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We Value Your Participation!
Please use the following features to engage with us throughout 
our time together today:
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speaker and or panelists
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Introductions

1.Name

2.District, COE, SELPA

3.Position



Find the slide-deckand 
resourcesreferenced in 
this presentation on 
our Padlet

Feel Free to 
Remake & SHARE!

Access Resources Here

https://bit.ly/3xN2BEn



One System

https://www.icoe.org/selpa/el-swd


English language learner(s) (ELL): Students of a 
national-origin-minority who are limited in English 
language proficiency (United States Department of 
Education, Office for Civil Rights, 2016). The acronym 
ELL or ELLs, is used to refer to students whose 
home/native language is any language other than 
English, and who are in the process of learning academic 
English (CDE, 2015).
Student(s) with a disability (SWD): A student who has 
been formally identified as having a disability in one or 
more of the 13 disability categories as indicated in IDEA 
(IDEA, 2004). A SWD is a student whose disability 
adversely affects their learning, such that special 
education services and/or related services are required 
and necessary for the child to make educational progress 
(IDEA, 2004).

Who are ELs with Disabilities?

Students with Disabilities Total Population for Ages 0 to 22  Source: CASEMIS, December 2017

English learners  
with disabilities:  

216,953
Total students 

with disabilities:  
774,665



2012

ELD Standards

State Board of 
Education adopts the 
new ELD standards 
aligned with CCR 

Standards

ELA/ELD 
Framework

State Board of 
Education approved the 

framework which 
emphasized 

development of content 
knowledge and 

language proficiency

2014

Letter from the State 
Board of Education

Reinforcing state policy 
for a comprehensive 

approach to ELD -
Designated and 

Integrated ELD for all 
English learners

2015

Curriculum 
Frameworks

ELD development is 
emphasized within and 
give adequate guidance 

to ensure all English 
learners have access to 
integrated ELD across 

disciplines

2015

Statewide Task Force: 
Special Education

SBE, CA Supt. of Public 
Instruction, & the CTC 

issued their report. 
Concerns on siloing and 
emphasized a need for 

coordination & 
collaboration for all 

students

2015

CA Multi -Tiered 
System of Support

Integrated & 
comprehensive 

framework re: academic, 
behavioral, & SEL in a 

fully integrated system 
of support. Part of 

Assembly Bill 104 “Scale-
Up MTSS” provides 

technical assistance for 
LEAs.

2015

Setting the Context

From the “Policy Context” section of the Introduction to the 
California Practitioners’ Guide to Educating English Learners

https://bit.ly/3lYEPx9
https://bit.ly/2Dl1JKN
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=23


2015

CA Dyslexia 
Guidelines

Authorized via AB 1369 & 
aims to assist GE, SPED 
teachers, & parents in 

identifying, assessing, and 
supporting students 

w/dyslexia. Chapter 7 
addresses English 

learners

Proposition 58: 
Approved by Voters

CA Education for a Global 
Economy Initiative give 

CA public schools 
flexibility over the use of 

language acquisition 
programs. Goal - 3 out of 
4 students proficient in 
two or more languages

2015

EL Roadmap

State Board of Education 
approved the EL 
Roadmap Policy. 

Provides guidance for 
LEAs & calls for 

collaboration to better 
identify, understand, 
assess, & support 
English learners & 

English learners with 
disabilities

2017

ELPAC Introduced

Replaces CELDT to 
determine EL 

proficiency and to 
assess progress. There 
are two versions: initial 
and annual summative. 
ELPAC captures more 

rigorous language 
demands aligned with 

ELD and CCR 
standards.

2017

CA Statewide System 
of Support

Helps LEAs & their 
schools to meet student 
needs. Development of 
3-way crosswalk: LCAP, 
EL Roadmap, and SPED 

APR indicators 
developed. May be used 

as a guide to improve 
performance of ELs with 

disabilities.

2018

Development of the CA 
Practitioners’ Guide

Highly collaborative 
process involving a team 

of writers; reviewers; 
CDE staff; statewide 

work group: researchers, 
administrators, state & 

LEA staff, & practitioners, 
as well as teacher focus 

groups to ensure 
accuracy, relevance, and 

practicality

Setting the Context
2019

From the “Policy Context” section of the Introduction to the 
California Practitioners’ Guide to Educating English Learners

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=23


The Department of Education developed 
this California Practitioners’ Guide for 
Educating English Learners with 
Disabilities to provide information on 
identifying, assessing, supporting, and 
reclassifying English learners who may 
qualify for special education services and 
pupils with disabilities who may be 
classified as English learners. 
The manual or guide will assist leaders in 
developing and implementing policies 
and practices related to English learners 
with disabilities.

