APUSH 2024-2045
SUMMER ASSIGNMENT
MRS. DYER

Hello! | hope everyone is having a nice summer so far. Let’'s make it a productive one as well, and
get a jump start on preparing for the exam.

This year’s summer assignment will have THREE parts.

1 Learn the AP exam format/components and grading rubric. | have attached the information
to the back of this packet. You will be tested on the exam parts and grading rubric during the first
week of school. One essential piece to doing well on the AP exam is demonstrating a “complex
understanding” of the historical development at issue for each free response question. The Gilder
Lehrman Institute of American History is offering a FREE course on complex understanding via
zoom. It is once a week for 60 minutes from July 2-August 13th. You must complete 5 of the 6 zoom
sessions to get the completion certificate. The completion certificate is due August 14th. You must
register by June 28th.

Please follow this link:
https://www.gilderlehrman.org/history-school/2024/ap-us-history

2 Get a large single subject notebook. Notes in this class will be handwritten. Why? Research
shows that we make more brain connections writing than by typing. Read Topic 1 in the textbook.
Annotate the textbook as you read. This makes it easy to find information when you look back at the
text. Take notes in your notebook on each section. | will collect your notebook sometime the first
week.

3 Complete the attached assignment on Topic 1. It is due the first day of school. You can print
the maps and do it by hand, or do it digitally on a program like notability. The other portions should
be typed please. This assignment CANNOT be adequately done the night before the first day of
school. There are two small essays that you need to do some research for. Start looking at it WELL
BEFORE August. There will be a TEST on Topic 1 including the THREE maps in this packet.

**EXTRA CREDIT** Visit a Native American museum. There are many in Southern California, and |
have included a page with links to some in the packet. However, you can go to ANY museum in ANY
state if you are traveling this summer. Take a picture of yourself at the museum, and write one page
about what you saw and learned there.

| look forward to meeting you all when school comes back in session. You can email me comments
or questions to rdyer@ndhsriverside.org
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APUSH 2024-2025
SUMMER ASSIGNMENT
NATIVE AMERICAN CULTURES MAP

Please read Topic 1.1 and 1.2 in the textbook.
This will serve as basic information, but you
will have to do some of your own research to
complete portions of the assignment.

1. Outline, color and label each of the
following areas:

a. Arctic
b. Subarctic

c. Northwest Coast
d. California

e. Plateau

e. Southwest

f. Plains

g. Great Basin

h. Northeast

i. Southeast

2. Please list 2 tribes for each area on the
map. You may use the list below to choose
from.

3. On the next page, explain how the
environment influenced the culture and society
of the tribes in the following regions: Arctic/
Subarctic, Northwest & CA, Great Basin, Great
Plains, Southwest, Northeast and Southeast.
Please write one paragraph for each region.

4. Choose ONE tribe from the list below. It can be from any region. Write a one page essay about the tribe on page 3.
Please include answers to the following in your essay in addition to other details you learn. Please cite your sources.

a
b.

o

d
e.
e

. Describe the climate and environment the tribe lived in?

What types of food did they eat? Did they hunt, fish, farm?
What types of housing did they live in?

. What did they make their clothing from?

What social and political structures did they have?

. What language did they speak? (If known.)

LIST OF TRIBES

Arctic & Subarctic Southwest
Eskimo Hohokam
Cree Anasazi
Pueblos
Northwest & California Navajo
Tlingit Apache
Chinook
Coos
Chumash Northeast
Seneca
Great Basin Cayuga
Shoshone Onondaga
Oneida
Great Plains Mohawk
Nez Perce

Sioux

Southeast
Cherokee
Seminole
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3. Please explain how the environment influenced the culture and society of the tribes in the following
regions: Please write one paragraph for each region.



4. Please write your essay on your chosen tribe here. PAGE 3
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APUSH 2024-2025
SUMMER ASSIGNMENT
EUROPEAN LAND CLAIMS 1600s MAP

Please read Sections 1.3-1.6 in the textbook.
This will serve as basic information, but you
will have to do some of your own research to
complete portions of the assignment.

1. Outline, color and label each of the
areas:

a. Claimed by the French

b. Claimed the Spanish

c. Claimed by the English and Dutch
d. Unclaimed

2. Compare this map to the previous
map. Explain below which tribal areas
were claimed by which European country.

3. Explain what supported and motivated European exploration and colonization of the new world.

4. What was the Colombian Exchange? Explain how the exchange affected both Europe and the Americas?
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5. How was the society and economy of North America affected by the expansion of the Spanish
Empire?

6. Explain the treatment of Native Americans by each the Spanish, English and French. How did the
Native Americans respond?
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7. Should we celebrate Columbus Day? YAY or NAY? Please write a persuasive argument
convincing me whether we should or should not celebrate Columbus Day. Please cite your
sources.



NATIVE AMERICAN MUSEUMS & EXHIBITS IN SOUTHERN CALIFORNIA

This is not an exhaustive list, just some in driving distance.

https://www.chumashmuseum.org/
https://theautry.org/
https://avim.parks.ca.gov/
http://www.shermanindianmuseum.org/
https://malkimuseum.org/
https://www.accmuseum.org/about_us
https://cimcc.org/
parks.ca.gov/?page_id=24699

https://www.bowers.org/index.php/exhibitions/current-exhibitions. (First Californians Exhibit)



Let’s also learn what states these areas eventually became, so we have context for the rest of the
year. Please label each state and be able to fill out an empty map the first week of class.
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For practice, this quiz game may help.

https://www.geoguessr.com/vgp/3003



APUSH Exam Format

The AP U.S. History Exam has consistent question types, weighting, and scoring guidelines, so you know what to expect on
exam day.

Section |, Part A: Multiple Choice
55 Questions | 55 Minutes | 40% of Exam Score

Questions usually appear in sets of 3-4 questions.
Students analyze historical texts, interpretations, and evidence.
Primary and secondary sources, images, graphs, and maps are included.

Section |, Part B: Short Answer
3 Questions | 40 Minutes | 20% of Exam Score

Students analyze historians’ interpretations, historical sources, and propositions about history.
Questions provide opportunities for students to demonstrate what they know best.
Some questions include texts, images, graphs, or maps.

Students choose between 2 options for the final required short-answer question, each one focusing on a different time period:
Question 1 is required, includes 1-2 secondary sources, and focuses on historical developments or processes between the
years 1754 and 1980.

Question 2 is required, includes 1 primary source, and focuses on historical developments or processes between the years
1754 and 1980.

Students choose between Question 3 (which focuses on historical developments or processes between the years 1491 and
1877) and Question 4 (which focuses on historical developments or processes between the years 1865 and 2001) for the last
question. No sources are included for either Question 3 or Question 4.

