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Content Emphasis in the  
Common Core Standards
Major Areas of Emphasis
Not all of the content in a given grade is emphasized equally in the Common Core Standards. 
Some clusters of the standards require greater emphasis than others. This greater emphasis may 
be based on the depth of the ideas, the time that students need to master the concepts, the 
content’s importance to future mathematics topics, or a combination of some or all of these. A 
greater focus on the most critical material at each grade allows for lessons to go more in-depth 
and for students to have more time to master concepts and mathematical practices. 

The tables on these two pages identify the Major Clusters emphasized by the Common Core 
Standards and assessments and those that are Supporting and Additional Clusters, In addition, 
the Ready® lessons that correspond to these clusters are also identified. 

Use the tables on these pages to help inform instructional decisions regarding the amount of 
time spent on clusters of varying degrees of emphasis. If you are using Ready® as a supplement 
with another program, you may want to spend more time with the Ready® lessons connected to 
clusters with a major emphasis. 

The table below indicates the clusters of Major Emphasis in the Common Core Standards.

Standard Clusters with Major Emphasis Standards Ready® 
Lesson(s)

Ratios and Proportional Relationships

Understand ratio concepts and use ratio reasoning to solve problems. 6.RP.A.1, 6.RP.A.2, 
6.RP.A.3

1, 2, 3, 4, 5

The Number System

Apply and extend previous understandings of multiplication and division to 
divide fractions by fractions.

6.NS.A.1 6, 7

Apply and extend previous understandings of numbers to the system of rational 
numbers.

6.NS.C.5, 6.NS.C.6, 
6.NS.C.7, 6.NS.C.8

12, 13, 14

Expressions and Equations

Apply and extend previous understandings of arithmetic to algebraic 
expressions.

6.EE.A.1, 6.EE.A.2, 
6.EE.A.3, 6.EE.A.4

15, 16, 17

Reason about and solve one-variable equations and inequalities. 6.EE.B.5, 6.EE.B.6, 
6.EE.B.7, 6.EE.B.8

18, 19, 20

Represent and analyze quantitative relationships between dependent and 
independent variables.

6.EE.C.9 21
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Supporting and Additional Areas of Emphasis
Although some clusters have greater emphasis in the Common Core Standards, this does not 
mean that standards within the clusters identified as Supporting or Additional can be neglected 
during instruction. Neglecting material will leave gaps in students’ skills and understanding and 
may leave students unprepared for the challenges of a later grade. Standards for topics that are 
not major emphases are written in such a way as to support and strengthen the areas of major 
emphasis. This allows for valuable connections that add coherence to the grade. 

In addition, the Supporting and Additional clusters provide students with understanding that is 
essential for success on the Common Core assessments, though they are not a major focus of the 
assessments. The Common Core assessments will mirror the emphasis developed by the 
Common Core and highlighted here. Major clusters will represent the majority of the questions 
on the Common Core assessments, but it is important to note that items identified as being 
Supporting or Additional will also be included.

The table below indicates the clusters with Supporting or Additional Emphasis in the Common 
Core Standards.

Standard Clusters with Supporting or Additional Emphasis Standards Ready® 
Lesson(s)

The Number System

Compute fluently with multi-digit numbers and find common factors and 
multiples.

6.NS.B.2, 6.NS.B.3, 
6.NS.B.4

8, 9, 10, 11

Geometry

Solve real-world and mathematical problems involving area, surface area, and 
volume.

