Executive Functioning Tool Kit for Parents

Facilitating Executive Function Skills at Home
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4 Understanding
-/ Executive Control
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The Role and Order of Working Memory

Nonverbal Working
Memory

Verbal Working
Memory
Self-Directed Talk
“I will,  am going to,
Maybe ...., When I...”
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Verbal Working

B e

Space

Read the Room

<What's going on?
-Expected?
.Unexpected?

.Wide Angle ->Zoom In

Time
Get on the Timeline

ePace
*Time of day

*What is happening at this
Moment in Time

*What is coming up?
»>Predictable sequence

Situational |nte||igence:

S.T.O.P. & Read the Room

gbjects

Read the Organization of the
Materials

Objects
Parts
Location
Purpose
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Read the Person (ROLE)

Face
Body
Appearance
Mood
Saying

11/16/23

NonVerbal Working Memory + Situational Intelligence=
Mimetic-ldeational

Information Processing
(mental trial and error simulation),,,-——l‘.‘
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Be a Future Thinker: “Mind MIME iT’

M  schematic Future Thinking: Make an Image: STOP What will it look like?
| Episodic Future Thinking: What do I Look like? Self Projection into the Future

Mental Time Travel (Temporal - Spatial ): How am | Moving to achieve this?
E The Future Emotion: How will | feel? Emotional Physiological State
It is ‘experiencing the self in time’ and talking

yourself through that experience so you are
T  serTax efficient and successful

19

Elements of Future Thinking

90% of the Time
Task Planning Happensin a
i Different Space from .
~ Whereyou Execute the Plan |

11/16/23

Development of the Time Horizon

How Far into the Future can they Anticipate?

2 Years Old: NOW 300 Devay

3-5 Years Old: 5-20 Min

1st Grade: Several Hours

3@ Grade: 8-12 Hours

12- 16 Years Old: 2-3 Days

17-23 Years Old : 2-3 Weeks
23-35 Years Old: 3-5 Weeks &

o®@

—
‘9
v

Ay
Temporal — Spatial Capacity/Window
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Time Horizon

Time Horizon for Assignments, Exams and Projects
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Plan Backwards (Plan My Work) Plan Backwards (Plan My Work)
STO P ;Get Ready ‘3. Get Ready
What Materials What Materials
will | need? will | need?
STOP
MIME iT

Self Monitor

Execute Forwards (Work My Plan)

A 4

||h|ml\_l_|\|l\\ i
Gather Materials Set.

4. Start

27
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Get Ready
for
School!

GOAL: Shifting from
Adult-Directed
Students to

Self-Directed
Students
31 32
,-'/ —— \‘\. “Get Ready for School! Prompts Ought to Match The Role and Order of Working Memory

Tell Me Your Plan!”

Verbal Working Memory
Self Talk

“I will pack my
books and
computer. | should
probably pack my
computer after eat
breakfast so it can
charge up for class.
When | get in the
car | will double
check my bag.”

Nonverbal Working
Memory | N1/ | Qe

Qo
00 Homework/Notebook
0 Shoes for Gym

34 35
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Try:

Tuesday

&
]

Recorder&Photo
Notes+Voice Recorder+

} SuperNote Notes
i

[ oot s
Math Hybrid CI
Math NB

Script Vs. M.I.M.E.
The language the student uses is an indicator of whether they
are projecting themselves into that event or not.

How will you prepare for the test on Friday?

T am going to study with
Becca. We will meet at Panera.
Maybe I will use Quizlet to
make flashcards. I should
probably take a practice test
using the website from the
Text Book."

"Study. Make Flash
Cards. Look over old | Vs-
homework."”

11/16/23

Be a Future Thinker: “Mind MIME iT’

A Stated Intention Helps a student Move from a Scripted Plan to Self Projection

Future Self Talk
Plan A: As | see it.... Plan B: but.....
1wl Maybe Element of Uncertainty
lam going to | might
When | Should
Ican Probably
(one's name) you can Incase...

If ... then

See the works of Christina Atance and
Arnaud D’Argembeau

37

Is my Bag packed for school?

QOAgenda Book
QOHomework Folder
QBlue Math/Science Binder

QRed ELA/Social Studies
Binder

OMath text Book
QHistory text Book
QPencil Bag

38
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Managing Materials: Managing Materials: Have Students Use Devices to Create an Album of Materials

Is your Bag packed?

40 41

MIME : Downstairs - Task Planning Happens in a
Different Space than Where you Execute the Plan

Planning Ahead:
See Yourself in a Future Space

Using Gestures
STOP and Read the Room

Developing Situational Intelligence and the Spatial Temporal Window

45 46

360 Thinking™ Cognitive Connections, LLP | www.efpractice.com
© Copyright April 2021, Kristen Jacobsen, M.S., CCC/SLP & Sarah Ward, M.S., CCC/SLP.
All copyright and intellectual property rights reserved.




