ�6/7�FRQYHUVDWLRQV�
UHIHUHQFLQJ�WKH�IRXU�FULWLFDO�TXHVWLRQV�

• What do we want all students to know and be able to do?
• How will we know if they know it and can do it?
• How will we respond if they can’t/don’t?
• How will we respond if they do? 

Tier 3
Tier 3 intervention is intensive support provided to students who 
DUH�VWUXJJOLQJ�ZLWK�VLJQL¿FDQW�OHDUQLQJ�JDSV�DQG�QHHG�DFDGHPLF�
and/or behavioral support. These students typically have not 
yet acquired the appropriate academic or behavioral skills to 
be successful solely in Tier 1 and Tier 2 instruction. Students 
receiving Tier 3 intervention typically score between the 1st and 
10th percentile score on multiple nationally normed assessments.

Tier 3 enrichment is also intended for students who require 
HQULFKPHQW�VLJQL¿FDQWO\�DERYH�FRXUVH�JUDGH�OHYHO�H[SHFWDWLRQV��
Students receiving Tier 3 enrichment typically score between 
the 95th and 99th percentile score on multiple nationally normed 
assessments.

Students receiving Tier 3 instruction also receive Tier 1 and 2 
instruction. Tier 3 provides an additional level of intervention/
enrichment to support students. Students receive Tier 3 
intervention/enrichment as determined by the Individual Problem 
Solving Team.
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Potential Sources of 
Information

R Review of historical records 
and products

I Interview of key stakeholders

O Observe performance in real 
time functional settings

T Test student through careful 
use of appropriately matched 
measurement technologies.

Key Domains of Learning

I ,QVWUXFWLRQ��,QVWUXFWLRQ�LV�KRZ�WKH�FXUULFXOXP�LV�WDXJKW�DQG�FDQ�YDU\�LQ�
many different ways including level of instruction, rate of instruction, and 
presentation of instruction.

C &XUULFXOXP��&XUULFXOXP�UHIHUV�WR�ZKDW�LV�WDXJKW��&XUULFXOXP�ZRXOG�LQFOXGH�
scope, sequencing, pacing, materials, rigor, format, and relevance.

E Environment��7KH�HQYLURQPHQW�LV�ZKHUH�WKH�LQVWUXFWLRQ�WDNHV�SODFH��
Variables in the environment include classroom expectations, beliefs/
attitudes, peers, school culture, facilities, class size, attendance/tardies, 
management.

L Learner��7KH�OHDUQHU�LV�ZKR�LV�EHLQJ�WDXJKW��7KLV�LV�WKH�ODVW�GRPDLQ�WKDW�
is considered and is only addressed when the curriculum and instruction 
are found to appropriate and the environment accomodating. Variables 
include motivation prerequisite skills, organization/study habits, abilities, 
impairments, and history of instruction.

The RIOT/ICEL Framework is designed to support teams within 
the problem-solving process. RIOT/ICEL is a means by which 
to organize data in order to answer questions about student 
academic performance and behavior. This problem-solving 
PHWKRG�ZLOO�KHOS�WHDPV�WR�ZRUN�TXLFNO\�DQG�HI¿FLHQWO\�WR�JDWKHU�
relevant data while taking the whole child into consideration. 
Teams will review student records, conduct interviews, observe 
students in functional settings, and test students. Staff will need 
to analyze factors that can be addressed before examining the 
individual learner. The ICEL framework refocuses teacher teams 
on the type of Instruction and Curriculum being taught, as well as 
the environment before focusing on the Learner.  

Teams should not assume that student learning problems exist 
primarily in the learner or underestimate the degree to which 
teacher instructional strategies, curriculum demands, and 
HQYLURQPHQWDO�LQÀXHQFH�WKH�OHDUQHU¶V�SHUIRUPDQFH��,&(/�WDNHV�
into consideration a full range of possible factors impacting 
student needs. 

