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Context: Eight state priorities must be addressed in the LCAP. The NMUSD LCAP contains 
goals, actions, and services to address each priority.

State data is not available for some priority areas identified in the Local Control Funding 

Formula (LCFF) statute. For these priority areas, the State Board of Education (SBE) 

approved the local indicators, which are based on information that a district collects 

locally. The five local indicators are:

● Basic Conditions of Learning

● Implementation of State Academic Standards

● Parent and Family Engagement

● School Climate, as measured by a local climate survey

● Access to a Broad Course of Study 

It is required that district present the Report of Local Indicators at the same meeting as 
LCAP approval. 
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What you see now on the CDE website is the 2023 Dashboard released on December 15, 
2023 which reflects the 2022‐23 school year. The results of this 2023‐24 report will be 
included on the 2024 California School Dashboard anticipated to be released on December 
1, 2024.

This presentation, the “2023‐24 Local Indicators Report”will be published on the NMUSD 
District Plan webpage.

CDE’s predicted Dashboard Release Schedule:
• 2024 Dashboard: December 1, 2024 
• 2025 Dashboard: November 15, 2025 
• 2026 Dashboard: October 15, 2026 
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A school district is also called a Local Educational Agency (LEA). NMUSD has measured its 
progress on the required local performance indicators. The results will be reported at the 
June 25,2024  meeting. The state requirement is to measure progress and report. Having 
done that, the requirements are met.

Districts make this determination by using self‐reflection tools included in the evaluation 
rubrics, which will allow them to measure and report their progress 
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Again, the state requirement is to measure progress and report. Having done that, the 
requirements are met.
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Standards: 
● District annually measures its progress in meeting the Williams settlement 

requirements at 100% at all of its school sites, as applicable. 
● District promptly addresses any complaints or other deficiencies identified 

throughout the academic year, as applicable.
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What you see now on the CDE website:  This information is the publicly available data from 
2021‐22 which is also reported on the 2023 California School Dashboard. CDE has not 
made 2022‐23 data available as of June 22, 2024. This report, entitled “2021‐22 Teaching 
Assignment Monitoring Outcomes by Full‐Time Equivalent (FTE)” is located at 
https://dq.cde.ca.gov/dataquest/DQCensus/TchAssgnOutcomeLevels.aspx?agglevel=Distri
ct&cds=30665970000000&year=2021‐22
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The 2023‐24 preliminary data is data from the CAL‐SASS system. 

● Teacher misassignment: The number of placements of a certificated employee in a 
teaching or services position for which the employee does not hold a legally 
recognized certificate or credential, or the placement of a certificated employee in 
a teaching or services position that the employee is not otherwise authorized by 
statute to hold. Examples of teacher misassignment include teachers who may not 
have the required credential for the content area they are teaching; perhaps a 
math teacher who isn’t credentialed for the specific type of math being taught or 
hard to fill areas like Special Education.  

● Good Repair: “Good repair" means the facility is maintained in a manner that 
assures that it is clean, safe, and functional as determined pursuant to a Facility 
Inspection Tool (FIT) developed by the State of California Office of Public School 
Construction (OPSC) and approved by the State Allocation Board. The FIT evaluates 
a school facilities’ good repair status with ratings of "good," "fair," or "poor." The 
FIT also provides an overall summary of the conditions at each school on a scale of 
"exemplary," "good," "fair," or "poor." The instrument shall not require capital 
enhancements beyond the standards to which the facility was designed and 
constructed.
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Standards: 
● NMUSD annually measures its progress implementing state academic standards.
● The district reports the results to the local governing board at a regularly scheduled 

meeting of the local governing board and to stakeholders and the public through 
the California School Dashboard.
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Reminder: The purpose of the self reflection tool is to gauge where the district is. A rating 
of 1 is not bad. It acknowledges a deliberate effort to explore and research. 
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The reflection tool combines elementary and secondary results for a single rating. During 

