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Lake Oswego School District Integrated Grants Budget and Planning

OUTCOMES & STRATEGIES

CSI/TSI

CTE EIIS HSS SIA

Outcome-A

Increase graduation rate of students with disabilities and economically disadvantaged by 3% in five years.

LOSD will implement a student success team at each school along

with implementing a comprehensive SEL program that includes X X X
Al explicit instruction in SEL skills, intentional community building
LOSD will implement evidence-based strategies for reducing class
size and caseloads and support current and new general and
special education teachers by providing school-based coaching in X X
A2 culturally responsive teaching, restorative practices, and
LOSD will expand courses in world language to include a non-
verbal language, schools and hire a districtwide librarian to assist X
A3 in creating welcoming library spaces with appropriate literature
LOSD will create meaningful professional development for all
licensed and classified staff to better equip adults in all buildings X X
Ad with the tools needed to educate a diverse student population
A5
Outcome-B Increase overall 9th grade students on track to 100%.
LOSD will implement a student success team at each school along
with implementing a comprehensive SEL program that includes X X X
B1 explicit instruction in SEL skills, intentional community building
LOSD will implement evidence-based strategies for reducing class
size and caseloads and support current and new general and
special education teachers by providing school-based coaching in X X
B2 culturally responsive teaching, restorative practices, and
LOSD will expand courses in world language to include a non-
verbal language, schools and hire a districtwide librarian to assist X
B3 in creating welcoming library spaces with appropriate literature
LOSD will create meaningful professional development for all
licensed and classified staff to better equip adults in all buildings X X
B4 with the tools needed to educate a diverse student population
B5
Outcome-C Increase 3rd grade reading assessment for students with disabilities and economically disadvantaged by 4% in five years.
LOSD will implement a student success team at each school along
with implementing a comprehensive SEL program that includes X X
C1 explicit instruction in SEL skills, intentional community building
LOSD will implement evidence-based strategies for reducing class
size and caseloads and support current and new general and
special education teachers by providing school-based coaching in X
C2 culturally responsive teaching, restorative practices, and
LOSD will expand courses in world language to include a non-
verbal language, schools and hire a districtwide librarian to assist X
C3 in creating welcoming library spaces with appropriate literature
LOSD will create meaningful professional development for all
licensed and classified staff to better equip adults in all buildings X
ca with the tools needed to educate a diverse student population
Cc5
Outcome-D Increase regular attenders for all students by 5% in five years.
LOSD will implement a student success team at each school along
with implementing a comprehensive SEL program that includes X X X
D1 explicit instruction in SEL skills, intentional community building
LOSD will implement evidence-based strategies for reducing class
size and caseloads and support current and new general and
special education teachers by providing school-based coaching in X X
D2 culturally responsive teaching, restorative practices, and
LOSD will expand courses in world language to include a non-
verbal language, schools and hire a districtwide librarian to assist X
D3 in creating welcoming library spaces with appropriate literature
LOSD will create meaningful professional development for all
licensed and classified staff to better equip adults in all buildings X X
D4 with the tools needed to educate a diverse student population
D5
Outcome-E Overall positive improvement of 2% improvement in how staff, students, and parents perceive their experience with LOSD.
LOSD will implement a student success team at each school along
with implementing a comprehensive SEL program that includes X X X
E1 explicit instruction in SEL skills, intentional community building
LOSD will implement evidence-based strategies for reducing class
size and caseloads and support current and new general and
special education teachers by providing school-based coaching in X X
E2 culturally responsive teaching, restorative practices, and
LOSD will expand courses in world language to include a non-
verbal language, schools and hire a districtwide librarian to assist X
E3 in creating welcoming library spaces with appropriate literature
LOSD will create meaningful professional development for all
licensed and classified staff to better equip adults in all buildings X X
E4 with the tools needed to educate a diverse student population
ES
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Harmony Academy SIA Planning and Budget

OUTCOMES & STRATEGIES |csiytsi| cte | Ens | Hss | siA

ACTIVITIES

Outcome-SAMPLE

SD achieves at least a 93% graduation rate across all demographic groups.

Fully implement a K-12 Multi-Tiered System of Support (MTSS) and reduce class size to close the opportunity and

OUTCOME ACTIVITIES:

S1 : X
N e ENTER ON BUDGET TAB

S2 Implement culturally-responsive pedagogy and curriculum for equitable learning outcomes for all.

S3 Provide equitable access to social, behavioral and mental health supports.

Outcome-A Increase 4-year and 5- year graduation rate by 7% in five years

Al Develop a strategic and comprehensive approach to addressing the behavioral health needs of high school students in a recovery high school, including intensive staff dev

A2 Ensure pedagogy and standards-based curriculum integrates the respectful consideration of culture, disability, race, gender and language with equitable learning supports OUTCOME ACTIVITIES:

A3 Use Harmony Social Justice standards, Oregon standards and deep knowledge of students in recovery as our guide to create responsive, student-centered coursework. ENTER ON BUDGET TAB

A4 Invest in assessment tools and build capacity to measure recovery capital and recovery outcomes, social and emotional growth, and visions of hopeful short and long term

A5 Create a culture that is empowering and responsive to a diverse population of students drawn from the tri-county area, who share the commonality of substance use diso



https://www.oregon.gov/ode/StudentSuccess/Documents/IntegratedPlanningBudgetTechnicalGuide.pdf
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Lake Oswego School District 7J
Integrated Grants Narrative 2023-25

Needs Assessment Summary

Please offer a description of the comprehensive needs assessment process you engaged
in and the high-level results of that needs assessment. Include a description of the data
sources you used and how that data informs equity-based decision making, including
strategic planning and resource allocation. (500 words or less)

Overall, the district has collected a tremendous amount of community input focusing on
historically underserved communities. The community of Lake Oswego has a long history of
active engagement and support for public education. In addition to the community, we
engaged Associations and LOSD school and district administrators in all phases of the
Integrated Grant development. We actively sought out and attended existing community
events representing different groups from our community. We believe we have collected
feedback from all voices including our most important subgroup, students. We also have
grounded this analysis in our data. The use of data to guide decisions is an established
practice in the district. Our community wants smaller class sizes and caseloads, more
academic supports for students, and increased mental health and behavioral supports. Our
data shows that opportunity and achievement gaps persist for our historically underserved
students, specifically including our students experiencing disabilities, our students from
underserved races and ethnicities, and our economically disadvantaged students. We will
continue to engage our community to focus the community's priorities on reducing these
unacceptable disparities.

The community engagement process focused on equity and gathering input from students
and families from historically underserved communities specifically: what is working well,
what could be improved and what they expect their student to be successful.

The district analyzed disaggregated student data to identify disparities in access and
outcomes for our historically underserved students. Moreover, we specifically reached out
to historically underserved families. We made about 100 phone calls to families of color,
families with children experiencing disabilities, emerging bi-linguals, gender expansive and
families experiencing poverty. We also had two superintendent community listening



sessions, twelve superintendent staff listening sessions and ongoing superintendent student
listening sessions at each secondary school.

In addition, we used the original Student Success Act data which was a deep, thoughtful and
comprehensive look into student, family, staff and community focusing on the four allowable
uses of SSA funds: reducing class sizes, increasing instructional time, promoting health and
safety, and providing a well-rounded education and included another survey confirming our
findings. We purposely and thoughtful reached out to historically underserved community
members through phone calls to ensure we heard all voices. Combined with the original data
and the current outreach to historically marginalized communities we have received over
4,500 individual responses along with over 600 open-ended qualitative, written responses
and hundreds of 1-1 feedback sessions. With that information, our school and district
administrators carefully integrated responses to create a budget and plan for the Integrated
Grants.