CA PG ELSWD Page 1

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=1


Please Note...
AB 2785
The guidance provided in the 
California Practitioners’ Guide for 
Educating English Learners with 
Disabilities is not binding on local 
educational agencies or other 
entities. Except for the statues, 
regulations, and court decisions 
that are referenced herein, the 
document is exemplary, and 
compliance with it is not 
mandatory. 
See California Education Code (EC) 
Section 33308.5.

http://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?lawCode=EDC&sectionNum=33308.5.


https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf


Section 1 Identification of English Learners, Multi-Tiered 
System of Supports (MTSS), and Pre-Referral Interventions

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#EL-Manual_v47.indd:.130652:9030#35


California Practitioners’ Guide for Educating 
English Learners with Disabilities Chapter 1

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=37
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf


Chapter 1 Students with Disabilities Who 
May Be Identified as English Learners

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=37
https://drive.google.com/file/d/1PqtLvjbN6B4ucY0huTrXXgFzhUqYRRZr/view?usp=sharing


Chapter 1
This chapter describes how 
students with disabilities may 
also be classified as English 
learners, using appropriate 
assessment accessibility 
resources, and placed in a 
language acquisition program.

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=37


Student Eligibility Requirements



Assessment Timeline

Testing Window
• Initial ELPAC
• Initial Alternate 

ELPAC 
July 1 - June 30



Initial Assessment of English 
Language Proficiency

Four essential questions in identifying 
potential English learners:

1. Which language did your child learn 
when he/she began to talk? 

2. Which language does your child most 
frequently speak at home? 

3. Which language do you (the 
parent/guardian) most frequently use 
when speaking with your child?

4. Which language is most often spoken 
by adults in the home? 

Home Language Survey (HLS)
• Initial enrollment in school TK/K-12 
• Completed once by parent/guardian

https://www.cde.ca.gov/ta/cr/documents/hls2020.pdf
https://www.cde.ca.gov/ta/cr/elforms.asp


Home Language Survey (HLS)
If a language other than English is indicated on any of the 
first 3 questions, the student’s English language 
proficiency is assessed using the Initial English Language 
Proficiency Assessments of California (ELPAC).

● Initial ELPAC or an Alternate English Language 
Proficiency assessment is administered 
(within 30 calendar days of enrollment)

● Performance on the Initial ELPAC will establish if 
the student is classified an English Learner or is 
identified as Initial fluent English proficient (IFEP)  

Initial Assessment of English Language Proficiency

https://www.cde.ca.gov/ta/cr/elforms.asp


4 Domains
● Listening
● Speaking
● Reading
● Writing

2 Performance Areas
● Oral Language

○ Listening/Speaking 
● Written Language

○ Reading/Writing

Listening Speaking

Reading Writing

Overall 
ELPAC Score

Oral 
Language

Written 
Language



Please see Chapter 1. pg. 22-23; & https://www.elpac.org/

https://www.elpac.org/


Please see Chapter 1. pg. 22-23; & https://www.elpac.org/

https://www.elpac.org/


Initial Assessment of English Language Proficiency

Promising Practices: Implications & Strategies 
for Administrators & Teachers

★ Districtwide experts train school staff 
★ Informal interviews with parents 
★ English learner classification committee 
★ Classification decision-making in 

consultation with parents.



The Initial ALT ELPAC is the required 
state  test for English language 
proficiency (ELP) that is given to newly 
enrolled students with the  most 
significant cognitive disabilities
whose primary language is a language 
other than English. 

Initial Alternate ELPAC (ALT ELPAC)



Process for ALT ELPAC Eligibility
A student must have:

■ an individualized education program (IEP) that indicates the student 
has significant cognitive disabilities and should take alternate 
assessments; and

■ a home language survey that indicates the student has a primary 
language other than English, which results in an ELAS of TBD.
○ The Initial Alternate ELPAC provides initial classification. 
○ A student classified as IFEP does not need to take the Summative 

Alternate ELPAC.
○ A student classified as EL must take the Summative Alternate 

ELPAC.



*CA EC 313 & Title I & Title III; **5 CCR 11518.20

Important Notes: 

Parents/Guardians... 

- cannot opt their child out of taking the Initial 
ELPAC*

- can make a request to change HLS responses 
prior to Initial ELPAC is administered and/or 
scored**

- a certificated employee of the LEA may request a 
review of a student’s classification, prior to taking 
the Summative ELPAC** 

Initial Assessment of English Language Proficiency



Accessibility Checklist

California 
Assessment 
Accessibility 
Resources

https://www.icoe.org/selpa/el-swd/resources/caasppelpac-accessibility-resources
https://www.caaspp.org/training/caaspp/uaag.html
https://www.cde.ca.gov/ta/tg/ep/documents/elpacstdaccesslist.pdf


ELPAC Domain Exemptions
IEP Teams Considering Domain Exemptions:
● Domains which are accessible, with the use of 

universal, designated and/or accommodations, shall 
be administered.