2023‐24, For classroom based teachers, learning occurred principally through early release, 

late start, during‐the‐day training using the floater teacher team, and dedicated staff 

development days in August and November. Secondary professional development was 

focused on grade and department‐level, collaborative learning with consultant support to 

deliver high quality first instruction. In particular, Middle school Science was provided 

multiple PD sessions to help teachers prepare for each unit and in‐class instructional 

coaching by the science TOSA. 2024‐25 high school science will focus on year 1 

implementation: incorporating NGSS and the use of OpenSci Ed curriculum. NMUSD will 

follow the successful PD model used at the middle school level. ELA Middle school was in 

year 1 of implementing text book with ongoing PD provided. Both MS and HS had 

facilitated alignment days where teachers from varying sites worked to align their 

curriculum. Math teachers were provided course specific PD and facilitated alignment days 

as well. Similar opportunities were provided for Arts, Elective, CTE, World Language 

teachers. 

Elementary training was focused on the new History/Social Science adoption, Write from 

the beginning and Beyond ‐ narrative writing, Thinking Maps, and phonemic awareness and 

phonics using the Heggerty curriculum (P‐2). Full‐time support teachers, P‐2 classroom 

teachers, and Specialized Academic Instruction teachers received intensive professional 
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development in foundational and fundamental reading and writing skills through a nationally 

recognized training program, “Language Essentials for Teachers of Reading and Spelling 

(LETRS).” The 2024‐25 focus for professional development will be math and the 2025‐26 

focus will be NGSS. 

The district has established a comprehensive professional development plan, based on the 

staff needs assessment conducted in November, feedback gathered in the LCAP Survey, the 

staff virtual forum, Certificated Advisory input, and administrator input. This needs 

assessment process will continue, including a survey each November.

Rating Scale Reminder:

1 – Exploration and Research Phase

2 – Beginning Development

3 – Initial Implementation

4 – Full Implementation

5 – Full Implementation and Sustainability
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● Updated Multi‐Year Instructional Materials Adoption Schedule
● October Annual Williams Sufficiency Report 
● 2023‐24 Elementary H/SS Year 1; and March 2024 Science adoption; 2024‐25 1st 

year of a two‐year science rollout
● June 2024 Elementary Math Adoption
● Middle School Science Year 1 2022‐23, Year 2 2023‐24; High School pilot spring 

2022‐23, extended pilot fall winter 2023‐24; 2024‐25 Year 1 implementation
● MS ELA 2022‐23 pilot; 2023‐24 Year 1 implementation
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● All teachers receive four days of professional development built into non‐student 

days before school begins and once during the school year. 

● For most elementary sites, there is an early release day for teachers to collaborate 

and participate in professional learning. 

● Four Elementary ELA Teachers on Special Assignment were assigned to support 

professional learning focused on literacy. Three multiple subject Teaching and 

Learning TOSAs were also provided to support other content areas. For 2024‐25, 

TOSA position will be restructured to include all content areas. 

● Four ELD Teachers on Special Assignment (three elementary and one secondary) 

provided support to teachers.  One elementary and one secondary TOSA supported 

Newcomer students and their teachers. This will continue.

● At the secondary level, site level instructional coaches provided content area 

support and site level educational technology coaches provided systems and 

Schoology platform support.For 2023‐24, the plan was to hire four part time TOSAs 

will be hired, two ELA (one middle school, one high school) and two science (one 

middle, one high school).
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The standards of Career Technical Education (CTE), health, physical education (PE), visual 

and performing arts (VAPA), and world languages are all delivered at all secondary sites. 