The needs assessment process has been ongoing at a high level with a multitude of
stakeholder voice opportunities that are reflective of a broad cross section of our district
and community. More specifically over the past 12 months, stakeholder voice, in shaping
our priorities and investments, includes certified and classified staff, parents, business
partners, administrators, legislators, board members and students.

Plan Summary

Your plan summary will help reviewers get quick context for your plan and the work
ahead. In the coming months, you may also use this process to quickly explain to the
community, local legislators, media, and other partners how you are braiding and
blending these investments. Please share the exact needs or issues the investments will
address as outlined in your four-year plan and as it relates to the purposes stated in law
for all applicable programs, and what processes you’ll put in place to monitor progress
toward addressing those needs. (500 words or less)

The Lake Oswego School District (LOSD) has continued our comprehensive community
engagement process to develop a plan for how to invest Student Success Act (SSA), High School
Success (HSS) or Measure 98, and Early Indicator and Intervention Systems (EIIS) funding. This
process focuses on equity and gathering input from staff, students and families from historically



underserved communities as well as the community at large. We continue to use the LOSD
equity lens to help guide our thinking.

The primary phase is the development of a District Needs Assessment informed by key focal
group communities’ input FIRST as we continued to gather information from the wider
community about what is working well and what could be improved for their student success:
reducing academic disparities, meeting students' behavioral or mental health needs, providing
equitable access to academic courses, allowing teachers and staff sufficient time to collaborate
and review student data and develop strategies to support all students, and creating strong
partnerships for student achievement. Lake Oswego community members have provided input
via community and staff forums, listening sessions, more than 3,000 responses to an online
survey, and targeted outreach at many community meetings and events serving historically
underserved students and families. Collecting student input and elevating student voice has
been a significant focus of the data collection.

The trends from our data gathering include a desire to: decrease class size at transition years of
school age students, address and support student mental health, increase options for
alternative pathways, increase diversity and adopt culturally responsive pedagogy and
curriculum, support differentiation for students with disabilities, adjust the middle level
schedule to support student's academic needs, and adopt a district wide social emotional
learning curriculum to improve mental health. The district's instructional leadership team
extensively analyzed disaggregated student data and compared those needs to the community
desires. We found there was a match in many areas and that is the plan we wish to prepare for
the Lake Oswego grant funds.

Leveraging the existing framework that is already in place, LOSD will use the Integrated Grant
funding to address students mental and behavioral health needs by providing a comprehensive
K-12 Social and Emotional Learning program, additional staff to ensure time is available to meet
individual student needs, and place unwavering attention on creating a school culture where
students and staff feel welcomed, valued and contributing members of the school community.
In addition, LOSD will use the Integrated Grant funding to reduce disparities and increase
academic achievement through providing smaller class sizes where teachers can establish
meaningful relationships with their students and professional development that will give the
faculty and staff in Lake Oswego the tools they need to educate the ever-changing student.

Equity Advanced




(250 words or less per question)

What strengths do you see in your district or school in terms of equity and access?

According to families with students experiencing disabilities, navigating poverty, homelessness, foster
care, emerging bilinguals, gender expansive and families with students of color who spoke directly with
Administrators through hundreds of individual 1-1 listening sessions and open-ended written narrative
responses, the strengths of our district is the teachers and the support for their students. Additionally
LOSD has increased opportunities for learning in different ways through increased media and course
offerings and a large focus through professional development and pedagogical practices using Universal
Design for Learning. We have increased staffing and focus on social and emotional health to create safe
learning spaces: social workers, counselors, re-engagement specialists, behavioral specialists. We have
added additional staffing in the areas of Writing, Math, Science and Social Studies who are able to work
1-1 or in small groups with students who need extra support and we have created scheduling so that
those students who need extra support are not marginalized.

What needs were identified in your district or school in terms of equity and access?

In the words of families with students experiencing disabilities, navigating poverty, homelessness, foster
care, emerging bilinguals families with students of color and students, staff and the larger community,
respondents (899 survey universe) told us the following:

“Need for more SEL and mental health supports” (23 respondents)
“Need for more student/academic support by staff” (19 respondents)

“Continue training and awareness regarding learning disabilities and behavioral health issues impacting
students”(15 respondents)

“Continued work to expand diversity and inclusion and to address racism bigotry and implicit bias” (3
respondent)

“It has gotten better, but please remember not all kids have a 1 mom and 1 dad.” (2 respondents)

Describe how you used your equity lens or tool in your planning.

The Lake Oswego School District equity lens was used as a tool for integrated grant planning in the
following ways:

1. Systematically using districtwide and individual school level data, disaggregated to inform district
decision-making — in context of equity best practices of state and national school districts. Additionally,



evaluating and distributing materials, and determining scope and sequence of curriculum at all grade
levels.

2. Raising the achievement, academic and social-emotional learning of all its students while narrowing
the gap between the lowest and the highest performing students.

3. Eliminating the predictability and disparity in all aspects of education and its administration, including
but not limited to, the disproportionate representation of students by race, poverty, gender, gender
identity, sexual orientation, and national origin in discipline, special education and in various advanced
learning.

4. Graduating all students ready to succeed in a diverse local, national and global community.

Describe the potential academic impact for all students AND focal student groups based on
your use of funds in your plan.

Our plans center around reducing class size, health and wellness, academic and social emotional
supports, increased social workers, counselors, teaching coaches, professional development all of which
will serve each LOSD student. For students who have been historically underserved we are have many
things in place included in the above additionally we have re-engagement specialists, response to
intervention specialists, additional CTE, High school success specialists, and learning center licensed
teachers. All combined these plans and resources are designed to keep students on track to succeed in
school and graduate. Our longitudinal growth targets and past growth history suggest that all students
should continue to excel. Further we have been and will continue to close the gaps between focal
demographic groups and all students.

What barriers, risks or choices are being made that could impact the potential for focal
students to meet the Longitudinal Performance Growth Targets you’ve drafted, or otherwise
experience the support or changes you hope your plan causes?

The success of any plan depends on effective implementation. If the district does not implement the
changes effectively, then we may not achieve our desired outcomes. Therefore, the district is determined
to have the necessary resources, staff, and systems in place to successfully implement the plan. While the
district has identified several resources and strategies to support focal students, it is incumbent upon the
district that the resources are allocated equitably across the district to avoid creation of disparities in
student outcomes.

Continued and strengthened engagement of the students is key. If the students are not motivated to
participate in the programs or to take advantage of the resources, then the district may not achieve the
desired outcomes. Therefore, the district will continue to engage and motivate the students to
participate in the programs and resources. The district needs to engage the community and families to
support the success of the plan. If the families and community are not aware of the resources and



programs or do not understand their importance, then they may not support them. Therefore, the district
needs to continue to keep families and the community informed and engaged. External factors such as
economic conditions, family circumstances, and social issues could impact the potential for focal students
to meet the Longitudinal Performance Growth Targets. Therefore, our teams need to be aware of these
external factors and continue to proactively address these potential challenges.

What policies and procedures do you implement to ensure activities carried out by the district do not
isolate or stigmatize children and youth navigating homelessness?

The Lake Oswego School District has implemented policies and procedures to ensure that students
experiencing homelessness are not isolated or stigmatized.

One policy that the district has in place is to provide access to free and appropriate public education to
all students, regardless of their housing status. This means that students experiencing homelessness
have the same access to educational programs and opportunities as their housed peers. The district
provides support services and resources such as transportation, school supplies, and meals to all students
so that students experiencing homelessness are not singled out and to ensure they can attend school
without any additional burden.