● Only when a Domain is not accessible, the IEP team 
may determine that a Domain exemption is 
necessary. 

● For an Overall ELPAC score to be generated, only 
one domain from the Oral Language Composite 
(Listening or Speaking) and one from the Written 
Language Composite (Reading or Writing) may be 
exempted.



Detecting and Correcting Misclassification 
California’s Approach: 3 Scenarios

1. If a student is classified as English only but the LEA has an indication 
that the student’s primary or native language is not English and the 
student is unable to perform ordinary classroom work in English, the 
LEA may collect and review evidence

1. If an LEA administers the Initial ELPAC to a student who is not eligible 
for the assessment, the student’s classification shall remain unchanged 
regardless of the assessment results,

1. After the administration of the Initial ELPAC—but before the student 
takes the Summative ELPAC and at the request of the student’s parent 
or guardian or a certificated employee of the LEA—the LEA shall 
collect and review evidence about the student’s ELP. 5 CCR 11518.20



Pause and Process
● What is your enrollment process related to EL Status classification?
● How is this process communicated to staff/families?
● Who is responsible for the different steps in the process?

○ ex) office staff/registrar, EL TOSAs, SpEd Admn., etc
● What are your checks and balances to ensure an accurate and 

effective process is being implemented?



Student Eligibility Requirements



New IEP Team Guidance 
on Eligibility

The determination that the student has 
a specific learning disability (SLD) 
rules out the consideration of the  
student having a cognitive  impairment 
and the consideration of alternate 
assessment.



Accessibility Checklist

California 
Assessment 
Accessibility 
Resources

https://www.icoe.org/selpa/el-swd/resources/caasppelpac-accessibility-resources
https://www.caaspp.org/training/caaspp/uaag.html
https://www.cde.ca.gov/ta/tg/ep/documents/elpacstdaccesslist.pdf


The California Alternate ELPAC



Alternate Assessment IEP Team Guidance:
3 IEP Team Confirmations

1. If yes, the IEP team confirms that a review of the student’s records and IEP indicates 
a disability or multiple disabilities that significantly impact intellectual functioning and 
adaptive behavior. 

Adaptive behavior is defined as behavior that is essential for a person to live 
independently and to function safely in daily life. Sources of evidence may include, but 
are not limited to, results of the following:

● Individual cognitive ability test
● Adaptive behavior skills assessment
● Informal assessments
● Individual reading assessments
● Districtwide alternate assessments
● Achievement tests



2. The IEP team confirms that the student is or will be learning content aligned with the 
standards listed above. 
Students eligible for an alternate assessment should be learning content aligned with 
the California Common Core State Standards (CA CCSS), the California Next 
Generation Science Standards (CA NGSS), or, as applicable, the 2012 California 
English Language Development Standards (2012 CA ELD Standards).
Goals and instruction listed in the IEP for this student are aligned with the enrolled 
grade-level CA CCSS, CA NGSS, and 2012 CA ELD Standards.

Sources of evidence may include,but are not limited to, the following:
● Progress monitoring data
● Present levels of academic and functional performance,                             

goals and objectives from the IEP 
● Data from scientific research-based interventions

Alternate Assessment IEP Team Guidance:
3 IEP Team Confirmations



Alternate Assessment IEP Team Guidance:
3 IEP Team Confirmations
3. The IEP team confirms that the student is or will be receiving extensive direct individualized 

instruction and substantial supports to achieve measurable gain.

Students eligible for an alternate assessment require extensive, direct individualized instruction and 
substantial supports to achieve measurable gains in the grade- and age-appropriate curriculum. 

The student (a) requires extensive repeated, individualized instruction and support that is not of a 
temporary nature; and (b) uses substantially adapted materials and individualized methods of 
accessing information in alternative ways to acquire, maintain, generalize, demonstrate, and transfer 
skills across academic content. 

Sources of evidence may include, but are not limited to, the following:

● Examples of curriculum, instructional objectives, and materials, including work 
samples from both school and community-based instruction

● Teacher-collected data and checklists

● Present levels of academic and functional performance, goals, objectives and 
post-school outcomes from the IEP and the transition plan for students aged 
sixteen and older.