6.G.A.1, 6.G.A.2,  
6.G.A.3, 6.G.A.4

22, 23, 24, 25

Statistics and Probability

Develop understanding of statistical variability. 6.SP.A.1, 6.SP.A.2,  
6.SP.A.3

26, 27

Summarize and describe distributions. 6.SP.B.4, 6.SP.B.5 28, 29

Additional Resources
For more information on Content Emphases, see these helpful resources.
http://www.corestandards.org/other-resources/key-shifts-in-mathematics/
www.parcconline.org/parcc-model-content-frameworks
www.smarterbalanced.org/wordpress/wp-content/uploads/2011/12/Math-Content-Specifications.pdf
engageny.org/resource/math-content-emphases/
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Correlation Charts
Common Core State Standards Coverage by Ready® Instruction
The table below correlates each Common Core State Standard to the Ready® Common Core 
Instruction lesson(s) that offer(s) comprehensive instruction on that standard. Use this table to 
determine which lessons your students should complete based on their mastery of each standard.

Common Core State Standards for Grade 6 
Mathematical Standards

Content 
Emphasis

Ready® 
Lesson(s)

Ratios and Proportional Relationships

Understand ratio concepts and use ratio reasoning to solve problems.

6.RP.A.1  �Understand the concept of a ratio and use ratio language to describe a ratio 
relationship between two quantities. For example, “The ratio of wings to beaks in the 
bird house at the zoo was 2:1, because for every 2 wings there was 1 beak.” “For every 
vote candidate A received, candidate C received nearly three votes.”

Major 1

6.RP.A.2  ��Understand the concept of a unit rate ​ a · b ​ associated with a ratio a:b with b Þ 0, and 
use rate language in the context of a ratio relationship. For example, “This recipe has 
a ratio of 3 cups of flour to 4 cups of sugar, so there is ​ 3 ·· 4 ​ cup of flour for each cup of 
sugar.” “We paid $75 for 15 hamburgers, which is a rate of $5 per hamburger.

Major 2

6.RP.A.3  �Use ratio and rate reasoning to solve real-world and mathematical problems, e.g., by 
reasoning about tables of equivalent ratios, tape diagrams, double number line 
diagrams, or equations.

Major 3, 4, 5

	 6.RP.A.3a  �Make tables of equivalent ratios relating quantities with whole-number 
measurements, find missing values in the tables, and plot the pairs of 
values on the coordinate plane. Use tables to compare ratios.

Major 3

	 6.RP.A.3b  �Solve unit rate problems including those involving unit pricing and 
constant speed. For example, if it took 7 hours to mow 4 lawns, then at that 
rate, how many lawns could be mowed in 35 hours? At what rate were 
lawns being mowed?

Major 4

	 6.RP.A.3c  ��Find a percent of a quantity as a rate per 100 (e.g., 30% of a quantity 
means ​ 30 ··· 100 ​ times the quantity); solve problems involving finding the 
whole, given a part and the percent.

Major 5

	 6.RP.A.3d  �Use ratio reasoning to convert measurement units; manipulate and 
transform units appropriately when multiplying or dividing quantities.

Major 4

The Number System

Apply and extend previous understandings of multiplication and division to divide fractions by fractions.

6.NS.A.1  �Interpret and compute quotients of fractions, and solve word problems involving 
division of fractions by fractions, e.g., by using visual fraction models and equations 
to represent the problem. For example, create a story context for ​1 ​ 2 ·· 3 ​ 2​ 4 ​1 ​ 3 ·· 4 ​ 2​ and use  
a visual fraction model to show the quotient; use the relationship between 
multiplication and division to explain that ​1 ​ 2 ·· 3 ​ 2​ 4 ​1 ​ 3 ·· 4 ​ 2​ 5 ​ 8 ·· 9 ​ because ​ 3 ·· 4 ​ of ​ 8 ·· 9 ​ is ​ 2 ·· 3 ​ .  
(In general, ​1 ​ a · b ​ 2​ 4 ​1 ​ c · d ​ 2​ 5 ​ ad ·· bc ​ .) How much chocolate will each person get if 3 people 
share ​ 1 ·· 2 ​ lb of chocolate equally? How many ​ 3 ·· 4 ​-cup servings are in ​ 2 ·· 3 ​ of a cup of yogurt? 
How wide is a rectangular strip of land with length ​ 3 ·· 4 ​ mi and area ​ 1 ·· 2 ​ square mi?