The district also implements training programs for staff and faculty to raise awareness and
understanding of the challenges that students experiencing homelessness face. This training is critical to
ensure that staff and faculty are sensitive to the needs of these students and can provide appropriate
support and resources. In addition, the district has a policy of confidentiality and sensitivity in working
with students experiencing homelessness. This policy ensures that the student's personal information is
kept confidential, and they are not stigmatized or singled out for special attention in the classroom or
other school activities.

Finally, the district has established a Homeless Liaison to provide support and advocacy for students
experiencing homelessness. The liaison works with families, social service agencies, and community
organizations to provide assistance and resources to help students and families navigate their situation
and overcome the challenges of homelessness. The district's approach is designed to provide support,
resources, and services that are critical to ensure that these students have access to quality education,
and they are not held back by their housing status. These policies and procedures demonstrate the
district's commitment to equity and inclusivity and are critical to building a strong and supportive
learning environment for all students.

CTE Focus (250 words or less)

What strengths do you see in your CTE Programs of Study in terms of equity and access?

Career Technical Education (CTE) is an educational pathway that provides learners with the knowledge
and skills they need to be prepared for college and careers. Students in CTE programs take specialized



courses, in addition to required courses, and have the opportunity to participate in internships, engage
with mentors, and practice what they are learning through project-based learning. CTE gives purpose to
learning by emphasizing real-world skills and practical knowledge within a selected career area. Each
year, LOSD reviews its CTE Programs of Study and identifies next steps to increase CTE opportunities that
are of interest and in demand for students at both Lake Oswego and Lakeridge High School. Offering CTE
pathways includes development of Programs of Study with qualified teachers who have industry
experience and physical spaces and equipment. A CTE Program of Study is a sequence of two or more
CTE courses (2 credits, 3 credits starting in 2024-25) within a student's area of career interest. Pathways
are designed to connect high school classes to college, industry certifications, and/or a career. For a
student to become a “CTE concentrator,” they must earn two or more credits in a single Program of
Study, with at least one credit in a course flagged at the Intermediate or Advanced level. All CTE
opportunities will be offered regardless of race, color, national origin, sex, disability, sexual orientation,
gender identity, marital status, religion, or age (includes state and federal protected classes). There are
no admission barriers to participate in CTE courses.

What needs were identified in your CTE Programs of Study in terms of equity and access?

In the words of families with students experiencing disabilities, navigating poverty, homelessness, foster
care, emerging bilinguals families with students of color and students, staff and the larger community,
respondents (899 survey universe) told us the following:

“Plan and budget for non mainstream college track students.” (1 respondent)

“Need more access to driver’s Ed, school should offer shop as an elective, weekly dedicated teacher
“office hours” before or after school to check in when stuck or need extra instruction.” (1 respondent)

LOSD high school teachers are widely available before and after school, additionally LOSD plans and
budgets for non mainstream college track students. The feedback from these two respondents may

indicate that we may need to slightly alter or enhance our communication efforts to be sure we are

reaching these families.

LOSD routinely surveys students to understand which CTE courses are of interest. We will investigate the
desire of students following CTE paths for shop and driver’s education.

What is your recruitment strategy, and how does it ensure equitable access and participation
in CTE Programs of Study?

Our counseling staff, social workers, re-engagement specialists, high school success specialists,
administrators, teaching staff work directly with students to ensure they are aware of their elective
choices and to guide them into the appropriate courses for their areas of interest. Further, our high
schools are very sensitive to student choice and act quickly to add courses that are of interest to
students. Additionally through school websites, social media, newsletters, information sessions and
career fairs provide students with more information on different CTE programs of study.



How will you ensure equal access and participation in your CTE Programs of Study among focal
student groups? How will you ensure there is no discrimination for focal student groups?

In addition to everything mentioned above, the Lake Oswego School District has a non-discrimination
policy that all students have equal access to CTE courses, regardless of their race, color, national origin,
sex, disability, sexual orientation, gender identity, marital status, religion, or age. Inclusive Curriculum:
CTE courses are designed to be inclusive and culturally responsive. It is the goal of our district that the
curriculum reflect the diversity of the student population and provide opportunities for all students to
engage with the material in meaningful ways. Teachers who lead CTE courses are qualified and have
industry experience. Further helping to create a classroom environment that is supportive and inclusive
of all students. The district has made much progress towards ensuring that physical spaces and
equipment used for CTE courses are accessible to all students and potentially adapted to meet the needs
of students with disabilities. CTE programs of study are designed to connect students to postsecondary
education, industry certifications, and/or careers. The district provides guidance and support to students
as they navigate these pathways, and ensure that they have the resources they need to succeed.



Well-Rounded Education

(250 words or less per question)

Describe your approach to providing students a well-rounded education. What instructional practices,
course topics, curriculum design, and student skills development are part of this approach? Describe
the approaches by grade band (elementary, middle, and high).

The Lake Oswego School District in Oregon is committed to providing a well-rounded education that
prepares students for college and career success. The district's approach includes a focus on instructional
practices, course topics, curriculum design, and student skills development across all grade levels. At the
elementary level, the district emphasizes literacy, numeracy, and social-emotional learning. Instructional
practices include small-group work, differentiated instruction, and project-based learning. Course topics
focus on building foundational skills in reading, writing, and math, as well as science, social studies, and
the arts. The curriculum is designed to be inquiry-based, meaning that students are encouraged to ask
questions, explore, and think critically. Student skill development includes communication, collaboration,
and problem solving.

In middle school, the district builds on the elementary curriculum by adding more advanced coursework
in math, science, language arts, social studies, and the arts. Instructional practices include inquiry-based
learning, team-based projects, and technology integration. Curriculum design emphasizes cross-
curricular connections and real-world applications. Student skill development includes critical thinking,
creativity, and self-management.

At the high school level, the district offers a wide range of courses in core subjects as well as electives in
areas such as fine arts, world languages, and career and technical education. Instructional practices
include seminar-style discussions, student-led projects, and online learning. Curriculum design is focused
on preparing students for college and career success by offering rigorous coursework and opportunities
for experiential learning. Student skill development includes research, analysis, and leadership.

Overall, the Lake Oswego School District's approach to well-rounded education emphasizes the
development of academic and life skills, as well as a commitment to equity and inclusion. By providing a
strong foundation in the elementary years, building on that foundation in middle school, and preparing
students for college and career success in high school, the district ensures that all students have the tools
they need to succeed in a rapidly changing world.

Which disciplines (theater, visual arts, music, dance, media arts) of the arts are provided, either
through an integration of content or as a separate class?

The Lake Oswego School District has a rich array of disciplines in the arts including (but not limited to)
the following subjects:



Fine Arts -Visual

Art1l

Art 2

Art3

AP Studio Art: 2-D Design
AP Studio Art: 3-D Design
Ceramics 1: Beginning
Ceramics 2: Advanced
Ceramics 3: Sculpture
Photography 1
Photography 2

Fine Arts - Performing
Acting 1

Acting 2

Acting 3

Musical Theater Workshop
Performance Seminar
Theater Tech
Symphonic Band

Wind Ensemble
Percussion Ensemble
Jazz Band

Jazz Lab

Philharmonic Orchestra
Symphony Orchestra
Pacer Choir, Tenor/Bass
Treble Choir, Soprano/Alto
Concert Choir

Chamber Choir

A Cappella Choir
Company

AP Music Theory

How do you ensure students have access to strong library programs?