The standards of PE and VAPA are delivered at elementary sites. NMUSD continues to 

develop its CTE pathways, provide in‐person and online health instruction, and provide PE 

as required by the state. NMUSD has invested heavily in its elementary VAPA support via 

the elementary Music Specialists and in its secondary VAPA program. Implementation of 

PE standards occurs in both elementary and secondary levels, with the addition of PE 

Specialists at the elementary level to supplement teacher‐led PE instruction. World 

language instruction is provided at each secondary site. There are two elementary dual 

immersion programs which have expanded up through middle school grades 7‐8 and 

grades 9‐10 at the high school level. Quality professional development and teacher 

articulation were provided for teachers in all content areas mentioned above. 
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In order to identify some of the professional learning needs of teachers, questions were 

posed in the fall 2021, 2022, and 2023 Professional Development Surveys.  Representative 

groups, such as the P‐3 literacy team, the Classified and Certificated Advisories were 

consulted. TOSAs and Instructional Coaches provide support and ongoing feedback to the 

district. An online staff forum was provided and PD input shared there. 
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The standard is to Measure progress in:
● seeking input from parents in decision making and
● promoting parental participation in programs
● Report the results 

● Building Relationships: Welcoming environments and communication. The 2023‐24 
LCAP Survey results affirm that parents feel welcome on campuses and at school 
events. Translation and interpretation are provided, based on language demand 
and, for unique languages, advance request. 

● Building Partnerships: Education: Workshops linked to learning and social‐
emotional growth. Parent/family workshops are offered through the district and at 
school sites. 

● Seeking Input: Advisory groups. Families are are given multiple opportunities to 
participate in PTA/PTO, School Site Councils, and site and district level English 
Learner Advisory Committees.
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2023‐24 LCAP Survey Results. The analysis document is also  provided on the NMUSD 
District Plans webpage. 
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Strengths and Progress

Strengths include creating welcoming environments and multiple opportunities for two‐

way communication. Welcoming environments at the school site level are created by 

teachers, office staff, School Community facilitators, and administrators. School 

Community Facilitators, in particular, are valued members of school communities. Their 

presence at high‐impact schools and at the district level helps families make meaningful 

home‐school connections. In recognition of this important role, six positions were created 

in 2022‐23 bringing the total to 28.  These positions were filled as of the end of the 2023‐

24 school year. Effective communication channels include email, text messages, voice 

messages, apps, and personal phone calls from site staff. The district continues to refine 

communication standards and streamline the number of district platforms, enhance the 

use of the Aeries student information system, continue to leverage social media, and 

enhance use of both digital and print communications. There is plentiful information 

provided in English, Spanish, and Russian (where required) and twice‐yearly opportunities 

for elementary parents to participate in face‐to‐face parent‐teacher conferences. 

Additionally, the district strives to provide high quality forums for working collaboratively 

between parents and site/district staff.  District‐provided parent education sessions are 

provided in‐person and virtually throughout the year. In keeping with the NMUSD 

framework of inclusive practices, families of general education and special education 

students are invited to learn together at these sessions. For 2024‐25 the sessions will 
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continue. 

Focus Area for Improvement

A focus area is to provide professional learning and opportunities to enhance staff capacity 
in building relationships and learning about families’ goals for their children, especially 
within the context of linguistic and cultural assets. This benefits all families while also aiming 
to improve the engagement of underrepresented families. The DELAC Board recommends 
sites incorporate topics related to cultural awareness and parent involvement in the ELAC 
(English Learner Advisory Committee) meeting agendas, fostering an appreciation of 
diversity. Other recommendations include training on understanding developmentally 
appropriate expectations and how to communicate with families when students are 
struggling or challenged with academics or behavior. 
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Examples of additional programs for parents/families
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The 2023‐24 LCAP Survey results affirm parent respondent perceptions that parents are given 

multiple opportunities to participate in PTA/PTO, School Site Councils, and English Learner Advisory 

Committees.

2682 parents responded to the overall survey, with varying N sizes responding to these questions



Strengths and Progress

A district strength in the area of building partnerships for student outcomes is in providing 

information and resources to support student learning and development in the home. 

When responding to the 2023‐24 LCAP Survey, parents responded to the prompt, “Parents 

are given the resources and support they need to support their child’s learning in… core 

subject areas,” 79% agreed or strongly agreed in the area of reading, 83% in English 

language development, 68% in the area of English language arts, 66% in mathematics, 57% 

in history/social science and 57% in science. 

There are a variety of site‐ and district‐based resources for families to extend their support 

for their children, including elementary site based ELA/ELD, math, science and SEL parent 

education events, the district Parent Education Series, and Pursuing Victory with Honor. 

