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Today’s Zoom will be presented in
Webinar format

Z00Mm
Meetings vs. Webinars .
N Content Panelists Only
Sharing
Audio Panelists Only
Video Panelists Only
XN A maasX ENEL Attendees join In
“Listen and View
|Only” mode




We Value Your Participation!

Please use the following features to engage with us throughout
our time together today:

wP

Q&A

Use this feature to communicate Use this feature to submit
your insights or share information your questions to the
w/the speaker &/or panelists speaker and or panelists
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Introductions

1.Name HELLO

2.District, COE, SELPA

3. Position

My name is




Access Resources Here

Find th¢:

referenced
this presentation o
our

Feel Free to
Remake & SHAK

https://bit.ly/3xN2BEn
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California Collaborative
for Educational Excellence

California System of Support

This graphic is intended to show the network of state-funded
support providers under the System of Support.

California State System of Support
LEAD AGENCIES

& LEVEL1
- SUPPORT FOR ALL

Various state and local agencies provide
an array of support resources, tools,
and voluntary technical assistance
that all LEAs may use to improve
student performance at the LEA
and school level and narrow gaps

SELPA Content Lead Agencies
*  Placer COE SELPA

*  Marin COE SELPA

*  Imperial COE SELPA

*  South County SELPA

Geographic Lead Agencies

@ Far North Partnership - Shasta COE
North Bay / North Coast Collaborative -
Sonoma COE
Capital Central Foothill Areas - Placer &
Sacramento COEs

CALIFORNIA L
EDUCA‘"ON p 5:::;:;:::3: Improvement
AGENCIES F _ «  El Dorado COE SELPA

* Riverside COE SELPA

@® Bay Area Consortium for Student Success -
Alameda COE

Mid-State Collaborative - Tulare COE
@ Valley to Coast Collaborative - Kern CSOS

in performance among student County Office \ Lo i Southern California System of Support -
groups across the LCFF priorities. CCEE ty : = Riverside & San Diego COEs
Catomis of Education R o sy
= i | *  Santa Clara COE
- LEVEL 2 Collaborative for ‘ (COE)
DIFFERENTIATED ASSISTANCE Shahe | Local Educati The COE isthe primary Communicy Engagement Iniacive
Excellence «  California Collaborative for
County Superintendents, the oca ucation SUPPQH forme_dlstﬂct Erhiea onal el e err
California Department of Agency (LEA) and is involved in or at - SmBemudnoCsOS
Education, and the California CDE least aware of all supports «  California Association for Bilingual

School districts
California & charters

Department of L €0 an A : Early Math Initiative Lead Agency
Education ‘bring in other 4 SOUICE *  Fresno COE

Education (CABE)

*  Families in Schools

being provided to
the district

Collaborative for Educational
Excellence provide differentiated
assistance by working with school
districts to address identified
performance gaps among student
groups.

MTSS / SUMS Lead Agencies
Regional English Learner
Specialist Liaison Agency

*  Tulare COE
Expert Literacy Lead Agency

s LEVEL3

INTENSIVE INTERVENTION

21st Century California Scrmom
Academy (21CSLA)

Dyslexia Initiative Lead Agency * Statewide Center - UC Berkeley

*  Sacramento COE

The Superintendent of Public Instruction may At COE : :hasta - Cl;im Statzgr:erpvises
. . . . . onoma - >Sonoma
;‘;1‘:1‘:&?(?_;5"?::2\: igﬁggl[st i:;“;;::ligel;iatlon English Learner Roadmap EWIG *  Placer & Sacramento - Sacramento COE
* ELRISE! *  Alameda - UC Berkeley
performance issues and a lack of improvement over a . MAP «  Tulare - Madera COE
specified time period. DRAFT-C* _ ) +  Kem-Los Angeles COE .
Foncentil Special Education EWIG 5 Riversidc & Sim Disge Lo Angeles Imperial County
« CASTInc. Edlicatior Partrarahin (LAED) SELP A



https://www.icoe.org/selpa/el-swd

Who are ELs with Disabilities?

English lanquage learner(s) (ELL): Students of a

Inatlonal-orlg|?_-r_n|nor|t w_r,:odaéet '![m't%d in IrEtngllsth f mEL students with disabilities
anguage proficiency é(}m ed otates Department o m Students with Disabilities not categorized as English learners
Educat?on Office for Civil Rights, 2016). The acronym . g

ELL or ELLs, is used to refer to studenzs whose
home/native language is any language other than _
English, and who are in the process of learning academic

English (CDE, 2015). 28%
Student(s) with a disability (SWD): A student who has English learners
been formally identified as having a disability in one or with disabilities:
more of the 13 disability categories as indicated in IDEA :
(IDEA, 2004?. A SWD is a student whose disability 216,953
adversely affects their learning, such that special ~

education services and/or related services are required LR EELIS

and necessary for the child to make educational progress with disabilities:

(IDEA, 2004). 774,665

72%

Students with Disabilities Total Population for Ages 0 to 22 Source: CASEMIS, December 2017



Setting the Context

ELD Standards

State Board of
Education adopts the
new ELD standards
aligned with CCR
Standards

o~

California ¥
Practitioners’ \‘
Guide for

Educating English

ELA/ELD
Framework

State Board of
Education approved the
framework which
emphasized
development of content
knowledge and
language proficiency

Letter from the State
Board of Education

Reinforcing state policy
for a comprehensive
approach to ELD-
Designated and
Integrated ELD for all
English learners

From the “Policy Context” section of the Introduction to the

Learners with

Disabilies California Practitioners’ Guide to Educating English Learners

Curriculum
Frameworks

Statewide Task Force:
Special Education

CA Multi-Tiered
System of Support

ELD development is
emphasized within and
give adequate guidance

to ensure all English
learners have access to

integrated ELD across
disciplines

SBE, CA Supt. of Public
Instruction, & the CTC
issued their report.
Concerns on siloing and
emphasized a need for
coordination &
collaboration for all
students

Integrated &
comprehensive
framework re: academic,
behavioral, & SEL in a
fully integrated system
of support. Part of
Assembly Bill 104 “Scale-
Up MTSS” provides
technical assistance for
LEAs.



https://bit.ly/3lYEPx9
https://bit.ly/2Dl1JKN
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=23

Setting the Context

CA Dyslexia
Guidelines

Proposition 58:

Approved by Voters EL Roadmap

State Board of Education
approved the EL
Roadmap Policy.

Provides guidance for
LEAs & calls for
collaboration to better
identify, understand,
assess, & support
English learners &
English learners with
disabilities

CA Education for a Global
Economy Initiative give
CA public schools
flexibility over the use of
language acquisition
programs. Goal - 3 out of
4 students proficient in
two or more languages

Authorized via AB 1369 &
aims to assist GE, SPED
teachers, & parents in
identifying, assessing, and
supporting students
w/dyslexia. Chapter 7
addresses English
learners

A )

Guide for

From the “Policy Context” section of the Introduction to the

Educating English
Learners with
Disabilities

CA Statewide System

ELPAC Introduced of Support

Helps LEAs & their
schools to meet student
needs. Development of
3-way crosswalk: LCAP,
EL Roadmap, and SPED
APR indicators
developed. May be used
as a guide to improve
performance of ELs with
disabilities.

Replaces CELDT to
determine EL
proficiency and to
assess progress. There
are two versions: initial
and annual summative.
ELPAC captures more
rigorous language
demands aligned with
ELD and CCR

standards.

California Practitioners’ Guide to Educating English Learners

California l
Practitioners’ \ ‘
|

Development of the CA
Practitioners’ Guide

Highly collaborative
process involving a team
of writers; reviewers;
CDE staff; statewide
work group: researchers,
administrators, state &
LEA staff, & practitioners,
as well as teacher focus
groups to ensure
accuracy, relevance, and
practicality


https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=23

California
Practitioners’
Guide for

Educating English

Learners with
Disabllities

The Department of Education developed
this California Practitioners’ Guide for
Educating English Learners with
Disabilities to provide information on
identifying, assessing, supporting, and
reclassifying English learners who may

qualify for specia
pupils with disabi
classified as Eng

education services and
ities who may be

Ish learners.

The manual or guide will assist leaders in
developing and implementing policies
and practices related to English learners

with disabilities.

CA PG ELSWD Page 1



https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=1

Please Note... >
AB 2785 * &£ = = =

The guidance provided in the
California Practitioners’ Guide for « California
Educating English Learners with Practitioners’ §
Disabilities is not binding on local Guide for
educational agencies or other . = Educating English
entities. Except for the statues, Learners with ¢ o
regulations, and court decisions Disabilities
that are referenced herein, the
document is exemplary, and
compliance with it is not
mandatory.

