
“Inspiring students to communicate, connect and explore our world through experience and engagement.”

World Language Department
Program Review

Pine-Richland School District
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The information contained in this report is provided by the Pine-Richland World Language Department for general purposes only.
While this report serves as a strategic approach to curriculum planning, recommendations must be considered with respect to all

programs provided by Pine-Richland School District.
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Executive Summary

The mission of the Pine-Richland School District is to Focus on Learning for Every Student Every Day. Within
the PRSD Strategic Plan, long-term and short-term goals outlined in the Teaching and Learning category form the
foundation for continuous improvement. One of the short-term goals for 2016 - 2017 was to design and pilot an
in-depth program review process for two of our departments (i.e., Science and Health & Physical Education). That
initial work led to a final report and set of recommendations for program improvement. The process itself was
refined and used in 2017 - 2018 in the areas of Mathematics and Business & Computer Science. For the 2018 -
2019 school year, we reviewed the Social Studies Department and also modified the process for programming
related to gifted and highly achieving students. The sequence of departmental study and implementation for 2019
- 2023 is outlined in Figure 1.

Figure 1. Strategic Plan: Mini-Engine

This report outlines the process, findings, and recommendations from that work related to the World Language
Program. As an organization, it is understood that the pace of change may be dependent upon the impact of that
change on other aspects of the educational program. When conducting this work in an individual department, it is
important and difficult to balance competing interests and constraints. The process model reflects this challenge as
the “ripple effect” of balancing people, time and money. Practically, the committee utilized the action-priority
matrix to evaluate each recommendation and established an implementation timeline with associated cost
estimates.

One element of the in-depth program review was the establishment of a departmental philosophy and vision
(Figure 1). As a result, the vision is captured through the following image and words:

5



World Language Department Program Review
∙ ∙ ∙

Figure 1

“Inspiring students to communicate, connect and explore our world through experience and engagement.”
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Recommendation Overview

Recommendation #1: Philosophy and Vision
1. Adopt and widely communicate the World Language Department philosophy and vision to internal and

external stakeholders while ensuring a practical connection to program design and delivery.

Recommendation #2: Curriculum & Pathways of Study
1. Modify, align, and expand the curriculum and course offerings in grades 9-12.

a. Add Level II Honors courses for French, German, and Spanish at the high school.
b. Add College Prep German IV to be in alignment with the other languages with a similar offering

currently.
c. Evaluate student interest in and collaboratively develop a non-AP level V option to expand

learning opportunities for students not interested in Advanced Placement courses.
2. Modify, align, and expand the curriculum and course offerings in grades 4-8.

a. Move Exploratory French/Spanish/German to 6th grade at Eden Hall Upper Elementary School,
with students’ language selection occurring in 6th grade in quarters 1, 2, and 3 with the final
quarter reserved for general linguistics such as parts of speech, morphology, and syntax.
Collaborate with the 4-12 certified world language staff in developing the specific
language-based grade 6 curriculum.

b. Move the first year of a selected language (i.e. French, German, Spanish) to grade 7 in the
current, every other day, full academic year.

Recommendation #3: Cultural Awareness & Global Community Connections
1. Identify opportunities within the district to increase cultural awareness and diversity appreciation in our

school community.
2. Foster both local and global connections and engagement opportunities (e.g., in-person, virtual, field

trips) to expand that cultural and linguistic diversity awareness and appreciation.

Recommendation #4: Resources to Support Teaching & Learning
1. Evaluate and purchase resources to support the written curriculum for all languages.
2. Explore the inclusion of additional supplementary materials and technology within the 4-12 world

language classrooms.

Recommendation #5: Common Assessments & Instructional Best Practices
1. Evaluate and integrate standardized assessments and benchmarked programs across all languages and

levels.
2. Increase alignment with the American Council on the Teaching of Foreign Languages (ACTFL) 5 C’s

(Communication, Culture, Connections, Communities, Comparisons) as well as the common language
and representation of the 3 Communication Standards (i.e., presentational; interpersonal; interpretive).

3. Incorporate professional development opportunities that align with in-depth program review
recommendations.
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In-Depth Program Review Process
The process for in-depth program review was developed in the 2016 - 2017 school year and has been refined
through multiple cycles of improvement. The process was “paused” during the 2020 - 2021 school year given
workforce capacity and response to the pandemic. The departments scheduled for that year were shifted to 2021 -
2022 with some modifications to the meeting schedule to accommodate pandemic-related constraints.

To help ensure a clear understanding of the systematic approach to program improvement, the following process
diagram was developed and reviewed on a regular basis. Major elements of this image are further described
below:

Figure 3 IDPR Process Model

Curriculum Writing to “Deep Dive”
Given the time and effort invested into curriculum writing at Pine-Richland from 2014 - 2016, it is important to
understand the relationship of that work to the in-depth program review process. The two-year curriculum writing
process was designed to capture the current content in a consistent format through vertical teams (e.g., units, big
ideas, and learning goals). That process allowed the department to identify strengths and opportunities for
improvement. Most of the attention was directed internally at a review of our district’s current structure and
practices.