Communication Modes

For Alternate ELPAC test examiner/certification, please refer to https://moodle.caaspp-elpac.org/login/index.php

https://moodle.caaspp-elpac.org/login/index.php


Administration of 
the Alternate ELPAC 
with the student’s 
preferred mode of 
communication 



Now available: 
Alternate ELPAC Blueprints and 

the English Language  
Development Connectors

The Alternate ELPAC aligns 
with the 2012 

English Language 
Development 

(ELD) Standards 
via the 

ELD Connectors

https://www.cde.ca.gov/ta/tg/ep/documents/altelpacblueprint.pdf
https://www.cde.ca.gov/ta/tg/ep/documents/altelpacblueprint.pdf
https://www.cde.ca.gov/ta/tg/ep/documents/altelpacblueprint.pdf


https://www.cde.ca.gov/ta/tg/ep/documents/altelpacblueprint.pdf




2021
Alternate 

ELPAC 
Task Types

https://drive.google.com/file/d/1dhXjpoDv57szDF8dQlv0yFsCZdduyIyK/view
https://drive.google.com/file/d/1dhXjpoDv57szDF8dQlv0yFsCZdduyIyK/view


● Explore the ELD Connectors
● Find the ELD Connector for your 

grade level or grade span
● Consider the linguistic support 

needs of the students you serve
● How will you further integrate the 

ELD standards &/or ELD 
Connectors in your classroom 
with your English learner 
students with disabilities?https://bit.ly/3uJkmSi

Your Turn!

https://jamboard.google.com/d/1ximsnZOTk6a23VPOjkTAtBPJ78oiS9ytXrBYjFPCnjM/copy
https://bit.ly/3uJkmSi


Student Eligibility Requirements



English 
Language 

Proficiency

Figure 1.3
ELD Standards Proficiency Level Descriptors

https://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
https://drive.google.com/file/d/1e_p6l56QzlFGVo_eVgewG5GJujVnKDHv/view?usp=sharing
https://drive.google.com/file/d/1e_p6l56QzlFGVo_eVgewG5GJujVnKDHv/view?usp=sharing


General Progression of the ELD Continuum
Native Language

English learners  come 
to s chool with a  wide 
range of knowledge 
and competencies  in 
their primary 
language, which they 
draw upon to develop 
English.

Emerging

English learners  a t this  
level typically
progres s  very quickly, 
learning to use English 
for
immediate needs as  
well as  beginning to
unders tand and use 
academic vocabulary 
and other features  of 
academic language.

Expanding

English learners  a t this  
level increase their 
English knowledge, skills , 
and abilities  in more
contexts . They learn to 
apply a  greater variety of 
academic vocabulary, 
grammatical
s tructures , and dis course 
practices  in more 
sophis ticated ways , 
appropria te to their age 
and grade level.

Lifelong 
Language 

Learner

Students  who have 
reached full proficiency 
in the English language, 
as  determined by
s ta te and local criteria , 
continue to build 
increas ing breadth, 
depth, and complexity in
comprehending and 
communicating in 
English in a  wide variety 
of contexts .

Bridging

Englis h learners  a t this  level 
continue to learn and apply 
a  range of advanced Englis h
language knowledge, s kills , 
and abilities in a  wide 
variety of contexts , including
comprehens ion and 
production of highly 
complex texts . The “bridge” 
is  the trans ition to full
engagement in grade-level 
academic tas ks  and 
activities  in a  variety of 
content areas  without
the need for s pecia lized 
ins truction.

https://drive.google.com/file/d/1eAGedsDQh3Vwjeifq5f3vmafCWXK0YMb/view
https://www.scoe.org/files/Proficiency_Level_Descriptors....pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf


Substantial
Students at the early stages of the 
Emerging level can engage in complex, 
cognitively demanding social and 
academic activities requiring language 
when provided substantial linguistic 
support; as they develop more 
familiarity and ease with understanding 
and using English, support may be 
moderate or light for familiar tasks or 
topics.

Moderate
Students at the early stages of the 
Expanding level can engage in 
complex, cognitively demanding 
social and academic activities 
requiring language when provided 
moderate linguistic support; as they 
develop increasing ease with 
understanding and using English in a 
variety of contexts, support may be 
light for familiar tasks or topics .

Light
Students at the early stages of the 
Bridging level can engage in complex, 
cognitively demanding social and 
academic activities requiring language 
when provided light linguistic support; 
as they develop increasing ease with 
understanding and using highly 
technical English, support may not be 
necessary for familiar tasks or topics 
using everyday English.

High-Level Thinking with Linguistic Support
English learners possess cognitive abilities appropriate to their age and experience. In order 
to communicate about their thinking as they learn English, they may need varying linguistic 
support, depending on the linguistic and cognitive demand of the task.

Proficiency Level Descriptors

Emerging Expanding Bridging

https://www.scoe.org/files/Proficiency_Level_Descriptors....pdf


Accessibility Resources

California 
Assessment 
Accessibility 
Resources

Universal tools 

Universal tools are 
available to all students on 
the basis of student 
preference and selection.