See California Education Code (EC)
Section 343006.9.



http://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?lawCode=EDC&sectionNum=33308.5.

Ta0 (o
California \ ///

Practitioners’
Guide for
Educating English

Learners with
Disabllities

Section 1- Identification of ELs, MTSS
& Pre-referral Interventions

Section 2- Pre-referral & Referral,
| Assessment & IEP Process

~Section 3- Educational Programs and
| Instructional Strategies

Section 4- Proposing Exit from Speaal
| Education Services |

Section 5- Reclassification from EL
| Status


https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf

Section 1 Identification of English Learners, Multi-Tiered
System of Supports (MTSS), and Pre-Referral Interventions

Chapter 1: Students with Disabilities Who May Be
Identified as English Learners

Chapter Contents

* Questions Addressed in This Chapter
« Chapter Overview

« Identifying and Classifying English Learners
- |dentifying a Student as a Potential English Learner

- Classifying a Student as an English Learner or Initially Fluent English Proficient Based on
the Initial ELPAC

- Annually Assessing an English Learner’s Progress Toward and Attainment of the “English
Proficient” Performance Standard on the Summative ELPAC

« Using Assessment Accessibility Resources for Students with Disabilities
« Placing English Learners in Language Acquisition Programs

« Detecting and Correcting the Misclassification of Students as English Learners
- California’s Approach to Detecting and Correcting Misclassifications
- Implications and Strategies for Administrators and Teachers

« Student Scenario
« Chapter Summary
« Frequently Asked Questions

« References

California Practitioners’ Guide for Educating English Learners with Disabilities 17

Chapter 2: Supports for English Learners within
the Multi-Tiered System of Supports Framework

Chapter Contents

+ Questions Addressed in This Chapter

« Introduction and Overview of the MTSS Framework
- Design of the Tiered System in MTSS

« Tier | Core Instruction—Social-Emotional Learning and Positive Behavior Supports
- Social-Emotional Support Needs for English Learners
- Culturally and Linguistically Responsive Teaching

- Tier | Core Instruction—Inclusive Academic Instruction
- Comprehensive English Language Development
- Universal Design for Learning
- Academic Needs of Newcomer and Long-Term English Learners
- Amplified Foundational Skills Instruction

+ Academic Interventions
- Tier Il Supplemental Academic Instruction
- Tier Il Intensified Academic Support

+ Behavioral Interventions
- Tier Il Supplemental Behavioral and Social-Emotional Supports
- Tier Il Intensified Behavioral and Social-Emotional Supports

+ Ensuring an Effective MTSS for Pre-Referral Decisions
- Critical Considerations for Long-Term English Learners
- Addressing Linguistic Segregation and Implicit Bias

California Practitioners’ Guide for Educating English Learners with Disabilities 43

SECTION 1: Identification of English Learners,
Multi-Tiered System of Supports (MTSS), and
Pre-Referral Interventions

Chapter 1: Students with Disabilities Who May Be |dentified as English Learners

Chapter 2: Supports for English Learners within the Multi-Tiered System of Supports
Framework

California Practitioners’ Guide for Educating English Learners with Disabilities



https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#EL-Manual_v47.indd:.130652:9030#35
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California Practitioners’ Guide for Educating

English Learners with Disabilities Chapter 1



https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=37
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf

STUDENTS WITH CHAPTER

Chapter 1 Students with Disabilities Who =Sk DISABILITIES WHO
May Be Identified as English Learners LEARNERS  J)

Disabilities
| & =—— ]
LEARNERS

Identifying & Classifying English Learners

P — :
IDENTIFY | (BB CLASSIFY ASSESS
| g

+ Comprehensive ELD -

Home Language Survey @ Initial ELPAC results:

*  Initial Fluent English . Designated & Integrated

1 1 H - 4 questions o
Questions Addressed in This Chapter : e | e
Eu Ignguuge otherthan | Learner(EL) - .
nglish; (1st three : . Summative
uestions) Initial : ropriate language : Iterna -
For TeaChers gdmi:'nisdcjn‘edf e : ggguis?ﬂor: ;mg?cng : Eiﬁg::m"t;iip'ﬁc
 How are students with disabilities identified and classified as being English - ACCESSIBILITY RESOURCES _
learners? - Universaltools & designaed supports for i sudents.

» What types of services and programs are available to my English learner students?

» What types of accessibility resources are available for my students with disabilities
who also are English learners?

» What types of information do families receive and what information should | consider
sharing with them?

For Administrators
» What strategies can | use to reduce misclassification?

* How can | implement an appropriate and consistent initial identification process?

* Accommodations, domain exemptions, alternate assessment -
|EP specific; student by student basis

LANGUAGE ACQUSITION PROGRAM

+ Various program models available

» Based on linguistic & linguistic strengths

« Comprehensive ELD must be provided for English learners

MISCLASSIFICATION
= Detection &/or correction of classification must be requested by
parent/guardian &/or certificated employee

IMPLICATIONS & STRATEGIES FOR ADMINISTRATORS & TEACHERS

g % 1 SRARAR

Strategies and Training on:
Researchers have described a : = Detecting students who may be
process for detecting and addressing . misclassified
the ways in which students might be = Initial classification process
misclassified. : * Classification instruments,

procedures, and practices
STUDENT SCENARIO ‘ . ‘
ILLUSTRATING THE
APPLICATION OF
INFORMATION PROVIDED IN ' I ' I l '

THIS CHAPTER
FREQUENTLY ASKED QUESTIONS s @

7 €0 ccee NN |

Improving Outcomes for
English Learners with Disabilities



https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=37
https://drive.google.com/file/d/1PqtLvjbN6B4ucY0huTrXXgFzhUqYRRZr/view?usp=sharing

California
Practitioners’
Guide for

Educating English

Learners with
Disabllities

Chapter 1

This chapter describes how
students with disabilities may
also be classified as English
learners, using appropriate
assessment accessibility
resources, and placed in a
language acquisition program.


https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=37

Student Eligibility Requirements

A Home Language Survey must
identify a language other
than English.

* Individualized education program
(IEP) team determines if alternate
assessments are most appropriate.

* If no IEP is in place, administer the
Initial ELPAC with the appropriate
designated supports and universal
tools.




Assessment Timeline

California Assessment Timeline

Smarter Balanced Summative

S | Testing Window

| [
CAA for ELA and Mathematics

— | - Initial ELPAC
canrwsms | * Initial Alternate
I c::. ELPAC
e July 1 - June 30

Initial ELPAC and Initial Alternate ELPAC
| | | |
GED* and/or HISET*
I I I I
CHSPE* (Dates to be determined)
I ] I I

CAA - California Alternate Assessments ELPAC - English Language Proficiency Assessments for California All tests are operational.
CAST - California Science Test GED - General Educational Development *Optional test
CHSPE - California High School Proficiency Exam HIiSET — High School Equivalency Test
CSA - California Spanish Assessment PFT — Physical Fitness Test

ELA - English Language Arts/Literacy California Department of Education « July 2022




Home Language Survey (HLS) Initial Assessment of English
| Campiod o by e omaon Language Proficiency
Four essential questions in identifying
potential English learners:

First Given Name of Student:

Home Language Survey

Second Given Name of Student:

Age of Student: Grade Level of Student:
Teacher Name: 1 n

Which | did hild |
precters o s o s when he/she began to talk?
u

The California Education Code contains legal requirements which direct schools to assess the English i
language proficiency of students. The process begins with determining the language(s) spoken in the

Which language does your child most
As parents or guardians, your cooperation is requested in complying with these requirements. Please g g y
respond to each of the four questions listed below as accurately as possible. For each question, write
the name(s) of the language(s) that apply in the space provided. Please do not leave any guestion ?
unanswered. If an error is made completing this home language survey, you may request correction n

home of each student. The responses to the home language survey will assist in determining if a
student's proficiency in English should be tested. This information is essential in order for the school to
provide adequate instructional programs and services.

| |
before your student's English proficiency is assessed.

1. Which language did your child learn when they first began to talk?

2. Which language does your chid most frequently speak athome? 3 ] Wh i C h I an g ua g e d (o) yo u (t h e

3. Which language do you (the parents and guardians most frequently
use when speaking with your child?

SR parent/guardian) most frequently use

(parents, guardians, grandparents, or any other adults)

S when speaking with your child?

teacher. Thank you for your cooperation.