The in-depth program review process has a broader focus on all elements of the department. Importantly, the
process was designed to emphasize a balance of internal needs and a review of best practices from external
sources. It asks questions, such as, “Are we doing the right things?” or “Do we need to consider more significant
changes in program design?” In the image above, the curriculum writing process is like a “springboard” to “dive”
more deeply into the content area. The personnel, structure, and work were organized into four major
sub-committees.
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Committee Composition and Structure
We strongly believe that meaningful and lasting change requires engagement of all key stakeholders. The overall
size of the department is an important consideration in study team design. In smaller departments, all members
participate in the process. In very large departments, a representative sample of teachers are included. In medium
departments, effort is made to ensure that all levels and courses are addressed by at least one member. Within the
study team, members were then organized by four main subcommittees: (1) Research; (2) Exemplar K-12
Schools/Districts/Programs; (3) Connections to Universities, Businesses, and the Community; and (4) Data and
Information. Two overarching elements were critical. First, the arrows on the left side of the subcommittees
indicate that the groups must collaborate and exchange information (i.e., no silos). Second, the arrows on the right
side of the subcommittees demonstrate that key findings/learnings were captured and organized by major research
buckets.

It is important to note that the study teams also used a systematic approach to listen to students and parents.
Student focus groups were organized at the high school, middle school, upper elementary, and the primary
buildings. These groups were representative of the student body and a wide range of academic rigor. In addition,
parent and community input was gathered during day and evening town hall sessions. Parents who were unable to
attend those face-to-face meetings were able to submit comments electronically.

Research “Buckets”
Within each discipline, information and findings that emerge from each subcommittee become known as research
buckets. These buckets help the department members begin to organize concepts and themes. In the early months
of the process, the buckets are dynamic, meaning that some initial concepts were removed or combined with other
key themes. As the process evolves and teams continue to learn, the themes begin to solidify. Importantly, the
arrows on the bottom of the buckets also demonstrate the relationship between areas (i.e., no silos). The
subcommittees’ learning and identification of information for the buckets were interconnected, as information
from one area informed others. Based upon the information gathered through the bucket findings, a set of
emerging recommendations was developed.

Emerging Recommendations
A systems thinking approach was critical to the in-depth program review process. The transition from “findings”
to “emerging recommendations” required skills of synthesis, critical thinking, healthy debate, and communication.
At both the start of the study phase and again at the point of emerging recommendations, the team revisits the
departmental strengths and opportunities that had been historically developed in the department. Some emerging
recommendations were designed to improve current gaps and weaknesses. Other emerging recommendations were
identified in the analysis of exemplary programs, universities, businesses, or in the research literature. The team
brainstormed recommendations by identifying recurring themes, ideas, and opportunities for growth. The team
then discussed, modified, and edited the recommendations. Emerging recommendations were consolidated into a
draft. The expanded team worked with the draft to link the emerging recommendations to data provided by the
subcommittees.

Balancing Priorities and Resources
The action-priority matrix evaluates the impact versus the effort of the emerging recommendations (Figure 4).
Emerging recommendations were categorized as fill-ins, quick wins, major projects, and hard slogs. For
example, a hard slog was used to categorize those recommendations that would require much effort but have little
impact on student learning. As a system, the “ripple effect” of recommendations was built into the process model
(Figure 5). This is further described in the next section.
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Figure 4. Action Priority Matrix Figure 5. Balance of People, Time and Money

Elmansy, Rafiq. “Time Management Tips for Designers:
The Action Priority Matrix.”Designorate, 14 June 2016,
www.designorate.com/time-management-the-action-priority-matrix/.
Accessed 14 Mar. 2017.

Tensions of Balancing People, Time and Money with a Rigorous Research Process
It is important to address the challenge that emerges at this stage of the work. At Pine-Richland, we have a culture
that believes in the pursuit of excellence at the organizational, department and individual levels. Our departments
are composed of certified, experienced, dedicated and passionate educators. Through the in-depth program review,
the process exposes department members to current literature/research, exemplary programs, data/information,
community connections and focused dialogue about internal strengths and opportunities.

At this point, it is common for a recommendation to directly or indirectly require expanded resources of additional
people, time and/or money. Time is impacted by the structure and schedule of the existing day at each level (i.e.,
K - 3, 4 - 6, 7 - 8 and 9 - 12). Simply stated, additional time for one content area has the effect of reducing time in
another area. Additional staff added to one department may have the effect of possible reduction in another
department. The assignment of staff and/or scheduling parameters are also addressed through the collective
bargaining agreement (e.g., teaching periods and course preparations).

