Brownsville Independent School District
Family Engagement Plan

The Brownsville Independent School District’s goal is to develop, instill and maintain high levels
of family/parental engagement throughout the formative years until college. BISD will: 1) Proceed
with supporting and informing the district parent advisory council (DPAC) to increase family
participation in the decision-making process and continue to facilitate the family-to-family
connection; 2) Provide professional development for all stakeholders that enhances and extends
learning at the school, home and community level; 3) Provide parents with resources to strengthen
learning at home; and, 4) Provide on-going evaluation of the plan’s effectiveness and impact on
student achievement.

Parent Advisory Council representatives will be recruited by every elementary campus Principal
and Parent Liaison. Parents recruited will be contacted for Fall and Spring meetings to define and
support their role and responsibilities. Possible community stakeholders will include the
Brownsville Community Health Clinic (BCHC), NINOS Head Start, HEB Read 3, a local
pediatrician, Texas Workforce Solutions and United Way-Success by Six. Additionally, BISD
Administrators from various Title Programs and the Curriculum & Instruction, and Special
Education departments will be part of the agenda at these meetings.

Various outreach methods will be utilized to facilitate family-to-family support: 1) a list available
via hard copy form and online via the Parental Involvement Department and BISD campus websites;
2) Use of email accounts for DPAC Team representatives; and, 3) Use of the BISD School
Messaging system, BISD KBSD TV Channel 13, and local media outlets.

Purpose
The DPAC will be representative of community, campus and district stakeholders actively

participating in the decision-making process on matters regarding prekindergarten instruction,
achieving and maintaining high levels of family involvement, improving attitudes toward education
and the quality of BISD services being provided. Participants will provide a community, campus,
district and self-perspective that collaboratively represent the district’s cultural diversity. The
representatives will also serve as community, campus and district’s contacts that will be available
for other parents and families of prekindergarten students who need support.

Meetings
After the initial DPAC Team meeting, dates, time and location for quarterly meetings at the campus

level will be established. Members will be asked to commit to attending the meetings. Training
topics will be presented, prioritized and discussed. The DPAC will receive information of meetings
via email to facilitate the family-to-family support. The DPAC Team directory will be posted on
the Family Engagement link in the C & | and the representative’s campus websites. The Family
Engagement link, on the BISD’s main webpage, will further serve a means of advertising
prekindergarten activities along with BISD’s KBSD TV station, School Messaging system and local
media outlets. =




Training for Parents

The DPAC Team members will receive the most current information on research-based instruction
to facilitate making informed decisions. Key trainings to be provided include: 1) Motivational
Leaders; 2) Reading programs, Processes and Assessments; 3) Behavior and Discipline; 4)
Community Resources; 5) Building School/Home/Community Connections; 6) Nutrition; 7) Use of
online/print resources; and, 7) PK Guidelines. Training will be incorporated into regularly
scheduled Campus Parent Center meetings. Information will be shared at the campus and
community level by the members.

The BISD takes pride in its established working relationships with several community stakeholders
who also share the District’s passion for early literacy. Community stakeholders provide our
parents with different insight on the importance of reading and the development of early literacy.

The Brownsville Community Health Clinic (BCHC), HEB Read 3, Head Start, Texas Workforce
and United Way-Success by Six have historically collaborated early literacy efforts with BISD. The
DPAC Team will participate in trainings scheduled by the BISD and/or previously mentioned
community stakeholders. In addition, campus business partners will be contacted during District
sponsored Family Engagement activities for increased community engagement.

Collaborative training with parents will occur during Fall and Spring Open House, early dismissal
days, afternoon and evening literacy events, and monthly in conjunction with the Parental
Involvement and/or the Curriculum and Instruction Departments. Strategies and/or resources for
parents and teachers will be provided. Campuses will further incorporate the assistance of the
Librarian and Cafeteria Manager. Strategies and/or resources for parents and teachers will be
provided. A Family Literacy Bag, containing readers in English and Spanish, will continue to be
available for checkout at each campus. Children in attendance at literacy night events will receive
books to keep.

The Curriculum and Instruction Department in conjunction with the Parent and Community
Engagement Program will be coordinating training for PK parents at the campus level. One
of the campus weekly meetings will be designated specifically for PK parents. Campus Parent
Liaisons will be trained on the School and Home Connections. The Parent Liaisons will then
conduct the training on the topics covered in School and Home Connections along with other
pertinent topics. Parents will be provided with their campus DPAC Team member’s name and
contact information and location of the Family Engagement website.

Professional Development for Teachers

Professional development for teachers will include; 1) Culturally Responsive, evidence-based
strategies in Sheltered Instruction Observation Protocol (SIOP); 2) Reading Programs, Processes
and Assessments; 3) Improving Parent/Home/School/Community Connection; 4) Classroom
Management; 5) Nutrition; and 6) Implementation of the PK Guidelines will be scheduled during
district and campus staff development days.

Collaborative participation in professional development will strengthen the parent/teacher
connections. Light refreshments will be served at each evening function.



Evaluation

Participating teachers and parents will provide formative feedback through Session Evaluation
Forms to serve as improvement for the next session. The DPAC Team members will share
constructive feedback from sessions attended and collected from presentations at their campuses.

Campus administrators, teachers and prekindergarten parents will be surveyed to evaluate the
impact of the trainings on parent participation and student performance. Comparative data gathered
from the CIRCLE Progress Monitoring System assessment for children whose parents participated
will be used to measure improvement in student performance.

Deans of Instruction will receive an overview of the High-Quality Prekindergarten Programs

through Region One. They will then meet with Prekinder 3 and Prekinder 4 teachers and complete
a self-assessment with feedback survey. The results will be compiled at the district.
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	Language and Literacy Vertical Alignment, Prekindergarten – Grade 2 



	 
	 
	 
	 

	Prekindergarten- PK3/PK4 
	Prekindergarten- PK3/PK4 

	Kindergarten 
	Kindergarten 

	Grade 1 
	Grade 1 

	Grade 2 
	Grade 2 


	Standards 
	Standards 
	Standards 

	Texas Prekindergarten Guidelines 
	Texas Prekindergarten Guidelines 

	Texas Essential Knowledge and Skills (TEKS)* 
	Texas Essential Knowledge and Skills (TEKS)* 

	Texas Essential Knowledge and Skills (TEKS)* 
	Texas Essential Knowledge and Skills (TEKS)* 

	Texas Essential Knowledge and Skills (TEKS)* 
	Texas Essential Knowledge and Skills (TEKS)* 


	Domain(s) / Content Area 
	Domain(s) / Content Area 
	Domain(s) / Content Area 

	II. Emergent Literacy: Language and 
	II. Emergent Literacy: Language and 
	Communication 
	III. Emergent Literacy: Reading 
	IV. Emergent Literacy: Writing 
	 

	English Language Arts and Reading 
	English Language Arts and Reading 

	English Language Arts and Reading 
	English Language Arts and Reading 

	English Language Arts and Reading 
	English Language Arts and Reading 


	Sub-Domains / Strands 
	Sub-Domains / Strands 
	Sub-Domains / Strands 

	II. Emergent Literacy: Language and 
	II. Emergent Literacy: Language and 
	    Communication  
	A. Listening Comprehension  
	B. Speaking (Conversation)  
	C. Articulation  
	D. Vocabulary  
	E. Sentences and Structure  
	 
	III. Emergent Literacy: Reading 
	A. Motivation to Read  
	B. Phonological Awareness  
	C. Alphabet Knowledge 
	D. Comprehension of Text  
	E. Concepts of Print 
	 
	IV. Emergent Literacy: Writing 
	A. Motivation to Write  
	B. Writing as a Process 
	C. Conventions in Writing 
	 

	1. Foundational Language Skills 
	1. Foundational Language Skills 
	1. Foundational Language Skills 
	1. Foundational Language Skills 

	2. Comprehension Skills 
	2. Comprehension Skills 

	3. Response Skills 
	3. Response Skills 

	4. Multiple Genres 
	4. Multiple Genres 

	5. Author’s Purpose and Craft 
	5. Author’s Purpose and Craft 

	6. Composition 
	6. Composition 

	7. Inquiry and Research 
	7. Inquiry and Research 



	1. Foundational Language Skills 
	1. Foundational Language Skills 
	1. Foundational Language Skills 
	1. Foundational Language Skills 

	2. Comprehension Skills 
	2. Comprehension Skills 

	3. Response Skills 
	3. Response Skills 

	4. Multiple Genres 
	4. Multiple Genres 

	5. Author’s Purpose and Craft 
	5. Author’s Purpose and Craft 

	6. Composition 
	6. Composition 

	7. Inquiry and Research 
	7. Inquiry and Research 



	1. Foundational Language Skills 
	1. Foundational Language Skills 
	1. Foundational Language Skills 
	1. Foundational Language Skills 

	2. Comprehension Skills 
	2. Comprehension Skills 

	3. Response Skills 
	3. Response Skills 

	4. Multiple Genres 
	4. Multiple Genres 

	5. Author’s Purpose and Craft 
	5. Author’s Purpose and Craft 

	6. Composition 
	6. Composition 

	7. Inquiry and Research 
	7. Inquiry and Research 





	 
	 
	 
	*Refers to the English Language Arts and Reading TEKS adopted in 2017  
	ORAL LANGUAGE  
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	II. Emergent Literacy: Language and Communication Domain 
	A. Listening Comprehension  
	B. Speaking (Conversation)  
	C. Articulation  
	D. Vocabulary  
	E. Sentences and Structure  
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	II. Emergent Literacy: Language and Communication Domain 
	A. Listening Comprehension  
	B. Speaking (Conversation)  
	C. Articulation  
	D. Vocabulary  
	E. Sentences and Structure  
	 

	Kindergarten 
	Kindergarten 
	K(1) Developing and sustaining foundational language skills: listening, speaking, discussion, and thinking—oral language. The student develops oral language through listening, speaking, and discussion. The student is expected to: 

	Grade 1 
	Grade 1 
	1(1) Developing and sustaining foundational language skills: listening, speaking, discussion, and thinking—oral language. The student develops oral language through listening, speaking, and discussion. The student is expected to: 

	Grade 2 
	Grade 2 
	2(1) Developing and sustaining foundational language skills: listening, speaking, discussion, and thinking—oral language. The student develops oral language through listening, speaking, and discussion. The student is expected to: 


	PK3.II.A.1 Child responds to situations in ways that demonstrate an understanding of what has been communicated. 
	PK3.II.A.1 Child responds to situations in ways that demonstrate an understanding of what has been communicated. 
	PK3.II.A.1 Child responds to situations in ways that demonstrate an understanding of what has been communicated. 

	PK4.II.A.1 Child shows understanding by responding appropriately to what has been communicated by adults and peers. 
	PK4.II.A.1 Child shows understanding by responding appropriately to what has been communicated by adults and peers. 

	K(1)(A) listen actively and ask questions to understand information and answer questions using multi-word responses. 
	K(1)(A) listen actively and ask questions to understand information and answer questions using multi-word responses. 

	1(1)(A) listen actively, ask relevant questions to clarify information, and answer questions using multi-word responses. 
	1(1)(A) listen actively, ask relevant questions to clarify information, and answer questions using multi-word responses. 

	2(1)(A) listen actively, ask relevant questions to clarify information, and answer questions using multi-word responses. 
	2(1)(A) listen actively, ask relevant questions to clarify information, and answer questions using multi-word responses. 
	 


	PK3.II.A.2 Child shows understanding by following two-step verbal directions. 
	PK3.II.A.2 Child shows understanding by following two-step verbal directions. 
	PK3.II.A.2 Child shows understanding by following two-step verbal directions. 

	PK4.II.A.2 Child shows understanding by following three-step verbal directions. 
	PK4.II.A.2 Child shows understanding by following three-step verbal directions. 

	K(1)(B) restate and follow oral directions that involve a short, related sequence of actions.  
	K(1)(B) restate and follow oral directions that involve a short, related sequence of actions.  

	1(1)(B) follow, restate, and give oral instructions that involve a short, related sequence of actions. 
	1(1)(B) follow, restate, and give oral instructions that involve a short, related sequence of actions. 

	2(1)(B) follow, restate, and give oral instructions that involve a short, related sequence of actions. 
	2(1)(B) follow, restate, and give oral instructions that involve a short, related sequence of actions. 
	 


	PK3.II.B.1 Child uses language to communicate basic needs and wants. 
	PK3.II.B.1 Child uses language to communicate basic needs and wants. 
	PK3.II.B.1 Child uses language to communicate basic needs and wants. 

	PK4.II.B.1 Child uses language for multiple purposes. 
	PK4.II.B.1 Child uses language for multiple purposes. 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 
	 


	PK3.II.B.2 Child begins to use appropriate language, style, and nonverbal cues during communication with familiar adults and peers. 
	PK3.II.B.2 Child begins to use appropriate language, style, and nonverbal cues during communication with familiar adults and peers. 
	PK3.II.B.2 Child begins to use appropriate language, style, and nonverbal cues during communication with familiar adults and peers. 
	 
	PK3.II.B.4 Child begins to use appropriate language for different situations. 

	PK4.II.B.2 Child engages in conversations in appropriate ways, demonstrating knowledge of verbal and nonverbal conversational rules. 
	PK4.II.B.2 Child engages in conversations in appropriate ways, demonstrating knowledge of verbal and nonverbal conversational rules. 
	 
	PK4.II.B.4 Child matches language to social contexts. 

	K(1)(D) work collaboratively with others by following agreed-upon rules for discussion, including taking turns. 
	K(1)(D) work collaboratively with others by following agreed-upon rules for discussion, including taking turns. 
	 
	K(1)(E) develop social communication such as introducing himself/herself, using common greetings, and expressing needs and wants. 

	1(1)(D) work collaboratively with others by following agreed-upon rules for discussion, including listening to others, speaking when recognized, and making appropriate contributions. 
	1(1)(D) work collaboratively with others by following agreed-upon rules for discussion, including listening to others, speaking when recognized, and making appropriate contributions. 
	 
	1(1)(E) develop social communication such as introducing himself/herself and others, relating experiences to a classmate, and expressing needs and feelings. 
	 

	2(1)(D) work collaboratively with others by following agreed-upon rules for discussion, including listening to others, speaking when recognized, making appropriate contributions, and building on the ideas of others. 
	2(1)(D) work collaboratively with others by following agreed-upon rules for discussion, including listening to others, speaking when recognized, making appropriate contributions, and building on the ideas of others. 
	 
	2(1)(E) develop social communication such as distinguishing between asking and telling. 


	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	II. Emergent Literacy: Language and Communication Domain 
	A. Listening Comprehension  
	B. Speaking (Conversation)  
	C. Articulation  
	D. Vocabulary  
	E. Sentences and Structure  
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	II. Emergent Literacy: Language and Communication Domain 
	A. Listening Comprehension  
	B. Speaking (Conversation)  
	C. Articulation  
	D. Vocabulary  
	E. Sentences and Structure  
	 

	Kindergarten 
	Kindergarten 
	K(1) Developing and sustaining foundational language skills: listening, speaking, discussion, and thinking—oral language. The student develops oral language through listening, speaking, and discussion. The student is expected to: 

	Grade 1 
	Grade 1 
	1(1) Developing and sustaining foundational language skills: listening, speaking, discussion, and thinking—oral language. The student develops oral language through listening, speaking, and discussion. The student is expected to: 

	Grade 2 
	Grade 2 
	2(1) Developing and sustaining foundational language skills: listening, speaking, discussion, and thinking—oral language. The student develops oral language through listening, speaking, and discussion. The student is expected to: 


	PK3.II.B.3 Child is able to communicate basic information in familiar social settings. 
	PK3.II.B.3 Child is able to communicate basic information in familiar social settings. 
	PK3.II.B.3 Child is able to communicate basic information in familiar social settings. 

	PK4.II.B.3 Child provides appropriate information in various settings. 
	PK4.II.B.3 Child provides appropriate information in various settings. 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 


	PK3.II. C.1 Child's speech is understood by familiar adults and peers. 
	PK3.II. C.1 Child's speech is understood by familiar adults and peers. 
	PK3.II. C.1 Child's speech is understood by familiar adults and peers. 
	 
	PK3.II.E.3 Child uses simple sentence structures with at least one idea. 
	 
	PK3.II.E.4 Child understands increasingly longer sentences that combine two ideas. 

	PK4.II.C.1 Child’s speech is understood by both familiar and unfamiliar adults and peers. 
	PK4.II.C.1 Child’s speech is understood by both familiar and unfamiliar adults and peers. 
	 
	PK4.II.E.3 Child uses sentences that combine multiple phrases or ideas. 
	 
	PK4.II.E.4 Child uses sentences that provide many details, remains on topic, and clearly communicates intended meaning. 

	K(1)(C) share information and ideas by speaking audibly and clearly using the conventions of language. 
	K(1)(C) share information and ideas by speaking audibly and clearly using the conventions of language. 

	1(1)(C) share information and ideas about the topic under discussion, speaking clearly at an appropriate pace and using the conventions of language. 
	1(1)(C) share information and ideas about the topic under discussion, speaking clearly at an appropriate pace and using the conventions of language. 

	2(1)(C) share information and ideas that focus on the topic under discussion, speaking clearly at an appropriate pace and using the conventions of language. 
	2(1)(C) share information and ideas that focus on the topic under discussion, speaking clearly at an appropriate pace and using the conventions of language. 


	PK3.II.D.2 Child understands (receptive) the instructional language of the classroom. 
	PK3.II.D.2 Child understands (receptive) the instructional language of the classroom. 
	PK3.II.D.2 Child understands (receptive) the instructional language of the classroom. 

	PK4.II.D.2 Child understands (receptive) and uses (expressive) the instructional language of the classroom.  
	PK4.II.D.2 Child understands (receptive) and uses (expressive) the instructional language of the classroom.  
	 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 


	PK3.II.E.1 Child typically uses simple sentences of three to four words, usually in correct word order. 
	PK3.II.E.1 Child typically uses simple sentences of three to four words, usually in correct word order. 
	PK3.II.E.1 Child typically uses simple sentences of three to four words, usually in correct word order. 

	PK4.II.E.1 Child typically uses complete sentences of four or more words with age-appropriate grammatical complexity, usually in standard word order. 
	PK4.II.E.1 Child typically uses complete sentences of four or more words with age-appropriate grammatical complexity, usually in standard word order. 
	 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 


	PK3.II.E.2 Child begins to use regular plurals and regular past tense correctly. 
	PK3.II.E.2 Child begins to use regular plurals and regular past tense correctly. 
	PK3.II.E.2 Child begins to use regular plurals and regular past tense correctly. 

	PK4.II.E.2 Child correctly uses regular and irregular plurals, regular past tense, personal and possessive pronouns, and subject-verb agreement. 
	PK4.II.E.2 Child correctly uses regular and irregular plurals, regular past tense, personal and possessive pronouns, and subject-verb agreement. 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 



	 
	CONCEPTS OF PRINT 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	III. Emergent Literacy: Reading Domain 
	A. Motivation to Read  
	E. Concepts of Print 
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	III. Emergent Literacy: Reading Domain 
	A. Motivation to Read  
	E. Concepts of Print 
	 

	Kindergarten 
	Kindergarten 
	K(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student demonstrates print awareness by: 

	Grade 1 
	Grade 1 
	1(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student demonstrates print awareness by:  

	Grade 2 
	Grade 2 
	N/A 


	PK3.III.A.1 Child demonstrates an interest in pictures, text, and stories read aloud.  
	PK3.III.A.1 Child demonstrates an interest in pictures, text, and stories read aloud.  
	PK3.III.A.1 Child demonstrates an interest in pictures, text, and stories read aloud.  
	 

	PK4.III.A.1 Child engages in story-related pre-reading activities. 
	PK4.III.A.1 Child engages in story-related pre-reading activities. 

	K(2)(D)(i) identifying the front cover, back cover, and title page of a book. 
	K(2)(D)(i) identifying the front cover, back cover, and title page of a book. 

	1(2)(D) identifying the information that different parts of a book provide. 
	1(2)(D) identifying the information that different parts of a book provide. 

	No standard present in the vertical progression 
	No standard present in the vertical progression 


	PK3.III.A.3 Child notices and connects meaning to environmental print.  
	PK3.III.A.3 Child notices and connects meaning to environmental print.  
	PK3.III.A.3 Child notices and connects meaning to environmental print.  