Executive Functioning Tool Kit for Parents 11/16/23

Gesture to Extend Temporal-Spatial Horizon MIME: Right in Front of Me

* Gestures are really just an outgrowth of how we might mentally
simulate performing activities

* Gestures give life to our mental scratch pads, allowing us to perform
actions with our hands before we have to do them in real life or
before we have thought these activities all the way through to put
them into words

* Gesture helps infuse memories with an emotional charge that makes
them last.

47 48

MIME: At the Door MIME : Downstairs

49 50
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s W |
JAfimalsjn

"Red m.‘.& :

Clothes in
i j Drawers

Zones in Personal
Spaces!

Drop Zone/
Entertainment

53
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Future Self Talk Clean Your Bathroom
Plon At AsT See it Plon 8: But L
Future Self Talk
T will Might/ Maybe
I am Going to Could

When Should
Tean Probably
Incase

’ ~ wil
f =il o
*e_m. If..then fones
onttoproffOttomo

and put back ™

nnnnn

together

O /
Blankets i i

M

j Folded Toys an%.othe[lrt}n;,s /
‘ FonfShélves/ "
7 54w i bé’%’ : / / ‘
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Use your Language to Coach
the Student to Independently MIME

Job Talk!

Turn the Verb/Action word
into a Noun label (add —er)

Turn the action into a “Job” and name for the student their “Job Title”

* Develops Nonverbal Working Memory (What will | look like?)
 Creates Immediate Structure for the Student

* Accesses Procedural Memory (How am | moving?)

* Neutralizes Emotional Reactions

57 58
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Job Talk

By Kristen Jacobsen, MS CCC-SLP &
Sarah Ward, MS CCC-SLP

Job Talk refers to a highly effective language-based executive function prompt that supports
students of all ages in planning and carrying out tasks. With the use of Job Talk, students are
better able to envision themselves assuming all the behaviors associated with carrying out a
task. It is most helpful to ask students to assume a role during the planning and self-monitoring
stages of carrying out any task. The foundation of this language support rests in “psychological
essentialism”, or seeing oneself carrying out a role in one’s mind’s eye.

In one research study, politicians wanted to increase voter turnout and turned to psychological
research for information. Researchers asked one group of individuals to return on another day
in order to “vote”, which is an action word associated with the task. A different group of
individuals was asked to return on another day and given the personal identity label of being
“voters”. There was an overwhelming response from the group asked to be “voters”.
Repeated research in this area supports this finding that people want to feel like they are playing
a role and taking ownership of carrying out that role rather than simply being directed as to
what “to do”.

Children are no different! Executive functioning requires motivation and intention when
initiating any academic task or assignment. The motivation and intention to complete a task is
increased by invoking a student’s sense of self and how they see themselves assuming a role.
By modifying the verb form of a behavior (“Sharpen the pencils”) to feature a noun label
(“Annie is a pencil sharpener”) we create an essential part of the student’s identity. In other
words, it creates confidence and a positive sense of self that this is “What I can do!” This
subtle, but important modification in language can change an occasional behavior of helping
in the classroom into a child who has the confidence to lead as a permanent trait or skill, for
example, I am a “fact finder” when I read non-fiction and a “perspective taker” when I read
fiction.

The use of Job Talk efficiently manages many cognitive resources needed to support executive
functioning. When students are recalling an organized list of actions or steps from factual or
semantic memory to complete a task, this places a heavy demand on the working memory
load. By shifting from the list of actions, one must take in order to comprehend a reading
passage to a role one is assuming when being a “sentence expander”, “summarizer”, it also
access a student’s background personal experiences of fulfilling that role in the past. Rather
than retrieving the steps from factual memory, the steps are retrieved from episodic memory,
which allows for a more effective and efficient process to plan and carry out the steps of the

task.

This terminology also invokes a gestalt image of one assuming the role during independent
and group tasks, routines and assignments. When students are going to be “writers”, they need
to create an image in their mind, “What does a writer do? What does a writer Jook like?”” If they
seem unable to create that image and direct themselves through the task of writing, it gives us
insight into what other inherent roles in the task might they not yet be able to envision. Do



they need to see themselves as an “Idea Maker?”, “Outliner”, “Idea Mapper?” Notice that
these names do not need to be formal terms and can often be generated by the students. They
only need to be terms that create the psychological essentialism necessary for generating a
concrete mental image of the outcome of the task, steps in carrying out the task if necessary
and an overall sense of ownership. Using the declarative form of the nouns helps students
develop important aspects of executive functioning, a stronger sense of self, and generalizes
how they perceive themselves and their essential role over time.

Declarative Job Talk (noun form) Imperative Verb Form
Please be a handwasher- Please wash your hands.
Be a counter wiper- Clean off the counter.
Be an animal designer- Draw a creative animal.
Be a summarizer- Answer reading questions.
Be a time organizer- Record and prioritize homework
Resources:

Bryan, C.J., G.M. Walton, T. Rogers, and C.S. Dweck. “Motivating Voter Turnout by
Invoking the Self.” Proceedings of the National Academy of Sciences 108.31 (2011):
126532656.