LOSD has implemented a comprehensive library collection development plan. This plan ensures that the

library collection reflects the diversity of the student population, with materials that represent a range of

cultural perspectives, languages, and backgrounds. The collection also includes a variety of formats, such

as e-books, audiobooks, and graphic novels, to meet the diverse learning needs and preferences of

students.



LOSD has made efforts to ensure that students have equitable access to library programs and resources.
This includes providing library materials and services to students regardless of their ability to pay, and
working to remove any barriers to access, such as transportation or technological challenges. The district
has collaborated with community organizations and public libraries to expand access to resources
beyond the school setting. This includes partnerships with local public libraries and other community
organizations to provide students with access to additional resources, such as free e-books and other
online materials.

Overall, the Lake Oswego School District has demonstrated a strong commitment to ensuring that its
students have access to strong library programs and librarians with equity access to diverse media. By
investing in professional development, creating a comprehensive collection development plan, ensuring
equitable access, and collaborating with community partners, the district has created a robust and
inclusive library program that benefits all students.

How do you ensure students have adequate time to eat, coupled with adequate time for movement
and play?

LOSD recognizes the importance of providing students with adequate time for eating, movement, and
play to support their overall health and well-being. To ensure that students have adequate time for these
activities the district has established guidelines that set minimum time requirements for student lunch
periods. These guidelines ensure that students have sufficient time to eat their meals without feeling
rushed or having to choose between finishing their food and participating in other activities. We have
prioritized physical activity and play as an integral part of the school day. This includes incorporating
physical education classes into the curriculum, providing recess breaks during the school day, and
encouraging teachers to incorporate movement breaks and other physical activities into their lessons. By
providing opportunities for movement and play throughout the day, the district helps students stay
active and engaged in their learning. The district follows state and federal guidelines to promote healthy
eating habits and ensure that students have access to nutritious meals. This includes providing healthy
food options in school cafeterias, offering breakfast and after-school snack programs, and encouraging
families to pack healthy snacks and lunches for their children. Lastly, the district has worked to create a
positive and supportive school culture that values the importance of healthy eating, movement, and play.
This includes involving students in the planning and implementation of healthy eating and physical
activity initiatives, promoting a positive and inclusive school climate, and encouraging families and
community members to get involved in supporting healthy habits for students.

Describe how you incorporate STEAM (Science, Technology, Engineering, Arts, and Math) instructional
practices, including project-based learning, critical thinking, inquiry, and cross-disciplinary content.

LOSD has incorporated STEAM instructional practices into its curriculum to promote critical thinking,
inquiry, and cross-disciplinary content. This has been achieved through several initiatives. The district has
developed STEAM-focused curriculum units that integrate the principles of Science, Technology,
Engineering, Arts, and Math. These units are designed to promote interdisciplinary learning and critical
thinking skills, while also helping students to develop a deeper understanding of real-world applications



of these concepts. The curriculum incorporates project-based learning, where students work
collaboratively to solve problems, design experiments, and create solutions to real-world challenges.

The district has invested in technology resources and tools to support STEAM instruction. This includes
providing access to digital learning tools, such as online simulations and educational apps, as well as
investing in hardware, such as 3D printers and robotics kits, to support project-based learning. Further,
we have established partnerships with local businesses and community organizations to provide students
with real-world learning experiences. This includes opportunities for students to visit local businesses and
participate in internships and job shadowing programs. These partnerships help students to develop a
deeper understanding of how STEAM concepts are applied in the real world, while also promoting critical
thinking and problem-solving skills.

The district has prioritized professional development for teachers to support the implementation of
STEAM instruction. This includes ongoing training and support to help teachers incorporate project-
based learning, critical thinking, and inquiry-based learning strategies into their lessons. Additionally, the
district provides resources and support for teachers to develop cross-disciplinary curriculum units and
assessments.

Describe your process for ensuring the adopted curriculum (basal and supplemental) consists of a
clearly stated scope and sequence of K-12 learning objectives and is aligned to all state and national
standards.

The Lake Oswego School District has a comprehensive process for ensuring that its adopted curriculum,
both basal and supplemental, consists of a clearly stated scope and sequence of K-12 learning objectives
and is aligned with all state and national standards. This process involves several key steps, including
curriculum development, review, and adoption.

The first step in the process is curriculum adoption mapping to state and national standards. The district
works collaboratively with the state, teachers, instructional coaches, and administrators to select,
develop and refine the curriculum, with a focus on ensuring that it is aligned with state and national
standards. This process involves establishing learning objectives and identifying the knowledge, skills,
and concepts that students should master at each grade level.

The district goes through a thorough review process. This involves a review by a district-wide committee
made up of educators, parents, and community members, who evaluate the curriculum for alignment
with state and national standards, as well as its coherence, rigor, and relevance. This committee provides
feedback and makes recommendations for revisions to the curriculum as needed.

Following the review process, the curriculum is presented to the school board for adoption. The school
board reviews the curriculum, taking into consideration feedback from the review committee, and
ultimately approves it for use in the district. Once adopted, the curriculum is implemented in classrooms
throughout the district.



To ensure that the curriculum remains up-to-date and aligned with state and national standards, the
district conducts regular reviews and updates. This includes ongoing professional development for
teachers to support their understanding of the curriculum and how to effectively implement it in their
classrooms.

Describe your process for ensuring classroom instruction is intentional, engaging, and challenging for
all students.

Intentional teaching is the key to the success of this approach in classroom instruction in Lake Oswego is
designed to be intentional, engaging, and challenging for all students using Universal Design principles.
Universal Design is an approach to teaching that ensures every student is given equal opportunities to
learn, regardless of their individual needs or abilities.

. Teachers in the Lake Oswego School District understand the importance of setting clear learning goals
and designing lessons that are structured around these goals. By doing so, they are able to provide a
learning experience that is tailored to the unique needs of each student, taking into consideration factors
such as their learning style, interests, and abilities. Engaging and challenging students is also a critical
component of Universal Design. Teachers in the Lake Oswego School District use a range of techniques to
make sure that their lessons are interesting, motivating, and relevant to individual students. They use
multimedia, group discussions, and hands-on activities to capture the attention of their students and
keep them engaged throughout the learning process. By doing so, they strive to create a positive and
enjoyable learning environment that encourages students to take an active role in their own education.
There is a deep understand that every student is capable of achieving success, and they set high
expectations for all of their students. They use a variety of assessment tools to determine the strengths
and weaknesses of each student, and they use this information to design lessons that are appropriately
challenging. By doing so, they encourage their students to reach their full potential, and they foster a
culture of excellence that motivates students to succeed. By doing so, they have ensured that every
student has the opportunity to learn and succeed, regardless of their individual needs or abilities.

How will you support, coordinate, and integrate early childhood education programs?

Early childhood education is of critical importance in setting a strong foundation for a student's future
academic and social success. LOSD has a pre-kindergarten at each elementary school with high-quality,
caring educators offering a comprehensive and cohesive curriculum that integrates both play-based
learning and academic instruction. By incorporating social and emotional learning into the curriculum, as
well as foundational reading, writing, and math instruction, we can provide a well-rounded educational
experience that prepares students for kindergarten and beyond.

Pre-kindergarten program receive ongoing professional development and support. This includes training
in evidence-based practices for early childhood education, as well as access to resources and support
from early childhood education specialists. Further the Lake Oswego School District has strong
partnerships with local early childhood education providers (Champions, KinderCare).



What strategies do you employ to help facilitate effective transitions from middle grades to high
school and from high school to postsecondary education?