	PK4.III.A.3 Child recognizes that all print carries meaning and serves as a means for communication. 
	PK4.III.A.3 Child recognizes that all print carries meaning and serves as a means for communication. 
	 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 


	PK3.III.E.1 Child can distinguish between pictures and print.  
	PK3.III.E.1 Child can distinguish between pictures and print.  
	PK3.III.E.1 Child can distinguish between pictures and print.  

	PK4.III.E.1 Child can distinguish between elements of print including letters, words, and pictures. 
	PK4.III.E.1 Child can distinguish between elements of print including letters, words, and pictures. 

	K(2)(D)(iii) recognizing that sentences are comprised of words separated by spaces and recognizing word boundaries. 
	K(2)(D)(iii) recognizing that sentences are comprised of words separated by spaces and recognizing word boundaries. 
	 
	K(2)(D)(iv) recognizing the difference between a letter and a printed word. 
	 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 


	PK3.III.E.2 Child handles books with increasing skill and imitates reading with awareness of directionality (e.g., imitates reading text across a page).  
	PK3.III.E.2 Child handles books with increasing skill and imitates reading with awareness of directionality (e.g., imitates reading text across a page).  
	PK3.III.E.2 Child handles books with increasing skill and imitates reading with awareness of directionality (e.g., imitates reading text across a page).  

	PK4.III.E.2 Child holds books right side up and demonstrates understanding of print directionality (e.g., knows where a book starts and ends, turns pages, points to words left to right, top to bottom, with correct sweeping). 
	PK4.III.E.2 Child holds books right side up and demonstrates understanding of print directionality (e.g., knows where a book starts and ends, turns pages, points to words left to right, top to bottom, with correct sweeping). 

	K(2)(D)(ii) holding a book right side up, turning pages correctly, and knowing that reading moves from top to bottom and left to right with return sweep. 
	K(2)(D)(ii) holding a book right side up, turning pages correctly, and knowing that reading moves from top to bottom and left to right with return sweep. 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 



	 
	 
	PHONOLO
	 
	GICAL AWARENESS, PHONICS & MORPHOLOGY 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	II. Emergent Literacy: Language and Communication Domain 
	C. Articulation  
	 
	III. Emergent Literacy: Reading Domain 
	B. Phonological Awareness  
	C. Alphabet Knowledge 
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	II. Emergent Literacy: Language and Communication Domain 
	C. Articulation  
	 
	III. Emergent Literacy: Reading Domain 
	B. Phonological Awareness  
	C. Alphabet Knowledge 
	 

	Kindergarten 
	Kindergarten 
	K(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 

	Grade 1 
	Grade 1 
	1(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 
	 

	Grade 2 
	Grade 2 
	2(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to 


	PK3.III.B.1 Child recognizes when a word in a spoken sentence is changed.  
	PK3.III.B.1 Child recognizes when a word in a spoken sentence is changed.  
	PK3.III.B.1 Child recognizes when a word in a spoken sentence is changed.  

	PK4.III.B.1 Child identifies the individual words in a spoken sentence. 
	PK4.III.B.1 Child identifies the individual words in a spoken sentence. 

	K(2)(A)(iii) demonstrate phonological awareness by: identifying the individual words in a spoken sentence. 
	K(2)(A)(iii) demonstrate phonological awareness by: identifying the individual words in a spoken sentence. 
	 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 


	PK3.II.C.2 Child begins to mimic intonation of language through songs and fingerplays. 
	PK3.II.C.2 Child begins to mimic intonation of language through songs and fingerplays. 
	PK3.II.C.2 Child begins to mimic intonation of language through songs and fingerplays. 
	 
	PK3.III.B.6 Child uses rhyming words through playful activities such as songs, nursery rhymes, and fingerplays. 
	 

	PK4.II.C.2 Child demonstrates growing understanding of the intonation of language. 
	PK4.II.C.2 Child demonstrates growing understanding of the intonation of language. 
	 
	PK4.III.B.6 Child identifies rhyming words. 

	K(2)(A)(i) demonstrate phonological awareness by: identifying and producing rhyming words. 
	K(2)(A)(i) demonstrate phonological awareness by: identifying and producing rhyming words. 

	1(2)(A)(i) demonstrate phonological awareness by: producing a series of rhyming words. 
	1(2)(A)(i) demonstrate phonological awareness by: producing a series of rhyming words. 

	2(2)(A)(i) demonstrate phonological awareness by: producing a series of rhyming words. 
	2(2)(A)(i) demonstrate phonological awareness by: producing a series of rhyming words. 


	PK3.III.B.2 Child begins to distinguish differences between similar-sounding words. 
	PK3.III.B.2 Child begins to distinguish differences between similar-sounding words. 
	PK3.III.B.2 Child begins to distinguish differences between similar-sounding words. 
	 

	PK4.III.B.2 Child distinguishes differences between similar-sounding words. 
	PK4.III.B.2 Child distinguishes differences between similar-sounding words. 
	 

	K(2)(A)(iv) demonstrate phonological awareness by: identifying syllables in spoken words. 
	K(2)(A)(iv) demonstrate phonological awareness by: identifying syllables in spoken words. 

	1(2)(A)(iii) demonstrate phonological awareness by: distinguishing between long and short vowel sounds in one-syllable words. 
	1(2)(A)(iii) demonstrate phonological awareness by: distinguishing between long and short vowel sounds in one-syllable words. 
	 

	2(2)(A)(ii) demonstrate phonological awareness by: distinguishing between long and short vowel sounds in one-syllable and multi- syllable words. 
	2(2)(A)(ii) demonstrate phonological awareness by: distinguishing between long and short vowel sounds in one-syllable and multi- syllable words. 


	PK3.III.B.3 Child recognizes the individual words in a compound word.  
	PK3.III.B.3 Child recognizes the individual words in a compound word.  
	PK3.III.B.3 Child recognizes the individual words in a compound word.  

	PK4.III.B.3 Child uses two familiar base words to form a compound word with pictorial or gestural supports. 
	PK4.III.B.3 Child uses two familiar base words to form a compound word with pictorial or gestural supports. 
	 

	K(2)(A)(iv) demonstrate phonological awareness by: identifying syllables in spoken words.  
	K(2)(A)(iv) demonstrate phonological awareness by: identifying syllables in spoken words.  

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 


	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	II. Emergent Literacy: Language and Communication Domain 
	C. Articulation  
	 
	III. Emergent Literacy: Reading Domain 
	B. Phonological Awareness  
	C. Alphabet Knowledge 
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	II. Emergent Literacy: Language and Communication Domain 
	C. Articulation  
	 
	III. Emergent Literacy: Reading Domain 
	B. Phonological Awareness  
	C. Alphabet Knowledge 
	 

	Kindergarten 
	Kindergarten 
	K(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 

	Grade 1 
	Grade 1 
	1(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 
	 

	Grade 2 
	Grade 2 
	2(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to 


	PK3.III.B.4 *Three-year olds do not typically develop word manipulation skills, so no outcome is included. 
	PK3.III.B.4 *Three-year olds do not typically develop word manipulation skills, so no outcome is included. 
	PK3.III.B.4 *Three-year olds do not typically develop word manipulation skills, so no outcome is included. 

	PK4.III.B.4 Child manipulates compound words with pictorial or gestural support. 
	PK4.III.B.4 Child manipulates compound words with pictorial or gestural support. 
	 

	K(2)(A)(ix) demonstrate phonological awareness by: manipulating syllables within a multisyllabic word. 
	K(2)(A)(ix) demonstrate phonological awareness by: manipulating syllables within a multisyllabic word. 

	1(2(A)(vi) demonstrate phonological awareness by: manipulating phonemes within base words. 
	1(2(A)(vi) demonstrate phonological awareness by: manipulating phonemes within base words. 

	2(2)(A)(iv) demonstrate phonological awareness by: manipulating phonemes within base words. 
	2(2)(A)(iv) demonstrate phonological awareness by: manipulating phonemes within base words. 
	 


	PK3.III.B.5 Child participates in oral syllabication activities. 
	PK3.III.B.5 Child participates in oral syllabication activities. 
	PK3.III.B.5 Child participates in oral syllabication activities. 

	PK4.III.B.5 Child begins to blend and segment syllables in multisyllabic words. 
	PK4.III.B.5 Child begins to blend and segment syllables in multisyllabic words. 

	K(2)(A)(iv) demonstrate phonological awareness by: identifying syllables in spoken words. 
	K(2)(A)(iv) demonstrate phonological awareness by: identifying syllables in spoken words. 
	 
	K(2)(A)(v) demonstrate phonological awareness by: blending syllables to form multisyllabic words. 
	 
	K(2)(A)(vi) demonstrate phonological awareness by: segmenting multisyllabic words into syllables. 
	 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 


	PK3.III.B.7 Child uses alliteration through playful activities such as songs and read alouds.  
	PK3.III.B.7 Child uses alliteration through playful activities such as songs and read alouds.  
	PK3.III.B.7 Child uses alliteration through playful activities such as songs and read alouds.  

	PK4.III.B.7 Child identifies alliterative words with pictorial support.  
	PK4.III.B.7 Child identifies alliterative words with pictorial support.  

	K(2)(A)(ii) demonstrate phonological awareness by: recognizing spoken alliteration or groups of words that begin with the same spoken onset or initial sound. 
	K(2)(A)(ii) demonstrate phonological awareness by: recognizing spoken alliteration or groups of words that begin with the same spoken onset or initial sound. 
	 
	 

	1(2)(A)(ii) demonstrate phonological awareness by: recognizing spoken alliteration or groups of words that begin with the same spoken onset or initial sound. 
	1(2)(A)(ii) demonstrate phonological awareness by: recognizing spoken alliteration or groups of words that begin with the same spoken onset or initial sound. 

	No standard present in the vertical progression 
	No standard present in the vertical progression 


	PK3.III.B.8 Child participates in onset-rime blending activities (in English only).  
	PK3.III.B.8 Child participates in onset-rime blending activities (in English only).  
	PK3.III.B.8 Child participates in onset-rime blending activities (in English only).  

	PK4.III.B.8 Child identifies a familiar one-syllable word that is segmented by onset and rime (in English only). 
	PK4.III.B.8 Child identifies a familiar one-syllable word that is segmented by onset and rime (in English only). 
	 

	K(2)(A)(vii) demonstrate phonological awareness by: blending spoken onsets and rimes to form simple words. 
	K(2)(A)(vii) demonstrate phonological awareness by: blending spoken onsets and rimes to form simple words. 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 


	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	II. Emergent Literacy: Language and Communication Domain 
	C. Articulation  
	 
	III. Emergent Literacy: Reading Domain 
	B. Phonological Awareness  
	C. Alphabet Knowledge 
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	II. Emergent Literacy: Language and Communication Domain 
	C. Articulation  
	 
	III. Emergent Literacy: Reading Domain 
	B. Phonological Awareness  
	C. Alphabet Knowledge 
	 

	Kindergarten 
	Kindergarten 
	K(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 

	Grade 1 
	Grade 1 
	1(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 
	 

	Grade 2 
	Grade 2 
	2(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to 


	PK3.III.B.9 *Three-year olds do not typically develop phonemic awareness, so no outcome is included* 
	PK3.III.B.9 *Three-year olds do not typically develop phonemic awareness, so no outcome is included* 
	PK3.III.B.9 *Three-year olds do not typically develop phonemic awareness, so no outcome is included* 
	 

	PK4.III.B.9 Child blends and segments one-syllable words by phonemes with visual or gestural support. 
	PK4.III.B.9 Child blends and segments one-syllable words by phonemes with visual or gestural support. 
	 

	K(2)(A)(viii) demonstrate phonological awareness by: blending spoken phonemes to form one-syllable words. 
	K(2)(A)(viii) demonstrate phonological awareness by: blending spoken phonemes to form one-syllable words. 
	 
	K(2)(A)(x) demonstrate phonological awareness by: segmenting spoken one-syllable words into individual phonemes. 

	1(2)(A)(v) demonstrate phonological awareness by: blending spoken phonemes to form one-syllable words, including initial and/or final consonant blends.  
	1(2)(A)(v) demonstrate phonological awareness by: blending spoken phonemes to form one-syllable words, including initial and/or final consonant blends.  
	 
	1(2)(A)(vii) demonstrate phonological awareness by: segmenting spoken one-syllable words of three to five phonemes into individual phonemes, including words with initial and/or final consonant blends. 
	 

	No standard present in the vertical progression 
	No standard present in the vertical progression 


	PK3.III.C.1 Child shows awareness of letters by singing alphabet songs and recognizing some frequently encountered letters (e.g., first letter of name or letters in environmental print).  
	PK3.III.C.1 Child shows awareness of letters by singing alphabet songs and recognizing some frequently encountered letters (e.g., first letter of name or letters in environmental print).  
	PK3.III.C.1 Child shows awareness of letters by singing alphabet songs and recognizing some frequently encountered letters (e.g., first letter of name or letters in environmental print).  
	 
	PK3.III.C.2 Child identifies the letter associated with the sound of the first letter of his name. 
	 
	PK3.III.C.3 Child produces the correct sound for the first letter of his name. 
	 

	PK4.III.C.1 Child recognizes and names at least 20 letters (upper- or lower-case letters). 
	PK4.III.C.1 Child recognizes and names at least 20 letters (upper- or lower-case letters). 
	 
	PK4.III.C.2 Child recognizes at least 20 distinct letter-sound correspondences. 
	 
	PK4.III.C.3 Child produces at least 20 distinct letter-sound correspondences. 

	K(2)(B)(i) demonstrate and apply phonetic knowledge by: identifying and matching the common sounds that letters represent. 
	K(2)(B)(i) demonstrate and apply phonetic knowledge by: identifying and matching the common sounds that letters represent. 
	 
	K(2)(D)(v) demonstrate print awareness by: identifying all uppercase and lowercase letters. 
	 
	 
	 
	 
	 
	 

	1(2)(B)(i) demonstrate and apply phonetic knowledge by: decoding words in isolation and in context by applying common letter sound correspondences. 
	1(2)(B)(i) demonstrate and apply phonetic knowledge by: decoding words in isolation and in context by applying common letter sound correspondences. 

	No standard present in the vertical progression 
	No standard present in the vertical progression 


	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	II. Emergent Literacy: Language and Communication Domain 
	C. Articulation  
	 
	III. Emergent Literacy: Reading Domain 
	B. Phonological Awareness  
	C. Alphabet Knowledge 
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	II. Emergent Literacy: Language and Communication Domain 
	C. Articulation  
	 
	III. Emergent Literacy: Reading Domain 
	B. Phonological Awareness  
	C. Alphabet Knowledge 
	 

	Kindergarten 
	Kindergarten 
	K(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 

	Grade 1 
	Grade 1 
	1(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 
	 

	Grade 2 
	Grade 2 
	2(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	K(2)(B)(ii) demonstrate and apply phonetic knowledge by: using letter-sound relationships to decode, including VC, CVC, CCVC, and CVCC words. 
	K(2)(B)(ii) demonstrate and apply phonetic knowledge by: using letter-sound relationships to decode, including VC, CVC, CCVC, and CVCC words. 

	1(2)(B)(ii) demonstrate and apply phonetic knowledge by: decoding words with initial and final consonant blends, digraphs, and trigraphs. 
	1(2)(B)(ii) demonstrate and apply phonetic knowledge by: decoding words with initial and final consonant blends, digraphs, and trigraphs. 

	2(2)(B)(i) demonstrate and apply phonetic knowledge by: decoding words with short, long, or variant vowels, trigraphs, and blends. 
	2(2)(B)(i) demonstrate and apply phonetic knowledge by: decoding words with short, long, or variant vowels, trigraphs, and blends. 
	 
	2(2)(B)(ii) demonstrate and apply phonetic knowledge by: decoding words with silent letters such as knife and gnat. 
	 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	K(2)(B)(iii) demonstrate and apply phonetic knowledge by: recognizing that new words are created when letters are changed, added, or deleted such as it - pit - tip – tap. 
	K(2)(B)(iii) demonstrate and apply phonetic knowledge by: recognizing that new words are created when letters are changed, added, or deleted such as it - pit - tip – tap. 

	1(2)(B)(iii) demonstrate and apply phonetic knowledge by: decoding words with closed syllables; open syllables; VCe syllables; vowel teams, including vowel digraphs and diphthongs; and r-controlled syllables. 
	1(2)(B)(iii) demonstrate and apply phonetic knowledge by: decoding words with closed syllables; open syllables; VCe syllables; vowel teams, including vowel digraphs and diphthongs; and r-controlled syllables. 

	2(2)(B)(iii) demonstrate and apply phonetic knowledge by: decoding multisyllabic words with closed syllables; open syllables; VCe syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables. 
	2(2)(B)(iii) demonstrate and apply phonetic knowledge by: decoding multisyllabic words with closed syllables; open syllables; VCe syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables. 
	 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	1(2)(B)(iv) demonstrate and apply phonetic knowledge by: using knowledge of base words to decode common compound words and contractions. 
	1(2)(B)(iv) demonstrate and apply phonetic knowledge by: using knowledge of base words to decode common compound words and contractions. 
	 
	 
	 
	 

	2(2)(B)(iv) demonstrate and apply phonetic knowledge by: decoding compound words, contractions, and common abbreviations. 
	2(2)(B)(iv) demonstrate and apply phonetic knowledge by: decoding compound words, contractions, and common abbreviations. 


	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	II. Emergent Literacy: Language and Communication Domain 
	C. Articulation  
	 
	III. Emergent Literacy: Reading Domain 
	B. Phonological Awareness  
	C. Alphabet Knowledge 
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	II. Emergent Literacy: Language and Communication Domain 
	C. Articulation  
	 
	III. Emergent Literacy: Reading Domain 
	B. Phonological Awareness  
	C. Alphabet Knowledge 
	 

	Kindergarten 
	Kindergarten 
	K(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 

	Grade 1 
	Grade 1 
	1(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 
	 

	Grade 2 
	Grade 2 
	2(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	1(2)(B)(v) demonstrate and apply phonetic knowledge by: decoding words with inflectional endings, including -ed, -s, and -es. 
	1(2)(B)(v) demonstrate and apply phonetic knowledge by: decoding words with inflectional endings, including -ed, -s, and -es. 

	2(2)(B)(vi) demonstrate and apply phonetic knowledge by: decoding words with prefixes, including un-, re-, and dis-, and inflectional endings, including -s, -es, -ed, -ing, -er, and -est. 
	2(2)(B)(vi) demonstrate and apply phonetic knowledge by: decoding words with prefixes, including un-, re-, and dis-, and inflectional endings, including -s, -es, -ed, -ing, -er, and -est. 
	 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	2(2)(B)(v) demonstrate and apply phonetic knowledge by: decoding words using knowledge of syllable division patterns such as VCCV, VCV, and VCCCV. 
	2(2)(B)(v) demonstrate and apply phonetic knowledge by: decoding words using knowledge of syllable division patterns such as VCCV, VCV, and VCCCV. 
	 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	K(2)(B)(iv) demonstrate and apply phonetic knowledge by: identifying and reading at least 25 high- frequency words from a research-based list. 
	K(2)(B)(iv) demonstrate and apply phonetic knowledge by: identifying and reading at least 25 high- frequency words from a research-based list. 

	1(2)(B)(vi) demonstrate and apply phonetic knowledge by: identifying and reading at least 100 high-frequency words from a research-based list. 
	1(2)(B)(vi) demonstrate and apply phonetic knowledge by: identifying and reading at least 100 high-frequency words from a research-based list. 
	 

	2(2)(B)(vii) demonstrate and apply phonetic knowledge by: identifying and reading high-frequency words from a research-based list. 
	2(2)(B)(vii) demonstrate and apply phonetic knowledge by: identifying and reading high-frequency words from a research-based list. 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	K(2)(C)(i) demonstrate and apply spelling knowledge by: spelling words with VC, CVC, and CCVC. 
	K(2)(C)(i) demonstrate and apply spelling knowledge by: spelling words with VC, CVC, and CCVC. 

	1(2)(C)(i) demonstrate and apply spelling knowledge by: spelling words with closed syllables, open syllables, VCe syllables, vowel teams, and r-controlled syllables. 
	1(2)(C)(i) demonstrate and apply spelling knowledge by: spelling words with closed syllables, open syllables, VCe syllables, vowel teams, and r-controlled syllables. 