Gelman, S.A., & Heyman, G.D. (1999). Carrot-eaters and creature-believers: The effects of
lexicalization on children’s inferences about social categories. Psychological Science, 10,
489493,

Heyman, G. “Talking about Success: Implications for Achievement Motivation.” Journal of
Applied Developmental Psychology 29.5 (2008): 361-70.
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Recycler

4 Feet minimum

between containers
& other obstructions

Yellow Lid Container
Recyclables Only) (Trash Only)

11/16/23
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M : Make time Visible

The WORKING Clock

Sketch the Volume of Time The Student Has
Always Start in the center of the Clock

Draw out the Minute Hand in a Clockwise Direction
To show the “sweep of time”.

Yy

Nt

Make Time Visible

Developing Independent Executive Function Skills

62

The WORKING Clock Fifiipe Self Talk
Plan A: AsT See it Plan B: But
I will Might/ Maybe
I am Going to Could
When Should
I can Probably
In case
If.then

“I will read my science article and |
should probably add the new
vocabulary words to my quizlet for
my test on Friday.”
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People Think in Time Markers

Brush Teeth/Pack/Out the Door Start Getting Ready

Finish Breakfast Be out of the Shower

Dry Hair/Dress/Makeup

11/16/23
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"I have history homework
tonight. I need to read and
highlight Chapter 2 and Fill out
the worksheet."

Create Post It
Time Markers!

65
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Role/Order of Working Memory
in Executive Function Skills I need to get ready to go to
practice at 3:45 (time). |
need to highlight the text
then do the
worksheet(sequence). | get
to use that cool highlighter
in my backpack.

(Self Talk)

67
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Chrome Web Store: Thinking Time Tracker Extension

—
Introducing a Summary <
Read this sclence article about sakes.
n —— iy

Are Saakes Fascinating or Frightening?
Vo ot onescka im deserts, irough loaves on forast foors, and siong sToP

Sna
branches in jungies. Seeing a snake mary send you mmwnm @ oiher directian,
put many peopie schualy ko thase lagloss reptles. Learn the facts sbout whora
snakas v, how they mave, an how They hunt. Than decide or yourset whather
hmrmm -ubvh

mmgr prnmmma mwmwmmmé
anagy unth sping. They move and eal very Hitle 0uring the cold manths. This is
because snakes, ks ot roptios, noad sunlight or another 8oUTCe of heat to keep:
ik bocdn war. et e rog s warner. i« monthe, it s not unusual 1 find
snakes napping on rocks nshe

R Wt arm nummmwmmwmmmmmmmmnﬂn
their long badies. They

""" ‘strong muscies, and their scakes. help them gap surfaces. Suluwmm

sake's bocy a3 1t moves over rough ground, ANl that motion wears cut tha scales,
though, 50 snakes grow new SCaJS 10 T8IAGE The Wom ones. This is one feasan
at snakos sned w.«mmxmnw s,

o ey T, win il snakes caih.a 1504 18 ot ilacusin

1ot Al snakes swallow the ey Whol. SO S0k, $uch &4 raTlesnakes, 40 Yancn
0l thaie pry. Otsers, such as pythons, squeezo thlr proy before swallowing it
A snaka's jawbones separati 50 the snake can open its mouth vory wide. I fact,
he anconda (AN-uh-KON-duh),  certain kind of snake in South America, can

Planning Time: Create Time Markers
Shade, Mark, Check

Draw How Much Time The Student Has

Identify/Sketch The “Future Picture Image” [Fixed vs
Flexible Time]

Factor in time to ‘Get Ready’ and ‘Close out’ task

Create Time Markers:
* Start Time
* Stop Time
* Mid Point

69

70

Create a Time Marker & B e
A Mid-Point Check-In T o O

71
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Self-Monitor: The Mid Point Check In

* How am | doing at this Mid Point time Marker?
« Am | still focused on the task?@
* Am | clear on the expectations/directions?

* How is my focus?
* Do | have any “Time Robbers”?
* [dentify
* Remove
* Re-Plan

* What are my “Time Savers"?2

11/16/23

Power On Zones

*Music
*Television
*Phones or iPads

72
Power Off Zones
*Screens for Learning Only
*Quiet Learning Environment
*Phones Silenced or in a Parked Zone
74

73
Imperative vs. Declarative Language
Imperative: Command
Declarative: “I need to... "
“Should I.....2"
“If...then...”
A Declarative References or Describes ‘what’ is to be accomplished so the learner

creates the goal vs. commanding ‘what needs to be done’ to achieve the goal.

75
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Forest App Forest App
Put down your phone and focus on what's more important in your Build Your Forest Forest team partners with a
life Keep building your forest real-tree-planting organization,
everyday, every single tree Trees for the Future, to plant
represents your focused time real trees on the earth.

Whenever you want to focus, plant The tree will grow in the following The tree will be killed if you leave
a tree. time. this app.

