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Lazy Kid or Executive
Dysfunction?

*  Doyou have a studens who seems incredibly lozy?

Intentionally forgetful? Absslutely unmotivated? Deliberotely lote?

« Do yeu feel like a broken record? Constantly asking where his homework is?
Constantly asking him o clean out his desk? Constantly asking her to pick
up stuff around her desk?

«  Doyou have a student who i chronically distracted? Are yourepeating
directions to get the student back on task when he gets distracted?

+ Do you have a student who knows the infermation but can't seem to
communicate it toyouin e legieal sequence? Do you ask o questionend get
an answer that's related but not quite connected to the question? If so, it
might be that the student is not using these behaviors intentionally.

Some peopie call it “napgging”.
A eallit, "Rt da whay | w0
Treaking told you to da the
rst girned™ *.
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Basic Overview of the Brain

+ Subcortex: controls emotions, memory, basic
drives (hunger/thirst, sleep/wake, bio-rhythm) -
this is in the back of the brain.

- ‘The subcortex is designed to win and come in first place.
~ Children locked in this part of the brain are impulsive,
exhibit rigid responses, luck self-reflection and ere

unable to consider anather person's point of view.

> Frontal lobe: planning, initiation, anticipation,
impulse control - higher erder thinking (this is in
the front of the brain)

Three Layers of Executive
Function Skills

+ Self-regulation
- Subcorfex vs. Frontal Lobe

+ QOrganization and Integration of
Information

+ Higher Order Reasoning Skills

Lazy Kid or Executive
Dysfunction?

Students with executive dysfunction have problems
that particularly affect

« planning,

« flexibility,

+ organization, and
+ self-monitoring




Lazy Kid or Executive
Dysfunction?

Your child moy have:

- difficulty picking a topic (ex. T don't know what to dol’)

« planning the project,

» sequencing the materials for o paper,

+ breaking the project down into manageable urits with
intermediate deadlines (ex. 'What do you mean I have to do
a little every night?l?* end child breaks down into tears.)

» getting started,

- completing the activity {ex. T am afl done.’ but after parent
looks over project roticed that the 3 paragraph essay
consisted of 3 incomplete sentences).

Lazy Kid or Executive
Dysfunction?

And because these students frequently
underestimate how long something will take,
they'll gererally leave the project until the night
before it is due

Just imagine how difficult it would be if you had
trouble organizing your time, materials,
belangings, thoughts or any combination of thesel




'T don't need your help mom
and dad... I know what to dolllf’

Organized
Initiotive

Self- evaluate
Analyzing
Krowledge
Predicting
Drawing upoh past
Problem solving

Executive Functions- the skills
I want my child to have

Set goals
Reacting quickly
Flexibility
Communication skills
Emotional control
Taking perspective
Collaborating




Developmental Tasks Requiring
Executive Skills

parents, should expect children to do at the
following developmental age ranges:

- Preschool

- K-Grade 2

- Gredes3-5
- Grades 6-8
= High School

These are the skills that we, as teachers and A

How far into the future can
kids anticipate?

+ 2 years old: NOW

+ 3-5 years old: 5-20 minutes
« 15t grade: several hours

+ 3rd grade: 8-12 hours

+ 12-16 years old: 2-3 days

+ 17-23 years old: 2-3 weeks

+ 23-3b years old: 3-5 weeks

A Visual Model of the
Executive Skills

Goal Directed Behavior

+ People with executive function deficits 'talk the
taik' but cannot 'walk the walk’
+ Difficulty starting and maintaining routines
+ Cannot stick to a plan
- There is no plan or forgets the plan
- Forgets the goal or changes the goa!
- May be easily distracted end derailed




How Do We Keep Our Students in
the Prefrontal Lobe?

Talk facts:
— Label the whole then identify the parts
- Point out the features of the circumstance

Don't Use Emotional Language
- Try rephrasing the emotion with the fact
- Keep voice flat

Examples of Talking Facts

Child: "This book is boring! I hate reading!’

+ S0, histerical fiction has lots of details to get through?'

Child: 'T'm awful ot art and everyone in the class thinks so tool’

+ ‘Coler, Brushes. The picture. The teacher. Which was a
challenge in class today?'

Student: T don't like poetry. I don't want to do this?

«  Swimming is the subject of your poem. Parts of swimming
are breathing, kicking, water, bubbles...

Student: "That president only cares about the richl

+  Sp attention o all social classes is an important leadership

- Guality to you?'

i)




Examples of Breaking the Whole
to Parts

Situation: A child is building a rocket with Legos.
Child: 'T'm awful at Legos. I can't stand them!'