	2(2)(C)(i) demonstrate and apply spelling knowledge by: spelling one-syllable and multisyllabic words with closed syllables; open syllables; VCe syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables. 
	2(2)(C)(i) demonstrate and apply spelling knowledge by: spelling one-syllable and multisyllabic words with closed syllables; open syllables; VCe syllables; vowel teams, including digraphs and diphthongs; r-controlled syllables; and final stable syllables. 
	 
	 


	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	II. Emergent Literacy: Language and Communication Domain 
	C. Articulation  
	 
	III. Emergent Literacy: Reading Domain 
	B. Phonological Awareness  
	C. Alphabet Knowledge 
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	II. Emergent Literacy: Language and Communication Domain 
	C. Articulation  
	 
	III. Emergent Literacy: Reading Domain 
	B. Phonological Awareness  
	C. Alphabet Knowledge 
	 

	Kindergarten 
	Kindergarten 
	K(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 

	Grade 1 
	Grade 1 
	1(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 
	 

	Grade 2 
	Grade 2 
	2(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	1(2)(C)(ii) demonstrate and apply spelling knowledge by: spelling words with initial and final consonant blends, digraphs, and trigraphs. 
	1(2)(C)(ii) demonstrate and apply spelling knowledge by: spelling words with initial and final consonant blends, digraphs, and trigraphs. 
	 

	2(2)(C)(ii) demonstrate and apply spelling knowledge by: spelling words with silent letters such as knife and gnat. 
	2(2)(C)(ii) demonstrate and apply spelling knowledge by: spelling words with silent letters such as knife and gnat. 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	2(2)(C)(iii) demonstrate and apply spelling knowledge by: spelling compound words, contractions, and common abbreviations. 
	2(2)(C)(iii) demonstrate and apply spelling knowledge by: spelling compound words, contractions, and common abbreviations. 
	 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	K(2)(C)(ii) demonstrate and apply spelling knowledge by: spelling words using sound-spelling patterns. 
	K(2)(C)(ii) demonstrate and apply spelling knowledge by: spelling words using sound-spelling patterns. 

	1(2)(C)(iii) demonstrate and apply spelling knowledge by: spelling words using sound-spelling patterns. 
	1(2)(C)(iii) demonstrate and apply spelling knowledge by: spelling words using sound-spelling patterns. 

	2(2)(C)(iv) demonstrate and apply spelling knowledge by: spelling multisyllabic words with multiple sound-spelling patterns. 
	2(2)(C)(iv) demonstrate and apply spelling knowledge by: spelling multisyllabic words with multiple sound-spelling patterns. 
	 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	2(2)(C)(v) demonstrate and apply spelling knowledge by: spelling words using knowledge of syllable division patterns, including words with double consonants in the middle of the word. 
	2(2)(C)(v) demonstrate and apply spelling knowledge by: spelling words using knowledge of syllable division patterns, including words with double consonants in the middle of the word. 
	 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	K(2)(C)(iii) demonstrate and apply spelling knowledge by: spelling high-frequency words from a research-based list. 
	K(2)(C)(iii) demonstrate and apply spelling knowledge by: spelling high-frequency words from a research-based list. 

	1(2)(C)(iv) demonstrate and apply spelling knowledge by: spelling high-frequency words from a research-based list. 
	1(2)(C)(iv) demonstrate and apply spelling knowledge by: spelling high-frequency words from a research-based list. 

	2(2)(C)(vi) demonstrate and apply spelling knowledge by: spelling words with prefixes, including un-, re-, and dis-, and inflectional endings, including -s, -es, -ed, -ing, -er, and -est. 
	2(2)(C)(vi) demonstrate and apply spelling knowledge by: spelling words with prefixes, including un-, re-, and dis-, and inflectional endings, including -s, -es, -ed, -ing, -er, and -est. 
	 


	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	II. Emergent Literacy: Language and Communication Domain 
	C. Articulation  
	 
	III. Emergent Literacy: Reading Domain 
	B. Phonological Awareness  
	C. Alphabet Knowledge 
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	II. Emergent Literacy: Language and Communication Domain 
	C. Articulation  
	 
	III. Emergent Literacy: Reading Domain 
	B. Phonological Awareness  
	C. Alphabet Knowledge 
	 

	Kindergarten 
	Kindergarten 
	K(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 

	Grade 1 
	Grade 1 
	1(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 
	 

	Grade 2 
	Grade 2 
	2(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	1(2)(E) alphabetize a series of words to the first or second letter and use a dictionary to find words. 
	1(2)(E) alphabetize a series of words to the first or second letter and use a dictionary to find words. 

	2(2)(D) alphabetize a series of words and use a dictionary or glossary to find words. 
	2(2)(D) alphabetize a series of words and use a dictionary or glossary to find words. 



	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	VOCABULARY 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	II. Emergent Literacy: Language and Communication Domain 
	D. Vocabulary  
	 
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	II. Emergent Literacy: Language and Communication Domain 
	D. Vocabulary  
	 

	Kindergarten 
	Kindergarten 
	K(3) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking-- vocabulary. The student uses newly acquired vocabulary expressively. The student is expected to: 
	AND 
	K(6) Response skills: listening, speaking, reading, writing, and thinking using multiple texts. The student responds to an increasingly challenging variety of sources that are read, heard, or viewed. The student is expected to: 
	 

	Grade 1 
	Grade 1 
	1(3) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking-- vocabulary. The student uses newly acquired vocabulary expressively. The student is expected to: 
	AND 
	1(7) Response skills: listening, speaking, reading, writing, and thinking using multiple texts. The student responds to an increasingly challenging variety of sources that are read, heard, or viewed. The student is expected to: 

	Grade 2 
	Grade 2 
	2(3) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking-- vocabulary. The student uses newly acquired vocabulary expressively. The student is expected to: 
	AND 
	(7) Response skills: listening, speaking, reading, writing, and thinking using multiple texts. The student responds to an increasingly challenging variety of sources that are read, heard, or viewed. The student is expected to: 


	PK3.II.D.1 Child understands (receptive) and uses (expressive) expected words to label and describe common objects, people, places, actions, and events. 
	PK3.II.D.1 Child understands (receptive) and uses (expressive) expected words to label and describe common objects, people, places, actions, and events. 
	PK3.II.D.1 Child understands (receptive) and uses (expressive) expected words to label and describe common objects, people, places, actions, and events. 

	PK4.II.D.1 Child understands (receptive) and uses (expressive) a wide variety of words to label, describe and make connections among objects, people, places, actions, and events. 
	PK4.II.D.1 Child understands (receptive) and uses (expressive) a wide variety of words to label, describe and make connections among objects, people, places, actions, and events. 
	 

	K(3)(C) identify and use words that name actions; directions; positions; sequences; categories such as colors, shapes, and textures; and locations. 
	K(3)(C) identify and use words that name actions; directions; positions; sequences; categories such as colors, shapes, and textures; and locations. 

	1(3)(D) identify and use words that name actions, directions, positions, sequences, categories, and locations. 
	1(3)(D) identify and use words that name actions, directions, positions, sequences, categories, and locations. 

	2(3)(D) identify, use, and explain the meaning of antonyms, synonyms, idioms, and homographs in context. 
	2(3)(D) identify, use, and explain the meaning of antonyms, synonyms, idioms, and homographs in context. 


	PK3.II.D.3 Child shows a steady increase in understanding (receptive) and using (expressive) language learned from books, conversations, and play. 
	PK3.II.D.3 Child shows a steady increase in understanding (receptive) and using (expressive) language learned from books, conversations, and play. 
	PK3.II.D.3 Child shows a steady increase in understanding (receptive) and using (expressive) language learned from books, conversations, and play. 

	PK4.II.D.3 Child consistently understands (receptive) and uses (expressive) new vocabulary acquired through books, conversations, and play. 
	PK4.II.D.3 Child consistently understands (receptive) and uses (expressive) new vocabulary acquired through books, conversations, and play. 
	 

	K(6)(F) respond using newly acquired vocabulary as appropriate. 
	K(6)(F) respond using newly acquired vocabulary as appropriate. 

	1(7)(F) respond using newly acquired vocabulary as appropriate. 
	1(7)(F) respond using newly acquired vocabulary as appropriate. 

	2(7)(F) respond using newly acquired vocabulary as appropriate. 
	2(7)(F) respond using newly acquired vocabulary as appropriate. 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	K(3)(A) use a resource such as a picture dictionary or digital resource to find words. 
	K(3)(A) use a resource such as a picture dictionary or digital resource to find words. 

	1(3)(A) use a resource such as a picture dictionary or digital resource to find words. 
	1(3)(A) use a resource such as a picture dictionary or digital resource to find words. 

	2(3)(A) use print or digital resources to determine meaning and pronunciation of unknown words. 
	2(3)(A) use print or digital resources to determine meaning and pronunciation of unknown words. 
	 


	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	II. Emergent Literacy: Language and Communication Domain 
	D. Vocabulary  
	 
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	II. Emergent Literacy: Language and Communication Domain 
	D. Vocabulary  
	 

	Kindergarten 
	Kindergarten 
	K(3) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking-- vocabulary. The student uses newly acquired vocabulary expressively. The student is expected to: 
	AND 
	K(6) Response skills: listening, speaking, reading, writing, and thinking using multiple texts. The student responds to an increasingly challenging variety of sources that are read, heard, or viewed. The student is expected to: 
	 

	Grade 1 
	Grade 1 
	1(3) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking-- vocabulary. The student uses newly acquired vocabulary expressively. The student is expected to: 
	AND 
	1(7) Response skills: listening, speaking, reading, writing, and thinking using multiple texts. The student responds to an increasingly challenging variety of sources that are read, heard, or viewed. The student is expected to: 

	Grade 2 
	Grade 2 
	2(3) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking-- vocabulary. The student uses newly acquired vocabulary expressively. The student is expected to: 
	AND 
	(7) Response skills: listening, speaking, reading, writing, and thinking using multiple texts. The student responds to an increasingly challenging variety of sources that are read, heard, or viewed. The student is expected to: 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	K(3)(B) use illustrations and texts the student is able to read or hear to learn or clarify word meanings. 
	K(3)(B) use illustrations and texts the student is able to read or hear to learn or clarify word meanings. 

	1(3)(B) use illustrations and texts the student is able to read or hear to learn or clarify word meanings.  
	1(3)(B) use illustrations and texts the student is able to read or hear to learn or clarify word meanings.  

	2(3)(B) use context within and beyond a sentence to determine the meaning of unfamiliar words. 
	2(3)(B) use context within and beyond a sentence to determine the meaning of unfamiliar words. 
	 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	1(3)(C) identify the meaning of words with the affixes -s, -ed, and -ing. 
	1(3)(C) identify the meaning of words with the affixes -s, -ed, and -ing. 

	 2(3)(C) identify the meaning of and use words with affixes un-, re-, -ly, -er, and -est (comparative and superlative), and -ion/tion/sion. 
	 2(3)(C) identify the meaning of and use words with affixes un-, re-, -ly, -er, and -est (comparative and superlative), and -ion/tion/sion. 



	 
	 
	 
	 
	 
	 
	SELF-SUSTAINED READING 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	III. Emergent Literacy: Reading Domain 
	A. Motivation to Read  
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	III. Emergent Literacy: Reading Domain 
	A. Motivation to Read  
	 

	Kindergarten 
	Kindergarten 
	K(4) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking—self-sustained reading. The student reads grade-appropriate texts independently. The student is expected to: 
	AND 
	K(5) Comprehension skills: listening, speaking, reading, writing, and thinking using multiple texts. The student uses metacognitive skills to both develop and deepen comprehension of increasingly complex texts. The student is expected to: 
	 

	Grade 1 
	Grade 1 
	K(5) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking—self-sustained reading. The student reads grade-appropriate texts independently. The student is expected to: 
	AND 
	1(6) Comprehension skills: listening, speaking, reading, writing, and thinking using multiple texts. The student uses metacognitive skills to both develop and deepen comprehension of increasingly complex texts. The student is expected to: 

	Grade 2 
	Grade 2 
	2(5) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking—self-sustained reading. The student reads grade-appropriate texts independently. The student is expected to: 
	AND 
	2(6) Comprehension skills: listening, speaking, reading, writing, and thinking using multiple texts. The student uses metacognitive skills to both develop and deepen comprehension of increasingly complex texts. The student is expected to: 


	PK3.III.A.1 Child demonstrates an interest in pictures, text, and stories read aloud. 
	PK3.III.A.1 Child demonstrates an interest in pictures, text, and stories read aloud. 
	PK3.III.A.1 Child demonstrates an interest in pictures, text, and stories read aloud. 
	 
	PK3.III.A.2 Child tells a story by looking at pictures or from memory.  

	PK4.III.A.1 Child engages in story-related pre-reading activities. 
	PK4.III.A.1 Child engages in story-related pre-reading activities. 
	 
	 
	PK4.III.A.2 Child self-selects books and other written materials to engage in pre-reading behaviors. 

	K(4)(A) self-select text and interact independently with text for increasing periods of time.  
	K(4)(A) self-select text and interact independently with text for increasing periods of time.  
	 
	K(5)(A) establish purpose for reading assigned and self-selected texts with adult assistance. 

	1(5)(A) self-select text and interact independently with text for increasing periods of time. 
	1(5)(A) self-select text and interact independently with text for increasing periods of time. 
	 
	1(6)(A) establish purpose for reading assigned and self-selected texts with adult assistance. 

	2(5)(A) self-select text and read independently for sustained periods of time. 
	2(5)(A) self-select text and read independently for sustained periods of time. 
	 
	2(6)(A) establish purpose for reading assigned and self-selected texts. 



	 
	 
	 
	 
	 
	FLUENCY 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	N/A 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	N/A 

	Kindergarten 
	Kindergarten 
	N/A 

	Grade 1 
	Grade 1 
	Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking-- fluency. The student reads grade-level text with fluency and comprehension. The student is expected to: 
	 

	Grade 2 
	Grade 2 
	Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking-- fluency. The student reads grade-level text with fluency and comprehension. The student is expected to: 


	No standard present in the vertical progression  
	No standard present in the vertical progression  
	No standard present in the vertical progression  

	No standard present in the vertical progression  
	No standard present in the vertical progression  

	No standard present in the vertical progression  
	No standard present in the vertical progression  

	1(4)(A) use appropriate fluency (rate, accuracy, and prosody) when reading grade-level text.  
	1(4)(A) use appropriate fluency (rate, accuracy, and prosody) when reading grade-level text.  

	2(4)(A) use appropriate fluency (rate, accuracy, and prosody) when reading grade-level text. 
	2(4)(A) use appropriate fluency (rate, accuracy, and prosody) when reading grade-level text. 



	 
	COMPREHENSION  
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	III. Emergent Literacy: Reading Domain 
	D. Comprehension of Text  
	 
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	III. Emergent Literacy: Reading Domain 
	D. Comprehension of Text  
	 

	Kindergarten 
	Kindergarten 
	K(5) Comprehension skills: listening, speaking, reading, writing, and thinking using multiple texts. The student uses metacognitive skills to both develop and deepen comprehension of increasingly complex texts. The student is expected to: 
	 

	Grade 1 
	Grade 1 
	1(6) Comprehension skills: listening, speaking, reading, writing, and thinking using multiple texts. The student uses metacognitive skills to both develop and deepen comprehension of increasingly complex texts. The student is expected to: 

	Grade 2 
	Grade 2 
	2(6) Comprehension skills: listening, speaking, reading, writing, and thinking using multiple texts. The student uses metacognitive skills to both develop and deepen comprehension of increasingly complex texts. The student is expected to: 


	PK3.III.D.2 Child makes personal connections to books read aloud.  
	PK3.III.D.2 Child makes personal connections to books read aloud.  
	PK3.III.D.2 Child makes personal connections to books read aloud.  

	PK4.III.D.2 Child uses information learned from books by describing, relating, categorizing, or comparing and contrasting. 
	PK4.III.D.2 Child uses information learned from books by describing, relating, categorizing, or comparing and contrasting. 

	K(5)(E) make connections to personal experiences, ideas in other texts, and society with adult assistance. 
	K(5)(E) make connections to personal experiences, ideas in other texts, and society with adult assistance. 
	 
	K(5)(H) synthesize information to create new understanding with adult assistance. 
	 
	 

	1(6)(E) make connections to personal experiences, ideas in other texts, and society with adult assistance. 
	1(6)(E) make connections to personal experiences, ideas in other texts, and society with adult assistance. 
	 
	1(6)(H) synthesize information to create new understanding with adult assistance. 

	2(6)(E) make connections to personal experiences, ideas in other texts, and society. 
	2(6)(E) make connections to personal experiences, ideas in other texts, and society. 
	 
	2(6)(H) synthesize information to create new understanding. 


	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	III. Emergent Literacy: Reading Domain 
	D. Comprehension of Text  
	 
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	III. Emergent Literacy: Reading Domain 
	D. Comprehension of Text  
	 

	Kindergarten 
	Kindergarten 
	K(5) Comprehension skills: listening, speaking, reading, writing, and thinking using multiple texts. The student uses metacognitive skills to both develop and deepen comprehension of increasingly complex texts. The student is expected to: 
	 

	Grade 1 
	Grade 1 
	1(6) Comprehension skills: listening, speaking, reading, writing, and thinking using multiple texts. The student uses metacognitive skills to both develop and deepen comprehension of increasingly complex texts. The student is expected to: 

	Grade 2 
	Grade 2 
	2(6) Comprehension skills: listening, speaking, reading, writing, and thinking using multiple texts. The student uses metacognitive skills to both develop and deepen comprehension of increasingly complex texts. The student is expected to: 


	PK3.III.D.3 Child asks and answers age-appropriate questions about a book.  
	PK3.III.D.3 Child asks and answers age-appropriate questions about a book.  
	PK3.III.D.3 Child asks and answers age-appropriate questions about a book.  

	PK4.III.D.3 Child asks and responds to questions relevant to the text read aloud. 
	PK4.III.D.3 Child asks and responds to questions relevant to the text read aloud. 

	K(5)(B) generate questions about text before, during, and after reading to deepen understanding and gain information with adult assistance. 
	K(5)(B) generate questions about text before, during, and after reading to deepen understanding and gain information with adult assistance. 

	1(6)(B) generate questions about text before, during, and after reading to deepen understanding and gain information with adult assistance. 
	1(6)(B) generate questions about text before, during, and after reading to deepen understanding and gain information with adult assistance. 

	2(6)(B) generate questions about text before, during, and after reading to deepen understanding and gain information. 
	2(6)(B) generate questions about text before, during, and after reading to deepen understanding and gain information. 


	PK3.III.D.4 Child attempts to make predictions by looking at the cover of a book or the pictures within a story.  
	PK3.III.D.4 Child attempts to make predictions by looking at the cover of a book or the pictures within a story.  
	PK3.III.D.4 Child attempts to make predictions by looking at the cover of a book or the pictures within a story.  

	PK4.III.D.4 Child makes inferences and predictions about a text. 
	PK4.III.D.4 Child makes inferences and predictions about a text. 

	K(5)(C) make and confirm predictions using text features and structures with adult assistance. 
	K(5)(C) make and confirm predictions using text features and structures with adult assistance. 
	 
	K(5)(F) make inferences and use evidence to support understanding with adult assistance. 
	 

	1(6)(C) make, correct, or confirm predictions using text features, characteristics of genre, and structures with adult assistance. 
	1(6)(C) make, correct, or confirm predictions using text features, characteristics of genre, and structures with adult assistance. 
	 
	1(6)(F) make inferences and use evidence to support understanding with adult assistance. 

	2(6)(C) make, correct, or confirm predictions using text features, characteristics of genre, and structures. 
	2(6)(C) make, correct, or confirm predictions using text features, characteristics of genre, and structures. 
	 
	2(6)(F) make inferences and use evidence to support understanding. 


	No standard present in the vertical progression  
	No standard present in the vertical progression  
	No standard present in the vertical progression  

	No standard present in the vertical progression  
	No standard present in the vertical progression  

	K(5)(D) create mental images to deepen understanding with adult assistance. 
	K(5)(D) create mental images to deepen understanding with adult assistance. 
	 

	1(6)(D) create mental images to deepen understanding with adult assistance. 
	1(6)(D) create mental images to deepen understanding with adult assistance. 

	2(6)(D) create mental images to deepen understanding. 
	2(6)(D) create mental images to deepen understanding. 


	No standard present in the vertical progression  
	No standard present in the vertical progression  
	No standard present in the vertical progression  

	No standard present in the vertical progression  
	No standard present in the vertical progression  

	K(5)(G) evaluate details to determine what is most important with adult assistance. 
	K(5)(G) evaluate details to determine what is most important with adult assistance. 

