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CPSD6 EL GUIDING PRINCIPLES

CENTRAL POINT SCHOOL DISTRICT BOARD POLICY CODE IGBI

Students whose primary language is a language other than English will be provided with special assistance until they are able to use
English in a manner that allows effective, relevant participation in regular classroom instruction. Parents who are not able to use
English in a manner that allows effective, relevant participation in educational planning for their child will be provided with written
or verbal communication in a language they can understand.

Legal References: ORS 336.074, ORS 336.079, OAR 581-021-0046, OAR 581-022-1140,
Title VI of the Civil Rights Act of 1964, 42 U.S.C. § 2000d (2006).
No Child Left Behind Act of 2001, 20 U.S.C. §§ 6811-7014 (2006).

CENTRAL POINT SCHOOL DISTRICT BOARD POLICY CODE JB

Every student of the district will be given equal educational opportunities regardless of age, sex, sexual orientation, race, religion,
color, national origin, disability, marital status, linguistic background, culture, capability or geographic location. Further, no student
will be excluded from participating in, denied the benefits of, or subjected to discrimination under any educational program or
activity conducted by the district. The district will treat its students without discrimination on the basis of sex as this pertains to
course offerings, athletics, counseling, employment assistance and extracurricular activities.

The superintendent will designate at least one employee to coordinate its efforts to comply with and carry out its responsibilities
under Title IX. The Title IX coordinator will investigate complaints communicated to the district alleging noncompliance with Title
IX. The name, address and telephone number will be provided to all students and employees. The Board will adopt and the district
will publish grievance procedures providing for prompt and equitable resolution of student and employee complaints under Title IX.

Legal References: ORS 174.100, ORS 192.630, ORS 326.051, ORS 329.025, ORS 329.035, ORS 336.067, ORS 336.082, ORS 336.086, ORS 342.123, ORS 659.850,
ORS Chapter 659, ORS Chapter 659A, ORS 659A.003, ORS 659A.006, ORS 659A.030, OAR 581-021-0045, OAR 581-021-0046, OAR 581-022-1140, OAR 839-003-
0000,

Title VI of the Civil Rights Act of 1964, 42 U.S.C. § 2000d (2006). Title VIl of the Civil Rights Act of 1964, 42 U.S.C. § 2000e (2006).

Rehabilitation Act of 1973, 29 U.S.C. §§ 791, 793-794 (2006). Title IX of the Education Amendments of 1972, 20 U.S.C. §§ 1681-1683 (2006);

Nondiscrimination on the Basis of Sex in Education Programs or Activities Receiving Federal Financial Assistance, 34 C.F.R. Part 106 (2006).

Americans with Disabilities Act of 1990, 42 U.S.C. §§ 12101-12213; 29 C.F.R. Part 1630 (2006); 28 C.F.R. Part 35 (2006). Americans with Disabilities Act Amendments
Act of 2008

OREGON STATE STATUTES

ORS 336.074: Instruction in all subjects in public, private and parochial schools shall be conducted in English, except: 1) Instruction
in foreign languages. 2) Instruction may be conducted in more than one language in order that pupils whose native language is
other than English can develop bilingual skills to make an early and effective transition to English and benefit from increased
educational opportunities.

ORS 336.079: Special English courses for certain children. Specific courses to teach speaking, reading and writing of the English
language shall be provided at kindergarten and each grade level to those children who are unable to profit from classes taught in
English. Such courses shall be taught to such a level in school as may be required until children are able to profit from classes
conducted in English.

ORS 336.081: Opportunity to qualify to assist non-English speaking students. All school district providing courses pursuant to ORS
336.079 shall afford the licensed personnel of the district that are assigned to perform teaching duties for such courses an
opportunity to qualify to assist non- English speaking students to learn English at no cost to the personnel.

OREGON DEPARTMENT OF EDUCATION


http://www.google.com/imgres?imgurl=http://www.netstate.com/states/symb/seals/images/seal_or.gif&imgrefurl=http://www.netstate.com/states/symb/seals/or_seal.htm&h=185&w=188&sz=17&tbnid=Q-nbVAFWVgXO7M:&tbnh=90&tbnw=91&prev=/search?q=state+of+oregon+seal&tbm=isch&tbo=u&zoom=1&q=state+of+oregon+seal&docid=Fx_ILvc-FUg8RM&hl=en&sa=X&ei=lP11T-30NMiQiQKeobioDg&ved=0CDAQ9QEwAQ&dur=7582
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TITLE 1 ASSURANCES

Districts receiving Title Ill funds, either directly or through a Title Ill Consortium, must agree to spend Title Ill funds on three
required activities: (1) provide supplemental activities to support ELs (English learners) language development in English; (2)
provide supplemental professional development to support ELs access to core content (ELA, Math, Science) to classroom teachers,
principal, administrators; and (3) provide supplemental activities for district outreach for parents, families, and community
members.

All Title Il must be linked to the Title lll purposes in Sec. 3102. [20 U.S.C. 6812] Purposes. (ESSA law link)

The purposes of this part are—

(1) to help ensure that English learners, including immigrant children and youth, attain English proficiency and
develop high levels of academic achievement in English;

(2) toassistall English learners, including immigrant children and youth, to achieve at high levels in academic subjects
so that all English learners can meet the same challenging State academic standards that all children are expected to meet;

(3) to assist teachers (including preschool teachers), principals and other school leaders, State educational agencies,
local educational agencies, and schools in establishing, implementing, and sustaining effective language instruction
educational programs designed to assist in teaching English learners including immigrant children and youth;

(4) toassistteachers (including preschool teachers), principals and other school leaders, State educational agencies,
and local educational agencies to develop and enhance their capacity to provide effective instructional programs designed to
prepare English learners, including immigrant children and youth, to enter all-English instructional settings; and

(5) to promote parental, family, and community participation in language instructional educational programs for the
parents, families, and communities of English learners.

(6) Inaccordance with the provisions of Title Ill, the signature below assures the Oregon Department of Education (ODE) that
the district or consortium lead agency will submit a sub-grant application that addresses Title lll requirements. The
district, or the consortium lead agency on behalf of its Title Il consortium members, further assures the ODE that the
applying district or each consortium district member is in compliance with the following Title Ill provisions:

1. Parental notification relating to EL identification, placement decisions including parental rights regarding
placement decisions. (Sec. 1112)

Annual assessment of English proficiency of ELs in grades K-12. (Sec. 1111)
Each district is complying with section 1112(e) prior to, and throughout, each school year as of the date of the
application.

4. The district has consulted with teachers, researchers, school administrators, parents and family members,
community members, public or private entities and institutions of higher education, in developing this sub-grant
application. (Sec. 3116)

5. Thedistrict is not in violation of any State law, including State constitutional law, regarding the education of ELs,
consistent with sections 3125 and 3126.

6. The district will, if applicable, coordinate activities and share relevant data under the plan with local Head Start
and Early Head Start agencies, include migrant and seasonal Head Start agencies, and other early childhood
education providers.

Walt Davenport Date:
Printed name of the Superintendent/ Signature of the Superintendent



https://www2.ed.gov/documents/essa-act-of-1965.pdf
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Christine Beck District Education Department Director

Lynn Rupp Federal and State Programs Director

Katrina Kay District EL Coordinator / TWI Program Coordinator

Julie Peterson

District Data Manager

Nanette Thompson

Title | TOSA

Tami White

Elementary Special Education Coordinator

Martha Ward

Elementary ELD Teacher/Title | Teacher

Charissa Spranger

Elementary Building Assistant Principal

Julieta Giron

District Parent Liaison

Kami Nicks

District Business Office




1. The size of the district, including the number of schools. AND
2. The enrollment of the district, please include the data date (i.e., spring membership).AND

3. The district’s ethnic diversity (could be percent or number).

K-5 School
K-5 School 635 231 358 1 3 6 32 4
K-5 School 252 24 208 3 o o 11 6
K-5 School 554 72 431 2 5 3 34 7
K-2 School 78 10 66 o 1 o 1 o
K-5 School 262 32 212 3 ¢} 3 12 o
K-8 School 437 72 333 2 ¢} 1 23 6
6-8 School 883 161 625 6 6 4 76 5
High School 512 87 385 2 5 1 29 3
High School 499 112 338 3 5 6 32 3
High School 517 77 390 3 5 2 35 5
Central Point 6 District 5094 963 3685 29 33 28 312 44
4. The number of different languages represented in your EL population (a chart by language and
number of speakers is recommended).
Chinese | English Filipino | Japanese | Nepali | Punjabi | Samoan | Spanish | Tagalog | Urdu | Total
1 43 44
1 101 102
7 7
1 1 1 12 15
1 1
13 13
1 32 33
3 1 1 1 59 2 1 68
4 1 41 47
3 1 47 1 51
1 3 1 22 27
District Total 5 12 1 2 1 3 2 378 2 2 408




5. The number and percentage of EL students enrolled in the district (could include number per school).

Active # | Active% | Waived Services Mer;i::r l\(l(:r;i::r MYc;r;i:c;r I\izr;i;czr Former EL

44 61% 5 1 7 3 i
102 86% 2 4 5 2

7 43% 1 1 1 1
15 66% 2 2 1

1 100%

13 69% 2 1 1

33 51% 1 2 2 2 8
68 35% 8 1 4 4 3 24
47 17% 8 1 1 1 5 23
51 27% 10 1 1 1 24
27 7% 3 2 20

Central Point SD 6-District 408 50% 36 12 20 17 18 100

6. The number of ELSWDs (have an IEP) — provide this information by primary disability. Include
number of ELs with a 504 Plan. AND
7. The number of ELs enrolled in the Talented and Gifted program.

) . Waived Waived Monitor Monitor Former EL
(G G Services Services % Status Status % Former EL %
2 <1%
1 <1%
19 5% 2 <1% 1 <1%
2 <1% 2 <1%
1 <1% 1 <1% 2 <1%
24 <1% 3 <1%
1 <1%




8. Alist of the schools, identified by Title I-A Targeted Assisted, Title | School-Wide, Alternative
Programs, Charter schools, CTE, etc. (Districts could choose buildings with specific programs for ELs

- i.e., bilingual, two-way, etc.)

Title I-A District Two-Way Regional PDHH Headwaters
School-wide Immersion CTE or STEPS Alternative High
Program Program Program School Option

v
v v
v
v v
v
v
v
v
v v
v v v
v v
v

9. The number and percentage of ELs showing growth on ELPA21 from 2022-23 to 2023-24 (disaggregate

by all ELs, ELSWD, and ELs identified for 5 or more years. AND
10. The number and percentage of ELs exiting as proficient in 2022-23 (disaggregate by all ELs, ELSWD)

Total ELs demonstrating

ELSWD
demonstrating

EL program 5+ years
demonstrating

Exited as proficient in

Central Point School District 6

growth =2 domain growth =1 domain growth = 1 domain e e
7 & 31% 4 & 44% o & o% 1 & 3%
28 & 47% 2 & 29% 9 & 75% 7 & 8%
1 & 25% NA NA 1 & 25%
4 & 44% NA NA 2 & 15%
1 & 100% NA NA NA
1 & 20% o & o% 1 & 50% 1 & 6%
11 & 55% 2 & 5% 9 & 50% 2 & 6%
15 & 47% 4 & 36% 20 & 35% NA
12 & 8o% 5 & 83% 11 & 79% NA
9 & 38% 5 & 56% 8 & 38% NA
& 50% o & o% 3 & 60% NA
92 & 46% 22 & 46% 48 & 51% 16 & 7%




11. The number of students in monitoring year 1 status. AND
12. The number of students in monitoring year 2 status. AND
13. The number of students in monitoring year 3 status. AND
14. The number of students in monitoring year 4 status. AND
15. The number of former ELs (not in current EL or monitoring status). AND
16. The number of students who have re-entered the ELD program after exiting for proficiency. AND
19. Number and percentage of the district ELs who have a waiver for ELD services.

Central Point SD 6-District

Waived Monitor Monitor Monitor Monitor Former EL Re-entered
Services Yeara Year 2 Year3 Year 4 into ELD

3 & % 6 4 1 o o o

o & o% 4 5 1 1 o o

o & o% 1 1 1 1 o o

o & o% o o o o o 1

o & o% o o o o o o

o & o% 1 1 1 o o o

o & o% 1 1 3 1 7 o

o & o% 4 4 3 13 11 o

2 & 4% 1 1 3 4 21 o

1 & 4% 1 1 1 4 20 o

o & o% o o 1 2 19 o

9 & 2% 19 18 15 26 80 1

17. The number and percentage of monitored students meeting/exceeding state academic assessments
for each of the four years of monitoring (disaggregated by each year of monitoring for all monitored
students and for ELSWDs in monitor status).

All ELSWD & All ELSWD & All ELSWD & All ELSWD &
Year1 Year1 Year 2 Year 2 Year3 Year3 Year 4 Year 4
Monitor Monitor Monitor Monitor Monitor Monitor Monitor Monitor
4 o 3 o 2 o 3 1
29% 19% 20% 19% 6%
# Met or Exceeded MATH 2 o 4 ¢} o 0 3 1
% Met or Exceeded MATH 14% o 25% o o o 19% 6%

18. The number and percentage of ELs who have not reached English proficiency having been identified

for 5 years or more year (disaggregated by all ELs and ELSWD for each years, 6, 7,8, 9, etc.).

Year 10 Year 11 Year12
17 15 12 9 12 1 1 2 4
42% 4% 3% 2% 3% <1% <1% <1% 1%
# Declined EL Services o o o o 1 o 1 o 2
% Declined EL Services/Total Declined (9) o% o% o% 0% 11% o% 11% o% 22%
4 2 2 3 4 o 1 0 3
6% 3% 3% 5% 6% 0% 2% 0% 5%

19. Number and percentage of the district ELs who have a waiver for ELD services (see above chart).



SCHOOL DISTRICT INFORMATION ON PROGRAM GOALS

20. Describe the district’s educational approach(es) (ELD, Bilingual, etc.) for educating ELs. Include a
description for each educational approach used within the district. This information could be placed
in a chart listing each school and the educational approach(es) for English language acquisition and
core content. The number of students who have re-entered the ELD program after exiting for
proficiency.

Central Point School District’s English Language Learner (EL) Local Plan provides services to students with limited English
proficiency so that their language does not constitute a barrier to them receiving the same programs, services, and quality of
education the district provides to all students. The models and approaches utilized by Central Point School District are based
on specific strategies to best meet the unique needs in each individual building:

e Dedicated English Language Development (ELD) instruction in English:
Designated ELD is a targeted, proficiency level-based approach with its own dedicated time each day. Essential
components of Designated ELD include:
o Purposeful placement of students by English language proficiency level.
Explicit teaching of how English works in a meaningful context.
Emphasis on substantial oral language practice to ensure accuracy and fluency.
Attention to the use of newly taught language throughout the day in academic and social settings.
Ongoing progress monitoring of English language development.

O O O O

e Sheltered English Instruction (SEI):
An instructional approach used to make academic instruction in English understandable to ELs. In the sheltered classroom,
content teachers trained in SIOP, GLAD and/or CM use physical activities, visual aids, and the environment to teach
vocabulary for concept development in mathematics, science, social studies, and other subjects.

e Newcomer Program (Orientation and Duolingo)
The Newcomer Program is a one or two-year program intended to provide recent immigrants with as much language
support as possible as they transition into the CPSD6 school system. Students are immersed in content classrooms with
SEl trained teachers and ELD teacher support. Duolingo is used to supplement resources and to provide a balanced
approach and English proficiency.

e Two-WayImmersion
An go/10 two-way Spanish immersion program beginning in both kindergarten and first grades.

o AtKindergarten and 1% grades, 90% of the day taught in Spanish and 10% in English.

O Ateach subsequent grade level the percentage of English increases by 10% when students spend half their day in
English and half in Spanish during the 4™ and 5% grades.

o Inall two-way immersion classrooms, the language learning is going two ways: Spanish speakers are learning
English and their subject areas, and English speakers are learning Spanish and their subject areas.

o Because of the two-way learning model, it is of paramount importance that we balance the number of native
speakers of each language as closely as possible so students can be best partnered for learning.