Effective transitions from middle grades to high school and from high school to postsecondary education
are critical to student success, and there are varieties of strategies used. Re-engagement specialists play
a critical role in helping students who may be struggling to stay on track academically or socially. These
specialists work with students to identify their strengths and weaknesses, set goals, and create a plan for
success. By providing individualized support and guidance, re-engagement specialists can help students
feel more confident and motivated as they transition to high school and beyond. Counselors are a
valuable resource for students as they navigate the challenges of transitioning to high school and
postsecondary education. LOSD counselors provide academic and emotional support, as well as guidance
on course selection, college and career planning, and other important issues. By building strong
relationships with students, counselors help them feel supported and connected to their school
community.

High school success specialists work with students who are at risk of falling behind academically or who
may need additional support in order to succeed. These specialists provide individualized tutoring,
academic coaching, and other resources to help students overcome academic challenges and achieve
their goals.

Learning centers provide a safe and supportive environment for students to receive additional academic
support and resources, offering tutoring, study groups, and other academic resources to help students
succeed in their coursework and feel more confident in their ability to transition to postsecondary
education and we can help ensure that all students have the tools and support they need to achieve
success in their academic and personal goals.

How do you identify and support the academic and technical needs of students who are not meeting
or exceeding state and national standards, and Perkins Performance targets, particularly for focal
student groups?

Identifying and supporting the academic and technical needs of all students, including those who are not
meeting or exceeding state and national standards, is a critical priority for the Lake Oswego School
District. In order to meet the needs of all students, including those experiencing disabilities, of color,
navigating homelessness, poverty, foster care, and emerging bilinguals, LOSD uses the following
strategies:

Analyzing student performance data on state and national standards, as well as 9" grade on-track, 4-
year and 5- year graduation targets, to identify the areas in which students are struggling. This data can
help teachers and administrators identify areas of need and target their interventions and supports more
effectively.

Using the Early Warning System, i-ready and MTSS, early intervention can be identified to address their
needs. This can include additional academic support through tutoring, mentoring, and other



interventions to help students improve their skills. Teachers and staff have many professional
development and training opportunities to support students of color and students who are experiencing
disabilities, navigating homelessness, poverty, foster care, and emerging bilinguals. This can help
teachers better understand the unique challenges these students face and provide them with the support
and resources they need to succeed.

An important ongoing piece of meeting students’ needs with disabilities is individualized education plans
(IEPs) and 504 plans that outline their unique needs and provide a roadmap for the support and services
they require to succeed. Additionally UDL can help inform pedagogical strategies to meet students’
needs.

The school district works closely with community partners, such as Chamber of Commerce, Rotary,
Hunger Fighters, the Lake Oswego Schools Foundation, | Love Lake Oswego Clothing Closet, Parent clubs
and local businesses, to provide additional resources and support to students who are experiencing
homelessness, poverty, foster care, students of color and emerging bilinguals.

What systems are in place for supporting the academic needs of students, including for focal student
groups, who have exceeded state and national standards?

The Lake Oswego School District provides a variety of advanced learning programs, such as gifted and
talented programs and Advanced Placement (AP) courses, to support the academic needs of students
who have exceeded state and national standards. The school district provides a variety of enrichment
programs, such as music, art, and language programs, to provide students with additional opportunities
to excel academically. For students experiencing disabilities, the Lake Oswego School District provides
individualized education plans (IEPs) and 504 plans to address their unique needs and support their
academic success and for all students including focal group students, TAG coordinators create individual
learning plans to challenge students. The school district provides a variety of support services, such as
counseling, tutoring, and academic coaching, to support the academic needs of students who are
experiencing homelessness, poverty, foster care, of color and emerging bilinguals. Teachers and staff
receive professional development and training to better support the academic needs of all students,
including those who have exceeded state and national standards and students experiencing disabilities,
navigating homelessness, poverty, foster care, students of color and emerging bilinguals.

How do you provide career exploration opportunities, including career information and employment
opportunities, and career guidance and academic counseling before and during CTE Program of Study
enrollment?

Lake Oswego School District has many opportunities for students as school counselors play a critical role
in students’ career development through working with students to identify their interests, abilities,
specific career clusters and postsecondary plans, helping students understand the connection between
school and the world of work, helping students plan the transition from school to postsecondary
education and/or the world of work. Counselors advise students on multiple postsecondary pathways
(e.g., college, career-specific credentials and certifications, apprenticeships, military, service-year



programs, full-time employment with a family-supporting wage. Connecting students to early college
programs (e.g., dual credit/dual enrollment). Collaborating with administration, teachers, staff and
decision makers to create a postsecondary-readiness and career and college going culture

Counselors also identify gaps in college and career access and the implications of such data for
addressing both intentional and unintentional biases related to college and career counseling. Working
with teachers to integrate career education learning in the curricula, they help provide opportunities for
all students to develop the mindsets and behaviors necessary to learn work-related skills, resilience, and
perseverance, an understanding of lifelong learning as a part of long-term career success, a positive
attitude toward learning and a strong work ethic. Recognizing and supporting essential developmental
factors key to future successes, such as self-efficacy and identity, motivation and perseverance are
important roles of LOSD counseling staff.

How are you providing equitable work-based learning experiences for students?

By providing access to a variety of work-based learning opportunities: internships, apprenticeships, job
shadowing, and mentoring. These opportunities are available to all students, regardless of their
background or academic performance. LOSD has strong partnerships with local businesses and
community organizations; we encourage our partners to be intentional in creating opportunities for
students from underrepresented groups.

LOSD provide students with disabilities or other unique needs with support and accommodations, such as
assistive technology, special transportation, or other necessary resources to enable them to participate
in work-based learning experiences.

In addition, through fostering an inclusive environment by promoting cultural competency and providing
training for staff and partners. Encourage staff and partners to embrace diversity, equity, and inclusion
and ensure that all students feel welcome and valued.

Work-based learning experiences are aligned with academic goals and LOSD provides academic credit
for students who complete work-based learning experiences, and ensure that they are recognized and
valued. We continuously evaluate and improve programs: Continuously evaluate and improve work-
based learning programs to ensure that they are effective in providing equitable opportunities for all
students. Collect data on student participation and outcomes to identify areas for improvement and to
track progress over time.

Describe how students’ academic and technical skills will be improved through integrated, coherent,
rigorous, challenging and relevant learning in subjects that constitute a well-rounded education,
including opportunities to earn postsecondary credit while in high school. What activities will you
offer to students that will lead to self-sufficiency in identified careers?

By incorporating interdisciplinary and project-based learning, students can engage in hands-on, real-
world learning experiences that are relevant to their lives. This approach allows students to develop
critical thinking and problem-solving skills, while also providing opportunities to apply academic and
technical skills in a practical setting.



AP courses provide students with college-level coursework, allowing them to earn college credits while
still in high school. By offering a variety of AP courses, the district can provide rigorous and challenging
coursework that prepares students for postsecondary education.

Additionally, by integrating CTE into the curriculum, students can gain technical skills and knowledge in
specific industries or career fields. This approach allows students to develop both academic and technical
skills, providing a well-rounded education and preparing them for postsecondary education or the
workforce.

Dual enrollment programs allow high school students to enroll in college courses and earn both high
school and college credits simultaneously. This approach provides students with the opportunity to
experience college-level coursework and gain exposure to the demands of postsecondary education.

Extracurricular activities and programs, such as clubs, competitions, and internships, can provide
students with opportunities to apply their academic and technical skills in a practical setting. These
experiences can also help students build their resumes and gain valuable work experience.