Section lI: Document-Based Question and Long Essay
2 questions | 1 Hour, 40 minutes | 40% of Exam Score

Document-Based Question (DBQ)
Recommended Time: 1 Hour (includes 15-minute reading period) | 25% of Exam Score

Students are presented with 7 documents offering various perspectives on a historical development or process.
Students assess these written, quantitative, or visual materials as historical evidence.

Students develop an argument supported by an analysis of historical evidence.

The document-based question focuses on topics from 1754 to 1980.

Long Essay
Recommended time: 40 Minutes | 15% of Exam Score

Students explain and analyze significant issues in U.S. history.

Students develop an argument supported by an analysis of historical evidence.

The question choices focus on the same skills and the same reasoning process (e.g., comparison, causation, or continuity and
change), but students choose from 3 options, each focusing on historical developments and processes from a different range
of time periods—either 1491-1800 (option 1), 1800-1898 (option 2), or 1890-2001 (option 3).



AP History Rubrics

Introductory notes:

= Except where otherwise noted, each point of the rubric is earned independently.
For instance, a student could earn a point for evidence beyond the documents

without earning a point for thesis/claim.

= Accuracy: The components of this rubric each require that students demonstrate
historically defensible content knowledge. Given the timed nature of the exam, a
response may contain errors that do not detract from its overall quality, as long as

the historical content used to advance the argument is accurate.

= Clarity: Exam essays should be considered first drafts and thus may contain
grammatical errors. Those errors will not be counted against a student unless
they obscure the successful demonstration of the content knowledge, skills, and

reasoning processes described in the rubrics.

AP History DBQ Rubric (7 points)

Decision Rules

Reporting Category Scoring Criteria
A. THESIS/CLAIM 1 pt.
(0-1 pt) Responds to the prompt with a

historically defensible thesis/
claim that establishes a line of
reasoning.

To earn this point, the thesis must make a
claim that responds to the prompt rather
than restating or rephrasing the prompt.
The thesis must consist of one or more
sentences located in one place, either in the
introduction or the conclusion.

B. CONTEXTUALIZATION 1pt.
(0-1 pt) Describes a broader historical

context relevant to the prompt.

To earn this point, the response must
describe broader historical events,
developments, or processes that occur
before, during, or continue after the time
frame of the prompt that are relevant to the
topic. This point is not awarded for merely a
phrase or reference.

continued on next page



Reporting Category

Scoring Criteria

Decision Rules

C. EVIDENCE
(0-3 pts)

Evidence From the Documents

1 pt. OR 2pts.
Uses the Supports an
content argument in
of at least response to
three the prompt
documents using at

to address least four
the topic of documents.
the prompt.

To earn one point, the response must
accurately describe — rather than simply
quote — the content from at least three of
the documents.

To earn two points, the response must
accurately describe — rather than simply
quote — the content from at least four
documents. In addition, the response must
use the content of the four documents to
support an argument in response to the
prompt.

Evidence Beyond the Documents

1pt.

Uses at least one additional
piece of specific historical
evidence (beyond that found

in the documents) relevant to
an argument in response to the
prompt.

To earn this point, the response must
describe the evidence and must use more
than a phrase or reference. This additional
piece of evidence must be different from
the evidence used to earn the point for
contextualization.

continued on next page



Reporting Category

Scoring Criteria

Decision Rules

D. ANALYSIS AND
REASONING
(0-2 pts)

1pt

For at least two documents,
explains how or why the
document's point of view,
purpose, historical situation,
and/or audience is relevant to an
argument.

To earn this point, the response must explain
how or why (rather than simply identifying)
the document'’s point of view, purpose,
historical situation, or audience is relevant to
an argument about the prompt for each of
the two documents sourced.

1pt.

Demonstrates a complex
understanding of the historical
development that is the

focus of the prompt through
sophisticated argumentation

and/or effective use of evidence.

A response may demonstrate a complex
understanding through sophisticated
argumentation that is relevant to the prompt.
This may be done in a variety of ways, such as:

= Explaining multiple themes or
perspectives to explore complexity or
nuance; OR

Explaining multiple causes or effects,
multiple similarities or differences, or
multiple continuities or changes; OR

Explaining both cause and effect,
both similarity and difference, or both
continuity and change; OR

Explaining relevant and insightful
connections within and across

periods or geographical areas. These
connections should clearly relate to an
argument that responds to the prompt.

A response may demonstrate a complex
understanding through effective use of
evidence relevant to an argument that
addresses the prompt. This may be done in
a variety of ways, such as:

= Effectively using seven documents to
support an argument that responds to
the prompt; OR

Explaining how the point of view,
purpose, historical situation, and/or
audience of at least four documents
supports an argument that responds to
the prompt; OR

= Using documents and evidence
beyond the documents effectively
to demonstrate a sophisticated
understanding of different perspectives
relevant to the prompt.

This complex understanding must be part of

the argument and may be demonstrated in
any part of the response.

While it is not necessary for this complex
understanding to be woven throughout the
response, it must be more than merely a
phrase or reference.




AP History Long Essay
Question Rubric

AP History LEQ Rubric (6 points)

Reporting Category

Scoring Criteria

Decision Rules

A. THESIS/CLAIM
(0-1pt)

1pt.

Responds to the prompt with a

historically defensible thesis/claim that

establishes a line of reasoning.

To earn this point, the thesis must make a
claim that responds to the prompt, rather
than restating or rephrasing the prompt.
The thesis must consist of one or more
sentences located in one place, either in
the introduction or the conclusion.

B. CONTEXTUALIZATION
(0-1pt)

1pt.

Describes a broader historical context

relevant to the prompt.

To earn this point, the response must
describe broader historical events,
developments, or processes that occur
before, during, or continue after the time
frame of the prompt that are relevant to
the topic. This pointis notawarded for
merely a phrase or a reference.

C. EVIDENCE
(0-2 pts)

1pt.
Provides
specific
examples
of at least
two pieces
of evidence
relevant to
the topic of
the prompt.

OR 2pts.
Supports an
argument in
response to the
prompt using at
least two pieces
of specific and
relevant evidence.

To earn one point, the response must
identify specific historical examples
relevant to the topic of the prompt.

To earn two points the response must use
specific historical evidence to supportan
argument in response to the prompt.

continued on next page




Reporting Category

Scoring Criteria

Decision Rules

D. ANALYSIS AND

REASONING
(0-2 pts)

1pt. OR 2pts.

Uses Demonstrates
historical acomplex
reasoning understanding
(e.g. of the historical
comparison, development that
causation, is the focus of the
CCOT) to prompt through
frame or sophisticated
structure an argumentation
argument and/or effective
that use of evidence.
addresses

the prompt.

To earn the first point, the response

must demonstrate the use of historical
reasoning to frame or structure an
argument, although the reasoning

might be uneven or imbalanced, or the
evidence may be overly general or lacking
specificity.

