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The Why. What and How?

Why: Why creating and implementing a Vision of the Graduate is -
essential for student success now and in the future?

What: What are the systems and structures to create innovation
throughout your learning organization aligned to your Vision of a
Graduate?

How: How do you and all members of your learning organization
utilize the systems and structures to create high-level

implementation at the classroom level?
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Mission & Strategic Work Aligned to VOG

Bethel Public Schools Strategic Plan 2020-2025

Our Primary Purpose Is To Improve Student Achievement

District Mission and Core Beliefs

Mission
The mission of the Bethel Public Schools is to foster a culture of excellence
and achi ished through strong, ionshij

and rigorous teaching and learning opportunities for all learners.
Our graduates will be i killed and inquisitive indivi
who take initiative in making positive contributions to society.

Core Beliefs
We, at the Bethel Public Schools, believe:

that educational excellence benefits the entire community and is the
shared responsibility of students, families, educators, staff, and citizens. Social Emotional Competencies
\ Develoy ind ting students’self- -1 t, -
that equity is a fundamental value, providing for high-quality education d o A1 41 ok ol Ak ikl o Ol 5 mpve i eseescal
and that the diversity of our students is an asset being,and their ife.
to the educational community.

in having high expectations for all children to learn and
grow to their full potential.

in developing caring, respectful, and supportive relationships among
which creates i
that fosters social-emotional growth.

that if we want our students to engage in a global workforce and become
effective stewards of democracy, we need to develop their ability to think
critically, become effective collaborators, creators and innovators.

iin the necessity of teaching students to become informed and
positive contributing members of society.

and retaining fonal educators
creates a rigorous learning environment that will prepare
our students for the demands of the future workforce.

that safe, secure, well-maintained, equipped facilities ial for the
physical, social-emotional, and of our students.
in communicating the fundamental value and quality of education
being delivered in our schools. i Resources
nsuring that our taff has e o




Bethel Public Schools - Creativity & Innovation Global Competency Rubric

Those who demonstrate Creativity and Innovation challenge and improve existing standards by designing, implementing, and communicating original ideas.
Creators and Innovators exhibit curiosity, imagination, and flexibility. The creative person is open and responsive to new and diverse perspectives, and views failure as
an opportunity to learn. They persevere through multiple solutions and challenges, making valuable contributions to the world around them.

Key Skills

Eaplovation

Level1 - Emerging

Identifies and accepts the problem
| and existing constraints without

further exploration.

| Replicates an already existing idea

or product.

Acknowledges feedback obtained
| through reflection and critique.

| Develops a basic idea or product

with a general use.

| Presents an idea or product in a
| basic and predictable manner.

Level 2 - Developing

Questions ideas in order to

generate a solution and attempts to
seek solutions to problems.

Creates an idea or product that

incorporates both new ideas with
those that already exist.

‘ Accepts feedback obtained through

reflection and critique and
attempts to refine an original idea
or product.

Develops an idea or product that is ‘

useful to a limited audience and
begins to solve the defined
problem.

Presents an idea or product adding

some creative features.

Level 3- Proficient

Questions and investigates ideas

and perspectives in order to
generate solutions, and perseveres
through a variety of approaches to
a problem.

Creates a novel or innovative idea

or product that tests conventions.

Analyzes and applies feedback
obtained through reflection and
critique in order to refine an
original idea or product.

Develops an idea or product that is
useful and valuable to a broad
audience, and solves the defined
problem in a practical way.

Presents an idea or product in a
well-crafted manner designed with
a distinct style that is appropriate
for the purpose and audience.

Level 4 - Exemplary

| Questions and investigates
| divergent ideas and perspectives in

order to generate a variety of

| creative and original solutions, and
| perseveres through seeking out

untested or original ideas or

| approaches to a problem.

Creates a novel or innovative idea
or product that tests conventions

| in new, clever and surprising ways.

j Elicits, analyzes, and effectively
| applies feedback from various
| sources in order to enhance and

transform an original idea or

| product.

: Develops an idea or product, that

makes a valuable contribution, and

| solves the defined problem in an

innovative way that considers

| global perspectives.

‘ Presents an idea or product in an
| engaging and powerful manner
| that transforms through

community interaction.