These discussions can be difficult. They are conducted with honesty, support and an understanding of potential
implications for the entire system. For example, the concept of adding requirements and/or courses - with
associated staff - were discussed in Health/Physical Education, Music, Business & Computer Science to name a
few. We work creatively to determine how we can strengthen the specific department, take steps on the
improvement continuum and also ensure sustainability and fiscal responsibility. For example, personal finance
was addressed at the high school level as a graduation competency and not a required course. If a course was
required, we would need to increase staff and that requirement would have decreased flexibility for elective
course selections. In science, a recommendation was implemented for “science every day” at Eden Hall. This
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recommendation caused a major “ripple” in the master schedule and student day. It required a curriculum revision.
It impacted multiple other content areas (i.e., ELA, math and social studies). However, it was also able to be
addressed without additional staffing requirements.

Given all of this discussion, the team then identified the final emerging recommendations to support continuous
improvement.

Continuum of Improvement
Throughout the in-depth program review process, it was important to maintain perspective on the nature of
program improvements. Especially when considering effective elements of exemplary schools or programs, the
desire to move from the current program ("Point A") to an ideal future ("Point Z") is natural. However, it is more
realistic to recognize that meaningful program improvement within an organizational system will often result
from a series of smaller steps ("Points B, C, D, etc."). Although depicted as a straight line in the image below
(Figure 6), the in-depth program review committee recognizes that continuous improvement is not always a linear
process.

Figure 6 Continuum
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Recommendations

Recommendation #1: Philosophy and Vision
1. Adopt and communicate the World Language Department Vision and Philosophy to internal and external

stakeholders while ensuring a practical connection to program design and delivery: “Inspiring students to
communicate, connect and explore our world through experience and engagement.”

Internal Analysis

● There was not a formally articulated and shared philosophy or vision statement for the World Language
Department (PRSD Vertical Team, 2022).

● Clearly communicate the purpose of both the cultural and linguistic competencies for the department and
each of the courses in the pathways (PRSD Vertical Team, 2022).

● Promote World Language as a subject that impacts every person every day with the concept of making
connections and preparing students for life outside of Pine-Richland (PRSD Vertical Team, 2022).

External Analysis

● Follow your passion; learn a language through art or any other discipline (FBI; Carnegie Museum of Art,
2022).

● “The study of World Languages can foster the ability of students to do these tasks: communicate and
interact with people in the target language, improve their understanding, and sensitivity, to cultural
similarities and differences, develop an appreciation of cultural difference, succeed in an ever-changing
and competitive global community, enter into a diverse workplace and/or continued education, improve
critical thinking and problem solving skills, engage in life-long learning, participate in the local, national
and world communities” (Pennsylvania Department of Education Standards Aligned System, 2002).

● “Many factors impact how well language learners will acquire communication skills and how quickly
they will reach different ranges of performance. These factors include where one learns language, whether
in an instructional setting or immersed in the language or culture; how one learns, whether through
explicit instruction about the language or through authentic experiences using the language; when one
learns, as the age and cognitive development of language learners impact the speed of reaching each range
of performance; and finally, why one is learning a language, whether motivated by extrinsic factors such
as grades and requirements or intrinsic factors such as the language learner’s heritage or intended uses of
the language” (ACTFL Performance Descriptors, 2015).

● “The Standards for Foreign Language Learning (1996, 1999, 2006), describe what students need to know
and be able to do as they learn another language, defining the “what” of language education” (ACTFL
Performance Descriptors, 2015).

● “Since the original publication date of the 1998 K–12 Guidelines, learning environments have changed.
These new Performance Descriptors reflect how language learners perform whether learning in
classrooms, online, through independent project-based learning, or in blended environments” (ACTFL
Performance Descriptors, 2015).

● “Learning targets need to consider the age appropriateness and cognitive development of the language
learners and may require varying amounts of time to achieve” (ACTFL Performance Descriptors, 2015).

● “In an instructional environment, the content and tasks are controlled, resulting in higher expectations of
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learners’ performance compared to how they perform in a non-instructional environment” (ACTFL
Performance Descriptors, 2015).

● Coached by an instructor, whether in a classroom or online, or guided by instructional materials,
performance refers to language ability that has been practiced and is within familiar contexts and content
areas. The practice and assessment of performance should reflect authentic, real world use of language,
even though the language is learned and practiced in some type of learning environment” (ACTFL
Performance Descriptors, 2015).

● “Best practices for assessment of performance suggest that assessment be conducted in the same
communicative manner in which the language was learned, practiced or rehearsed. To prepare for an
assessment of performance, language learners need to practice the language functions, structures, and
vocabulary they will apply on the assessment tasks, rather than practicing and memorizing exactly what
will be on the assessment” (ACTFL Performance Descriptors, 2015).