The RIOT/ICEL Framework helps ensure educators have posed 
a variety of questions and examined a broad range of data to 
increase understanding of students’ presenting need(s). The 
PDWUL[�LV�QRW�D�ULJLG�DSSURDFK��EXW�UDWKHU�VHUYHV�DV�D�ÀH[LEOH�
framework for exploratory problem-solving.

FRAMEWORK FOR PROBLEM SOLVING  
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Roles and Responsibilities

Tier 1
Entry Criteria
Tier 1, core differentiated instruction, is provided to all students.  
Tier 1 differentiated instruction includes the teaching of grade-
level Common Core State Standards through district adopted 
curriculum tools. It is presented to the whole school and includes 
KLJK�TXDOLW\��HYLGHQFH�EDVHG�LQVWUXFWLRQ�GHOLYHUHG�E\�D�TXDOL¿HG�
teacher. Tier 1 interventions will include principles of differentiated 
instruction.  Differentiated instruction is an instructional concept 
that maximizes learning for all students because students vary 
in their academics, learning styles, personalities, interests, 
background knowledge and experiences, and levels of motivation 
for learning.  

,QVWUXFWLRQ
7LHU���LQVWUXFWLRQ�LQFOXGHV��EXW�LV�QRW�OLPLWHG�WR�

• District approved core curriculum
• Research-based instructional strategies
• Data-driven decision making and instruction
• Differentiated instruction
• Flexible grouping
• Accommodations
��6PDOO��ÀH[LEOH�DFDGHPLF�JURXSV

%HQFKPDUNLQJ�DQG�$VVHVVPHQWV
District 34 utilizes various universal benchmarking assessments.  
Benchmarking data is one piece of data to be considered 
regarding students’ progress. Students will have multiple 
opportunities to demonstrate their skills through common 
formative and summative assessments. 

Universal Data Review (UDR) Meetings
Universal Data Review meetings occur at the building level 
three times a year in order to review universal benchmarking 
assessments. The purpose of these meetings is to celebrate 
successes, identify areas of need, and create an action plan(s).

Student Learning Teams
Student Learning Teams will meet regularly to review student 
learning. Teachers meet in collaborative teams to review 
assessment data, share best practices and identify instructional 
strategies for students. Teachers will identify the various needs 
of students and discuss how they will work as a team to meet the 

needs of all students.  

Tier 2
Entry Criteria
Tier 2 intervention is intended for students who are struggling 
to meet course/grade level expectations. Tier 2 supports take 
place in addition to Tier 1, core differentiated instruction. The 
core curriculum is continued and additional interventions are 
LPSOHPHQWHG�WKDW�DGGUHVV�VSHFL¿F�GH¿FLWV��7KHVH�LQWHUYHQWLRQV�
JHQHUDOO\�LQYROYH�VPDOO�JURXS�LQVWUXFWLRQ�DQG�VLJQL¿FDQWO\�PRUH�
time practicing the skills. The interventions may be administered 
in the general education classroom by the general education 
WHDFKHU�RU�LQ�DQRWKHU�DSSURSULDWH�VHWWLQJ�E\�D�TXDOL¿HG�VWDII�

,QVWUXFWLRQ 
7LHU���LQWHUYHQWLRQ�LQFOXGHV��EXW�LV�QRW�OLPLWHG�WR�

• Flexible grouping
• Research-based instructional strategies
• Data-driven decision making and instruction
• Differentiated instruction
• Strategic interventions support classroom discussion by 
��IRFXVLQJ�RQ�VSHFL¿F�GH¿FLWV
• Supplemental material to core curriculum
��&RPSXWHU�SURJUDP�WR�EXLOG�VNLOO�GH¿FLWV

Student Learning Teams
Tier 2 intervention will be determined during SLT meetings. 
Students Learning Teams will determine, document, and 
implement Tier 2 interventions. Classroom teachers will review 
the common assessments, benchmarking assessments, 
and other forms of data to identify students who need Tier 2 
intervention. Classroom teachers are responsible for taking the 
lead in determining Tier 2 intervention needs in consultation with 
the appropriate school specialist. Members of the SLT will contact 
parents in regards to the Tier 2 intervention plan.