School District Information on Program Goals

Comparison and Contrast of Language Program Models in CPSD6

IR Description of Model Students Served GIEecs AR TS Teacher Qualifications
Program Served Goals Enrollment
ELD Push-in ELD Push-in ELD instruction is provided Limited and/or no K-5 Fluent Varies based The teacher must be
within the student’s mainstream or content English proficiency. English on individual ESOL certified. All
area classroom. Various languages/ proficiency. student content area teachers
cultural backgrounds. needs. must be trained in
Sheltered Instruction.
ELD Pull-out | ELD Pull-out ELs spend part of the day in a Limited and/or no K-5 Fluent Varies based The teacher must be
mainstream classroom and are “pulled out” English proficiency. English on individual ESOL certified. All
for a portion of the day to receive ELD Various languages/ proficiency. student content area teachers
instruction. This approach is more common cultural backgrounds. needs. must be trained in
in elementary school settings. Sheltered Instruction.
Co-Teaching | OurESOL certified teacher and the general Limited and/or no 3-5 Fluent Varies based The teacher must be
education teacher spend dedicated time to English proficiency. English on individual ESOL certified. All
plan and create lessons that target the Various languages/ proficiency. student content area teachers
student’s academic and language needs. cultural backgrounds. needs. must be trained in
Then the ELD teacher co-teaches with the Sheltered Instruction.
general education teacher to deliver
instruction.
ELD Class ELD Class Period ELs receive their ELD Limited and/or no 6-12 Fluent 1-7 years The teacher must be
Period instruction during a regular class period English proficiency. English based on ESOL certified. All
while receiving course credit for the class. Various languages/ proficiency. individual content area teachers
This approach is more common in middle cultural backgrounds. student must be trained in
schools and high schools. needs. Sheltered Instruction.
Sheltered Sheltered Instruction Teacher provides Limited and/or no K-12 Fluent Varies based All content area teachers
English instruction that simultaneously introduces English proficiency. English and on individual must be ESOL certified
Instruction both language and content, using Various languages/ Academic student needs | andjortrainedin
specialized techniques to accommodate cultural backgrounds. English Sheltered Instruction.
ELs’ linguistic needs. Instruction focuses on Class includes native proficiency.
the teaching of academic content rather and non-native
than the English language itself, even English speakers.
though the acquisition of English may be
one of the instructional goals. Some
examples of sheltered instruction models
may include SIOP, GLAD, SDAIE, and CM.
Newcomer Separate, relatively self-contained Limited and/or no K-12, Fluent 1-2 years. ESOL certified and
Program educational interventions designed to meet | English proficiency. though English trained in Sheltered
the academic and transitional needs of Various languages/ generally proficiency. Instruction. Content area
newly arrived immigrants. Typically, cultural backgrounds. used only endorsed preferred.
students attend these programs on a short- All recentimmigrants. | in 6-12t
term basis (usually no more than two years) grades.
before they enter more traditional programs
(e.g., Bilingual, English language
development and/or Sheltered Instruction
courses or programs). ELs receive their ELD
in this program
Two-Way Students study language arts and other 15 of the student’s 1° K-5 Fluent 6-12 years. Bilingual certification.
Dual academic content (math, science, social language is English. English and
Immersion studies, arts) in both languages over the Other V2 of students Spanish
course of the program, and the program have limited and/or no proficiency
lasts at least through elementary school English proficiency with multi-
(and many programs continue through high | with Spanish as native cultural

school). These programs use an immersion
approach (maximizing the teacher’s use of
the target language during the target
language’s instructional time) and enroll
both native English speakers and native
speakers of the partner language.

language.

appreciation




School District Information on Program Goals

School Name

Educational Approaches for EL Students by School

-Coordination with Medford 549¢
for JDHH as needed

needed

Institution English Language Development Core Content Access English Language Supports
Type Program Model(s) Program Model(s) Available
Central Point Elementary School K-5 School -Pui:n_{()lﬂ:z:lﬁtri?hr;cen) -Sheltered Instruction -Title I-A school-wide
-Push-in (Kindergarten and TWI) .
Jewett Elementary School K-5 School -Pull-out (2%-5t non-TWI) Sheltered Instruct!on -Title I-A school-wide
. -Two-Way Immersion
-Co-Teaching
Patrick Elementary School K-5 School -Pull-out (all grades) -Sheltered Instruction -Title I-A school-wide
ik Rlcharsdcs;:ollilementary K-5 School -Pull-out (all grades) -Sheltered Instruction -Title I-A school-wide
Rogue Primary School K-2 School -Pull-out (all grades) -Sheltered Instruction -Title I-A school-wide
Sams Valley Elementary K-5 School -Pull-out (all grades) -Sheltered Instruction -Title I-A school-wide
K-8 School ELD Class Perlgd -Sheltered Instruction -Academic support class period
-Newcomer Period
6-8 School ELD Class Pen.Od -Sheltered Instruction -Academic support class period
-Newcomer Period
Crater Académy of.HeaIth and High School ELD Class Per|9d -Sheltered Instruction -Academic support class period
Public Services -Newcomer Period
Crater Renaissance Academy High School ELD Class Pengd -Sheltered Instruction -Academic support class period
-Newcomer Period
Crater Sc‘hool of Bl{5|ness High School ELD Class Pengd -Sheltered Instruction -Academic support class period
Innovation and Science -Newcomer Period
-Home Instructor as needed
Central Point SD 6-District K-12 School -Private school inclusion as needed -Home Instructor as

21. Include the relevant research that supports each of the districts’ educational approach(es) for
educating ELs. (NOTE: Only citation for research is needed.)
The educational approach in Central Point SD 6 is aligned with the program philosophies and
recommendations of the Oregon Department of Education. We use “A Focused Approach for English
Language Development” program developed by Suzanne Dutro. Other research we consulted or
reviewed in developing our program includes:
e Wayne Thomas and Virginia Collier Longitudinal Study of ELL Program Models
e D. Short, J. Echevarria, and MaryEllen Vogt Making Content Comprehensible for English Language

Learners: The SIOP Model
e Aida Walqui Program Design and Contextual Factors in Second Language Acquisition
e Diane Staehr Fenner and John Segota Standards that Impact English Language Learners (English
Language Proficiency Standards & the Common Core)

S. Dutro and C. Moran Rethinking English Language Instruction: An Architectural Approach.




22. Describe the district’s educational goal for English language proficiency. Please ensure this is a
SMART goal that it includes annual language proficiency expectations for each specific EL group of
students enrolled in the school (elementary, secondary, SIFE, ELSWD, Recent Arrivers — elementary,
Recent Arrivers — secondary).

e  Goal #1:

e Each EL student will exit the ELD program within 5-7 with an advanced level of English proficiency as measured by
the state proficiency assessment (ELPA21).
= 2022-2023 baseline data growth target:

Students Exiting ELD program 2022-2023 based on # of years in ELD
School Name Year | Year | Year | Year | Year | Year | Year | Year | Year | Year | Year | Year

1 2 3 4 5 6 7 8 9 10 11 12
Central Point Elementary School (32) 1
Jewett Elementary School (84) 4 2 1
Patrick Elementary School (4) 1
Richardson Elementary School (13) 1 1
Rogue Primary School (1)
Sams Valley Elementary School (11) 1 1

1
1

Central Point SD 6-District (231) o o 7 5 2 1 o o o [¢) [¢)

(1) SMART Goal #1: CPSD6 will increase the percentage of ELs in the district that exit within 5 years in an ELD
program in 2023-24 based on the 2022-2023 ELPA21 results (see chart above) for the following targets:

Schools Current ELs ELSWD SIFE-EL's Recent
Arrivers
Elementary | CPE 3% to 8% The overall proficiency scores of The overall proficiency scores of The overall proficiency scores of active
Schools | JES 21% to 31% active EL students with disabilities active EL students with EL students with interrupted education
PES 3%to 6% will increase by 3% from the interrupted education will will increase by 1% from the previous
MRE 3% to 6% previous year as measured by ELPA | increase by 2% from the previous | year as measured by ELPA 21
PRS 0% to 0% 21 year as measured by ELPA 21
6% to 9%

Secondary
Schools

3% to 13%
3% to 13%
0% to 10%
0% to 10%
3% to 13%

The reading scores of active EL
students w/ disabilities will increase
by 3% from the previous year as
measured by ELPA 21

The proficiency scores of active
EL students with interrupted
education will increase by 2%

The proficiency scores of active EL
students with interrupted education
will increase by 1% from the previous
year as measured by ELPA 21




School District Information on Program Goals

e Goal #2:
e Each EL student will increase English proficiency in the reading domain each year as measured by the state
proficiency assessment (ELPA21).
»  2021-2022 baseline data growth target:

(2) SMART Goal #2: CPSD6 will increase the percentage of ELs in the district increasing growth on the 2023-24
Reading Domain based on the 2016-2017 ELPA21 results (see chart above) for the following targets:

ELPA21 Reading Domain Scores Comparison 2021-22 t0 2022-23
# of
Student % of % of % of Level % of Level % of Level % of Level % of
161 v teP:] s Levels | Students Levels | Students Levels | Students Sfaveezsj Students V\el\;its Students V?:;ts Students V‘\E/\;i: Students
SchoZI S‘évcgres Dropped | Who Dropped | Who Dropped | Who thye Who Ubb Who Up b Who Up b Who
by 3 Dropped by 2 Dropped by 1 Dropped Stayed POY | Went Up POY | Went Up PEY 1 Went Up
for Both Same 1 2 3
YVears by 3 by 2 by 1 the Same by 1 by 2 by 3
CPE 25 1 0.0% 1 0.0% 2 8% 9 36% 9 36% 3 12% o 0.0%
JES 67 o 0.0% 7 10.4% 10 14.9% 25 37.3% 16 23.8% 7 10.4% 1 1.4%
MRE 12 o 0.0% o 0.0% 3 25% 6 50% 3 25% o 0.0% o 0.0%
PES 3 o 0.0% o 0.0% o 0.0% 2 66.7% 1 33% o 0.0% o 0.0%
RPS 1 o 0.0% o 0.0% 1 100% o 0.0% o 0.0% o 0.0% o 0.0%
SVE 8 o 0.0% o 0.0% o 0.0% 37.5% 4 50% 1 12.5% o 0.0%
16 o 0.0% o 0.0% 3 18.7% 6 37.5% 5 31.2% 2 12.5% o 0.0%
22 o 0.0% o 0.0% 3 13.6% 14 63.6% 3 13.6% 1 4.5% o 0.0%
CAHPS 10 o 0.0% 1 10% 3 30% 6 60% o 0.0% o 0.0% o 0.0%
CRA 17 o 0.0% 3 17.6% 1 5.8% 9 52.9% 3 17.6% o 0.0% o 0.0%
BIS 3 o 0.0% o 0.0% 1 33% 1 3% o 0.0% o 0.0% o 0.0%
Totals 184 1 0.5% 12 6.7% 27 14.6% 81 44% J¥A 23.9% 14 7.6% 1 0.5%
Schools Current ELs ELSWD SIFE Ref:ent
Arrivers
Elementary| CPE 48% to 58% The reading domain scores of The reading domain scores of The reading domain scores of active
Schools JES 36% to 46% active EL students w/ disabilities | active EL students with EL students with interrupted
PES 33% t0 43% will increase by 3% from the interrupted education will education will increase by 1% from
MRE | 25%t035% previous year increase by 2% from the previous | the previous year as measured by
RPS 0% to 10% as measured by ELPA 21 year as measured by ELPA 21 ELPA 21
SVE 62% to 72%
Secondary 4% 10 54% The reading domain scores of The reading domain scores of The reading domain scores of
Schools 18% to 28% active EL students w/ disabilities | active EL students with active EL students with
CAHPS| 0% to 10% will increase by 3% from the interrupted education will interrupted education will increase
BIS 33% to 43% previous year increase by 2% by 1% from the previous year as
CRA 18% to 28% as measured by ELPA 21 measured by ELPA 21




School District Information on Program Goals

23. Describe the district’s educational goal for core content knowledge. Please break this down into
elementary and secondary SMART goals specific to ELs enrolled in the district.

e Goal #1:
e Each EL student will demonstrate core content proficiency in Language Arts and Math as measured by the
Smarter Balanced State Assessment (SBACQ).
" 2022-2023 baseline data growth target:

(3) SMART Goal #2: CPSD6 will increase the percentage of ELs in the district increasing meeting or exceeding
on 2023-24 SBAC ELA and Math based on the 2022-2023 SBAC results (see chart above) for the following

targets:
Percentage of Active ELs by Sub-Groups Meeting or Exceeding 2022-2023 SBAC Reading and Math
School Name AllELs Recent Arrivers SIFE ELSWD
SBAC SBAC SBAC SBAC SBAC SBAC SBAC SBAC
ELA Math ELA Math ELA Math ELA Math
Central Point Elementary School 0% 0% 0% 0% n/a n/a 0% 0%
Jewett Elementary School 3% 8% 0% 0% n/a n/a 0% 0%
Patrick Elementary School 0% 0% 0% 0% n/a n/a 0% 0%
Richardson Elementary School 0% 0% 0% 0% n/a n/a 0% 0%
Rogue Primary School n/a n/a 0% 0% n/a n/a 0% 0%
Sams Valley Elementary School 0% 0% 0% 0% n/a n/a 0% 0%
0% 0% 0% 0% n/a n/a 0% 0%
4% 0% 0% 0% n/a n/a 0% 0%
Crater Academy of Health and Public 0% 0% 0% 0% n/a n/a 0% 0%
Crater Renaissance Academy 0% 20% 0% 0% n/a n/a 0% 0%
Crater School of Business Innovation and 0% o% o% 0% nfa nfa 0% 0%
Central Point SD 6-School 2% 4% 0% 0% n/a n/a 0% 0%
24. Describe how the district will measure the effectiveness of the program based on the goals stated in
22,
Schools Current ELs Recent A""’efs' SIFE and ELSWP (w/ little to no ELSWD (w/ significant impact on academics)
impact on academic)
Elementary] CPE 0% to 10% The percentage of elementary EL students in sub- The percentage of elementary EL students in sub-
Schools JES 5% to 15% groups of Recent Arriver, SIFE and ELSWD will groups of Recent Arriver, SIFE and ELSWD will
PES 0% to 10% increase by 3% from the previous year as measured increase by 1% from the previous year as measured
RPS n/a by SBAC ELA and Math. by SBAC ELA and Math.
MRE 0% to 10%
Secondary | SVE 0% to 10% The percentage of secondary EL students in sub- The percentage of secondary EL students in sub-
Schools 0% to 10% groups of Recent Arriver, SIFE and ELSWD will groups of Recent Arriver, SIFE and ELSWD will
4% 10 14% increase by 3% from the previous year as measured increase by 1% from the previous year as measured
CAHPS| 0% to 10% by SBAC ELA and Math. by SBAC ELA and Math.
CRA 20% to 30%
BIS 0% to 10%

25. What specific measure(s) will be used to determine the effectiveness of English language proficiency?

This could include district formative assessments
e Progress in English language development will be measured using National Geographic curriculum end-of-unit
assessments aligned to the ELP standards.
e Annual ELPA21 scores will be used to measure the effectiveness of the program.
e The ELPA21 Reading domain proficiency standards are closely aligned to the Common Core reading standards
assessed and measure in the district through the following district formative assessments:
o Elementary Grades: AimsWeb Universal Screening (3 times each year) and Progress Monitoring for
identified students below grade level (bi-weekly)
o Secondary Grades: Scholastic Reading Inventory (SRI) Interactive can be used as a diagnostic tool to
place students at the best level in the program so they can read with success.



26. Describe how the district will measure the effectiveness of the program based on the goals stated in
23. What measure(s) will be used to determine the effectiveness of the core content knowledge
goal? This could include district progress monitoring assessments. AND

27. Describe the frequency the district will progress monitor the established goals.

ODE-
AlmsV_VebIEaSYCBM Smarter Balanced | Smarter Balanced Report Cards APPFOVf!d
Reading and Math READING MATH Alternative
Assessment
Frequency -Minimum 3x/year | _Administered _Administered -Grades reported - 1xfyearin
-Analyzed by EL 3x/year place of SBAC,
1x/year 1x/year ! :
teacher 3x/year vzed b vzed b -Analyzed by EL if determined
-Analyzed by EL -Analyzed by EL teacher 3x/year by IEP team
team 1x/year team 1x/year
Elementary K-2 X X
Elementary 3-5 X X X X X
X X X X X
X X X X X

28. Describe how these goals compare to the district’s educational goals for non-EL students. Be specific
to include all EL groups of students enrolled in the district.

With the exception of SIFE, core content goals for ELs are within the same range as those for non- ELs. Additional support and
SEl strategies are used to allow ELs to reach to the same levels of core content knowledge and skills as non-ELs. For SIFE, the
goals are not related to those of non- ELs but are rather based on the students’ current levels of knowledge and skills and are
designed to accelerate learning so that the student can move toward grade-level achievement over time.

ELD teachers work with school’s child study team to implement interventions and arrange classroom and course placement. All
interventions are designed with the goal that ELLs will achieve the same standards as Native-English speakers, will graduate
from high school on time, and will be equally prepared to meet the overall educational program and the college/career ready
standards.

29. Describe how these goals will prepare ELs to meet the district goals for its overall educational
program, graduation, and the college/career ready standards.

Central Point School District has college and career readiness goals for all students, including our EL students. The goals for

Central Point students are:
1) To increase student reading, math and critical thinking skills in order to become college and career ready and
2) To increase student and family awareness of college readiness and college exploration.

For SIFE, the goal of accelerating Reading and Math skills, as well as encouraging students to take advantage of the free
educational services provided in the K-12 setting for as long as possible/needed, will allow students to be as prepared as they
can possibly be for future success as adults.



Identification of Potential English Learners

30. Describe the district’s procedure which includes a step to administer the Language Use Survey to all
students. Include the school year the district will begin using the state-approved Language Use
Survey. AND

31. Describe the district’s procedure to include a timeline for each step or the identification process and
the name/title of the person responsible for each step.

PHLOTE Identification Steps Person Responsible U=l
Each Step
1. Ensure that each registrant fills out a Language Use Survey (LUS) for Office staff receiving new Immediately, upon registration
each new student. (Available in English and Spanish.) Beginning in the students
2018-2019 school year, use the state-approved Language Use Survey.
2. Assist registrant in filling out LUS in English or Spanish. Interpreters Office staff and/or EL Immediately, upon registration
available at registration to assist with completing LUS. personnel trained in
registration procedures
3. Language Use Survey: Following the ODE's Potential EL Key, when Office staff and/or EL Immediately, upon registration
questions are answered with a language other than English, or the personnel trained in
student has a Native American/Alaskan background, the student’s registration procedures
registration is flagged as a potential English Learner.
4. Synergy Student Information System will archive LUS answers if Office staff trained in handling of Within one day of receiving LUS
registration completed electronically and alert Office staff with a student records
potential EL flag. Paper/Pencil registration forms will be photocopied.
4. Forward second copy of all LUS to the ELD teacher in the building. Office staff trained in handling of Within one day of receiving LUS
student records
5. Apply state-approved decision rules to LUS to determine if student is a ELD Teacher trained in LUS Within 3 days of receiving LUS
potential EL and/or if student needs screened for English proficiency. decision rules
o Office staff trained in data base entry o
6. Home Language and Home Communication Within five days
automatically entered into the student information system EL staff interview parent/guardian when
upon completion of enroliment. Synergy fields corrected, if !‘US md@atgs the need or additional
) R information indicates the need
different from what the parent/quardian indicated on the
enrollment form, after interview with parent/guardian.

The procedure used to identify potential English Learners begins with the student’s online LUS form that all students must
complete in order to register. However, despite the best efforts of school personnel to ensure correct identification, there is always
the possibility that a student may be improperly identified as English-only or as a potential English learner. Therefore, in addition to
the primary procedure for identifying English learners, additional means exist:

Teacher referral: If, in the teacher’s professional judgment, there is reason to believe that a student’s language background has
been misidentified, the teacher has the responsibility to refer that student to the attention of the ELD teacher in the building. The
ELD teacher can then investigate whether the student was improperly identified as PHLOTE or as English only. The procedure
listed above is followed by the ELL Teacher to determine PHLOTE status.

Parent referral: If a parent suggests that his/her student is not properly identified, it is the responsibility of the ELD teacher in the
building to investigate. In the event that the original LUS is deemed to be inaccurate, the parent is given the opportunity to
complete a revised, accurate form, which will replace the original form.

Transfer Students: If, in the case of a transfer student within the state of Oregon, the incoming records indicate previous EL
identification by another district, the student is considered an English Learner. Itis then the responsibility of the building ELD
teacher to follow up with the student’s previous district to determine exiting status (whether or not the student was able to show
English language proficiency per ELPA21 or by a combination of ELPA21 and a student portfolio or other assessments that provide




mastery evidence in the deficient Domains per ELPA21) and to determine the appropriate level of English language mastery per
ELPA21.

If, in the case of a transfer student from another state, the incoming records indicate previous EL identification by another district,
we honor the transferring district’s designation and do not require the student to take the ELPA21 Screener. However, if a student
transfers into our district without an EL designation, or we are unable to obtain ELD history records, however the LUS is flagged,
we will investigate and potentially administer the ELPA21 to determine Oregon eligibility.