Major 6, 7
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Common Core State Standards for Grade 6 
Mathematical Standards

Content 
Emphasis

Ready® 
Lesson(s)

The Number System  continued

Compute fluently with multi-digit numbers and find common factors and multiples.

6.NS.B.2  ��Fluently divide multi-digit numbers using the standard algorithm. Supporting/
Additional

8

6.NS.B.3  �Fluently add, subtract, multiply, and divide multi-digit decimals using the standard 
algorithm for each operation.

Supporting/
Additional

9, 10

6.NS.B.4  �Find the greatest common factor of two whole numbers less than or equal to 100 
and the least common multiple of two whole numbers less than or equal to 12. Use 
the distributive property to express a sum of two whole numbers 1–100 with a 
common factor as a multiple of a sum of two whole numbers with no common 
factor. For example, express 36 1 8 as 4(9 1 2).

Supporting/
Additional

11

Apply and extend previous understandings of numbers to the system of rational numbers.

6.NS.C.5  �Understand that positive and negative numbers are used together to describe 
quantities having opposite directions or values (e.g., temperature above/below 
zero, elevation above/below sea level, credits/debits, positive/negative electric 
charge); use positive and negative numbers to represent quantities in real-world 
contexts, explaining the meaning of 0 in each situation.

Major 12, 13

6.NS.C.6  �Understand a rational number as a point on the number line. Extend number line 
diagrams and coordinate axes familiar from previous grades to represent points on 
the line and in the plane with negative number coordinates.

Major 12, 14

	 6.NS.C.6a  ��Recognize opposite signs of numbers as indicating locations on 
opposite sides of 0 on the number line; recognize that the opposite of 
the opposite of a number is the number itself, e.g., 2(23) 5 3, and that 
0 is its own opposite.

Major 12

	 6.NS.C.6b  �Understand signs of numbers in ordered pairs as indicating locations in 
quadrants of the coordinate plane; recognize that when two ordered 
pairs differ only by signs, the locations of the points are related by 
reflections across one or both axes.

Major 14

	 6.NS.C.6c  �Find and position integers and other rational numbers on a horizontal or 
vertical number line diagram; find and position pairs of integers and 
other rational numbers on a coordinate plane.

Major 12, 14

6.NS.C.7  Understand ordering and absolute value of rational numbers. Major 13

	 6.NS.C.7a � Interpret statements of inequality as statements about the relative 
position of two numbers on a number line diagram. For example, 
interpret 23 . 27 as a statement that 23 is located to the right of 27 on 
a number line oriented from left to right.

Major 13

	 6.NS.C.7b  �Write, interpret, and explain statements of order for rational numbers in 
real-world contexts. For example, write 238C . 278C to express the fact 
that 238C is warmer than 278C.

Major 13
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Common Core State Standards for Grade 6 
Mathematical Standards

Content 
Emphasis

Ready® 
Lesson(s)

The Number System  continued

Apply and extend previous understandings of numbers to the system of rational numbers.  continued

	 6.NS.C.7c  �Understand the absolute value of a rational number as its distance from 
0 on the number line; interpret absolute value as magnitude for a 
positive or negative quantity in a real-world situation. For example, for an 
account balance of 230 dollars, write |230| 5 30 to describe the size of the 
debt in dollars.

Major 13

	 6.NS.C.7d  �Distinguish comparisons of absolute value from statements about order. 
For example, recognize that an account balance less than 230 dollars 
represents a debt greater than 30 dollars.

Major 13

6.NS.C.8  �Solve real-world and mathematical problems by graphing points in all four 
quadrants of the coordinate plane. Include use of coordinates and absolute value to 
find distances between points with the same first coordinate or the same second 
coordinate.

Major 14

Expressions and Equations

Apply and extend previous understandings of arithmetic to algebraic expressions.

