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Local Indicators

« # 1: Basic Conditions of Learning

* # 2: Implementation of State
Standards

« # 3: Parent and Family
Engagement

 #6: School Climate

 #7:. Access to a Broad Course of
Study
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Context: Eight state priorities must be addressed in the LCAP. The NMUSD LCAP contains
goals, actions, and services to address each priority.

State data is not available for some priority areas identified in the Local Control Funding
Formula (LCFF) statute. For these priority areas, the State Board of Education (SBE)
approved the local indicators, which are based on information that a district collects
locally. The five local indicators are:

Basic Conditions of Learning

Implementation of State Academic Standards

Parent and Family Engagement

School Climate, as measured by a local climate survey

Access to a Broad Course of Study

It is required that district present the Report of Local Indicators at the same meeting as
LCAP approval.
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District Details

NAME ADDRESS WEBSITE GRADES SERVED

What you see now on the CDE website is the 2023 Dashboard released on December 15,
2023 which reflects the 2022-23 school year. The results of this 2023-24 report will be
included on the 2024 California School Dashboard anticipated to be released on December
1, 2024.

This presentation, the “2023-24 Local Indicators Report”will be published on the NMUSD
District Plan webpage.

CDE’s predicted Dashboard Release Schedule:
¢ 2024 Dashboard: December 1, 2024

¢ 2025 Dashboard: November 15, 2025

® 2026 Dashboard: October 15, 2026




Local Performance Indicators

Measure progress

on the local
erformance
indicator based on
locally available
information
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Report results

to the district’s local
governing board at a
regularly scheduled
meeting of the local
governing board

to educational partners
and the public through
the California School
Dashboard

Districts determine

whether they have
Met, Not Met, or
Not Met for Two or
More Years for eac
applicable local
performance

indicator

A school district is also called a Local Educational Agency (LEA). NMUSD has measured its
progress on the required local performance indicators. The results will be reported at the
June 25,2024 meeting. The state requirement is to measure progress and report. Having
done that, the requirements are met.

Districts make this determination by using self-reflection tools included in the evaluation
rubrics, which will allow them to measure and report their progress



Measure + Report = Met
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Again, the state requirement is to measure progress and report. Having done that, the
requirements are met.



State Priority

sl Safe, Clean and
Appropriately Curriculum-Aligned "
. : Functional School
Assigned Teachers Instructional

Facilities

Materials

Basic Conditions of Learning
(William Legislation)

Standards:
®  District annually measures its progress in meeting the Williams settlement
requirements at 100% at all of its school sites, as applicable.
®  District promptly addresses any complaints or other deficiencies identified
throughout the academic year, as applicable.




2021-22 Teacher Assignment Monitoring and Outcome Data

Name Total Clear
Teaching
FTE
Newport-Mesa Unified 927.5 93.80%
Orange County 19,033.50 88.80%
Statewide 246,966.40 85.80%
Name

Newport-Mesa Unified
State Priority

County

Statewide

Out-of- Intern
Field
0.40% 0.10%
1.30% 0.20%
3.00% 1.60%

Total Teaching
Full-Time
Equivalent (FTE)

927.53
20,084.14

279044.88

Ineffective Incomplete Unknown

0.30%
2.60%
3.80%
Clear (% of
teaching FTE)
93.80%

88.40%

84%

4.40%

6.70%

5.40%

0.80%
0.20%
0.30%
Comparisonto
Statewide
Average
Above
Above

n/a

N/A

0.10%

0.20%

0.10%

What you see now on the CDE website: This information is the publicly available data from

2021-22 which is also reported on the 2023 California School Dashboard. CDE has not

made 2022-23 data available as of June 22, 2024. This report, entitled “2021-22 Teaching
Assignment Monitoring Outcomes by Full-Time Equivalent (FTE)” is located at
https://dg.cde.ca.gov/dataquest/DQCensus/TchAssgnOutcomelevels.aspx?agglevel=Distri

ct&cds=30665970000000&year=2021-22




2023-24 Data

Appropriately Access to Curriculum-Aligned
Assigned Teachers Instructional Materials
0 Misassignments of teachers of 0 Number of students without access to their
English learners for the district” own copies of standards-aligned
(0%) instructional materials for use at school and

at home
2 Total teacher misassignments®

i Safe, Clean and Functional
2 | Vacant teacher positions* School Facilities
(0.0018%)

0 Number of identified instances where
facilities do not meet the "good repair”
standard (including deficiencies and

State Pr]'or]'ty extreme deficiencies)

* 2023-24 Preliminary CAL-SASS Data

100% | All NMUSD sites met the overall standard of
“Good” or “Exemplary.”

The 2023-24 preliminary data is data from the CAL-SASS system.

e Teacher misassignment: The number of placements of a certificated employee in a
teaching or services position for which the employee does not hold a legally
recognized certificate or credential, or the placement of a certificated employee in
a teaching or services position that the employee is not otherwise authorized by
statute to hold. Examples of teacher misassignment include teachers who may not
have the required credential for the content area they are teaching; perhaps a
math teacher who isn’t credentialed for the specific type of math being taught or
hard to fill areas like Special Education.

®  Good Repair: “Good repair" means the facility is maintained in a manner that
assures that it is clean, safe, and functional as determined pursuant to a Facility
Inspection Tool (FIT) developed by the State of California Office of Public School
Construction (OPSC) and approved by the State Allocation Board. The FIT evaluates
a school facilities’ good repair status with ratings of "good," "fair," or "poor." The
FIT also provides an overall summary of the conditions at each school on a scale of
"exemplary," "good," "fair," or "poor." The instrument shall not require capital
enhancements beyond the standards to which the facility was designed and
constructed.