EL History Report from ODE: The District Title Ill Coordinator checks the EL History report from ODE once a month for students
who have transferred to the district within the month. If a student’s LUS did not trigger a screening, but he/she was identified as an
EL in their previous district based on the EL History Report, the District Title Il Coordinator will notify the school’s ELD teacher to
consider the student as a potential PHLOTE. It will be the responsibility of the ELD Teacher in the building to follow up with the
student’s parent(s) to determine whether or not the student should be identified as PHLOTE. The teacher will review the LUS form
and History Report with the parent to determine if the current LUS is accurate or if it needs to be revised. If it is revised, the new
version will replace the previous LUS.

32. Describe the district’s procedure to include a process to identify Native American students who may
be ELs.
Central Point SD 6 will use the state-approved decision rules will be applied to the LUS for Native American students and
information from the regional SOESD Indian Education Coordinator, followed by an interview of the student’s family. If
language is identified as a potential barrier to achievement, the district identification procedure for ELs will be implemented.



Identification of Potential English Learners

33. Describe the district’s procedure for identifying potential ELs with a disability (i.e., interpreter,
special education, refugee, etc.)

LEP ELIGIBLITY DETERMINATION PROCESS FOR

SPECIAL NEEDS STUDENTS

DOES THE CHILD HAVE ANY OF THE FOLLOWING?

1. IF5P [Special Bducation: Ages 0-4)

2. IEP [Special Education: Ages 5-21) YES
3. 504 Plamn

4.

Suspected Disabiity [most likely in evaluation process for
possible IEP eligikility by school team) G

IS THE USE OF SCREENER APPROPRIATE BASED ON STUDENT'S

ADMINISTER SPECIAL NEEDS?
SCL:EIE;EE EL teacher or EL screener administrator meets with one [or more) of following
=2

to determine if screener asmessment & appropriate based on student’s

"EG“""_""E'""E" DODE special needs and if accommodations are needed:

Quigdelines for 1. IF5P Transition Meeting Team
eoteniiol EL and 2. IEF Caose Manoger
Screensr 3. 504 Case Manager

administration

bozed on language
R Sy <=

v

DETERMINE ELIGIBLITY FOR ELD
SERVICES

*Score of 4 on Broad English -;-— g.

Abiity=Mot eligikle for services

4 55T, MT55, OR ETl Team Coordinator

YES

*Less than 4 = eligible for services FLAG STUDENT AS A ADMINISTER SCREENER
“POTENTIAL EL™ ASSESSMENT
& schedule |EP/504 feam ke accommodations if
meeting with case indicated in IFEP, IEP or 504 Plarn
rmanager to determine if
ENTER INTO ELD alfernate assessmants fo -
determine English
PROGRAM proficien [
Use district oY can ARE RESULTS VALID?
procedure as e e Based on the administration of
described in local = N — unﬂ._rf the screener assessments, can
EL plan B e the results be considered valid2

<

YES

|~

e
|4




Identification of Potential English Learners

Student Group Special Identification Procedures

Accommodations indicated in the student’s IEP will be applied to the administration of the English
language assessment used to identify the student for EL services.

Students who enroll with an existing IEP

ELD teachers and SPED Specialists will collaborate with parents, using an interpreter if appropriate, to

determine whether or not administration of the English language proficiency assessment would yield

Recent Arrivers for whom a possible valid results to determine EL program eligibility. If the student does not exhibit language skills
disability is suspected. sufficient to participate in the assessment, but meets the PHLOTE criteria, he/she will be identified as a

Potential EL. The SPED pre-referral process would begin.

During the process of enrolling the student in the school, the registrar will seek out prior educational
records. Both the Registrar and ELD teacher will look for evidence that the student may have
experienced interrupted formal education. If the student is found to have experienced an interrupted
formal education, additional academic skills assessments will be administered to determine the

SIFE student’s instructional needs. An educational program will be designed to meet the needs of the
student, and the SIFE flag will be set to “Y” in the student information system. As the student receives
appropriate instruction, if the student’s response to this instruction indicates that the student may
experience a disability, then the SPED pre- referral process will be initiated.

Early Childhood Transition Meetings

Procedures are also in place to streamline and coordinate SPED and EL services for incoming kindergartners who have a
PHLOTE and are transitioning from an Intensive Family Service Plan (IFSP) to an Individualized Education Plan. This procedure
involves the following steps:

Person L
Steps Responsible Timeline
. ) . - - . . CPSD6 First week in
1. CPSD6 Elementary Special Education Coordinator will give the district Title Il Coordinator a list Elementa Februar
U
of incoming Kindergartners on an IFSP who need a WMLS-Il screening based on Language Special i Y
I
Use Survey. (Student ID, name, DOB, gender, CD case Manager, local school, and whether Ed pcat'on
ucati
an interpreter is needed, and any information helpful during the screening) )
Coordinator

2. The district Title Il Coordinator will verify LUS information in the Synergy student Title I Second week in
information system for all incoming ECE students already entered into the Non-District Coordinator February
Options school focus group.

3. Thedistrict Title Il Coordinator will create a permission to screen letter in English and/or Third week in
Spanish/Native Language and will mail them to the address listed in Synergy along with a Title Il February
self- addressed and stamped envelope. Coordinator

4. The district Title lll Coordinator will email the Early Child Special Education Title Il Immediately

itle
Coordinator letting her know the permission to WMLS letters have been mailed. ) after mailing
Coordinator
letters
) ) ) . . Within 2 days
5. ECSE Coordinator will email the preschool contact teachers asking them to remind parents to f o
after receivin
return the signed permission slip to the CPSDG6. If the parents give the permission slips to the ECSE tificati thgt
notification tha
preschool teacher, then the preschool teacher will send the permission slips to the CPSD6 Coordinator lett.
etters were
District Office. .
mailed.

4. Preschool teachers will remind parents to return the signed permission slip to the CPSD6. If ECSE As they talk to

they receive the permission slips, they send the permission slips to the CPSD6 District Office. Preschool parents
Teachers




34. Describe the district’s plan using one of the State’s approved assessments for identifying ELs; include
what sections are used to ensure all domains of the English language are assessed. Include the
agreement to use the state approved fluency scores at each grade level.

Any student flagged by the LUS will complete the ELPA21 Screener within 30 days of the first day of school or within 14 days of
starting school. Upon release of the ODE-approved ELPA21 Screener and cut-scores are determined, it will replace WMLS-IIl as
the English language assessment used to identify ELs.

ELPA21 Screener K|1|2|3|4|5|6|7|8|9|10|11|12

All grade levels=Proficient Basic English Language Ability requires a level of 4 or 5 (Intermediate

Language Proficiency Levels High or Advanced) in all areas to not be labeled EL and be offered ELD services.

35. Describe the district’s plan for having students assessed by a trained assessor.

All staff administering the screening tools and/or scoring the assessment results must first complete the state-required training

before administering the ELPA21 Screener.

36. Describe the district’s plan to include the procedures for collecting the assessment data and sharing
the results with teachers. AND

37. Describe the district’s plan to include a description of where and how the assessment data will be
stored.

e  Within first 30 days of each school year or within 10 days for students entering after first of year, ELD teachers will
disseminate test data (ELPA21 screener) along with program recommendations to parents via mail in a language the
student/parents can understand.

e The ELD teacher will place ELPA21 screener results in the ELD blue folder located in the student Permanent file, record
results in Synergy student information system in ELL Orange Folder-Assessments tab, and scan/upload copy of the results
to Synergy Student Information Screen-Documents tab.

e The ELD teacher will notify the core content teacher(s) of each student and share current English proficiency level.

38. Describe the district’s plan to include a timeline, person responsible, and template for the required
parent notification letters for eligibility as an EL or initially fluent students. AND
39. Describe where the original Language Use Survey, identification screener results, and original parent

identification communication will be stored.

The Parent Notification letter is sent out to all previously and newly identified ELD students each fall, within 30 calendar days
of the start of the school year. It is sent out by the ELD staff at each school. A copy of the ELD parent notification letter is filed
in the student’s permanent file and uploaded on student documents tab in Synergy. Schools e-mail the district Title IlI
Coordinator to verify that they have sent out their parent notification forms have been sent home for all active students.

EL Identification Steps Person Timeline for Each Step
Responsible

1. Results of the ELPA21 screener entered into Synergy student ELD Teacher At beginning of school year: within 30 calendar days of
information system (ELL Orange Book-Assessment Tab). Original the start of the school year.
booklet and score report should be stored ('along with the LUS) in During the school year: within 10 days of the student's
the Blue folder of the student Permanent file. enrollment date.

2. Program Eligibility Parent Notification Letter is prepared for parent(s) ELD At beginning of school year: within 30 calendar days of
with results of assessments. Parent notification letters are generated Teacher the start of the school year.
frf)m Transact or found stored annually on the district shared Q:// During the school year: within 14 days of the student’s
Title Il folder. enrollment date.

3. One copy of the parent notification letter is mailed to the parents’ ELD At beginning of school year: within 30 calendar days of
home address. One copy is to be filed in the blue ELD folder in the Teacher the start of the school year.
student’s permanent file. One copy is to be scanned and uploaded During the school year: within 14 days of the student’s
in Synergy student information system on Student Screen- enrollment date.
Documents tab.




40.

41.

42,

Include the process for ensuring parent notification letters are provided in a language parents can

understand.

Central Point SD6 includes with the district registration the ODE-approved LUS for identification of English Language Learners
which includes response for preferred language of communication sent home. Parent notification letters are available in
English, Spanish and Russian, which meets the linguistic needs of over go% of our ELD families. Families who speak another
language receive it in English with a multi-lingual attachment that asks them to contact the district about the letter if they have
questions. The district contracts with the appropriate language interpreter in person or by phone as needed in the event that a
family with a less commonly occurring language wants clarification and has questions. TransACT services are also used by the
district to access required notifications in other languages needed for our parents. As part of the SOESD consortium, access to
interpreters and services in other languages is also available.

Program of Service for English Learners

Describe the district program of services for ELs. Include how and where the services will be provided
and by whom for each program of language instruction available to ELs in the district. Consider
putting this information in a chart — by school, grade, grade level; include all EL programs for all
groups of ELs (SIFE, Recent Arriver, ELSWD, etc.). AND

Describe the methods and services the district will use to teach English language. Break this out by
each different English language program.

Central Point School District uses “A Focused Approach for English Language Development” program developed by Suzanne
Dutro. Focus of the ELD program will be on acquiring English through listening, speaking, reading, and writing with an emphasis on
the English Language Proficiency Standards.

Services for ELL students in the Central Point School District are provided as follows:

e Students are grouped by language proficiency levels in groups or grade level class periods of similar ages. Each group
addresses students within one to two levels of each other.

e ELD services are delivered through an ESL model and ELD staff is responsible for providing services to EL students. Each
school is assigned a certified ELD teacher and certified intervention specialists.

e ELD pull-out, push-in and Two-Way Immersion are all options at the elementary level.

e ELD class periods and Two-Way Immersion are options for middle and high school levels.

RsiciiEk Description of Model
Program
ELD Push-in ELD Push-in ELD instruction is provided within the student’s mainstream or content area classroom.
ELD Pull-out ELD Pull-out ELs spend part of the day in a mainstream classroom and are “pulled out” for a portion of the day to receive ELD
instruction. This approach is more common in elementary school settings.
ELD Class Period ELD Class Period ELs receive their ELD instruction during a regular class period and also receive course credit for the class. This

approach is more common in middle schools and high schools.

Sheltered English

Sheltered Instruction Teacher provides instruction that simultaneously introduces both language and content, using specialized

Instruction techniques to accommodate ELs’ linguistic needs. Instruction focuses on the teaching of academic content rather than the English
language itself, even though the acquisition of English may be one of the instructional goals. Some examples of sheltered
instruction models may include SIOP, GLAD, SDAIE, and CM.

Newcomer Separate, relatively self-contained educational interventions designed to meet the academic and transitional needs of newly arrived

Program immigrants. Typically, students attend these programs on a short-term basis (usually no more than two years) before they enter
more traditional programs (e.g., Bilingual, English language development and/or Sheltered Instruction courses or programs). ELs
receive their ELD in this program

Two-Way Dual Students study language arts and other academic content (math, science, social studies, arts) in both languages over the course of

Immersion the program, and the program lasts at least through elementary school (and many programs continue through high school). These

programs use an immersion approach (maximizing the teacher’s use of the target language during the target language’s
instructional time) and enroll both native English speakers and native speakers of the partner language.

The ELD program sponsors on-going training in sheltered instruction techniques using the SIOP model (Sheltered Instruction

Observation Protocol) in order to support content learning and boost overall student achievement in the content areas. A SIOP
strategies checklist is provided for teachers and PLC teams to use for monitoring fidelity of SIOP in the classroom. The district also
takes advantage of local ESD trainings in both GLAD and CM strategies at both the elementary and secondary level for Sheltered
English Instruction content teachers.



Program of Service for English Learners

EL Sub-Groups EL Programs of Service
= ELSWD
g Standard IEP identifying Recent ELD Push- ELD Pull- ELD Class Newcomer . .
f; EL Group acc::::;:fm Arriver SIFE in out Period Program Service Provider
= modifications
K X X X X X X
1 X X | X | X | X X
: 2 X X X X X X
E|ecr:::£:|r: ;'c"}fom 3 » » l‘ < “ " “ » >< Building ELD Teacher
4 X X | X | X | X X
5 X X X X X X
K X X X X X X
1 X X | X | X | X X
Jewett Elementary 2 X X ‘ X ‘ X ‘ X X Building EL.DITeachers
School & TWI Bilingual
3 X X ‘ X ‘ X ‘ X X X Classroom Teachers
4 X X | X | X | X X X
5 X X X X X X X
K X X X X X X
1 X X | X | X | X X
Frivit Elammarny > X X ‘ X ‘ X ‘ X X Building ELD.Teacher
School &.Educatlonal
3 X X ‘ X ‘ X ‘ X X Assistant Support
4 X X | X | X | X X
5 X X X X X X
K X X X X X X
1 X X | X | X | X X
Mae Richardson 2 X X ‘ X ‘ X ‘ X X Building ELD Teacher
Elementary School 3 X X ‘ X ‘ X ‘ X X
4 X X | X | X | X X
5 X X X X X X
K X X X X X X X
ROQ:::;’LTBI’Y 1 X X X X X X X Building ELD Teacher
2 X X X X X X X
K X X X X X X
1 X X | X | X | X X
Sams Valley 2 X X ‘ X ‘ X ‘ X X Builgiré%ELDt.T:alcher
iy Seies) 3 X X ‘ X ‘ X ‘ X X Assistaﬁasll?p:or‘t
4 X X | X | X | X X
5 X X X X X X
6 X X X X X X
Hansbcyhl\;l(i)tlﬂdle 7 X X ‘ X ‘ X ‘ X X Building ELD Teacher
8 X X \ X \ X \ X X
6 X X \ X \ X \ X X
Scegicch"(f:dle 7 X X | X | X | X X Building ELD Teacher
8 X X X X X X
9 X X X X X X
10 X X X X X X
Cﬁ;zztﬁc&aiirgz:f n " " } " } " } " < Building ELD Teacher
12+ X X X X X X
9 X X X X X X
10 X X X X X X
Cr'-a‘;:tﬁc&a(:eurgl)i/cof n " " } ” } ” } " < Building ELD Teacher
12+ X X \ X \ X \ X X
9 X X \ X \ X \ X X
10 X X X X X X
Cﬁzzll'tﬁc&a(:igl)i/:f - " " } x } x } « < Building ELD Teacher
12+ X X \ X \ X \ X X




Program of Service for English Learners

43. Describe the methods and services the district will use to ensure that ELs can meaningfully

participate in core instruction and special programs (music, career, technical, etc.). Include all groups

of ELs (SIFE, Recent Arrivers, ELSWD, etc.).

EL Sub Group

Core Instruction and Special Programs Goal

Elementary ELs

Pull-out ELD schedules are created to not interfere with access to other general education content and programs. An annual
audit of elementary ELD schedules is performed by the Elementary administrators each September.

Creation of schedules are audited by Secondary administrators to ensure access to appropriate core content, prioritized
interventions and at least one elective per year. ELs are included in the district-wide school choice for the 3 small schools on the
high school campus, which connects high-school students to high-interest, specialized programs. ELs are included in the World

Recent Arrivers

Secondary ELs
Languages program’s advanced level courses and college credit-by-proficiency programs. A long-term planning approach is taken
to ensure that graduation requirements will be met and that ELs have the opportunity to earn as much college credit as possible
and to meet all college entrance requirements prior to graduation.
SIFE Creation of class schedules is handled on a case-by-case basis to balance the student’s academic, linguistic, and social-emotional
needs.
Elementary ELD schedules are coordinated with SPED service schedules per the student’s IEP, with every effort made to not interfere with core
ELSWD content and special program access. The student’s interests are considered if a special program must be substituted with either
ELD instruction or SPED services.
Each small school on the high school campus has a focused, scaffolded plan of scheduling to ensure all students are on-track for
Secondary graduation, high interest elective offerings and building specific instructional practices to engage students. The schedule includes
ELSWD all required services, core content, at least one elective and any prioritized interventions. A long- term planning approach is taken
to ensure that graduation requirements will be met and that the student receives a well-rounded education.
Elementary Bilingual classified staff and the district bilingual liaison use both push-in and pull-out models to provide additional support for

Newcomers to access core content and special programs.

Secondary
Recent Arrivers

Bilingual classified staff use both push-in and pull-out models to provide additional support for Newcomers to access core content
and special programs.

44. Describe the professional development support for core content teachers that ensure ELs’ ability to
participate meaningfully in core instruction. —include how the district will measure the effectiveness
of this professional development.

e Thedistrict provides (through our Title Il consortium with Southern Oregon Education Service District) SIOP, GLAD and
CM training to teachers.

e PLCteams (based on DuFour model) in all schools to analyze student learning data and make instructional decisions.

e Content PD on literacy delivered through “train the trainer” model by instructional coaches and leadership team.

e  Provide training in AIMSweb/EasyCBM/SRI and effective progress monitoring for PLCs to have accurate data to analyze for
instructional decisions.



45. Describe the standards and/or criteria the district uses to determine the amount and type of
language development services provided. Include the process to determine the appropriate amount
and type of services. Include how the district will measure the effectiveness of these services.