Critical thinking is the ability to look at problems in a new way and to link learning within and across disciplines. Students will reflect, analy
are open to reconsider and revise thinking when presented with alternative points of view.
Students make informed decisions and solve complex problems.

arguments, claims and beli
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blem. Student tests a variety of alternative
mlunons to the problem and selects the mast effective.

Evaluates and revises critical thinking skills to persist
in complex situations.

Practices deep and sustained reflection on critical
thinking related to specific concepts and processes in
complex situations.



| Collaborators engage through communication in constructive and critical dialogue by listening for and articulating thoughts, questions, and ideas in diverse environments.
Collaborators exercise flexibility and willingness to be contributors and listeners while making necessary compromises and working together in both virtual and
traditional settings to accomplish a shared goal.

KoSils  ledi-Enagng  lediDospng  lods-Pofuemt Lowl-Bxomplary

Ankulatﬁ thou, tslhrou h | Articulates thoughts throu, Amculates thoughts usin cific IAniculats thoughts fluently and effectivel
” dated Thoughts gh gl gh gh g! g spe gh ly y

| writing, speaking, and/or writing, speaking, and/or evidence and reasoning in writing, | through writing, speaking, and/or
| multimedia. muitimedia to meet an speaking, and/or multimedia to multimedia by using specific evidence to
objective. meet an objective. formulate outcomes, daims, and for
connections
; Acknowledges views and Acknowledges and values the [ Synthesizes and compiles the views ' Analyzes and evaluates the views and ideas
WW | ideas of others. views and ideas of others and | and ideas of others in a solution to | of others towards a solution in order to
recognizes they are necessary | meet an objective. apply new learning to a novel situation.
to meet an objective.
| Asks literal questions Asks literal and inferential Asks literal and inferential Asks literal, inferential, and evaluative
Question | connected to meet an questions to gain a better questions to gain a better questions to gain a deeper understanding
objective. understanding. understanding and apply new and to synthesize new learning.
[ learning.
| States own ideas and opinions | States own ideas and opinions | States own ideas and opinion(s) to | Shows sensitivity to the feelings and
M | to the group. to the group and provides a group and provides a rationale for | learning needs of others.
| rationale for opinions. opinion(s). Acknowledges,
paraphrases and combines ideas of | Acknowledges, incorporates and
others to meet an objective. encourages all group members in order to
meet an objective.
| Acknowledges diverse ideas Restates and acknowledges | Uses strategies to set a positive ' Anticipates and proactively addresses
| and perspectives of others diverse ideas and perspectives | tone, in words and actions, to diverse ideas and perspectives that might
m f that occur during the within the group to clarify address diverse ideas and occur during the collaborative process.
| collaborative process. areas of agreement and perspectives and to facilitate
disagreement. compromises to meet an objective. | Works with others to resolve conflict or
address challenges within the group
through discussion and ¢ ilding
amvmes
‘ Contributes to assigned task Contributes to the assigned Ind dently contributes in group Posmvely contributes to group task by
Tnitintive | when directed to do so. task independently at times. tasks by advocatmg own position or | nurturing novel ideas to inspire agreement
idea while working to meet an and action of others.

objective.



The Why:

Why creating and implementing a Vision of the Graduate is
essential for student success now and in the future.

Data on The Future Of Work



https://www.oecd.org/future-of-work/reports-and-data/data-infographics.htm
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Reactive vs. Fundamental Change

Vs >

Reactive Change Fundamental Change

Changes needed to keep the system
running at the current level of
performance

Changes needed to create a new
system of performance
altogether
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Building the Schools
of Tomorrow

Building the schools of tomorrow that
close persistent opportunity and
achievement gaps requires that we
rethink long-held assumptions,
redesign systems, redefine students’
and families’ role in public schooling,
and actively seek out and test
innovations intended to help each and
every kid and community learn and
flourish.



—o ALL children deserve
extraordinary,
equitable
learning
experiences and
outcomes.

[0 Transcend



o But, the outdated
model of schools that
persists today doesn't

allow for this. We
must reimagine
“school.”




With a partner...

1. Find something 2. Find something 3. Find something
familiar already emerging in that feels like a
your practice place to grow



http://www.youtube.com/watch?v=lZpqgdp8Aic

The What?

What are the systems and structures to create innovation
throughout your learning organization aligned to your
Vision of a Graduate?