76 77

5 Apps to Help Students Focus &
Block Distractions from Technology

*Freedom for blocking distractions on all your devices at once
Serene for planning and following through on deep focus

+Cold Turkey Blocker for scheduled system-wide blocking

«LeechBlock for free browser-based website blocking

*RescueTime for time tracking with built-in website blocking

78 79
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Google Calendar: Teach students to ACE their time and use the Task List for HW e . . B 5
- g '
i - . i
Hibre | T L = =T " Done this weekend: | 1]
el | EOF S T &
o 3 | 9 el i
- e ! i | @ = ( &
et i N
L ) e W -
drt it ¥ < = e
¢ = = S
=52 T 3
& ] B 5
s =
- A
— iji
s =
82 83
[ suna y Monday T y | Wednesday | Thursday Friday Saturday
. 1 2 3 4 5 6
Plan My Study Time
Soccer
Determine Make Flash ! Soccer Tutor Dad's Soccer Game
Organize What I Cards/Crazy M;':‘g:;z:/ T m Birthday!
Notes [ Phrases/ e estilll 13 15 16 17 ) 15 20
Prioritize Study Tools
Soccer | Tutor | WNSCHOOLVAGATIONIN| | soccer Game
21 22 23 -4 25 26 27
vi ize Know/ Make. e
| [ | (e [Nl | = o
er -
Soccer Game | _4—1 — rJ coming Over Over with Jack
28 9 % 0
Henagz Mom Quiz '* Tutor
o | R =
84 85
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-
Sunday Monday T d. d d; Thursday Friday Saturday
1 2 3 4 5 6
Soccer
7 8 9 10 11 12 13
Soccer Tutor Dad's Soccer Game
Birthday!
14 15 16 17 18 1s 20
Soccer Tutor SCHOOL VACATION Soccer Game
21 22 23 24 25 26 27
|
Soccer Andrew Soccer
Soccer Game Coming Over Game/Sleep
Over with Jack
9 0
Know/ | Review ... KR
Sorta Old Test | m Quiz s Tutor
t § B \ <
Organize T _J
Test Study
Materials | Tools |

Planning for
Initiation & Follow Through

Get Ready * Do *Done

89
Start by having the student practice planning backwards for familiar tasks
in which they know what ‘Done’ looks like.
Get Ready D¢ Done

= ';I,»aet:d .| Gather Ingredients = [
= Mavo ~| Bread on the Plate = &

M \s/tard Spread Mayo and Mustard

Kn‘:fe Add Meat, Cheese and Toppings
= |, ch Lett T " | Put Bread on Top

am, Cheese, Lettuce, Tomato GetDone  pyirty tems in Sink, Put

@ --Stuff.in Fridge...... ..

87
Creating the Get Ready*Do*Done Work Space
Develops the skill of the Anticipatory Look
associated with Episodic Future Thinking
Cristina Atance 2014
Get Ready = D& = Done
= % Yo - - = ¢
90
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Plan Backwards: Clean Your Bedroom

Twil
Tam Going to
When
Tcan

. Future Self Talk
MIMEIT ... ..

Might/ Maybe:
Could
Should
Probably
In case
IF then

Get Ready D¢ Done

. = 0 Make the Bed
= O Clean sheets & Pillowcases : O Put dirty clothes in hamper

§ O Hamper QO Put away clean clothes

O Trash Bag QO Throw away trash
Q Music 0 Take dishes to the sink
~ | O straighten my desk

The Homework Dashboard

94

93

95
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Get Rea

Gather Materials

Estimate Time

Time: Mark start, stop & mid points
Review the Plan

Emotions in the End

Use Time Savers for Time Robbers

Determine Time Robbers & Time Savers

You can do this with a positive mindset!

‘\y

8

Get Ready ¢ Do ¢ Done Products are produced by Cognitive Connections, LLP for 360 Thinking™ | www.efpractice.com
© Copyright October 2020, Kristen Jacobsen, M.S., CCC/SLP & Sarah Ward, M.S., CCC/SLP. All Rights Reserved.

“




[
o
S

e
O

Get Ready ¢ Do ¢ Done Products are produced by Cognitive Connections, LLP for 360 Thinking™ | www.efpractice.com
© Copyright March 2020, Kristen Jacobsen, M.S., CCC/SLP & Sarah Ward, M.S., CCC/SLP. All Rights Reserved.



Done

GeT DOﬂeI Turn in?  Store in Binder/Folder? Backpack? Put Materials Away? Clean up? Other?

w
o
o
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Assignment:

Get Ready



3. Get Ready: What items do | 2 Do:
) . Do: What are the steps? - .

2 2 2

need? Any resources? Set Time - How long will each step take? 1. What will it Look Like When | am Done?
Markers, Jail Time Robbers, Do | need a Schedule? Future Sketch/or Create a Template
Anticipate Obstacles ’
Get Ready Do Done
Get Done
Turnin | Share | Store | Backpack | Cleanup | Other

36,
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Sketching Directions to Plan when
Reading Project Directions
e T

127)
Name_ | ¥\, top s the cupol. It contalns
Tighh e Pl s and protects ft f
ighthouse Project Plan °r. Sometimes there fsa
First. you need to think like an engineer orarchitect: ‘whatdo "8 74 onthe very top.
‘you want your lighthouse to look like in the end.

llmh-lm:mmmwnmm
19 Yourlighthouse will e protecting ships fjam erachingbut P
where will it be placed 2 r2! © s a catwalk used for
atlon or allowing for access &
for lears ‘
24— The main parts ofa lighthouse are: Cupola, Lantern Room, 8 oW
Catwalk, Tower, and Foundation. et tseifhas a speclal shupes
e
andation Is the base from
 the tower s buil. There i
an entrance and sairease
tﬁewnq‘.