To earn the second point, the

response may demonstrate a complex
understanding through sophisticated
argumentation that is relevant to the
prompt. This may be done in a variety of
ways, such as:

= Explaining multiple themes or
perspectives to explore complexity or
nuance; OR

Explaining multiple causes or effects,
multiple similarities or differences, or
multiple continuities or changes; OR

Explaining both cause and effect,
both similarity and difference, or both
continuity and change; OR

Explaining relevant and insightful
connections within and across
periods or geographical areas. These
connections should clearly relate to
an argument that responds to the
prompt.

A response may demonstrate a complex
or nuanced understanding through
effective use of evidence relevant to an
argument that addresses the prompt. This
may be done in a variety of ways, such as:

= Explaining how multiple pieces of
specific and relevant evidence (at least
four) support a nuanced or complex
argument that responds to the prompt;
OR

= Using evidence effectively to
demonstrate a sophisticated
understanding of different
perspectives relevant to the prompt.

This complex understanding must
be part of the argument and may be
demonstrated in any part of the response.

While it is not necessary for this complex
understanding to be woven throughout
the response, it must be more than merely
a phrase or reference.




Scoring Guidelines for Part B: Short-Answer Question with
Secondary Source

3 points

(A)

Describe one important difference between Peiss’s and Enstad’s historical interpretations of women's
emergence in the public sphere at the turn of the twentieth century.

Examples that earn this point include the following:

Peiss argues that pursuits of entertainment in dance halls by working class women created new,
legitimate social spaces for women, however Enstand argues that working women'’s participation in
labor politics gave them a new voice and place in the public sphere.

Peiss links the growth of women in public social life to a commercial culture that provided opportunities
for women to enter the public sphere while Enstand argues that women became political actors who
demanded a public voice.

1 point

(B)

Explain how one historical event, development, or circumstance from the period 1880-1929 that is not
specifically mentioned in the excerpts could be used to support Peiss’s argument.

Examples that earn this point include the following:

Like the dance halls, department stores and amusement parks became aspects of the commercial
culture that represented new opportunities for women to enjoy public places as legitimate participants.
The concept of the New Woman became a cultural phenomenon, as the older idea of separate spheres
diminished. The idea of the New Woman supported a more public role for women in the early 1900s.
The growth of cities and urban America gave young women more opportunities to leave rural America
and participate in the developments described by Peiss.

New technologies such as electric lighting made possible new public spaces for personal freedom

for women.

1 point

©)

Explain how one specific historical event, development, or circumstance from the period 1880-1929 that
is not specifically mentioned in the excerpts could be used to support Enstad’s argument.

Examples that earn this point include the following:

Women's participation in the suffrage movement, settlement house work, temperance organizing, and
the Progressive movement all contributed to modern attitudes about women and increased their roles
in the public sphere.

The ratification of the Nineteenth Amendment to the Constitution gave women the vote and a voice

in politics.

Women were the main participants in the New York shirtwaist strike of 1909. During this strike women
made public demands like those described by Enstad.

Women organized or participated in labor unions such as the International Ladies’ Garment Workers'
Union (ILGWU) which is an example of their growing voice in the public sphere.

Working-class women had key public roles in the successful Lawrence (Massachusetts) textile strike of
1912, this demonstrates that women became active political voices through labor movements.

1 point

Total for Part B (Question 1)

3 points



UNIT 1 — Period 1: 1491-1607

Topic 1.1

Contextualizing Period 1

Learning Obijective: Explain the context for European encounters in the
Americas from 1491 to 1607,

Today, the United States is a synthesis, or combination, of people from around
the world. The first people arrived in the Americas at least 10,000 years ago. A
survey of how these indigenous people lived before the arrival of Christopher
Columbus in the Americas in 1492 provides the context for understanding the
interaction of the Europeans and Native Americans and the impact this had
on both groups. Columbus’s first voyage was a turning point in world history
because it initiated lasting contact between people on opposite sides of the
Atlantic Ocean. His voyages, followed by European exploration and settlement
in the Americas, had profound results on how people on every continent lived.

Another landmark change came in 1607 with the founding of the first
ent English settlement at Jamestown, Virginia. The Jamestown
rarked the beginning of the framework of a new nation.

| Diversity in the Americas When Columbus reached the
e existing cultures varied greatly, partially because of differences
By and climate. Each culture developed distinctive traits in response
ment, from tropical islands where sugar grew to forests rich in
and with fertile soil for growing corn (maize). Native Americans

ed their environments. For example, people in dry regions
on systems, while those in forested regions used fire to clear

ture.

or Exploration The European explorers in the Americas—

and Portuguese, then the French and Dutch, and later the

ed for land in the Americas. Some were motivated by desires

anity. Others hoped to become wealthy by finding an all-water

ia, establishing fur-trading posts, operating gold and silver mines,
ao plantations. Europeans often relied on violence to subdue or
native inhabitants.

Hantic Exchange Contact between Europeans and the natives of

ff 2 transatlantic trade in animals, plants, and germs known

Exchange that altered life for people around the globe.

e o

TOPIC 1.1 CONTEXTUALIZING PERIOD 1 1
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Topic 1.2

Native American Socijeties
Before European Contact

The American Indian is of the soil, whether it be the region of forests
plains, pueblos, or mesas. He fits into the landscape, for the hand z‘hall‘
fashioned the continent also fashioned the man for his surroundings

Luther Standing Bear, Oglala Lakota Chief, 1933

Learning Objective: Explain how various native populations interacted
with the natural environment in North America in the period before
European contact.

The original discovery and settlement of North and South America began
at least 10,000 and maybe up to 40,000 years ago. Migrants from Asia mioght
have crossed a land bridge that once connected Siberia and Alaska (land now
submerged under the Bering Sea). Over time, people migrated southward from
near the Arctic Circle to the southern tip of South America. As they adapted to
ther-varied environments they encountered, they evolved into hundreds of tribes
speaking hundreds of languages. By 1491, the population in the Americas was
probably between 50 million and 100 million people.

Cultures of Central and South America
The native population was concentrated in three highly developed civilizations.

« Between the years 300 and 800, the Mayas built remarkable cities in the
rain forests of the Yucatdn Peninsula (present-day Guatemala, Belize,
and southern Mexico).

« Several centuries after the decline of the Mayas, the Aztecs from central
Mexico developed a powerful empire. The Aztec capital, Tenochtitlan,
had a population of about 200,000, equivalent in population to the
largest cities of Europe.

« While the Aztecs were dominating Mexico and Central America, the
Incas based in Peru developed a vast empire in western South America.

All three civilizations developed highly organized societies, carried on an
extensive trade, and created calendars that were based on accurate scientific
observations. All three cultivated crops that provided a stable food supply,
particularly corn (maize) for the Mayas and Aztecs and potatoes for the Incas.