	1(6)(G) evaluate details to determine what is most important with adult assistance. 
	1(6)(G) evaluate details to determine what is most important with adult assistance. 

	2(6)(G) evaluate details read to determine key ideas. 
	2(6)(G) evaluate details read to determine key ideas. 


	No standard present in the vertical progression  
	No standard present in the vertical progression  
	No standard present in the vertical progression  

	No standard present in the vertical progression  
	No standard present in the vertical progression  

	K(5)(I) monitor comprehension and make adjustments such as re-reading, using background knowledge, checking for visual cues, and asking questions when understanding breaks down with adult assistance.  
	K(5)(I) monitor comprehension and make adjustments such as re-reading, using background knowledge, checking for visual cues, and asking questions when understanding breaks down with adult assistance.  

	1(6)(I) monitor comprehension and make adjustments such as re-reading, using background knowledge, checking for visual cues, and asking questions when understanding breaks down.  
	1(6)(I) monitor comprehension and make adjustments such as re-reading, using background knowledge, checking for visual cues, and asking questions when understanding breaks down.  

	2(6)(I) monitor comprehension and make adjustments such as re-reading, using background knowledge, checking for visual cues, and asking questions when understanding breaks down.  
	2(6)(I) monitor comprehension and make adjustments such as re-reading, using background knowledge, checking for visual cues, and asking questions when understanding breaks down.  



	 
	 
	 
	RESPONSE SKILLS 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	II. Emergent Literacy: Language and Communication 
	D. Vocabulary  
	 
	III. Emergent Literacy: Reading Domain 
	D. Comprehension of Text  
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	II. Emergent Literacy: Language and Communication 
	D. Vocabulary  
	 
	III. Emergent Literacy: Reading Domain 
	D. Comprehension of Text  
	 

	Kindergarten 
	Kindergarten 
	K(6) Response skills: listening, speaking, reading, writing, and thinking using multiple texts. The student responds to an increasingly challenging variety of sources that are read, heard, or viewed. The student is expected to: 

	Grade 1 
	Grade 1 
	1(7) Response skills: listening, speaking, reading, writing, and thinking using multiple texts. The student responds to an increasingly challenging variety of sources that are read, heard, or viewed. The student is expected to: 

	Grade 2 
	Grade 2 
	2(7) Response skills: listening, speaking, reading, writing, and thinking using multiple texts. The student responds to an increasingly challenging variety of sources that are read, heard, or viewed. The student is expected to: 


	No standard present in the vertical progression  
	No standard present in the vertical progression  
	No standard present in the vertical progression  

	No standard present in the vertical progression  
	No standard present in the vertical progression  

	K(6)(A) describe personal connections to a variety of sources. 
	K(6)(A) describe personal connections to a variety of sources. 

	1(7)(A) describe personal connections to a variety of sources. 
	1(7)(A) describe personal connections to a variety of sources. 

	2(7)(A) describe personal connections to a variety of sources. 
	2(7)(A) describe personal connections to a variety of sources. 
	 


	No standard present in the vertical progression  
	No standard present in the vertical progression  
	No standard present in the vertical progression  

	No standard present in the vertical progression  
	No standard present in the vertical progression  

	K(6)(B) provide an oral, pictorial, or written response to a text. 
	K(6)(B) provide an oral, pictorial, or written response to a text. 

	1(7)(B) write brief comments on literary or informational texts. 
	1(7)(B) write brief comments on literary or informational texts. 

	2(7)(B) write brief comments on literary or informational texts that demonstrate an understanding of the text. 
	2(7)(B) write brief comments on literary or informational texts that demonstrate an understanding of the text. 
	 


	No standard present in the vertical progression  
	No standard present in the vertical progression  
	No standard present in the vertical progression  

	No standard present in the vertical progression  
	No standard present in the vertical progression  

	K(6)(C) use text evidence to support an appropriate response. 
	K(6)(C) use text evidence to support an appropriate response. 

	1(7)(C) use text evidence to support an appropriate response. 
	1(7)(C) use text evidence to support an appropriate response. 

	2(7)(C) use text evidence to support an appropriate response. 
	2(7)(C) use text evidence to support an appropriate response. 
	 


	PK3.III.D.1 Child re-enacts a story after it has been read aloud.  
	PK3.III.D.1 Child re-enacts a story after it has been read aloud.  
	PK3.III.D.1 Child re-enacts a story after it has been read aloud.  

	PK4.III.D.1 Child retells or re-enacts a story with a clear beginning, middle, and end. 
	PK4.III.D.1 Child retells or re-enacts a story with a clear beginning, middle, and end. 

	K(6)(D) retell texts in ways that maintain meaning. 
	K(6)(D) retell texts in ways that maintain meaning. 

	1(7)(D) retell texts in ways that maintain meaning. 
	1(7)(D) retell texts in ways that maintain meaning. 

	2(7)(D) retell and paraphrase texts in ways that maintain meaning and logical order. 
	2(7)(D) retell and paraphrase texts in ways that maintain meaning and logical order. 
	 


	No standard present in the vertical progression  
	No standard present in the vertical progression  
	No standard present in the vertical progression  

	No standard present in the vertical progression  
	No standard present in the vertical progression  

	K(6)(E) interact with sources in meaningful ways such as illustrating or writing. 
	K(6)(E) interact with sources in meaningful ways such as illustrating or writing. 

	1(7)(E) interact with sources in meaningful ways such as illustrating or writing. 
	1(7)(E) interact with sources in meaningful ways such as illustrating or writing. 

	2(7)(E) interact with sources in meaningful ways such as illustrating or writing. 
	2(7)(E) interact with sources in meaningful ways such as illustrating or writing. 
	 


	PK3.II.D.3 Child shows a steady increase in understanding (receptive) and using (expressive) language learned from books, conversations, and play. 
	PK3.II.D.3 Child shows a steady increase in understanding (receptive) and using (expressive) language learned from books, conversations, and play. 
	PK3.II.D.3 Child shows a steady increase in understanding (receptive) and using (expressive) language learned from books, conversations, and play. 

	PK4.II.D.3 Child consistently understands (receptive) and uses (expressive) new vocabulary acquired through books, conversations, and play. 
	PK4.II.D.3 Child consistently understands (receptive) and uses (expressive) new vocabulary acquired through books, conversations, and play. 

	K(6)(F) respond using newly acquired vocabulary as appropriate. 
	K(6)(F) respond using newly acquired vocabulary as appropriate. 

	1(7)(F) respond using newly acquired vocabulary as appropriate. 
	1(7)(F) respond using newly acquired vocabulary as appropriate. 

	2(7)(F) respond using newly acquired vocabulary as appropriate. 
	2(7)(F) respond using newly acquired vocabulary as appropriate. 



	 
	LITERARY ELEMENTS  
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	III. Emergent Literacy: Reading Domain 
	D. Comprehension of Text  
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	III. Emergent Literacy: Reading Domain 
	D. Comprehension of Text  
	 

	Kindergarten 
	Kindergarten 
	K(7) Multiple genres: listening, speaking, reading, writing, and thinking using multiple texts-- literary elements. The student recognizes and analyzes literary elements within and across increasingly complex traditional, contemporary, classical, and diverse literary texts. The student is expected to: 
	 

	Grade 1 
	Grade 1 
	1(8) Multiple genres: listening, speaking, reading, writing, and thinking using multiple texts-- literary elements. The student recognizes and analyzes literary elements within and across increasingly complex traditional, contemporary, classical, and diverse literary texts. The student is expected to: 

	Grade 2 
	Grade 2 
	2(8) Multiple genres: listening, speaking, reading, writing, and thinking using multiple texts-- literary elements. The student recognizes and analyzes literary elements within and across increasingly complex traditional, contemporary, classical, and diverse literary texts. The student is expected to: 


	No standard present in the vertical progression  
	No standard present in the vertical progression  
	No standard present in the vertical progression  

	No standard present in the vertical progression  
	No standard present in the vertical progression  

	K(7)(A) discuss topics and determine the basic theme using text evidence with adult assistance. 
	K(7)(A) discuss topics and determine the basic theme using text evidence with adult assistance. 

	1(8)(A) discuss topics and determine theme using text evidence with adult assistance. 
	1(8)(A) discuss topics and determine theme using text evidence with adult assistance. 
	 

	2(8)(A) discuss topics and determine theme using text evidence with adult assistance. 
	2(8)(A) discuss topics and determine theme using text evidence with adult assistance. 


	PK3.III.D.1 Child re-enacts a story after it has been read aloud. 
	PK3.III.D.1 Child re-enacts a story after it has been read aloud. 
	PK3.III.D.1 Child re-enacts a story after it has been read aloud. 
	 
	PK3.III.D.3 Child asks and answers age-appropriate questions about a book.  

	PK4.III.D.1 Child retells or re-enacts a story with a clear beginning, middle, and end. 
	PK4.III.D.1 Child retells or re-enacts a story with a clear beginning, middle, and end. 
	 
	PK4.III.D.3 Child asks and responds to questions relevant to the text read aloud. 

	K(7)(B) identify and describe the main character(s). 
	K(7)(B) identify and describe the main character(s). 
	 
	K(7)(C) describe the elements of plot development, including the main events, the problem, and the resolution for texts read aloud with adult assistance. 
	 
	K(7)(D) describe the setting. 

	1(8)(B) describe the main character(s) and the reason(s) for their actions. 
	1(8)(B) describe the main character(s) and the reason(s) for their actions. 
	 
	1(8)(C) describe plot elements, including the main events, the problem, and the resolution, for texts read aloud and independently. 
	 
	1(8)(D) describe the setting. 

	2(8)(B) describe the main character's (characters') internal and external traits. 
	2(8)(B) describe the main character's (characters') internal and external traits. 
	 
	2(8)(C) describe and understand plot elements, including the main events, the conflict, and the resolution, for texts read aloud and independently. 
	 
	2(8)(D) describe the importance of the setting. 



	 
	 
	 
	 
	GENRES  
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	III. Emergent Literacy: Reading Domain 
	B. Phonological Awareness  
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	III. Emergent Literacy: Reading Domain 
	B. Phonological Awareness  
	 

	Kindergarten 
	Kindergarten 
	K(8) Multiple genres: listening, speaking, reading, writing, and thinking using multiple texts-- genres. The student recognizes and analyzes genre-specific characteristics, structures, and purposes within and across increasingly complex traditional, contemporary, classical, and diverse texts. The student is expected to: 
	 

	Grade 1 
	Grade 1 
	1(9) Multiple genres: listening, speaking, reading, writing, and thinking using multiple texts-- genres. The student recognizes and analyzes genre-specific characteristics, structures, and purposes within and across increasingly complex traditional, contemporary, classical, and diverse texts. The student is expected to: 

	Grade 2 
	Grade 2 
	2(9) Multiple genres: listening, speaking, reading, writing, and thinking using multiple texts-- genres. The student recognizes and analyzes genre-specific characteristics, structures, and purposes within and across increasingly complex traditional, contemporary, classical, and diverse texts. The student is expected to: 


	No standard present in the vertical progression  
	No standard present in the vertical progression  
	No standard present in the vertical progression  

	No standard present in the vertical progression  
	No standard present in the vertical progression  

	K(8)(A) demonstrate knowledge of distinguishing characteristics of well- known children's literature such as folktales, fables, fairy tales, and nursery rhymes. 
	K(8)(A) demonstrate knowledge of distinguishing characteristics of well- known children's literature such as folktales, fables, fairy tales, and nursery rhymes. 

	1(9)(A) demonstrate knowledge of distinguishing characteristics of well- known children's literature such as folktales, fables, fairy tales, and nursery rhymes. 
	1(9)(A) demonstrate knowledge of distinguishing characteristics of well- known children's literature such as folktales, fables, fairy tales, and nursery rhymes. 
	 

	2(9)(A) demonstrate knowledge of distinguishing characteristics of well- known children's literature such as folktales, fables, and fairy tales. 
	2(9)(A) demonstrate knowledge of distinguishing characteristics of well- known children's literature such as folktales, fables, and fairy tales. 


	PK3.III.B.6 Child uses rhyming words through playful activities such as songs, nursery rhymes, and fingerplay.  
	PK3.III.B.6 Child uses rhyming words through playful activities such as songs, nursery rhymes, and fingerplay.  
	PK3.III.B.6 Child uses rhyming words through playful activities such as songs, nursery rhymes, and fingerplay.  

	PK4.III.B.6 Child identifies rhyming words. 
	PK4.III.B.6 Child identifies rhyming words. 

	K(8)(B) discuss rhyme and rhythm in nursery rhymes and a variety of poems. 
	K(8)(B) discuss rhyme and rhythm in nursery rhymes and a variety of poems. 

	1(9)(B) discuss rhyme, rhythm, repetition, and alliteration in a variety of poems. 
	1(9)(B) discuss rhyme, rhythm, repetition, and alliteration in a variety of poems. 
	 

	2(9)(B) explain visual patterns and structures in a variety of poems. 
	2(9)(B) explain visual patterns and structures in a variety of poems. 


	No standard present in the vertical progression  
	No standard present in the vertical progression  
	No standard present in the vertical progression  

	No standard present in the vertical progression  
	No standard present in the vertical progression  

	K(8)(C) discuss main characters in drama. 
	K(8)(C) discuss main characters in drama. 

	1(9)(C) discuss elements of drama such as characters and setting. 
	1(9)(C) discuss elements of drama such as characters and setting. 
	 

	2(9)(C) discuss elements of drama such as characters, dialogue, and setting. 
	2(9)(C) discuss elements of drama such as characters, dialogue, and setting. 


	No standard present in the vertical progression  
	No standard present in the vertical progression  
	No standard present in the vertical progression  

	No standard present in the vertical progression  
	No standard present in the vertical progression  

	K(8)(D)(i) recognize characteristics and structures of informational text, including: the central idea and supporting evidence with adult assistance. 
	K(8)(D)(i) recognize characteristics and structures of informational text, including: the central idea and supporting evidence with adult assistance. 
	 

	1(9)(D)(i) recognize characteristics and structures of informational text, including: the central idea and supporting evidence with adult assistance. 
	1(9)(D)(i) recognize characteristics and structures of informational text, including: the central idea and supporting evidence with adult assistance. 

	2(9)(D)(i) recognize characteristics and structures of informational text, including: the central idea and supporting evidence with adult assistance. 
	2(9)(D)(i) recognize characteristics and structures of informational text, including: the central idea and supporting evidence with adult assistance. 
	 
	 
	 


	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	III. Emergent Literacy: Reading Domain 
	B. Phonological Awareness  
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	III. Emergent Literacy: Reading Domain 
	B. Phonological Awareness  
	 

	Kindergarten 
	Kindergarten 
	K(8) Multiple genres: listening, speaking, reading, writing, and thinking using multiple texts-- genres. The student recognizes and analyzes genre-specific characteristics, structures, and purposes within and across increasingly complex traditional, contemporary, classical, and diverse texts. The student is expected to: 
	 

	Grade 1 
	Grade 1 
	1(9) Multiple genres: listening, speaking, reading, writing, and thinking using multiple texts-- genres. The student recognizes and analyzes genre-specific characteristics, structures, and purposes within and across increasingly complex traditional, contemporary, classical, and diverse texts. The student is expected to: 

	Grade 2 
	Grade 2 
	2(9) Multiple genres: listening, speaking, reading, writing, and thinking using multiple texts-- genres. The student recognizes and analyzes genre-specific characteristics, structures, and purposes within and across increasingly complex traditional, contemporary, classical, and diverse texts. The student is expected to: 


	No standard present in the vertical progression  
	No standard present in the vertical progression  
	No standard present in the vertical progression  

	No standard present in the vertical progression  
	No standard present in the vertical progression  

	K(8)(D)(ii) recognize characteristics and structures of informational text, including: titles and simple graphics to gain information. 
	K(8)(D)(ii) recognize characteristics and structures of informational text, including: titles and simple graphics to gain information. 

	1(9)(D)(ii) recognize characteristics and structures of informational text, including: features and simple graphics to locate or gain information. 
	1(9)(D)(ii) recognize characteristics and structures of informational text, including: features and simple graphics to locate or gain information. 

	2(9)(D)(ii) recognize characteristics and structures of informational text, including: features and graphics to locate and gain information. 
	2(9)(D)(ii) recognize characteristics and structures of informational text, including: features and graphics to locate and gain information. 
	 


	No standard present in the vertical progression  
	No standard present in the vertical progression  
	No standard present in the vertical progression  

	No standard present in the vertical progression  
	No standard present in the vertical progression  

	K(8)(D)(iii) recognize characteristics and structures of informational text, including: the steps in a sequence with adult assistance. 
	K(8)(D)(iii) recognize characteristics and structures of informational text, including: the steps in a sequence with adult assistance. 

	1(9)(D)(iii) recognize characteristics and structures of informational text, including: organizational patterns such as chronological order and description with adult assistance. 
	1(9)(D)(iii) recognize characteristics and structures of informational text, including: organizational patterns such as chronological order and description with adult assistance. 

	2(9)(D)(iii) recognize characteristics and structures of informational text, including: organizational patterns such as chronological order and cause and effect stated explicitly. 
	2(9)(D)(iii) recognize characteristics and structures of informational text, including: organizational patterns such as chronological order and cause and effect stated explicitly. 
	 


	No standard present in the vertical progression  
	No standard present in the vertical progression  
	No standard present in the vertical progression  

	No standard present in the vertical progression  
	No standard present in the vertical progression  

	K(8)(E) recognize characteristics of persuasive text with adult assistance and state what the author is trying to persuade the reader to think or do. 
	K(8)(E) recognize characteristics of persuasive text with adult assistance and state what the author is trying to persuade the reader to think or do. 

	1(9)(E) recognize characteristics of persuasive text with adult assistance and state what the author is trying to persuade the reader to think or do. 
	1(9)(E) recognize characteristics of persuasive text with adult assistance and state what the author is trying to persuade the reader to think or do. 
	 

	2(9)(E)(i) recognize characteristics of persuasive text, including: stating what the author is trying to persuade the reader to think or do. 
	2(9)(E)(i) recognize characteristics of persuasive text, including: stating what the author is trying to persuade the reader to think or do. 


	No standard present in the vertical progression  
	No standard present in the vertical progression  
	No standard present in the vertical progression  

	No standard present in the vertical progression  
	No standard present in the vertical progression  

	No standard present in the vertical progression  
	No standard present in the vertical progression  

	No standard present in the vertical progression  
	No standard present in the vertical progression  

	2(9)(E)(ii) recognize characteristics of persuasive text, including: distinguishing facts from opinion. 
	2(9)(E)(ii) recognize characteristics of persuasive text, including: distinguishing facts from opinion. 
	 


	No standard present in the vertical progression  
	No standard present in the vertical progression  
	No standard present in the vertical progression  

	No standard present in the vertical progression  
	No standard present in the vertical progression  

	K(8)(F) recognize characteristics of multimodal and digital texts.  
	K(8)(F) recognize characteristics of multimodal and digital texts.  

	1(9)(F) recognize characteristics of multimodal and digital texts.  
	1(9)(F) recognize characteristics of multimodal and digital texts.  

	2(9)(F) recognize characteristics of multimodal and digital texts. 
	2(9)(F) recognize characteristics of multimodal and digital texts. 



	 
	 
	AUTHOR’S PURPOSE & CRAFT 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	N/A 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	N/A 

	Kindergarten 
	Kindergarten 
	K(9) Author's purpose and craft: listening, speaking, reading, writing, and thinking using multiple texts. The student uses critical inquiry to analyze the authors' choices and how they influence and communicate meaning within a variety of texts. The student analyzes and applies author's craft purposefully in order to develop his or her own products and performances. The student is expected to: 
	 

	Grade 1 
	Grade 1 
	1(10) Author's purpose and craft: listening, speaking, reading, writing, and thinking using multiple texts. The student uses critical inquiry to analyze the authors' choices and how they influence and communicate meaning within a variety of texts. The student analyzes and applies author's craft purposefully in order to develop his or her own products and performances. The student is expected to: 

	Grade 2 
	Grade 2 
	2(10) Author's purpose and craft: listening, speaking, reading, writing, and thinking using multiple texts. The student uses critical inquiry to analyze the authors' choices and how they influence and communicate meaning within a variety of texts. The student analyzes and applies author's craft purposefully in order to develop his or her own products and performances. The student is expected to: 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	K(9)(A) discuss with adult assistance the author's purpose for writing text. 
	K(9)(A) discuss with adult assistance the author's purpose for writing text. 