96

“We tried the GDD with her schoolwork on
Saturday. | laminated construction paper to
create simple colored mats. We started
with a basic handwriting sheet and she did
so well we continued on. What blew me
away was that when we got to this activity,
she had no idea what to put in the "DO"
section. She really couldn't explain how you
would read a book. | had to prompt her
with "maybe we'd open it?" "Oh yeah,
you'd read it," she replied. Then she
wanted to tell me | would write down all
the words in the book. | said okay so | write
every word you read? She said, no, wait,
just the hard words. Just the ones | can't
read. | feel so silly for wasting so many
years being her executive function for her.”

11/16/23

Get Relody Do B '-\Dc7ne
Pl g Fialy \ ¥ il
EY‘JJ AT ‘ P LA {‘)M‘iul
R AT G v D (GW\F‘C\-( 'J\yv\
(H QMEU) D ﬂfm !q!)mw-d
Caruaple H’jl“mv D i"'?“m“'-" .\q[k‘en‘mf;
Lappuft s Adrugt i
Rubei g | D iz |
‘I D M/t hUCRmImJV,., vidi s woltria)
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Initiate Writing Assignments

Write a multi-paragraph essay. Be sure to include a graphic organizer
OF YOUR CHOICE!

1. Man has always been a questioner, wanting to know the whys
of everything. Man used both his intelligence and his imagination to
answer his questions long before science solved these mysteries.
Myths were created thousands of years ago to help answer these age
old questions, as well as to calm fears of the unknown, and as a means
to teach good from evil.

Write a well-structured, multi-paragraph essay summarizing three
Greek myths (you may choose ones we have read together) and
describe what natural phenomenon they explain.

99
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Write a well-structured, multi-paragraph essay summarizing three Greek

Write a multi-paragraph essay. Be sure to include a graphic organizer myths (you may choose ones we have read together) and describe what

OF YOUR CHOICE! natural phenomenon they explain.
Future Sketch: This is what it will look like...
s = Introduction Natural
= : = Phenomenon:
;;T‘;aﬁze e Good vs Evil
e Summarize Greek
= Phenomenon: HyEhSES
Calm Fear of it 1
the Unknown Selro
Phenomenon:
Summarize Greek Answer a
Myth #2 Science
Question
Conclusion
Chemistry around us (Research project) - Accelerated Chemistry
Get Ready be bene I n It Iate P rOJ eCtS 1) Pick one commercial product that you would be interested in knowing
information about.
- What is it used for?
Intro - What is it made up of? )
Nty o . How does it work? (Chemistry of the product )- Be clear on the material that
el a Fear
- Concyin sl you present
e Greek Myth #3 Summary - Benefits of the product? . .
= Mo o P . Similar products of that kind? Which one is
Sl ] questien Good vs, Evil better and why?
Conclugion - Any interesting statistics.
[— Graek Myth B2 A
— ciint 2) Give two ways the i ionties to the istry themes or ¥
concepis that we learned in class.
3) Give two pieces of information about new research that is going with that
product or that product line or related chemistry area.
4) Make a power point for ation about 10 to 15 slides per product. The
p! ion should be le to your
) Get Done 5) Printa copy with all slides on a sheet and put it into the portfolio under the
Gait/Revise category of research.
Hawnd tw on Friday October 30
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Episodic imagery
reduces impulsivity
in intertemporal
decision-making.

Done

,.} Benefits!
o 2.
How the Chemistry =
Works!
%

Q Print page of slides for classmates
O Put in Portfolio under Category of Research

Get Done

106

105
Qiaptop Oresearch Product
Uclass notes Urookmark resources
DPVQJ ect Dlrectlons Qcreate Slides
UList of possible QPrint handout of slides
prod uets
Urecouree Notebook

Got Ready
Quaten
Qe #
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Complex Task:
A Complete Project Plan

* Great for Gestalt Thinking
* Prioritizing
¢ Learning to Meet the Task Demands

Qreseareh Product

Do

’ =

cc
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MIME iT

Future Self Talk

Twil Might/ Maybe

T am Going 1o Could
When
Tcan

Okay, so here’s my
plan....
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Cognitive Connections, LLP
www.efpractice.com
Telephone: 978-369-5200

{
If you share our ideas, please make attribution to Sarah Ward and Kristen Jacobsen.
Please reach out to us! We love to hear from you!

Kristen Jacobsen, M.S., CCC/SLP
Speech and Language Pathologist

kjacobsen@efpractice.com
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Check out our website: www.efpractice.com for articles on the development of
executive function skills and many other resources!
Also check out: : http://www.familyeducation.com/home/

11/16/23
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Executive Functioning Skills Check-List
3-4 Year Olds

*Complete simple errands; “Get your shoes from the bedroom”.
*Clean and put items away with minimal assistance.

* Perform simple chores and self-care tasks with reminders and physical assistance if needed;
clear dishes from table, brush teeth, get dressed.