State Priority

Implementation of State 0
Academic Standards

Professional
Learning: : y :
Academic Allgngd Support.mg Implementing Support for
Instructional Staff: Other
Standards ; . Teachers and
Material Improved Academic .
and/or oty e . Administrators
. Availability Instruction NELES
Curriculum
Frameworks
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Standards:
® NMUSD annually measures its progress implementing state academic standards.
®  The district reports the results to the local governing board at a regularly scheduled
meeting of the local governing board and to stakeholders and the public through
the California School Dashboard.



Rating Scale - Self Reflection Tool

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Reminder: The purpose of the self reflection tool is to gauge where the district is. A rating
of 1is not bad. It acknowledges a deliberate effort to explore and research.
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Professional Learning:

Academic Standards and/or Curriculum Frameworks

1. Rate the district’s progress in providing professional learning for teaching to the
adopted academic standards and/or curriculum frameworks identified below

2024-25 Secondary

. - - Eliciting and
Professional Learning for Teaching Elementary IR
English Language Arts — Common Core > Math, Student
State Standards for ELA Jvhl_zklngsM_aPS, Thinking -
- - riting, Science Thinking Maps
English Language Development (Aligned " o R
to ELA Standards)
Mathematics — Common Core State Co-Teach
. X P-12 Content
Standards for Mathematics Area Training
Next Generation Science Standards X Across the
P-12 Floater Curriculum +
History-Social Science X Teacher Team November Needs
for PD Release Assessment/
Staff Survey

* Blue Box =Last year; X = Current Year

The reflection tool combines elementary and secondary results for a single rating. During
2023-24, For classroom based teachers, learning occurred principally through early release,
late start, during-the-day training using the floater teacher team, and dedicated staff
development days in August and November. Secondary professional development was
focused on grade and department-level, collaborative learning with consultant support to
deliver high quality first instruction. In particular, Middle school Science was provided
multiple PD sessions to help teachers prepare for each unit and in-class instructional
coaching by the science TOSA. 2024-25 high school science will focus on year 1
implementation: incorporating NGSS and the use of OpenSci Ed curriculum. NMUSD will
follow the successful PD model used at the middle school level. ELA Middle school was in
year 1 of implementing text book with ongoing PD provided. Both MS and HS had
facilitated alignment days where teachers from varying sites worked to align their
curriculum. Math teachers were provided course specific PD and facilitated alignment days
as well. Similar opportunities were provided for Arts, Elective, CTE, World Language
teachers.

Elementary training was focused on the new History/Social Science adoption, Write from
the beginning and Beyond - narrative writing, Thinking Maps, and phonemic awareness and
phonics using the Heggerty curriculum (P-2). Full-time support teachers, P-2 classroom
teachers, and Specialized Academic Instruction teachers received intensive professional




development in foundational and fundamental reading and writing skills through a nationally
recognized training program, “Language Essentials for Teachers of Reading and Spelling
(LETRS).” The 2024-25 focus for professional development will be math and the 2025-26
focus will be NGSS.

The district has established a comprehensive professional development plan, based on the
staff needs assessment conducted in November, feedback gathered in the LCAP Survey, the
staff virtual forum, Certificated Advisory input, and administrator input. This needs
assessment process will continue, including a survey each November.

Rating Scale Reminder:

1 — Exploration and Research Phase

2 — Beginning Development

3 — Initial Implementation

4 — Full Implementation

5 — Full Implementation and Sustainability
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Instructional Materials

2. Rate the district’s progress in making instructional materials that are aligned to
the adopted academic standards and/or curriculum frameworks identified below

available in all classrooms where the subject is taught.

Instructional Materials

English Language Arts

English Language Development
(Aligned to ELA Standards)

Mathematics

Next Generation Science
Standards

History-Social Science

* Blue Box =Last year; X = Current Year

2024-25

Elementary
two-year
Science
Rollout
October Secondary
Annual HS Science
Williams Yoar 1
Sufficiency
Report K-5 Math

Updated Multi-Year Instructional Materials Adoption Schedule
®  October Annual Williams Sufficiency Report

® 2023-24 Elementary H/SS Year 1; and March 2024 Science adoption; 2024-25 1st

year of a two-year science rollout
® June 2024 Elementary Math Adoption

® Middle School Science Year 1 2022-23, Year 2 2023-24; High School pilot spring
2022-23, extended pilot fall winter 2023-24; 2024-25 Year 1 implementation
® MSELA 2022-23 pilot; 2023-24 Year 1 implementation
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Policy & Program Support

3. Rate the district’s progress in implementing policies or programs to support staff in
identifying areas where they can improve in delivering instruction aligned to the adopted
academic standards and/or curriculum frameworks identified below (e.g., collaborative
time, focused classroom walkthroughs, teacher pairing, mentoring).