	1(10)(A) discuss the author's purpose for writing text.  
	1(10)(A) discuss the author's purpose for writing text.  
	 

	2(10)(A) discuss the author's purpose for writing text. 
	2(10)(A) discuss the author's purpose for writing text. 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	K(9)(B) discuss with adult assistance how the use of text structure contributes to the author's purpose. 
	K(9)(B) discuss with adult assistance how the use of text structure contributes to the author's purpose. 

	1(10)(B) discuss how the use of text structure contributes to the author's purpose. 
	1(10)(B) discuss how the use of text structure contributes to the author's purpose. 
	 

	2(10)(B) discuss how the use of text structure contributes to the author's purpose. 
	2(10)(B) discuss how the use of text structure contributes to the author's purpose. 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	K(9)(C) discuss with adult assistance the author's use of print and graphic features to achieve specific purposes. 
	K(9)(C) discuss with adult assistance the author's use of print and graphic features to achieve specific purposes. 

	1(10)(C) discuss with adult assistance the author's use of print and graphic features to achieve specific purposes. 
	1(10)(C) discuss with adult assistance the author's use of print and graphic features to achieve specific purposes. 
	 

	2(10)(C) discuss the author's use of print and graphic features to achieve specific purposes. 
	2(10)(C) discuss the author's use of print and graphic features to achieve specific purposes. 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	K(9)(D) discuss with adult assistance how the author uses words that help the reader visualize. 
	K(9)(D) discuss with adult assistance how the author uses words that help the reader visualize. 
	 

	1(10)(D) discuss how the author uses words that help the reader visualize. 
	1(10)(D) discuss how the author uses words that help the reader visualize. 

	2(10)(D) discuss the use of descriptive, literal, and figurative language.  
	2(10)(D) discuss the use of descriptive, literal, and figurative language.  


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	K(9)(E) listen to and experience first- and third-person texts.  
	K(9)(E) listen to and experience first- and third-person texts.  

	1(10)(E) listen to and experience first- and third-person texts. 
	1(10)(E) listen to and experience first- and third-person texts. 

	2(10)(E) identify the use of first or third person in a text. 
	2(10)(E) identify the use of first or third person in a text. 
	 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	2(10)(F) identify and explain the use of repetition. 
	2(10)(F) identify and explain the use of repetition. 



	 
	COMPOSITION- WRITING PROCESS  
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	*III. Emergent Literacy: Reading Domain 
	E. Concepts of Print 
	 
	IV. Emergent Literacy: Writing Domain 
	A. Motivation to Write  
	B. Writing as a Process 
	C. Conventions in Writing 
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	*III. Emergent Literacy: Reading Domain 
	E. Concepts of Print 
	 
	IV. Emergent Literacy: Writing Domain 
	A. Motivation to Write  
	B. Writing as a Process 
	C. Conventions in Writing 
	 

	Kindergarten 
	Kindergarten 
	K(10) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- writing process. The student uses the writing process recursively to compose multiple texts that are legible and uses appropriate conventions. The student is expected to: 
	AND 
	K(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 
	 

	Grade 1 
	Grade 1 
	1(11) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- writing process. The student uses the writing process recursively to compose multiple texts that are legible and uses appropriate conventions. The student is expected to: 
	AND 
	1(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 

	Grade 2 
	Grade 2 
	2(11) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- writing process. The student uses the writing process recursively to compose multiple texts that are legible and uses appropriate conventions. The student is expected to: 
	AND 
	2(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 


	PK3.IV.A.1 Child engages in free-choice drawing and writing activities.  
	PK3.IV.A.1 Child engages in free-choice drawing and writing activities.  
	PK3.IV.A.1 Child engages in free-choice drawing and writing activities.  
	 
	PK3.IV.A.2 Child attempts to draw and write for many purposes and begins to explore different writing tools. 
	 
	PK3.IV.C.2 Child uses drawings, scribbles, and mock letters to communicate ideas. 

	PK4.IV.A.1 Child intentionally uses marks, letters, or symbols to record language and verbally shares meaning. 
	PK4.IV.A.1 Child intentionally uses marks, letters, or symbols to record language and verbally shares meaning. 
	 
	PK4.IV.A.2 Child independently draws and writes for many purposes to communicate ideas, using a variety of writing tools. 
	 
	PK4.IV.C.2 Child progresses from using scribbles and mock letters to forming letters and letter strings as a way to communicate. 
	 
	 

	K(10)(B) develop drafts in oral, pictorial, or written form by: organizing ideas. 
	K(10)(B) develop drafts in oral, pictorial, or written form by: organizing ideas. 
	 
	 
	 
	 
	 
	 

	1(11)(B)(i) develop drafts in oral, pictorial, or written form by: organizing with structure. 
	1(11)(B)(i) develop drafts in oral, pictorial, or written form by: organizing with structure. 

	2(11)(B)(i) develop drafts into a focused piece of writing by: organizing with structure. 
	2(11)(B)(i) develop drafts into a focused piece of writing by: organizing with structure. 


	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	*III. Emergent Literacy: Reading Domain 
	E. Concepts of Print 
	 
	IV. Emergent Literacy: Writing Domain 
	A. Motivation to Write  
	B. Writing as a Process 
	C. Conventions in Writing 
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	*III. Emergent Literacy: Reading Domain 
	E. Concepts of Print 
	 
	IV. Emergent Literacy: Writing Domain 
	A. Motivation to Write  
	B. Writing as a Process 
	C. Conventions in Writing 
	 

	Kindergarten 
	Kindergarten 
	K(10) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- writing process. The student uses the writing process recursively to compose multiple texts that are legible and uses appropriate conventions. The student is expected to: 
	AND 
	K(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 
	 

	Grade 1 
	Grade 1 
	1(11) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- writing process. The student uses the writing process recursively to compose multiple texts that are legible and uses appropriate conventions. The student is expected to: 
	AND 
	1(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 

	Grade 2 
	Grade 2 
	2(11) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- writing process. The student uses the writing process recursively to compose multiple texts that are legible and uses appropriate conventions. The student is expected to: 
	AND 
	2(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	1(11)(B)(ii) develop drafts in oral, pictorial, or written form by: developing an idea with specific and relevant details. 
	1(11)(B)(ii) develop drafts in oral, pictorial, or written form by: developing an idea with specific and relevant details. 
	 

	2(11)(B)(ii) develop drafts into a focused piece of writing by: developing an idea with specific and relevant details. 
	2(11)(B)(ii) develop drafts into a focused piece of writing by: developing an idea with specific and relevant details. 


	PK3.IV.B.1 Child discusses and contributes ideas for drafts composed in whole/small group writing activities with adult prompting.  
	PK3.IV.B.1 Child discusses and contributes ideas for drafts composed in whole/small group writing activities with adult prompting.  
	PK3.IV.B.1 Child discusses and contributes ideas for drafts composed in whole/small group writing activities with adult prompting.  
	 

	PK4.IV.B.1 Child discusses and contributes ideas for drafts composed in whole/small group writing activities.  
	PK4.IV.B.1 Child discusses and contributes ideas for drafts composed in whole/small group writing activities.  

	K(10)(A) plan by generating ideas for writing through class discussions and drawings. 
	K(10)(A) plan by generating ideas for writing through class discussions and drawings. 

	1(11)(A) plan a first draft by generating ideas for writing such as by drawing and brainstorming. 
	1(11)(A) plan a first draft by generating ideas for writing such as by drawing and brainstorming. 

	2(11)(A) plan a first draft by generating ideas for writing such as drawing and brainstorming. 
	2(11)(A) plan a first draft by generating ideas for writing such as drawing and brainstorming. 


	PK3.IV.B.2 Child observes and discusses ideas for revising (add, take out, change) drawings and/or written words in whole/small group writing activities.  
	PK3.IV.B.2 Child observes and discusses ideas for revising (add, take out, change) drawings and/or written words in whole/small group writing activities.  
	PK3.IV.B.2 Child observes and discusses ideas for revising (add, take out, change) drawings and/or written words in whole/small group writing activities.  

	PK4.IV.B.2 Child interacts and provides suggestions for revisions (add, take out, change order) and edits (conventions) in whole/small group writing activities.  
	PK4.IV.B.2 Child interacts and provides suggestions for revisions (add, take out, change order) and edits (conventions) in whole/small group writing activities.  

	K(10)(C) revise drafts by adding details in pictures or words. 
	K(10)(C) revise drafts by adding details in pictures or words. 
	 
	K(10)(D)(i) edit drafts with adult assistance using standard English conventions, including: complete sentences. 

	1(11)(C) revise drafts by adding details in pictures or words. 
	1(11)(C) revise drafts by adding details in pictures or words. 
	 
	1(11)(D)(i) edit drafts using standard English conventions, including: complete sentences with subject-verb agreement. 

	2(11)(C) revise drafts by adding, deleting, or rearranging words, phrases, or sentences. 
	2(11)(C) revise drafts by adding, deleting, or rearranging words, phrases, or sentences. 
	 
	2(11)(D)(i) edit drafts using standard English conventions, including: complete sentences with subject-verb agreement. 


	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	*III. Emergent Literacy: Reading Domain 
	E. Concepts of Print 
	 
	IV. Emergent Literacy: Writing Domain 
	A. Motivation to Write  
	B. Writing as a Process 
	C. Conventions in Writing 
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	*III. Emergent Literacy: Reading Domain 
	E. Concepts of Print 
	 
	IV. Emergent Literacy: Writing Domain 
	A. Motivation to Write  
	B. Writing as a Process 
	C. Conventions in Writing 
	 

	Kindergarten 
	Kindergarten 
	K(10) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- writing process. The student uses the writing process recursively to compose multiple texts that are legible and uses appropriate conventions. The student is expected to: 
	AND 
	K(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 
	 

	Grade 1 
	Grade 1 
	1(11) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- writing process. The student uses the writing process recursively to compose multiple texts that are legible and uses appropriate conventions. The student is expected to: 
	AND 
	1(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 

	Grade 2 
	Grade 2 
	2(11) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- writing process. The student uses the writing process recursively to compose multiple texts that are legible and uses appropriate conventions. The student is expected to: 
	AND 
	2(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	K(10)(D)(ii) edit drafts with adult assistance using standard English conventions, including: verbs. 
	K(10)(D)(ii) edit drafts with adult assistance using standard English conventions, including: verbs. 

	1(11)(D)(ii) edit drafts using standard English conventions, including: past and present verb tense. 
	1(11)(D)(ii) edit drafts using standard English conventions, including: past and present verb tense. 
	 

	2(11)(D)(ii) edit drafts using standard English conventions, including: past, present, and future verb tense. 
	2(11)(D)(ii) edit drafts using standard English conventions, including: past, present, and future verb tense. 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	K(10)(D)(iii) edit drafts with adult assistance using standard English conventions, including: singular and plural nouns. 
	K(10)(D)(iii) edit drafts with adult assistance using standard English conventions, including: singular and plural nouns. 

	1(11)(D)(iii) edit drafts using standard English conventions, including: singular, plural, common, and proper nouns. 
	1(11)(D)(iii) edit drafts using standard English conventions, including: singular, plural, common, and proper nouns. 

	2(11)(D)(iii) edit drafts using standard English conventions, including: singular, plural, common, and proper nouns. 
	2(11)(D)(iii) edit drafts using standard English conventions, including: singular, plural, common, and proper nouns. 
	 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	K(10)(D)(iv) edit drafts with adult assistance using standard English conventions, including: adjectives, including articles.  
	K(10)(D)(iv) edit drafts with adult assistance using standard English conventions, including: adjectives, including articles.  
	 

	1(11)(D)(iv) edit drafts using standard English conventions, including: adjectives, including articles. 
	1(11)(D)(iv) edit drafts using standard English conventions, including: adjectives, including articles. 

	2(11)(D)(iv) edit drafts using standard English conventions, including: adjectives, including articles. 
	2(11)(D)(iv) edit drafts using standard English conventions, including: adjectives, including articles. 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	1(11)(D)(v) edit drafts using standard English conventions, including: adverbs that convey time.  
	1(11)(D)(v) edit drafts using standard English conventions, including: adverbs that convey time.  

	2(11)(D)(v) edit drafts using standard English conventions, including: adverbs that convey time and adverbs that convey place. 
	2(11)(D)(v) edit drafts using standard English conventions, including: adverbs that convey time and adverbs that convey place. 


	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	*III. Emergent Literacy: Reading Domain 
	E. Concepts of Print 
	 
	IV. Emergent Literacy: Writing Domain 
	A. Motivation to Write  
	B. Writing as a Process 
	C. Conventions in Writing 
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	*III. Emergent Literacy: Reading Domain 
	E. Concepts of Print 
	 
	IV. Emergent Literacy: Writing Domain 
	A. Motivation to Write  
	B. Writing as a Process 
	C. Conventions in Writing 
	 

	Kindergarten 
	Kindergarten 
	K(10) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- writing process. The student uses the writing process recursively to compose multiple texts that are legible and uses appropriate conventions. The student is expected to: 
	AND 
	K(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 
	 

	Grade 1 
	Grade 1 
	1(11) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- writing process. The student uses the writing process recursively to compose multiple texts that are legible and uses appropriate conventions. The student is expected to: 
	AND 
	1(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 

	Grade 2 
	Grade 2 
	2(11) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- writing process. The student uses the writing process recursively to compose multiple texts that are legible and uses appropriate conventions. The student is expected to: 
	AND 
	2(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	K(10)(D)(v) edit drafts with adult assistance using standard English conventions, including: prepositions. 
	K(10)(D)(v) edit drafts with adult assistance using standard English conventions, including: prepositions. 

	1(11)(D)(vi) edit drafts using standard English conventions, including: prepositions. 
	1(11)(D)(vi) edit drafts using standard English conventions, including: prepositions. 

	2(11)(D)(vi) edit drafts using standard English conventions, including: prepositions and prepositional phrases. 
	2(11)(D)(vi) edit drafts using standard English conventions, including: prepositions and prepositional phrases. 
	 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	K(10)(D)(vi) edit drafts with adult assistance using standard English conventions, including: pronouns, including subjective, objective, and possessive cases. 
	K(10)(D)(vi) edit drafts with adult assistance using standard English conventions, including: pronouns, including subjective, objective, and possessive cases. 
	 

	1(11)(D)(vii) edit drafts using standard English conventions, including: pronouns, including subjective, objective, and possessive cases. 
	1(11)(D)(vii) edit drafts using standard English conventions, including: pronouns, including subjective, objective, and possessive cases. 

	2(11)(D)(vii) edit drafts using standard English conventions, including: pronouns, including subjective, objective, and possessive cases. 
	2(11)(D)(vii) edit drafts using standard English conventions, including: pronouns, including subjective, objective, and possessive cases. 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	2(11)(D)(viii) edit drafts using standard English conventions, including: coordinating conjunctions to form compound subjects and predicates. 
	2(11)(D)(viii) edit drafts using standard English conventions, including: coordinating conjunctions to form compound subjects and predicates. 
	 
	 


	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	*III. Emergent Literacy: Reading Domain 
	E. Concepts of Print 
	 
	IV. Emergent Literacy: Writing Domain 
	A. Motivation to Write  
	B. Writing as a Process 
	C. Conventions in Writing 
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	*III. Emergent Literacy: Reading Domain 
	E. Concepts of Print 
	 
	IV. Emergent Literacy: Writing Domain 
	A. Motivation to Write  
	B. Writing as a Process 
	C. Conventions in Writing 
	 

	Kindergarten 
	Kindergarten 
	K(10) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- writing process. The student uses the writing process recursively to compose multiple texts that are legible and uses appropriate conventions. The student is expected to: 
	AND 
	K(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 
	 

	Grade 1 
	Grade 1 
	1(11) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- writing process. The student uses the writing process recursively to compose multiple texts that are legible and uses appropriate conventions. The student is expected to: 
	AND 
	1(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 

	Grade 2 
	Grade 2 
	2(11) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- writing process. The student uses the writing process recursively to compose multiple texts that are legible and uses appropriate conventions. The student is expected to: 
	AND 
	2(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 


	PK3.IV.B.3 Child shares written products with others.  
	PK3.IV.B.3 Child shares written products with others.  
	PK3.IV.B.3 Child shares written products with others.  

	PK4.IV.B.3 Child shares and celebrates class-made and individual written products. 
	PK4.IV.B.3 Child shares and celebrates class-made and individual written products. 
	 

	K(10)(E) share writing.  
	K(10)(E) share writing.  

	1(11)(E) publish and share writing.  
	1(11)(E) publish and share writing.  

	2(11)(E) publish and share writing. 
	2(11)(E) publish and share writing. 


	PK3.IV.C.1 Child attempts to write some letters of own name (usually beginning with the first letter).  
	PK3.IV.C.1 Child attempts to write some letters of own name (usually beginning with the first letter).  
	PK3.IV.C.1 Child attempts to write some letters of own name (usually beginning with the first letter).  
	 
	PK3.IV.C.4 Child begins to show understanding of directionality (e.g., attempts to write top to bottom, left to right), but may still start at random places on a page. 
	 
	 
	 
	 
	 

	PK4.IV.C.1 Child writes first name (or nickname) using legible letters in the proper sequence. 
	PK4.IV.C.1 Child writes first name (or nickname) using legible letters in the proper sequence. 
	 
	PK4.IV.C.4 Child uses appropriate directionality when writing (e.g., top to bottom, left to right). 

	K(2)(E) develop handwriting by accurately forming all uppercase and lowercase letters using appropriate directionality. 
	K(2)(E) develop handwriting by accurately forming all uppercase and lowercase letters using appropriate directionality. 

	1(2)(F) develop handwriting by printing words, sentences, and answers legibly leaving appropriate spaces between words. 
	1(2)(F) develop handwriting by printing words, sentences, and answers legibly leaving appropriate spaces between words. 

	2(2)(E) develop handwriting by accurately forming all cursive letters using appropriate strokes when connecting letters. 
	2(2)(E) develop handwriting by accurately forming all cursive letters using appropriate strokes when connecting letters. 


	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	*III. Emergent Literacy: Reading Domain 
	E. Concepts of Print 
	 
	IV. Emergent Literacy: Writing Domain 
	A. Motivation to Write  
	B. Writing as a Process 
	C. Conventions in Writing 
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	*III. Emergent Literacy: Reading Domain 
	E. Concepts of Print 
	 
	IV. Emergent Literacy: Writing Domain 
	A. Motivation to Write  
	B. Writing as a Process 
	C. Conventions in Writing 
	 

	Kindergarten 
	Kindergarten 
	K(10) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- writing process. The student uses the writing process recursively to compose multiple texts that are legible and uses appropriate conventions. The student is expected to: 
	AND 
	K(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 
	 

	Grade 1 
	Grade 1 
	1(11) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- writing process. The student uses the writing process recursively to compose multiple texts that are legible and uses appropriate conventions. The student is expected to: 
	AND 
	1(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 

	Grade 2 
	Grade 2 
	2(11) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- writing process. The student uses the writing process recursively to compose multiple texts that are legible and uses appropriate conventions. The student is expected to: 
	AND 
	2(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 


	PK3.IV.C.3 Child begins to write using letter-like forms.  
	PK3.IV.C.3 Child begins to write using letter-like forms.  
	PK3.IV.C.3 Child begins to write using letter-like forms.  
	 
	 

	PK4.IV.C.3 Child begins to write familiar words using letter-sound correspondences, often using letters associated with beginning and/or ending sounds to write words. 
	PK4.IV.C.3 Child begins to write familiar words using letter-sound correspondences, often using letters associated with beginning and/or ending sounds to write words. 
	 
	 

	K(10)(D)(vii) edit drafts with adult assistance using standard English conventions, including: capitalization of the first letter in a sentence and name. 
	K(10)(D)(vii) edit drafts with adult assistance using standard English conventions, including: capitalization of the first letter in a sentence and name. 
	 
	K(10)(D)(ix) edit drafts with adult assistance using standard English conventions, including: correct spelling of words with grade- appropriate orthographic patterns and rules and high-frequency words. 
	 
	 
	 
	 
	 
	 

	1(11)(D)(viii) edit drafts using standard English conventions, including: capitalization for the beginning of sentences and the pronoun "I.” 
	1(11)(D)(viii) edit drafts using standard English conventions, including: capitalization for the beginning of sentences and the pronoun "I.” 
	 