Simplexity: ’
Identifying a small number of core factors (6 #
N\

or so) that must be included in your focus
(the simple part); and realizing that the
problem is how to make them gel-the
chemistry of getting them to play out among
individuals and groups (the complex part).

/\-\/\/\/‘
/\ J\/\/
Ve NN



High Expectations

Tradition

Excellence

Shared Norms

Choice

Purpose

Support

Cultivate an AND Mindset-Polarity

Care

Innovation

Equity

|dentity Expression

Autonomy

Mastery

Independence

17



PELP Coherence Framework

18




Some Examples of Systems. Structures. and Routines

Aligned to the VoG
SYSTEM: HUMAN RESOURCES SYSTEM: CURRICULUM, SYSTEM: FINANCIAL AND SYSTEM: PROFESSIONAL
INSTRUCTION AND BUDGET DEVELOPMENT LEARNING
STRUCTURE: HIRING COMMITTEES ASSESSMENT
(MANDATED TRAINING) STRUCTURE: BUDGET PLANNING | STRUCTURE: TEACHER AND
STRUCTURE: CURRICULUM DOCUMENT ADMINISTRATOR GROWTH AND
ROUTINE: OPEN HOUSE COORDINATING COMMITTEE INNOVATION (EVAL)

ROUTINE: INSTRUCTIONAL ROUNDS

SYSTEM: COMMUNICATION SYSTEM: OPERATIONS

STRUCTURE: WEEKLY PRINCIPAL
COMMUNICATION (FRIDAY FOLDERS)

STRUCTURE: ON-SITE
WALKTHROUGHS

ROUTINE: SURVEYS AND FOCUS
GROUPS

ROUTINE: OPERATIONS AGENDA
[TEMS RELATED TO WALKTHROUGHS
FOR LEADERS

ROUTINE: BUDGET MEETINGS AT
EACH SCHOOL-ALL PROPOSALS
MUST BE ALIGNED TO VOG

SYSTEM: PROGRAMS

STRUCTURE: PASSAGE
PORTFOLIOS AND STUDENT LED
CONFERENCES

ROUTINE: EXPEDITIONS OF
LEARNING, GLOBAL SHOWCASE

ROUTINE: PLX, BOOK READS,
CASE STUDIES, ACADEMIES AND
COACHING DAY FEEDBACK

SYSTEM: WELL-BEING AND
BELONGING

STRUCTURE: RULER, SOCIAL
JUSTICE UNITS AND
RESTORATIVE PRACTICES

ROUTINE: CREW/ADVISORY,
CLUBS, SOCIAL JUSTICE WEEK

SYSTEM: RESEARCH AND
DEVELOPMENT

STRUCTURE: REGULAR PROGRAM
REVIEWS

ROUTINE: PILOTING INNOVATIONS
ON A SMALL SCALE EXPAND FOR
COHERENCE

SYSTEM: FACILITIES

STRUCTURE: COLLABORATIVE
SPACES

ROUTINE: FURNITURE
REPLACEMENT TO ALIGN TO VOG



With a partner...

1. Find something 2. Find something 3. Find something
familiar already emerging in that feels like a
your practice place to grow



http://www.youtube.com/watch?v=lZpqgdp8Aic

The How?

How do you and all members of your learning organization utilize
the systems and structures to create high-level implementation at
the classroom level?




Example: How Does the FPS System Learn

Satellite/Balcony Level: Vision of the Global Citizen, Mission, Core Beliefs, Equity Framework and Theory
of Action

L]

Using system-wide
routines, all
members of the
organization move
fluidly between the
balcony and the
floor.

Reflection
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Street/Floor Level: Instructional Core and Framework for Teaching and Learning 1

22






e Examine your impact on

student learning.
e Learning is cyclical! Persevere! DR

® APLC should engage in this cycle more than once work already analyzed

during a unit of study. (know strengths, growth
® Reflect: opportunities,
o What evidence is there that we have/have not misconceptions).
achieved our goal?

If students are not progressing, why?
How does this data help us establish our next
goal(s) and action steps?

o Implement and reflect.

o Ask questions,
share your successes and
challenges. .
Collective

Efficacy

o Seck feedback from
Instructional Coach, Dept.
Leader, Dept. Head, Coordinator,
colleague, and /or administration.