Overall — Supporting Staff 1(2(3|4]|5
English Language Arts X
English Language
Development (Aligned to ELA X
Standards)

Mathematics X
Next Generation Science X

Standards

History-Socin! €cinnan
* Blue Box =Last year; X = Current Year

v

2024-25

Instructional November
Coaches, Professional
Early TOSAs Development
Release/ Survey
Late Start
Push-in and
.. Co-Teaching

Principal Models
Classroom

Walkthroughs

e All teachers receive four days of professional development built into non-student

days before school begins and once during the school year.

e  For most elementary sites, there is an early release day for teachers to collaborate

and participate in professional learning.

e  Four Elementary ELA Teachers on Special Assignment were assigned to support

professional learning focused on literacy. Three multiple subject Teaching and

Learning TOSAs were also provided to support other content areas. For 2024-25,

TOSA position will be restructured to include all content areas.

e  Four ELD Teachers on Special Assignment (three elementary and one secondary)

provided support to teachers. One elementary and one secondary TOSA supported

Newcomer students and their teachers. This will continue.

e At the secondary level, site level instructional coaches provided content area

support and site level educational technology coaches provided systems and
Schoology platform support.For 2023-24, the plan was to hire four part time TOSAs
will be hired, two ELA (one middle school, one high school) and two science (one

middle, one high school).
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Implementing Other Academic Standards

4. Rate the district’s progress implementing each of the following academic standards
adopted by the state board for all students.

2024-25
Secondary— Other Academic
1 2 3 & >
Standards CTE
Career Technical Education X Aligned to Elementary
Model and
Health Education Content Standards Curriculum & Secondary
X State PE
Physical Education Model Content X Sl
Standards
Visual and Performing Arts VAPA
X .
Collaboration
World Language Music Specialists
X + TOSA Support

* Blue Box =Last year; X = Current Year

The standards of Career Technical Education (CTE), health, physical education (PE), visual
and performing arts (VAPA), and world languages are all delivered at all secondary sites.
The standards of PE and VAPA are delivered at elementary sites. NMUSD continues to
develop its CTE pathways, provide in-person and online health instruction, and provide PE
as required by the state. NMUSD has invested heavily in its elementary VAPA support via
the elementary Music Specialists and in its secondary VAPA program. Implementation of
PE standards occurs in both elementary and secondary levels, with the addition of PE
Specialists at the elementary level to supplement teacher-led PE instruction. World
language instruction is provided at each secondary site. There are two elementary dual
immersion programs which have expanded up through middle school grades 7-8 and
grades 9-10 at the high school level. Quality professional development and teacher
articulation were provided for teachers in all content areas mentioned above.
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Support for Teachers and Administrators

5. During the 2023-24 school year (including summer 2023), rate the district’s success
at engaging in the following activities with teachers and school administrators?

Professional Learning il 2 3 4 5

Teachers & Administrators
Identifying the professional
learning needs of groups of X Surveys TOSAs and
teachers or staff as a whole and Staff Instructional
Identifying the professional Forums Coaches
learning needs of individual X
teachers
Providing support for teachers on P-3
the standards they have not yet X Literacy
mastered Team

* Blue Box =Last year; X = Current Year

In order to identify some of the professional learning needs of teachers, questions were
posed in the fall 2021, 2022, and 2023 Professional Development Surveys. Representative
groups, such as the P-3 literacy team, the Classified and Certificated Advisories were
consulted. TOSAs and Instructional Coaches provide support and ongoing feedback to the
district. An online staff forum was provided and PD input shared there.




State Priority

Building
Partnerships

Building -
Relationships Seeking
Input

Parent/Family Engagement

The standard is to Measure progress in:

seeking input from parents in decision making and
promoting parental participation in programs
Report the results

Building Relationships: Welcoming environments and communication. The 2023-24
LCAP Survey results affirm that parents feel welcome on campuses and at school
events. Translation and interpretation are provided, based on language demand
and, for unique languages, advance request.

Building Partnerships: Education: Workshops linked to learning and social-
emotional growth. Parent/family workshops are offered through the district and at
school sites.

Seeking Input: Advisory groups. Families are are given multiple opportunities to
participate in PTA/PTO, School Site Councils, and site and district level English
Learner Advisory Committees.
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Please indicate to what extent you agree with the following
statements.

m Strongly Disagree m Disagree m Neither Agree nor Disagree = Agree m Strongly Agree

|l understand my child's report card. (n=1940)

| feel comfortable discussing my child's academic
progress with his/her teachers. (n=1961)

| feel welcome at my child's school. (n=1976)

| feel comfortable discussing my child's
behavioral progress with his/her teachers.
(n=1906)

| receive adequate communication from my
child's school. (n=1984)

I receive helpful information from my child's
school. (n=1981)

My child's school is responsive to my questions
or concerns. (n=1945)

Bl x| x|
| T
|
W o | x|
W x| x|
Wi 4% | x|
(Wioxaox | x|

0% 20% 40% 60% 80% 100%

Note: Items in the chart above were displayed to parents only.

2023-24 LCAP Survey
% of Respondents who

“Agree” and “Strongly
Agree”

2023-24 LCAP Survey Results. The analysis document is also provided on the NMUSD

District Plans webpage.
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Building Relationships

1. Rate the district’s progress in developing the capacity of staff (i.e.,
administrators, teachers, and classified staff) to build trusting and 3 - Initial Implementation
respectful relationships with families.

2. Rate the district’s progress in creating welcoming environments for all

G . 4 - Full Impl tati
families in the community. tH Impiementation

3. Rate the district’s progress in supporting staff to learn about each

) . L
family’s strengths, cultures, languages, and goals for their children. 2~ Beginnng Development

4. Rate the district’s progress in developing multiple opportunities for the
LEA and school sites to engage in two-way communication between
families and educators using language that is understandable and
accessible to families.