	1(11)(D)(x) edit drafts using standard English conventions, including: correct spelling of words with grade- appropriate orthographic patterns and rules and high-frequency words with adult assistance. 
	 

	2(11)(D)(ix) edit drafts using standard English conventions, including: capitalization of months, days of the week, and the salutation and conclusion of a letter. 
	2(11)(D)(ix) edit drafts using standard English conventions, including: capitalization of months, days of the week, and the salutation and conclusion of a letter. 
	 
	2(11)(D)(xi) edit drafts using standard English conventions, including: correct spelling of words with grade- appropriate orthographic patterns and rules and high-frequency words. 


	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	*III. Emergent Literacy: Reading Domain 
	E. Concepts of Print 
	 
	IV. Emergent Literacy: Writing Domain 
	A. Motivation to Write  
	B. Writing as a Process 
	C. Conventions in Writing 
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	*III. Emergent Literacy: Reading Domain 
	E. Concepts of Print 
	 
	IV. Emergent Literacy: Writing Domain 
	A. Motivation to Write  
	B. Writing as a Process 
	C. Conventions in Writing 
	 

	Kindergarten 
	Kindergarten 
	K(10) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- writing process. The student uses the writing process recursively to compose multiple texts that are legible and uses appropriate conventions. The student is expected to: 
	AND 
	K(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 
	 

	Grade 1 
	Grade 1 
	1(11) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- writing process. The student uses the writing process recursively to compose multiple texts that are legible and uses appropriate conventions. The student is expected to: 
	AND 
	1(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 

	Grade 2 
	Grade 2 
	2(11) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- writing process. The student uses the writing process recursively to compose multiple texts that are legible and uses appropriate conventions. The student is expected to: 
	AND 
	2(2) Developing and sustaining foundational language skills: listening, speaking, reading, writing, and thinking--beginning reading and writing. The student develops word structure knowledge through phonological awareness, print concepts, phonics, and morphology to communicate, decode, and spell. The student is expected to: 


	*PK3.III.E.3 Child begins to notice the basic features of print (e.g., repeating words, space between words, punctuation vs. letters).  
	*PK3.III.E.3 Child begins to notice the basic features of print (e.g., repeating words, space between words, punctuation vs. letters).  
	*PK3.III.E.3 Child begins to notice the basic features of print (e.g., repeating words, space between words, punctuation vs. letters).  
	 
	PK3.IV.C.5 *There is not enough research to support the inclusion of a PK3 outcome* 

	*PK4.III.E.3 Child can identify some conventional features of print that communicate meaning including end punctuation and case. 
	*PK4.III.E.3 Child can identify some conventional features of print that communicate meaning including end punctuation and case. 
	 
	PK4.IV.C.5 Child begins to experiment with punctuation when writing. 

	K(10)(D)(viii) edit drafts with adult assistance using standard English conventions, including: punctuation marks at the end of declarative sentences. 
	K(10)(D)(viii) edit drafts with adult assistance using standard English conventions, including: punctuation marks at the end of declarative sentences. 

	1(11)(D)(ix) edit drafts using standard English conventions, including: punctuation marks at the end of declarative, exclamatory, and interrogative sentences. 
	1(11)(D)(ix) edit drafts using standard English conventions, including: punctuation marks at the end of declarative, exclamatory, and interrogative sentences. 

	2(11)(D)(x) edit drafts using standard English conventions, including: end punctuation, apostrophes in contractions, and commas with items in a series and in dates. 
	2(11)(D)(x) edit drafts using standard English conventions, including: end punctuation, apostrophes in contractions, and commas with items in a series and in dates. 



	 
	 
	 
	 
	COMPOSITION- GENRES  
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	IV. Emergent Literacy: Writing Domain 
	A. Motivation to Write  
	B. Writing as a Process 
	 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	IV. Emergent Literacy: Writing Domain 
	A. Motivation to Write  
	B. Writing as a Process 
	 

	Kindergarten 
	Kindergarten 
	K(11) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- genres. The student uses genre characteristics and craft to compose multiple texts that are meaningful. The student is expected to: 
	 

	Grade 1 
	Grade 1 
	1(12) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- genres. The student uses genre characteristics and craft to compose multiple texts that are meaningful. The student is expected to: 

	Grade 2 
	Grade 2 
	2(12) Composition: listening, speaking, reading, writing, and thinking using multiple texts-- genres. The student uses genre characteristics and craft to compose multiple texts that are meaningful. The student is expected to: 


	PK3.IV.A.2 Child attempts to draw and write for many purposes and begins to explore different writing tools.  
	PK3.IV.A.2 Child attempts to draw and write for many purposes and begins to explore different writing tools.  
	PK3.IV.A.2 Child attempts to draw and write for many purposes and begins to explore different writing tools.  
	 
	PK3.IV.B.1 Child discusses and contributes ideas for drafts composed in whole/small group writing activities with adult prompting.  

	PK4.IV.A.2 Child independently draws and writes for many purposes to communicate ideas, using a variety of writing tools. 
	PK4.IV.A.2 Child independently draws and writes for many purposes to communicate ideas, using a variety of writing tools. 
	 
	PK4.IV.B.1 Child discusses and contributes ideas for drafts composed in whole/small group writing activities. 

	K(11)(A) dictate or compose literary texts, including personal narratives. 
	K(11)(A) dictate or compose literary texts, including personal narratives. 
	 
	K(11)(B) dictate or compose informational texts. 

	1(12)(A) dictate or compose literary texts, including personal narratives and poetry. 
	1(12)(A) dictate or compose literary texts, including personal narratives and poetry. 
	 
	1(12)(B) dictate or compose informational texts, including procedural texts. 
	 
	1(12)(C) dictate or compose correspondence such as thank you notes or letters. 

	2(12)(A) compose literary texts, including personal narratives and poetry. 
	2(12)(A) compose literary texts, including personal narratives and poetry. 
	 
	2(12)(B) compose informational texts, including procedural texts and reports. 
	 
	2(12)(C) compose correspondence such as thank you notes or letters. 



	 
	 
	 
	 
	 
	 
	 
	INQUIRY & RESEARCH 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	Prekindergarten-PK3 
	N/A 

	Prekindergarten-PK4 
	Prekindergarten-PK4 
	N/A 

	Kindergarten 
	Kindergarten 
	K(12) Inquiry and research: listening, speaking, reading, writing, and thinking using multiple texts. The student engages in both short-term and sustained recursive inquiry processes for a variety of purposes. The student is expected to: 
	 

	Grade 1 
	Grade 1 
	1(13) Inquiry and research: listening, speaking, reading, writing, and thinking using multiple texts. The student engages in both short-term and sustained recursive inquiry processes for a variety of purposes. The student is expected to: 

	Grade 2 
	Grade 2 
	2(13) Inquiry and research: listening, speaking, reading, writing, and thinking using multiple texts. The student engages in both short-term and sustained recursive inquiry processes for a variety of purposes. The student is expected to: 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	K(12)(A) generate questions for formal and informal inquiry with adult assistance. 
	K(12)(A) generate questions for formal and informal inquiry with adult assistance. 

	1(13)(A) generate questions for formal and informal inquiry with adult assistance. 
	1(13)(A) generate questions for formal and informal inquiry with adult assistance. 

	2(13)(A) generate questions for formal and informal inquiry with adult assistance. 
	2(13)(A) generate questions for formal and informal inquiry with adult assistance. 
	 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	K(12)(B) develop and follow a research plan with adult assistance. 
	K(12)(B) develop and follow a research plan with adult assistance. 

	1(13)(B) develop and follow a research plan with adult assistance. 
	1(13)(B) develop and follow a research plan with adult assistance. 

	2(13)(B) develop and follow a research plan with adult assistance. 
	2(13)(B) develop and follow a research plan with adult assistance. 
	 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	K(12)(C) gather information from a variety of sources with adult assistance. 
	K(12)(C) gather information from a variety of sources with adult assistance. 

	1(13)(C) identify and gather relevant sources and information to answer the questions with adult assistance. 
	1(13)(C) identify and gather relevant sources and information to answer the questions with adult assistance. 

	2(13)(C) identify and gather relevant sources and information to answer the questions. 
	2(13)(C) identify and gather relevant sources and information to answer the questions. 
	 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	2(13)(D) identify primary and secondary sources. 
	2(13)(D) identify primary and secondary sources. 
	 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	K(12)(D) demonstrate understanding of information gathered with adult assistance. 
	K(12)(D) demonstrate understanding of information gathered with adult assistance. 

	1(13)(D) demonstrate understanding of information gathered with adult assistance. 
	1(13)(D) demonstrate understanding of information gathered with adult assistance. 
	 

	2(13)(E) demonstrate understanding of information gathered. 
	2(13)(E) demonstrate understanding of information gathered. 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 
	 

	2(13)(F) cite sources appropriately. 
	2(13)(F) cite sources appropriately. 


	No standard present in the vertical progression 
	No standard present in the vertical progression 
	No standard present in the vertical progression 

	No standard present in the vertical progression 
	No standard present in the vertical progression 

	K(12)(E) use an appropriate mode of delivery, whether written, oral, or multimodal, to present results.  
	K(12)(E) use an appropriate mode of delivery, whether written, oral, or multimodal, to present results.  

	1(13)(E) use an appropriate mode of delivery, whether written, oral, or multimodal, to present results.  
	1(13)(E) use an appropriate mode of delivery, whether written, oral, or multimodal, to present results.  

	2(13)(G) use an appropriate mode of delivery, whether written, oral, or multimodal, to present results. 
	2(13)(G) use an appropriate mode of delivery, whether written, oral, or multimodal, to present results. 
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	The Early Childhood Program Self-Assessment was created to assist administrators in evaluating their early childhood programs and making program adjustments to meet the needs of all students. 
	The Early Childhood Program Self-Assessment was created to assist administrators in evaluating their early childhood programs and making program adjustments to meet the needs of all students. 
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	Story
	• 
	• 
	• 
	• 

	A means of internal reflection and evaluation of current practices
	 
	 


	• 
	• 
	• 

	A voluntary method to identify areas of strength and opportunities for growth
	 
	 


	• 
	• 
	• 

	A process to measure the extent to which growth has occurred
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	• 

	A tool to inform continuous improvement
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	• 
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	A system of scoring, grading or labeling a program
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	A staff evaluation tool
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	• 
	• 

	A means of comparing individual sites within a school district/charter
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	Early Childhood Program Self-Assessment Guide
	 
	 
	A self-assessment guide is available to support local education agencies (LEAs) in utilizing the program evaluation tool. 
	The guide provides definitions, explanations, resources, and other helpful information. The program self-assessment 
	guide can be found on this TEA web page: 
	https://tea.texas.gov/ece-resources
	https://tea.texas.gov/ece-resources

	.
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	Outdoor Environment
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	Family Engagement

	• 
	• 
	• 
	• 

	Family Engagement Plan

	• 
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	Support to Families
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	The program self-assessment presents rubrics that outline indicators for three levels of quality for each strategy within each quality component. Complete the program evaluation tool by reading the indicators and selecting the indicator that best describes your program. Utilize the results from the tool to create a continuous improvement plan. A continuous improvement plan template is provided in the Early Childhood Program Self-Assessment Guide.
	The program self-assessment presents rubrics that outline indicators for three levels of quality for each strategy within each quality component. Complete the program evaluation tool by reading the indicators and selecting the indicator that best describes your program. Utilize the results from the tool to create a continuous improvement plan. A continuous improvement plan template is provided in the Early Childhood Program Self-Assessment Guide.

	Step 1. Read the indicators at each level
	Step 1. Read the indicators at each level
	 

	Step 2. Circle the indicator that best describes your prekindergarten program
	Step 3. Compile results using the chart on page 19
	Step 4. Identify strengths, opportunities for growth, and next steps for continuous improvement on page 20
	Step 5. Use results to create a continuous improvement plan (template is provided in the program self-assessment guide)

	Access / Enrollment
	Access / Enrollment

	Figure
	Enrollment      
	Enrollment      
	Enrollment      
	Enrollment      
	Enrollment      
	Enrollment      
	Enrollment      
	Process


	Developing: Enrollment process varies from campus to campus within an LEA. The enrollment process for students new to the district may take multiple visits to complete.
	Developing: Enrollment process varies from campus to campus within an LEA. The enrollment process for students new to the district may take multiple visits to complete.

	Proficient: LEA implements an enrollment process that enables families with students new to the district to complete enrollment in one visit.
	Proficient: LEA implements an enrollment process that enables families with students new to the district to complete enrollment in one visit.

	Exemplary: LEA implements an enrollment process that enables families with students new to the district to complete enrollment in one visit. LEA provides assistance, when needed, to acquire the necessary documentation (e.g. birth certificate).
	Exemplary: LEA implements an enrollment process that enables families with students new to the district to complete enrollment in one visit. LEA provides assistance, when needed, to acquire the necessary documentation (e.g. birth certificate).
	-






	Administrative and Teaching Staff
	Administrative and Teaching Staff

	Figure
	Teacher 
	Teacher 
	Teacher 
	Teacher 
	Teacher 
	Teacher 
	Teacher 

	Qualifications
	Qualifications


	Developing: Not applicable
	Developing: Not applicable

	Proficient:  LEA ensures that all grade 1 teachers are appropriately certified according to their teaching assignment.  TEC 21.003 (a)
	Proficient:  LEA ensures that all grade 1 teachers are appropriately certified according to their teaching assignment.  TEC 21.003 (a)

	Exemplary: Not applicable
	Exemplary: Not applicable


	Teacher
	Teacher
	Teacher
	Teacher

	Prioritization
	Prioritization


	Developing: Not applicable
	Developing: Not applicable

	Proficient: LEA ensures the placement of highly effective teachers in K-2 classrooms is prioritized.  TEC 28.0062 (a)(1) LEGAL REQUIREMENT
	Proficient: LEA ensures the placement of highly effective teachers in K-2 classrooms is prioritized.  TEC 28.0062 (a)(1) LEGAL REQUIREMENT
	-


	Exemplary: Not appicable
	Exemplary: Not appicable


	Teacher
	Teacher
	Teacher
	Teacher

	Evaluations
	Evaluations


	Developing: LEA ensures that teaching staff are evaluated annually using multiple sources of data, including data that captures and reflects staff’s ability to address all student needs.
	Developing: LEA ensures that teaching staff are evaluated annually using multiple sources of data, including data that captures and reflects staff’s ability to address all student needs.
	-


	Proficient: LEA ensures that teaching staff are evaluated annually using multiple sources of data, including data that captures and reflects staff’s ability to address all student needs. An early childhood specific research-based evaluation tool (e.g., ERS, CLASS, etc.) is consistently used to supplement the LEA’s teacher evaluation tool.
	Proficient: LEA ensures that teaching staff are evaluated annually using multiple sources of data, including data that captures and reflects staff’s ability to address all student needs. An early childhood specific research-based evaluation tool (e.g., ERS, CLASS, etc.) is consistently used to supplement the LEA’s teacher evaluation tool.
	-
	-


	Exemplary: LEA ensures that teaching staff are evaluated annually using multiple sources of data, including data that captures and reflects staff’s ability to address all student needs. LEA uses evaluation data to inform continuous improvement efforts. An early childhood specific research-based evaluation tool is consistently used to supplement the LEA’s teacher evaluation tool.
	Exemplary: LEA ensures that teaching staff are evaluated annually using multiple sources of data, including data that captures and reflects staff’s ability to address all student needs. LEA uses evaluation data to inform continuous improvement efforts. An early childhood specific research-based evaluation tool is consistently used to supplement the LEA’s teacher evaluation tool.
	-
	-



	Teacher
	Teacher
	Teacher
	Teacher

	Professional
	Professional

	Development
	Development


	Developing: LEA ensures some of the content-specific professional development activities offered to grade 2 teachers are early childhood focused.
	Developing: LEA ensures some of the content-specific professional development activities offered to grade 2 teachers are early childhood focused.
	-


	Proficient: LEA ensures most of the content-specific professional development activities offered to grade 2 teachers are early childhood focused.
	Proficient: LEA ensures most of the content-specific professional development activities offered to grade 2 teachers are early childhood focused.
	-


	Exemplary: LEA ensures all of the content-specific professional development activities offered to grade 2 teachers are early childhood focused and responsive to needs identified by student progress monitoring data and teacher evaluation results.
	Exemplary: LEA ensures all of the content-specific professional development activities offered to grade 2 teachers are early childhood focused and responsive to needs identified by student progress monitoring data and teacher evaluation results.
	-



	Coaching and 
	Coaching and 
	Coaching and 
	Coaching and 
	Mentoring


	Developing: LEA ensures some of the grade 2 teachers receive coaching and mentoring.
	Developing: LEA ensures some of the grade 2 teachers receive coaching and mentoring.

	Proficient: LEA ensures most of the grade 2 teachers receive coaching and mentoring.
	Proficient: LEA ensures most of the grade 2 teachers receive coaching and mentoring.
	-


	Exemplary: LEA ensures all of the grade 2 teachers receive coaching and mentoring.
	Exemplary: LEA ensures all of the grade 2 teachers receive coaching and mentoring.





	Administrative and Teaching Staff
	Administrative and Teaching Staff

	Figure
	Administrator 
	Administrator 
	Administrator 
	Administrator 
	Administrator 
	Administrator 
	Administrator 
	Professional

	Development
	Development


	Developing: Campus- and LEA-level administrators overseeing early childhood programs participate annually in one early childhood specific professional development activities.
	Developing: Campus- and LEA-level administrators overseeing early childhood programs participate annually in one early childhood specific professional development activities.
	-


	Proficient: Campus- and LEA-level administrators overseeing early childhood programs participate annually in two-three early childhood specific professional development activity.
	Proficient: Campus- and LEA-level administrators overseeing early childhood programs participate annually in two-three early childhood specific professional development activity.
	-
	-


	Exemplary: Campus- and LEA-level administrators overseeing early childhood programs participate annually in at least four early childhood specific professional development activities.
	Exemplary: Campus- and LEA-level administrators overseeing early childhood programs participate annually in at least four early childhood specific professional development activities.
	-
	-



	Leading
	Leading
	Leading
	Leading

	Continuous
	Continuous

	Improvement
	Improvement


	Developing: LEA has structures in place to assist administrators in routinely evaluating progress towards increasing positive child outcomes.
	Developing: LEA has structures in place to assist administrators in routinely evaluating progress towards increasing positive child outcomes.

	Proficient: LEA has structures in place to assist administrators in routinely evaluating progress towards increasing positive child outcomes and the quality of the grade 1 program.
	Proficient: LEA has structures in place to assist administrators in routinely evaluating progress towards increasing positive child outcomes and the quality of the grade 1 program.