Designated Supports

Designated supports are 
available to all students 
when determined for use by 
an educator or team of 
educators (with 
parent/guardian and student 
input, as appropriate) OR
specified in the student’s 
individualized education 
program (IEP) or Section 
504 plan.

https://www.elpac.org/
https://www.cde.ca.gov/ta/tg/ca/documents/caaccessibilitymtrx2021.docx


CAASPP 
and ELPAC 

Accessibility 
Resources

https://www.icoe.org/selpa/el-swd/resources/caasppelpac-accessibility-resources
https://www.icoe.org/selpa/el-swd/resources/caasppelpac-accessibility-resources
http://www.youtube.com/watch?v=p1SVstDOpJE


Accessibility Checklist

California 
Assessment 
Accessibility 
Resources

https://www.icoe.org/selpa/el-swd/resources/caasppelpac-accessibility-resources
https://www.caaspp.org/training/caaspp/uaag.html
https://www.cde.ca.gov/ta/tg/ep/documents/elpacstdaccesslist.pdf


Accessibility Matrix and Graphics

California 
Assessment 
Accessibility 
Resources

https://www.icoe.org/selpa/el-swd/resources/caasppelpac-accessibility-resources
https://www.caaspp.org/training/caaspp/uaag.html


https://imperialcountyselpa.padlet.org/vanessalopez18/s4qsqiet340opxy9
https://imperialcountyselpa.padlet.org/vanessalopez18/s4qsqiet340opxy9
https://imperialcountyselpa.padlet.org/vanessalopez18/s4qsqiet340opxy9


Pause and Process
● How do we know accessibility resources are applied to the Initial 

ELPAC administration?  Domain(s)?
● How do we know the accessibility resources support the student’s 

identified needs?
● How are appropriate Domain Exemptions considered the 

ELPAC?



Let’s 
take a  

poll

57

Q: Can a special 
education teacher 
provide English 
language 
development 
services to English 
learner students 
in his/her 
classroom or on 
his/her caseload?



Ch. 1 
FAQs

58

Yes. Under the current 
credentialing requirements, 
all special education 
teachers should have the 
appropriate English learner 
authorization to provide 
English learner services to 
students. It is not a 
requirement that the special 
education case manager or 
teacher provide the ELD 
instruction, unless the IEP 
states so, but ELD is a federal 
requirement.

https://www.icoe.org/selpa/el-swd/resources/ca-practitioners%E2%80%99-guide-faqs


Student Scenario: Meet Javier

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=53


California Practitioners’ Guide for Educating 
English Learners with Disabilities- Chapter 2

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=63
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf


Chapter 2 Supports for English Learners within 
the Multi-Tiered System of Supports Framework

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=63
https://drive.google.com/file/d/1rdAszg1rpOl7F4gDqlnagyZKbTHYUaxd/view


Chapter 2
...the MTSS framework is designed to 
support all students, an important question 
regarding English learners is this: What 
must be explicitly leveraged in California’s 
MTSS framework to specifically support 
English learners? This chapter addresses 
this question, and...provides guidance and 
a systematic pre-referral process for 
avoiding overidentification and under-
identification of English learners for 
special education services.

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=63


Under & Over 
Identification 

of ELs in 
Special 

Education

https://www.colorincolorado.org/school-support/special-education-and-english-language-learners
http://www.youtube.com/watch?v=AFxDsAtnxx4


MTSS Processes Before Special Education Referral

https://guide.swiftschools.org/

California’s MTSS framework 
provides a systematic approach 
for ensuring that all students 
receive appropriately designed 
instruction that will ensure 
their success and that referral 
for special education services is 
appropriate.

https://ocde.us/MTSS/Pages/Continuum-of-Support.aspx
https://guide.swiftschools.org/
https://www.cde.ca.gov/ci/cr/ri/


Effective 
Contexts for 

Learning

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/eo/in/documents/selguidingprinciples.pdf
https://udlguidelines.cast.org/binaries/content/assets/udlguidelines/udlg-v2-2/udlg_graphicorganizer_v2-2_numbers-no.pdf
https://pbisca.org/elements-of-pbis


Tiers of Instruction



Let’s 
take a 
poll

67

Q: Can students 
with IEPs 
receive 
supports in the 
Tier I, Tier II 
and/or Tier III 
intervention 
groups?



Ch. 2 
FAQs

68

A: Yes.They have 
access to the general 
education 
interventions as any 
other student, and this 
is in addition to their 
individualized special 
education services. 
Their IEPs take this 
into account as part of 
the comprehensive 
plan.