● “To help language learners transfer their language skills, instruction needs to focus on real world-like
tasks with the anticipation that learners will be prepared to do the same outside the instructional setting
(as in a demonstration of proficiency)” (ACTFL Performance Descriptors, 2015).

● "The five goal areas (5 Cs) of the National Standards become a rationale for learning languages and
provide a roadmap for effective and motivating teaching and learning" (ACTFL, 2021).

● "A world language is a form of communication, essential to the culture of a community, with a system of
sounds, letters, symbols, and/or signs recognized and utilized by humans. A world language fulfills all the
following criteria, distinguishing it from other forms of communication:
A world language is...

○ a form of human communication used to interact and negotiate meaning with other people, to
understand and analyze oral, written, or signed texts, and to create culturally-appropriate oral,
written, or signed products and presentations for a specific audience and task.

○ a form of human communication that allows the user to investigate, explain, and reflect on the
relationship between the products, practices, and perspectives of a particular culture through the
language. When using a world language, people employ intercultural skills, insight, and
perspectives to decide how and when to express what to whom.

○ a form of human communication that allows people to exchange information about past, present,
and future shared experiences, make arguments, empathize with other people, and creatively
express themselves orally, visually, or in writing on a variety of topics.

○ a means of human communication through which people can share stories relevant to the culture
and community, whether ancient or modern.

○ a vehicle of human communication through which people may be immersed in a specific
language community, whether ancient or modern" (ACTFL, 2017).

Implementation Timeline (Anticipated Start/Finish): June 2022 - June 2023

Key Personnel: World Language Department Teachers; Assistant Superintendents; Assistant Superintendents’
Assistant; Principals

Major Action Steps: (1)  Communicate the vision and philosophy as a part of the formal board presentation and
follow-up communications to the community; (2) Create posters for each World Language classroom; (3) Discuss
the vision and philosophy with all department members; (4) Integrate the vision and philosophy into lesson design
and Program of Studies.
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Estimated Budget/Resources:  There are minimal costs anticipated (e.g. costs of printing and distributing the
posters; professional development time and resources to share integration ideas).

Potential Implications (Short-Term and Long-Term): The department will be able to leverage the vision and
philosophy as guiding principles when aligning curriculum and selecting resources to support the learning goals,
across all languages. Learning activities will be modified to reinforce the concepts demonstrated by the vision and
philosophy with explicit connections made for students.
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Recommendation #2: Curriculum & Pathways of Study
1. Modify, align, and expand the curriculum and course offerings in grades 9-12.

a. Add Level II Honors courses for French, German, and Spanish at the high school.
b. Add College Prep German IV to be in alignment with the other languages with a similar offering

currently.
c. Evaluate student interest in and collaboratively develop a non-AP level V option to expand

learning opportunities for students not interested in Advanced Placement courses.
2. Modify, align, and expand the curriculum and course offerings in grades 4-8.

a. Move Exploratory French/Spanish/German to 6th grade at Eden Hall Upper Elementary School,
with students' language selection occurring after exposure to all three languages.  The sixth grade
curriculum will focus on the three languages (one per quarter) with the final quarter reserved for
culture study and general linguistics such as parts of speech, morphology, and syntax.
Collaborate with 4-12 certified world language staff in developing the specific language-based
grade 6 curriculum.

b. Move the first year of a selected language (i.e. Intro to French, Intro to German, Intro to Spanish)
to grade 7 in the current, every other day, full academic year for most students.

c. Ensure level I instruction for most students in grade 8, with a preserved opportunity for switching
languages between grades 7 and 8, if desired, with differentiated learning opportunities
embedded.

Internal Analysis
● Students expressed interest in continuing with their language learning but without the rigor of a course

that culminates in an AP test (Focus Group Grades 9-12, 2022).
● Students expressed a passion and interest in the language that they currently study; that passion drives

them to continue with the language for multiple years in high school. (Focus Group Grade 8, 2022).
● The decrease in the number of students who take the AP level in all 3 languages supports offering a 5th

level of the language without the pressure of the AP Exam (Pine-Richland High School Course
Enrollment Data over Time, 2021).

● The rigor of preparing for an AP Exam in World Language, when combined with other AP and/or honors
level course work, has been a deterrent for students when deciding whether or not to take an AP World
Language course (Focus Group Grades 9-12, 2022).

● Students would benefit from starting an honors course in level II which will provide them a more
challenging curriculum. Students who need additional instruction to create a solid foundation will have
that opportunity provided in an academic course (Pine-Richland World Language Department In-Depth
Program Review Committee, 2022).

● Other PRHS academic and elective courses offer an honors option for students. For example, Honors
English 9, Honors Biology, Honors U.S. History, Honors Band and Orchestra, and Honors Computer
Science) (PRHS World Language Vertical Team, 2022).