Students English Language Program Amount of ELD Instruction
Elementary Dedicated Pull-out ELD by an ESOL-endorsed teacher minimum of 120 minutes per week (based on 30 minutes per
during Language or Push-in during Differentiated day, 4 days per week)
Instruction time-block (TWI and some kindergarten
classes).
Secondary Dedicated Class-period ELD by an ESOL-endorsed minimum of 1 class period (Class period length varies from
teacher year-to-year and from middle to high school.)
ELSWD, SIFE, Push-in ELD by an ESOL- endorsed teacher. Determined on a case-by-case basis. Factors include whether
Newcomer, Recent instruction is one-on-one or small group and any overlapping
Arriver, or other individualized language instruction provided in a SPED setting (i.e.
individual need students in self-contained SPED classrooms). For students

receiving one-on-one ELD instruction in addition to individualized
language instruction in the SPED setting, ELD instruction from the
ELD Specialist may vary from 20 — 8o minutes per week, as
indicated as an accommodation on the student’s IEP.

District formative assessments, AMAO and EL curriculum-based unit assessments will be used to measure the effectiveness of
these services. Recent Arrivers may receive ELD class period and/or Duolingo as determined by individual language proficiency
need.



46. Describe the district’s plan to address the language and content needs for each of the following
groups of students: ELSWD - with significant cognitive disabilities, ELSWD — emotional disability,
ELSWD - behavioral disability, ELSWD - deaf/hard of hearing, ELSWD - blind/vision impaired,
Recent Arriver/SIFE. Include the program options, how the district will determine the program for
both elementary and secondary students. Consider making a chart. Ensure the program of service

both EL and access to content includes a plan for timely graduation.
All educational decisions regarding both SPED and ELD services for ELSWDs are made within the context of the IEP meeting,
which is attended by all required staff, the ELD Teacher and the parents. When appropriate, the student also attends. At these

meetings, a plan for timely graduation is discussed and determined in accordance with SPED requirements.

Student Group

English Language Instruction

Meaningful Access to Core Content

ELSWD - with significant
cognitive disabilities

Student will receive one-on-one ELD instruction from
an ESOL- endorsed teacher per the student’s IEP.

The ELD Teacher will consult with the SPED Specialist to
identify appropriate SEl strategies to support core content
learning.

ELSWD - emotional
disturbance

During the IEP Meeting, the team will determine the
most appropriate program model to deliver ELD
instruction, based on the student’s individual needs.

The ELD Teacher will consult with the SPED Specialist to
identify appropriate SEl strategies to support core content
learning.

ELSWD — Hearing

During the IEP Meeting, the team will determine the
most appropriate program model to deliver ELD

The ELD Teacher will consult with the SPED Specialist to
identify appropriate SEl strategies to support core content

based on the student’s English proficiency level, as
indicated by screening and placement assessments. The
student may receive additional ELD instruction
(including Rosetta Stone) if available and appropriate
for the student’s needs.

Impairment
instruction, based on the student’s individual needs. If learning.
interpreter to sign is necessary to deliver content, the
IEP team will work together to create an appropriate
schedule and delivery model.
ELSWD — Visual During the IEP Meeting, the team will determine the The ELD Teacher will consult with the SPED Specialist to
Impairment most appropriate program model to deliver ELD identify appropriate SEl strategies to support core content
instruction, based on the student’s individual needs. learning.
Recent Arriver Recent Arrivers will be placed into an ELD instructional For elementary students, Recent Arrivers will be placed in a
group based on the student’s English proficiency level, regular content area classroom with a teacher who has
as indicated by screening and placement assessments. received training in SEl via professional development such as
SIOP, CM or GLAD. At all grade levels, bilingual classified
staff use both push-in and pull-out models to provide
additional support for Newcomers to access core content
and special programs.
SIFE SIFE will be placed into an ELD instructional group For elementary students, Recent Arrivers will be placed in a

regular content area classroom with a teacher who has
received training in SEl via professional development such as
SIOP, CM or GLAD. At all grade levels, bilingual classified
staff use both push-in and pull-out models to provide
additional support for Newcomers to access core content
and special programs.




47. Describe the number and categories of instructional staff implementing the district’s language
development program. This information could be included in a chart — name of school, program,
number and type of staff (include all programs that support ELs).

Institution . Factors to Determine in
Type Staffing Additional Support Staff St

Core Content teachers trained with ESOL

strategies

K-5School | 0.6 FTE ELD Teacher 38 ELD students

3.0 hr/week bilingual parent liaison

6-(5.75hrs) Bilingual Educational Assistants TWI district program

1.5 FTE ELD Teachers

K- School 10.0 hr/week bilingual parent liaison Highest EL population in
5 12.0 FTE TWI Bilingual district
Teachers 15 sessions Language & Enrichment Club for
30 students 92 ELD students
K-5School | 0.25FTE ELD Teacher 3.0 hr/week bilingual parent liaison 4 ELD students

K-5School | 0.4 FTEELD Teacher - 9 ELD students

3.0 hr/week bilingual parent liaison

2-(5.75hrs) Bilingual Educational Assistants
K-2 School | 0.1 FTE ELD Teacher 3.0 hr/week bilingual parent liaison 2 ELD students

K-5School | 0.25FTE ELD Teacher 3.0 hr/week bilingual parent liaison 7 ELD students

Core Content teachers trained with ESOL

0.33 FTE ELD Teacher strategies
6-8 School 3.0 FTE TWI Bilingual 3-(5.75hrs) Bilingual Educational Assistants 29 ELD students
Teachers

2.75 hr/week bilingual parent liaison

Core Content teachers trained with ESOL
strategies

6-8 School | .5o FTE ELD Teacher 40 ELD students
3.0 hr/week bilingual parent liaison

912 Core Content teachers trained with ESOL 55 ELD Student

School strategies
Cross-over ELD class

59:2 | 0.50 FTE ELD Teacher on 9.0 hr/week bilingual parent liaison perlodsssrha;ce)ldsfor all3

choo ;

high school campus 40.0 hrjweek LifeArt Support Personnel for 25

g-12 students Additional academic

School support elective available

2.5 hr/week homework Club for EL students




48. Describe the qualifications used by the district to assign instructional staff to the district’s language
development program (include teacher, instructional assistant, etc.). Include how the instructional
staff meets the requirements of Oregon’s OARs. AND

49. Describe what methods and criteria the district will use to determine the qualifications of
instructional staff assigned to the language development program.

Job Classification

Required Certification(s) and Educational Background

Verification of Required
Certifications or Education

Human Resource Department
Responsibilities

Baccalaureate Degree from an accredited training

Transcripts

Job Description with detailed

related experience andjor training, or equivalent
combination of education and experience.

Candidate must also score a level 4 or higher on the
National Career Readiness Assessment.

Preference given to bilingual/bicultural candidates and
those with experience working with children.

Certified college or university, with a master’s degree Preferred. Verification of licensure requirements and expectations
Must hold a valid Oregon teaching license with ESOL with Oregon TSPC TSPC Verification
Endorsement. Verification of endorsement TalentED online trainings and
Preference given to bilingual/biculturalcandidates and with Oregon TSPC certified observation/evaluations
those with EL-focused training, coursework and College or OPIc exam for Maintain employee records of
experience. bilingual proficiency level coursework & trainings
Classified — EL Associate’s degree (A. A.) or equivalent from a two- Transcripts Job Description with detailed
Assistant year college or technical school, or one to two years’ Resume requirements and expectations

National Career Readiness
Assessment results
College or OPIc exam for
bilingual proficiency level

TalentED online trainings and
classified evaluations
Maintain employee records of
coursework & trainings

Administrative

Valid Oregon Administrative License and master’s
degree or Equivalent Required.
Preference given to bilingual/bicultural candidates

Transcripts

Verification of licensure with
Oregon TSPC

Verification of endorsement
with Oregon TSPC

Job Description with detailed
requirements and expectations
TSPC Verification

TalentED online trainings and
classified evaluations

Maintain employee records of
coursework & trainings

Bilingual
Interpreters

Preference given to candidates with Associate’s
degree (A. A.) or equivalent from a two-year college or
technical school, or one to two year’s related
experience and/or training, or equivalent combination
of education and experience.

Bilingual proficiency level at Advanced on OPIc exam.
Beginning Interpreter training at SOESD completed.
Intermediate interpreter training at SOESD completed
for interpreters of IEP or discipline records.

Transcripts

Resume

National Career Readiness
Assessment results.
College or OPIc exam for
bilingual proficiency level

Job Description with detailed
requirements and expectations
Maintain employee records of
coursework & trainings




50. Describe the contingency plan for addressing staffing issues for the EL program (include all specialize
programs supporting ELs) Include a plan for training, a schedule of training, a plan for recruiting
qualified staff, and a schedule to have qualified staff in place.

All potential certified candidates, whether temporary, probationary, or permanent need to meet the Highly Qualified
requirements, have a valid teaching license and ESOL endorsement with the Oregon TSPC, and meet OAR requirements. An
emergency credential can be applied for by the district for a candidate in the process of completing a TSPC-approved ESOL
endorsement program. The district has and will continue to support the completion of the program with tuition credit
vouchers, if available.

Certified teaching candidates and bilingual educators are recruited by a focus effort on district administration to actively
participate and recruit at both the Western Oregon University and Southern Oregon job fairs, as well as other job fairs at
universities that offer Bilingual Education.

ELD and core content teachers are provided with opportunities for additional training in SIOP, GLAD and CM. All trainings are
held by the Southern Oregon ESD and therefore schedules are based on the date/time of trainings they offer.

51. Describe the district’s selected core ELP instructional materials and supplies available for the
district’s language development program.

Staffing and Resources
Adopted ELD Curriculum Additional Resources
Elementary National Geographic/ Reach e Reading A-Z with ELL component subscription
NG Connect Online e Newsela non-fiction text by Lexile level
Systematic ELD e Carousel of Ideas Curriculum
. Systematic ELD matrix
. GLAD strategies
. Construct Meaning Elementary
National Geographic/ Inside e NewsELA non-fiction text by Lexile level
NG Connect Online e  Language! Curriculum
Systematic ELD e Systematic ELD matrix
. GLAD strategies
. Construct Meaning Secondary
National Geographic/ Edge e Newsela non-fiction text by Lexile level
NG Connect Online e  Literature sets in Spanish and English to support
Systematic ELD core content
U Systematic ELD matrix
. GLAD strategies
. Construct Meaning Secondary
Recent Arriver and/or SIFE as National Geographic/ Edge *  Duolingo
NG Connect Online e  Rosetta Stone
needed - -
Systematic ELD e GLAD strategies
. Construct Meaning Elementary or Secondary

52. Describe the district’s plan for regular and on-going review of district ELP materials and the timeline

associated with the review. Include all instructional materials for all programs supporting ELs.
Each trimester during the year, the district ELD PLC meets and conducts on-going review of instructional materials. The team
process includes identifying any gaps and recommendations for additional purchased materials.

53. Describe the district’s contingency plan when the district does not currently have the core ELP
instructional materials, resources, and supplies necessary to implement the district language
development program(s) and the plan for obtaining necessary items.

Central Point School District 6 adopted and purchased ODE-approved ELD curriculum materials for use in the 2017-2018 school
year. As the EL staff implements the new materials, careful evaluation of any needed additional supplements to the core

program will continue to be reviewed using the required curriculum evaluation process. The district is committed to providing
the relevant, engaging and enriched curriculum to best meet the diverse needs of our students.



54.

55.

Transition from English Language Development Program

Describe the district’s criteria used to determine that an EL is proficient. Include any special

considerations used for ELSWD students, SIFE students, Recently Arrived ELs, etc.

Acquisition of proficiency in the English Language is the foundation of the English Language Development program at Central
Point School District. The Oregon State Board of Education has standards that describe continuous progress through the skills
necessary to increase a level of proficiency. The Central Point School District uses the English Language Proficiency
Assessment (ELPA21) and a body of supporting evidence to determine this level of proficiency. ELPA21 measures English
proficiency by levels 1-5 in the four domains of listening, speaking, reading, and writing.

Standard Exit from the EL Program:
If a student scores at the Overall Level of Proficient on ELPA21, the student will be exited from the ELD Program. The standard
exit procedures are used for most EL students, including SIFE and Recent Arrivers.

The ELD teacher will follow these steps:

1) Schedule an Exit Decision Meeting, inviting:
a) The parent(s)
b) ELD teacher
c¢) A Content Area Teacher who knows the student
d) Bilingual parent and community liaison and/or interpreter, as needed
e) Building principal
f)  Special Education teacher, if the student has an IEP
g) The Student, if developmentally appropriate
2) Atthe Exit Decision Meeting, review the assessment data and gather the input of all team members, including the
completion of Evaluation of Student Language by ELP Standard Exit from the District’s ELD Program
3) Complete an Exiting ELD Services Form, including all data and obtaining all the necessary school personnel signatures.
Indicate on the form: 1) exited. A student will be exited if ELPA21 indicates proficient.
4) Mail a copy of the Exit Form and an Exit Letter to the parent’s home address.
Special Considerations for ELSWD:
ELSWD who do not achieve proficiency may be considered for exit on a case-by-case basis by a team, which includes Special
Education and ELD Specialists familiar with an individual student’s progress and abilities. Special education evaluation
assessment data may be used in addition to ELPA21 results in determining English proficiency based on the individual student
disability.

Describe the district’s procedure for promoting ELs who did not score Proficient on ELPA21, and the
procedure for those ELs that the district does not have an ELPA21 score. Include considerations for
ELSWD, SIFE, and Recently Arrived ELs.

If a student scores at the Progressing Level of Proficiency on ELPA21, the student can be considered for promotion from the
ELD Program. The standard exit procedures are used for promotion for most EL students, including SIFE and Recent Arrivers.

The ELD teacher will follow the same steps as described for standard exit program.

Special Considerations for ELSWD:

ELSWD who do not achieve proficiency may be considered for promotion on a case-by-case basis by a team, which includes
Special Education and ELD Specialists familiar with an individual student’s progress and abilities. Special education evaluation
assessment data may be used in addition to ELPA21 results in determining English proficiency based on the individual student
disability.



56.
57.

Describe the staff responsible and their role in the exiting process. AND
Describe how and where the documentation of the district’s exiting procedures will be

maintained, and who is responsible for maintaining the documentation. AND

58.

Describe how parents are included in exiting decisions, and how the district communicates

with parents that their student has obtained English proficient or not. AND

59.

Describe the district’s procedures for determining whether a lack of student success is due to

academic needs or language needs when considering returning an EL to the district ELD
program for the monitored students in each of the four years.

Exiting or Promotion from ELD Services Procedures
Step Resp:nnes:::)ee'rl'eam Timeline
1)  ELPA21test administered Building test Jan-Apr *exact dates released by ODE every
administrator, ELD year
teacher or Bilingual Liaison
2)  ELPA21scores reviewed to determine level of proficiency: ELD teacher ELPA21 release dates are published
a) Emerging: stop exiting/promotion process. This student is not eligible. annually by ODE. Scores should be
b) Progressing: can consider promotion if body of evidence and team support. reviewed within 7 days of district
c) Proficient: must proceed with exiting procedures. receiving results.
3)  Consultation with core content teacher(s): ELD and core content Within 3 days of reviewing ELPA21
a) Progressing: ELD teacher will consult with core content teacher(s) to determine if teacher(s) results (10 days after scores are
student continues to benefit from ELD instruction. If no, proceed with promotion released).
procedures.
b) Proficient: ELD teacher will consult with core content teacher(s) to request
documents of evidence from class assignments.
4)  Schedule and invite team members to Exit/Promotion meeting ELD Teacher Within 4 days of consultation with
a) Use Invitation to ELD Exiting Meeting (Q://Title lll/Forms and Documents) in language core teacher(s) (2 weeks after scores
requested by parent are released).
b) Contact parent by phone and send letter home
5)  Request core content teacher(s) to collect and turn into ELD teacher following documents | ELD Teacher Within 4 days of consultation with
of evidence: Core content teacher(s) core teacher(s) (2 weeks after scores
a) Writing rubric sample are released).
b) Speaking rubric sample
c) Updated district Teacher Survey Rubric (Q:/[Title Ill/Forms and Documents)
6) Prepare Student Performance Levels in ELP Standards (Q:/[Title lll/Forms and Documents) ELD Teacher Prior to Exit or Promotion meeting
according to student grade level
7)  Prepare CPSD6 ELD Exiting Form (Q://Title lll/Forms and Documents) with data and ELD Teacher Prior to Exit or Promotion meeting
demographics
8)  Hold exiting or promotion meeting with team members, including parent or parent ELD Teacher facilitates As scheduled with parent and team
representative. During meeting team completes: meeting
a)  Student Performance Levels in ELP Standards
b)  CPSD6 ELD Exiting Form
9) If studentis exited from ELD program, The Exit Letter to Parents (Q:/[Title Il/Forms and ELD Teacher Within 3 days of Exiting/Promotion
Documents) is completed and sent to parent team meeting
10) Synergy student database updated with the following: ELD Teacher By end of school year
a) LEP exit date and program exit dates recorded as day AFTER last day of school.
Student will continue to receive ELD services for remainder of that school year.
b)  Exit/Promotion documents scanned and uploaded to Student Demographic screen-
Documents Tab
c)  Exit/promotion documents are stored in blue ELD folder in student permanent file

58. Describe the district’s monitoring plan for each of the four years a student is in monitored status
(who is responsible, what is the frequency, is the frequency different depending on the student'’s
academic progress or monitoring year, what documentation is reviewed, how and where is the

documentation collected and stored). AND




Transition from English Language Development Program

Describe the district’s plan to provide additional academic and/or language support for monitored
students not succeeding in core instruction. This support addresses monitored student’s academic

needs, not to determine to re-enter the student in the EL program.

If an EL student does not show adequate progress, however, with the above factors noted, further evaluation and intervention
will be initiated. The Central Point School District uses a Student Services and Data team to monitor student academic
progress and needs. Each building ELD teacher is a member of the MTSS team.

EL students, like all students in the district, go through the first two levels of intervention prior to being considered for Special
Education services. Before an EL student is referred for Special Education evaluation, the pre-referral process requires a close
examination of extenuating factors and a series of classroom interventions (elementary: Title |I-A and secondary: academic
support period) designed to rule out lack of language proficiency as a factor in lack of academic progress or achievement.

Students’ academic progress in Title | services are monitored regularly. Interventions in Title | are implemented and monitored
for at least 6 weeks. If lack of progress is determined not to be a result of LEP, an additional Title | intervention will be
implemented. The support provided in Title | differs from the Title | services to native English speakers. District benchmark
assessment screenings are used to assess student phoneme segmentation, letter-sound correspondence, and oral reading
fluency. Reading fluency can also be assessed in Spanish for our Spanish EL students. EL students served in interventions are
placed in an intervention meeting specific targeted needs focused on phonological-morphological-syntactical awareness,
guided reading, vocabulary word meaning and modeling/practice of fluent reading. Training, strategies, and lesson
accommodations support for the intervention teachers are embedded lessons with who work with EL students.