4 - Full Implementation

Same status as prior year

Strengths and Progress

Strengths include creating welcoming environments and multiple opportunities for two-
way communication. Welcoming environments at the school site level are created by
teachers, office staff, School Community facilitators, and administrators. School
Community Facilitators, in particular, are valued members of school communities. Their
presence at high-impact schools and at the district level helps families make meaningful
home-school connections. In recognition of this important role, six positions were created
in 2022-23 bringing the total to 28. These positions were filled as of the end of the 2023-
24 school year. Effective communication channels include email, text messages, voice
messages, apps, and personal phone calls from site staff. The district continues to refine
communication standards and streamline the number of district platforms, enhance the
use of the Aeries student information system, continue to leverage social media, and
enhance use of both digital and print communications. There is plentiful information
provided in English, Spanish, and Russian (where required) and twice-yearly opportunities
for elementary parents to participate in face-to-face parent-teacher conferences.
Additionally, the district strives to provide high quality forums for working collaboratively
between parents and site/district staff. District-provided parent education sessions are
provided in-person and virtually throughout the year. In keeping with the NMUSD
framework of inclusive practices, families of general education and special education
students are invited to learn together at these sessions. For 2024-25 the sessions will




continue.

Focus Area for Improvement

A focus area is to provide professional learning and opportunities to enhance staff capacity
in building relationships and learning about families’ goals for their children, especially
within the context of linguistic and cultural assets. This benefits all families while also aiming
to improve the engagement of underrepresented families. The DELAC Board recommends
sites incorporate topics related to cultural awareness and parent involvement in the ELAC
(English Learner Advisory Committee) meeting agendas, fostering an appreciation of
diversity. Other recommendations include training on understanding developmentally
appropriate expectations and how to communicate with families when students are
struggling or challenged with academics or behavior.
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Programs for Parents/Families
| VIRTUAL PARENT EDUCATION |

« District Parent Education e
Series DIGITAL CITIZENS:
* Grupo Crecer BN A
 Disciplina Positiva (24-25) v
« Elementary site-based
Academic, Behavior, and
Mental Health workshops

e v
Qestieen alast rvegatieg Do ever eviveg workd of Al
s and ady e

Examples of additional programs for parents/families
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2023-24 LCAP Survey
% of Respondents who

“Agree” and “Strongly
Agree”

Please indicate to what extent you agree with the following
statements about your child's school. Parents are given the
information, resources, training, and assistance they need to support
their child's learning in the following core subject areas:

wStrongly Disagree  » Disagree  ® Neither Agree nor Disagree @ Agree 8 Strongly Agree
English Language Development (n=185) |
Reading (n=1169) 1796 72 I " S S TR

English Language Arts (n=1735) - |80 TSN IS S S 72

Math (n=1751)  [INNESSN T T 7

Technology (n=1674)  [INIEANN IEZ 23 Y - S T

Arts (n=1693) SN

History/Social Science (n=1680) IS IINEE SN T N T

Science (n=1710) INIEAN
Engineering (n=350) IEEINATN
0% 20% 40% 0% 80% 100%

Irw(m}'e. Edicate. Flevatt.
L ————

GOAL 4: FAMILY AND COMMUNITY ENGAGEMENT

Please indicate to what extent you agree with the following
statements about [your/your child's] school. [| am.../Parents/families
are..]

= Strongly Disagree = Disagree = Neither Agree nor Disagree  w Agree  ® Strongly Agree
encouraged to take part in or attend school | -
activities and events. (n=2350) ial 43% 47%
encouraged to join the Parent Teacher "
Association (PTAVPFO. (n=2323) o o

encouraged to participate in the Parent

Education Series at the district level (¢.g. Drug m =
awareness, Raising Responsible Digital Citizens) o S

(n=1830)

encouraged to participate in parent/family
education about student learning at the school m
(eg. Math Events, Literacy Events). (n=1797)

encouraged to join the School Site Counxil.
(1=2130) 21% 4a% 26%

60%

0% 20% 40%

80%

100%

The 2023-24 LCAP Survey results affirm parent respondent perceptions that parents are given

multiple opportunities to participate in PTA/PTO, School Site Councils, and English Learner Advisory

Committees.

2682 parents responded to the overall survey, with varying N sizes responding to these questions




Building Partnerships

1. Rate the district’s progress in providing professional learning and support
to teachers and principals to improve a school’s capacity to partner with 2 - Beginning Development
families.

2. Rate the district’s progress in providing families with information and

: . 4 - Full Implementation
resources to support student learning and development in the home. P

3. Rate the district’s progress in implementing policies or programs for
teachers to meet with families and students to discuss student progress and 3 - Initial Implementation
ways to work together to support improved student outcomes.

4. Rate the district’s progress in supporting families to understand and
exercise their legal rights and advocate for their own students and all 2 - Beginning Development
students.

Same status as prior year

Strengths and Progress
A district strength in the area of building partnerships for student outcomes is in providing

information and resources to support student learning and development in the home.
When responding to the 2023-24 LCAP Survey, parents responded to the prompt, “Parents
are given the resources and support they need to support their child’s learning in... core
subject areas,” 79% agreed or strongly agreed in the area of reading, 83% in English
language development, 68% in the area of English language arts, 66% in mathematics, 57%
in history/social science and 57% in science.