Signature of Parent or Guardian

e 4. Which language is most often spoken
o Dt f s Form ., e iy by adults in the home?



https://www.cde.ca.gov/ta/cr/documents/hls2020.pdf
https://www.cde.ca.gov/ta/cr/elforms.asp

Initial Assessment of English Language Proficiency
—————

Home Language Survey (HLS)

If a language other than English is indicated on any of the
first 3 questions, the student’s English language
proficiency is assessed using the Initial English Language
Proficiency Assessments of California (ELPAC).

e Initial ELPAC or an Alternate English Language
Proficiency assessment is administered
(within 30 calendar days of enroliment)

e Performance on the Initial ELPAC will establish if
the student is classified an English Learner or is
identified as Initial fluent English proficient (IFEP)



https://www.cde.ca.gov/ta/cr/elforms.asp

. Engllsh Language Prcﬁc:ency
% Assessments for California

Listening Speaking

4 Domains
Listening
Speaking
Reading

Writing Overall
ELPAC Score

2 Performance Areas
e Oral Language
o Listening/Speaking : Writing

e Written Language

o Reading/Writing
Written

Language




) . 1 ; English Language Proficiency Firstname E. Lastname
El I’A(—‘ EngIISh Language Pr_OfICI_enCy Firstname E. LaSlI"Iama ‘3 LLP-{'\_C Assessments for California INITIAL ELPAC SCORE REPORT
== L2 2 Assessments for California INITIAL ELPAC SCORE REPORT 2020-2021 | GRADE 5
2020-2021 | GRADE 5
Overall
Firstname’s Initial ELPAC Score Report Performance ™= Q Oral Language + Y Written Language
Level Your child has well B our child has well
developed listening and developed reading and
Student #: 9999992006 :;‘:;Iﬁ::ral::m English g speaking skills. writing skills.
FOR THE FAMILY OF: Date of Birth: 01/25/2010 Overall Score:
FIRSTNAME E. LASTNAME Grade: 5 600
310 DEMO ST Test Date: 09/14/2020
DEMOLAND, CA 93555 School: Demo CDE School Four

LEA: Demo CDE District Four
CDS: 99999910000000

What does my child’s score mean?

Overall Performance Firstname recently took the Initial ELPAC, which identifies What Students Can Do At Each Level
tevel and Score resuts, Frstate Is fiuent in Exglien. Firstame wil n —
results, Firstname is fluent in English. Firstname will not . . . .
have to take the Summative ELPAC this spring. If you Your child Students at this level have well developed oral and written English skills. They can
Initial Fluent English have questions about your child’s ELPAC results, please scored at this use English tp learn gnd communicate in meaningful ways. They may occasionally
Proficient contact your child's school for more information. level. need help using English.

Overall Score: 600

Students at this level have somewhat to moderately developed oral and written
English skills. They may sometimes be able to use English to learn and
communicate in meaningful ways. They may need some help to communicate
about familiar topics in English and more help on less familiar topics.

Why do we administer the Parent/Guardian Resources
£ isit the Starting Smarter website a

Imtlal .ELPAC? Visit the Starting Smart; bsite at Novice English Learner Level (150-369)
Identifying students who need https://elpac.startingsmarter.org/ to:
help learning English is Students at this level are beginning to develop oral and written English skills.
important so students get the - Understand your child’s score report They may be able to use known words and phrases to communicate meaning at a
support they need to do well - Review sample test questions basic level. They may need substantial help using English.
instruction in all school - View a parent guide to understanding the ELPAC
subjects.

) Complete results for schools, districts, and the state are available on the Test Results for California's

Assessments website at https://caaspp-elpac.cde.ca.gov/.
Page 2 of 2
?lease - dJLE 0] X 0 BIDC DI



https://www.elpac.org/

What Students Can Do At Each Level

 —

Your child
scored at this
level.

Initial Fluent English Proficient Level (450—600)

Students at this level have well developed oral and written English skills. They can
use English to learn and communicate in meaningful ways. They may occasionally
need help using English.

Intermediate English Learner Level (370—-449)

Students at this level have somewhat to moderately developed oral and written
English skills. They may sometimes be able to use English to learn and
communicate in meaningful ways. They may need some help to communicate
about familiar topics in English and more help on less familiar topics.

Novice English Learner Level (150-369)

Students at this level are beginning to develop oral and written English skills.
They may be able to use known words and phrases to communicate meaning at a
basic level. They may need substantial help using English.

Please see Chapter 1. pg. 22-23; & https://www.elpac.org/



https://www.elpac.org/

Initial Assessment of English Language Proficiency
—————

Promising Practices: Implications & Strategies
for Administrators & Teachers |

% Districtwide experts train school staff
% Informal interviews with parents

% English learner classification committee

% Classification decision-making in
consultation with parents.




Initial Alternate ELPAC (ALT ELPAC)

The Initial ALT ELPAC is the required

state test for English language

proficiency (ELP) that is given to newly ELPA-C
enrolled students with the most
significant cognitive disabilities

whose primary language 1s a language
other than English.

EgIhL nguage Proficie
N Ass mthIf




Process for ALT ELPAC Eligibility

A student must have:

m an individualized education program (IEP) that indicates the student
has significant cognitive disabilities and should take alternate
assessments; and

m a home language survey that indicates the student has a primary
language other than English, which results in an ELAS of TBD.

o The Initial Alternate ELPAC provides initial classification.

o A student classified as IFEP does not need to take the Summative
Alternate ELPAC.

o A student classified as EL must take the Summative Alternate
ELPAC.




Initial Assessment of English Language Proficiency

Important Notes: \

Parents/Guardians...

- cannot opt their child out of taking the Initial
ELPAC*

- can make a request to change HLS responses
prior to Initial ELPAC is administered and/or
scored™”

- a certificated employee of the LEA may request a
review of a student’s classification, prior to taking
the Summative ELPAC**

*CAEC 313 & Title | & Title lll; **5 CCR 11518.20 /




Accessibility Checklist

ELPAC Administration ELPAC
Student Accessibility Checklist TN,

All English Leamer (EL) students, or potential EL students must be assessed on the English Language Proficiency
Assessments for Califomia (ELPAC). This checklist may be used to help teachers, Section 504 teams, and Individualized
Education Program (IEP) teams determine which resources, testing conditions, or combination thereof will allow
eachsuhnttntakemeteiAmmpieteIlstofamsuhryrammes{uuwsalmds,desmabdmoﬂs and
accommodations) can be found on Matrix 4 at hitps iwww cde 3 e E

information, refer to ELPAC Administration Guidance and a:mmg Deﬁmons fa'.‘_;tudmmmessmw Dfscmms at
hitps /www cde.ca govitaltg/epidocumentsi ide.

Accessibility Resources

Can the student access and take the domain with or without using accessibility resources?
If yes, administer the ELPAC. Indicate in the boxes below which accessibility resources are needed to access each domain.

| ] .
California
[ universal tools [[]universal tools [[] Universal tools [ Juniversal tools

[] Designated supports []pesignated supports [_] Designated supports [ ]Designated supports
[[] Accommodations* [ ] Accommodations* [] Accommodations* [_]Accommodations*
[_] uniisted resources* [] uniisted resources* [] Uniisted resources® [ Juniisted resources*

If any domain cannot be accessed ]

with these resources, please Local educational agenaes (LEAs) should document the use of
consider the domain exemptions designated supports, accommodations, or unlisted resources to
fisted below determine test seftings. If an uniisted resource is required, the LEA
' must seek approval from the California Department of Education.

u | |
Accessibilit —
If the student has an IEP or Section 504 Plan, and cannot access a domain with the use of accessibility resources

listed above, should the student be exempted from the domain?
If yes, indicate for which domain(s) and document the exempfion in the IEP or the Section 504 plan. Administer the domains
of the ELPAC which are accessible to the student_ If the student does not have an IEP or Section 504 plan, please review

the accessibility resources listed above to determine which resource(s) will best allow access to the ELPAC. Administer the
ELPAC with appropriate resources.

Assessment

Domain Exemption* :
For an Overall score to be generated, only one domain from the Cral
[uistening Language score (Listening or Speaking) and one from the Written
| Speaklﬁ Writing Lanauaﬁ score ’Readlng or ma may be exem|
Alternate Assessment
Does the student have a significant L A
et If yes, the student is eligible to be administered an altemate
R p e A assessment. If no, reevaluate the use of accessibility resources listed
above. Federal law allows this option only for students with the most
[Cves e

significant cognitive disabilities who have an IEP.