Adult: Discuss the different parts of the rocket and
help the child build the parts

Situation: Student is making a powerpoint
presentation for a long term assignment.

Child: ‘*Your computer is so lame! And becomes quite
agitated,

Adult: Help break down the slides with the student.
=)

STOP and Read the Room

+ Space - Read the room.., What is going on?

- Time~ Get on the timeline.. what is the pace?
What is happening at this moment in time? What

is coming up?

- Objects - Read the object.. What do I need to
get started?

- People - Read the person... face, body, appeararce,
mood, pace?

Try this....

Instead of:
While in the mudreom saying, *Stop! Hang up your coat and put
your shoes awayl”

Try..

When at the mailbox, say, *When we pull into the garage, I
want you to see yourself in the mudroom. What are you doing?”
{moximal cue)

‘Then try..

"We are at the mailbox. Do what you need to do when we go
inside.” {faded cue)




Strategies to improve executive
function skills are designed o

Cue the forethought of a behavior
+ Access hindsight

Build in the sense of the passage of time
» Show the sequence of steps

Create/cue up a consistent underlying

structure to reduce ‘thinking demand’ on
working memory

Strategies {cont.)

- Use Declarative Language- Teach the
student to talk to self (use the 'T’
voice..) - "I need to.."

- Humph...

- Hmmm...

- I've noticed that ..

- How do you know when...

Strategies (cont.)

+ Teach the passage of time {ex. clock)
« Teach pace or rhythms

+ How was the time used?

- Time robbers {external, internal)

+ Match the picture

» Future picture (when the goal is complete
what do you see and what fime is it?)-
work backwards from there




What does not work

*+ Repeated reminders, continual prompting

and cuing, nalg%in?, lectures, instruction,
punishmeént, [abeling, logic, fglaming,
accusing, name-calling, warning,
commanding, ete.

- We would not keep telling a person with
Dyslexia to just re-read it with more
effort,

+ Throw away statements such as:

- They just don't get it She did it vesterday!

Ele=mThey are just not listeningl

N[~ If he only applied himself!

Executive Functioning Skills
{see handout)

+ Response Irhibition

* Working Memory

* Self-Regulation of Affect

= Sustained Attention

* Task Initiation

» Planning/Prioritization
Organization

» Time Mancgement

+ Goal-Directed Persistence

* Flexibility

+ Metacoghition




https://www.youtube com/watchveTML
2Xzq8 s
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What does not work

Repeated reminders, continual prompting
and cuing, naﬁ%mﬁ, lectures, instruction;
punishment, labeking, logic, blaming,
accusing, name-celling, warning,
commanding, ete,
We would not keep telling a person with
Dyslexia to just re-read 1t with more
etfort.
Throw away statements such as:
- They just don't get it] She did it yesterday!
LesyThey are just not listeningt
If he only applied himself!

+ Response Inhibition
+ Working Memory

Executive Functioning Skills
(see handout}

+ Self-Regulation of Affect
+ Sustained Attention

+ Task Initiation

» Planning/Prioritization

*+ Qrganization

+ Time Manogement

+ Gool-Directed Persistence
* Flexibility

+ Metacognition




Strategies to improve executive
function skills are designed te:

* Cue the forethought of a behavior
*+ Access hindsight

+ Build in the sense of the passage of time
+ Show the sequence of steps

+ Create/cue up a consistent underlying
structure to reduce 'thinking demand’ on
working memory

Strategies (cont.)

» Use Declarative Language- Teach the
student to talk to self (use the T’
voice..) - "I need to.."
~ Humph...

- Hmmm...
- I've noticed that ...
- How do you know when..,

Strategies (cont.)

* Teach the passage of time (ex. clock)
* Teach pace or rhythms

* How was the time used?

+ Time robbers {external, internal)

+ Match the picture

« Future picture (when the goal is complete
what do you see and what time is it?)-
work backwards from there




Examples of Breaking the Whole
to Parts

Situation: A child is building a rocket with Legos.
Child: 'I'm awful at Legos. T can't stand them!

Adult: Discuss the different parts of the rocket and
help the child build the parts

Situation: Student is making a powerpoint
presentation for a ong ferm assignment.

Child: "Your computer is so lame! And becomes quite
agitated.

dult: Help break down the slides with the student.

STOP and Read the Room

» Space - Read the room... What is going on?

+ Time - Get on the timeline... what is the pace?
What is happening at this moment in fime? What

is coming up?

+ Objects - Read the object... What do T need to
get started?

- People - Read the person,. face, body, appearance,
moed, pace?

Try this....

Instead of:
While in the muedroem saying, “Stop! Hang up your coat and put
your shoes away!”

Try...