There are a variety of site- and district-based resources for families to extend their support
for their children, including elementary site based ELA/ELD, math, science and SEL parent
education events, the district Parent Education Series, and Pursuing Victory with Honor.
Parent tools will be provided to sites to support the first-year implementation of new
elementary math curriculum.

Focus Area for Improvement

A focus area is to provide professional learning and opportunities to enhance staff capacity
in building relationships and learning about families’ goals for their children, especially
within the context of linguistic and cultural assets. This benefits all families while also
aiming to improve the engagement of underrepresented families. An additional focus is to




implement processes to minimize barriers to volunteering, based on recommendations from
the DELAC Board to simplify the process for parents to become volunteers by providing clear
instructions, online resources, and dedicated support staff to guide them through the steps.
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GOAL 4: FAMILY AND COMMUNITY ENGAGEMENT
Please indicate to what extent you agree with the following

statements about [your/your child's] school. [| am../Parents/families
are..]

= Strongly Disagree = Disagree = Neither Agree nor Disagree = Agree = Strongly Agree
~encouraged to take part in or attend school  |III
activities and events. (n=2350) £ e Sl
encouraged to join the Parent Teacher =
Association (PTAVPFO. (n=2323) = o

encouraged to participate in the Parent

Education Series at the district level (e.g. Drug | :
awareness, Raising Responsible Digital Citizens). 12% A9% %

(n=1830)

encouraged to participate in parent/family
education about student learning at the school I“m 46% 31%

(e.g. Math Events, Literacy Events). (n=1797)

encouraged to join the School Site Council

(n=21 21% 4% 26%

0% 20% 40% 60% 80% 100%

Togpive. Eiicatt, St
e ———

2023-24 LCAP Survey
% of Respondents who

“Agree” and “Strongly
Agree”

Please indicate to what extent you agree with the following
statements.

= Strongly Disagree = Disagree ® Neither Agree nor Disagree ® Agree ® Strongly Agree

Parents/guardians of English Learners are

encarsaeatoatenatne s ngr e | N T
Advisory Committee (ELAC) meetings. (n=178)
[ s [ s |
Parents/guardians of students in Special Education
are encouraged to attend Community Advisory 'uﬂmm

Committee (CAC) meetings. (n=324)

Parents/guardians of English Learners are
encouraged to attend District English Learner
Advisory Committee (DELAC) meetings. (n=178)

0% 20% 40% 60% 80% 100%

Note: The question above was displayed to parents of English Learning and Special Education students, site principals,
site assistant principals, and Special Education staff only.
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Seeking Input

1. Rate the district’s progress in building the capacity of and supporting
principals and staff to effectively engage families in advisory groups and with 3 - Initial Implementation
decision-making.

2. Rate the district’s progress in building the capacity of and supporting family

members to effectively engage in advisory groups and decision-making. 3 - Initial Implementation

3. Rate the district’s progress in providing all families with opportunities to
provide input on policies and programs, and implementing strategies toreach and = 4 - Full Implementation
seek input from any underrepresented groups in the school community.

4. Rate the district’s progress in providing opportunities to have families,
teachers, principals, and district administrators work together to plan, design,
implement, and evaluate family engagement activities at school and district
levels.

3 - Initial Implementation

Same status as prior year

For the 2023-24 school year, all 32 school sites convened School Site Council meetings.
English Learner Advisory Committees were required at 25 school sites, as dictated by
student enrollment figures. Each of these groups is responsible for providing input on
school programs in order to support student academic achievement. In addition to fulfilling
an advisory role, each School Site Council has a decision-making function relative to
conducting an annual evaluation of programs within the Single Plan for Student
Achievement, and approving the School Plan for Student Achievement and the
Comprehensive School Safety Plan.

The English Learner Advisory Committees send representatives to monthly District English
Learner Advisory Committee meetings, which provides input on district-level programs for
English learners.

Sites provide documentation to the district regarding the election, composition, schedule,
attendance, agenda, and outcomes of these site meetings, and district staff compiles the
same documentation for the district meetings. District staff monitors these compliance
items throughout each year.

Strengths and Progress
Strengths in the area of seeking input for decision-making include the advisory committee

structure at school site and district levels. At the school level, there are Parent Teacher
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Associations or Parent Teacher Organizations at each school, as well as a School Site Council
and English Learner Advisory Committees (when 21 or more English learner students are
enrolled). District-level advisory committees meet regularly throughout the year. These
include the Superintendent’s Parent Advisory Council, the District English Learner Advisory
Committee, and the Community Advisory Committee for parents of students with an
Individualized Education Program (IEP). The district also provides AM and PM online forums
and school-based forums for site-specific topics such as electives.

Focus Area for Improvement

An area of focus is to provide opportunities to have families, teachers, principals, and district
administrators work together to plan, design, implement, and evaluate family engagement
activities at school and district levels. DELAC Board recommends sites recognize and
celebrate the contributions of parents through public acknowledgments, certificates, or
special events, fostering a sense of appreciation and motivation. Another recommendation
is to extend invitations to a broader range of parents, utilizing various communication
channels to reach diverse communities and encourage widespread participation in meetings
and events. The district aspires to enhance the quality of its two-way communication with
clarity and consistency in quantity and quality of messaging through standard platforms, and
the accessibility of information electronically and with hard copies (when needed).
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State Priority

e Administer a local climate

survey at least every other
year to students in at least
one grade within the grade
span(s) that the district
serves (e.g., K-5, 6-8, 9-12)

School Climate

Based on the analysis of local data, including the local climate survey data, LEAs are to
respond to the following three prompts. Each prompt response is limited to 3,000
characters. An LEA may provide hyperlink(s) to other documents as necessary within each
prompt:

Prompt 1 (DATA): Describe the local climate survey data, including available data
disaggregated by student groups. LEAs using surveys that provide an overall score, such
as the California Healthy Kids Survey, are encouraged to report the overall score for all
students as well as available student group scores. Responses may also include an
analysis of a subset of specific items on a local survey and additional data collection tools
that are particularly relevant to school conditions and climate.