*An IEP or Section 504 pian is required for the use of accommodations, unlisted resources, and domain exemptions.

California Department of Education November 2019



https://www.icoe.org/selpa/el-swd/resources/caasppelpac-accessibility-resources
https://www.caaspp.org/training/caaspp/uaag.html
https://www.cde.ca.gov/ta/tg/ep/documents/elpacstdaccesslist.pdf

ELPAC Domain Exemptions

IEP Teams Considering Domain Exemptions:

e Domains which are accessible, with the use of . . :
universal, designated and/or accommodations, shall Listening Speaking
be administered.

e Only when a Domain is not accessible, the IEP team
may determine that a Domain exemption is Overall
necessary_ ELPAC Score

e For an Overall ELPAC score to be generated, only
one domain from the Oral Language Composite
(Listening or Speaking) and one from the Written
Language Composite (Reading or Writing) may be Reading Writing
exempted.

Written
Language




Detecting and Correcting Misclassification
—————

California’s Approach: 3 Scenarios

1. If a student is classified as English only but the LEA has an indication
that the student’s primary or native language is not English and the
student is unable to perform ordinary classroom work in English, the
LEA may collect and review evidence

1. If an LEA administers the Initial ELPAC to a student who is not eligible
for the assessment, the student’s classification shall remain unchanged
regardless of the assessment results,

1. After the administration of the Initial ELPAC—but before the student
takes the Summative ELPAC and at the request of the student’s parent
or guardian or a certificated employee of the LEA—the LEA shall
collect and review evidence about the student’s ELP.

5 CCR 11518.20




Pause and Process
e

e What is your enrollment process related to EL Status classification?
e How is this process communicated to staff/families?
e Who is responsible for the different steps in the process?
o ex) office staff/registrar, EL TOSAs, SpEd Admn., etc
e \What are your checks and balances to ensure an accurate and
effective process is being implemented?

g R




Student Eligibility Requirements

A Home Language Survey must

identify a language other
than English.

Individualized education program
(IEP) team determines if alternate
assessments are most appropriate.

* If no IEP is in place, administer the
Initial ELPAC with the appropriate

designated supports and universal
tools.




New IEP Team Guidance

on Eligibility

The determination that the student has
a specific learning disability (SLD)
rules out the consideration of the
student having a cognitive impairment
and the consideration of alternate
assessment.




Accessibility Checklist

ELPAC Administration ELPAC
Student Accessibility Checklist g

All English Leamer (EL) students, or potential EL students must be assessed on the English Language Proficiency
Assessments for Califomia (ELPAC). This checklist may be used to help teachers, Section 504 teams, and Individualized
Education Program (IEP) teams determine which resources, testing conditions, or combination thereof will allow

each student to take the test. A complete list of accessibility rummes(mwsalmds, desmabdwppoﬂs and
accommodations) can be found on Matrix 4 at hitps iwww cde e 3 2
information, refer to ELPAC Administration Guidance and Gommg Deﬂmons for SwdmmmessMIy Dfscmms at
https /iwww.cde.ca gov ‘epidocuments/el inguide |

Accessibility Resources

Can the student access and take the domain with or without using accessibility resources?
If yes, administer the ELPAC. Indicate in the boxes below which accessibility resources are needed to access each domain.

] ]
California
[ universal tools [[]universal tools [[] Universal tools [ Juniversal tools

[] Designated supports []pesignated supports [_] Designated supports [ ]Designated supports
[] Accommodations* [ ] Accommodations* [] Accommodations* [_]Accommodations*
(] Unlisted resources* [] uniisted resources* [] Uniisted resources® [ Junisted resources*

If any domain cannot be accessed ]

with these resources, please Local educational agencies (LEAs) should document the use of
consider the domain exemptions designated supports, accommodations, or unlisted resources to
fisted below determine test seftings. If an uniisted resource is required, the LEA
' must seek approval from the California Department of Education.

u | |
C c e S s I I I t Domain Exemption
If the student has an IEP or Section 504 Plan, and cannot access a domain with the use of accessibility resources

listed above, should the student be exempted from the domain?
If yes, indicate for which domain(s) and document the exempfion in the IEP or the Section 504 plan. Administer the domains
of the ELPAC which are accessible to the student_ If the student does not have an IEP or Section 504 plan, please review

the accessibility resources listed above to determine which resource(s) will best allow access to the ELPAC. Administer the
ELPAC with appropriate resources.

Assessment

Domain Exemption* -
T For an Overall score to be generated, only one domain from the Oral
[ uistening [[]Reading Language score (Listening or Speaking) and one from the Writien
[CIspeaking [ writing Language score (Reading or Writing) may be exempted

] L | | L | I | | L] ] L] ] L] ] L] ] —
I Alternate Assessment
Does the student have a significant L A
et If yes, the student is eligible to be administered an altemate
R p e A assessment. If no, reevaluate the use of accessibility resources listed

Cves Cle above. Federal law allows this option only for students with the most
I significant cognitive disabilities who have an IEP.

J  "AnIEP or Section 504 plan s required for the use of accommodations, uniisted resources, and domain exempions.
© =Califoflla DEPAHmENTof EOURatig™ === === = o 20T



https://www.icoe.org/selpa/el-swd/resources/caasppelpac-accessibility-resources
https://www.caaspp.org/training/caaspp/uaag.html
https://www.cde.ca.gov/ta/tg/ep/documents/elpacstdaccesslist.pdf

The Callfornla Alternate ELPAC



Alternate Assessment IEP Team Guidance:
3 IEP Team Confirmations

1. If yes, the IEP team confirms that a review of the student’s records and IEP indicates
a disability or multiple disabilities that significantly impact intellectual functioning and
adaptive behavior.

Adaptive behavior is defined as behavior that is essential for a person to live
independently and to function safely in daily life. Sources of evidence may include, but
are not limited to, results of the following:

Individual cognitive ability test
Adaptive behavior skills assessment
Informal assessments

Individual reading assessments

Districtwide alternate assessments ELPAC

AChlevement teStS :. : E Errgl:sh Language Prnﬁclency

Assessments for California




Alternate Assessment IEP Team Guidance:
3 IEP Team Confirmations

2. The IEP team confirms that the student is or will be learning content aligned with the
standards listed above.

Students eligible for an alternate assessment should be learning content aligned with
the California Common Core State Standards (CA CCSS), the California Next
Generation Science Standards (CA NGSS), or, as applicable, the 2012 California
English Language Development Standards (2012 CA ELD Standards).

Goals and instruction listed in the IEP for this student are aligned with the enrolled
grade-level CA CCSS, CA NGSS, and 2012 CA ELD Standards.

Sources of evidence may include,but are not limited to, the following:
e Progress monitoring data
e Present levels of academic and functional performance,

goals and objectives from the IEP
e Data from scientific research-based interventions _ E‘L—E—AC =

English Language Proficiency
Assessments for California




Alternate Assessment IEP Team Guidance:
3 IEP Team Confirmations

3. The IEP team confirms that the student is or will be receiving extensive direct individualized
instruction and substantial supports to achieve measurable gain.

Students eligible for an alternate assessment require extensive, direct individualized instruction and
substantial supports to achieve measurable gains in the grade- and age-appropriate curriculum.

The student (a) requires extensive repeated, individualized instruction and support that is not of a
temporary nature; and (b) uses substantially adapted materials and individualized methods of
accessing information in alternative ways to acquire, maintain, generalize, demonstrate, and transfer
skills across academic content.

Sources of evidence may include, but are not limited to, the following:

e Examples of curriculum, instructional objectives, and materials, including work
samples from both school and community-based instruction

e Teacher-collected data and checklists ELP AC

e Present levels of academic and functional performance, goals, objectives and _.