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=112


Inclusive 
Academic 

Instruction for 
ALL

Figure 2.9
Universal Design for Learning Guidelines

https://ocde.us/MTSS/Documents/CA_MTSS_and_Inclusive_Academic_Instruction.pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://udlguidelines.cast.org/binaries/content/assets/udlguidelines/udlg-v2-2/udlg_graphicorganizer_v2-2_numbers-no.pdf
https://drive.google.com/file/d/1jpLeZHAd9bQdgdr-517uvHCOy5PRQzcn/view


Figure 2.3 CA MTSS Design Elements: 
3 Tiers of High Quality Core Instruction, Supports & Interventions

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=71
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=71
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=71
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=80


Figure 2.8
Tier 1 Core Instruction-What It Is and Is Not

Academic 
Interventions:

Tier I  
Supports85%

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=84
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=84
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=80


Figure 2.11
Tier II Intervention-What It Is and Is Not

Academic 
Interventions:

Tier II  
Supports15%

https://drive.google.com/file/d/1i7aWpE44MMogU_nY1C0Tmtf9uNglDRUq/view?usp=sharing
https://drive.google.com/file/d/1i7aWpE44MMogU_nY1C0Tmtf9uNglDRUq/view?usp=sharing
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=80


Figure 2.12
Differences Between Tier II and Tier III Support

Academic 
Interventions:

Tier III 
Supports 5%

https://drive.google.com/file/d/1RZ9iLC0_6wN5LXW2W9rvrBQG4wUCy1g9/view?usp=sharing
https://drive.google.com/file/d/1RZ9iLC0_6wN5LXW2W9rvrBQG4wUCy1g9/view?usp=sharing
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=80


Tiers of Instruction Infographics

https://www.icoe.org/selpa/el-swd/resources/infographics-resource-guides
https://drive.google.com/file/d/1ym-wLeIosjUcj-OzcmMlJ2y7B1ZUY42K/view
https://drive.google.com/file/d/1XUfiKQIIsYweB1L7JB6uzejdTYFHj7yC/view
https://drive.google.com/file/d/1A-nvqsKzZaNsGIwX5MOYYTy2ItLSe21n/view


Review and Reflect - Jamboard Activity

● Generate lists of what 
currently exists in your 
Tier 1, Tier 2, and Tier 3 
supports. 

● What do you notice, 
what do you wonder?

https://jamboard.google.com/d/1bdvSUNQAvuY_6kYm8vO0cydTCWV-THyHWDG7EY_uRBo/copy


A clear system 
of system of 

tiered supports 
and pre-referral 

processes



Revisit the Jamboard Activity

● Refer to Figure 2.12
● Review your Jamboard 
● Reflect & reorganize 
● Consider where further 

refinements &/or 
additional interventions 
are necessary

https://jamboard.google.com/d/1bdvSUNQAvuY_6kYm8vO0cydTCWV-THyHWDG7EY_uRBo/copy
https://drive.google.com/file/d/1RZ9iLC0_6wN5LXW2W9rvrBQG4wUCy1g9/view?usp=sharing


Culturally and Linguistically Responsive

Graphic adapted from the Center for Culturally Responsive Teaching and Learning

https://www.culturallyresponsive.org/vabb
https://drive.google.com/file/d/18dJDqOvmA9ZY5N80I7Eo4tH0Ej4DDkzN/view
https://www.culturallyresponsive.org/vabb


Figure 2.6
Culturally and Linguistically Sustaining PedagogyAddressing 

Linguistic 
Segregation and 

Implicit Bias

❏ ...recognizes and uses the cultural and linguistic 
knowledge, home and community experiences, frames of 
reference and world views, and learning styles

❏ ...integrates history and culture of students into the 
curriculum

❏ ...healthy perceptions of cultural and linguistic identity, 
a sense of inclusion and belonging 

❏ ...cultural and linguistic identity, advanced academic 
proficiency and critical awareness

❏ ...development of personal efficacy and cultural pride

https://drive.google.com/file/d/13jTd4TCYDgoPxX5Br8Rgzk8lypeHM5r4/view


Chapter 2 Student Scenarios
Allyson & Jatinder

● Explore Tier I Positive behavioral and writing needs 
with Allyson (pgs. 1-5)

● Explore Tier II Foundational reading skills 
interventions with Jatinder (pgs. 5-8)

● Explore Tier III Intensive intervention with Jatinder 
(pgs. 8-10)

https://bit.ly/3DriVer

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=106
https://bit.ly/3DriVer


Pause and Process: Tiers of Instruction

• Are we providing our English learners 
enough time in Tier II before considering 
Tier III?

• Are the teachers providing Tier II 
interventions qualified in their content areas 
and in effective teaching methods for 
English learners?

• Have culturally and linguistically responsive 
practices and specific language learning 
needs been considered?

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=80


Comprehensive ELD



Let’s 
take a 
poll

83

Q:Do English 
learners who need 
interventions 
receive their ELD 
instruction 
during the Tier II 
or Tier III 
intervention 
time?



Ch. 2 
FAQs

84

No.Interventions address 
very specific identified 
skill areas & are not 
comprehensive.