Prompt 2 (MEANING): Describe key learnings, including identified needs and areas of
strength determined through the analysis of data described in Prompt 1, including the
available data disaggregated by student group.

Prompt 3 (USE): Describe any changes to existing plans, policies, or procedures that the
LEA determines necessary in order to address areas of need identified through the analysis
of local data and the identification of key learnings. Include any revisions, decisions, or
actions the LEA has, or will, implement for continuous improvement purposes.
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Priority 6: School Climate

NMUSD administers CHKS

every year All 5th 7th 9th 11th
Administered in 2020-21, 75% | 59% | 83% | 85%  70%

2021-22, 2022-23, and XM 7% e1% | &% &% | 81%
2023-24

High

Caring Adults

School Expectations

Connectedness School Safety

NMUSD administers the California Healthy Kids Survey (CHKS) at least every two years.
NMUSD has administered CHKS annually since 2020-21. 2022-23 and 2023-24 results are
included here. School have a participation rate goal of 85%. For 2023-24, the response
rates were 61% for 5th grade, 85 % for 7th grade, 82% for 9th grade, and 81% for 11th
grade.

Key Findings: California Healthy Kids Survey

According to the guidebook to understanding the results of the California Healthy Kids
Survey, “The research on promoting achievement emphasizes the need for two conditions:
(1) a sense of the school as a caring, supportive community characterized by positive
relationships among and between teachers and other school staff, students, and parents;
and (2) a culture rooted in high achievement expectations and standards.”
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School Safety

5th Grade Grade

How safe do you feel whenyou are at Level
school? Anti-bullying climate (elementary)

2022-23 2023-24

5th 79% 77% -2.00

7th, 9th, & 11th Grade
Do you feel safe at school? 7th 53% 58% +5.00
Experienced any harassment (secondary)

9th 61% 68% +7.00

11th 69% 1% +2.00

*Average reporting “Yes, most of the time” or “Yes, all of the time”
**Average reporting “Agree” or “Strongly agree”

Prompt 1 (DATA): Describe the local climate survey data, including available data
disaggregated by student groups. LEAs using surveys that provide an overall score, such
as the California Healthy Kids Survey, are encouraged to report the overall score for all
students as well as available student group scores. Responses may also include an
analysis of a subset of specific items on a local survey and additional data collection tools
that are particularly relevant to school conditions and climate.

e In grade 5, the breakdown of students who feel safe at school in percentages by
race/ethnicity include: 93% Asian American, 82% African American, 69% Hispanic,
and 84% White.

e Ingrade 7, percentage of students who perceive school as very safe or safe by
race/ethnicity include: 63% Asian American, 65% African American, 55% Hispanic,
and 59% White.

e Ingrade 9, percentage of students who perceive school as very safe or safe by
race/ethnicity include: 67% Asian American, 62% Hispanic, and 76% White.

e Ingrade 11, percentage of students who perceive school as very safe or safe by
race/ethnicity include: 71% Asian American, 67% Hispanic, and 77% White.

Prompt 2 (MEANING): Describe key learnings, including identified needs and areas of
strength determined through the analysis of data described in Prompt 1, including the
available data disaggregated by student group.
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Respondents self-report their identification with six racial/ethnic groups. In one study of
CHKS data, both academic performance and school well-being—the degree to which
students feel safe at, supported by, and connected to the school—varied consistently and
persistently across schools by racial/ethnic groupings. They were highest in schools with
large proportions of white and Asian students, as well as in middle- and high - income
schools. This suggests that school climate factors related to student well-being may play a
role in racial/ethnic group differences in achievement.

Prompt 3 (USE): Describe any changes to existing plans, policies, or procedures that the
LEA determines necessary in order to address areas of need identified through the analysis
of local data and the identification of key learnings. Include any revisions, decisions, or
actions the LEA has, or will, implement for continuous improvement purposes.

NMUSD will continue to focus on student wellness in the 2024-25 school year at all grade
levels and across the district.
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School Connectedness

5th Grade Grade
Do you feel close to people at school?... Are Level
you happy to be at this school?...Do you
feel like you are part of this school?...Do
teachers treat students fairly at school?...
Do you feel safe at school? 7th 55%"* 58% +3.00

7th, 9th, & 11th Grade

| feel close to people at this school... | am
happy to be at this school... | feel likel am
part of this school...

2022-23 | 2023-24

5th 73%* 74% +1.00

9th 59%** 60% +1.00

11th 62%** 63% -1.00

*Average reporting “Yes, most of the time” or “Yes, all of the time”

**Average reporting “Agree” or “Strongly agree”

Prompt 1 (DATA): Describe the local climate survey data, including available data
disaggregated by student groups. LEAs using surveys that provide an overall score, such
as the California Healthy Kids Survey, are encouraged to report the overall score for all
students as well as available student group scores. Responses may also include an
analysis of a subset of specific items on a local survey and additional data collection tools
that are particularly relevant to school conditions and climate.