6.EE.A.1  �Write and evaluate numerical expressions involving whole-number exponents. Major 15

6.EE.A.2  �Write, read, and evaluate expressions in which letters stand for numbers. Major 16

	 6.EE.A.2a  �Write expressions that record operations with numbers and with letters 
standing for numbers. For example, express the calculation “Subtract y 
from 5” as 5 2 y.

Major 16

	 6.EE.A.2b  �Identify parts of an expression using mathematical terms (sum, term, 
product, factor, quotient, coefficient); view one or more parts of an 
expression as a single entity. For example, describe the expression 2(8 1 7) 
as a product of two factors; view (8 1 7) as both a single entity and a sum 
of two terms.

Major 16

	 6.EE.A.2c  �Evaluate expressions at specific values of their variables. Include 
expressions that arise from formulas used in real-world problems. 
Perform arithmetic operations, including those involving whole-number 
exponents, in the conventional order when there are no parentheses to 
specify a particular order (Order of Operations). For example, use the 
formulas V 5 s³ and A 5 6s² to find the volume and surface area of a cube 
with sides of length s 5 ​ 1 ·· 2 ​.

Major 16

6.EE.A.3  �Apply the properties of operations to generate equivalent expressions. For example, 
apply the distributive property to the expression 3(2 1 x) to produce the equivalent 
expression 6 1 3x; apply the distributive property to the expression 24x 1 18y to 
produce the equivalent expression 6(4x 1 3y); apply properties of operations to 
y 1 y 1 y to produce the equivalent expression 3y.

Major 17

6.EE.A.4  �Identify when two expressions are equivalent (ie., when the two expressions name 
the same number regardless of which value is substituted into them). For example, 
the expressions y 1 y 1 y and 3y are equivalent because they name the same number 
regardless of which number y stands for.

Major 17

Common Core State Standards Coverage by Ready® Instruction, continued
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Common Core State Standards for Grade 6 
Mathematical Standards

Content 
Emphasis

Ready® 
Lesson(s)

Expressions and Equations  continued

Reason about and solve one-variable equations and inequalities.

6.EE.B.5  �Understand solving an equation or inequality as a process of answering a question: 
which values from a specified set, if any, make the equation or inequality true? Use 
substitution to determine whether a given number in a specified set makes an 
equation or inequality true.

Major 18, 20

6.EE.B.6  �Use variables to represent numbers and write expressions when solving a real-world 
or mathematical problem; understand that a variable can represent an unknown 
number, or, depending on the purpose at hand, any number in a specified set.

Major 19

6.EE.B.7  �Solve real-world and mathematical problems by writing and solving equations of 
the form x 1 p 5 q and px 5 q for cases in which p, q and x are all nonnegative 
rational numbers.

Major 19

6.EE.B.8  �Write an inequality of the form x . c or x , c to represent a constraint or condition in 
a real-world or mathematical problem. Recognize that inequalities of the form x . c 
or x , c have infinitely many solutions; represent solutions of such inequalities on 
number line diagrams.

Major 20

Represent and analyze quantitative relationships between dependent and independent variables.

6.EE.C.9  �Use variables to represent two quantities in a real-world problem that change in 
relationship to one another; write an equation to express one quantity, thought of 
as the dependent variable, in terms of the other quantity, thought of as the 
independent variable. Analyze the relationship between the dependent and 
independent variables using graphs and tables, and relate these to the equation. For 
example, in a problem involving motion at constant speed, list and graph ordered pairs 
of distances and times, and write the equation d 5 65t to represent the relationship 
between distance and time

Major 21

Geometry

Solve real-world and mathematical problems involving area, surface area, and volume.

6.G.A.1  ��Find the area of right triangles, other triangles, special quadrilaterals, and polygons 
by composing into rectangles or decomposing into triangles and other shapes; apply 
these techniques in the context of solving real-world and mathematical problems.