® Video yourself and watch and for
share with your PLC.

learningorward

Source:
Becoming a Learning Team: A Guide to a
Teacher-Led Cycle of Continuous Improvement

o Come prepared with student

e What are the prioritized standards,
prereq. skills, knowledge, skills, and
global competencies (GC)?

o Why are we teaching this? (UbD Rationale/
Relevance)?
o What does success look like?

® How are we assessing understanding in terms
of content/practice standards, GC skills/SEL skills
and high level expectations (review Rigor &
Relevance Framework /Hess' Cognitive Matrix))?
o Develop learning intentions /success criteria.

o What intentional scaffolds might be needed and for whom?
e How are you planning to move cach
student to the next level of
learning (may use Learning
Progressions)?

* What professional learning do 1/we need
in order to address students’ needs and
instructional practice?

* What resources (professional, digital, and
peer) do 1 /we need to explore to further
our learning?

e What will the new learning look like in

practice and how will I /we collect
evidence?

Professional
Learning
Cycle

BPS Learning Cycle



What does it mean to

D Transcend
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What does it mean to “design from the margins”?

Design From the Margins (DFM) is ( gy nf—??‘??—‘-“—“’-:j;,//A O 5

a design process that centers the
most impacted and ;

marginalized users from ﬂ

ideation to implementation. ¥ ( /5 \ i

It is grounded in the belief that Iy 2 St % ‘ . W
not only is this something that § |

can and must be done, but also
that it is highly beneficial for | ;
ALL stakeholders. " o | "D ¢ A%




)

Architect your organization so that
learning and doing are inseparable

Eliminate structural

. Embed collaborative
barriers between

learning into daily
practice

strategy development
and implementation

¥PRL



From leading through bureaucracy...

Top-down, one-size-
fits-all strategy

Strategy decisions made by
central leaders and =~ =,
“experts”

Directives

Firm boundaries
around teams and between

system and environment

Siloed teams =i

Ground-level actors, including students, families, and
communities excluded from influencing strategy




.to “Leading Through Learning”

Cross-functional,
goal-oriented teams

Strong communication

i ' , l L o, pathways between teams
_ ® o e
Agile team s ; © v

structureand ———>G" . @ , ® '\‘

membership

Porous boundaries
between teams and
between system and
environment

Ever-better strategy
democratically co-
designed and adapted
by leaders and y
stakeholders 4 ; Leaders learning from

3 and alongside
ground-level actors

Bi-directional
communication between
leaders and teams

What do you notice? How do you connect the Leading Through Learning Visual to
Knowledge Management within your school or program?




Agile team
structure and
membership

Ever-better strategy
democratically co-

Cross-functional,
goal-oriented teams

Strong communication
pathways between teams

Porous boundaries
between teams and
between system and

environment

designed and adapted
by leaders and
stakeholders

Bi-directional
communication between
eltis 1110 BAlT

Leaders learning from
and alongside
ground-level actors
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FPS: Vision of the Graduate In Action -~~~

/=3 FARMINGTON s
\ PUBLIC
SCHOOLS

ALL are Welcome.
Everyone's Voice Matters.
Our Individual Identities are Respected.
Ve Value Diversity of Thought and Ideas.

We are a Community of Learners.

= FARMINGTON
PUBLIC SCHOOLS

3rd Grade Kindergarten



https://drive.google.com/file/d/10N9sV9NF6bSZ7xIVd4drcCztvnjtgylA/view?usp=sharing
https://drive.google.com/file/d/10N9sV9NF6bSZ7xIVd4drcCztvnjtgylA/view?usp=sharing
https://drive.google.com/file/d/1F9_krNVHFCJ8QSZXzOlSK0zi9T5IvI3Z/view?usp=sharing
https://drive.google.com/file/d/1F9_krNVHFCJ8QSZXzOlSK0zi9T5IvI3Z/view?usp=sharing

FPS: Vision of the Graduate in Action



https://docs.google.com/file/d/1Vcdubqj0CRWdzzr0QJj4FqyFpsjcBtkT/preview

FPS: Classroom Environments and
Global Showcase

10 Sy


https://drive.google.com/file/d/1n31Xl63sBGKPUSi4QrfHKeZ3y2P2mAK0/view
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FPS: Classroom Environments
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FPS: Classroom Environments