Research shows that school connectedness is associated with multiple positive academic,
social-emotional, and health outcomes. It also shows that youth who feel safe at school,
experience caring adults, and have opportunities for engagement and other developmental
supports are more likely to feel connected to the school. As you can see from the data,
school connectedness declines markedly after elementary school. According to the State
CHKS data, Newport-Mesa has less of a decline than that of the state average.
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Caring Adults

5th Grade

Do the teachers and other grown-ups at (Erad‘i 2022-23  2023-24 A
school care about you?... Do the teachers and eve

other grown-ups at school listen when you 5th 719%* 71% 0.00

have something to say?... Do the teachers
and other grown-ups at school make an effort

to get to know you? 7th 55%** 56% +1.00
7th, 9th, & 11th Grade 9th 58%** 56% -2.00
There is a teacher or some other adult from

my school... who really cares about me... who 11th 62%** 65% +3.00

notices when I’m not there... who listens to

me when | have something to say.
*Average reporting “Yes, most of the time” or “Yes, all of the time”
**Average reporting “Agree” or “Strongly agree”

Prompt 1 (DATA): Describe the local climate survey data, including available data
disaggregated by student groups. LEAs using surveys that provide an overall score, such
as the California Healthy Kids Survey, are encouraged to report the overall score for all
students as well as available student group scores. Responses may also include an
analysis of a subset of specific items on a local survey and additional data collection tools
that are particularly relevant to school conditions and climate.

There is a decline in how connected students are to a perceived caring adult from
elementary to secondary. This is also when students attend multiple classes with different
teachers instead of having one primary teacher. the data is similar to that of school
connectedness.
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High Expectations @A

5th Grade

Do the teachers and other grown-ups at Grade 2022-23  2023-24
school tell you when you do a good job?... Do
the teachers and other grown-ups at school

Level

believe that you can do a good job?... Do the 5th 85%" 85% 0.00
teachers and other grown-ups at school want

?
you to do your best? 7th 70%** 72% | +2.00

7th, 9th, & 11th Grade

There is a teacher or some other adult from
my school... who tells me when | do a good
job... who always wants me to do my best... 11th 70%** 73% +3.00
who believes that | will be a success.

9th 71%** 70% -1.00

*Average reporting “Yes, most of the time” or “Yes, all of the time”
**Average reporting “Agree” or “Strongly agree”

Prompt 1 (DATA): Describe the local climate survey data, including available data
disaggregated by student groups. LEAs using surveys that provide an overall score, such
as the California Healthy Kids Survey, are encouraged to report the overall score for all
students as well as available student group scores. Responses may also include an
analysis of a subset of specific items on a local survey and additional data collection tools
that are particularly relevant to school conditions and climate.

Research shows that when schools (or families or communities) provide three
developmental supports—caring adult relationships, high expectations, and opportunities
for meaningful participation—students are more likely to report more positive academic,
social-emotional, and health outcomes, including higher grades, school connectedness,
attendance, and perceived safety. Based on this survey a significant amount of students
believe that NMUSD has high expectations for their students.
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State Priority

G Access and enrollment in a broad
course of study that includes:

e the adopted courses of study
specified in the California
Education Code for Grades 1-6
and Grades 7-12

e including the programs and
services developed and
Cou rse Access provided to unduplicated
students and individuals with
exceptional needs

Access and enrollment in a broad course of study that includes:

the adopted courses of study specified in the California Education Code for Grades 1-6 and
Grades 7-12

including the programs and services developed and provided to unduplicated students and
individuals with exceptional needs
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How the District will Assess Itself

 Graduation Rates - 5 Year Cohort Outcomes

« Students meeting UC/CSU Requirements (A-
G Requirements)

« Career Technical Education pathway
offerings and completion outcomes

VAPA opportunities TK-12
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Elementary Access - Broad Course of Study

Grades 1-6 Music, PE, and Science

English « Music instruction is provided by
History/Social Sciences Music Specialists

Mathematics « Elementary students access PE and
Science science through both their

Health teachers-of-record and additional
Physical Education instruction provided by PE and

Visual and Performing Arts Science Specialists

Default instructional program

Elementary: The default instructional program for all elementary students includes the
required course of study. Elementary students access PE and science through both their
teachers-of-record and additional instruction provided by PE and Science Specialists. Music
instruction is provided by Music Specialists.
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Secondary Access - Broad Course of Study

Grades 7-12 Graduation Rates

English All: 94.7% (-1.5)

History/Social Sciences EL: 84.4% (-2.0)

Mathematics Low-Income: 91.9% (-2.7

Science SWD: 84.7% (-7.3)

Physical Education )

Applied Arts Meeting UC/CSU

Foreign Language Requirements (A-G)

Visual and Performing Arts All: 58.4% (s.2)

Career Technical Education 2o
Low-Income: 42.3% (-1.6)
SWD: 17.8% (2.3

EL means English Learner; Low-Income means eligible for Free and reduced lunch; SWD
means Students with Disabilities

If a 12 grade student is still an English learner, that means the student has not
demonstrated English proficiency commensurate to their English only peers. It is a
significant challenge to graduate meeting college entrance requirements for these

students. Another group to look at would be Reclassified Fluent English Proficient students.

These are former English learners.