	Exemplary: LEA has structures in place to assist administrators in routinely evaluating progress towards increasing positive child outcomes and the quality of the grade 1 program. LEA assists campuses in making program adjustments throughout the school year based on monitoring.
	Exemplary: LEA has structures in place to assist administrators in routinely evaluating progress towards increasing positive child outcomes and the quality of the grade 1 program. LEA assists campuses in making program adjustments throughout the school year based on monitoring.
	-



	Proficiency Plans
	Proficiency Plans
	Proficiency Plans
	Proficiency Plans


	Developing: Not applicable
	Developing: Not applicable

	Proficient: LEA adopts early childhood literacy and mathematics proficiency plans. TEC 11.185 LEGAL REQUIREMENT
	Proficient: LEA adopts early childhood literacy and mathematics proficiency plans. TEC 11.185 LEGAL REQUIREMENT
	-


	Exemplary: LEA adopts early childhood literacy and mathematics proficiency plans. Teacher representatives from grades K-2 are included in the development of the plan.
	Exemplary: LEA adopts early childhood literacy and mathematics proficiency plans. Teacher representatives from grades K-2 are included in the development of the plan.
	-






	Curriculum
	Curriculum

	Figure
	Curriculum
	Curriculum
	Curriculum
	Curriculum
	Curriculum
	Curriculum
	Curriculum


	Developing: LEA’s grade 2 curriculum aligns with all of the Texas Essential Knowledge and Skills (TEKS) and English Language Proficiency Standards (ELPS). TEC 28.002 (c), 28.005 (b); 19 TAC 74.1 (b), 74.4 - LEGAL REQUIREMENT
	Developing: LEA’s grade 2 curriculum aligns with all of the Texas Essential Knowledge and Skills (TEKS) and English Language Proficiency Standards (ELPS). TEC 28.002 (c), 28.005 (b); 19 TAC 74.1 (b), 74.4 - LEGAL REQUIREMENT
	-


	Proficient: LEA ‘s grade 2 curriculum aligns with all of the TEKS and ELPS. The curriculum explicitly guides teachers to address the needs of each student.
	Proficient: LEA ‘s grade 2 curriculum aligns with all of the TEKS and ELPS. The curriculum explicitly guides teachers to address the needs of each student.
	-


	Exemplary: LEA ‘s grade 2 curriculum aligns with all of the TEKS and ELPS. The curriculum explicitly guides teachers to address the needs of each student.  The effectiveness of the curriculum is evaluated annually.
	Exemplary: LEA ‘s grade 2 curriculum aligns with all of the TEKS and ELPS. The curriculum explicitly guides teachers to address the needs of each student.  The effectiveness of the curriculum is evaluated annually.
	-



	Phonics
	Phonics
	Phonics
	Phonics

	Curriculum
	Curriculum


	Developing: LEA ensures a phonics curriculum that uses systematic direct instruction is adopted and implemented in grade 2 classrooms. TEC 28.0062 (a)(3)(A) LEGAL REQUIREMENT
	Developing: LEA ensures a phonics curriculum that uses systematic direct instruction is adopted and implemented in grade 2 classrooms. TEC 28.0062 (a)(3)(A) LEGAL REQUIREMENT
	-
	-


	Proficient: LEA provides supports and ensures a phonics curriculum that uses systematic direct instruction is adopted and implemented in grade 2 classrooms.
	Proficient: LEA provides supports and ensures a phonics curriculum that uses systematic direct instruction is adopted and implemented in grade 2 classrooms.
	-
	-
	-


	Exemplary: LEA provides supports and ensures a phonics curriculum that uses systematic direct instruction is adopted and implemented in grade 2 classrooms. The effectiveness of the curriculum is evaluated annually.
	Exemplary: LEA provides supports and ensures a phonics curriculum that uses systematic direct instruction is adopted and implemented in grade 2 classrooms. The effectiveness of the curriculum is evaluated annually.


	Scope and
	Scope and
	Scope and
	Scope and

	Sequence
	Sequence


	Developing: LEA-wide scope and sequence is developed and implemented to ensure most grade 2 TEKS are introduced, reinforced, and practiced within the school year.
	Developing: LEA-wide scope and sequence is developed and implemented to ensure most grade 2 TEKS are introduced, reinforced, and practiced within the school year.
	-


	Proficient: LEA-wide scope and sequence is developed and implemented to ensure all grade 2 TEKS are introduced, reinforced, and practiced within the school year.
	Proficient: LEA-wide scope and sequence is developed and implemented to ensure all grade 2 TEKS are introduced, reinforced, and practiced within the school year.
	-


	Exemplary: LEA-wide scope and sequence is developed, implemented and evaluated annually to verify that all grade 2 TEKS are introduced, reinforced, and practiced within the school year.
	Exemplary: LEA-wide scope and sequence is developed, implemented and evaluated annually to verify that all grade 2 TEKS are introduced, reinforced, and practiced within the school year.
	-
	-



	Curricular
	Curricular
	Curricular
	Curricular

	Integration
	Integration


	Developing: LEA provides teachers with resources to support curricular integration across most of the foundation curriculum content areas.
	Developing: LEA provides teachers with resources to support curricular integration across most of the foundation curriculum content areas.
	-
	-
	-


	Proficient: LEA provides teachers with resources to support curricular integration across all foundation curriculum content areas and most of the enrichment curriculum content areas.
	Proficient: LEA provides teachers with resources to support curricular integration across all foundation curriculum content areas and most of the enrichment curriculum content areas.
	-
	-
	-


	Exemplary: LEA provides teachers with resources to support curricular integration across all foundation curriculum content areas, most of the enrichment curriculum content areas and in all learning centers and/or stations.
	Exemplary: LEA provides teachers with resources to support curricular integration across all foundation curriculum content areas, most of the enrichment curriculum content areas and in all learning centers and/or stations.
	-
	-






	Curriculum
	Curriculum

	Figure
	Vertical
	Vertical
	Vertical
	Vertical
	Vertical
	Vertical
	Vertical

	Alignment
	Alignment


	Developing: Strong, consistent vertical alignment across prekindergarten to grade 3 curriculum and instruction (monolingual and bilingual) is achieved through an annual joint planning meeting to understand what is taught, how it is taught and how it is assessed at each grade level.
	Developing: Strong, consistent vertical alignment across prekindergarten to grade 3 curriculum and instruction (monolingual and bilingual) is achieved through an annual joint planning meeting to understand what is taught, how it is taught and how it is assessed at each grade level.
	-
	-


	Proficient: Strong, consistent vertical alignment across prekindergarten to grade 3 curriculum and instruction (monolingual and bilingual) is achieved through two joint planning meetings annually to understand what is taught, how it is taught and how it is assessed at each grade level.
	Proficient: Strong, consistent vertical alignment across prekindergarten to grade 3 curriculum and instruction (monolingual and bilingual) is achieved through two joint planning meetings annually to understand what is taught, how it is taught and how it is assessed at each grade level.
	-


	Exemplary: Strong, consistent vertical alignment across prekindergarten to grade 3 curriculum and instruction (monolingual and bilingual) is achieved through three joint planning meetings annually to understand what is taught, how it is taught and how it is assessed at each grade level.
	Exemplary: Strong, consistent vertical alignment across prekindergarten to grade 3 curriculum and instruction (monolingual and bilingual) is achieved through three joint planning meetings annually to understand what is taught, how it is taught and how it is assessed at each grade level.
	-



	Horizontal
	Horizontal
	Horizontal
	Horizontal

	Alignment
	Alignment


	Developing: Teachers’ routine grade-level planning meetings support horizontal alignment of the curriculum and instruction between grade 2 classrooms.  
	Developing: Teachers’ routine grade-level planning meetings support horizontal alignment of the curriculum and instruction between grade 2 classrooms.  

	Proficient: Teachers’ routine grade-level planning meetings support horizontal alignment of the curriculum and instruction between grade 2 classrooms as evidenced by common curricular goals, themes/units/projects, routines and schedules. 
	Proficient: Teachers’ routine grade-level planning meetings support horizontal alignment of the curriculum and instruction between grade 2 classrooms as evidenced by common curricular goals, themes/units/projects, routines and schedules. 
	-
	-


	Exemplary: Teachers’ routine grade-level planning meetings support horizontal alignment of the curriculum and instruction between grade 2 classrooms as evidenced by common curricular goals, themes/units/projects, routines and schedules. Planning meetings include a review of assessment data.
	Exemplary: Teachers’ routine grade-level planning meetings support horizontal alignment of the curriculum and instruction between grade 2 classrooms as evidenced by common curricular goals, themes/units/projects, routines and schedules. Planning meetings include a review of assessment data.
	-
	-
	-






	Instruction
	Instruction

	Figure
	Instructional
	Instructional
	Instructional
	Instructional
	Instructional
	Instructional
	Instructional

	Activities
	Activities


	Developing: LEA provides support to teachers in the use of the grade 2 curriculum to implement activities that introduce, reinforce and practice new concepts and skills within the theme/unit/project.
	Developing: LEA provides support to teachers in the use of the grade 2 curriculum to implement activities that introduce, reinforce and practice new concepts and skills within the theme/unit/project.
	-
	-


	Proficient: LEA provides support to teachers in the use of the grade 2 curriculum to plan and implement activities that introduce, reinforce and practice new concepts and skills within the theme/unit/project.
	Proficient: LEA provides support to teachers in the use of the grade 2 curriculum to plan and implement activities that introduce, reinforce and practice new concepts and skills within the theme/unit/project.

	Exemplary: LEA provides support to teachers in the use of the grade 2 curriculum to plan, implement and evaluate activities that introduce, reinforce and practice new concepts and skills within the theme/unit/project. 
	Exemplary: LEA provides support to teachers in the use of the grade 2 curriculum to plan, implement and evaluate activities that introduce, reinforce and practice new concepts and skills within the theme/unit/project. 
	-



	Instructional
	Instructional
	Instructional
	Instructional

	Settings
	Settings


	Developing: LEA supports daily instruction occuring in a variety of settings (e.g., whole group instruction, small group instruction, scaffolded independent work time and learning centers and/or stations) in both indoor and outdoor contexts.
	Developing: LEA supports daily instruction occuring in a variety of settings (e.g., whole group instruction, small group instruction, scaffolded independent work time and learning centers and/or stations) in both indoor and outdoor contexts.
	-


	Proficient: LEA supports and ensures daily instruction occurs in a variety of settings (e.g., whole group instruction, small group instruction, scaffolded independent work time and learning centers and/or stations) in both indoor and outdoor contexts.
	Proficient: LEA supports and ensures daily instruction occurs in a variety of settings (e.g., whole group instruction, small group instruction, scaffolded independent work time and learning centers and/or stations) in both indoor and outdoor contexts.
	-
	-


	Exemplary: LEA supports and ensures daily instruction occurs in a variety of settings (e.g., whole group instruction, small group instruction, scaffolded independent work time and learning centers and/or stations) that maximize student choice and utilize student interests in both indoor and outdoor contexts.
	Exemplary: LEA supports and ensures daily instruction occurs in a variety of settings (e.g., whole group instruction, small group instruction, scaffolded independent work time and learning centers and/or stations) that maximize student choice and utilize student interests in both indoor and outdoor contexts.
	-



	Supporting
	Supporting
	Supporting
	Supporting

	Special
	Special

	Populations
	Populations


	Developing: LEA provides supports for teachers to differentiate instruction for multilingual learners and provide appropriate accommodations and modifications for students with disabilities.
	Developing: LEA provides supports for teachers to differentiate instruction for multilingual learners and provide appropriate accommodations and modifications for students with disabilities.
	-
	-
	-


	Proficient: LEA provides supports and ensures teachers differentiate instruction for multilingual learners and provide appropriate accommodations and modifications for students with disabilities.
	Proficient: LEA provides supports and ensures teachers differentiate instruction for multilingual learners and provide appropriate accommodations and modifications for students with disabilities.
	-
	-


	Exemplary: LEA provides supports and ensures teachers differentiate instruction for multilingual learners and provide appropriate accommodations and modifications for students with disabilities. These supports are evaluated annually.
	Exemplary: LEA provides supports and ensures teachers differentiate instruction for multilingual learners and provide appropriate accommodations and modifications for students with disabilities. These supports are evaluated annually.
	-
	-
	-






	Instruction
	Instruction

	Figure
	Teacher
	Teacher
	Teacher
	Teacher
	Teacher
	Teacher
	Teacher

	Interactions with 
	Interactions with 
	Students


	Developing: LEA provides written guidance to ensure teachers are maximizing positive interactions with students to optimize learning.
	Developing: LEA provides written guidance to ensure teachers are maximizing positive interactions with students to optimize learning.
	-


	Proficient: LEA provides written guidance and supports to ensure teachers are maximizing positive interactions with students to optimize learning.
	Proficient: LEA provides written guidance and supports to ensure teachers are maximizing positive interactions with students to optimize learning.
	-


	Exemplary: LEA provides written guidance and supports to ensure teachers are maximizing positive interactions with students to optimize learning. Individualized support is given when needed.
	Exemplary: LEA provides written guidance and supports to ensure teachers are maximizing positive interactions with students to optimize learning. Individualized support is given when needed.
	-



	Supporting the 
	Supporting the 
	Supporting the 
	Supporting the 
	Whole Child


	Developing: LEA provides supports and resources to ensure play and hands-on activities are intentionally used daily to support all foundation curriculum content areas.
	Developing: LEA provides supports and resources to ensure play and hands-on activities are intentionally used daily to support all foundation curriculum content areas.
	-
	-


	Proficient: LEA provides supports and resources to ensure play and hands-on activities are intentionally used daily to support all foundation curriculum content areas and most of the enrichment curriculum content areas.
	Proficient: LEA provides supports and resources to ensure play and hands-on activities are intentionally used daily to support all foundation curriculum content areas and most of the enrichment curriculum content areas.
	-
	-


	Exemplary: LEA provides supports and resources to ensure play and hands-on activities are intentionally used daily to support all foundation curriculum content areas, most of the enrichment curriculum content areas and the developmental needs of all students.
	Exemplary: LEA provides supports and resources to ensure play and hands-on activities are intentionally used daily to support all foundation curriculum content areas, most of the enrichment curriculum content areas and the developmental needs of all students.
	-



	Student-to- 
	Student-to- 
	Student-to- 
	Student-to- 
	Teacher Ratio


	Developing: Not applicable
	Developing: Not applicable

	Proficient: LEA maintains a student to teacher ratio of 20:1.  TEC 25.111 -     LEGAL REQUIREMENT
	Proficient: LEA maintains a student to teacher ratio of 20:1.  TEC 25.111 -     LEGAL REQUIREMENT
	-


	Exemplary: Not applicable
	Exemplary: Not applicable





	Assessment
	Assessment

	Figure
	Formative
	Formative
	Formative
	Formative
	Formative
	Formative
	Formative

	Assessment
	Assessment


	Developing: LEA ensures that formative assessments are embedded throughout the school year to assess student progress in all foundation curriculum content areas.
	Developing: LEA ensures that formative assessments are embedded throughout the school year to assess student progress in all foundation curriculum content areas.
	-


	Proficient: LEA ensures formative assessments are embedded throughout the school year to assess student progress in all foundation curriculum content areas. Formative assessments are developmentally, linguistically and culturally appropriate.
	Proficient: LEA ensures formative assessments are embedded throughout the school year to assess student progress in all foundation curriculum content areas. Formative assessments are developmentally, linguistically and culturally appropriate.
	-
	-


	Exemplary: LEA provides supports and ensures multiple forms of formative assessments are embedded throughout the school year to assess student progress in all foundation curriculum content areas. Formative assessments are developmentally, linguistically and culturally appropriate.
	Exemplary: LEA provides supports and ensures multiple forms of formative assessments are embedded throughout the school year to assess student progress in all foundation curriculum content areas. Formative assessments are developmentally, linguistically and culturally appropriate.
	-
	-



	Summative
	Summative
	Summative
	Summative

	Assessment
	Assessment


	Developing: LEA ensures that summative assessments are conducted twice a year to assess student progress in language arts and mathematics.
	Developing: LEA ensures that summative assessments are conducted twice a year to assess student progress in language arts and mathematics.

	Proficient: LEA provides supports and ensures that summative assessments are conducted twice a year to assess student progress in language arts and mathematics. Summative assessments are developmentally, linguistically and culturally appropriate.
	Proficient: LEA provides supports and ensures that summative assessments are conducted twice a year to assess student progress in language arts and mathematics. Summative assessments are developmentally, linguistically and culturally appropriate.
	-
	-


	Exemplary: LEA provides supports and ensures that summative assessments are conducted three times a year to assess student progress in language arts and mathematics. Summative assessments are developmentally, linguistically and culturally appropriate.
	Exemplary: LEA provides supports and ensures that summative assessments are conducted three times a year to assess student progress in language arts and mathematics. Summative assessments are developmentally, linguistically and culturally appropriate.
	-
	-
	-
	-



	Diagnostic Tools
	Diagnostic Tools
	Diagnostic Tools
	Diagnostic Tools


	Developing: Not applicable
	Developing: Not applicable

	Proficient: LEA ensures each student is given a commissioner-approved or district committee selected literacy screener at the beginning of the year and a dyslexia screener by mid-year.  TEC 28.006 - LEGAL REQUIREMENT
	Proficient: LEA ensures each student is given a commissioner-approved or district committee selected literacy screener at the beginning of the year and a dyslexia screener by mid-year.  TEC 28.006 - LEGAL REQUIREMENT
	-
	-


	Exemplary: Not applicable
	Exemplary: Not applicable


	Data-Driven
	Data-Driven
	Data-Driven
	Data-Driven

	Practices
	Practices


	Developing: LEA provides guidance to teachers on how to use assessment data to inform instruction to better meet the developmental and linguistic needs of each student.
	Developing: LEA provides guidance to teachers on how to use assessment data to inform instruction to better meet the developmental and linguistic needs of each student.
	-
	-
	-


	Proficient: LEA provides guidance and ongoing supports to teachers on how to use assessment data to inform instruction to better meet the developmental and linguistic needs of each student.
	Proficient: LEA provides guidance and ongoing supports to teachers on how to use assessment data to inform instruction to better meet the developmental and linguistic needs of each student.

	Exemplary: LEA provides guidance and ongoing supports to teachers on how to use assessment data to inform instruction to better meet the developmental and linguistic needs of each student. LEA has a systematic process to ensure instruction is driven by data.
	Exemplary: LEA provides guidance and ongoing supports to teachers on how to use assessment data to inform instruction to better meet the developmental and linguistic needs of each student. LEA has a systematic process to ensure instruction is driven by data.
	-
	-






	Assessment
	Assessment

	Figure
	Family Input
	Family Input
	Family Input
	Family Input
	Family Input
	Family Input
	Family Input


	Developing: LEA requires teachers to involve families as partners in the assessment of their child’s development once during the school year.
	Developing: LEA requires teachers to involve families as partners in the assessment of their child’s development once during the school year.

	Proficient: LEA requires and supports teachers to involve families as partners in the assessment of their child’s development once during the school year.
	Proficient: LEA requires and supports teachers to involve families as partners in the assessment of their child’s development once during the school year.
	-


	Exemplary: LEA requires and supports teachers to involve families as partners in the assessment of their child’s development twice during the school year.
	Exemplary: LEA requires and supports teachers to involve families as partners in the assessment of their child’s development twice during the school year.
	-



	Referrals /
	Referrals /
	Referrals /
	Referrals /

	Interventions
	Interventions


	Developing: LEA has a process to ensure that multiple data sources, including student assessments, are used to make referrals for those students who may need intervention services.
	Developing: LEA has a process to ensure that multiple data sources, including student assessments, are used to make referrals for those students who may need intervention services.
	-


	Proficient: LEA has a process to ensure that multiple data sources, including student assessments, are used to make referrals for those students who may need intervention services. Teachers and administrators receive annual updates on how to implement the process.
	Proficient: LEA has a process to ensure that multiple data sources, including student assessments, are used to make referrals for those students who may need intervention services. Teachers and administrators receive annual updates on how to implement the process.
	-


	Exemplary: LEA has a process to ensure that multiple data sources, including student assessments, are used to make referrals for those students who may need intervention services. Teachers and administrators receive annual updates on how to implement the process. Consistent follow up is done to verify that student needs are addressed.
	Exemplary: LEA has a process to ensure that multiple data sources, including student assessments, are used to make referrals for those students who may need intervention services. Teachers and administrators receive annual updates on how to implement the process. Consistent follow up is done to verify that student needs are addressed.
	-






	Figure
	Learning Environments
	Learning Environments

	Physical
	Physical
	Physical
	Physical
	Physical
	Physical
	Physical

	Arrangement
	Arrangement


	Developing: LEA provides guidance to teachers in creating their grade 2 classroom environment that is well equipped with space and materials (space available for large group, small group and individual activities), includes a combination of at least 5 learning centers or stations (multiple materials in each) and is accessible to all students regardless of abilities or primary language.
	Developing: LEA provides guidance to teachers in creating their grade 2 classroom environment that is well equipped with space and materials (space available for large group, small group and individual activities), includes a combination of at least 5 learning centers or stations (multiple materials in each) and is accessible to all students regardless of abilities or primary language.
	-
	-
	-


	Proficient: LEA provides guidance, resources and supports to teachers in creating their grade 2 classroom environment that is well equipped with space and materials (space available for large group, small group and individual activities), includes a combination of at least 5 learning centers or stations (multiple materials in each) and is accessible to all students regardless of abilities or primary language.
	Proficient: LEA provides guidance, resources and supports to teachers in creating their grade 2 classroom environment that is well equipped with space and materials (space available for large group, small group and individual activities), includes a combination of at least 5 learning centers or stations (multiple materials in each) and is accessible to all students regardless of abilities or primary language.
	-
	-
	-


	Exemplary: LEA provides guidance, resources and supports to teachers and systematically ensures that the grade 2 classroom environment is well equipped with space and materials (space available for large group, small group and individual activities), includes a combination of at least 5 learning centers or stations (multiple materials in each) and is accessible to all students regardless of abilities or primary language. 
	Exemplary: LEA provides guidance, resources and supports to teachers and systematically ensures that the grade 2 classroom environment is well equipped with space and materials (space available for large group, small group and individual activities), includes a combination of at least 5 learning centers or stations (multiple materials in each) and is accessible to all students regardless of abilities or primary language. 
	-



	Link to
	Link to
	Link to
	Link to

	Classroom
	Classroom

	Instruction
	Instruction


	Developing: LEA provides teachers with guidance for evaluating the materials and environmental print in the learning centers and/or stations at least monthly and adjusting materials as necessary to maintain and/or enhance student interest and support curricular content. 
	Developing: LEA provides teachers with guidance for evaluating the materials and environmental print in the learning centers and/or stations at least monthly and adjusting materials as necessary to maintain and/or enhance student interest and support curricular content. 
	-
	-
	-


	Proficient: LEA provides teachers with guidance for evaluating the materials and environmental print in the learning centers and/or stations at least monthly and adjusting materials as necessary to maintain and/or enhance student interest and support curricular content.  LEA provides materials to teachers to ensure diversity of the students (e.g. race, gender, language, etc.) in the classroom is represented.
	Proficient: LEA provides teachers with guidance for evaluating the materials and environmental print in the learning centers and/or stations at least monthly and adjusting materials as necessary to maintain and/or enhance student interest and support curricular content.  LEA provides materials to teachers to ensure diversity of the students (e.g. race, gender, language, etc.) in the classroom is represented.
	-
	-
	-


	Exemplary: LEA provides teachers with guidance and supports for evaluating the materials and environmental print in the learning centers and/or stations at least monthly and adjusting materials as necessary to maintain and/or enhance student interest and support curricular content. LEA provides materials to teachers to ensure diversity of the students (e.g. race, gender, language, etc.) in the classroom is represented.
	Exemplary: LEA provides teachers with guidance and supports for evaluating the materials and environmental print in the learning centers and/or stations at least monthly and adjusting materials as necessary to maintain and/or enhance student interest and support curricular content. LEA provides materials to teachers to ensure diversity of the students (e.g. race, gender, language, etc.) in the classroom is represented.