Parent tools will be provided to sites to support the first‐year implementation of new 

elementary math curriculum.

Focus Area for Improvement

A focus area is to provide professional learning and opportunities to enhance staff capacity 

in building relationships and learning about families’ goals for their children, especially 

within the context of linguistic and cultural assets. This benefits all families while also 

aiming to improve the engagement of underrepresented families. An additional focus is to 
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implement processes to minimize barriers to volunteering, based on recommendations from 

the DELAC Board to simplify the process for parents to become volunteers by providing clear 

instructions, online resources, and dedicated support staff to guide them through the steps.
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For the 2023‐24 school year, all 32 school sites convened School Site Council meetings. 

English Learner Advisory Committees were required at 25 school sites, as dictated by 

student enrollment figures. Each of these groups is responsible for providing input on 

school programs in order to support student academic achievement. In addition to fulfilling 

an advisory role, each School Site Council has a decision‐making function relative to 

conducting an annual evaluation of programs within the Single Plan for Student 

Achievement, and approving the School Plan for Student Achievement and the 

Comprehensive School Safety Plan.  

The English Learner Advisory Committees send representatives to monthly District English 

Learner Advisory Committee meetings, which provides input on district‐level programs for 

English learners.

Sites provide documentation to the district regarding the election, composition, schedule, 

attendance, agenda, and outcomes of these site meetings, and district staff compiles the 

same documentation for the district meetings.  District staff monitors these compliance 

items throughout each year. 

Strengths and Progress

Strengths in the area of seeking input for decision‐making include the advisory committee 

structure at school site and district levels. At the school level, there are Parent Teacher 
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Associations or Parent Teacher Organizations at each school, as well as a School Site Council 

and English Learner Advisory Committees (when 21 or more English learner students are 

enrolled). District‐level advisory committees meet regularly throughout the year. These 

include the Superintendent’s Parent Advisory Council, the District English Learner Advisory 

Committee, and the Community Advisory Committee for parents of students with an 

Individualized Education Program (IEP). The district also provides AM and PM online forums 

and school‐based forums for site‐specific topics such as electives.

Focus Area for Improvement

An area of focus is to provide opportunities to have families, teachers, principals, and district 

administrators work together to plan, design, implement, and evaluate family engagement 

activities at school and district levels. DELAC Board recommends sites recognize and 

celebrate the contributions of parents through public acknowledgments, certificates, or 

special events, fostering a sense of appreciation and motivation. Another recommendation 

is to extend invitations to a broader range of parents, utilizing various communication 

channels to reach diverse communities and encourage widespread participation in meetings 

and events. The district aspires to enhance the quality of its two‐way communication with 

clarity and consistency in quantity and quality of messaging through standard platforms, and 

the accessibility of information electronically and with hard copies (when needed). 
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Based on the analysis of local data, including the local climate survey data, LEAs are to 
respond to the following three prompts. Each prompt response is limited to 3,000 
characters. An LEA may provide hyperlink(s) to other documents as necessary within each 
prompt:

Prompt 1 (DATA): Describe the local climate survey data, including available data 
disaggregated by student groups. LEAs using surveys that provide an overall score, such 
as the California Healthy Kids Survey, are encouraged to report the overall score for all 
students as well as available student group scores. Responses may also include an 
analysis of a subset of specific items on a local survey and additional data collection tools 
that are particularly relevant to school conditions and climate.

Prompt 2 (MEANING): Describe key learnings, including identified needs and areas of 
strength determined through the analysis of data described in Prompt 1, including the 
available data disaggregated by student group.

Prompt 3 (USE): Describe any changes to existing plans, policies, or procedures that the 
LEA determines necessary in order to address areas of need identified through the analysis 
of local data and the identification of key learnings. Include any revisions, decisions, or 
actions the LEA has, or will, implement for continuous improvement purposes.
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NMUSD administers the California Healthy Kids Survey (CHKS) at least every two years. 
NMUSD has administered CHKS annually since 2020‐21. 2022‐23 and 2023‐24 results are 
included here. School have a participation rate goal of 85%. For 2023‐24, the response 
rates were 61% for 5th grade, 85 % for 7th grade, 82% for 9th grade, and 81% for 11th 
grade. 