● To provide consistent course offerings across languages within the World Language Department, it is
warranted to add German College Prep  (PRHS World Language Vertical Team, 2022).

● Moving level I to start in seventh grade creates a feeder/better feeder for the Honors II program (PRHS
World Language Vertical Team, 2022).

● Moving level I to start in seventh grade creates opportunity for depth of learning (PRHS World Language
Vertical Team, 2022).
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● Specific activities the students enjoyed in the 7th grade rotation led them to choose a particular language
for 8th grade year (Focus Group Grade 8, 2022).

● Students are motivated by the potential of an immersive experience in the language via a school led trip to
the target country (Focus Group Grade 8, 2022).

● Students expressed desire for further insight into the goal of the Cultural Fusion course prior to taking it
in 7th grade (Focus Group Grade 8, 2022).

● Student language selection occurring in sixth grade provides equitable course selection timing.  Currently,
MS students select their language after only having 4th quarter rotation for 1-2 days – this is not equitable
among languages that students aren’t exposed to until quarter 4)  (PRHS World Language Vertical Team,
2022).

● Parents would like to see dedicated time at Eden Hall to focus on continuity of languages offered later in
high school (Town Hall Meeting Parents and Community, 2022).

● There is a need for a review of previously taught languages from 4th grade before expanding on the
language in 5th and 6th grades. Students recommend learning less languages more indepthly (Focus
Group Grade 6, 2022).

● There is a need to focus on romance or Germanic languages that will better prepare students for the
language choices they will make for 8th grade (i.e., French, German, Spanish) (Focus Group Grade 6,
2022).

● Students at Eden Hall currently have 1 world language class every 5 days.  The class length is 45 minutes.
This equals around 36 world language classes per year for grades 4, 5, and 6 (Pine-Richland School
District World Language Department In-Depth Program Review Committee, 2022).

External Analysis
● Offer CHS or IB courses to encourage enrollment at a higher level (North Allegheny SD, Fox Chapel SD,

Upper St. Clair SD, 2022).
● North Allegheny indicates offering a non-AP level V course to encourage retention for students not

seeking AP credit or content (NASD, 2022).
● North Allegheny offers an AP course without a mandatory exam requirement (NASD, 2022).
● Teaching the relevance of syntax, morphology, and data through world languages is essential in the

twenty-first century due to interconnection between languages and technology (University of Pittsburgh
Department of Linguistics, 2022).

● Offer service learning opportunities through local community organizations such as museums; partner
with local libraries in order to interact with local English language learners (South Middleton, 2022).

● Offer Honors level II courses for an accelerated and rigorous option (USCSD, NASD, South Middleton
SD, Lower Merion SD, 2022).

● Start level I in 7th grade for a full year (Lower Merion SD, FCASD, USCSD, 2022).
● Teaching the relevance of syntax, morphology, and data through world languages is essential in the

twenty-first century due to constant advancement in technology (University of Pittsburgh Department of
Linguistics, 2022).

● “Teaching young children how to speak a second language is good for their minds”  (Cornell Chronicle,
2009).

● “Learning a second language does not cause language confusion, language delay or cognitive deficit,
which have been concerns in the past. In fact, according to studies at the Cornell Language Acquisition
Lab (CLAL), children who learn a second language can maintain attention despite outside stimuli better
than children who know only one language” (Cornell Chronicle, 2009).

● “Cognitive advantages follow from becoming bilingual. These cognitive advantages can contribute to a
child's future academic success" (Cornell Chronicle, 2009).
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● “Children have environmental advantages when learning language that most adults don’t have. Very
young children aren’t formally instructed in language the way adults and older children are. They learn by
being immersed in multilingual environments. They passively “absorb” the language through contact.
When formally instructed, it is through games and songs, not verb conjugation and exams” (Tessa
International School, 2022).

● “Children are also better candidates for immersive language learning because they have fewer inhibitions.
It’s much easier to learn a language if you’re comfortable making mistakes and sounding foolish, a hurdle
that makes most adults extremely anxious” (Tessa International School, 2022).

● “The standard of language competence is much lower for children than it is for adults. They aren’t judged
the way adults are so they don’t receive, or give themselves, as much negative feedback when they make
mistakes. They also aren’t tested the way an older child would be, so there is less pressure. The learning
process is more playful and natural,” (Tessa International School, 2022).

● Children learn to be more empathetic and understanding about other cultures when taught at an early age
(FBI, 2022).

● Local school districts offer language programming at the elementary level, leading into the sequence of
languages taught later (FCASD, 2022; USCSD, 2022).