*Inhibit unsafe or inappropriate behaviors; don’t touch a hot stove; don’t run into the street;
don’t grab a toy from another child; don’t hit, bite, push, etc.

5-7 Year Olds
*Complete 2-3 step errands; “Put the napkin in the trash and then bring me a cup.”
*Tidv bedroom or playroom independently.

*Iniﬁate and perform simple chores and self-help tasks, but may need reminders; making their
bed, make a bowl of cereal.

*Bring papers to and from school.
*Complete homework assignments (20-minutes maximum).
*Decide how to spend their money.

*Inhibit behaviors; follow safety rules, use appropriate language (e.g. not swearing or using bath-
room language when not appropriate), raise hand before speaking in class, and keep hands to
self.

115
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« Ages 8-11

*Run errands, including those involving a time delay, such as remembering to bring something
home from school without reminders.

*Perform chores that take 10-30 minutes; setting the table, dusting.
*Bring books, papers, assignments to and from school.
*Keep track of belongings when away from home.

*Complete the majority of homework assignments without assistance (1 hour maximum).

* Plan simple school projects such as book reports; select book, read book, write report.
* Remember changes in daily schedule including different after school activities.
* Save money for desired objects and plan how to earn money.

* Inhibit/self-regulate behaviors; maintain composure when teacher is out of the classroom; inhib-
it temper tantrums and bad manners.
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« Ages 12-14
* Help out with chores around the home, including both daily responsibilities and occasional tasks .
that may take 60-90 minutes to complete; emptying dishwasher, raking leaves, shoveling snow ¢ ngh School
Ll * Manage schoolwork effectively on a day-to-day basis, including completing and handing in as-
* Able to safely baby-sit younger siblings signments on time, studying for tests, and creating and following timelines for long-term projects.
*Appropriately use a system for organizing school work * Establish and refine a long-term goal and make plans for meeting that goal; collegiate or other

vocational goals.
* Independently follow complex school schedule invelving multiple transitions with teachers and

Independently organize leisure time activities, including obtaining employment or pursuing rec-
———— * {o] ly organi isu Vi i ing ining ploy! pursuing

reational activities during the summer.
*Plan and carry out long-term projects, including tasks to be accomplished and a reasonable time-

* Avoid reckless or risky behaviors (e.g. use of illegal substances, sexual acting out, shoplifting, or
line to follow;

vandalism).

* Plan time effectively, including after school activities, homework, family responsibilities

* Inhibit rule breaking in the absence of visible authority.
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Test ToDo Trash To store

I need to keep this for | Something To Work On | Papers that I did but | I don't need it for a test
an upcoming test. or Hand in there is no reason at all | but it could be used for

to keep them midterms, finals or

future reference (SATs)

Organization & Homework
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A Homework Pocket in 3 Ring Notebooks Managing the Extra Papers: Permissions slips, notices and forms, oh my!

Classtree

j _Al‘\"t

§ N O .-‘"‘\ .,,-'
S

108, Androtd
Free for baste version; $4.99/monils for Pro

Your child is expected to bri mission slip, remember it, secure a parent’s signature, and then

—all

perfect for Moms and Dads wheo have ADHD, too,
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Paper Management: The Older Student

The Get Ready Binder, The Do Binder & The Done Binder System

‘Everything’
Binder
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The Working or Do Binder:
Contains what you are Working on Now

Tab #2 L2
Tab #1 Past E’
Current Topics &

Topics

Tab #3 Tab #4
Class Tools Paper/Special

11/16/23

Where’s My Stuff? Ultimate Teen Organizing Guide, by Lesley Schwartz

126

The “Done” Binder is
filled with notes and
corrected papers that
are no longer needed for
learning new topics.
There are dividers for
each class. Newest
information is filed on
top of old information
within each class divider.

Use Google Keep for Online Strategies “Notebooks”

@ Archive READING STRATS

RAP Strategy
[ Teesh Story Map

WRITING STRATS

O empower
1 SWBS Story Summary
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by Sarah Ward,
MS, CCC-SLP, and
Kristen Jacobsen,
MS, CCC-SLP

FTER RECESS, as part of the

daily routine, the class reconvenes

on the rug. Jackson runs from the back

of the room where he has been play-
ing with the class hamster to his cubby
and slips off his jacket. It drops to

the floor. He kicks off one boot. The
teacher calls stragglers to join the others on the

rug, so he hops to the circle wearing one boot
and plops down. The teacher shares the agen-
da for the afternoon, which includes review-
ing the science homework. Looking alarmed,
Jackson pops up, and races back to his cubby

while kicking off his other boot.

He pulls out his backpack, removes a home-
work folder, and grabs his assignment. Leav-
ing the backpack open and boots scattered,
he races to the homework bin. Realizing his
name is not on the assignment, he zooms
back to his desk to grab a pencil and sits back
down on the rug with the rest of the class.