Well-rounded CTE Focus

How will students from focal groups and their families learn about CTE course offerings and Programs
of Study that are available?

Career Technical Education (CTE) is an educational pathway that provides learners with the knowledge
and skills they need to be prepared for college and careers. Students in CTE programs take specialized
courses, in addition to required courses, and have the opportunity to participate in internships, engage
with mentors, and practice what they are learning through project-based learning.

CTE gives purpose to learning by emphasizing real-world skills and practical knowledge within a selected
career area. Each year, LOSD reviews its CTE Programs of Study and identifies next steps to increase CTE
opportunities that are of interest and in demand for students at both Lake Oswego and Lakeridge High
School. Offering CTE pathways includes development of Programs of Study with qualified teachers who
have industry experience and physical spaces and equipment.

A CTE Program of Study is a sequence of two or more CTE courses (2 credits, 3 credits starting in 2024-
25) within a student's area of career interest. Pathways are designed to connect high school classes to
college, industry certifications, and/or a career. For a student to become a “CTE concentrator,” they must
earn two or more credits in a single Program of Study, with at least one credit in a course flagged at the
Intermediate or Advanced level.

All CTE opportunities will be offered regardless of race, color, national origin, sex, disability, sexual
orientation, gender identity, marital status, religion, or age (includes state and federal protected
classes). There are no admission barriers to participate in CTE courses. CTE credits must be earned in
grades 9 and higher.

How will you prepare CTE participants for non-traditional fields?



Encouraging students of all genders, races, and ethnicities to participate in CTE programs, including
those that are traditionally dominated by one gender or another by actively recruiting students from
underrepresented groups, the district can help break down stereotypes and encourage participation in
non-traditional fields. Connecting students with role models and mentors who have successfully pursued
non-traditional careers. These individuals can provide guidance and support to students, helping them
navigate any challenges they may face in pursuing non-traditional fields.

We provide students with non-traditional careers through career fairs, guest speakers, and field trips.
This can help students understand the variety of career options available to them and inspire them to
pursue careers that may not have been on their radar.

Providing a supportive and inclusive learning environment for all students. This includes ensuring that the
physical environment is welcoming and free of gendered or cultural biases, and providing
accommodations and support for students who may need them.

Offer coursework and training that is relevant to non-traditional fields, including training on technology,
equipment, and other tools necessary for success in those fields. Additionally, offering challenging and
rigorous coursework to prepare students for the demands of non-traditional careers. And finally
partnering with industry professionals to offer internships, job shadowing, and other work-based
learning experiences. These experiences can provide students with hands-on experience and exposure to
the realities of non-traditional careers, as well as networking opportunities.

Describe any new CTE Programs of Study to be developed.

When students fully understand the skills, demands and pathway to their future career, they are more
likely to actualize their dreams and find success. With CTE programs, students are able to see their
options outside of traditional four-year colleges and get a head start on finding a career suitable for
them. We are expanding our CTE pathways with the following course:

Human Growth and Development and Principles of Teaching courses which are part of a two credit
sequence for students interested in a Career Development Pathway targeting Education. These courses
will provide students with skills to readily apply through Cadet Teaching or a future occupation. The
courses in the sequence are Human Growth and Development through Adolescence, and Principles of
Teaching, and Cadet Teaching.

Product Design and Manufacturing which creates a Career Development/GTE Pathway for students who
have taken Graphic Design, Makerspace, and either Engineering and Design or Art 2. It is an extension of
these programs and allows students to apply their learning in various roles, capacities, and situations
simulating a real world creative and collaborative environment.

All CTE courses follow State and National teaching standards.



Engaged Community

(250 words or less per question)

If the goal is meaningful, authentic, and ongoing community engagement, where are you in
that process? What barriers, if any, were experienced and how might you anticipate and
resolve those issues in future engagement efforts?

The Lake Oswego School District has ongoing and open communication with the Community and
utilizes a wide array of tools including in-person opportunities (structured committees, informal
administrator listening sessions, 1-1 meetings), through email, newsletters, phone calls, home
visits, virtual meetings. This engagement is essential for creating a shared vision for student
success and ensuring that the district is meeting the needs of all students.

Community engagement is a dynamic and ever-changing process. It is not a one-size-fits-all
approach and can vary depending on the topic or situation at hand. It is important to be able to
move through all levels of engagement, from informing to involving, collaborating, and
deferring, depending on the needs of the community and the situation. Similarly, the community
may also take on different roles in the engagement process, from being the leader to being the
recipient of information. By recognizing the fluidity of community engagement and adapting to
the needs of the community, we can foster meaningful and authentic relationships with our
stakeholders.

We find the primary barriers to engagement are time and attention. Many parents/quardians
are busy; therefore making opportunities for engagement as easy as possible and offering
multitudes of ways for parents/guardians to engage is important.

What relationships and/or partnerships will you cultivate to improve future engagement?

We will continue all of our current relationships and seek to further deepen relationships
intentionally with students and families who are experiencing homelessness, poverty, foster
care, students of color, gender expansive students and emerging bilinguals.

Beyond our parent community, the school district works closely with individuals and community
partners, including Chamber of Commerce, the Mayor and City Council, the City of Lake Oswego,
Rotary, Hunger Fighters, the Lake Oswego Schools Foundation, | Love Lake Oswego Clothing
Closet, Adult Community Center, Respond to Racism, LOforLOve, Parent clubs and local
businesses.



What resources would enhance your engagement efforts? How can ODE support your
continuous improvement process?

ODE has provided many thoughtful and robust tools for our engagement efforts. As always,
funding is a challenge for public school districts. LOSD could use the additional funding to
support targeted outreach efforts to underrepresented groups and to provide interpretation
services and accessibility accommodations. We would request that all materials produced by
ODE be translated into at least Mandarin Chinese and Spanish, if not also the statistically most
spoken languages by families in Oregon.

Or possibly use technology tools and training to reach various community populations. With the
increased use of virtual communication due to the COVID-19 pandemic, the district could benefit
from tools such as online forums, virtual town halls, and video conferencing to connect with
community members.

ODE could also support the district's continuous improvement process by providing data and
resources for monitoring student outcomes and identifying areas for improvement. This could
include student diagnostic technologies and tools for professional development opportunities
for district staff.

How do you ensure community members and partners experience a safe and welcoming
educational environment?

LOSD has established clear policies and procedures for addressing discrimination, harassment,
and bullying. These policies are communicated to all students, staff, and community members,
and the district provides regular training on how to recognize and respond to these issues. We
regularly evaluate our policies and practices to ensure we are meeting the needs of all students
and creating a safe and welcoming environment. This includes gathering feedback from
students, families, and staff and using data to make evidence-based decisions.

The support system we’ve built emphasizes positive reinforcement and teaches students social
and emotional skills. This approach helps create a positive school climate and reduces the need
for discipline practices that can create an unsafe or unwelcoming environment. Support services
for students who may be experiencing mental health or other personal challenges. This includes
school counselors, social workers, and other support staff who work to create a safe and
supportive environment for students.



We value and seek out community partnerships to support student success. By working with
community organizations, the district can create a network of support for students and families
and foster a sense of community involvement and investment in student success.

If you sponsor a public charter school, describe their participation in the planning and
development of your plan.

LOSD and Harmony Academy have a partially administered relationship which means that
Harmony is able to create plans tailored to their individual student needs while maintaining a
supportive relationship with LOSD.