TOPIC 1.2 NATIVE AMERICAN SOCIETIES BEFORE EUROPEAN CONTACT 3
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Cultures of North America
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Language Differences Beyond these broad similarities, the cultures of

American Indians were very diverse. For example, while English, Spanish, and
almost all other European languages were part of just one language family (Indo-
d more than 20 languag

European), American Indian languages constitute
families. Among the largest of these were Algonquian in the northeast, Siouan

on the Great Plains, and Athabaskan in the southwest. Together, these 20
families included more than 400 distinct languages.
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EUROPEAN LAND CLAIMS IN
NORTH AMERICA IN THE 1600s
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England, however, did not immediately follow up Cabot’s discoveries with
other expeditions of exploration and settlement. Other issues preoccupied
England’s monarchy in the 1500s, most importantly the religious conflict that
followed Henry VIIIs break with the Roman Catholic Church.

Later in the 16th century, England took more interest in distant affairs. In
the 1570s and 1580s, under Queen Elizabeth I, England challenged Spanish
shipping in both the Atlantic and Pacific Oceans. Sir Francis Drake, for
example, attacked Spanish ships, seized the gold and silver that they carried,

and even attacked Spanish settlements on the coast of Peru. Another English
adventurer, Sir Walter Raleigh, attempted to establish a colonial settlement at i
Roanoke Island off the North Carolina coast in 1587, but the venture failed.

_ French Claims The French monarchy first showed interest in exploration

24 when it sponsored a voyage by an Italian navigator, Giovanni da
azzano. Hoping to find a northwest passage leading through the Americas
ja, Verrazzano explored part of North America’s eastern coast, including
ew York harbor. French claims to American territory were also based on
ages of Jacques Cartier (1534-1542), who explored the St. Lawrence
xtensively.
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MULTIPLE-CHOICE QUESTIONS
Questions 1-2 refer to the following excerpt,

A]?Ttlmflg the thousands of years.preceding European contact, the Native
erican people developed inventive and creative cultures. They
cul'tlvated plan?s for food, dyes, medicines, and textiles; domesticated
animals; established extensive patterns of trade; built cities; produced
mqnumental architecture; developed intricate systems of religious
beliefs; and constructed a wide variety of systems of social and political

grgamzda'tlon. X Native Americans not only adapted to diverse and
emanding environments, they also reshaped the natural environments to
meet their needs. . . . No society had shaped metal into guns, swords, or

tools; none had gunpowder, sailing ships, or mounted warriors.”

“Overview of First Americans,” Digital History, 2016

1. According to the excerpt, one contrast between Native Americans and
Europeans before contact between the two groups of people was that

(A) all Native Americans shared a common political system
(B) most Native Americans had little trade with other groups
(C) some Native Americans had metal tools they used in farming

(D) no Native Americans had certain military technologies that were
common in Europe

2. What does the source imply was the cause of the “wide variety of
systems of social and political organization™?

(A) Variations in the moral code
(B) Variations in the natural environment

(C) Variations in religious beliefs

1, e T

(D) Variations in styles of architecture

SHORT-ANSWER QUESTION

1. Answer (a), (b), and (c).
(a) Briefly describe ONE specific difference between the cultures of
the indigenous peoples of North America and those in Central and
South America in the period 1491-1607.
(b) Briefly describe ONE specific similarity between the cultures of
the indigenous peoples of North America and those in Central and
South America in the period 1491-1607.

(c) Briefly explain ONE specific contrast between language families
among Native Americans and Europeans in the period 1491-1607.

TOPIC 1.2 NATIVE AMERICAN SOCIETIES BEFORE EUROPEAN CONTACT 7
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Topic 1.3

European Exploration
in the Americas

Thirty-three days after my departuré . . . | reached ,f/?@ Indian Sea, Where
| discovered many islands, thickly peopled, of which | took possessign
e in the name of our illustrious monarch, by public
furled banners.

without resistance If ‘
proclamation and with un
Christopher Columbus, Select Letters, 1493

ve: Explain the causes of exploration and conquest of

Learning Objecti
tions.

the New World by various European na

Until the late 1400s, the people of the Americas carried on extensive trade
with each other but had no connection to the people of Europe, Africa, and
Asia. Similarly, Europeans, Africans, and Asians traded amo.ng themselves
without knowing of the Americas. However, starting in the 1400s, religious and

ore more widely than before. A$

economic motives prompted Europeans to expl
a result, they brought the two parts of the world into contact with each other.

The European Context for Exploration
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Several factors mad}; sajll‘lg t people into ongoing contact across the Atlantic.
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Changes in Thought and Technology
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Religious Conflict

The later years of the Renaissance were 3 time
conflict. The Roman Catholic Church and i e
dominated most of Western Europe for centur

16th centuries, their power was threatened b
Muslims, and rebellious Christians who chall}ésgsg 83(;?[?? 81;11111;1}(1232};0 b

‘Cathohc Victory in Spain In the 8th century, Islamic invaders from North
Africa, known as Moor.s, rapidly conquered most of what is now Spai (g
the next several centuries, Spanish Christians reconquered much pfa‘tﬁ. 1 Ve;
and set up several independent kingdoms. Two of the largest of these0 ki ed i
united When Isabella, queen of Castile, and Ferdinand, king of 2% =
married in 1469. In 1492, under the leadership of Isabella e;nd F%rdinansg?l? ,
Spanish conquered the last Moorish stronghold in Spain, the city of Gran’adae
In that year, the m01.1archs also funded Christopher Coh;mbus on his historic.
first voyage. The uniting of Spain under Isabella and Ferdinand. the conauest
of Granada, and the launching of Columbus’s voyage signaled néw leader(ihi
hope, and power for Europeans who followed the Roman Catholic faith. -

Protestant Revolt in Northern Europe In the early 1500s, certain
Christians in Germany, England, France, Holland, and other ;orthern
European countries revolted against the authority of the pope in Rome. Their
revolt was known as the Protestant Reformation. Conflict between Catholics
and Protestants led to a series of religious wars that resulted in many millions
of deaths in the 16th and 17th centuries. The conflict also caused the Roman
Catholics of Spain and Portugal and the Protestants of England and Holland to
want to spread their own versions of Christianity to people in Africa, Asia, and
the Americas. Thus, a religious motive for exploration and colonization was

added to political and economic motives.

of intense religious zeal and
.ader, known as the pope, had
1es. However, in the 15th and

. Expanding Trade

. Economic motives for exploration grew out of a fierce competition among
Furopean kingdoms for increased trade with Africa, India, and China. In
the past, merchants had traveled from the Italian city-state of Venice and the
Byzantine city of Constantinople on a long, slow, expensive overland route all
the way to eastern China. This land route to Asia had become blocked in 1453

when the Ottoman Turks seized control of Constantinople.