As the teacher gives instructions for the next
activity, Jackson slips his homework under-
neath him and sits on it. The class is dismissed
to their desks, and Jackson, talking excitedly to
the boy next to him, stands up and follows the
boy to his desk. His nameless homework is left
on the floor. When he gets to his desk, his
morning work folder and silent reading /
book are on the floor with assorted bits @@} §
of paper. As the class starts the next ac-
tivity, Jackson does not have the materials
he needs. Again, he needs to walk about the class to get ready.

Anne has a music lesson Saturday morning at 9:00. Her mom
wakes her at 7:30; Anne rolls over and groans, “Ten more minutes.”
Mom returns ten minutes later and tries again to wake Anne. After
two more rounds of “Ten more minutes,” Anne finally gets out of
bed and heads for the shower. She showers for twenty minutes.
Mom knocks on the door to announce the time. She encour-
ages Anne to hustle so they can leave the house in thirty minutes.
Anne gets out of the shower, puts on a robe, plops herself on the
living room couch, flips open her laptop, and checks her social

—

media sites. Mom reminds her to
get ready for music. Ten minutes later,

Anne saunters into her room and stares at a land
mine of clothes trying to decide what to wear. She
sits on her bed and starts to remove her nail polish.
Mom hollers a reminder, “Get dressed!” Finally,
ten minutes later, Mom exclaims anxiously, “We have
to go...!” Anne responds to this seemingly sudden
- \‘\ pressure and shouts, “I'm coming!” She heads into

the bathroom in her bathrobe to blow dry her
hair. Patience waning, Mom asks about her in-
strument and sheet music; Anne directs her to
the basement. Finally finished with her hair, Anne
heads to the kitchen for something to eat.
Exasperated, Mom, who is standing at the door
holding Anne’s instrument, music sheet, and
breakfast bar, exclaims, “We need to go now. We
are late!” Anne yells back in frustration, “I told you
to wake me up earlier!”
As adults, we joke about “senior moments.” That
moment when you have imagined an item you are
going to retrieve and then when you finally
that room to get it you draw a blank. “What did I come
in here for?” Ack. A senior moment.
What do a student zigzagging about the classroom, a slow-paced
teen, and a senior moment all have in common? Challenging ex-
ecutive function skills.

!

Weak executive function skills
Individuals with strong executive function skills stay a beat ahead.
In contrast, teachers and parents describe individuals with weak



executive function skills as being “a beat” or—as Jackson’s teacher
sighs—“twenty-two beats behind.” How do executive skills enable us to
stay a beat ahead? Strong executive function skills enable us to imagine
and plan a “dry run” of the task in our mind before we begin to carry
out the plan. If a task is planned in a different space than where the
task will be carried out, then we create an image of the future space in
our minds. For example, when a child hears the direction, “Get ready
for lacrosse,” he might be downstairs in the family room and imag-
ine walking upstairs into the bedroom, heading over to the dresser,
opening the third drawer, and retrieving their uniform. Then he might
envision a transition from the bedroom to the mudroom and then the
garage, where cleats and gear bags are stored.

The imagery is a mental anchor that allows the child to better resist
distractions and maintain a pace so as to reach a goal. When fore-
thought guides children’s actions, they can carry out tasks more suc-
cessfully. Small glitches, such as looking for a missing item, can also be

Ahead

handled more smoothly. However, when children with
weak executive function skills hear the instruction “get
ready,” they hear the words, but do not pre-imagine
the task or the steps to be ready. Even if they respond,
“Okay,” they do not initiate any actions to move to-
ward their goal. When these children finally enter their
rooms, because they have not pre-imagined the task,
they are only starting to ask themselves, “Okay, what
am I doing?” Without the vision of an outcome in
L' mind, they are open to distraction. When these chil-
dren go into their bedrooms and see books,
Legos, and a laptop, they easily disengage
from the goal of getting ready. They are
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Attention

ORGANIZATION & FOLLOWING DIRECTIONS: A basic map of a bedroom or a classroom can be used with a pointer
to plan out directions and rehearse routines. This strategy can improve the use of mental imagery and self-talk, which
are two skills that support a child's ability to carry out tasks and routines.

now a beat behind. Likewise, a senior moment is sim-
ply the loss of this pre-imagined intention.

Developing strong executive function skills
So, what can we do to develop a child’s capacity to be a
beat ahead and successfully carry out intentions in the
future? According to Russell Barkley, in order to devel-
op strong executive function skills, individuals “need
to repeatedly practice: self-monitoring, self-stopping,
seeing the future, saying the future, feeling the future,
and playing with the future so as to effectively ‘plan and
go’ toward that future.”

Our natural inclination might be to provide check-
lists. While this strategy can sometimes work, it is lim-
ited. Checklists made by adults are not that helpful in
creating mental imagery for children. For example,
as adults, we might make a list of items to buy at the
market. While making this list, we create, if only for
a brief moment, a mental image of the supermarket,
our dinner table, or shelves in our cabinets. These im-
ages help us navigate the market and remember items
even if the list is left at home. When we hand children
a checklist we've made, they have not used imagery to
create the list and may find it hard to create imagery
after the fact.