Please select all that apply

Students of color

Students with disabilities

Students who are emerging bilinguals

Students who identify as LGBTQ2SIA+

Students navigating poverty, homelessness, and foster care

Families of students of color

Families of students with disabilities

Families of students who are emerging bilinguals

Families of students who identify as LGBTQ2SIA+

Families of students navigating poverty, homelessness, and foster care
Licensed staff (administrators, teachers, counselors, etc.)

Classified staff (paraprofessionals, bus drivers, office support, etc.)
Community Based Organizations (non-profit organizations, civil rights organizations,
community service groups, culturally specific organizations, etc.)

Tribal members (adults and youth)

School volunteers (school board members, budget committee members, PTA/PTO
members, booster club members, parent advisory group members, classroom
volunteers, etc.)

Business community

Regional Educator Networks (RENSs)

Local Community College Deans and Instructors; Local university deans and
instructors

Migrant Education and McKinney-Vento Coordinators

Local Workforce Development and / or Chambers of Commerce

CTE Regional Coordinators

Regional STEM / Early learning Hubs

Vocational Rehabilitation and pre Employment Service Staff



Justice Involved Youth
Community leaders
Other

Why did you select these particular artifacts to upload with your application? How do they show
evidence of engaging focal student populations, their families and the community?*

These artifacts were selected because they show evidence of meaningful, deep and ongoing engagement with
focal student/family populations, staff, all LOSD families, and the wider community.

Describe at least two strategies you executed to engage each of the focal student groups and their
families present within your district and community. Explain why those strategies were used and what

level of the Community Engagement spectrum these fell on.*

Two strategies we used to engage focal student groups and their families were an early, open-ended question
survey and open-ended phone calls to families. We used these methods for a number of reasons:

1. To gather data from enough focal group families to ensure almost everyone is represented

2. We felt it very important to collect this open-ended, qualitative data EARLY so that their input could inform
our thinking as well as the larger LOSD community and not the other way around. If we had sought the larger
LOSD community input first, it is possible that non-focal group families would have completed the survey first,
thereby potentially shifting community thinking.

3. To gather input in a way that is easiest for families.

4. We purposely created an open-ended questions to allow focal group families to use their words, not a
multiple choice or closed ended survey that might force families opinions into a category that is not quite
representative of their experience.

These strategies fell on collaborate and defer levels of community engagement.

Describe at least two strategies you executed to engage staff. Explain why those strategies were used.

Explain why those strategies were used and what level of the Community Engagement spectrum these
fell on.*

Two strategies executed to engage staff were our Youth Truth (YT) survey and Superintendent
Engagement (SE) sessions.

These strategies were used for the following reasons:

1. YT allows us to measure staff perceptions over time



2. YT allows us to measure specific topics that staff care about

3. YT allows us to compare between districts, schools, focal groups

4. SE allows staff to give feedback in their own words

5. SE is an informal, comfortable way to connect with staff members

6. SE allows staff to socialize with other staff and hear their opinions, thoughts, concerns
These strategies fell between consult and collaborate.

Describe and distill what you learned from your community and staff. How did you apply that input to
inform your planning?*

The Lake Oswego School District (LOSD) has continued our comprehensive community
engagement process to develop a plan for how to invest Student Success Act (SSA), High School
Success (HSS) or Measure 98, and Early Indicator and Intervention Systems (EIIS) funding. This
process focuses on equity and gathering input from staff, students and families from historically
underserved communities as well as the community at large. We continue to use the LOSD
equity lens to help guide our thinking.

The primary phase is the development of a District Needs Assessment informed by key focal
group communities’ input FIRST as we continued to gather information from the wider
community about what is working well and what could be improved for their student success:
reducing academic disparities, meeting students' behavioral or mental health needs, providing
equitable access to academic courses, allowing teachers and staff sufficient time to collaborate
and review student data and develop strategies to support all students, and creating strong
partnerships for student achievement. Lake Oswego community members have provided input
via community and staff forums, listening sessions, more than 3,000 responses to an online
survey, and targeted outreach at many community meetings and events serving historically
underserved students and families. Collecting student input and elevating student voice has
been a significant focus of the data collection.

The trends from our data gathering include a desire to: decrease class size at transition years of
school age students, address and support student mental health, increase options for
alternative pathways, increase diversity and adopt culturally responsive pedagogy and
curriculum, support differentiation for students with disabilities, adjust the middle level
schedule to support student's academic needs, and adopt a district wide social emotional
learning curriculum to improve mental health. The district's instructional leadership team



extensively analyzed disaggregated student data and compared those needs to the community
desires. We found there was a match in many areas and that is the plan we wish to prepare for
the Lake Oswego grant funds.

Leveraging the existing framework that is already in place, LOSD will use the Integrated Grant
funding to address students mental and behavioral health needs by providing a comprehensive
K-12 Social and Emotional Learning program, additional staff to ensure time is available to meet
individual student needs, and place unwavering attention on creating a school culture where
students and staff feel welcomed, valued and contributing members of the school community.
In addition, LOSD will use the Integrated Grant funding to reduce disparities and increase
academic achievement through providing smaller class sizes where teachers can establish
meaningful relationships with their students and professional development that will give the
faculty and staff in Lake Oswego the tools they need to educate the ever-changing student.

CTE Focus

How will you intentionally develop partnerships with employers to expand work-based learning
opportunities for students?*

Advisory Committees: The district has established Industry Advisory Committees (IAC) for each
of its CTE programs. These committees include representatives from local businesses and
industry professionals who provide guidance and support to the district regarding the
development and implementation of CTE programs. The IACs also help to identify work-based
learning opportunities, such as internships and job shadowing, for students.

Internships: LOSD partners with local employers to offer internships to CTE students. These
internships provide students with hands-on experience in real-world work environments and
help them develop valuable skills and knowledge in their chosen field.

Apprenticeships: The district partners with employers to offer apprenticeships to CTE students
in fields such as construction, engineering, and healthcare. These apprenticeships combine on-
the-job training with classroom instruction, allowing students to earn a wage while they learn.



Mentorship Programs: LOSD partners with employers to create mentorship programs for CTE
students. These programs match students with industry professionals who provide guidance,
support, and advice on career pathways and skills development.

Job Shadowing: The district partners with employers to offer job shadowing opportunities for
CTE students. These opportunities allow students to observe and learn about different careers
in their field of interest.

Career Fairs: LOSD organizes career fairs and events that bring together students and local
employers. These events provide opportunities for students to network with employers, learn
about career pathways, and explore different job opportunities in their chosen field.



Strengthened Systems and Capacity

(250 words or less per question)

How do you recruit, onboard, and develop quality educators and leaders? How are you
recruiting and retaining educators and leaders representative of student focal groups?

Recruiting educators and leaders often involves advertising job openings through various
channels, such as job boards, social media and networking events and in other regions and
states. Candidates are required to submit an application and participate in a selection process,
which could include interviews, background checks, and reference checks. Once selected, new
staff members undergo carefully designed onboarding, which includes district policies,
procedures, instructional methods and expectations.

To recruit and retain educators and leaders who are representative of student focal groups,
LOSD prioritizes diversity, equity, and inclusion efforts in our recruitment and development
practices. We partner with organizations that focus on supporting underrepresented groups in
education, developing culturally responsive teaching and leadership practices, and creating a
welcoming and inclusive school environment for all students and staff.