&ODVVURRP�7HDFKHU
Classroom teachers play a critical role in the successful 
implementation of MTSS. Classroom teachers are expected to 
use research-based core curricula and differentiate instruction 
LQ�DOO�VXEMHFW�DUHDV��:KHQ�D�VWXGHQW�LV�LGHQWL¿HG�YLD�XQLYHUVDO�
screening as requiring additional supports, classroom teachers 
ensure that their students get the level of supports that they need.  
Often, this process results in the classroom teacher providing 
Tier 2 supports within their own classrooms, but may include the 
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DVVLVWDQFH�RI�SDUDSURIHVVLRQDOV�RU�RWKHU�FHUWL¿HG�VWDII�LQ�RUGHU�
to accommodate student schedules. Tier 2 interventions are 
provided in addition to the core curriculum and typically involve 
VPDOO�JURXS�LQVWUXFWLRQ�WR�KHOS�DGGUHVV�LGHQWL¿HG�VWXGHQW�QHHGV���

Progress Monitoring
Decisions regarding appropriate progress monitoring tools and the 
frequency of progress monitoring are made during SLT meetings. 
Teachers will monitor and document the progress of students 
receiving Tier 2 intervention. The staff member providing the Tier 
2 intervention is expected to monitor, document, and frequently 
communicate student progress with the SLT.

'HFLVLRQ�0DNLQJ�3URFHVV
SLT conversations should include regular discussion of students’ 
SURJUHVV��,I�VWXGHQWV�FRQWLQXH�WR�VWUXJJOH�WR�OHDUQ�D�VSHFL¿F�
VNLOO�RU�GHPRQVWUDWH�PRUH�VLJQL¿FDQW�QHHG��WKHUH�VKRXOG�EH�
discussion during the SLT meeting as to the appropriateness 
RI�WKH�LQWHUYHQWLRQ�XVHG�RU�WKH�¿GHOLW\�RI�WKH�LQWHUYHQWLRQ��,I�D�
VSHFL¿F�VWXGHQW�KDV�QRW�PDGH�H[SHFWHG�SURJUHVV�DIWHU�PXOWLSOH�
interventions, the SLT should refer the student to the Individual 
Problem Solving Team.

Data analysis and data-based decision making should occur at 
all levels of instruction within the MTSS framework. Teams use 
data to help make decisions regarding instruction and students’ 
movement within the tiers of the multi-tiered instructional model.  
Teams will adhere to decision guidelines to assist in the analysis 
of data to help make nstructional decisions.

Individual Problem Solving Team
IPST conversations should include regular discussion or students’ 
VXFFHVV��,I�VWXGHQWV�FRQWLQXH�WR�VWUXJJOH�WR�OHDUQ�D�VSHFL¿F�VNLOO�
RU�GHPRQVWUDWH�PRUH�VLJQL¿FDQW�QHHG��WKHUH�VKRXOG�EH�GLVFXVVLRQ�
during the IPST meeting as to the appropriateness of the 
LQWHUYHQWLRQ�XVHG�RU�WKH�¿GHOLW\�RI�WKH�LQWHUYHQWLRQ��,I�D�VWXGHQW�KDV�
not made expected progress after multiple interventions, the IPST 
should discuss whether a Tier 3 intervention is appropriate for the 
student. 

Tier 3
Entry Criteria
Tier 3 intervention is intended for students who have below 
course/grade level learning gaps. These interventions take place 
in addition to Tier 1, core differentiated instruction and Tier 2 

intervention. It is not required that students score below the 10th 
percentile on any standardized assessment in order to qualify 
IRU�7LHU���LQWHUYHQWLRQV��$�VWXGHQW�TXDOL¿HV�IRU�7LHU���LQWHUYHQWLRQ�
based on the recommendation of the Individual Problem 
Solving Team’s review of the student’s data. Depending on the 
student’s current needs at the start of the school year, students 
who received Tier 3 intervention in the spring prior, may begin 
receiving Tier 3 intervention in the fall of the following school year 
without an IPST meeting.