	Procedures and 
	Procedures and 
	Procedures and 
	Procedures and 
	Routines


	Developing: LEA provides guidance to teachers in implementing procedures and routines designed to maximize instructional time and support student independence and self-regulation.
	Developing: LEA provides guidance to teachers in implementing procedures and routines designed to maximize instructional time and support student independence and self-regulation.
	-
	-
	-


	Proficient: LEA provides guidance and supports to teachers in implementing procedures and routines designed to maximize instructional time and support student independence and self-regulation.
	Proficient: LEA provides guidance and supports to teachers in implementing procedures and routines designed to maximize instructional time and support student independence and self-regulation.
	-


	Exemplary: LEA provides guidance and supports to teachers and systematically ensures that procedures and routines designed to maximize instructional time and support student independence and self-regulation are implemented.
	Exemplary: LEA provides guidance and supports to teachers and systematically ensures that procedures and routines designed to maximize instructional time and support student independence and self-regulation are implemented.
	-






	Learning Environments
	Learning Environments

	Figure
	Supporting
	Supporting
	Supporting
	Supporting
	Supporting
	Supporting
	Supporting

	Student Behavior
	Student Behavior


	Developing: LEA provides written guidance and ongoing training for administrators and teachers regarding realistic and age-appropriate expectations for behavior and the use of positive guidance to ensure the emotional and physical safety of all students.
	Developing: LEA provides written guidance and ongoing training for administrators and teachers regarding realistic and age-appropriate expectations for behavior and the use of positive guidance to ensure the emotional and physical safety of all students.
	-


	Proficient: LEA provides written guidance, ongoing training and targeted support, when needed, for administrators and teachers regarding realistic and age-appropriate expectations for behavior and the use of positive guidance to ensure the emotional and physical safety of all students.
	Proficient: LEA provides written guidance, ongoing training and targeted support, when needed, for administrators and teachers regarding realistic and age-appropriate expectations for behavior and the use of positive guidance to ensure the emotional and physical safety of all students.
	-
	-


	Exemplary: LEA provides written guidance, ongoing training and targeted support, using internal or external services, for administrators and teachers regarding realistic and age-appropriate expectations for behavior and the use of positive guidance to ensure the emotional and physical safety of all students.
	Exemplary: LEA provides written guidance, ongoing training and targeted support, using internal or external services, for administrators and teachers regarding realistic and age-appropriate expectations for behavior and the use of positive guidance to ensure the emotional and physical safety of all students.
	-
	-



	Daily Schedule
	Daily Schedule
	Daily Schedule
	Daily Schedule


	Developing: LEA provides guidance to teachers about displaying a classroom daily schedule located at student eye level that includes words (in each student’s primary language) with pictures/icons for each activity.
	Developing: LEA provides guidance to teachers about displaying a classroom daily schedule located at student eye level that includes words (in each student’s primary language) with pictures/icons for each activity.
	-
	-


	Proficient: LEA provides guidance and supports to teachers about displaying a classroom daily schedule located at student eye level that includes words (in each student’s primary language) with pictures/icons for each activity. The schedule is consistently followed.
	Proficient: LEA provides guidance and supports to teachers about displaying a classroom daily schedule located at student eye level that includes words (in each student’s primary language) with pictures/icons for each activity. The schedule is consistently followed.
	-
	-


	Exemplary: LEA provides guidance and supports to teachers and systematically ensures that a classroom daily schedule is displayed at student eye level that includes words (in each student’s primary language) with pictures/icons for each activity. The schedule is consistently followed, but adapted according to student needs.
	Exemplary: LEA provides guidance and supports to teachers and systematically ensures that a classroom daily schedule is displayed at student eye level that includes words (in each student’s primary language) with pictures/icons for each activity. The schedule is consistently followed, but adapted according to student needs.
	-
	-
	-



	Classroom
	Classroom
	Classroom
	Classroom

	Displays
	Displays


	Developing: LEA provides guidance to teachers to ensure classroom displays are meaningful, at student eye level, and used for learning.
	Developing: LEA provides guidance to teachers to ensure classroom displays are meaningful, at student eye level, and used for learning.
	-
	-


	Proficient: LEA provides guidance and supports to teachers to ensure classroom displays are meaningful, at student eye level, used for learning, and are predominantly student work.
	Proficient: LEA provides guidance and supports to teachers to ensure classroom displays are meaningful, at student eye level, used for learning, and are predominantly student work.
	-
	-


	Exemplary: LEA provides guidance and supports to teachers to ensure classroom displays are meaningful, at student eye level, used for learning, are predominantly student work, and include a variety of work samples.
	Exemplary: LEA provides guidance and supports to teachers to ensure classroom displays are meaningful, at student eye level, used for learning, are predominantly student work, and include a variety of work samples.
	-



	Outdoor
	Outdoor
	Outdoor
	Outdoor

	Environment
	Environment


	Developing: LEA provides an outdoor area with large motor equipment that is age appropriate, safe, clean and accessible to all grade 2 students, including students with disabilities. There are 1-2 natural elements present in the outdoor environment. 
	Developing: LEA provides an outdoor area with large motor equipment that is age appropriate, safe, clean and accessible to all grade 2 students, including students with disabilities. There are 1-2 natural elements present in the outdoor environment. 
	-


	Proficient: LEA provides an outdoor area with large motor equipment that is age appropriate, safe, clean and accessible to all grade 2 students, including students with disabilities. There are 3-4 natural elements present in the outdoor environment.
	Proficient: LEA provides an outdoor area with large motor equipment that is age appropriate, safe, clean and accessible to all grade 2 students, including students with disabilities. There are 3-4 natural elements present in the outdoor environment.
	-
	-


	Exemplary: LEA provides an outdoor area with large motor equipment that is age appropriate, safe, clean and accessible to all grade 2 students, including students with disabilities. There are 5 or more natural elements present in the outdoor environment.
	Exemplary: LEA provides an outdoor area with large motor equipment that is age appropriate, safe, clean and accessible to all grade 2 students, including students with disabilities. There are 5 or more natural elements present in the outdoor environment.
	-
	-






	Family Engagement
	Family Engagement

	Figure
	Family
	Family
	Family
	Family
	Family
	Family
	Family

	Engagement 
	Engagement 
	Plan


	Developing: LEA has posted on the LEA’s website a plan that describes their approach to meaningful family engagement.
	Developing: LEA has posted on the LEA’s website a plan that describes their approach to meaningful family engagement.
	-
	-


	Proficient: LEA is implementing and has posted on the LEA’s website a plan that describes their approach to meaningful family engagement.
	Proficient: LEA is implementing and has posted on the LEA’s website a plan that describes their approach to meaningful family engagement.
	-


	Exemplary: LEA is implementing and has posted on the LEA’s website a plan that describes their approach to meaningful family engagement. The document is reviewed annually.
	Exemplary: LEA is implementing and has posted on the LEA’s website a plan that describes their approach to meaningful family engagement. The document is reviewed annually.
	-



	Communica
	Communica
	Communica
	Communica
	-
	tion Practices


	Developing: LEA provides guidance and support to ensure that teachers communicate with families monthly about classroom activities and curricular goals.
	Developing: LEA provides guidance and support to ensure that teachers communicate with families monthly about classroom activities and curricular goals.
	-
	-


	Proficient: LEA provides guidance and support to ensure that teachers communicate with families weekly about classroom activities and curricular goals.
	Proficient: LEA provides guidance and support to ensure that teachers communicate with families weekly about classroom activities and curricular goals.
	-


	Exemplary: LEA provides guidance and support to ensure that teachers communicate with families weekly about classroom activities and curricular goals through multiple modes of communication.
	Exemplary: LEA provides guidance and support to ensure that teachers communicate with families weekly about classroom activities and curricular goals through multiple modes of communication.
	-



	Inclusive
	Inclusive
	Inclusive
	Inclusive

	Family
	Family

	Engagement
	Engagement

	Policy
	Policy


	Developing: LEA has developed and implements a policy that allows all families, regardless of home language or ability, to fully participate in most school activities and receive some written documents in an inclusive, culturally, and linguistically appropriate manner.
	Developing: LEA has developed and implements a policy that allows all families, regardless of home language or ability, to fully participate in most school activities and receive some written documents in an inclusive, culturally, and linguistically appropriate manner.
	-
	-


	Proficient: LEA has developed and implements a policy that allows all families, regardless of home language or ability, to fully participate in all school activities and receive most written documents in an inclusive, culturally, and linguistically appropriate manner.
	Proficient: LEA has developed and implements a policy that allows all families, regardless of home language or ability, to fully participate in all school activities and receive most written documents in an inclusive, culturally, and linguistically appropriate manner.
	-
	-


	Exemplary: LEA has developed and implements a policy that allows all families, regardless of home language or ability, to fully participate in all school activities and receive all written documents in an inclusive, culturally, and linguistically appropriate manner.
	Exemplary: LEA has developed and implements a policy that allows all families, regardless of home language or ability, to fully participate in all school activities and receive all written documents in an inclusive, culturally, and linguistically appropriate manner.
	-
	-
	-



	Family
	Family
	Family
	Family

	Conferences 
	Conferences 
	and/or Home 
	Visits


	Developing: LEA has a written expectation that family conferences and/or home visits are held once per school year and that student assessment data is used to guide the conference and/or home visit.
	Developing: LEA has a written expectation that family conferences and/or home visits are held once per school year and that student assessment data is used to guide the conference and/or home visit.
	-


	Proficient: LEA has a written expectation that family conferences and/or home visits are held twice per school year and that student assessment data is used to guide the conference and/or home visit.
	Proficient: LEA has a written expectation that family conferences and/or home visits are held twice per school year and that student assessment data is used to guide the conference and/or home visit.
	-


	Exemplary: LEA has written expectations that family conferences and/or home visits are held twice per school year and that student assessment data is used to guide the conference and/or home visit. LEA provides supports so that teachers can offer families the options to meet before, during or after the school day. 
	Exemplary: LEA has written expectations that family conferences and/or home visits are held twice per school year and that student assessment data is used to guide the conference and/or home visit. LEA provides supports so that teachers can offer families the options to meet before, during or after the school day. 
	-



	Reporting
	Reporting
	Reporting
	Reporting

	Student 
	Student 
	Progress


	LEA ensures report cards are used to communicate each student’s progress across all foundation curriculum content areas.
	LEA ensures report cards are used to communicate each student’s progress across all foundation curriculum content areas.
	-
	-


	LEA ensures report cards are used to communicate each student’s progress across all foundation curriculum content areas and families are given strategies to facilitate their child’s development at home in areas of need.
	LEA ensures report cards are used to communicate each student’s progress across all foundation curriculum content areas and families are given strategies to facilitate their child’s development at home in areas of need.
	-


	LEA ensures report cards are used to communicate each student’s progress across all foundation curriculum content areas and families are given ongoing support to facilitate their child’s development at home in areas of need.
	LEA ensures report cards are used to communicate each student’s progress across all foundation curriculum content areas and families are given ongoing support to facilitate their child’s development at home in areas of need.
	-






	Family Engagement
	Family Engagement

	Figure
	Program
	Program
	Program
	Program
	Program
	Program
	Program

	Expectations
	Expectations


	Developing: LEA provides clear written expectations regarding roles/responsibilities of staff, students and families.
	Developing: LEA provides clear written expectations regarding roles/responsibilities of staff, students and families.
	-


	Proficient: LEA provides clear written expectations regarding roles/responsibilities of staff, students and families prior to the beginning of school.
	Proficient: LEA provides clear written expectations regarding roles/responsibilities of staff, students and families prior to the beginning of school.

	Exemplary: LEA provides clear written expectations regarding roles/responsibilities of staff, students and families prior to the beginning of school and reviews the expectations with families.
	Exemplary: LEA provides clear written expectations regarding roles/responsibilities of staff, students and families prior to the beginning of school and reviews the expectations with families.
	-
	-



	Attendance Plan
	Attendance Plan
	Attendance Plan
	Attendance Plan


	Developing: LEA implements an attendance plan that includes monthly monitoring of student attendance and a process for contacting families when their child has been absent.
	Developing: LEA implements an attendance plan that includes monthly monitoring of student attendance and a process for contacting families when their child has been absent.
	-
	-


	Proficient: LEA implements an attendance plan that includes monthly monitoring of student attendance and a process for contacting famlies when their child has been absent. LEA has a system in place to provide immediate support to families with students who have absence rates of more than 10%.
	Proficient: LEA implements an attendance plan that includes monthly monitoring of student attendance and a process for contacting famlies when their child has been absent. LEA has a system in place to provide immediate support to families with students who have absence rates of more than 10%.
	-


	Exemplary: LEA implements an attendance plan that includes monthly monitoring of student attendance and a process for contacting families when their child has been absent. LEA has a system in place to provide immediate support to families with students who have absence rates of more than 7%.
	Exemplary: LEA implements an attendance plan that includes monthly monitoring of student attendance and a process for contacting families when their child has been absent. LEA has a system in place to provide immediate support to families with students who have absence rates of more than 7%.
	-



	On-Campus
	On-Campus
	On-Campus
	On-Campus

	Opportunities
	Opportunities


	Developing: LEA expects campuses to host one to four opportunities for families to engage in activities on campus annually.
	Developing: LEA expects campuses to host one to four opportunities for families to engage in activities on campus annually.
	-
	-


	Proficient: LEA expects campuses to host five to eight opportunities for families to engage in activities on campus annually.
	Proficient: LEA expects campuses to host five to eight opportunities for families to engage in activities on campus annually.
	-
	-


	Exemplary: LEA expects campuses to host nine or more opportunities for families to engage in activities on campus annually. Activities are evaluated annually for their effectiveness through collected relevant data.
	Exemplary: LEA expects campuses to host nine or more opportunities for families to engage in activities on campus annually. Activities are evaluated annually for their effectiveness through collected relevant data.
	-
	-



	Participation
	Participation
	Participation
	Participation


	Developing: LEA monitors the participation rate of family engagement activities.
	Developing: LEA monitors the participation rate of family engagement activities.
	-


	Proficient: LEA monitors participation rates of family engagement activities and provides assistance to campuses whose average participation rate is below 30% of families.
	Proficient: LEA monitors participation rates of family engagement activities and provides assistance to campuses whose average participation rate is below 30% of families.
	-
	-


	Exemplary: LEA monitors participation rates of family engagement activities and provides assistance to campuses whose average participation rate is below 50% of families.
	Exemplary: LEA monitors participation rates of family engagement activities and provides assistance to campuses whose average participation rate is below 50% of families.


	Support to
	Support to
	Support to
	Support to

	Families
	Families


	Developing: LEA provides assistance regarding community resources to meet the economic/social service needs of families.
	Developing: LEA provides assistance regarding community resources to meet the economic/social service needs of families.
	-


	Proficient: LEA provides monthly assistance regarding community resources to meet the economic/social service needs of families.
	Proficient: LEA provides monthly assistance regarding community resources to meet the economic/social service needs of families.
	-
	-


	Exemplary: LEA provides monthly assistance regarding community resources to meet the economic/social service needs of families. LEA has a process for connecting families to services.
	Exemplary: LEA provides monthly assistance regarding community resources to meet the economic/social service needs of families. LEA has a process for connecting families to services.
	-
	-






	Transitions
	Transitions

	Figure
	Sharing Student 
	Sharing Student 
	Sharing Student 
	Sharing Student 
	Sharing Student 
	Sharing Student 
	Sharing Student 
	Data


	Developing: LEA grade 2 staff share student data with grade 3 staff.
	Developing: LEA grade 2 staff share student data with grade 3 staff.

	Proficient: LEA grade 2 staff share student data with grade 3 staff and meet annually with grade 1 and grade 3 staff to discuss student data.
	Proficient: LEA grade 2 staff share student data with grade 3 staff and meet annually with grade 1 and grade 3 staff to discuss student data.

	Exemplary: LEA grade 2 staff share student data with grade 3 staff and meet annually with grade 1 and grade 3 staff to discuss student data. These meetings are used to inform class placement and beginning of-the-year instruction.
	Exemplary: LEA grade 2 staff share student data with grade 3 staff and meet annually with grade 1 and grade 3 staff to discuss student data. These meetings are used to inform class placement and beginning of-the-year instruction.
	-



	Family Transition 
	Family Transition 
	Family Transition 
	Family Transition 
	Strategies


	Developing: LEA provides families with one activity or strategy (e.g. meet the teacher event, class tour, etc.) that can support their child’s transition from one grade level to the next.
	Developing: LEA provides families with one activity or strategy (e.g. meet the teacher event, class tour, etc.) that can support their child’s transition from one grade level to the next.
	-


	Proficient: LEA provides families with two activities or strategies (e.g. meet the teacher event, class tour, etc.) that can support their child’s transition from one grade level to the next.
	Proficient: LEA provides families with two activities or strategies (e.g. meet the teacher event, class tour, etc.) that can support their child’s transition from one grade level to the next.

	Exemplary: LEA provides families with at least three activities or strategies (e.g. meet the teacher event, class tour, etc.) that can support their child’s transition from one grade level to the next.
	Exemplary: LEA provides families with at least three activities or strategies (e.g. meet the teacher event, class tour, etc.) that can support their child’s transition from one grade level to the next.
	-



	Transition Plan
	Transition Plan
	Transition Plan
	Transition Plan


	Developing: LEA implements a transition plan that outlines the processes and procedures needed to ensure students successfully transition from one grade level to the next.
	Developing: LEA implements a transition plan that outlines the processes and procedures needed to ensure students successfully transition from one grade level to the next.
	-
	-


	Proficient: LEA implements a transition plan that outlines the processes and procedures needed to ensure students successfully transition from one grade level to the next and addresses transitioning students from non-LEA programs or other LEAs.
	Proficient: LEA implements a transition plan that outlines the processes and procedures needed to ensure students successfully transition from one grade level to the next and addresses transitioning students from non-LEA programs or other LEAs.
	-
	-


	Exemplary: LEA implements a transition plan that outlines the processes and procedures needed to ensure students successfully transition from one grade level to the next and addresses transitioning students from non-LEA programs or other LEAs. The transition plan is evaluated annually.
	Exemplary: LEA implements a transition plan that outlines the processes and procedures needed to ensure students successfully transition from one grade level to the next and addresses transitioning students from non-LEA programs or other LEAs. The transition plan is evaluated annually.
	-
	-
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