Summary of Results: Secondary 5 Year Cohort Outcomes
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Secondary: Career Technical Education (CTE) &

Visual and Performing Arts (VAPA)

Pathway offerings CIE

Business Management Completers:

Child Development
Design, Visual, and Media Arts 14.7% (245 students)

* Engineering Design 12.4% (216 students) 2021-22
* Food, Service & Hospitality
: Pat}ent Care Secondary VAPA
* PerformingArts .
* Production & Managerial Arts M

— Film/Video Production 89

— Stage Technology

* Residential & Commercial Construction
» Software Systems & Development
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Business
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Corona del Mar Zone

CDM Engineering Design Pathway

CDM Design, Visual and Media Arts Pathway
CDM Stage Technology Pathway

CDM Middle School CTE Courses

Costa Mesa Zone

CMHS Child Development Pathway

CMHS Software and Systems Development Pathway
CMHS Design, Visual, and Media Arts Pathway
CMHS Engineering Design Pathway

CMHS Professional Music Pathway

CMHS Patient Care Pathway

Costa Mesa Middle School CTE Courses

Software & Systems Stage Technology
[ —— |

Estancia Zone

Estancia Engineering Design Pathway

Estancia Patient Care Pathway

Estancia Design, Visual, and Media Arts Pathway

Estancia Residential and Commercial Construction Pathway
Tewinkle Middle School CTE Courses

Newport Harbor Zone

NHHS Business Management Pathway

NHHS Software and Systems Development Pathway
NHHS Food Service and Hospitality Pathway

NHHS Film and Video Production Pathway

Back Bay HS Business Management Spyder Lab Pathway
Ensign Intermediate School CTE Courses

35



English Learner Students:

Access - Broad Course of Study

Daily Designated ELD :
according to proficiency
levels

Integrated ELD: Content
instruction is with English
Only and RFEP peers with
regular, ongoing access and
enrollment in the broad
course of study.

Students with an IEP:

Students with disabilities are included in
classrooms with their peers, to the greatest
extent possible.

Standards-aligned curriculum is tailored to
meet the unique needs of students.
Professional development is provided for

teachers and paraprofessionals to support this
work.

Some students with moderate-severe
disabilities are provided a Broad Course of
study through Unique Learning Systemsin an
appropriate setting designated by their IEP.

To address the programs and services developed and provided to unduplicated students

and individuals with exceptional needs:

®  English learner students receive 30 minutes (or more) of Designated English
Language Development according to their proficiency levels.

® Integrated ELD: Content instruction is with English Only and RFEP peers with
regular, ongoing access and enrollment in the broad course of study.

For students with an IEP:

®  Students with disabilities are included in classrooms with their peers, to the

greatest extent possible.

®  Standards-aligned curriculum is tailored to meet the unique needs of students.
Professional development is provided for teachers and paraprofessionals to

support this work.

® Some students with moderate-severe disabilities are provided a Broad Course of
study through Unique Learning Systems in an appropriate setting designated by

their IEP.
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Identify the Barriers to Providing

Access to a Broad Course of Study

Shared Vision

Grading and between General
Schedule : . .
S Homework Gaps in Schooling and Special
Limitations : -
Practices Education
Instruction

Barriers include:

For students with multiple Fs, schedule limitations to both make
up credits and continue to earn original credits

Varied grading and homework practices throughout the district
Students who have recently arrived to the U.S. schooling system
with gaps in educational experience need additional, intensive
instruction in basic English skills. These students have challenges in
understanding the content delivered in core courses.

For students with IEPs, having a shared vision between Special and
General Education to support the unique learning needs of
students
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Informing Development

of the LCAP - All Students

After School
Secondary : and
Elementary A-G Intervention Summer
Default CTE Pathways Jlels (ST} School
Default .
Program Courses Academics
Program
and
Enrichment

® Continue to provide a Broad Course of Study as the default program for elementary
students

® Continue to provide an A-G aligned course of study for secondary students, to the
extent that it is possible

® Continue to provide CTE pathways that meet high levels of career and college
readiness

®  For students who struggle in reading and mathematics, continue to provide
elementary push-in support, secondary intervention, credit recovery, and tutorial
support at the secondary schools

® Continue to provide K-12 summer remediation and enrichment
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Informing the LCAP: English Learners

Co-Teach Model

. Integrated English :
Intensive T —— Expansion
Designated guag for English
: Development
English language : Language Arts and
in Content Area :
Development English Language
Classes
Development

To the extent possible, provide multiple intensive classes of Designated English
Language Development and reading for secondary students new to the country
Also provide access to content area courses (delivered in English) using scaffolds
and supports known as an Integrated English Language Development approach
Continue to explore scheduling options for English Language Development for Long
Term English Learners to deliver English Language Arts and Designated English
Language Development courses in tandem
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Informing the LCAP: Students with an IEP

Collaboration
Push-In
& between
Professional Inclusive Special Ed General and
: . Pull-Out :
Development Practices Staffing : Special
Instructional :
Education
Models

Instruction

®  Provide PD to support inclusive practices and co-teaching

®  For students with an IEP, NMUSD will continue to refine instructional practices
through “inclusive practices,” where students with mild to moderate levels of
disability are included in classrooms with grade-level peers, supported by special
education instructional staff pushing into the classroom, in addition to providing
pull-out targeted instruction in areas of deficit. These students are rostered as
general education students.

®  Consistent collaboration between general education and special education
teachers ensures students access to a broad course of study.
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Local Performance Indicators

Measure progress

Report results
Districts determine

NMUSD Performance Level:
Met [J NotMet [ Not Met For Two or More Years
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