New Routes So the challenge to finding a new way to the rich Asian

trade appeared to be by sailing either south along the West African coast and
then east to China, or sailing west across the Atlantic Ocean. The Portuguese

realized the route south and east was the shortest path. Voyages of exploration

onsored by Portugal’s Prince Henry the Navigator eventually succeeded
opening up a long sea route around South Africa’s Cape of Good Hope.

1498, the Portuguese sea captain Vasco da Gama was the first European
reach India via this route. By this time, Columbus had attempted what he

stakenly believed would be a shorter route to Asia.
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England, however, did not immediately follow up Cabqt’s discoveries yith
other expeditions of exploration and settlement. Other issues pI’COC.CUpled
England’s monarchy in the 1500s, most importantIY. the religious conflict that
followed Henry VIII's break with the Roman Cath(?llc Chu.rch.. .

Later in the 16th century, England took more interest in distant aﬂ“alrs..lﬁ
the 1570s and 1580s, under Queen Elizabeth I, Englagd challepged Sll()an;s
shipping in both the Atlantic and Pacific Oceans. Sir Franc1shDra & (er
example, attacked Spanish ships, seized the gold and silver that they %arrifsﬂ
and even attacked Spanish settlements on the coast of Peru. AI;ot elr ngt :
adventurer, Sir Walter Raleigh, attempted to establish a colonial sett efmiiar:i
Roanoke Island off the North Carolina coast in 1587, bl}t the venture 1a et..On

French Claims The French monarchy first sh(?wed 1nFerest 1% exp orrel\i1da
in 1524 when it sponsored a voyage by an Itallal} na;fllgato;; th;ox;lericas

~ Verrazzano. Hoping to find a northwest passage le?d}ng throug S0 i
to Asia, Verrazzano explored part of North Americas eastern co ; g
the New York harbor. French claims to American terrltlory C\{/w:;z aS :oLawrence
the voyages of Jacques Cartier (1534-1542), who explore .

River extensively.
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1. Explain what supported and motivated European exploration and

colonization in the New World.
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KEY TERMS BY THEME
Atlantic Trade (WOR) Henry the Navigator
gunpowder Treaty of Tordesillas
sailing compass Roanoke Island
printing press Identity & Politics (NAT, PLC
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Protestant Reformation

Isabella and Ferdinand
Christopher Columbus nation-states |

MULTIPLE-CHOICE QUESTIONS

Questions 1-3 refer to the following excerpt.

12
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1. Z}YBISChagfst}}:e fcc)illowing would best explain the British failure to follow
2 and Portuguese in exploring the New World?

(A) Lack of British explorers
(B) Development of British colonies in Asia

(C) Domestic challenges to the crown within England
(D) Establishment of the Church of England

o Wh;,Ch t(')f thfe fOHOWin would eventually become a more important
motivation for colonists than the ones suggested in the excerpt?

(A) The desire for religious freedom

(B) The hope of finding gold and silver
(C) The loyalty of members of the nobility
(D) The success of merchants and traders

3. According to the excerpt, which of the following areas is the most likely
region that the British would colonize?

(A) North Atlantic coast
~ (B) West Indies
~ (C) Southern Florida
‘ (D). Central America

SHORT-ANSWER QUESTION
e complete sentences; an outline or bulleted list alone is not acceptable.

Answer (a), (b), and (c).
(a) Briefly explain ONE specific cause that led to European
colonization in the Americas during the 15th and 16th centuries.

(b) Briefly explain ONE additional cause that led to European
colonization in the Americas during the 15th and 16th centuries.

() Briefly explain ONE specific effect that resulted from European
colonization in the Americas during the 15th and 16th centuries.



Topic 1.4

Columbian Exchange, Spanish
Exploration, and Conquest

In 1491, the world was in many of its aspects and Characterist,'cs ;
minimum of two worlds—the New World, of the Americas, and the
Old World, consisting of Eurasia and Africa. Columbus brought th o
together, and almost immediately and continually ever since, we
have had an exchange.

Alfred W. Crosby, historian and geographer 2011

Learning Objective: Explain causes of the Columbian Exchange and i
effect on Europe and the Americas during the period after 1492, :

Columbus’s purpose in sailing westward in the 1490s was to find g se
the lucrative trade with Asia, which had been limited by along and
land route. The eventual impact of what Columbus found w
importance.,

a Toute to
dangergy
as of far greatey

Christopher Columbus

As mentioned in the previous topic, 1.3, changing economic, political, ang
social conditions in Europe combined to support new efforts tq expand
Exploration across the seas was specifically supported by the Improvements iﬁ

shipbuilding and in navigation with better compasses and mapmaking, These
factors all helped shape the ambitions of many to explore.

Plans to Reach Asia One of these explorers was from the Italian city of
Genoa, Christopher Columbus. He spent eight years seeking financial support
for his plan to sail west from Europe to the “Indies” Finally, in 1492, he
succeeded in winning the backing of Isabella and Ferdinand. The two Spanish
monarchs were then at the height of their power, having just defeated the Moors
in Granada. They agreed to outfit three ships and to make Columbus governol
admiral, and viceroy of all the lands that he would claim for Spain.

After sailing from the Canary Islands on September 6, Columbus landed
on an island in the Bahamas op October 12. His success in reaching lands o7
the other side of the ocean brought him a burst of glory in Spain. But thr®
subsequent Voyages across the Atlantic were disappointing—he found i
gold, few spices, and no simple path to China and India.

14 UNITED STATES HISTORY: AP* EDITION



The Columbian Exchange

Europeans and the original inhabitants of the Americas had developed vastly
diﬂcrenl‘. cull?l_rcs over the millennia. The contact between them resulted in the
Cf)hlmbm" Exchange, a transfer of plants, animals, and germs from one side
of the Atlantic to the other for the first time, These exchanges, biological and
cultural, permanently changed the entire world, Never again would people live
in isolation from the other hemisphere, 4

Europeans learned about many new plants and foods, including beans,
corn,‘sweet and white potatoes, tomatoes, and tobacco. These food items
transformed the diet of people throughout Eurasia and touched off rapid |
population growth in regions from Ireland to West Africa to eastern China. |
Europeans also contracted a new disease, syphilis.

People in the Americas learned about sugar cane, bluegrasses, pigs, and
horses, as well as new technology, such as the wheel, iron implements, and
guns. But while the Columbian Exchange led to population growth in Europe,
Africa, and Asia, it had the opposite effect in the Americas. Native Americans
had no immunity to the germs and the diseases brought by Europeans, such
as smallpox and measles. As a result the native population declined rapidly in 1
the first century after contact. In Mexico, the native population declined from
around 22 million in 1492 to around 4 million by the mid-16th century.