Supporting/
Additional

22

6.G.A.2  �Find the volume of a right rectangular prism with fractional edge lengths by packing 
it with unit cubes of the appropriate unit fraction edge lengths, and show that the 
volume is the same as would be found by multiplying the edge lengths of the prism. 
Apply the formulas V 5 ℓwh and V 5 bh to find volumes of right rectangular prisms 
with fractional edge lengths in the context of solving real-world and mathematical 
problems.

Supporting/
Additional

25
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Mathematical Standards

Content 
Emphasis

Ready® 
Lesson(s)

Geometry  continued

Solve real-world and mathematical problems involving area, surface area, and volume.  continued

6.G.A.3  �Draw polygons in the coordinate plane given coordinates for the vertices; use 
coordinates to find the length of a side joining points with the same first coordinate 
or the same second coordinate. Apply these techniques in the context of solving real-
world and mathematical problems.

Supporting/
Additional

23

6.G.A.4  �Represent three-dimensional figures using nets made up of rectangles and triangles, 
and use the nets to find the surface area of these figures. Apply these techniques in 
the context of solving real-world and mathematical problems.

Supporting/
Additional

24

Statistics and Probability

Develop understanding of statistical variability.

6.SP.A.1  �Recognize a statistical question as one that anticipates variability in the data related 
to the question and accounts for it in the answers. For example, “How old am I?” is not 
a statistical question, but “How old are the students in my school?” is a statistical 
question because one anticipates variability in students’ ages.

Supporting/
Additional

26

6.SP.A.2  �Understand that a set of data collected to answer a statistical question has a 
distribution which can be described by its center, spread, and overall shape.

Supporting/
Additional

27

6.SP.A.3  �Recognize that a measure of center for a numerical data set summarizes all of its 
values with a single number, while a measure of variation describes how its values 
vary with a single number.

Supporting/
Additional

27

Summarize and describe distributions.

6.SP.B.4  �Display numerical data in plots on a number line, including dot plots, histograms, 
and box plots.

Supporting/
Additional

28

6.SP.B.5  �Summarize numerical data sets in relation to their context, such as by: Supporting/
Additional

29

	 6.SP.B.5a  �Reporting the number of observations. Supporting/
Additional

29

	 6.SP.B.5b  �Describing the nature of the attribute under investigation, including 
how it was measured and its units of measurement.

Supporting/
Additional

29

	 6.SP.B.5c  �Giving quantitative measures of center (median and/or mean) and 
variability (interquartile range and/or mean absolute deviation), as well 
as describing any overall pattern and any striking deviations from the 
overall pattern with reference to the context in which the data were 
gathered.

Supporting/
Additional

29

	 6.SP.B.5d  �Relating the choice of measures of center and variability to the shape of 
the data distribution and the context in which the data were gathered.

Supporting/
Additional

29

Common Core State Standards Coverage by Ready® Instruction, continued
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Interim Assessment Correlations

1Depth of Knowledge levels:
1.	 The item requires superficial knowledge of the standard.
2.	 The item requires processing beyond recall and observation.
3.	 The item requires explanation, generalization, and connection to other ideas.

Question DOK1 Standard(s) Ready® Lesson(s)