Tam an empowered learner when I notice,
" wonder and explore new things.
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BPS: Vision of the Graduate in Action

f}/ Collaboration

dialeque 4. g
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http://www.youtube.com/watch?v=-s2Kic-__kk

BPS: Vision of the Graduate A TS
in Action

Information & Discovery

e | explain the problem, investigation, or
challenge

e | formulate specific questions using
information from multiple credible sources

Analysis & Interpretation

e | select important and relevant evidence to
support my argument, claim/conclusion

e | identify the strengths and weaknesses of an
argument

Reasoning

e | present relevant claims/conclusions

e | provide explanations and cite relevant
evidence

Problem Solving & Solution Finding

e | engage in inquiry related to the problem,
investigation, or challenge

e | evaluate, select and test solutions

Self-Regulation & Reflection

e | select and apply appropriate critical thinking
strategies to new learning

e | reflect on my own ability to engage in critical
thinking




BPS: Vision Of a G

COLLABORATION

compromise with others to accomplish a
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Unit 1: The Cold War Era

Essential Question(s):
e How do compe

e Howdo

® How does competition d

® How does one’s persp.
e Whatare

Content (2 chapters):

deologies affect global
rent economil

the advantages of considering alte

ons?

rnative points of view?

aduate in Action

ves of individuals?

pact how information is presented and perceived?

2(60)

e The Cold War Begins: The rise of the Soviet Union and the resulting shift in the balance of power between capitalism

and communism.

® China After WWIL: The rise of modern China fromthe Chinese C
nationalism; how competing political ideologies lead to co
e Cold War Conflicts: The role of comp

Race, Cuban Missil

modern world

Enduring Understanding(s):

le Crisis...
Life During the Cold War: The contrasts between life in the West (North America and Western Europe) and
East (Eastern Europe, Asia, Soviet Union) relating to socioeconomic and p:

ict

e Competition between powerful states can often lead to conflict on a global scale.

4

Individual's lives are often impacted by the government’s ro
The background of indivi

duals and their beliefs i

Desire for power and supremacy leads to technological innovation.

in economic decisions.

War to Mao; how propaganda is used to inspire

on and the struggle for power in the Cold War, as seen through the Space

e in the

cal differences; and how it impacted the

Tuence how they present and perceive information.
Critical thinkers reflect, analyze, and evaluate evidence, arguments, claims and be lief
to solve problems. (GC)

in order to make informed

GC Transfer Goals/ Standards \ Learning Objectives

Instructional

Assessments

Global Competency Transfer Goal CT1
tudents will be able to reflect, analyze,

and evaluate evidence, arguments,

claims and beliefs to draw conclusions,

-Literacy. WHST.9:-18~
lntx‘oduce precise claims, distinguish
claims from alternate opposing claims,
and create an organization that
establishes clear rela ips among
the claims, counterclaims, reasons, and

;tudents will learn...
..to introduce claims.

..to distinguish claims from
opposing claims. (GC CT1)

..to develop cl
use of evidence.

s through th

..to use precise language and

Strategies/Activities
- De e Col

Political Ca'toon Creation ALT vil

(linked above) (GC CT1)

Formative Assessment(s):
Reading Quizzes

SCIM - Cold War Reflection

Summanw Assessment(s):
vith te:

Docu




CREATIVITY & INNOVATION

Exploration

e | investigate ideas and perspectives in order
to generate solutions

e | try a variety of approaches to a problem

Originality

e | create new and innovative ideas and
products

Refinement
e | engage in reflection and seek critiques

e | analyze and apply feedback to refine my
ideas or solutions

Function

e | consider audience and purpose when
developing ideas or solutions

e | develop ideas and solutions that are useful,
valuable and practical

Presentation

e | consider audience and purpose when
presenting my ideas or solutions

e | present ideas in a well crafted manner that is
appropriate to my audience




' With a partner...

1. Find something 2. Find something 3. Find something
familiar already emerging in that feels like a
your practice place to grow

& Courage is...

" A
’ .'Jj'. beinvg ofmid to S¥ep our



http://www.youtube.com/watch?v=lZpqgdp8Aic

N SN

Closing: 2 G’s Closing Circle

Share Either:
e something you're grappling with
e a way in which you are growing as a

result of our time together