Implementation Timeline (Anticipated Start/Finish): August 2022 - Ongoing

Key Personnel: World Language Department Members; Eden Hall, Middle School, and High School Principals;
Assistant Superintendents; Director of Human Resources

Major Action Steps: (1)   Identify big ideas and learning goals for current courses and new courses with
individuals certified in the language for each course;  (2) Evaluate resources to support those learning goals; (3)
Develop new courses or refine current courses to integrate these learning activities and resources into the
curriculum; (4) Strategically approach staffing decisions for future utility; and (5) Determine ripple effects of
staffing decisions on other connected departments.

Estimated Budget/Resources:  There are some anticipated costs for substitutes during potential work sessions, as
well as resource costs associated with new or revised course offerings and relevant professional development.

Potential Implications (Short-Term and Long-Term): Updates to the written curriculum may require changes
in the course content and structures in grades 4-12. Additionally, shifting of staff members’ assignments to reflect
new/revised course offerings may become necessary based on certification requirements, particularly at the
middle level of instruction.
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Recommendation #3: Cultural Awareness & Global Community Connections
1. Identify opportunities within the district to increase cultural awareness and diversity appreciation in our

school community.
2. Foster both local and global connections and engagement opportunities to expand that cultural and

linguistic diversity awareness and appreciation (e.g., in-person, virtual, field trips).

Internal Analysis
● Language learning has enhanced students' cultural awareness (Focus Group Grade 6, 2022).
● Engagement in World Language classes have helped students learn more about other cultures, gain

respect and appreciation for different customs and traditions, and develop a global perspective on world
events (Focus Group Grades 9-12, 2022).

● The current World Language curriculum does not have systematically embedded experiences 4-12
(Pine-Richland School District World Language In-Depth Program Review Committee, 2022).

● Students enjoy authentic opportunities to learn about diversity through their World Language course
work.  When delivered as a natural part of their curriculum and instruction, students cited that they felt
their appreciation of the ways in which people differ and the positive value that diversity has on society
improved (Focus Group Grades 9-12, 2022).

External Analysis
● It is important to develop empathy, critical and creative thinking skills in order to understand other

cultures and be able to interpret their art (Carnegie Museum of Art, 2022).
● “In the 21st century, language learning meets real world needs: (1) Rewards learners with a resume

differentiator – the ability to communicate and collaborate in another language across cultures and time
zones; (2) Provides access to information and collaboration in any field  - including science, technology,
engineering, mathematics; business; and health care; (3) Develops critical literacies by practicing skills to
understand, exchange opinions, and present ideas; (4) Develops flexible and adaptable thinking, plus an
ability to function in new and unfamiliar situations; and (5) Prepares learners to think and interact in a
global community" (ACTFL, 2021).

● Children learn to be more empathetic and understanding about other cultures when taught at an early age
(FBI, 2021).

● Google operates internationally. Google is stationed in the US, Europe, Asia, the Middle East, Dublin,
Zurich, India, Taiwan, Singapore and Tokyo. Depending on the role and desire of the employee, it is
common to work internationally. Google offers long-and short term opportunities to work abroad. There is
a higher chance to travel internationally when working in research design, with vendor partners or in the
translation sector (Google, 2022).

● Within the context of language learning and multilingualism for a better world, language and culture
cannot be separated. In addition to the traditional emphasis on proficiency, foreign language learning also
includes learning about the culture with the goal of increasing intercultural competence (Sercu, 2006)”
(Stein-Smith, 2021).

● Ensure locally- and globally- based opportunities for connection through linguistic and cultural
experiences (Boiling Springs SD, 2022; Lower Merion SD, 2022).

● ICC develops as the result of a process of intentional goal-setting and self-reflection around language and
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culture and involves attitudinal changes toward one's own and other cultures. Intercultural
Communicative Competence is essential for establishing effective, positive relationships across cultural
boundaries, required in a global society (ACTFL, 2021).

● “In recent years, technology has been used to both assist and enhance language learning. Teachers at K-16
levels have incorporated various forms of technology to support their teaching, engage students in the
learning process, provide authentic examples of the target culture, and connect their classrooms in the
U.S. to classrooms in other countries where the target language is spoken” (ACTFL, 2022).

○ “Distance learning programs can enable language educators to expand language-learning
opportunities to all students, regardless of where they live, the human and material resources
available to them, or their language background and needs” (ACTFL, 2022).

○ Consider offering local opportunities to honor scholars (e.g. World Language Honor Society;
Global Scholars; PEP award) (NASD, Boiling Springs, FCASD, 2022).

○ “Drawing on its diversity to build teacher capacity, and recruiting and retaining a language
teacher workforce more closely aligned with the ever-changing demographics of our student
bodies,” (ACTFL, May 2019).