English Language Proficiency

post-school outcomes from the IEP and the transition plan for students aged - Assessments for California
sixteen and older. '




Communication Modes

Reading @ Writing

Receptive R (TCEHITE

Listening ’ Speaking

For Alternate ELPAC test examiner/certification, please refer to https://moodle.caaspp-elpac.org/login/index.php


https://moodle.caaspp-elpac.org/login/index.php

Administration of
the Alternate ELPAC
with the student’s
preferred mode of
communication

L.m.
llﬂﬂm.l
|-'




The Alternate ELPAC aligns
with the 2012
English Language
Development
(ELD) Standards
via the

Now available:

ELD Connectors Alternate ELPAC Blueprints and

the English Languaqge
Development Connectors



https://www.cde.ca.gov/ta/tg/ep/documents/altelpacblueprint.pdf
https://www.cde.ca.gov/ta/tg/ep/documents/altelpacblueprint.pdf
https://www.cde.ca.gov/ta/tg/ep/documents/altelpacblueprint.pdf

ELPAC

English Language Proficiency
Assessments for California

—

Alternate English Language Proficiency
Assessments for California
Test Blueprint

Contract #CN150012

Prepared for the California Department of Education by
Educational Testing Service

Post-Pilot and Cog Labs Version

May 7, 2020
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Appendix A: ELD Connectors for the Alternate ELPAC |

Linguistic Complexity

LELPAC

Table A5: Grades Six Through Eight ELD Connectors

Communication Mode(s)
(Domain[s]) as Assessed on

on a range of social and
academic topics

responding to the ideas of
others, and expressing one's
own ideas about familiar
social and academic topics.

2012 ELD Standard ELD Connector the Alternate ELPAC
PIL.A.1: Exchanging PLA.1: Exchange information | Receptive (Listening,
information and ideas and ideas by participating in Reading)
with others through oral | short conversations, asking Expressive (Speaking
collaborative discussions | and answering questions, Writing) :

PL.A.2: Interacting with
others in written English
in various communicative
forms (print,
communicative
technology, and
multimedia)

PI.A.2: Interact with others in
written English by participating
in short written exchanges,
delivering information, and
composing written text about
familiar texts, topics,
experiences, or events in
various communicative forms.

Expressive (Speaking,
Writing)

PLA.3: Offering and
supporting opinions and
negotiating with others in
communicative
exchanges

Pl.A.3: Offer and support
opinions with others by
providing information and a
few reasons or facts to
support the information about
a familiar topic, experience, or
event.

Receptive (Listening,
Reading)

Expressive (Speaking,
Writing)

PlL.A.4: Adapting
language choices to
various contexts (based
on task, purpose,
audience, and text type)

Pl.A.4: Adapt language
choices to various contexts by
using language appropriate for
a purpose, task, and audience
and by using an increasing
number of general academic
and content-specific words or
ohrazes

Expressive (Speaking,
Writing)
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https://drive.google.com/file/d/1dhXjpoDv57szDF8dQlv0yFsCZdduyIyK/view
https://drive.google.com/file/d/1dhXjpoDv57szDF8dQlv0yFsCZdduyIyK/view

Jamboard

Your Turn!

https.//bit.ly/3udJkmSi

Explore the ELD Connectors

Find the ELD Connector for your
grade level or grade span

Consider the linguistic support
needs of the students you serve

How will you further integrate the
ELD standards &/or ELD
Connectors in your classroom
with your English learner
students with disabilities?


https://jamboard.google.com/d/1ximsnZOTk6a23VPOjkTAtBPJ78oiS9ytXrBYjFPCnjM/copy
https://bit.ly/3uJkmSi

Student Eligibility Requirements

A Home Language Survey must

identify a language other
than English.

* Individualized education program
(IEP) team determines if alternate
assessments are most appropriate.

If no IEP is in place, administer the
Initial ELPAC with the appropriate

designated supports and universal
tools.
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Educating English
Learners with
Disabilities

Figure 1.3

ELD Standards Proficiency Level Descriptors

Figure 1.3.

ELD Standards Proficiency Level Descriptors
ELD Proficiency Level Continuum: Emerging

Mode of

Communication

Collaborative

At the early st:
Emerging level,

to perform the following ta

Upon exit from the Emerging level,

students are able to perform the

following tas

» Exprass basic {
zafaty needs ar
respond to qua
and academic
gestures and w
phrases.

» Usa basic socid
participate in ¢

Interpretive

» Comprahend fr.
words and basi
immediate phyd

* Read very brief]
appropriate tex
sentences and
vocabulary, sug
graphics or pic

« Comprehend 4
phrases, and q
from content an

s able

= Produce learned words and
phrazes and use gestures to
communicate basic information.

axit from the Emerging level,

ble to perform the
following tasks:

= Produce basic statements and ask

questicns in direct informaticonal

exchanges on familiar and routine

= Express ideas
as drawings, d
organizers.

= Write or use 3
phrazes relate
academic topi

ELD Proficiency Level Continuun
the early =

Mada of At the early

Communication

Expanding level
te perform the f

Collaborative » Exprass a vari
neads, ideas,
respond to qu

sentencas.

= Initiate simple
zocial and acd

Mode of
Communication

Interprative

At the early

Expanding z ara able

to perform the following tasks:

= Comprehend information on
familiar topics and on some
unfamiliar

= topics in contextualized settings.

= Read independeantly a variety
of grade-appropriate text with
simple sentences.

* Read more complax text

supporited by graphics or
pictures.

= Comprehend basic concepts in
content areas.

it from the Expanding leweal,
are able to perform the

following tasks:

= Comprehend detailed information
with fewer contextual clues on
unfamiliar topics.

+ Read increasingly complex grade-
lewed text while relying on comtext
and prior knowledge to obtain
maaning from print.

= Read technical text on familiar
topics supported by pictures or
graphics.

Productive

» Produce sustained informational
axchangeas with others on an
expanding variaty of topics.

» Express ideas in highly structured
and scaffolded academic
interactions.

= Write or use expanded
vocabwlary to provide information
and extend- ed responses in
contexiualized settings.

* Produce, initiate, and sustain
spontanaous interactions on a
wariety of topics.

= Write and express ideas to meat
most social and academic neaeds
through the recombination of
learmed wocabulary amd structures
with Support.



https://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
https://drive.google.com/file/d/1e_p6l56QzlFGVo_eVgewG5GJujVnKDHv/view?usp=sharing
https://drive.google.com/file/d/1e_p6l56QzlFGVo_eVgewG5GJujVnKDHv/view?usp=sharing

General Progression of the ELD Continuum

Native Language

Emerging

Expanding

Lifelong
Language

English learners come
to school with a wide
range of knowledge
and competencies in
their primary
language, which they
draw upon to develop
English.

English learners at this
level typically
progress very quickly,
learning to use English
for

immediate needs as
well as beginning to
understand and use
academic vocabulary
and other features of
academic language.

California N\
Practitioners’ \
Guide for

Educating English
Learners with
Disabilities

English learners at this
levelincrease their
English knowledge, skills,
and abilities in more
contexts. They learn to
apply a greater variety of
academic vocabulary,
grammatical

structures, and discourse
practices in more
sophisticated ways,
appropriate to their age
and grade level.

English learners at this level
continue to learn and apply
a range of advanced English
language knowledge, skills,
and abilities in a wide
variety of contexts, including
comprehension and
production of highly
complex texts. The “bridge”
is the transition to full
engagement in grade-level
academic tasks and
activities in a variety of
content areas without

the need for specialized
instruction.

Leamer

Students who have
reached full proficiency
in the English language,
as determined by

state and local criteria,
continue to build
increasing breadth,
depth, and complexity in
comprehending and
communicating in
English in a wide variety
of contexts.



https://drive.google.com/file/d/1eAGedsDQh3Vwjeifq5f3vmafCWXK0YMb/view
https://www.scoe.org/files/Proficiency_Level_Descriptors....pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf

Substantial

Students at the early stages of the
Emerging level can engage in complex,
cognitively demanding social and
academic activities requiring language
when provided substantial linguistic
support; as they develop more
familiarity and ease with understanding
and using English, support may be
moderate or light for familiar tasks or
topics.

Emerging

Moderate

Students at the early stages of the
Expanding level can engage in
complex, cognitively demanding
social and academic activities
requiring language when provided
moderate linguistic support; as they
develop increasing ease with
understanding and using English in a
variety of contexts, support may be
light for familiar tasks or topics .

Expanding

Light

Students at the early stages of the
Bridging level can engage in complex,
cognitively demanding social and
academic activities requiring language
when provided light linguistic support;
as they develop increasing ease with
understanding and using highly
technical English, support may not be
necessary for familiar tasks or topics
using everyday English.

Bridging

High-Level Thinking with Linguistic Support

English learners possess cognitive abilities appropriate to their age and experience. In order
to communicate about their thinking as they learn English, they may need varying linguistic
support, depending on the linguistic and cognitive demand of the task.