In addition, we have successfully launched our Career Pathways Program designed to develop
quality educators and leaders offered to all LOSD staff members:

e C(lassified Professional Development (PD): Designed to provide classified staff with
opportunities to learn more about various topics that will enhance their knowledge
and skills in their daily work

e New Teacher and Mentor Teacher Support: Ongoing support for mentor teachers who
are supporting the new teachers in the district

e Teacher Leaders: PD for current teacher leaders, or future teacher leaders, who are
committed to supporting equity for all students through teacher leadership

e C(lassified Leaders: Sessions designed to provide coaching and leadership skills

e Future Principals: For those interested in moving into the role of a principal at the
elementary, middle, or high school level

e Future District Office Administrators: For those interested in moving into a district
office administrator role

What processes are in place to identify and address any disparities that result in students of
color, students experiencing poverty, students learning English and students with disabilities



being taught more often than other students by ineffective, inexperienced, or out-of-field
teachers?

LOSD collects and utilizes data on teacher quality and student outcomes by demographic group.
We look closely at teacher qualifications, certification, years of experience, and evaluation
ratings, as well as student test scores, graduation rates, and college readiness. By examining
these data, LOSD can identify any patterns or disparities that may be occurring in teacher
quality and student outcomes.

LOSD uses equity and inclusion efforts in teacher recruitment, professional development, and
retention practices. This involves providing ongoing training and support for teachers to improve
their skills and effectiveness, and implementing policies and practices that promote a welcoming
and inclusive school environment for all students and staff. And we work to ensure that students
are placed with effective teachers by using data and research-based practices to make teacher
assignments. This includes using measures of teacher effectiveness, such as observation ratings
or student growth data, to inform teacher placement decisions.

LOSD prioritizes providing equitable additional support and resources for students who are
disproportionately impacted, such as students of color, students experiencing poverty, students
learning English, and students with disabilities, including targeted interventions, tutoring or
additional instructional time, and providing access to specialized services and supports to meet
the unique needs of these students.

How do you support efforts to reduce the overuse of discipline practices that remove
students from the classroom, particularly for focal student groups?

LOSD works hard to reduce disparities in discipline practices through many avenues working
together to provide training and support for teachers and staff, create a positive and welcoming
school environment, teaching social-emotional skills, and providing clear and consistent
expectations for behavior. LOSD prioritizes repairing harm caused by misbehavior and building
positive relationships between students/families staff. This could involve implementing
restorative practices, such as restorative circles, conferences, and peer mediation, as
alternatives to traditional punitive disciplinary practices. LOSD examines data on disciplinary
incidents and outcomes by demographic group and identifies any patterns or disparities that
may be occurring.

Specifically the approaches used are:

1. The Multi-tiered Systems of Support (MTSS) is an approach that aims to meet the needs
of all students, including those who require additional support. By identifying and



addressing students' needs early on, MTSS can help reduce the need for disciplinary
practices that remove students from the classroom.

2. Restorative justice practices: Restorative justice practices prioritize repairing harm and
restoring relationships over punishment. This approach involves bringing together
students who have been involved in a conflict to talk about what happened and come
up with a plan for moving forward. Restorative justice practices have been shown to
reduce suspension rates and improve school climate.

3. Trauma-informed approaches: Trauma-informed approaches recognize that many
students have experienced trauma in their lives, which can affect their behavior and
academic performance. These approaches prioritize building relationships, creating a
sense of safety, and providing support for students who have experienced trauma.

4. Embedding implicit bias training into our schools: Implicit bias training aims to help
educators recognize and address their own biases, which can contribute to unequal
treatment of students from different racial or ethnic backgrounds. By reducing implicit
bias, educators can create a more equitable and inclusive learning environment.

5. Positive behavior interventions and supports (PBIS): PBIS is a framework that
emphasizes proactive strategies to promote positive behavior and prevent problem
behavior. This approach involves setting clear expectations for behavior, providing
positive reinforcement for good behavior, and using data to monitor progress.

How do you align professional growth and development to the strengths and needs of the
school, the teachers, and district leaders?

LOSD uses a comprehensive needs assessment process to identify areas of strength and areas in
need of improvement at the school, teacher, and district leader levels. This involves collecting
data from a variety of sources, such as teacher and leader self-assessments, student
achievement data, and observation and feedback from administrators, TOSA/teaching coaches
and peers, staff surveys and association feedback.. This information can be used to develop
targeted professional growth and development plans that align with the specific needs of the
school, teachers, and district leaders.

By providing ongoing professional development opportunities that are aligned with district and
school improvement goals, strategic plans and through offering a variety of professional
development options, such as workshops, seminars, coaching, and peer collaboration, that
address the specific needs and strengths of the school, teachers, and district leaders.
Professional development opportunities are differentiated to meet the specific needs of
individual teachers and leaders.



How do you provide feedback and coaching to guide instructional staff in research-based
improvement to teaching and learning?

LOSD uses a robust evaluation process that includes regular classroom observations and
feedback from instructional leaders. This involves using research-based teaching frameworks
and/or rubrics to evaluate instructional quality, and providing ongoing coaching and feedback
to teachers based on their performance. Providing targeted professional development
opportunities that are designed to support research-based teaching and learning practices. This
could involve providing workshops, seminars, or other professional development activities
focused on specific research-based practices, such as project-based learning, differentiation, or
formative assessment. Teachers are provided with opportunities for peer collaboration and
reflection, allowing them to share their own research-based practices and receive feedback and
coaching from colleagues.

LOSD may also work to provide coaching and feedback to teachers based on student data, such
as assessment scores or other performance measures. This data can be used to identify areas
where teachers may need additional support or training, and to guide the development of
targeted coaching and professional development opportunities.

Finally, LOSD provides leadership and coaching support to instructional leaders, such as
principals and instructional coaches, to ensure that they have the knowledge and skills needed
to effectively provide feedback and coaching to teachers.

What systems are in place to monitor student outcomes and identify students who may be at
risk of academic failure? How do you respond and support the student(s) when those
identifications and observations are made?

LOSD uses i-ready, early warning indicators, longitudinal growth targets, state and district tests,
formative assessments, and progress monitoring tools, to track student progress and identify
areas where students may be struggling. Targeted interventions and support for students who
are identified as at risk of academic failure. Including additional instructional time, tutoring, or
academic coaching to help students catch up to their peers. Schools may also work to develop
targeted behavior or attendance interventions to support students who may be struggling in
these areas. Additionally, districts may provide social-emotional learning supports, such as
counseling or mental health services, to help students manage stress and build resilience.

Our Multi-tiered Systems of Support (MTSS) focuses on providing high-quality instruction for all
students. As an example, for literacy, classroom teachers provide strong reading instruction
daily, working with both large and small groups of students during the designated reading time.
All students are screened multiple times across the year. The results from the screening help



schools determine students who may need additional support to ensure they are on track for
healthy reading outcomes. Schools use the screening data to plan for additional small group
reading support for students who show risk factors for reading difficulties. Teachers monitor the
progress of students receiving additional support and use the data to increase the level of
intensity of the reading support as needed. The team may propose additional interventions, a
referral for consideration of a 504 plan, or a referral for consideration of a special education
evaluation.

How do you facilitate effective transitions between early childhood education programs and
local elementary school programs; from elementary to middle grades; from middle grades to
high school; and from high school to postsecondary education?

LOSD has targeted transition supports for students, such as orientation sessions or summer
programs that help to familiarize students with new educational environments and expectation,
additional teaching and counseling staff. LOSD offers transition programs for students entering
middle school or high school that provide opportunities to meet peers, teachers, tour the school,
and learn about academic and extracurricular opportunities.

LOSD provides targeted academic and social-emotional support for students during key
transition periods. LOSD works to provide families with information and resources to support
their student's transition. This could involve providing information about academic expectations
and opportunities, as well as information about social and emotional supports that are
available.
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