The Rise of Capitalism

In Europe, population growth and access to new resources encouraged trade,
which led to economic, political, and social changes. The medieval system of
feudalism, a system in which monarchs granted land to nobles in exchange for
military service, declined. In its place rose capitalism, an economic system in
which control of capital (money and machinery) became more important than
-~ control of land. As trade increased, commerce became increasingly important,
d political power shifted from large landowners to wealthy merchants.
. One reason trade increased was that Europeans were eager to gain access
o the riches of the Americas, Africa, and Asia. A single successful trade
'}"fo edition could make the individual who financed the voyage very wealthy.
However, ocean voyages were expensive and dangerous. One bad storm could
estroy all the ships in an expedition. To finance trade voyages more safely,
Europeans developed a new type of enterprise, the joint-stock company, a
Jusiness owned by a large number of investors. If a voyage failed, investors lost
aly what they had invested. By reducing individual risk, joint-stock companies

ouraged investment, thereby promoting economic growth.

i A AT i P ke

Mhen Columbus died in 1506, he still believed that he had found a western
l 5‘? to Asia. However, many Spaniards realized he had not. Nor had he
d gold and spices. They viewed him as a failure. Even the land that he had

ored was named for someone else, Amerigo Vespucci.
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| As with other historical questions, distinguishing between fact and fiction and
separating a writer’s personal biases from objective reality are difficult. One

conclusion is inescapable: As a result of Columbus’s voyages, world history took

a sharp turn in a new direction. People are still living with the consequences of

this interaction.
Support an Argument Explain two perspectives on Columbus’s role in the European

- expansion in the Americas.
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MULTIPLE-CHOICE QUESTIONS

Questions 1-2 refer to the following excerpt,

‘A}}:artEfrom his navigational skills, what most set Columbus apart from
other Europeans of his day were not the things that he believed, but the

intensity with which he believed i
: in them and the d inati i
which he acted upon those beliefs. . . . etermination with

Columbus was, in most respects, merely an especially active and dramatic
embodiment qf tbe European—and especially the Mediterranean—mind
and soul of his time: a religious fanatic obsessed with the conversion,
conquest, or liquidation of all non-Christians; a latter-day Crusader in
search .of personal wealth and fame, who expected the enormous and
mysterious world he had found to be filled with monstrous races inhabiting
wild forests, and with golden people living in Eden.”

David E. Stannard, historian, American Holocaust: Columbus
and the Congquest of the New World, 1992

1. According to Stannard, which of the following most accurately
describes the context in which Columbus lived?

(A) Europeans believed they should spread Christianity to people in
other parts of the world.

(B) Europeans viewed their culture and the cultures of other people as
very similar.

(C) Europeans were the wealthiest people in the world and considered
themselves “golden.”

(D) Europeans assumed that a continent existed that they had no
contact with.

2. Evidence that would modify or refute the view of Columbus expressed
by Stannard in this excerpt would include

(A) statements by Spaniards in the late 16th century who believed that
they should not try to convert people to Christianity

(B) excerpts from letters by Columbus indicating that he hoped his
ventures would make him wealthy

(C) descriptions of Native Americans by other European explorers that
were negative

(D) examples of long-term benefits for people in Europe and Asia that
resulted from the voyages by Columbus

MBIAN EXCHANGE, SPANISH EXPLORATION, AND CONQUEST 17
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SHORT-ANSWER QUESTION

1.
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demand for labor that gave rise to the transg; an 1lc : rade, he regy,
was the forced movement of over tweh.fe million s aves from Africy ¢, t
Americas and devastating political, social, and economic consequene, for

the African continent.”

i()n

Nathan Nunn and Nancy Qian, The Columbian Exchange, 2010

“Most dramatically, the Columbian Exchange transformed farp,

: : ing ang
human diets. This change is often so culturally ingrained that vy, take i
for granted...

Despite the transport of new killer diseases, includin
deadly syphilis in Europe and Asia, which was linke
Americas, the Columbian Exchange eventually allowe
off the land. These newly available plants and animals |
improvement in farm productivity since the original a
The results of different peoples’ efforts in domesticat
over thousands of years were now available and bein

g the emergep, of
d to trade With the
d more People to Jiy
ed to the single largest
gricultural revolytigy
ing and refining Crops
g adopted worldwide”

Simon L. Lewis and Mark A. Maslin, Atlantic, August 24, 2013

Using the excerpts above, answer (a), (b), and ().

(a) Briefly describe ONE important di
Qian’s and Lewis and Maslin’s h
Columbian Exchange.

(b) Briefly explain how ONE s
Or circumstance from the

fference between Nunn and
istorical interpretations of the

pecific historical event, development,
period 1491-1607 that is not specifically

s could be used to support Nunn and
Qian’s argument,

irieﬂy explain how ONE Specific historical event, development,

f clrcumstance from the eriod 1491- : ifically
mentioned in the e P 1607 that is not spec

: XCerpts could be yge is and
Maslin’s drgument d to support Lew
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Topic 1.5

Labor, Slavery, and Caste in the
Spanish Colonial System

Know ye that | have given permission . ., to take to the Indies, the
islands and the mainland of the ocean sea already discovered or to
be discovered, four thousand negro slaves both male and female,
provided that they be Christians.

Emperor Charles V of Spain, colonial charter, August 18, 1518

Learning Objective: Explain how the growth of the Spanish Empire

in North America shaped the development of social and economic
structures over time.

S panish dominance in the Americas was based on more than a papal ruling
and a treaty. The new empire began with ambitious and skilled leaders in
Ferdinand and Isabella. With its adventurous explorers and conquerors (called
conquistadores) and the labor provided by Indians and enslaved Africans,
Spain rapidly expanded its wealth and power.

Spanish Exploration and Conquest

Feats such as the journey across the Isthmus of Panama to the Pacific Ocean by
Vasco Nuiiez de Balboa, the circumnavigation of the world by one of Ferdinand
agellans ships (Magellan died before completing the trip), the conquests of
. the Aztecs in Mexico by Hernan Cortés, and the conquest of the Incas in Peru
Pizarro secured Spain’s initial supremacy in the Americas.
1q uistadores sent ships loaded with gold and silver back to Spain
0 and Peru. They increased the gold supply in Spain, making it
nd most powerful kingdom in Europe. Spain’s success encouraged

0 turn to the Americas in search of gold and power.