Proficiency Level Descriptors



https://www.scoe.org/files/Proficiency_Level_Descriptors....pdf

Accessibility Resources

Universal tools Designated Supports

Universal tools are

available to all students on [ DeSignated supports are

Cal IfO nia the basis of student available to all students
: when determined for use by
Assessment | — an educator or team of
Access | bl | Ity educators (w.ith
parent/guardian and student
Reso u rces ;alilornia Assesament of input, as appropriate) OR

gluden! Performancg and Frograsy L . ;
specified in the student’s

individualized education
~ English Language Prc;ﬁci-ency program (IEP) or SeCtIOn

Assessments for California



https://www.elpac.org/
https://www.cde.ca.gov/ta/tg/ca/documents/caaccessibilitymtrx2021.docx

Importance of Implementing CAASPP and ELPAC
Accessibility Resources: Voices from Educators

CAASPP
and ELPAC

Accessibility
Resources



https://www.icoe.org/selpa/el-swd/resources/caasppelpac-accessibility-resources
https://www.icoe.org/selpa/el-swd/resources/caasppelpac-accessibility-resources
http://www.youtube.com/watch?v=p1SVstDOpJE

California

Assessment
Accessibilit
Resources

Accessibility Checklist

ELPAC Administration ELPAC
Student Accessibility Checklist N iy,

All English Leamner (EL) students, or potential EL students must be assessed on the English Language Proficiency
Assessments for California (ELPAC). This checklist may be used to help teachers, Section 504 teams, and Individualized
Education Program (IEF) teams determine which resources, testing conditions, or combination thereof will allow
eachmimmkemeleiAmmpecellslolamhhmesmm(unmalmols,desng'labdmppons and
accommodations) can be found on Matrix 4 at hitps:/iwww cde ca 3 elpacmatrix4 docx. For more
information, refer to ELPAC Administration Gwdmand Govemmg Deﬁm’lons fursum:.dwany Discussions at
hitps /www cde ca govitaftglep/documentsh ide

Accessibility Resources

Can the student access and take the domain with or without using accessibility resources?
If yes, administer the ELPAC. Indicate in the boxes below which accessibility resources are needed to access each domain.

Listening Speaking Reading Writing

[ universal tools [ Universal tools [] Universal tools [ Juniversal tools
[] Designated supports [ ]Designated supports [[] Designated supports [ ]Designated supports
[ ] Accommodations* ] Accommodations* [] Accommodations* [ ] Accommodations*
[] unlisted resources* [ Uniisted resources* [ ] Unlisted resources® [ Juniisted resources*

If any domain cannot be accessed

with these resources, please Local educational agencies (LEAs) should document the use of

consider the domain exemptions designated supports, accommodations, or unlisted resources 1o

jisted below determine test settings. If an unlisted resource is required, the LEA

must seek approval from the Califomia Department of Education.
I T T T I T _'

I I
Domain Exemption

If the student has an IEP or Section 504 Plan, and cannot access a domain with the use of accessibility resources
listed above, should the student be exempted from the domain?

If yes, indicate for which domain(s) and document the exemption in the IEP or the Section 504 plan. Administer the domains
of the ELPAC which are accessible to the student. If the student does not have an IEP or Section 504 plan, please review
the accessibility resources listed above to determine which resource(s) will best allow access to the ELPAC. Administer the

ELPAC with appropriate resources.
Domain Exemption* r -

y For an Overall score to be generated, only one domain from the Oral
[uistening [[]Reading Language score (Listening or Speaking) and one from the Written
[Ispeaking [ writing Language score (Reading or Writing) may be exempted

Alternate Assessment
Does the student have a significant R s
cognitive disability and an IEP? If yes, the student is eligible to be administered an altemate

assessment. If no, reevaluate the use of accessibility resources listed
[Cves Cno above. Federal law allows this option only for students with the most
significant cognitive disabilities who have an IEP.
*An IEP or Section 504 pian is required for the use of accommodations, unlisted resources, and domain exemptions.

California Department of Education November 2019



https://www.icoe.org/selpa/el-swd/resources/caasppelpac-accessibility-resources
https://www.caaspp.org/training/caaspp/uaag.html
https://www.cde.ca.gov/ta/tg/ep/documents/elpacstdaccesslist.pdf

Accessibility Matrix and Graphics

California Assessment Accessibility
Resources Matrix

] ]
a I O I n I a The California Assessment Accessibility Resources Matrix (Accessibility Matrix)
displays the embedded and non-embedded universal tools, designated supports, and accommodations (UDAs)

allowed as part of the California Assessment of Student Performance and Progress (CAASPP) and
English Language Proficiency Assessments for California (ELPAC) Systems for 2021-22.

As s e S s m e n t Califoria Department of Educafion Revised August 2021aa
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https://www.icoe.org/selpa/el-swd/resources/caasppelpac-accessibility-resources
https://www.caaspp.org/training/caaspp/uaag.html

- Accessibility Resources - CAASPP and ELPAC

Esmes Accessibility resource matrix for both ELPAC and CAASPP - Including Accessibility Resource Graphics
Accessibility Resources’ CAASPP Website | California Student 5 ELPAC Website 5 Accessibility Resource
CDE Page Assessment Graphics - ELPAC
https://www.caaspp.org/ Accessibility Resource https://www.elpac.org/ :
CAASPP System Graphic Graphics - CAASPP ELPAC Computer Based
| Bastrr . ELPAC  weome=,
o i — Tl Calffornia Sturdent il | -#Engiish Language Proﬁcie-r:cy . | = =
. EE TETR B Ateias il Assessment Accessibility Assessments for California = = e
caaspp.org +mance and Progress Graphic for English elpac.org ] - = =
@"df L R Welcome to the CAASPP Website Language Arts (ELA) ELPAC Home
e S
- : o s : = 3 ==
eassaomeiimarn R
https://www.cde.ca.gov/t
a/tg/ca/accessibilityresour
ces.asp
California Student
: Accessibility Assessment
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ELPAC Administration
Student Accessibilitv

California Assessment


https://imperialcountyselpa.padlet.org/vanessalopez18/s4qsqiet340opxy9
https://imperialcountyselpa.padlet.org/vanessalopez18/s4qsqiet340opxy9
https://imperialcountyselpa.padlet.org/vanessalopez18/s4qsqiet340opxy9

Pause and Process

e How do we know accessibility resources are applied to the Initial
ELPAC administration”? Domain(s)?

e How do we know the accessibility resources support the student’s
identified needs”?

e How are appropriate Domain Exemptions considered the
ELPAC?

0 @




Q:Can a special
education teacher
provide English
language
development

services to English
learner students

In his/her
classroom or on
his/her caseload?




Yes.Under the current
credentialing requirements,
all special education
teachers should have the
appropriate English learner
authorization to provide
English learner services to

students. Itis not a
requirement that the special
education case manager or
teacher provide the ELD
instruction, unless the IEP
states so, but ELD is a federal
requirement.



https://www.icoe.org/selpa/el-swd/resources/ca-practitioners%E2%80%99-guide-faqs
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Student Scenario: Meet Javier
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ENGLISH LEARNERS

e mGSUPFORTS FOR CHAPTER
Chapter 2 Supports for English Learners within =V et ﬂ

SUPPORT (MTSS)
|E===Sl FRAMEWORK ﬂﬂ

the Multi-Tiered System of Supports Framework |w.g... g g

R TEE Lbe2? = SUPPORTS, &  Goeis

* Domains & Features: H INTERVENTIONS
Aligns systems for shared 3 :
4 H
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. Muli-fiered System of
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— et e : o g e
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e © Tier il Infensive, Individualized
Integrotes ossessment & 1 = Supports
dato-informed systems 1« Fomily & Commusnity
Engagement

Questions Addressed in This Chapter TIER | CORE INSTRUCTION

SEL & Positive Behavior Supports
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F T h /;,';;- + Classroom qualities promoting SEL & growth (Elgure 2.4)
7T} SocialEmatianal Supports forIdenified Englsh Learner Populafions (Clsucs
or leacners 3
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https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=63
https://drive.google.com/file/d/1rdAszg1rpOl7F4gDqlnagyZKbTHYUaxd/view
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Chapter 2

...the MTSS framework is designed to
support all students, an important question
regarding English learners is this: What
must be explicitly leveraged in California’s
MTSS framework to specifically support
English learners? This chapter addresses
this question, and...provides guidance and
a systematic pre-referral process for
avoiding overidentification and under-
identification of English learners for
special education services.


https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=63
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Under & Over

Identification
of ELs in
Special
Education



https://www.colorincolorado.org/school-support/special-education-and-english-language-learners
http://www.youtube.com/watch?v=AFxDsAtnxx4

MTSS Processes Before Special Education Referral

California MTSS

continuum Of suppon CALIFORNIA
Universal Design for Learning and differentiated instruction are MTS s

integrated and implemented at all levels of the continuum of
support to ensure the academic, behavior, social-emotional,
and mental health development of ALL students in the most
inclusive and equitable learning environment.