60. Describe the district’s plan for monitoring the academic and linguistic progress of EL students with a
waiver for service. Include how the district notifies parents of ELs with waivers for services about
their student’s progress and opportunities for support through the ELD program.

e Students whose parents have denied services are included in all data analysis by the district ELD team.
e These students take the ELPA21 each year. The ELPA21 results are mailed to the parents.
e  Each fall the Waiver of Service form is submitted to the parents to inform them the student is still under a Waiver of
Service.
e Ifan MTSS meeting is called for a student with a Waiver of Service form on file, The ELD teacher will be a member of the
team that analyses the student’s progress.
e ELD services will be continually offered to the parent if the team finds that language is a consideration in the student’s
academic or linguistic progress.
Monitoring Procedure Timeline Person Document
Year Responsible
Year1 Student progress is evaluated by academic grades, state testing and November ELD Teacher Teacher Survey Rubric
teacher observation. Teacher Survey Rubric (Q:/[Title lll/Forms and March
Documents) is completed and evaluated. Copies are sent to parentsina June Parent Notification
language they can understand.
Year 2 Student progress is evaluated by academic grades, state testing and teacher | November ELD Teacher Teacher Survey Rubric
observation. Teacher Survey Rubric (Q:/[Title lll/Forms and Documents) is March
completed and evaluated. Copies are sent to parents in a language they can | June Parent Notification
understand.
Year3 Student progress is evaluated by academic grades, state testing and teacher | November ELD Teacher Teacher Survey Rubric
observation. Teacher Survey Rubric (Q:/[Title lll/Forms and Documents) is June
completed and evaluated. Copies are sent to parents in a language they can Parent Notification
understand.
Year 4 Student progress is evaluated by academic grades, state testing and teacher | November ELD Teacher Teacher Survey Rubric
observation. Teacher Survey Rubric (Q:/[Title lll/Forms and Documents) is June
completed and evaluated. Copies are sent to parents in a language they can Parent Notification
understand.




61. Describe the district’'s communication with parents of monitored ELs during all four years of
monitoring, when the district is considering re-entering the student in the EL program, when the
student has completed monitoring, and when the student needs additional academic support to be
successful during monitoring.

Parents are informed all four years in the fall (or within 2 weeks of enroliment) of the Monitoring Process and of their right to
request a Re- entry Decision Meeting at any time and to contact the school with any concerns about their child’s education. If
the student presents language concerns requiring a re-entry team meeting, the parents are invited and part of the decision-

making team.

62. Describe the district’s procedures for identifying ELs as having additional academic needs (pre-

referral and IEP process). Include the steps, assessments, timeline, and person(s) responsible.

When pre-referral teams have a concern about a student who is also an English Learner (EL), additional information is needed
to examine the student’s language acquisition and proficiency. The following procedure provides guidance to Multi-Tiered
Student Support Teams (MTSS) on what data to collect regarding language proficiency in a student’s first and second

languages.

Identifying ELs as having additional academic needs

(Pre-Referral and IEP process)

Does the child demonstrate significant delayed

performance compared o EL peers at the same
é langwage level in any of the following areas? ﬁ
1. Oral

2 Listening
3. Reading
4 \Wirits
5. Math 3
PRE-REFERRAL INTERVENTION
CONTINUE ELD. classroom., & Title 1 teacher meet fo review:
IMN DISTRICT ELD * Student's permansnt file
PRO'GRAM * Assess acodemics
- Plan an in-class S~week intervaention
1o ine: s ac (=] yis due to lack of instruocticon.

- -

- -

CONTINUE
BEGIN REFERRAL TO CHILD STUDY TEAM
Within 2 weeks of interve miion INTERVENTION
Classroom teacher andfor EL feacher:
= Meets with parents to discuss concerns
= Fill out school Child Study Team (CST)
referral form (see attached)
= Title I teacher schedules CST meeting
with parents and CST team members CsT meeting with parents, school
= Title [ and/or ELD teachers invite psychaologist. classroom., ELD, Ttk 1.
parents by phone and in writing to CST I:# & special education te
- Review EL's academic

referal fo Special BEducation
/ = 3

C5T TEAM MEMEBERS
- Review previous interventions
- Check previous interventficons for reliakility
- Assign new inferventions ‘-:I
= Plan meeting date for &8 weeks out o ::"ﬂ-m
l!l:IH: lm.r”"
USE DISTRICT




EQUAL ACCESS TO OTHER SCHOOL DISTRICT PROGRAMS

Pre-Referral Intervention:
e The English Language Development (ELD) Teacher should gather the follow information for the Multi-Tier Student
Support (MTSS):
o Appropriate portions of the Woodcock-Munoz Language Survey (to be requested by the MTSS only)
o  Cultural-Linguistic Questionnaire (parent interview form)
o Otherlanguage skills checklists (i.e. Express Quick Screen, Bender checklists) as appropriate
e Thereferring teacher or ELD teacher should gather the following information for the Student Study Team (MTSS):
o Student Work Samples
o Attendance profile
e The MTSS should review the above information in conjunction with other pre-referral information to determine if the
student may have a disability and should be referred for a special education evaluation.

e For ELL students who are experiencing difficulties in the areas of behavior, motor skills, or sensory issues, the MTSS should

gather information regarding these concerns as for any other student.

The Stages of Sequential Second Language Acquisition
[Taken from Evaluating ELL Students for SPED Services by Frank Bender]

Stage 1 Preproduction: o
- 6 Months in US School

Student focuses on comprehending the communicative message. Students try to associate new words with the vocabulary
in their first language. They pay particular attention to nonverbal communication such as facial expressions and gestures.
They may respond with simple words or nonverbally by pointing, touching or nodding. This is sometimes called the Silent
Period.

Stage 2 Early
Production: 6 months —1
Yearin US School

Student communication is characterized by one and two word phrases and many grammatical errors. Common nouns, verbs
and adjectives emerge first. Vocabulary must be learned in context of themes, stories or personal lives of students. The
student focuses on conveying meaning as opposed to using correct forms.

Stage 3 Speech
Emergence: 1—-3 Years
in US School

Students have now acquired limited vocabulary and can respond to literal questions and use simple sentences and engage in
conversations. Students may still make punctuation and grammatical errors. Many of their utterances are “chunks” which
they have learned as a whole without understanding the exact meaning of each word. Errors of omission are common.

Stage 4 Intermediate
Fluency Stage:3-5
Years in US School

Students continue to develop excellent comprehension and are beginning to function in normal conversation. However,
they continue to lack the sufficient academic language to compete with native English speakers. Students actively engage
in communication and fluency. Literacy skills and academic language are continuing to develop.

Stage 5 Proficient Stage:
5—7 Years in US School

Students can “be themselves” in a variety of situations and settings and use listening, speaking, reading and writing skills
with few errors.

Referral for EL Student for Special Education Evaluation:
1. Ifthe MTSS determines that a student who is also an EL should be referred for a special education evaluation the MTSS
should forward the following information to the appropriate case manager:
a. Information and data compiled by the MTSS
i. English Language Proficiency Assessment (ELPA) (measures Basic Interpersonal Communication Skills
(BICS) in language 1 and 2)
ii. Woodcock Munoz Language Survey (measures Cognitive Academic Language Proficiency (CALP) in
language 1and 2
iii. Smarter Balanced Assessment (measures CALP)
iv. Bilingual Verbal Ability Test (BVAT) (measures CALP)
2. The special education evaluation planning team should consider the following when determining whether a special
education evaluation is warranted:
a. The number of years a student has been exposed to English
The quality of exposure (home, community, and school) to English
Academic or language concerns for the student in English (see Stages below)
Academic or language concerns in the student’s first language
Other disabilities

P ano

Standard Procedures for Consent for Special Education Evaluation:
The Student Study Team (SST) requesting a special education evaluation:
1. Gathers pre-referral documents to include the SST referral form, Intervention Summary Plan, SST notes, and any other
data to substantiate concerns (see Pre-Referral Process)
2. Submits gathered information to the appropriate Case Manager for review



EQUAL ACCESS TO OTHER SCHOOL DISTRICT PROGRAMS

The Case Manager (CM):
e Reviews the documentation for completeness. If complete, CM proceeds. If incomplete, CM returns information
to MTSS to be completed
e Completes the Request for Initial Special Education Evaluation
e  Submits gathered information to the District Special Education office (Psychologist)

The School Psychologist reviews information submitted and:
e Proceeds with an evaluation
o Intake procedure is initiated. As part of the intake process, the following will be completed by the school
Sped Team (CM, Psych, OT, ASD, SLP)

= Parent Notification for Special Education Evaluation Referral and gives it to the parent

*  Gives general education teacher the Teacher Checklist—Elementary or Teacher Checklist—
Secondary

*  For communication disorder evaluations, use the Speech Checklist or Language Checklist

*  Procedural Safeguards Notice: Parent Rights for Special Education booklet given to the parent
(provided to parent in both English and/or Native Language)

»  Prior Notice About Evaluation/Consent for Evaluation form will be completed (translated in parent
language if other than English) and a written signature from the parent obtained either
providing or refusing permission to evaluate. Assessments may not be administered until the
written consent is received

= Authorization to Use and/or Disclose Educational and Protected Health Information form
(translated in parent language if other than English) will be given to the parent, as needed. If this
form is used, the date the form was signed will be included on the Prior Notice About
Evaluation/Consent for Evaluation

e Requests additional information. Including information from ELD teacher if student already identified for EL
services OR second language influence can be determined.
o Screening (observation and/or teacher interview) may be initiated by the school Team
e Refuses to conduct an evaluation, if determined.
o School Team will generate a Prior Notice of Special Education Action refusing to conduct an evaluation at
this time.

Special Considerations and Factors
1. If an evaluation is anticipated to be complex and require additional planning, an initial evaluation planning meeting may be
conducted (see below for required attendees). Parent can participate via phone conference. If the team determines the
need for an evaluation planning meeting the special education CM will send Notice of Team Meeting to parent(s)
(translated in parent language if other than English).
2. Required team members include Case Manager and a building representative. Invited team members would include
building administrator, ELD teacher, interpreter (if needed), and other knowledgeable specialists.

Procedures for Conducting the Special Education Evaluation:
Special education evaluations are conducted by a team of professionals to determine:

e If astudent has, or continues to have, a disability

e Whether the student needs, or continues to need, special education and related services

e Toassess educational needs of a student, including the present levels of academic achievement and related

developmental needs of the student

e To provide information related to enabling the student to be involved in and progress in the general education curriculum
An evaluation is defined as, “procedures used to determine whether a student has a disability and the nature and extent of the
special education and related services the student needs.” An evaluation must consider and assess all areas of suspected disability.
Initial evaluation and reevaluations include the administration of:

e Norm-referenced or criterion-referenced standardized or non-standardized tests

e Data from current classroom-based, local, or state assessments

e Classroom-based observations

e Consideration of parent input



The team is not required to agree with or assess every parent concern, but the team must listen carefully to parent input and
consider their concerns.

For students with Limited English Proficiency, tests and procedures administered must measure the extent to which a student has a
disability and needs special education rather than merely measuring a student’s English language skills (see English Language
Learners procedure in the Referral Process section).

Assessments of students with disabilities who transfer from one public agency to another public agency in the same school year are
coordinated with those students’ prior and subsequent schools, as necessary and as expeditiously as possible, consistent to ensure
prompt completion of full evaluations.

Evaluation Guidelines
1. Any evaluation procedure proposed must be described in the Prior Notice About Evaluation/Consent for Evaluation

a. Select only from the assessment choices that are listed in SynergySE

b. Only list assessments on the Prior Notice About Evaluation/Consent for Evaluation that the team plans to
administer

c. Ifthe team decides not to give one of the assessments listed after the evaluation has begun, Prior Notice of Special
Education Action must be completed

d. Ifatestisadded after the original consent is signed by the parent, the assessment(s) must be added in
SynergySE, and the updated form must be dated and initialed by the parent. Verbal consent is not sufficient

e. Ifaparent refuses consent for one or more assessments listed on the consent, a Prior Notice About Special
Education Action should be completed noting the parent has refused specific assessments

f. A new Prior Notice About Evaluation/Consent for Evaluation should be generated with only the assessments for
which the parent is agreeing to provide consent

2. Evaluations should be sufficiently comprehensive to identify all of a student’s special education and related service needs,
whether or not commonly linked to the disability category in which the student has been classified

3. Ensure that the student is assessed in all areas related to the suspected disability, including—if appropriate—health, vision,
hearing, social and emotional status, general intelligence, academic performance, communicative status, and motor
abilities.

4. The District selects and administers assessments to ensure that if an assessment is administered to a student with
impaired sensory, manual, or speaking skills, the assessment results accurately reflect the student’s aptitude or
achievement level or whatever other factors the test purports to measure, rather than reflecting the student’s impaired
sensory, manual, or speaking skills (unless those skills are the factors that the test purports to measure)

5. The District uses technically sound instruments that may assess the relative contribution of cognitive and behavioral
factors, in addition to physical or developmental factors.

6. Avariety of assessment tools and strategies should be used to gather relevant functional, developmental, and academic

information about a student, including information provided by the parent
No single measure or assessment should be used as the sole criterion to determine eligibility
The following, if appropriate, should be reviewed as part of an evaluation:
a. Evaluations and information provided by the parents of the student
b. Current classroom-based or state assessments and classroom-based observations
c. Observations by teachers and related services providers

0 N



EQUAL ACCESS TO OTHER SCHOOL DISTRICT PROGRAMS

Non-Biased Evaluation

The following guidelines are for students who have been enrolled in a program in which all instruction has been in English, with or
without an English Language Program. This is the case for most of the Central Point School District. If the student has recently
come from a district with a different English Language Program Model contact the District Special Education Department for
guidance. The following model is based on Ochoa and Ortiz Multidimensional Assessment Model for Bilingual Individuals.

CALP Levels 1 and 2 = minimal
CALP Levels 3-3.5 = emergent
CALP Levels 4 and above = Fluent

Cognitive academic language proficiency (CALP) levels used to describe the language profiles below are based on results of the
Woodcock-Munoz Language Survey.

Language Profile 1: CALP levels in native language (L1) and English (L2) are both in the 1-2 range-individual has no significant
dominant language, and proficiency and skills in both languages are extremely limited.

Language Profile 2: CALP level in native language in the 3 range and English is in the 1—2 range-individual is relatively more
dominant in native language, and proficiency and skills are developing but limited; English proficiency and skills remain extremely
limited.

Language Profile 3: CALP level in native language is in the 4—5 range and English is in the 1-2 range-individual is highly dominant
and very proficient in native language; English proficiency and skills remain extremely limited.

Language Profile 4: CALP level in native language is in the 1—2 range and English is in the 3 range-individual is relatively more
dominant in English, with developing but limited proficiency and skills; native language proficiency and skills are extremely limited.

Language Profile 5: CALP level in native language is in the 3 range and English is in the 3 range-individual has no significant
language dominance and is developing proficiency and skills in both but is still limited in both.

Language Profile 6: CALP level in native language is in the 4—5 range and English is in the 3 range individual is relatively more
dominant in native language, with high proficiency and skills; English proficiency and skills are developing but still limited.

Language Profile 7: CALP level in native language is in the 1—2 range and English is in the 4—5 range-individual is highly dominant
and very proficiency in English; native language proficient in English; native language proficiency and skills are extremely limited.

Language Profile 8: CALP level in native language is in the 3 range and English is in the 4—5 range-individual is dominant and very
proficient in English; native language proficient in English; native language proficiency and skills are developing but limited.

Language Profile 9: CALP level in native language and English are both in the 4—5 range-individual has no significant dominant
language and is very fluent and very proficient in both.

Responsible Assessments (including addressing special factors for ELs)
Each specialist conducting assessments has the responsibility to assure that assessments are selected and administered and
interpreted in a non-discriminatory manner (racially/cultural basis). Assessments used in an evaluation should be:
e Used in accordance with recognized professional standards;
e  Used for the purposes for which the assessments or measures are valid and reliable
e Administered in accordance with any instructions provided by the producer of the assessments
e Appropriate for students with impaired intellectual, sensory, physical, or communicative skills
e  Appropriate for student’s age and socio-economic and cultural background with exceptions noted
e Provided and administered in the student’s native language or other mode of communication and in the form most likely
to yield accurate information on what the student knows and can do academically, developmentally, and functionally,
unless it is clearly not feasible to so provide or administer
e Limited to the specific area of concern



EQUAL ACCESS TO OTHER SCHOOL DISTRICT PROGRAMS

Requesting bilingual assessments:

Once a signed Prior Notice About Evaluation/Consent for Evaluation is obtained, a completed Request for Student Services form
will be approved and sent to the appropriate agency (SOESD, District Coordinator of Special Education Services, Title Il
Coordinator).

Specialists administering assessment procedures for EL or Potential EL students will:

e Beknowledgeable about local culture, language, and social patterns and practices

e Use culturally sensitive testing practices (contact District Special Education Department for information)

e Have knowledge of the norm group for norm-referenced tests

e Have knowledge of the reliability and validity of any standardized instruments

e Include in their interpretation of results any degree and type of potential discrimination of the instruments employed
during the assessment process

e Consider the possibility of bias in assessment whenever results are significantly different from reports of the student’s
functioning in different settings

e Use multiple instruments and observations (including parent input) in order that interpretation and decisions are not based
on the results of a single instrument, test score, observation, or report

If observations are required for the eligibility being considered, a student must be observed in the learning environment (including
the general classroom setting) to document the academic performance and behavior in the areas of difficulty.
OARs: 581-015-2105; 581-015-2110; 581-015-2115

63.

64.

65.

Describe how ELD teachers are included in the IEP process during pre-referral and IEP team meetings
for ELSWD.

The EL Specialist is responsible for ensuring that the appropriate tests and languages of the WMLS-IIl are administered and
facilitates the interpretation of those results. She/he also ensures that the Cultural-linguistic Questionnaire is completed by
the parent(s). The EL Specialist attends MTSS meetings; including meetings to determine whether or not a request for an
evaluation will be submitted. If a request for an evaluation is submitted, the EL Specialist attends the resulting Eligibility
Meeting and any resulting IEP Meetings. She/he contributes professional expertise in the area of language acquisition to the
discussion, including the goals, instructional and testing supports, and/or accommodations and ELD instruction.

Describe the process for determining the best ELD educational program is selected for each ELSWD.
Some ELL students, due to cognitive, physical, or social-emotional needs, require an ELL Program service plan which deviates
from the program services described in the previous sections. Often, those students have an IEP or 5o4 Plan. In those cases, the
IEP team or School Level Team (including parents) will work collaboratively to determine an individualized plan that meets the
student’s needs. For example, it may be determined that in order to balance the myriad needs of the student, a student might
receive 20 minutes of one-on-one, push-in ELD instruction twice a week instead of the typical format. If the student does not
have an IEP or 5o4 Plan but has other needs (such as social-emotional needs) that impact the student’s ability to profit from the
typical program, the School Level Team (again, including parents) will meet to determine the most appropriate ELL
instructional program for that student.