Implementation Timeline (Anticipated Start/Finish): Fall 2022 - Ongoing

Key Personnel: World Language Department Teachers

Major Action Steps: (1)  Identify key partners within the community at both a local and global level and assess
possible opportunities for integration and extension to our students; (2) Integrate key partners and experiences into
written curriculum to provide assured experiences within particular units of study; (3) Embed opportunities into
the written curriculum and in the classroom-based learning experience for students to make connections to their
own heritage, culture, and language and to share those with others to create additional awareness and appreciation.

Estimated Budget/Resources:  No costs are anticipated as it would be voluntary for key partners and created
internally as we implement recommendations.

Potential Implications (Short-Term and Long-Term): (1) Students can apply cultural and linguistic knowledge
in real world scenarios and see the relevance and importance of this knowledge and the connections they can
create; (2) Students will be able to celebrate their own unique identity and understand that of others in alignment
with the PR Graduate Portrait; and (3) Students are exposed to possible connections for future opportunities (e.g.
employment; career pathways; studying abroad; etc.).
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Recommendation #4: Resources to Support Teaching & Learning
1. Evaluate and purchase resources to support the written curriculum for all languages.
2. Explore the inclusion of additional supplementary materials and technology within the 4-12 world

language classrooms.

Internal Analysis
● The use of technology allows for communication with people from all parts of the world.  (Focus Group

Grades 4-12, 2022).
● Evaluate technology resources that can enhance the World Language program to support all learners

including those students with more intensive learning needs (Pine-Richland School District World
Language In-Depth Program Review Committee, 2022).

● Evaluate resources to engage the non-traditional World Language students (Pine-Richland School District
World Language In-Depth Program Review Committee, 2022).

● Build a stronger knowledge of the hardware and software that will enhance and expand World Language
instruction (Pine-Richland School District World Language In-Depth Program Review Committee, 2022).

● The district indicated a need for updated resources that reflect diversity, equity, and inclusion as well as
current, real-world examples (Pine-Richland School District World Language In-Depth Program Review
Committee, 2022).

External Analysis
● “Some technology tools enable teachers to differentiate instruction and adapt classroom activities and

homework assignments, thus enhancing the language learning experience,” (ACTFL, 2017).
● “ACTFL recognizes the pivotal role of a qualified language teacher to incorporate and manage the

implementation of technology so that it effectively supports the language learning experience,” (ACTFL,
2017).

● "Educator effectiveness and individual student growth are best measured based on frequent and multiple
measures of language performance over time,” (ACTFL, 2022).

● “In recent years, technology has been used to both assist and enhance language learning. Teachers at K-16
levels have incorporated various forms of technology to support their teaching, engage students in the
learning process, provide authentic examples of the target culture, and connect their classrooms in the
U.S. to classrooms in other countries where the target language is spoken,” (ACTFL, 2022).

● “Distance learning programs can enable language educators to expand language-learning opportunities to
all students, regardless of where they live, the human and material resources available to them, or their
language background and needs,” (ACTFL, 2022).

● “The use of technology should never be the goal in and of itself, but rather one tool for helping language
learners to use the target language in culturally appropriate ways to accomplish authentic tasks,” (ACTFL,
2022).

● “All language learning opportunities whether provided through technology or in a traditional classroom
setting, should be standards-based and help develop students' proficiency in the target language through
interactive, meaningful, and cognitively engaging learning experiences, facilitated by a qualified language
teacher,” (ACTFL, 2022).

● Fox Chapel School District indicates a regular yearly review of resources to monitor the need to
replace/update textbooks and other resources (FCASD, 2022).
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● Quaker Valley School District indicates all languages utilize textbook and online resources with copyright
dates earlier than four year old (Quaker Valley School District, 2022).

Implementation Timeline (Anticipated Start/Finish): Curriculum writing and adjusting would occur in the
2022-2023 school year and support the resource evaluation process during the latter portion of that school year,
with anticipated implementation for the courses, adjusted curriculum, and curricular resources beginning in the
2023-2024 school year.

Key Personnel: World Language Department Teachers; Principals; Resources Selection Committee Members;

Major Action Steps:  (1) Complete updates to curricular changes for existing and new courses; (2) Determine
key requirements for resources to be embedded into each course based on the big ideas, learning goals, and
standards; and (3) Initiate the resource review process, inclusive of all steps and stakeholder input, leading to final
resource adoption and implementation with professional development.

Estimated Budget/Resources:  Costs will vary by course (e.g. language, level, and typical enrollment) based on
the number of resources necessary and their individual licensing parameters. All costs will be built into the annual
operating budget.

Potential Implications (Short-Term and Long-Term): After the adjustments to our written curriculum and
course pathways have been completed, the adoption of new resources to support the curricular outcomes will help
to drive modifications to learning activities, as well as increased engagement in research-based cultural and
linguistic practices that align with new resources.
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Recommendation #5: Common Assessments & Instructional Best Practices
1. Evaluate and integrate standardized assessments and benchmarked programs across all languages and

levels (e.g., National Language Exam).
2. Increase alignment with the American Council on the Teaching of Foreign Languages (ACTFL) 5 C’s

(Communication, Culture, Connections, Communities, Comparisons) as well as the common language
and representation of the 3 Communication Standards (i.e., presentational; interpersonal; interpretive).