";4 bor In Mexico and Peru, the Spanish encountered the well-
land populous Aztec and Inca empires. Even after diseases killed most
i ns survived. The Spanish incorporated the surviving Indians into
p 1re To control them, the Spanish used the encomienda system
pain’s king granted natives who lived on a tract of land to individual
[iese Indians were forced to farm or work in the mines. The fruits
"Ment to the Spanish, who in turn had to “care” for the Indians.
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| asiento Hernan Cortés Middle Passage
. slavery Francisco Pizarro \l

f
I
!
]

e S

or On their sugar plantatlops on islangg s
y shown that using enslaye e the

. Portug . rlc
African coast, the itable. They provided a model for other Eurg eaannssl

to grow crops Coztlcli?i tt)cf Fhrgif Jabor force and to. replace Indians who dieq e

he amsg’ lzcr)utality began trading with African partners who coulq , p?l
diseases an ‘e The S’pa nish imported p€0ple.under the asiento System, Whic});
:gilai:":g Icfl(:)iis;ts to pay a tax to the Spanish king on each enslaved persop they

i ted to the Americas. . _ :
1mPl°ArS other Europeans established American colome.s,l they also IMporeg

laved Africans in large numbers. During the .coloma era, more Africy,
ensla {antic to the Americas. Before the transatlap

crossed the A Y
than Europeans ve traders sent between 10 million gp4

lave trade ended in the late 18005, sla
?53 ‘Irliillion enslaved people from Africa. Between 10 percent and 15 percep

died on the voyage across the Atlantic Ocean, called the Middle Passage.

African Resistance Though transported thousands of ’miles from their
homelands and brutally repressed, Africans resisted slavery in multlp.le ways,
They often ran away, sabotaged work, or revolted.. Eurther, they maintained
aspects of African culture, particularly in music, religion, and folkways.

Spanish Caste System

The combination of Native Americans, Europeans, and Africans made the
Spanish colonies ethnically diverse. In addition, since most Spanish colonists
were single men rather than families, many had children with native or African
women. The result was that the Spanish colonies included many people with
mixed heritage. In response, the Spanish developed a caste system that defined

the status of people in the colonies by their heritage:

o At the top were pure-blooded Spaniards.

o In the middle were several levels of people ordered according to their
mixture of European, Native American, and African heritage.

ican Lab
Enslaved African e had alread

o At the bottom were people of pure Indian or Black heritage.

REFLECT ON THE LEARNING OBJECTIVE

1. How was the society and economy of North America affected by the
expansion of the Spanish Empire?

' KEY TERMS BY THEME

!
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!
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Labor Systems (WXT) Identity and Politics (POL) Atlantic Trade (WXT) f
encomienda conquistadores slave trade ;
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MULTIPLE-CHOICE QUESTIONS

Questions 1-3 refer to the following excerpt,

“The province of Quivira is 950 leagues from Mexico, Where I reached it, it
is in the fortieth degree [of latitude]. The country itself is the best I have ever
seen for producing all the products of Spain. . ., I have treated the natives
of this province, and all the others whom I found wherever I went, as well
bbby po§sible, agreeably to what Your Majesty had commanded, and they
have received no harm in any way from me or from those who went in
my company. I remained twenty-five days in this province of Quivira, 50
as to see and explore the country and also to find out whether there was
a.nythmg beyond which could be of service to Your Majesty, because the
guides who had brought me had given me an account of other provinces

beyond this.. And what I am sure of is that there is not any gold nor any
other metal in all that country””

Francisco Coronado, Spanish conquistador,
Travels in Quivira, c. 1542

1. Which of the following best summarizes Coronado’s goal in exploring
Mexico as expressed in this excerpt?

(A) To inform the natives about Spain and its culture
(B) To learn from the native inhabitants in the region
(C) To spread Roman Catholic Christianity in the region
(D) To find natural resources that might enrich the king

2. The activities described in this excerpt were similar to those of other
Spanish and Portuguese explorers in the Americas in the 16th century
because they depended primarily on the support of

(A) merchants and fur traders
(B) the Catholic Church
(C) monarchs ﬁ
(D) impoverished Europeans ;

. Based on the excerpt, one difference between Coronado and many
European explorers was that he expressed little interest in

(A) enriching the king
(B) finding gold and silver
(C) converting the native people to Christianity

(D) increasing the power of his country
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SHORT-ANSWER QUESTIONS
n outline of bulleted list alone is not acceptable.

Use complete sentences; @
velop a friendly attitude toward us because |

know that they are a people who can be made free and converted tq ol
han by force. I therefore gave red caps to som

Holy Faith more by love t :
and glass beads to others. They hung the beads around their necks, along
with some other things of sli hat I gave them. CA warned

my men to take nothing le without giving something in
exchange.”

; Christopher Columbus, Log, October 12, 1492

1. “I want the natives to de

from the peop

answer (a), (b), and (c):

ctation about Native Americans that

this statement to his men.

ment by Columbus would
other than the monarchy.

Using the excerpt above,
(a) Briefly explain ONE expe
caused Columbus to issue
(b) Briefly explain ONE effect that this state
likely have on a powerful group in Spain,
(c) Briefly explain ONE effect of contact between Europeans and the
first inhabitants of America that is not consistent with the above

passage.

2. Answer (a), (b), and (c).
(a) Briefly explain ONE specific example of how the Spanish managed

their American colonial empire during the 15th and 16th centuries.

(b) Briefly explain ONE specific example of how a non-Spanish
individual or country influenced Spain’s American colonial empire
during the 15th and 16th centuries.

Brieﬂy explain ONE specific example of the diversity that developed
in Spain’s American colonial empire during the 15th and 16th

(c)

centuries.

3. Answer (a), (b), and (c).
(a) Briefly explain ONE specific example of a benefit that the Native

Americans gained from the Spanish settlements during the 15th

and 16th centuries.
(b) Brieﬂ)f explain ONE specific example of a negative effect on Native
Americans caused by the Spanish settlements during the 15th and

16th centuries.
(c) Briefly explain ONE specific factor that influenced the Spanish
in their treatment of Native Americans during the 15th and 16th

centuries.



Topic 1.6

Cultural Interactions
in the Americas

The Spanish have a perfe'cz‘ right to rule these barbarians of the New
Wor/q’ and the qdjagent islands, who in prudence, skill, virtues, and
humanity are as inferior to the Spanish as children to adults, or women
to men.

Juan Ginés de Sepllveda, Spanish theologian, 1547

Learning Objective: Explain how and why European and Native
American perspectives of others developed and changed in the period.

H istory is filled with experiences of contact between diverse people, such as
the Romans and Africans in the Classical Era, or the Christians and Muslims
in the Middle Ages. Often these conflicts were violent, but they were in small
regions and lasted no more than a couple centuries. The contact between Native
Americans, Europeans, and Africans in the Americas also featured violence,
but the interaction was on a much larger scale for a much longer time.
Europeans and Native Americans held conflicting worldviews. For example,
most Europeans believed in a single god, while most Native Americans honored
many deities. European women had little role in public life, while Native
American women in some tribes held decision-making positions. Europeans
_used legal documents to establish the right to plow a field or hunt in a forest.
ricans relied more on tradition to make land use decisions.