Describe the district’s process for ensuring any IEP meeting and IEP documents are accessible for

parents of ELs in a language parents can understand.

Parents of ELSWDs will receive an invitation to all meetings in the parent(s) preferred language, both via a written invitation
mailed to the home address and via a phone call. An interpreter will be provider for all meetings with the parent(s). This
interpreter will be designated only in this role. Other meeting participants who are bilingual will not serve as the interpreter so
that they can ethically focus on their appropriate role without interfering with the objective (i.e. non-advocacy) nature of
professional interpretation. All documents, including a copy of the IEP, will be provided in both English and the parents’
preferred language. The Procedural Safeqguards Notice: Parent Rights for Special Education booklet will be provided in both
English and the parents’ preferred language if a translation in that language is available.
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66.Describe the district’s procedures for identifying ELs as Talented and Gifted. Include the steps,

assessments, timeline, and person(s) responsible.

EL students are included in all assessments that English only students participate in, including those of the TAG program.
Characteristics of TAG students such as learning things more quickly with less practice than is typical for the age,
demonstrating high levels of perception and comprehension, and demonstrating unique ability to retain and process
information may be reasons for either the classroom or ELD teacher to refer an EL student for consideration into the TAG
program.

Identification Process

e Those identified as Academically Talented have shown specific ability in either reading or math.

e Intellectually Gifted students have demonstrated unusual capabilities in mental reasoning.

e Identification is based on multiple criteria that call for a consistent pattern of excellence over time. One piece of evidence is
a score at or above the g7th percentile on a nationally standardized test of academic achievement or mental ability, or the
potential to score at this level.

e Additional information must be gathered, and may include referral forms, classroom test scores, work samples, grades,
and anecdotal records. No single test, measure or score shall be the sole criterion for identification.

Step 1: Initial Screening/Referral

e Classroom teachers or parents may refer a student (K-12) to the District TAG Coordinator. Students may also make self-
referrals.

e Allstudents in Spring of second grade are screened by classroom teachers using the district identification tool GogAT
Screener.

e Students in grades three through twelve are screened through state assessment scores, classroom characteristic surveys
and/or standardized intelligence tests.

Step 2: Data Review

e  When a student has been referred, the TAG Coordinator collects and reviews applicable data.

e Inaddition to standardized test scores, this data must include other pieces of supporting evidence such as work samples,
grades, or parent/teacher referral forms.

e The District TAG Coordinator convenes a home-school TAG Committee (including the building TAG coordinator,
classroom teacher, principal and ELD teacher) then decides whether the student:

. meets criteria for identification.
. does not meet criteria.
. may meet criteria, but more information is needed

Step 3: Testing

e When a student scores in the 85%tile or above we request permission from the parent to administer the full GogAT
evaluation.

e  Test results will be shared with parents and the home school TAG Committee. Parents may pay for IQ testing for TAG
identification if they desire.

Step 4: Communication:

e Parents and the student’s teacher(s) will be notified of the identification decision.

e Parents have the right to appeal the decision if they disagree, and should begin the process with the school principal.

e Questions regarding the identification process should be directed to the school's TAG representative or the TAG
Coordinator for the District.

68. Describe the district’s plan for ensuring all ELs have equal access to the core instructional program

offered by the district for all students. Include person(s) responsible if appropriate.
All Title I-A schools in Central Point School District are school-wide programs (SWP). There are no targeted assisted programs
at this time. All 5 elementary schools are designated as Title I-A SWP. District benchmark assessment screenings are used to
assess student phoneme segmentation, letter-sound correspondence and oral reading fluency. EL students served in Title | are
placed in an intervention meeting specific targeted needs focused on phonological-morphological-syntactical awareness,
guided reading, vocabulary word meaning and modeling/practice of fluent reading. Training, strategies, and lesson
accommodations support the Title | teachers in lessons with EL students.
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67. Describe the district’s plan for EL graduation (4 year, 5 year timelines) for each of the EL groups

(SIFE, Recently Arrived, and ELSWD - include plans by disability)

All high school students, including ELs, work with their advisor and/or Student Services Coordinator to develop, monitor and
adjust a graduation plan, developed during freshman block in 9" grade. For SIFE and Recent Arrivers, an individualized
graduation plan is created, based on the student’s individual educational history and academic skills. Transcripts from previous
schools, including those from other countries, are analyzed and evaluated to determine what, if any, graduation requirements
have been met. Credit for these requirements is added to the student’s high school transcripts by the school Student Services
Coordinator.

Although every effort is made to create and implement a plan that will result in a 4-year graduation, a 5-year graduation plan is
presented as an option for those students for whom a 4-year graduation is not feasible or in the best interest of the child. The

school Student Services Coordinator and ELD teacher will discuss the options and plans for graduation with the student and
EL Group

Core Instruction and Special Programs Goal

Pull-out ELD schedules are created to not interfere with access to other general education content and programs. An annual audit of
Elementary ELs

elementary ELD schedules is performed by the Elementary administrators each September.

S dary EL: . . . . I . .
econdary =L Creation of schedules are audited by Secondary administrators to ensure access to appropriate core content, prioritized interventions
and at least one elective per year. ELs are included in the district-wide school choice for the 3 small schools on the high school campus,
which connects high-school students to high-interest, specialized programs. ELs are included in college credit-by-proficiency
programs. A long-term planning approach is taken to ensure that graduation requirements will be met and that ELs have the
opportunity to meet all college entrance requirements prior to graduation.
SIFE . . . T . .
Creation of class schedules is handled on a case-by-case basis to balance the student’s academic, linguistic and social-emotional needs.
ELD schedules are coordinated with SPED service schedules per the student’s IEP, with every effort made to not interfere with core
Elementary . L . . ) . s
content and special program access. The student’s interests are taken into account if a special program must be substituted with either
ELSWD . . .
ELD instruction or SPED services.
Each small school on the high school campus has a focused, scaffolded plan of scheduling to ensure all students are on-track for
Secondary . - . . - P . . )
s graduation, high interest elective offerings and building specific instructional practices to engage students. The schedule includes all

required services, core content, at least one elective and any prioritized interventions. A long- term planning approach is taken to
ensure that graduation requirements will be met and that the student receives a well-rounded education.

Elementary Recent . . e . . . -,
Ari 24 Bilingual classified staff and the district bilingual liaison use both push-in and pull-out models to provide additional support for

rrivers }
Newcomers to access core content and special programs.

S dary R t - . . . .
econdary Recen Bilingual classified staff use both push-in and pull-out models to provide additional support for Newcomers to access core content and

Arrivers .
special programs.

parents to get their input.

In the event that even a 5-year graduation plan is not feasible or in the best interest of the student, a long-term graduation plan
can be put in place which allows the student to attend school continuously until the end of the school year in which the student
reaches age 21 or graduates, whichever comes first. If a current EL requests to participate in a GED preparation program
instead of pursuing a diploma, the student is encouraged to continue participating in an ELD course while also pursuing the
GED. In this way, no matter what path to high-school completion the student follows, every effort is made to help the student
continue to develop more English language proficiency.

In accordance with SPED legal requirements, a graduation plan will be addressed during the IEP meeting for all ELSWDs. The
IEP Team will determine whether the student will be put on a plan to pursue a Standard OR Diploma, a Modified OR Diploma
or a Certificate of Completion. Again, every effort is made to move the student toward a Standard OR Diploma using SEI
strategies and other supports and accommodations to allow the student to meet graduation requirements.



68.Describe the district’s procedure, timeline, and the person(s) responsible for the dissemination of the

parent program placement letters (both initial and continuing letters).

Dissemination of Parent Program Placement Letters Person Timeline for Each Step
Responsible
1. CPSD6 uses transact services for the template Program Eligibility Building ELD At beginning of school year: within 30 calendar
Parent Notification Letter, an Initially Fluent Parent Notification Teacher days of the start of the school year.
Letter or an Annual Program Parent Notification Letter. The letter is . L
printed in English and in the parents’ preferred language. During the school year: within 14 days of the
student’s enroliment date.
2. Program Eligibility Parent Notification Letter is prepared for parent(s) Building ELD At beginning of school year: within 30 calendar
with results of assessments. Parent notification letters are Teacher days of the start of the school year.
generated from Transact or found stored annually on the district During the school year: within 14 days of the
shared Q:// Title lll folder. student’s enrollment date.
3. One copy of the parent notification letter is mailed to the parents’ Building ELD Immediately upon mailing and sending notification
home address. One copy is to be filed in the blue ELD folder in Teacher letters.
the student’s permanent file. One copy is to be scanned and
uploaded in Synergy student information system on Student
Screen-Documents tab.

69.Describe the district’s methods used to notify parents and students of available programs and

70.

services, including but not limited to: bilingual programs, alternative schools, charter schools,
magnet schools, after-school supports, etc. AND

Describe the district’s methods used to notify parents of ELs regarding school activities
communicated in a language parents can understand (i.e., progress reports, parent-teacher
conferences, handbooks, fundraising, extracurricular activities, etc.). What is the process the district
uses to determine which documents need to be translated? How does the district provide
interpreters for parent to be able to participate in their student’s education?

Central Point School District employs a Bilingual Parent and Community Liaison. The Liaison provides translation and
interpretation services in Spanish (the most common language of our EL learners) for all school and district notifications,
including progress reports, parent teacher conferences, handbooks, fundraising and extracurricular activities. The Liaison also
contacts the regional SOESD for translation or interpretation service needs in languages other than Spanish. All documents are
translated into the home language identified by the parent at registration either through the Parent Liaison or by accessing
resources such as the SOESD, Southern Oregon University foreign language/exchange student services, or Language Line.

Additional methods include:

e The Bilingual Parent and Community Liaison is scheduled to be in all 10 district buildings for a 2 day each
week.

e  Onthedistrict and each school’s website, Google translate button is embedded. In addition, staff
members are encouraged to submit for translations any additional documents necessary to facilitate full
participation of students and parents in all school-related activities or events. For languages other than
Spanish, a translation service is used.

e Contracted interpreters at every school building during hours of registration, parent-teacher conferences, and school
events such as graduation night, Honor's Society, student recognition, and college planning.

e Onthe high school campus, parent meetings coordinated throughout the school year by building principals and the
Bilingual Parent and Community Liaison provide parents with opportunities to learn about programs, services and

activities.
e Resources available for Parent/School communication include:
. Translators

. Interpreted district documents



. Parent groups and meetings specifically for parents of our EL students and families.
Report cards are available in both English and Spanish, and Interpreters are provided for all parent conferences and
important meetings such as IEP meetings and disciplinary hearings.
The Bilingual Parent and Community Liaison is also available for any meetings that the parent (or staff) requests.

71. Describe the district’s procedure, timeline, and the person(s) responsible for the dissemination of
information regarding Title Il to local private schools? AND

Describe the district’s procedure, timeline, and person(s) responsible for the dissemination of
information of Recent Arrivers to private schools as required by Title lIl.

72.

73-

74-

The District Title Il Coordinator meets annually with private schools in the district to describe the program and services for
EL students. The annual meeting is held in the Spring of each school year to discuss and plan for the upcoming school year.
The Bilingual Parent and Community Liaison and/or District Title Ill Coordinator provides local private schools with
information regarding Title Ill services and contacts on how to access services for families attending private school, but
who may be eligible to receive Title Il services.

Copies of the ODE-approved Language Use Survey are provided for each private school.

Families that indicate other language on the Language Use Survey are then contacted within 2 weeks by Bilingual Parent
and Community Liaison to determine eligibility. If eligible, parents are notified of services provided by District Title Il
Coordinator within 2 weeks of eligibility determination.

Describe the progress in sharing the ODE EL Legislative Report with parents, School Board members,
community members, and staff annually.

ODE EL Legislative report is obtained by our district, it is added to our district website, given to the school board by our district
Director of Education and shared with the EL staff during district EL professional learning community meeting. The document

is also shared with Migrant parents during the first PAC meeting.

Describe the district’s procedure in recruiting parents of ELs to participate in school leadership roles.
Include how the district will make these positions accessible for parents.

Parents of EL students are contacted for participation in school and district decisions that involve parents and

community. Notifications about parent-teacher-community meetings, EL parent meetings, school site councils and
advisory committees are examples of ways parents of EL students are contact for participation and input.

Parents and community of our EL students are involved in program, school and district decisions through a number of
processes:

The individual school parent groups meet regularly throughout the year to receive information and provide input on
district, school and program decisions. An interpreter is also in attendance at these meetings and notification is sent home
in a language most used by the parent.

Parents of elementary and middle school students meet a few times throughout the year with the Bilingual Parent and
Community Liaison to provide input on programs and decisions.



Though some parts of section g have been evaluated and analyzed by the district team, there are several areas requiring data that
will be collected this school year.

In April and May of 2023, a comprehensive program evaluation will be conducted in all areas of the plan. This timeframe is selected
because it allows for one full year of data to be collected and analyzed. Therefore, one-year’s growth will be measurable in the
spring of 2023. The Spring 2023 timeframe will allow the district to evaluate all aspects of the program in a meaningful way.

The ELD teachers and Title Ill coordinator will lead the program evaluation process. The staff members, parents and students who
participate in and/or are impacted by the implementation of the plan will be asked to provide input and feedback during the
evaluation process.

The intended outcomes of the ongoing and annual evaluations of the EL Plan of Service are twofold:

1) To ensure that legal requirements are appropriately and consistently addressed throughout the district;
2) Toensure that all procedural and instructional decisions and actions serve our students and families in the most effective way
possible.

The principles of continuous improvement will be applied to the findings from the evaluation process to inform which procedural
and instructional decisions and actions should be continued, which should be refined or improved and which should be
fundamentally changed.

75. Describe the district’s program evaluation process of the implementation of district’s EL Plan.

o Include whether the district has followed the established plan; met the applicable procedural
and service requirements — including frequency, timeliness, and documentation; does the
information sources and methods for gathering information:

¢ Include whether the evaluation determines if staff have followed applicable procedures
and service requirements, including procedural and service requirements (frequency,
timeliness, and documentation).

¢ Include the list of reviewed items: file and record review, staff interviews and surveys,
input from parents/students or focus groups, and grievances/complaints made to the
district regarding district program implementation or service delivery.

Frequent ongoing evaluations are conducted at team meetings throughout the year. The district ELD Team consisting of all
ELD building teachers, the District Title Ill Coordinator, Data and Assessment Processor, and Title Il Professional Development
Coordinator are held once a month to review data, evaluate the district procedures and process for identification, placement,
materials and monitoring. Meetings held in April and May focus on ELPA21 administration, exit/reclassification procedures and
end-of-year data entry for all students.

Input from parents and community is collected during monthly parent meetings, school site council meetings and PTO
meetings. The district parent liaison facilitates district family monthly meetings where input on program procedures, materials
and resources available are part of the regular agenda. At each of these stakeholder meetings at the beginning of the year, a
review of this local plan is conducted, and revisions of specific sections based on final data from previous year are completed.

76. Include the evaluation of the district’s identification process. Did the district meet the timelines for
each step of the district’s identification process?

Random samples of completed home language survey forms from each school. These evaluations look for proper flagging of
students for potential identification for ELD services and notification to classroom teachers for language from and to home
needs. The samples are collected from each grade level and from every building.

Reports from student information database, Synergy, comparing flagged home language responses to initial identification
documentation. These reports identify students with any language besides English indicated on any of the Language Use
Survey and identify students being served, monitored, or exited from the ELD program. Below is an example of one school’s
report from Synergy indicating Home Language recorded. This was compared to the LUS on file.



Sams Valley Elementary Yesr 2017.2018
Query Result Portrait Report: GRYS01
First Name Middle Name  StudentlD (SID) Language First Learn
Alexa Lizette 10283134 Spanish
Gary 10285102 Spanish
ftzel Sofia 10208249 Spanish
E=meralda Juana 805951 Spanish
Emanuel 10200854 Spanish
Esmeralda 10204448 Spanish
Mataly Rochelle A06009 Spanish
Liried 10203282 Spanish
Marco A 10245081 Spanish
Dianied T 10283128 Rurssian
Eli 10282182 Rurssian
Victoria 10205324 Rurssian
Stacy 10265449 Spanish
Heman 10204480 Spanish
Alean Mariana 606254 Spanish
Angel Jesus 10268804 Spanish
Alexa 10204442 Spanish
Juan M Goa007 Spanish
Jesse 10202543 Spanish
Abdeyan 10283125 Spanish
Yuneiry 805301 Spanish
Aranza 10283248 Spanish
Annais A 10204450 Spanish
Genesis. 10205742 Spanish
Mireya 10266234 Spanish
Benanco 102485705 Spanish
Trinadad Z 605873 Spanish
Marjose 102825683 Spanish
Clara Merina 10205388 Spanish
Ismiaed Jose 10283052 Spanish

77- Include the evaluation of the student initial identification assessment process. Did the district
administer the identification screener timely?

Reports from student information database, Synergy, comparing student enrollment history to initial identification
documentation, were used to evaluate the student initial identification assessment process. In addition, recorded assessment
dates for Woodcock-Munoz can also be verified in the Synergy Assessment tab. These reports identify specific dates and
procedural documentation of the identification process. Below is an example of these reports or screenshots used to evaluate
the process of identification:

We also pull a report from Synergy for all students whose LUS is anything other than English and research is done to ensure
that all students that are potential ELD records are reviewed and evidence exists as to why they were not screened.

As new students move into the district the ELD teachers as well as the District Title Il Coordinator are sent emails when new
students enroll that have put something other than English in the Language First Learned field from the Online Registration

Form. Each of these students are then researched and the previous school is contacted to determine if the ELPA21 screener

needs to be completed or not, and if the student has previous ELD designation.



New Enrollment to CPSD6:

CM18ting Beck (Show active and inactive)
2017-2018 Jewett Elementary School

EEELS k La @ Lock SignOul Suppari Help

T Student v CELe
IR NN TR + o0 [ % e | u

stoent Narve (D vioex 5. scroot Jewets Elementary School Homeroom JES 11 Teacher Landy, L. Graduation Year 2030 Age &

Demographic ParenuGuardian  Ofherinfo  Emesgency  Enroément  EnvolimentMisiory  Classes  Documenis  Student Contacilog  Hole chedule FTE ) Discipiine Sysiem nguage Use  OLR - Online Registration
al Last Name First Name Middie Name SufMx StudentiD (SID) Grage Genger
Viokett Stefanie 10266199 K - Femaie =
School Year Enter Code Leave Date Leave Code | Grade | ADAJADM | Track Summer Withdrawal Code. Summer Withdrawal Date
2016-2017 Non-Distnct Options Hast =
2017-2018 Jewetl Elementary Schoo [ K
© Transter Info (VIEW ONLY) See Above for More Info
| EnterDate % Came From 0 MavedTo 0 Year End Status ¢
loarz202016 ODE Head Start -
loait112017 Entering Kinder .