When at the mailbox, say, "When we pull into the garage, T
want you to see yourself in the mudroom, What are you doing?>”
{maximal cue}

Then try..

"We are at the mailbox, Do what you need to do when we ga
inside.” (faded cue)




How Do We Keep Our Students in
the Prefrontal Lobe?

Talk facts:
— Label the whole then identify the parts
— Point out the features of the circumstance

Don’t Use Emotional Language
—Try rephrasing the emotion with the fact
~ Keep voice flat

Examples of Talking Facts

Child: "This book is boring! I hate reading!’

+ 'So, historical fiction has fots of details to get through?'

Child: T'm awful at ert and everyone in the class thinks so tool

* 'Color. Brushes. The picture, The teacher, Which was a
challenge in ¢lass today?'

Student: "I dor't like poetry. I don't want to do this!

* Swimming Is the subject of your poem. Parts of swimming
are breathing, kicking, water, bubbfes...

Student: ‘That president only cares about the rich!

So attention to all social classes is an impertant feadership
quality to you?'
=0




Developmental Tasks Requiring
Executive Skills

These are the skills that we, as feachers and
parents, should expect children o do af the
following developmental age ranges:

- Preschool

- K-Grade 2

- Grades 3-5
= Grades 6 - 8
- High School

How far into the future can
kids anticipate?

+ 2 years old: NOW

+ 3-5years old: 5-20 minutes
- 1st grade: several hours

+ 3vd grade: 8-12 hours

- 12-16 years old: 2-3 days

+ 17-23 years old: 2-3 weeks

« 23-35 years old: 3-5 weeks

A Visual Model of the
Executive Skills

Goal Directed Behavior

+ People with executive function deficits ‘talk the
talk’ but cannot ‘walk the walk'

« Difficulty starting and maintaining routines
+ Cannot stick fo a plan

- There is no plan or forgets the plan

- Forgets the goa! or changes the goal

- May be easily distracted and derailed
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'T don't need your help mom
and dad... I know what to dollll

Executive Functions- the skills
I want my child 1o have

Organized Set goals

TInitiative Reacting quickly
Self- evaluate Flexibility
Analyzing Communication skills
Krowledge Emoticnat control
Predicting Taking perspective
Drawing upon past Collaborating

Problem solving




Lazy Kid or Executive
Dysfunction?

Your child may hove:

+ diffieulty picking a topic {ex. T don't know what to dol’)
+ planning the project,

» sequencing the materials for a paper,

- breaking the preject down into manageable units with

intermediate deadlines (ex. 'What do you mean I have o do
a little every night?!?' and child breaks down into tears.)

+ getting started,

« completing the activity {ex, ‘T am all done.” but after parent
looks over project noticed that the 3 paragraph essay
consisted of 3 incomplete sentences).

Lazy Kid or Executive
Dysfunction?

And because these students frequently
underestimate how long something will take,
they'll generally leave the project until the night
before it is due

Just imagine how difficult it would be if you had
trouble organizing your time, materials,
belongings, thoughts or any combination of thesel




Basic Overview of the Brain

* Subcortex: controls emotions, memory, basic
drives (hunger/thirst, sleep/wake, bio-rhythm) -
this is in the back of the brain.

- The subcortex is designed to win and come in first place.

- Children locked in this part of the brain are impulsive,
exhibit rigid responses, lack self-reflection and are
unable to consider another person's paint of view.

* Frontal lobe: planning, initiation, anticipation,
impulse control - higher order thinking (this is in
the front of the brain)

Three Layers of Executive
Function Skills

« Self-regulation
- Subcortex vs. Frontal Lobe

* Organization and Integration of
Information

* Higher Order Reasoning Skills

Lazy Kid or Executive
Dysfunction?

Students with executive dysfunction have problems
that particularly affect

- planning,

- flexibility,

* orgahization, and
* self-monitoring




Lazy Kid or Executive
Dysfunction ?
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Lazy Kid or Executive
Dysfunction?

Da you have a student who seems incredibly lozy?

TIntertionally forget fut? Abselutely unmotivated? Deliberately late?
Da you feel like a broken record? Canstantly asking where his homework is?
Censtently osking him ta elean out kis desk? Constantly asking her ta pick
up stuff around her desk?

Da you have o student who is chronically distracted? Are you repeating
directions o get the student back on task when he gets distracted?

Do you have a student who knows the infarmation but can't seem 1o
convrunicate it to you in a legicol sequence? Do you ask a question and get
on answer that's related but not quite connected to the question? If so, it
might be that the student is not using these behaviors intentionally.

- Somve peopk: call it Tnaggig”
Jeallin, Tumt o wehuat |
Frosbing Lol yeu to do the
first tamet™