A better technique, when giving directions, is to use
words that create mental imagery. For example, rather
than asking a child, “What do you have for homework
tonight?” pose a question such as: “When you walk into

class tomorrow, what do you see yourself handing to
your science teacher Mr. Jenson?” Instead of directing
your child to get ready for soccer, try asking, “If you
were standing at the door ready to go to soccer what
would you look like? What does ‘ready’ look like?” To
improve the effectiveness of your instruction to go up-
stairs and get dressed, try saying, “What drawer do you
see opening to find your sport clothes?”

Visuals are also helpful in teaching kids to get ready
and organize themselves. It’s often a struggle to get chil-
dren out the door in the morning. Multiple prompts
and checklists might get your child out the door, but
the process is likely to be difficult. Instead, try snapping
a quick photo of your child when he is ready for school
and standing by the door with his coat, clothing, shoes,
backpack, and lunch. The next morning, show your
child the photo, and simply say, “This is what ‘ready’
looks like.” Ask him to imagine a plan that enables
him to “match the picture.” Once children remember
the images in these photos, they can use their mental
imagery and the photos no longer need to be shown.

In the classroom, cue students to imagine their ac-
tions before they transition. For example, when stu-
dents are transitioning from recess, as they line up, say:
“Imagine yourself at your cubby. What do you look
like? What do you see yourself doing?” For younger
students, ask them to describe how they will prepare
for an activity. They can use a pointer to point to the
space they will go to and pre-imagine themselves in



What does ‘ready to start the
lesson' look like? You need 5
minutes before your lesson actu-
ally starts at 4:30 to prepare so
that you are ready when the les-
son starts. This 5 minutes gives
you time to take your instrument

Working backwards to
shade in the time needed,
what does the travel time

look like? 5 minutes to
walk through the parking
lot, 15 minutes to drive to

the music lesson.

o
e i) T0ry, ™~

.I‘I

1
(]

Shading in 5 minutes to
gather your instrument
and sheet music and 10
minutes to dress and brush
your hair and teeth, you
can see that you need to
start getting ready for your

out of the case, open the sheet

music to the practice warm-up

page and to be seated in front of
the music stand.

4:30 music lesson at 3:50.

that space carrying out the expected actions, “I am going to go to
the back of the room and get a worksheet, then I am going to walk
to the counter under the windows and get my text book, then I
am going to sit at my desk and take out my pencil.”

Take this technique a step further. Ask the student to draw a
blueprint of the classroom or their house. Tape this blueprint to a
clipboard, so the child can ‘tap out their plan’ before a task. Use a
pencil or pointer to tap on the blueprint while encouraging them
to pre-imagine and verbalize their plan; this method will foster an
important skill—self-talk. For example: “I am going to walk into
the bathroom, brush my teeth, then go across the hall to my bed-
room. Next, I'll go to my closet, get my shoes, then walk downstairs
to the front hall to get my backpack.”

Use an analog clock
Children may still have difficulties using an appropriate pace even if
they have a mental image of the directions. If their pace is slow, then
they are vulnerable to distractions, What helps children to imagine
carrying out a plan within a particular time frame? An analog clock.
As adults, we often strategize times before verbalizing the plan to
children. We say, “You need to start getting ready at 3:45.” However,
this direction is given after we have thought, “Dance starts at 4:30,
so we need to leave the house at 4:00.” Try asking children to work
backwards from an end time. Many children benefit from seeing
how time fills up on an analog clock. A dry erase marker can be
used to shade “slices” of time and write actions when planning
backwards on a glass analog clock. See the example of backwards
planning for estimating the time to prepare and travel to a music
lesson (see graphic above).

Students can also use the clock to visually plan their time for
homework or in-class assignments.

Another advantage of drawing on the clock is building self-aware-
ness. Students can see visual markers of the time that has passed, and
then determine if they have used time effectively or had any “time
robbers” such as daydreaming or getting distracted by the television
or Internet. To stay a beat ahead, students must monitor how closely
their outcomes match the future plan they had imagined.

Ask students to plan checkpoints when they can stop and de-
termine if they are on track with their plan. Students set a mid-
point timer to stop and check how well they are working towards
completing an assignment. The purpose of the timer is to improve
self-monitoring and an awareness of how time is used, but not how
quickly they can complete an assignment. Students who set timers
for the end of a task frequently experience more stress, whereas a
timer set for check-ins midway through a task provides opportuni-
ties for problem solving. Overall, when students are given guidance
to plan and self-monitor while using mental imagery, they often
experience independence and a better sense of self-control. Try it! @

Sarah Ward, MS, CCC-SLP, and Kristen Jacobsen, MS, CCC-SLP, are the
codirectors of Cognitive Connections: Executive Function Practice, LLP, in
Concord, Massachusetts. Ms. Ward has over fifteen years of experience

in diagnostic evaluations, treatment and case management of children,
adolescents and adults with a wide range of developmental and acquired
brain-based learning difficulties and behavioral problems. Her particular
interest is in the assessment and treatment of executive function deficits.
Ms. Jacobsen, an ASHA certified speech-language pathologist, has worked
in public education, private schools and hospital settings and has provided
teacher training seminars and school consultations nationally. She has strong
interests in cognition, language and mindfulness.
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