LUS Responses entered into CPSD6 Student Demographics:

Christine Bleck (Shaw Active and inactive) 3

A 2017-2018 Jewett Elementary School
EEEELS K La & Lo SignOW Suppant el
v Student cege

Menus || €| Q3 | M| wvsae = EDem W

Siudent Nnme_vm-n 8. School Jewstt Elemaentary Sehool Homeroom JES 11 Teacher Leedy, L. Graduation Year 2030 Age 8

Demographics  ParentGuardias Other Info mergency  Enrolment nroliment History lasse Document Student Contact Log  Note Schedule FTE LO Discipiine System nguage Use  OLR - Oniine Registration
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Woodcock-Munoz test administration and initial placement letter sent to parent:

Christine Beck (Show Active and inactive)
2017-2018 Jewett Elementary School
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78.Include the evaluation of placement in EL program services to all students with identified language
needs.

The evaluation of placement in EL program services was conducted by looking for evidence of documentation and following of
procedures with random students across all grade level bands in the district, including sub-groups of students.

Evidence of placement occurring within the recommended time frames as documented in the student information database,
Synergy, through specific reporting tools (PGM403). Our plan has an established time frame of within 30 school days from
registration, the student identification process has been completed and inputted into Synergy. Reports in Synergy identify the
exact timeline from registration to identification.



Evidence of parent notification letters sent home as documented in parent contact tab of student information database,
Synergy, and a copy in student ELD file in permanent file. The contact tab includes options for ELD teachers to indicate
“initial” or “annual” notification letter sent home to parents. Synergy also has the capability of storing electronically scanned
documents, such as the parent notification letter or declined services into the student screen.

LEP start date and program models recorded in Synergy:

Chtsime Heck (Show Actrve and nactve)
-2 2017-2018 Jewett Elementary School
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Initial and Continuing placement letters sent to parents and uploaded to Synergy file:

‘Chiristine Beck (Show Active and inactive)
A 2017-2018 Sams Valley Elementary
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79. Include the evaluation of adequate staff and materials that is consistent with the district’s EL
program of service.

Report from Human Resources Department on current staff qualifications including highly qualified, professional development
credits accrued, endorsements completed and specific program training/certification such as SIOP, Woodcock~Munoz, Adept,
etc.

Review and needs addressed at each meeting on curriculum and materials used in each specific building and by each teacher.
Supplemental material to address needs such as Learning A-Z with ELL component for additional engaging, grade appropriate
reading was added, Rosetta Stone licenses for use both by general classroom teachers to acquire second language skills and
newcomer students for supplemental English language acquisition were also added based on these meeting conversations.



80. Include the evaluation of the district’s exiting/reclassification process for students transitioning from
the EL program.

Random samples of student exiting forms including documentation of body of evidence uploaded into Synergy information
system. Evidence of exiting/reclassification procedures occurring within the recommended time frame as documented in the
student information database, Synergy, through specific reporting tools (PGM403).

Student Exiting procedures and documentation and uploaded to Synergy file:

Chatatine Beck (Show Active and inactive)

2017-2018 Jewett Elementary School
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PDF of file located in screenshot above--Student Exiting procedures and documentation and uploaded to Synergy file:

CENTRAL POINT SCHOOL DISTRICT 6
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Exit to monitor status based on ELP21 overall proficiency score of 3 (All strands of ELPA21
must be a either 4 or 5 score level.) AND a body of evidence as detailed on the Evaluation of
Student Language by ELP Standard for Possible Reclassification from the District’s ELD
Program,

O Retention in the ELD program despite the ELPA21 composite test score of 3 as the body of
evidence does NOT demonstrate proficiency. This decision is based on the substantial agree-
ment by the Core team consisting of: the ELD teacher, Parent Liaison, classroom teacher/core
content teachers, the student's parent(s)/guardian(s), and the attached body of evidence. (See
SUHMary)

O Re-entry into ELD program from monitor status based on the substantial agreement by the
Core Team consisting oft the ELD teacher, Parent Liaison, ¢lassroom teacher/core content
teachers, the student's parent(s)/guardian(s), and the attached history. (See monitor history)

e

ooy Cyj _ AR
English Linguage Development Teacher Signature Date
District ESL Administrator (if applicable) Date




CEMTRAL POIMNT SCHOOL DISTHICT &

Evaluation of Student Language
by ELP Standard
Reclassification from the District’s ELD ngram

student Name: Angclinc || pos: 8| Eg@ Grade: 3 Sehool: Jewstl Date;_June 13,2017

As a team, please review evidenee of the sivdent’s reading, writing. lstening, and speaking abilities and compare the student’s
demonstrated language proficiency against the ELP standards below,

Standard Early Advanced Advanced

140 ELL can constnact This EL c:an wse an increasing range of strategies ta: This EL can use an wide range of strajegies i
maning from oral
presenlations and lierary | [C] delermine the main idea or message [[] detarmirte the main ideas or message
and Informational text ] idestify or answier questions aboul some key detaits thal | [[] bell how key details support the main ides
through grade suppon 1he man kealmessage [ retedl a warily of stries
appropriats liskzning, [ retell & wariety of staries
raading, and viawing foo reand-alouds, simple wiiltan taxts, and aral

from read-alouds, simple wiitten texts, and oral prEsentaons,

prasentations. S
2 4n ELL can paicipate | This EL: This EL canc
in grade apprapriate oral
and witien exchanges of | [ participate in dacisaanns, coversalions, and withen [ perticpale in exended discussions, conversalicns, and
infoemnation, ideas, and exchanges wiithen eoctEances
enalysas, responding to | [ follow the nies for discussian [0 follrw frve rules for discussicn
pear, audience, or reader | [ ask and answer questiong [ ask and andier quastions
commenis and questions | [ build on the ideas of gihers buikd or the ideas of others

[ contribute his or her own idees express his or her own ideas

about  yariety of opics and taxs. about & varkaty of topics and lexls
34nELL canspesk and | This EL can, with some detals, This EL can, with gglails and examples i develop a topic,
wrile about grade-
apprapriale comglex (] deliver shor cral presentations 0] deliver oral presentations
ftarary and informational | [ compose writien narratives [ compas writien naalives
{eats. and fopics ] compase infarmational taxts ] eompase informational teuls

about a veriely of lexts, lopics, expenisnces, of evenls. alxut & varely of Sexls, lopics, expenences, of awinks
4 An ELL can porstnict This EL can, This EL ean,
grade epprapriglecral |
andwritten claims and | [ inbroduce a iopic inaduce @ WG
suppar {hem with ] enpress gpinions express apinigns
reasoning end evidenca | [ owe saveral ressons for the apinions gie saveral reasons for the opinions

prowide & concluding salement

aboul & vanety of fopics. gbaut a vanety of tapics.
5 An ELL can conduct Thits EL can, with prompisng and suppor, Thig EL can,
reseanch and evaluaie
ant cammunicale [ carmy out shart individual or shared ressearch projects, [] carry onsl short individual ar shared research projecis,
firdings io angwer [ recall mformatian from expenence recall irformation from experienca
questions or solve [] gather information from mutiple sounces gather information from mulliphe souroes
prokims [] sert evidence ina provided calegories. [[] sor evidence into categories.
& An ELL can analyre This EL czn, Thig EL can,
and crifique tha
aguments of cthers [T teil how one or two reasons suppent the speciic points [] descripe how reasons suppar the specific points an
orally and in wriling an author ar 3 speaker makes. autnor or a spaaker makes,
T An ELL can adapt Thig EL can, This EL can,
lamguage chaices o [C] anap! language choices. as apprapriate, o formal and
purpose, tesk, and irdarmal conaxts [ astapl larguagic chaisas, a5 sparopriste, to formal and
asience when speaking | [ use a wier range of general academic and conlenl- irformal comtexts
and wiiting spacific words In convessatons and discussions, [C] useawide vanety of general and content-5pacific

academic wards and phieges i convessations of in shan
wrisien iexlg.

8AnELL can determine | Thig EL can, using contex, reference maledials, ang an Thes EL can, using conlest, raference materials, and




CEMTRAL POINT SCHOOL DISTRICT &

Evaluation of Student Language
by ELP Standard
Reclassification from the District’s ELD Program

ihe meaning af wards increasing knowledge of English morphology {ract wors, momphology (2.0., ract wovds, simpls inflecional endings
and phirases in ofal oM prafives), such &5 -ed, -ing, and some comman prefeas),
presentalicrs and litesary
ardl informalional bexi ] degemning the meaning of kass-frequently cocurring [ detamine the meaning of kss-Iequently SCCiming
words and phrases and some idiomatic axprassions words, phrases, some idiomalc expressons
[ some ganeral academic and contenl-specilic vocabulary | [ some general academic and content-specific vocabitary
in aral discourse, read-alouds, and wrillen lests aboul 3 in oral presertations and written texts about & vanety of
waiefy of Wapics, eapefanies, of evenls. ICpES, EXDENENCES, OF events.
% An ELL cen ceaie This EL can, with incressingly independert corinal. This EL can, wih independent control,
clear and coherent grade
gopropriale speech and | [ inlroduca an informational bopic inilroduce & infoemational topic
enet. [ preses lacts about e fope presend facks aboul the fopic
[ recouri a sequence of events, using temporal words [[] use semporal wards o recount @ coberent saguenca of
bedore, after, soon) evanis,
uge lirking words (2.0, bacauss, and, alsa) b connect [ use inkirg wards (2.0.. because, and, alss) 1o conned
id=gs or events. idaas and avents
[ provide a conchading statemant about the fopic.
10 &n ELL can make This EL can, Thiz EL can,
acouratg use of standard
English fo communicale | [ use coliective nouns [ uze callective ard commaonty aecuming sbeiract nauns
in grade-appeopriate [] use the past lensa of frequantly occuiming regidar verbs | (g, chilohaod)
spaech and wriling [] use anincreasing numier of adectives, adverbs, and use the past wense of frequentty ooourring imegular verbe

conjunchians
O preduce and expand simpe, compoeund, and 3 few
O Seniences

B use coordingling and commonly used subcrdinating
conjuncions, adjeclives, and adverbs

[ produce and expand simple, compound, and sorme
comple senbances.

201516 ELPA Score: ELFA Level: 2016-2017 ELPA Score: ELPA Level:
Team Recommendation
Smudent should be: exited out o prometed cut of EL retained in
be: J] exited fELD | e fELD [ retained in ELDY
Comements: o
Team members:
Name Raole Signature Date
ELD Teacher 1 A -
\1 AT TN Parent W’ﬂﬁ "
) Classroom Teacher . ¢ Z
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81. Include the evaluation of the district’s monitoring practices for students who have transitioned from
the EL program for each year of monitoring.

Random samples of student monitoring forms including the bi-annual and tri-annual teacher survey rubric identifying the
progress of students currently monitored and students whose parents declined ELD services for the academic year. Samples
are evaluated for completeness and identification of further needs if teacher records any rubric score below proficient.

Student Monitoring procedures and documentation and uploaded to Synergy file:

Rubric — Central Point School District 6

_«vame: Student ID Number: Grade: +
s : +
E \/\Y\(Jr\k R\wr‘c\ /;2
Teacher: Date of Birth Date:
(—12 - 23<g
Beginner | Early Intermediate 2 Advanced S
R:sponds appropriately using Responds appropriately to simple ppropriatel; Rcspond uppmpnanely to oul Res i
5 ponds appropriately to oral
bal or nenverbal means to conversations, directions and i i [ academic and ) i
R e ot = b, s ased o anguage in social language delivered 2l average rate

d ph@es, gestures, visual cues, presented at a moderate rate of
and repetition at a slow rate of speech with repetition and
speech. rephrasing.

Communicates using gestures and Speaks using acquired vocabulary Speaks using phrases and Speak: i
n 5 fluently and clearly usin,
one 10 two words to convey basic in words, phrases and short sentences, often pausing to scarch grade-level w:cnbulnr)' n:d syn&\
concepts and needs. sentences to convey meaning, for the word or manner of to communicate cffectively with
Recites familiar songs, poems, asks | expression to convey meaning

of speed in academic and social
on: when d settings by analyzing information.
some repetition and rephrasing. -

- i correct intonation and |
and answers questions, ‘within social and academic coessary for for ic and |
mc!ls and summarizes simple _~| social purposcs. Uses and }
stories. % undersiands figurative and

using newly acquired vocabulary

— idiomatic speech.
R print by distinguishi Reads hug)n frequency wonis. Reads simple text using prio‘r‘. Reads a variety of materials across Reads sccuratel i
Read t y and fluently using
lcners t‘rom words, Icﬁ-m-nshl nd and hi i .| the content areas with near grade- | a varicty of reading umegig ©
and in n:xls lhm words to construct meaning. Reads |\ level accurncy and fluency using construct meaning at grade-level
own name. Uses sound/symbol in familiar text from [ ) ioni; darifyi in all content areas.
relationships is kaown words and :

undlor language enpcnem:ea R
reads some high freg: words. dable text with |

patterns that have been explicitly

’ summarizing, and pn:‘:i'i:ling skills.
Benefits from English language

development (vocabulary &
taught, structure) support through pre-

Wi . e - teaching.

rites own nlarr;m. ls?lazed letters Labels, organizes, and wmcs words )h’rl ultiple seniences ~..| Writes to convey meaning fora Writes independently for a variesy
andlor using lefi-to-right and top- and short phrases using aog; g i vanely or purposes utilizing basic of purpases across the content arcas
ta-botiom progression. Drnw.s, < ry. From own experi: pelling, il y and skills, and clear
circles, llhe!s. and matches simple writes using frames or simple Innglnge structures 1o convey sbellmn with near grade-level grammar, syntax and speliing with
sentences with frames. vignettes and word banks. meaning. Writes using ﬁ-:mes or gccuracy. Still benefits from grade-level accuracy.

simple vign from for format, structure and

(with content word banks or omn/ vocabulary.

Instructions: Circle the ONE box in each of the 4 rows that best describes the student’s performance.
Teacher Comments:

Vet is sl Very ?ynuM(b | hawe plserved Miod&_ o his Jm«a%ﬂm
J

“eacher Survey Rubric — adapted from Beaverton School District

June, 2009

CHIISHING BECK [SHOW ACTIVE MM INBCIVE)

2017-2018 Crater Renaissance Academy

T 4 Lok SgnOut Support Help
A student

v CE L0

Student Name: Rivera, Vincent School. Crater Renaissance Academy Homeroom PAC Teacher Reynolds, M. Graduation Year 2018 Age 17

Demographics  ParentGuardian  Otherinfa  Emergency Enroliment nroliment Histo

y  Classe Dacuments | Student Contactlog  Note Schedule FTE  OLD Discipline System  Language Use LR - Online Registration

Legal Last Name First Name Middie Name  Suffx  StgentiD (SID) Grade Gender
Rivera Vincent 601776 12 +| [Mae |-
@ Documents + Ada
Doc Category s Doc Comment % Doc Type %
112014 B  ConsentForm = refusal example Leedy paf ]
06/10/2016 B  ELD Documents = parent notification of services. pf ]
06/10/2016 B | ELD Documents = Vincenl Rivera exil pdt ]
4 10802017 B ELD Documents = Rivera, Vincent year monitor form 1 paf B E






82. Include the evaluation of EL parent participation in school/district decision-making groups and the

district’s recruitment practices.

Evidence of parent notification letters sent home as documented in parent contact tab of student information database,
Synergy, and a copy in student ELL file in permanent file. The contact tab includes options for ELD teachers to indicate “initial”
or “annual” notification letter sent home to parents. Synergy also has the capability of storing electronically scanned
documents, such as the parent notification letter or declined services into the student screen.

Random samples of documentation and sign-in sheets were used during the evaluation process.

Central Point Distrito Escolar &
Oportunidad de Aprendizaje Extendido
Verano de 2017

Por favor, no dude en ponerse en contacto com nosotros &i tiene alguna pregunta sobre el
programa de verano. Hewos asignado personas de contacto entre las escuelas para facilitar la
comunicacion.

Estimadas familias:

Aida Barragdn 541 -494-6604 Primaria de Jewett

Sus estudiantes del Distrito Escolar & estan invitados a participar en nuestra
Oportunidad de Aprendizaje Extendido que se ofrece este agosto del 201.7.

¥ b

Primaria de Central Point
Primaria de Mae Richardson

Escuela de Verano: Jump $

Kinder a Sto Grado Damaris Remigio 541 -621-12238 Primaria de Sams Valley
En las Escuelas Primarias Primaria de Patrick

Jewett y CPE Secundaria de Hanby

Teresa Hajek 541 -494-6435 Secundaria de Scenic
Secundarias de Crater
SOL Academia
Oportunidad para el Aprendizaje
E éto—32° Grado Sinceramente,

El lugar sera determina

Nanette Thompson, Primaria de Jewett 494 -6604
Teresa Hajek, Enlace Familiar del Distrito Escolar 494-6435 0 290-6027

Reunién para aporte de los padres

Cuando: El jueves, 20 de abril
Donde: Biblioteca de la primeria Central Point
Tiempo: 5i30pm

Por favor, venga a compartir sus ideas sobre como este programa puede satisfacer las
necesidades del aprendizaje de su hijo. Esperamos poder planificar con usted y proporcionar
diversion, y oportunidades de aprendizaje de verane para su hijo. Habrd cuidado de wiios

durante la reunion.

(doble)

83. Describe the district’s rate of ELs acquiring English language skills. Is the pace consistent the with
district’s EL program goals or expectations? AND

84.Describe the district’s rate of language development progress compatible with the district’s
objectives for academic (core content) progress. AND

85. Describe how the ELs are performing in English language skills compared to the district’s goals and
standards. AND

86.Describe how the district’s ELs are progressing in English language skills so they will be able to
successfully handle regular coursework. AND

87. Describe how the monitored ELs continue to demonstrate English language skills that enable them
to successfully handle regular coursework. AND

88.Describe how the former (not monitored nor current) ELs continue to demonstrate English language
skills that enable them to successfully handle coursework. AND



89.Describe how the EL students, who are currently receiving English language development services,
are progressing academically relative to program goals or expectations for core content knowledge.

90. Describe how the current EL, monitored EL, and former EL students are doing, over time, as
compared to the academic performance of all other students.

91. Describe what measures are being used to assess the overall performance of EL students in meeting
the goals the district has established for its EL program.

For questions 86-94, one-year’s growth will be measureable in the spring of 2023. The Spring 2023 timeframe will allow the district
to evaluate all aspects of the program in a meaningful way. We will also be analyzing student growth on ELPA as well as OSAS
tests.