Unit 1:  Ratios and Proportional Relationships

1 2 6.RP.A.2 2

2 2 6.RP.A.3d 4

3 2 6.RP.A.1 1

4 2 6.RP.A.3a 3

5 2 6.RP.A.3b 4

6 2 6.RP.A.3c 5

PT 3 6.RP.A.1, 6.RP.A.2, 6.RP.A.3b, 6.RP.A.3d 1, 2, 4

Unit 2:  The Number System

1 2 6.NS.A.1 6, 7

2 1 6.NS.B.3 9, 10

3 2 6.NS.C.6b 14

4 2 6.NS.C.5 12

5 2 6.NS.C.7b, 6.NS.C.7c 13

6 2 6.NS.C.8 14

7 3 6.NS.B.4 11

PT 3 6.NS.A.1, 6.NS.B.3 6, 7, 9, 10

Unit 3:  Expressions and Equations

1 1 6.EE.A.1 15

2 2 6.EE.B.7 19

3 2 6.EE.A.4 17

4 2 6.EE.C.9 21

5 1 6.EE.A.2c 16

6 2 6.EE.B.8 20

PT 3 6.EE.A.2a, 6.EE.A.2b, 6.EE.A.2c, 6.EE.B.7, 6.EE.C.9 16, 19, 21

Interim Assessment Correlations
Depth of Knowledge and Standards Coverage by Ready® Instruction
The table below show the depth-of-knowledge (DOK) level for the items in the Interim Assessments 
as well as the standard(s) addressed, and the corresponding Ready® Instruction lesson(s) being 
assessed by each item. Use this information to adjust lesson plans and focus remediation.
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Question DOK1 Standard(s) Ready® Lesson(s)

Unit 4:  Geometry

1 2 6.G.A.1 22

2 2 6.G.A.1 22

3 2 6.G.A.2 25

4 1 6.G.A.2 25

5 2 6.G.A.3 23

PT 3 6.G.A.2, 6.G.A.4, 6.RP.A.3a, 6.NS.B.3, 6.NS.B.4 3, 9, 10, 11, 24, 25

Unit 5:  Statistics and Probability

1 2 6.SP.B.4 28

2 1 6.SP.A.3 27

3 2 6.SP.A.3, 6.SP.B.5c 27, 29

4 2 6.SP.A.1 26

5 2 6.SP.B.4 28

6 2 6.SP.B.5c 29

PT 3 6.SP.A.1, 6.SP.A.2, 6.SP.A.3, 6.SP.B.4 26, 27, 28

Interim Assessment Correlations, continued

1Depth of Knowledge levels:
1.	 The item requires superficial knowledge of the standard.
2.	 The item requires processing beyond recall and observation.
3.	 The item requires explanation, generalization, and connection to other ideas.



B10Supporting Research

Supporting Research
References

Ball, D. L., Ferrini-Mundy, J., Kilpatrick, J., Milgram, R. J., Schmid, 
W., & Schaar, R. (2005). Reaching for common ground in K–12 
mathematics education. Notices of the American Mathematical 
Society, 52(9).

Beed, P. L., Hawkins, E. M., & Roller, C. M. (1991). Moving 
learners toward independence: The power of scaffolded 
instruction. The Reading Teacher, 44(9), 648–655.

Boaler, J. (2016). Mathematical Mindsets. San Francisco, CA: 
Jossey‑Bass

Council of the Great City Schools (2016). A Framework for 
Re-Envisioning Mathematics Instruction for English Language 
Learners. Accessed at: https://www.cgcs.org/cms/lib/
DC00001581/Centricity/domain/4/darrell/
FrameworkForMath4ELLs_R10_FINAL.pdf.

Driscoll, M., Nikula, J., DePiper, J. N. (2016). Mathematical 
Thinking and Communication: Access for English Learners. 
Portsmouth, NH: Heinemann

Ellis, M., Yeh, C., Hurtado, C. (2017). Reimagining the 
Mathematics Classroom. Reston, VA: National Council of 
Teachers of Mathematics

Eastburn, J. A. (2011). The effects of a concrete, representational, 
abstract (CRA) instructional model on tier 2 first-grade math 
students in a response to intervention model: Educational 
implications for number sense and computational fluency. 
Dissertation. ProQuest Information & Learning, AAI3408708.

Furner, J. M., Yahya, N., & Duffy, M. L. (2005). 20 Ways to teach 
mathematics: strategies to reach all students. Intervention in 
School and Clinic, 41(1).