Every student retains 
comprehensive ELD 
instruction (both 
integrated & designated 
ELD) in Tier I (core) 
instruction, & the ELD 
Standards & principles of 
ELD instruction inform 
how they receive Tier II & 
Tier III interventions.

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=112


Language
is at the 
Core of 

ALL
Curriculum

Figure 7.1

https://drive.google.com/file/d/12hD7zHdbpIB1_jQVwiU3hjf9jXTZtAXQ/view
https://drive.google.com/file/d/12hD7zHdbpIB1_jQVwiU3hjf9jXTZtAXQ/view


Effective 
Contexts for 

Learning

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/eo/in/documents/selguidingprinciples.pdf
https://udlguidelines.cast.org/binaries/content/assets/udlguidelines/udlg-v2-2/udlg_graphicorganizer_v2-2_numbers-no.pdf
https://pbisca.org/elements-of-pbis


When English learners are not making 
progress in academic achievement, 
teams of educators must ask whether the 
students’ instruction, which includes 
comprehensive ELD, has been evidence-
based, standards-aligned, and culturally 
and linguistically appropriate and 
whether it has been of sufficient quality.

CA PG for Educating ELs pg 52

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=80


Comprehensive ELD IS Tier One Instruction

All English learners & ELs with disabilities 
receive comprehensive ELD, which in California 
includes both integrated and designated ELD. 

Both integrated and designated ELD are part of 
English learners’ core instruction. Chapter 7 Pg. 320

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=341
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf


Comprehensive English Language Development

Integrated ELD is regular class time where teachers with 
ELs in their classrooms use the 2012 ELD Standards in 
tandem with the focal standards—Common Core State 
Standards for ELA/Literacy and mathematics, or CA Next 
Generation Science Standards for Science. 
(California Code of Regulations, Title 5 [5 CCR] Section 11300[a])

Designated ELD is a protected time during the regular 
school day when teachers use the 2012 ELD Standards as 
the focal standards. This allows students to develop critical 
English language skills, knowledge, and abilities needed for 
content learning in English. (5 CCR Section 11300[c])

CDE Designated and Integrated English Language Development, 
Letter to Superintendents Jan. 2022

https://nam11.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.cde.ca.gov%2Fnr%2Fel%2Fle%2Fyr22ltr0111.asp&data=04%7C01%7Clolguin%40icoe.org%7C0b0e065fce57429a1ecf08d9d5eb7d10%7C9db489a6db134f488b9138e1c527ed9c%7C0%7C0%7C637776029670027213%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000&sdata=BhrxFXZZx6eK2PoBroKL7iScfAOQHHaosinY0f%2BkT3Y%3D&reserved=0
https://www.icoe.org/selpa/el-swd/resources/eld-standards-and-elaeld-framework
https://www.cde.ca.gov/ta/tg/ep/documents/altelpacblueprint.pdf


Review and Reflect - Venn Diagram Activity

https://bit.ly/3AXU2VS

Work together to 
categorize similarities 
and differences 
between integrated 
and designated ELD

https://www.flippity.net/ma.php?k=1y2eTt1Dtc1ROQLBpmmUw54-XwDSlRZKq2hclV06L2Ns
https://www.caeducatorstogether.org/resources/6525/b-e-l-i-e-f-professional-learning-modules
https://bit.ly/3AXU2VS


Comprehensive English Language Development

https://www.caeducatorstogether.org/resources/6525/b-e-l-i-e-f-professional-learning-modules


A Closer Look 
at the 

ELD Standards

https://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf


General Progression of the ELD Continuum
Native Language

English learners  come 
to s chool with a  wide 
range of knowledge 
and competencies  in 
their primary 
language, which they 
draw upon to develop 
English.

Emerging

English learners  a t this  
level typically
progres s  very quickly, 
learning to use English 
for
immediate needs as  
well as  beginning to
unders tand and use 
academic vocabulary 
and other features  of 
academic language.

Expanding

English learners  a t this  
level increase their 
English knowledge, skills , 
and abilities  in more
contexts . They learn to 
apply a  greater variety of 
academic vocabulary, 
grammatical
s tructures , and dis course 
practices  in more 
sophis ticated ways , 
appropria te to their age 
and grade level.

Lifelong 
Language 

Learner

Students  who have 
reached full proficiency 
in the English language, 
as  determined by
s ta te and local criteria , 
continue to build 
increas ing breadth, 
depth, and complexity in
comprehending and 
communicating in 
English in a  wide variety 
of contexts .