UNIVERSAL SUPPORT

n for Learning and
behavior, st -emot |, AND mental health de

SUPPLEMENTAL SUPPORT

provided to s ts to support academic, behavior, social-emo
ation and implementation of Universal Design for
amental supports are provided in addition to, not in
, and available to all students regard of identification for specialized
es based on need through the use of diagnostic and progress monitoring assessments.

INTENSIFIED SUPPORT
ided to students with gr 2eds to support jemic, behavior,
tal health through t
ning and differentiated instrug
ersal supports, via specia d service providers, and available to all students
ation fo alized services based on need through the use of diagnostic
monitoring as:

California’s MTSS framework
provides a systematic approach
for ensuring that all students
receive appropriately designed
instruction that will ensure
their success and that referral
for special education services is
appropriate.



https://ocde.us/MTSS/Pages/Continuum-of-Support.aspx
https://guide.swiftschools.org/
https://www.cde.ca.gov/ci/cr/ri/

= Recruiting Interest » Perception Physical Action
g « Optimize individual choice and autanomy 711 « Offer ways of i display of 3 o Vary for resps navigation &1
CaI ifornia < + Optimize relevance, value, and authenticity 7.2) + Offer alternatives for auditory information 112 + Optimize access to tools and assistive technologies 142)
\ Y i e e B e
o 5 . . .
Practitioners A California’s Social and ,
Guide for . E Oﬁ ona I Lea rn i n ﬂ Provide options for Provide options for Provide options for
Educating English m g [ Effort & Per g 1 ESymnoist] ac .
: - & - - = Heighten salience of goals and objectives w1 = Clarify vocabulary and symbals 211 * Use multiple media for communication (513
Learners with = Guiding Principles R SRR g it :
Disabilities 1 a + Foster eollaboration and community 531 - aftest, oot burtath * Build fluencies with graduated fevels of support for
« Incressa mastery-oriented feedback B4 and symbols 231 practice and performance 53)
= Promote understanding across languages 2.4)
Adopt Whole Child Development as the AR e ke s
Goal of Education
Take a systems approach to promoting student academic, social, Provide options for Provide options for Provide options for
and emotional learning, physical well-being, and college, career, and 4 Self Regulation = Comprehension - Executive Functions «
civic life readiness. Name SEL as not a “nice to have,” but a “must 3 + Promote expectations and beliefs that + Activate or supply background knawledge 1) « Guide appropriate goal-setting .1
have” to ensure student success in school, work, and community. H pares rokse Sl g et okl Eautis B B - o
£ « Facili kills and relationships 2) « Facilitate managing information and resaurces 3]
. = Develop self-assessment and reflection .31 « Guide information pr =
« Maximizs transfer and gsneraiization (14)
m Commit to Equity
All students must have opportunities to build SEL skills and receive Expert learners who are...
an assets-based educational experience that is personalized, 3
culturally relevant and responsive, and intentionally addresses ® Purposeful & Motivated Resourceful & Knowledgeable Strategic & Goal-Directed

racism and implicit bias. Use practices that build on the existing
strengths of students, educators, families, and communities.

Build Capacity

Build the capacity of both students and adults through an

‘The Universal Design for Learning Guidalines

Provide multiple means of

Engagement

Affective Netwarks
The “WHY" of Learning

Provide options for

Provide multiple means of

Representation

Recognition Netwarks
The "WHAT" of Learning

Provide options for

CAST | untilleaming has no limits

Provide multiple means of

Action & Expres:

Stratagic Networks
The "HOW" of Learning

Provide options for

udiguidelines.cast.org | © CAST, Inc. 2018 | Suggested Citation: CAST (2018). Universal design for learning guidelines version 2.2 [graphic organizer]. Wakefield, MA: Author.

intentional focus on relationship-centered learning environments
and by offering research-based learning experiences that cultivate
core social and emotional competencies.

Supporting Social Competence &
Academic Achievement

Contexts for
Learning

Partner with Families and Community 4 PBS Elements

Maximize the resources of the entire school community, including
expanded learning opportunities, early learning and care programs,
and family and community partnerships, to advance SEL and
student well-being.

DUTCOMES

Supporting
Decision
Making

Supporting

5Learn and Improve
Staff Behavior &

Adopt continuous improvement practices and use evidence to
guide decision-making while aiming to enhance the quality of
student social and emotional learning opportunities. Use data to
inform improvement of instructional and school practices, not for
accountability purposes.

ps://www.cde.ca.gov/eo/in/socialemotionallearning.asp

Supporting Student Behavior



https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/eo/in/documents/selguidingprinciples.pdf
https://udlguidelines.cast.org/binaries/content/assets/udlguidelines/udlg-v2-2/udlg_graphicorganizer_v2-2_numbers-no.pdf
https://pbisca.org/elements-of-pbis

Tiers of Instruction




Q:Can students
with |[EPs
receive
supports in the

Tier |, Tier |l
and/or Tier Il
Intervention
groups?




A: Yes.They have
access to the general
education
interventions as any
other student, and this
is in addition to their

individualized special
education services.
Their IEPs take this
into account as part of
the comprehensive
plan.



https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=112
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Figure 2.9

Universal Design for Learning Guidelines

Build Access

Internalize

Goal

The Universal Design for Learning Guidelines

Provide multiple means of

Engagement

Affactive Networks i
The “WHY" of Learning

Provide options for
Recruiting Interest »
« Optimize individual choice and autonomy 7.1

+ Optimize relevance, value, and authenticity (7-2)
= Minimize threats and distractions 7.3

Provide options for
Sustaining Effort & Persistence =

= Heighten zalience of goals and chjectives 1

* Vary demands and resources to optimize challenge =2)
= Foster coflaboration and community 831

= Increase mastery-oriented feedback =41

Provide options for
Self Regulation =
* Promote expectations and beliefs that
optimize motivation (.13
» Facilitate personal coping skills and strategies @z}
= Develop self-assessment and reflection 9.3

Expert learners who are...

Purposeful & Motivated

Provide multiple means of

Representation

Recognition Networks
The “WHAT" of Learning S

Provide options for
Perception

# Offer ways of customizing the display of information 1.1
+ Offer alternatives for auditory information 1.2}
= Offer alternatives for visual information 0.3

Provide options for
Language & Symbols =

* Clarify wocabulary and symbaols 2.1

Clarify symtax and structure 2.3)

Support decoding of text, mathematical notation,
and symbaols 231

= Promote understanding across languages [2.4)
Mustrate through multiple media 25)

Provide options for
Comprehension

+ Activate or supply background knowledge 211
» Highlight patterns, critical features, hig ideas,
and relationships 23)
= Guide information processing and visualization 3.3}
= Mazimize transfer and generalization 2.4)

Resourceful & Knowledgeable

CAST | Until learning has no limits

Provide muitiple means of

Action & Expression

Strategic Metworks
The *HOW" of Learning

Provide options for
Physical Action =

« Vary the methods for response and navigation 4.1
« Dptimize access to tools and assistive technologies 42)

Provide options for
Expression & Communication =

* Use multiple media for communication =11

s Use multiple tools for construction and composithon (5.2}

= Build fluencies with graduated levels of support for
practice and performance 53]

Provide options for
Executive Functions =

+ Guide appropriate goal-setting 5.1

» Support planning and strategy development (5.3}

# Facilitate managing information and resources i53)
= Enhance capacity for monitoring progress [E4)

Strategic & Goal-Directed

udlguidelines.cast.org | © CAST, Inc. 2018 | Suggested Citation: CAST (2018). Universal design for leaming guidelines version 2.2 [graphic organizer]. Wakefield, MA:- Author.



https://ocde.us/MTSS/Documents/CA_MTSS_and_Inclusive_Academic_Instruction.pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://udlguidelines.cast.org/binaries/content/assets/udlguidelines/udlg-v2-2/udlg_graphicorganizer_v2-2_numbers-no.pdf
https://drive.google.com/file/d/1jpLeZHAd9bQdgdr-517uvHCOy5PRQzcn/view

Figure 2.3 CA MTSS Design Elements:
3 Tiers of High Quality Core Instruction, Supports & Interventions

Figure 2.3. English .
California’s MTSS Design Elements: Three Tiers of High Quality Core Instruction, Supports, and Learners Tar
Interventions® Few Tier lll: Intensive, Individualized Supports
English Students + Targeted and intensive academic, behavioral, and social-emotional support is
Tie i
I —— ler for a small number of students who need it.
All Tier |I: Core Instruction, Universal Support

» Support is individualized to meet specific student needs, based on

Students * Evidence-based practices are used to support all students’ academic, assessments.

behawvioral, and social-emotional success.