Gojack, L. M., Miles, R. H. (2016) The Common Core Mathematics 
Companion: The Standards Decoded. Thousand Oaks, CA: 
Corwin

Hall, T., Strangman, N., & Meyer, A. (2003). Differentiated 
instruction and implications for UDL implementation. National 
Center on Accessing the General Curriculum. Accessed at: 
http://aim.cast.org/learn/historyarchive/backgroundpapers/
differentiated

Hess, K. K., Carlock, D., Jones, B., & Walkup, J. R. (2009). What 
exactly do “fewer, clearer, and higher standards” really look like in 
the classroom? Using a cognitive rigor matrix to analyze 
curriculum, plan lessons, and implement assessments. Accessed 
at: http://www.nciea.org/cgi-bin/pubspage.cgi?sortby=pub_date.

Kelemanik, G., Lucenta, A., Creighton, S. (2016). Routines for 
Reasoning. Portsmouth, NH, Heinemann

Kersaint, G. (2017). Selecting and Sequencing Student 
Solutions. Accessed at: http://readycentral.com/articles/using-
discourse-effectively-in-theready-classroom/

National Council of Teachers of Mathematics. (2007). Effective 
strategies for teaching students with difficulties in mathematics.

———. (2008). Teaching mathematics to English language 
learners. 

———. (2014). Principles to Actions: Ensuring Mathematical 
Success for All

———. (2014). Using Research to Improve Instruction

National Governors Association Center for Best Practices and 
Council of Chief State School Officers. (2010). Common Core 
State Standards for Mathematics. Accessed at: http://www. 
corestandards.org/the-standards.

———. (2012). Publisher’s Criteria for the Common Core  
State Standards in Mathematics, K–8. Accessed at:  
http://www.corestandards.org/resources.

National Mathematics Advisory Panel. (2008). Foundations for 
success: The final report of the National Mathematics Advisory 
Panel. Accessed at: http://www2.ed.gov/about/bdscomm/list/
mathpanel/index.html.

National Research Council. (2001). Adding it Up: Helping 
Children Learn Mathematics. Mathematics Learning Study 
Committee: Kilpatrick, J., Swafford, J., & Findell, B. (eds.). 
Washington, D.C.: National Academy Press.

Partnership for Assessment of Readiness for College and 
Careers. (2011). PARCC model content frameworks:  
English language arts/literacy grades 3–11. Accessed at: http://
www.parcconline.org/parcc-model-content-frameworks.

Supporting R
esearch R

eference List



B11 Supporting Research  

Supporting Research, continued

Pashler, H., Bain, P., Bottge, B., Graesser, A., Koedinger, K., 
McDaniel, M., & Metcalfe, J. (2007). Organizing instruction and 
study to improve student learning (NCER 2007–2004). 
Washington, D.C.: National Center for Education Research, 
Institute of Education Sciences, U.S. Department of Education. 
Retrieved from http://ies.ed.gov/ncer.

Robertson, K. (2009). Math instruction for English language 
learners. Colorìn Colorado! Accessed at:  
http://www.colorincolorado.org/article/30570/.

Schmidt,W., Houang, R., & Cogan, L. (2002). A coherent 
curriculum, American Educator, Summer, 2002.

Seethaler, P. M., Fuchs, L. S., Fuchs, D., & Compton, D. L. (2012). 
Predicting first graders’ development of calculation versus 
word-problem performance: the role of dynamic assessment. 
Journal of Educational Psychology 104(1), 224–234.

Smarter Balanced Assessment Consortium. (2012). General 
Item Specifications. Accessed at: http://www. smarterbalanced 
.org/wordpress/wp-content/uploads/2012/05/
TaskItemSpecifications/ItemSpecifications/
GeneralItemSpecifications.pdf.

Tomlinson, C. A., Moon, T. R. (2013). Assessment and Student 
Success in a Differentiated Classroom. Association for 
Supervision & Curriculum Development

Zwiers, J., Dieckmann, J., Rutherford-Quach, S., Daro, V., Skarin, 
R., Weiss, S., & Malamut, J. (2017). Principles for the Design of 
Mathematics Curricula: Promoting Language and Content 
Development. Retrieved from Stanford University, UL/SCALE 
website: http://ell.stanford.edu/content/mathematics-
resources-additional-resources