,QVWUXFWLRQ�
7LHU���LQVWUXFWLRQ�LV�VSHFL¿F�WR�HDFK�VWXGHQW¶V�QHHGV�DQG�LV�
dependent on the data reviewed during the IPST meeting. Tier 3 
instruction occurs during the school day in addition to scheduled 
Tier 2 intervention times, not in place of Tier 2 intervention, 
and is delivered by a specialist. Tier 3 interventions are usually 
delivered to individuals or very small groups. Targeted/diagnostic 
DVVHVVPHQWV�PD\�EH�JLYHQ�WR�LGHQWLI\�VSHFL¿F�VNLOO�GH¿FLWV��7LHU���
LQWHUYHQWLRQ�LV�

• small group or individual instruction that is more explicit, 
��PRUH�LQWHQVH��DQG�VSHFL¿FDOO\�GHVLJQDWHG�WR�PHHW�LQGLYLGXDO�
  needs
• increased frequency of intervention
• additional minutes beyond Tier 1 and Tier 2 instruction

Progress Monitoring
Students receiving Tier 3 intervention will be progress monitored 
RQ�D�IUHTXHQF\�EDVHG�RQ�WKH�VSHFL¿F�LQWHUYHQWLRQ�EHLQJ�XVHG��
Decisions regarding appropriate progress monitoring tools are 
made at the IPST meeting. The specialist providing the Tier 3 
intervention is expected to monitor, document, and frequently 
communicate student progress with the classroom/referring 
teacher, the IPST, and parent/guardian.

6WXGHQW�/HDUQLQJ�7HDPV��6/7�FRQYHUVDWLRQV�VKRXOG�LQFOXGH�
regular discussion of the student’s Tier 1 and Tier 2 progress. The 
specialist providing the Tier 3 intervention will participate in these 
SLT discussions.

'HFLVLRQ�0DNLQJ�3URFHVV��7KH�,367�ZLOO�PHHW�UHJXODUO\�WR�
GHWHUPLQH�VWXGHQW�SURJUHVV�LQ�VSHFL¿F�LQWHUYHQWLRQV�DQG�ZLOO�
determine if the student needs to be referred to the Case Study 
Team (CST).
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Using Multiple Assessment Data Points to Provide Intervention and Enrichment
Nationally Normed 

Assessments
Progress

 Monitoring
,QVWUXFWLRQDO�

Reading Level
Possible MTSS 
Tiered Support

95-99th percentile
Progress monitoring data 

well above target
Exceeding expectations 
(2 grade levels above)

Tier 3 Enrichment

90-94th percentile
Progress monitoring data 

above target
Exceeding expectations Tier 2 Enrichment

26-89th percentile
Progress monitoring data 

on target
Meeting expectations Tier 1 Instruction

11-25th precentile
Progress monitoring data 

near target
Approaching expectations Tier 2 Intervention

1-10th percentile
Progress monitoring data 

below target
Does not meet expectations Tier 3 Intervention
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Student Learning Teams 
problem solve and create action 

planning to address common 
grade level behavior concerns.

SOCIAL-EMOTIONAL/BEHAVIORAL PROCESS

PBIS SCHOOL WIDE IMPLEMENTATION

All interventions for behavior should be 
documented in matrix by staff member 

providing the intervention.

(YLGHQFH�EDVHG�FODVVURRP� 8QLYHUVDO�VFUHHQHU�FRPSOHWHG���

Student Learning Teams: 5HYLHZ�EHKDYLRU�GDWD�IURP�XQLYHUVDO�VFUHHQHU��RI¿FH�GLVFLSOLQH�UHIHUUDOV��WKLQN�
VKHHWV�EHKDYLRU�VOLSV��UHÀHFWLRQ�RQ�EHKDYLRUDO�PDQDJHPHQW�V\VWHPV��6:,6�GDWD��H[FHVVLYH�DEVHQFHV�

tardies, frequent visits to the nurse

Are there common behavior 
concerns at the grade level?