3. Incorporate professional development opportunities that align with in-depth program review
recommendations.

Internal Analysis
● Within the World Language Department, the only standardized assessment across all languages as a

common benchmark exists within Advanced Placement. Students are unable to be benchmarked across all
languages and levels currently (PRSD World Language Vertical Team, 2022).

● The 5 C’s and 3 Communication Standards (i.e., presentational; interpersonal; interpretive) are not
currently systematically integrated into all world language experiences nor captured in the written
curriculum intentionally to promote assured opportunities at PRSD (Vertical Team, 2022).

External Analysis
● These national exams measure ability based upon the performance indicators (ACTFL, South Middleton

SD, NASD, 2022).
● Align the assessments to the ACTFL World Readiness Standards, measuring the 5 C’s (ACTFL, 2022).
● Consider CHS or IB courses to encourage enrollment at a higher level (North Allegheny SD, Upper St

Clair SD, 2022).
● "Educator effectiveness and individual student growth are best measured based on frequent and multiple

measures of language performance over time, demonstrated by each learner, connected with evidence
specific to language learning rather than from other subject areas, and indicating growth in language
performance through: (a) balanced evidence of learners’ performance across the three modes of
communication (Interpersonal, Interpretive, and Presentational); (b) performance assessments, aligned to
NCSSFL-ACTFL Can-Do Statements or progress indicators set by state standards; (c) informal and
formal assessments of language learning; and (d) web-based and comprehensive portfolios" (ACTFL,
2015).

● Incorporate pre- and post-assessments across the three modes of communication with growth targets that
are: standards-based, incorporating use of language in a variety of contexts that are: (a) Measurable; (b)
Attainable degree of growth; and (c) Developmentally appropriate (ACTFL, 2015).

● “The Seal of Biliteracy, an award made by the state department, a school district or an individual school,
recognizes students who have attained proficiency in English and one or more other world languages by
the time they graduate from high school. This special award provides employers and universities with a
method of identifying people who are bilingual, recognizes students with 21st century skills, and
encourages the study of other languages and cultures. Moreover, the Seal of Biliteracy emphasizes the
importance of both bilingualism, which facilitates improved communication and boosts the local
economy, and cultural understanding, which supports social acceptance,” (PSMLA, 2022).

● Promote the World Language program by offering the PA Seal of Biliteracy (Upper Saint Clair School

22



World Language Department Program Review
∙ ∙ ∙

District, 2022).
● “The World-Readiness Standards for Learning Languages define the central role of world languages in

the learning career of every student. The five goal areas of the standards establish an inextricable link
between communication and culture, which is applied in making connections and comparisons and in
using this competence to be part of local and global communities,” (ACTFL, 2021).

● In-service days dedicated to curriculum alignment with the ACTFL Standards (Fox Chapel Area School
District, 2022).

● “The Performance Descriptors embrace the communicative purpose behind the three modes of
communication, describing how a language learner performs to achieve each communicative purpose:
interpersonal, interpretive, and presentational” (ACTFL, 2015).

● The communicative teaching method is the most successful and well-rounded (listening, speaking,
reading and writing) teaching method with the main focus on communicative proficiency; however, there
is still a need for direct grammar instruction (Jing, Chen, and Zhang Dong Ling, 2007).

Implementation Timeline (Anticipated Start/Finish): August 2022 - Ongoing

Key Personnel: World Language Teachers; Assistant Superintendents; Eden Hall, Middle School & High School
Principals

Major Action Steps: (1) Complete curricular revisions and course pathways alterations with integration of the
5Cs and 3 Communication Standards into all courses in an equivalent manner based on the developmental needs
of learners within the course and its sequence in the pathway; (2) Review standardized assessment options; (3)
Determine needs for curricular revisions based on new benchmarks and assessment recommendations; (4) Identify
any supplemental resources needed and embed them into the written curriculum as common tools; and (5) Provide
ongoing professional development to staff with a focus on continuous improvement and refining of the
curriculum, instruction, and assessment based on the student achievement and growth data with comparisons.

Estimated Budget/Resources:  Costs could be associated with professional development resources and
potentially for substitutes if workshops to update curriculum are held outside of the in-service calendar.

Potential Implications (Short-Term and Long-Term): This process will integrate with the revision of
curriculum and resource selection to support the integration of the 5Cs and 3 Communication Standards,
systematically. Ongoing professional development and assessment of students’ achievement and growth within
the newly adjusted model with common benchmarks will help us to further refine the learning system over time
for increased effectiveness.
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