Bridging

Englis h learners  a t this  level 
continue to learn and apply 
a  range of advanced Englis h
language knowledge, s kills , 
and abilities in a  wide 
variety of contexts , including
comprehens ion and 
production of highly 
complex texts . The “bridge” 
is  the trans ition to full
engagement in grade-level 
academic tas ks  and 
activities  in a  variety of 
content areas  without
the need for s pecia lized 
ins truction.

https://drive.google.com/file/d/1eAGedsDQh3Vwjeifq5f3vmafCWXK0YMb/view
https://www.scoe.org/files/Proficiency_Level_Descriptors....pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf


Critical Considerations 
for Long-Term English Learners

In Tier I instruction, long-term English 
learners need to receive an intensified focus 
on academic development, potentially 
focusing extra effort on Part II of the CA 
ELD Standards to analyze and compose 
disciplinary texts in the context of 
meaningful interaction with grade-level 
complex texts and disciplinary learning, as 
guided by Part I of the CA ELD Standards. 

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf


Pause and Process-Comprehensive ELD
Figure 2.10- Framing Questions for Instructional Lesson Planning

● What are the English language proficiency levels of my 
students?

● Which CA ELD Standards amplify the California 
content standards and California CCSS for ELA/literacy 
at students’ English language proficiency levels?

● How will students interact in meaningful ways and learn 
about how English works in collaborative, interpretive, 
and/or productive modes?

● What language might be new for students and/or 
present challenges?

https://drive.google.com/file/d/1AzYqGCDil0j0KLYpqIz-JzJK1rcSeGgX/view
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=80


Student Scenario: Meet Cruz

https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=109


Team Time: Findings, Resources, Next Steps

A)-Tiers of Instruction
• Review the Tiers of Instruction 

resource guides
– Tier I 
– Tier II 
– Tier III

• Reflect on Tiers of Instruction 
implementation: Jamboard 
Activity

B)-Comprehensive ELD
• Review the characteristics of 

Designated and Integrated ELD in 
Venn Diagram Activity

• Explore our Aligning and 
Designing ELD Padlet

• Explore the links to ELD 
resources in the CDE memo

Note Taking Guide

https://drive.google.com/file/d/1ym-wLeIosjUcj-OzcmMlJ2y7B1ZUY42K/view
https://drive.google.com/file/d/1XUfiKQIIsYweB1L7JB6uzejdTYFHj7yC/view1C0Tmtf9uNglDRUq/view?usp=sharing
https://drive.google.com/file/d/1A-nvqsKzZaNsGIwX5MOYYTy2ItLSe21n/view
https://jamboard.google.com/d/1bdvSUNQAvuY_6kYm8vO0cydTCWV-THyHWDG7EY_uRBo/copy
https://bit.ly/3AXU2VS
https://padlet.com/lolguin1/9zmthlcyzdvxvpe2
https://nam11.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.cde.ca.gov%2Fnr%2Fel%2Fle%2Fyr22ltr0111.asp&data=04%7C01%7Clolguin%40icoe.org%7C0b0e065fce57429a1ecf08d9d5eb7d10%7C9db489a6db134f488b9138e1c527ed9c%7C0%7C0%7C637776029670027213%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000&sdata=BhrxFXZZx6eK2PoBroKL7iScfAOQHHaosinY0f%2BkT3Y%3D&reserved=0
https://docs.google.com/document/d/1H5LLLJAU86IJXz3tvPl24qsh30tBfVp4YDNYPtw4BAc/edit?usp=sharing
https://docs.google.com/document/d/1H5LLLJAU86IJXz3tvPl24qsh30tBfVp4YDNYPtw4BAc/edit?usp=sharing


● Review of noted learning behaviors and 
differences between English language 
development and a potential disability

● Review of Tier I academic and behavioral 
instruction, including comprehensive ELD 
(integrated and designated ELD) and amplified 
foundational skills instruction (especially important 
for young learners)

● Review of Tier II and Tier III Interventions, 
including their appropriateness for English 
learners, and students’ responses to academic and 
behavioral interventions

● Information gathering and review of extrinsic 
factors possibly affecting learning

Figure 2.13 
Broad Areas of Pre-Referral Review

Ensuring an 
Effective MTSS 
for Pre-Referral 

Decisions

https://drive.google.com/file/d/14g96r7WePF6LMwaGvAoq7kslYbADVz2p/view?usp=sharing
https://drive.google.com/file/d/14g96r7WePF6LMwaGvAoq7kslYbADVz2p/view?usp=sharing
https://www.cde.ca.gov/ci/cr/ri/


New Learning and Wonderings

+ ?



Our collective commitment

➔ Visit us at https://www.icoe.org/selpa

➔ Email us at improvingoutcomes_el_swd@icoe.org

➔ Tweet us at @el_swd

https://www.icoe.org/selpa
mailto:improvingoutcomes_el_swd@icoe.org
http://drive.google.com/file/d/1Kd5JRg78KCsZiYmYgMCogCp3Iqk-FTa5/view


Thank You!
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