)pean Treatment of Native Americans

ropeans who colonized North and South America generally viewed
mericans as inferior people who could be exploited for economic gain,
rted fo Christianity, and used as military allies. However, Europeans used
18 approaches for ruling Native Americans and operating colonies.

verwhelmingly subjugated Native Americans. However, Spanish
ebated the status of Native Americans and the treatment of them.

é de Las Casas One European who dissented from the views
L Europeans toward Native Americans was a Spanish priest named
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Casas. Though he had owned land and slaye, in th, :
St
Ca

Bartolomé de Las ht in wars against the Indians, he eventually p,

Indies and had foug gk i | :
rreatment for Indians. He persu e king to jpgr "¢
advocate for better tre laws ended Indian slavery; halted forced [, di;;l]]ge the

s of 1542. These ‘
SSV g;ag‘:n 0 end the encomienda system that kept the Indians i, SErfdoor’

. : keep the encomienda system, respop oy ™
Conservative Spaniards, eager to ndeq.
successfully pushed the king to repeal parts of the New Laws. g

i he role for Indians in th :

Valladolid Debate The debate over th | e Span
colonies came to a head in a formal debate in 1550-1551 in Valladolid, Spaljih
On one side, Las Casas argued that the Indians were completely humgp, =

morally equal to Europeans, SO enslaving them was not justified. Oy the
other side, another priest, Juan Ginés de Sepulveda, ’argued that Indigp
were less than human. Hence, they benefited from serving the Spaniards

the encomienda system. Neither side clearly persuaded the entire audience
Thougch Las Casas was unable to gain equal treatment for Native Americang, b

established the basic arguments on behalf of justice for Indians.

English Policy
Unlike the Spanish, the English settled in areas with no large native empires
that could provide forced labor. Further, when English colonists arrived in the
1600s, European diseases had already dramatically reduced the indigenous
population. In addition, many English colonists came in families rather than as
single young men, so marriage with natives was less common.

Initially, at least in Massachusetts, the English and the American Indians
coexisted, traded, and shared ideas. American Indians taught the settlers how
to grow new crops such as corn (maize) and showed them how to hunt in the
forests. They traded furs for an array of English manufactured goods, including
iron tools and weapons, that they found useful.

But peaceful relations soon gave way to conflict and warfare. Most English
showed no respect for American Indian cultures, which they viewed as “savage”
American Indians saw their way of life threatened as the English seized land to
support their growing population. The English occupied the land and forced
the small, scattered tribes they encountered to move away from the coast to
inland territories. They expelled the natives rather than subjugating them.

French Policy

The French, looking for furs and converts to Catholicism, viewed American
Indians as potential economic and military allies. Compared to the Spaniards
and the English, the French maintained good relations with the tribes th

encountered. Seeking to control the fur trade, the French built tradin ety
th.ron.lghout. the St. Lawrence Valley, the Great Lakes region, and aloip(zlsqs
Mississippi River. At these posts, they exchanged French goods for beaverg | :
and qther furs collected by American Indians. Because the French hadp1f »
colonists, farms, or towns, they posed less threat to the native population thzlv
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did o.t'her Egropeans. In addition, French soldiers assisted the Huron people in
fighting their traditional enemy, the Iroquois (Haudenosaunee).

Survival Strategies by Native Americans

As European settlements expanded, Native Americans responded to protect
their cultures. One strategy was to ally with one European power or another.
For example, in Mexico, several tribes allied with the Spanish to help them win
their freedom from the Aztecs in the 16th century. Later, in the Ohio River
Valley, the Delawares and the Shawnees allied closely with the French against
English encroachment on their land.

Other tribes simply migrated west to get away from settlers, though this
often led them into conflict with Native Americans already living in a region.
The conflicts reflected the strong tribal loyalty that Native Americans felt.
Since they did not identify as part of a larger group that included all tribes,
European settlers pushing westward rarely faced a unified response from Native
Americans. Only later would the shared desire to resist European power lead
people to identify as Native Americans as well as members of a particular tribe.
Regardless of how they dealt with the European invasion, Native Americans
would never be able to return to the life they had known prior to 1492.

The Role of Africans in America

Africans contributed a third cultural tradition in the Americas. Their experience
growing rice resulted in rice becoming an important crop in the colonies of
South Carolina and Louisiana. They brought musical rhythms and styles of
singing that shaped the development of music throughout the Americas. They
also introduced European settlers to the banjo. By the 19th century, the banjo
would be closely associated with the culture of the southeastern United States.

Europeans justified slavery in many ways. Some cited passages from the
Bible to support their belief that slavery had always existed and was approved
by God. As slavery became exclusively for Africans, Europeans began to argue
that Africans were biologically inferior, so enslaving them was acceptable. This
was similar to the argument used by de Septilveda regarding Native Americans.

REFLECT ON THE LEARNING OBJECTIVE

1. Describe the evolution in the views of the Europeans and Native
Americans toward each during the period of European colonization.

KEY TERMS BY THEME
Identity and Politics Values and Attitudes Valladolid Debate

(NAT, POL) (socC) Juan Ginés de Sepllveda
New Laws of 1542 Bartolomé de Las Casas

e mmcata e
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WULTIPLE-CHOICEQUESTIONS

Ouestions 1-2 refer to the following ExCCT _
of Native American workers: When e
;e

eatment
o und it deserted and had no o, "

' ey often fo C : el
allowed mg‘;f?:::ge ‘“()Ods to find food and to die. When they f:;*w
than to go O dly because they are a delicate people UNaceyg, i

which wzfs;frtﬁif; Shamiards did not believe them and pitilessly cajg o
sl Iy 4 kicked and beat them; and when illness was appar., *
lazy ct:lhqgs, ;I(!)me as useless, giving them some cassava for the W‘t?::;&
::;nv.leggue [about 60 to 240 miles] journey. They would go they i
o he frst srcam and dying there in desperation; others woric ]
on longer, but very few ever made it home. I sometimes came upog g,
bodies on my way, and upon others who were gasping and moanin,

their death agony.”
Bartolomé de Las Casas, In Defense of the Indian, ¢ 155

1. How did Las Casas’s attitudes compare to those of most Europeans?
(A) He was more sympathetic toward the suffering of Indians.
(B) He was more critical of Indians for causing their own problems.
(C) He was more focused on how Indians treated Europeans.
(D) He was very typical in his attitudes toward Indians.

2. Las Casas was primarily trying to influence
(A) the monarchs of Spain who shaped colonial policies
(B) the religious leaders in Europe who were not Roman Catholics
C) th i ' ;
((D; - ee :?I:luia;iores in the colonies who were moving into new areas
Nativ, ' :
€ Americans who were Teacting to the Spanish colonists

S‘}‘.{‘QR/T-ANSWER QUESTION

L. Answer (a), (b), and (c).
(a) Briefly explajn ONE specific effect of §
‘ P