Strengthen 
classroom 

management 
and increase 

ratio of positive 
interactions

YESNOAre there classrooms with 3 or 
more students with behavior 

concerns?

Identify student(s) who 
need more support

NOYES

Has the classroom teacher 
implemented at least 2 

classroom interventions with 
¿GHOLW\�IRU�EHKDYLRU�FRQFHUQV�

and collected data indicating a 
continued need? 

Consult with Tier 2 
representative for support if 

needed
Communication with parents 

expected

NO YESImplement interventions for behavior 
and monitor progress. Review progress 

regularly.

7HDFKHU�¿OOV�RXW�&KHFN�LQ�&KHFN�2XW�&KHFN�DQG�&RQQHFW�
Request form.

Tier 2 Coach will respond within 2 days

Tier 2 team reviews data at least twice per month. 
,V�WKH�VWXGHQW�UHVSRQGLQJ�WR�WKH�DERYH�7LHU���

LQWHUYHQWLRQ�ZLWKLQ���ZHHNV"

NO YES
Consider 

discontinuing 
or reducing 
intervention

Tier 2 team provides Reverse Request for 
Assistance Form (completed with teacher(s) for 

LQWHUYHQWLRQ�PRGL¿FDWLRQ�

Tier 2 team reviews data.
,V�WKH�VWXGHQW�UHVSRQGLQJ�WR�WKH�7LHU���

LQWHUYHQWLRQ�FKDQJH�ZLWKLQ�WKH�QH[W���ZHHNV"

Tier 2 team recommends to classroom teacher to 
initiate an IPST.

See MTSS Behavioral Flowchart 2 for 
continued process.

NO YES
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MTSS SOCIAL EMOTIONAL/BEHAVIORAL PROCESS (CONTINUED)

Tier 2 team recommends to classroom teacher to initiate an IPST - 
IPST form is completed and submitted to school psychologist.

School psychologists will schedule IPST with team, including 
parents.

IPST develops a plan, which may include a brief FBA/
BIP, targeted counseling, or other Tier 2 interventions.

,V�WKH�VWXGHQW�UHVSRQGLQJ�WR�WKH�SODQ"

NO YES Continue with IPST plan or 
consider discontinuing or reducing 

intervention.
IPST meets to add Tier 3 

intervention.

IPST meets to review 
data. 

,V�WKH�VWXGHQW�
UHVSRQGLQJ�WR�WKH�7LHU�

��LQWHUYHQWLRQ"

Consider case study referral

Continue with behavior plan 
and interventions or consider 

discontinuing or reducing 
intervention
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Student demonstrates minimal or below average progress with Tier 2 intervention.
IPST will determine, document, and implement additional or more intensive Tier 2 intervention and add Tier 3 intervention. Tier 3 

intervention will be implemented by a specialist. 
,QFUHDVH�IUTXHQF\�RI�SURJUHVV�PRQLWRULQJ��,GHQWL¿HG�WHDP�PHPEHU�ZLOO�FRQWDFW�SDUHQW�

Meet at determined time by the IPST to evaluate current progress. Make adjustments as needed. 
Is the intervention working?

$ERYH�7DUJHW�*RDO�0HW��
Schedule IPST meeting to 

determine next steps. 

Progress monitor every other 
week for 2 additional months.

%HORZ�$YHUDJH�3URJUHVV�

Schedule IPST meeting to 
determine next steps.

0LQLPDO�RU�1R�3URJUHVV�
If the intervention plan and its 
revisions are not successful in 

helping the student meet the goal(s), 
the IPST may make a referral to 

the Case Study Team for a possible 
Special Education evaluation.

ANTIOCH SCHOOL DISTRICT 34 
INDIVIDUAL PROBLEM SOLVING TEAM

(TIER 3)

YES NO NO
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