Key Findings: California Healthy Kids Survey
According to the guidebook to understanding the results of the California Healthy Kids 
Survey, “The research on promoting achievement emphasizes the need for two conditions: 
(1) a sense of the school as a caring, supportive community characterized by positive 
relationships among and between teachers and other school staff, students, and parents; 
and (2) a culture rooted in high achievement expectations and standards.” 
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Prompt 1 (DATA): Describe the local climate survey data, including available data 
disaggregated by student groups. LEAs using surveys that provide an overall score, such 
as the California Healthy Kids Survey, are encouraged to report the overall score for all 
students as well as available student group scores. Responses may also include an 
analysis of a subset of specific items on a local survey and additional data collection tools 
that are particularly relevant to school conditions and climate.

● In grade 5, the breakdown of  students who feel safe at school in percentages by 
race/ethnicity include: 93% Asian American, 82% African American, 69% Hispanic, 
and 84% White.

● In grade 7, percentage of students who perceive school as very safe or safe by 
race/ethnicity include:  63% Asian American, 65% African American, 55% Hispanic, 
and 59% White.

● In grade 9, percentage of students who perceive school as very safe or safe by 
race/ethnicity include:  67% Asian American, 62% Hispanic, and 76% White.

● In grade 11, percentage of students who perceive school as very safe or safe by 
race/ethnicity include:  71% Asian American, 67% Hispanic, and 77% White.

Prompt 2 (MEANING): Describe key learnings, including identified needs and areas of 
strength determined through the analysis of data described in Prompt 1, including the 
available data disaggregated by student group.
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Respondents self-report their identification with six racial/ethnic groups. In one study of 
CHKS data, both academic performance and school well-being—the degree to which 
students feel safe at, supported by, and connected to the school—varied consistently and 
persistently across schools by racial/ethnic groupings. They were highest in schools with 
large proportions of white and Asian students, as well as in middle- and high - income 
schools.  This suggests that school climate factors related to student well-being may play a 
role in racial/ethnic group differences in achievement.

Prompt 3 (USE): Describe any changes to existing plans, policies, or procedures that the 
LEA determines necessary in order to address areas of need identified through the analysis 
of local data and the identification of key learnings. Include any revisions, decisions, or 
actions the LEA has, or will, implement for continuous improvement purposes.

NMUSD will continue to focus on student wellness in the 2024-25 school year at all grade 
levels and across the district.
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Prompt 1 (DATA): Describe the local climate survey data, including available data 
disaggregated by student groups. LEAs using surveys that provide an overall score, such 
as the California Healthy Kids Survey, are encouraged to report the overall score for all 
students as well as available student group scores. Responses may also include an 
analysis of a subset of specific items on a local survey and additional data collection tools 
that are particularly relevant to school conditions and climate.

Research shows that school connectedness is associated with multiple positive academic, 
social-emotional, and health outcomes. It also shows that youth who feel safe at school, 
experience caring adults, and have opportunities for engagement and other developmental 
supports are more likely to feel connected to the school. As you can see from the data, 
school connectedness declines markedly after elementary school.  According to the State 
CHKS data, Newport-Mesa has less of a decline than that of the state average.  
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Prompt 1 (DATA): Describe the local climate survey data, including available data 
disaggregated by student groups. LEAs using surveys that provide an overall score, such 
as the California Healthy Kids Survey, are encouraged to report the overall score for all 
students as well as available student group scores. Responses may also include an 
analysis of a subset of specific items on a local survey and additional data collection tools 
that are particularly relevant to school conditions and climate.