92. List any identified concern(s) based on this evaluation. AND
93. Describe how the district will address the concern(s).

e The need for complete transfer of responses to the Synergy system is needed for ELD teachers to efficiently and
accurately identify students flagged for needing or receiving services. Training is planned and will be added to the
annual August secretary training for the district.

e Inthe entire district, there was one recording error for one student’s home language after teacher concerns and
follow-up phone call with parent to correct the original LUS was completed. This procedure will continue to be on the
August agenda for ELD staff to verify home language on Synergy is a language other than English for identified ELs.

e  Students that qualify for ELD services at the High School were not initially placed into an ELD Class, which caused us
to send home many declined letters to students that would benefit from ELD services. Grade checks were completed,
and concerns were brought up to parents. Training the new Student Services Coordinators was completed and next
trimesters many more students will be enrolled into ELD Classes.

e Many but not all Parent notification letters were found to be complete and sent home annually with students through
the random sample, however many of these letters were sent out a month into the school year, missing important
OSAS testing data and current ELPA scores. A measure of best practice was identified to scan and upload letters into
the Synergy database, with all information completed. The system next year will be changed so the form letters are
completed via mail merge from the templated provided in TransAct — Parent Notices.

e Parentinput was difficult to measure due to inconsistent involvement and mixed feelings of being welcomed at each
of the school buildings. Parents also expressed concerns with communication from the regular classroom teachers not
always being translated in a timely manner. A goal for our district will be to increase parent involvement, participation
and communication by effectively utilizing our new Parent Liaison, parent meetings, trainings and increased bilingual
staff. The bilingual parent liaison will be support for our district in the following ways:

Increased collaboration PLC time for ELD teachers and content-area teachers in each building

Host monthly meetings for parents of our ELD and Spanish speaking students to address relevant topics

Be a point of contact for the parents of our Spanish speaking parents and students at each of the schools

Be available to assist with registration and ELPA21 testing

Host and plan clubs and events that meet the needs of our students to feel included in our schools and District

Have a list of resources to support families with needs such as: food, clothing, shelter, and school materials.

o O 0O 0O O O

Additional concerns developed through the evaluation of growth will be measurable in the Spring of 2023. The Spring 2023
timeframe will allow the district to evaluate all aspects of the program in a meaningful way.



Example ELD Team staff meeting agenda
2022-2023 CPSD6 Home Language Use Survey
Two-Way Immersion Program Brochure
CPSDE6 Initial and Continuing Placement Letter
CPSD6 Exit Meeting Parent Invite Letter
CPSD6 Exit Meeting Decision Form
CPSD6 Exit Meeting Standards Rubric for each grade level
CPSD6 Monitor Student Teacher Survey Rubric
CPSD6 Waiver Form
. Bilingual Parent Liaison Job Description
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Appendix item 1- Example ELD Team staff meeting agenda

ELD Team Meeting Agenda
August 30, 2023

o Introductions: Name, School, year teaching, previous school
0 ELD Teacher Responsibilities Doc™ Year long, September, October, questions
o Paperwork/Transact site (Bring laptop and verify login)

Parent Notice Collections-ESEA(ESSA)-EL Program Title | and/or Title 11l
Procedural checklist

Determination of Student Eligibility for Program Placement (kinders,
new students without previous assessment info, newcomers)

English Learner Program Placement

Description of Programs

hequest for Change in EL Program: declining services, must be filled out
annually, students still have to take ELPA

Explanation of Consequences for Refusing EL Services

ELD Monitoring Forms

0 Synergy

Finding students in Synergy
Enter Programs in Synergy
How to upload docs into Synergy

o ODE District site

ELPA Scores

o Docs to send home by October 2nd

Previous ELPA Scores

Determination of Eligibility

Program Placement

Description of Programs

Place copy in blue ELD folders and scan into Synergy

0 ELPA Screener: Julieta
o Q Drive

Title 1ll- ELD & Migrant Ed

o Principal meeting (if needed)

Schedule
Expectation for ELD model
ELPA screener schedule



Appendix item 2- CPSD6 Home Language Use Survey

ESTADO DE OREGON - AW - 2023-2024
ENCUESTA DE IDIOMAS EN
CASA

Estado de Oregdn - Encuesta De Idiomas En Casa: New Student

Esln datumento se a8 cunndd un sslueSante snire ol datintg sscoler pof primedn vag, £ aslado de Ooagin resgsts iodos los omas y culleeas diy nusdinos hatsiankes, y
gl 00 loE ioma’ an nulkired slossng. Forsnlamad s feilalracein de s Bnguas indigenas y el mulSinglisms

L nfeerriciien de skl Sacciin ayudicd & 1 aicusi o detecrmar ki du akludaniy necesta fkinecinh sSoonal en el idioma gl

1, 1. g B8 URA pInG 01 o ARNT

T
2. & Cus fus e pimes Khoma gue aprendid su ssudanta?

o
3. L0 idomi uid G0 mds Fecuencia Su siludiante an cida?

g

Eu respussia o esta pregunia informand o la ssousa s usled necesitn un nlipres o dooumanios raduckdos. Esfo no benes oosio. Esin sscokdn e inflorrmaliva y no so
wibhen pavn adentfoar s su oshadianbs Neoes il 3poyD Pard aprendar & (e inghés .

A En ok idiomais} prefiern que [ BSOS 58 COTENGUE 00N USied?

Ingrese la fecha de hoy pars confirmar haber complstado la Encuesta de uso del afioma
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Appendix item 3- Two-Way Immersion Program Brochure



Appendix item 4- CPSD6 Initial and Continuing Placement Letter — page 1

English
Central Point School District 6 English L camer Program
English Learner Program Placement

O Initial Placement O Continuing Placement

Name of Student: Date:

(mm/dd/yyyy)
School:

Dear Parent or Guardian:

Your child has been identified as an English learner. This letter provides information about your child’s proficiency in English.
Proficiency in a language is a measure of a person’s ability to understand and communicate in that language or in a person’s preferred
mode of communication. The school will provide services that will help your child become proficient in English and do well in
school. This letter provides information about how we decided your child is an English learner and other important information. Here
is the information included in this letter:

*  Your child’s level of proficiency in English;

& The level of proficiency needed to be considered proficient;

& Anestimate of how long it should take for your child to become proficient in English;

& The method of instruction used in English Learner Services;

& Other English Learner Services that may be available to help your child;

* Information about requesting other services to help your child become proficient in English;
® Information about refusing the English Leamer Services we provide;

«  [f available, information about how your child is generally doing in school;

®  Information about the percentage of English learners graduating from high school: and

[f your child has a disability, you will receive information about how services to help your child become proficient in English
will help meet educational goals set for your child.

We must give you this information about your child. Education law requires that we send yvou this information and that we make sure
that you understand it. If you need assistance understanding this letter, please contact:

Name: Title:

Email: Phone:

Do you need an interpreter? Please tell us and we will make sure one is available.

Your child will receive instruction in our school district’s English Learner Services that are paid for with money from Title [ or Title
III of the education law called the Elementary and Secondary Education Act (ESEA) as amended 20135. Sometimes these services are
paid for by both Title I and Title II1.

You completed a home language survey and marked that your child speaks a language other than English. Because your child speaks a
language other than English, we gave your child an English proficiency test. Based on the results of this test your child is eligible to
receive English Learner Services. Placement in the English learner services that best meet your child’s needs is based on 1) the results
from this test, 2) how well your child is doing in school, and 3) other educational information about your child. The English Learner
Services chosen are designed to help your child learn English so that your child will be able to meet academic standards, succeed in
school, and graduate from high school. The expected rate of transition out of English learner services is (mumber of vears). The
high school graduation rate for students receiving English Leamer Services 1s %. If your child has a disability and an
Individualized Education Program (IEP), improvement in your child’s ability to listen, speak, read, and wrte in English will help meet
the goals of the IEP.

DOESEA-EL-02a (Rev. 04/22 - US) Page 1 of 4 © 2022 TransACT Communications, LLC.
5414946



Appendix item 4- CPSD6 Initial and Continuing Placement Letter — page 2
Central Point School District 6 English

English Learner Program
Placement

The name of the English proficiency test your child took 1s:
ACCESS 2.0 for ELLs

WIDA Screener

WIDA Model

ELPAZ] Summative

ELPA2] Screener

Other Assessment: (Test used to measure level! of English proficiency)

cCoooCoCo

Your child’s level of proficiency:

English Language Proficiency Your Child’s Proficiency Level Highest Score Possible
Assessment Category
Listening

Speaking

Reading

Writing

Literacy

Composite Proficiency*

*A composite proficiency level is a combination of the individual scores for the listening, speaking, reading, and writing portions
of the assessment.

The level needed to be proficient in English and exit English Learner Services is:

If applicable, your child's level of academic achievement was measured using the following testis):

Academic Assessment Subject Academic Assessment Name Your Child’s Proficiency Level
English, Language Arts (ELA)
Math

Science (if applicable)

Other:

ool

FOR OFFICE USE ONLY
Student ID # Dist. Student # Grade Level Student Name Faculty Mame
Faculty # Birthdate Home Phone Home Language First Date Student Attended School in the ULS.
MOESEA-EL-02a (Rev.04/22 - US) Page 2 of 4 © 2022 TransACT Communications, LLC.
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Appendix item 4- CPSD6 Initial and Continuing Placement Letter - page 3
Central Point School District 6 English

English Learner Program
Placement

The method of instruction used in your child’s English Learner Services 1s:

O  Bilingual, including Dual Language, Two-Way Immersion, Transitional Bilingual, and Developmental Bilinguial
programs: Instruction is provided in both English and your child’s home language.

O  Heritage Language: Instruction is provided in a native, home, or ancestral language that is also used to help vour child
become proficient in English.

O Content-based English Learner Program, English as a Second Language (ESL), or Sheltered English, including
Sheltered English Instruction, Structured English Immersion, and Specially designed academic instruction delivered
in English: Instruction is provided in English only and adapted to the student’s English proficiency level. This
instructional method is used to make academic instruction in English understandable 1o English learners. This will help
them acquire proficiency in English while at the same time achieving in content areas.

QO  Pull-out English Learner or ESL: Students leave their English-only classroom during the day for English learner or ESL
instruction.

O  Other:

O Your child’s English Learner Services are not the district’s only English Language Development Program. Additional
information about your child’s English Learner Services and, if available, other district language programs is attached.

Please contact the person below or if yvou would like to request: (a) immediate removal of your
child from the English Learner Services provided by Title I, Title II1, or both; (b) options available for your child if you decline the
English Learner Services offered or would like another method of instruction; or (c) assistance in selecting other district programs or
instructional methods, if available.

Name: Title:
Email: Phone:
FOR OFFICE USE OMLY
Student [D # Dist. Student # Grade Level Student Name Faculty Name
Faculty # Birthdate Home Phone Home Language First Date Student Attended School in the U5,

OOESEA-EL-02a (Rev.04/22 - US) Page 3 of 4 © 2022 TransACT Communications, LLC.



Appendix item 4- CPSD6 Initial and Continuing Placement Letter - page 4
English

Central Point School District 6 T et
Description of Programs

The goal of the district’s English Learner Services is to help your child learn English and meet academic standards for grade promotion
and graduation. The English Learner Services described here are provided using ESEA funding from Title I, Title II1, or both. These
services are in addition to our district’s English Language Development Program(s). Each program is designed to help your child
become proficient in English and succeed in school. Our staff identified the educational strengths and needs of your child and selected
the instructional methods described below. It is anticipated your child will continue in English Learner Services for years.
Your child will move to a full day schedule that is not designed for English leamner students when your child becomes proficient in
English.

Your Child’s Program:

Instructional Method(s):

Program Content for Meeting State Proficiency:

Native Language Used in Instruction: a Yes a No

English Language Used in Instruction: d Yes d No

Program Exit Criteria:

Description of Other Available English Learner Services:
Instructional Method(s):

Program Content for Meeting State Proficiency:

Native Language Used in Instruction: O Yes a No

English Language Used in Instruction: a Yes a No

Program Exit Criteria:

FOR OFFICE USE ONLY
Student [D # Dnst. Student # Grade Level Student Name Faculty Name
Faculty # Birthdate Home Phone Home Language First Date Student Attended School in the LS.
DOESEA-EL-02a (Rev.04/22 - US) Page4of4 © 2022 Trans ACT Communications, LLC.
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Appendix item 5- CPSD6 Exit Meeting Parent Invite Letter

CENTRAL POINT SCHOOL DISTRICT 6

ELL RECLASSIFICATION FORM

Student Name: Meeting Date: Date of Birth:
Grade: Student ID Number: Home Language:
School: Entry Date: Date Service Ends:

Oregon English Language Proficiency Assessment (ELPA) Scores (if applicable)

ELPA Composite | Composite | Reading | Writing | Speaking | Listening | Comprehension
Test Year Raw Score Level Level Level Level Level Level

O Exit to monitor status based on ELPA composite test score of 5. (No evidence required)

O Promotion to monitor status based on ELPA composite test score of 4, AND substantial
agreement by the Core Team consisting of: the ELD teacher, Parent Liaison, classroom
teacher/core content teachers, the student's parent(s)/guardian(s), and the attached body of
evidence. (See summary)

O Retention in the ELD program despite the ELPA composite test score of 5 which normally
reclassify Core Team the student to a monitor status. This decision is based on the substantial
agreement by the Core team consisting of: the ELD teacher, Parent Liaison, classroom
teacher/core content teachers, the student's parent(s)/guardian(s), and the attached body of
evidence. (See summary)

O Re-entry into ELD program from monitor status based on the substantial agreement by the
Core Team consisting of: the ELD teacher, Parent Liaison, classroom teacher/core content
teachers, the student's parent(s)/guardian(s), and the attached history. (See monitor history)

English Language Development Teacher Signature Date
District ESL Administrator (if applicable) Date
Participants:

Comments:



Appendix item 6- CPSD6 Exit Meeting Decision Form

Appendix item 7- CPSD6 Exit Meeting Standards Rubric for each grade
level



Appendix item 8- Teacher Survey Rubric
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Appendix item 9- CPSD6 Waiver Form

English

Central Point School District 6 Request for Change in English

Learner Program

Request for Change in English Learner Program

Date: 09/05/2023
(mm/dd/yyyy)

Dear Parent or Guardian:

You have indicated that you would like to refuse the English Learner Services for your child that are provided by
Title I, Title III or both. Although we are offering English Learner Services we feel are the most appropriate for your
child’s level of English proficiency, you have the right to refuse these English I.earner Services for your child.
Proficiency in a language is a measure of a person’s ability fo understand and communicate in that language or in a
person’s preferred mode of communication.

If you decide to refuse the English Learner Services provided by Title I, Title III, or both, please complete and sign
the bottom of this form and return it to your child’s school. This form must be completed every year until your child
becomes proficient in English.

Thank you.

Request for Change in English Learner Program

I, (parent or guardian) of (student) have
been informed of my right to refuse English Learner Services. I have been informed of other district language
programs or methods of instruction, if available, and request the following action:

Q I want to refuse the English Learner Services provided by Title I, Title III, or both.
O Please place my child in another English Learner Service or method of instruction provided by Title I, Title
111, or both if available.

Please place my child in the following program:

Parent or Guardian Signature Date (mm/dd/yyyy)
O0ESEA-EL-04 (Rev. 04/17 US) © 2017 TransACT Communications, LLC.
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Appendix item 10- Bilingual Parent Liaison Job Description

BILINGUAL PARENT LIAISON

CENTRAL POINT SCHOOL DISTRICT 6

CENTRAL POINT - GOLD MILL - SAMS VALLEY

Purpose: The Bilingual Parent Liaison facilitates contact between Spanish-speaking students,
families and school staff to enhance the success of linguistically and culturally diverse students.

Reports to: District Title Director or School Principal

Nature of Work: The Bilingual Parent Liaison works independently following standardized
routines under general supervision. The nature of the work requires adherence to Board
policies and standard procedures.

Supervision Exercised: No direct supervision exercised.

Interface: Primarily interfaces with students, families, teachers, school staff and outside
community agencies.

Essential Job Functions:

1.

11.

Serves as liaison between Spanish-speaking families, school staff, and relevant communal
agencies.

. Builds relationships with families through telephone calls, home visits and school meetings.
. Helps to identify family and student needs and provide information and assistance to

address them.

. Facilitates communication between families and schools to ensure equality of access to

District programs. Consults with District personnel and families as needed to address issues
of concern as they arise.

. Coordinates all District interpreters for registration, parent teacher conferences, and other

school events.

. Provides outreach and guidance to help resolve academic, behavioral and health issues.

Interfaces and interprets, when necessary, among families, students, and staff.

. Advocates for families by educating them about their rights and assisting them in their

dealings with District personnel and outside agencies.

. Refers students and families to available school or community resources as needed.
. Advises students and families on post-high school academic and employment opportunities.
10.

Develops cultural understanding among District personnel to improve the quality of
engagement with Spanish-speaking families.

Maintains working partnerships with community agencies to facilitate the provision of
support services to students and families.



12. Provides translation services for documents and written correspondence as well as
simultaneous interpretation.
13. Maintains effective and respectful working relationships with staff and students.

The statements contained above reflect general details as necessary to describe the principal functions of this job but should not be considered an all-
inclusive listing of work requirements. Individuals may at times perform other duties as assigned which could include work in other functional areas to cover
absences or relief, to equalize peak work periods or otherwise to balance the workload.

Required Qualifications:

1. Must possess a high school diploma or equivalent.

2. Must pass a criminal background check.

3. Must have fluency in both English and Spanish and must be able to read and write at a
professional level in both languages.

4. Must be able to read, write, understand and follow multi-step written and verbal
instructions in English and Spanish.

5. Must possess a valid Oregon or Washington driver’s license.

Working Conditions:

The Bilingual Parent Liaison works primarily indoors, either in a school setting or at various
locations within the community. The position requires daily travel within the community,
including during periods of rain and snow. The incumbent will be required to operate standard
office equipment and to sit for extended periods of time. The work environment may include
exposure to loud noise, communicable diseases, and slippery surfaces. Though most of the
work will be performed during regular business hours, some nights and weekend work may be
required when performing community outreach.

Work Year: Approximately 183 Days
Bargaining Unit: OSEA

FLSA Status: Non-Exempt

Date Approved:

Date Revised: April 30,2018

The Central Point School District recognizes the diversity and worth of all individuals and groups. It is the policy of the Central Point School District that there will be
no discrimination or harassment of individuals or groups based on race, color, religion, gender, sexual arientation, gender identity, gender expression, national
origin, marital status, age, veterans’ status, genetic information or disability in any educational programs, activities or employment.