There is a decline in how connected students are to a perceived caring adult from 
elementary to secondary.  This is also when students attend multiple classes with different 
teachers instead of having one primary teacher.  the data is similar to that of school 
connectedness.
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Prompt 1 (DATA): Describe the local climate survey data, including available data 
disaggregated by student groups. LEAs using surveys that provide an overall score, such 
as the California Healthy Kids Survey, are encouraged to report the overall score for all 
students as well as available student group scores. Responses may also include an 
analysis of a subset of specific items on a local survey and additional data collection tools 
that are particularly relevant to school conditions and climate.

Research shows that when schools (or families or communities) provide three 
developmental supports—caring adult relationships, high expectations, and opportunities 
for meaningful participation–students are more likely to report more positive academic, 
social-emotional, and health outcomes, including higher grades, school connectedness, 
attendance, and perceived safety. Based on this survey a significant amount of students 
believe that NMUSD has high expectations for their students.
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Access and enrollment in a broad course of study that includes:
the adopted courses of study specified in the California Education Code for Grades 1‐6 and 
Grades 7‐12 
including the programs and services developed and provided to unduplicated students and 
individuals with exceptional needs 
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Elementary: The default instructional program for all elementary students includes the 
required course of study. Elementary students access PE and science through both their 
teachers‐of‐record and additional instruction provided by PE and Science Specialists. Music 
instruction is provided by Music Specialists. 

32



EL means English Learner; Low‐Income means eligible for Free and reduced lunch; SWD 
means Students with Disabilities

If a 12 grade student is still an English learner, that means the student has not 
demonstrated English proficiency commensurate to their English only peers. It is a 
significant challenge to graduate meeting college entrance requirements for these 
students. Another group to look at would be Reclassified Fluent English Proficient students. 
These are former English learners.

Summary of Results: Secondary 5 Year Cohort Outcomes
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To address the programs and services developed and provided to unduplicated students 
and individuals with exceptional needs:
● English learner students receive 30 minutes (or more) of Designated English 

Language Development according to their proficiency levels. 
● Integrated ELD: Content instruction is with English Only and RFEP peers with 

regular, ongoing access and enrollment in the broad course of study. 

For students with an IEP:  
● Students with disabilities are included in classrooms with their peers, to the 

greatest extent possible.
● Standards‐aligned curriculum is tailored to meet the unique needs of students. 

Professional development is provided for teachers and paraprofessionals to 
support this work.

● Some students with moderate‐severe disabilities are provided a Broad Course of 
study through Unique Learning Systems in an appropriate setting designated by 
their IEP.
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Barriers include:
- For students with multiple Fs, schedule limitations to both make 

up credits and continue to earn original credits
- Varied grading and homework practices throughout the district
- Students who have recently arrived to the U.S. schooling system 

with gaps in educational experience need additional, intensive 
instruction in basic English skills. These students have challenges in 
understanding the content delivered in core courses.

- For students with IEPs, having a shared vision between Special and 
General Education to support the unique learning needs of 
students 
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● Continue to provide a Broad Course of Study as the default program for elementary 
students 

● Continue to provide an A‐G aligned course of study for secondary students, to the 
extent that it is possible

● Continue to provide CTE pathways that meet high levels of career and college 
readiness 

● For students who struggle in reading and mathematics, continue to provide 
elementary push‐in support, secondary intervention, credit recovery, and tutorial 
support at the secondary schools

● Continue to provide K‐12 summer remediation and enrichment 
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● To the extent possible, provide multiple intensive classes of Designated English 
Language Development and reading for secondary students new to the country 

● Also provide access to content area courses (delivered in English) using scaffolds 
and supports known as an Integrated English Language Development approach 

● Continue to explore scheduling options for English Language Development for Long 
Term English Learners to deliver English Language Arts and Designated English 
Language Development courses in tandem 
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● Provide PD to support inclusive practices and co‐teaching
● For students with an IEP, NMUSD will continue to refine instructional practices 

through “inclusive practices,” where students with mild to moderate levels of 
disability are included in classrooms with grade‐level peers, supported by special 
education instructional staff pushing into the classroom, in addition to providing 
pull‐out targeted instruction in areas of deficit. These students are rostered as 
general education students. 

● Consistent collaboration between general education and special education 
teachers ensures students access to a broad course of study.
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