+ Progress monitoring occurs more frequently than in Tier | or Tier Il to ensure
« The most equitable, inclusive, and integrated learning environment is maximum acceleration of student progress.
established.
+ For English learners, all interventions include integrated ELD.
= For English learners, instruction includes integrated and designated ELD. « If more than 5 percent of students are involved, engage in Tier | and Tier |l level
systematic problem solving to improve services.

+ Comprehensive assessment {including screening, formative, progress

Al Owverarching Guiding Principle
monitoring, benchmark) informs instruction for all students. Students— |+ Universal design for learning (UDL) principles are used beginning in the
All Tiers planning stage and throughout all three tiers.
« About 80 percent of students receive Tier | support.
Some Tier lI: Targeted, Supplemental Supports
Students - Additional evidence-based support is for some students needing more N
academic, behavioral, and social-emotional help. AT
California
- Specific skills are targeted and based on assessment results showing that Practitioners’ %
students need more than core instruction. Guide for

Educating English

+ For English learners, all interventions include integrated ELD. Learners with

Disabilities

+* Progress monitoring occurs more frequently than in core instruction to ensure
the interventions are working.

+ If more than 15 percent of students are involved, engage in Tier | level
systematic problem solving to improve services.



https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=71
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=71
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=71
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=80

Figure 2.8
Tier 1 Core Instruction-What It Is and Is Not

Figure 2.8.
Tier | Core Instruction—What It Is and Is Not®

California
Tier | is... Tier | is not... Practitioners’ %

High quality, grade-level standards- An environment in which some students are Guide for
based, culturally sustaining teaching and | included, affirmed, and successful and some Educating English
learning for all students with integrated and | are not Learners with
designated ELD for English learners Disabilities
A process that includes a comprehensive | Testing that is not aligned with learning
assessment system: universal screening, targets, that monitors students’ progress
progress monitoring, formative assessment | infrequently, and that does not use
practices, and summative assessments assessment results to refine or revise
instruction
Teaching and learning approaches that One-size-fits-all instruction with no scaffolding
attend to individual student needs, with or differentiation tailored to what students

[ |
specific scaffolding methods, adaptations, |need
and modifications based on assessed ca e m I c

learning assets and needs

Targeted and intensive instructional Reliance on other instructional support staff u

support within the classroom for any (e.g., English learner or special education I n te rve n t I o n s u

student who may be experiencing difficulty | staff) to determine and attend to a student's ]
needs

A variety of flexible grouping configurations | Whole class instruction, segrec® *® *®

| ] | ] | ] | ] L ]
to ensure students have access to a range | or fixed instructional groups cc T I e r I
of experiences, perspectives, language students who are high, averagyg o
models, and peers achievers s .
A team approach with teachers, Teachers who work primarily i 5 /o S
| |
| |

specialists, administrators, and parents on their own
working collaboratively

upports



https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=84
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=84
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=80

Figure 2.11
Tier |l Intervention-What It Is and Is Not

Figure 2.11.
Tier Il Intervention—What It Is and Is Not™

Tier Il is...

Supplemental instruction (in addition to the
core grade-level instruction)

Tier Il is not...

A replacement of core curriculum (If students
do not have access to the core curriculum,
they will only fall further behind.)

Focused and targeted to specific skills
that are associated with broader academic
success

Time to reteach concepts or skills that
students did not master, such as changing
decimals to percent in math or character traits
in language arts (This re-teaching needs to be
done in Tier I.)

Designed for students who are not making
adequate progress on core skills that

are associated with broader academic
success

Designed for students who did not master a
specific skill or concept

(These students need to receive differentiated
instruction in Tier |.)

Explicit instruction aligned with the CA ELD
Standards

A replacement for English language
development 3

For approximately 15 percent of the
students in a given class, grade level, or
school

For more than 15 percent of the stl.:
given class, grade level, or school «
(If more than 15 percent, this may P

inadequate Tier | instruction.) ]

California
Practitioners’ \ b
Guide for

Educating English
Learners with
Disabilities

Academic

Interventions:

Tier Il

5% Supports



https://drive.google.com/file/d/1i7aWpE44MMogU_nY1C0Tmtf9uNglDRUq/view?usp=sharing
https://drive.google.com/file/d/1i7aWpE44MMogU_nY1C0Tmtf9uNglDRUq/view?usp=sharing
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=80

Figure 2.12

Organizational Factors

Typlcal time allotted for
instruction

Assessment Factors®

Level of diagnostic
assessment

instructional Factors®™™®

Opportunities to
respond (OTRs)

30 minutes, 3 to 5 days/week

Tier Il

Group (and sometimes
individual) diagnostic

Ensure at least 6 to 8 OTRs/
minute

Tier 1l

45 to 120 minutes, 5 days/week

Tier

Individual diagnostic
assessmeanl

Tier 11

Ensure at least 8 to 12 OTRs/
minute

Instructional focus

Use of core and supplemental
programs 1o suppor! the group's
needs

More strategically structured,
remediation intervention
programs focused on individual
sludents’ needs

Behavioral expectations

Provide more structured
syslems to reinforce and correcl
challenging behavior

Use functional behavioral
assessment to plan an
individualized intervantion

Amount of review and
repetiions

Review and practice of core
conceplts taught in Tier |

Maore intensive practice of core
and remediation content
Considerably more time spent

on reviewing conceg® " """
L}
allowing practice

Error correction

Prompt students lo correct
errors themselves (e.g., "Look at
the word again...")

Provide direct error ¢
procedures (“That w
What is that word?") |

Scaffolding

Use "l do, we do, you do
together, you do alone” model

Provide more intensie
practice during "we

Differences Between Tier Il and Tier Ill Support

California
Practitioners’
Guide for
Educating English
Learners with
Disabilities

California Department of Education

Sacramento 2019

Academic
Interventions:
Tier Il

5% Supports



https://drive.google.com/file/d/1RZ9iLC0_6wN5LXW2W9rvrBQG4wUCy1g9/view?usp=sharing
https://drive.google.com/file/d/1RZ9iLC0_6wN5LXW2W9rvrBQG4wUCy1g9/view?usp=sharing
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=80

Tiers of Instruction Infographics

TIER | CORE
INSTRUCTION IS...

TIERII TIER I

INTERVENTION IS..A

High quality. grade-level standards-based,

culturally sustaining teaching and learning Sunplamental instruetion s in mﬂ:ﬁ : m : £
plemental instruction nostic assessment

for all students with integrated and

designated ELD for English learners. addition to the core grade-level

instruction.

identify the specific skills that require
explicit intruction and additional support.

Jeaching.and learing aperoaches that
attend to individual student needs, with
specific geaffolding methods.
adaptations. end accesibility tools based
on assessed leaming gssets and needs.

Designed for students who are not
making adequate progress on core
skills that are associated with
broader academic success.

Instructional grouping, time and duration:
Groups of 1-3 students recieve daily

(5 days/week) instensive support for

20+ weeks for 45- 120 minutes.



https://www.icoe.org/selpa/el-swd/resources/infographics-resource-guides
https://drive.google.com/file/d/1ym-wLeIosjUcj-OzcmMlJ2y7B1ZUY42K/view
https://drive.google.com/file/d/1XUfiKQIIsYweB1L7JB6uzejdTYFHj7yC/view
https://drive.google.com/file/d/1A-nvqsKzZaNsGIwX5MOYYTy2ItLSe21n/view

Review and Reflect - Jamboard Activity

e Generate lists of what e
currently exists in your .

Tier 1, Tier 2, and Tier 3

—
supports. \QL ’l
\
e \What do you notice, |

what do you wonder? -ii



https://jamboard.google.com/d/1bdvSUNQAvuY_6kYm8vO0cydTCWV-THyHWDG7EY_uRBo/copy

Referral to
Special
Education

Tier 1|
A clear system r.

student to
teacher ratio

Of SySte m Of "« Intensive, evidence
. based intervention
tiered supports S—
a n d p re— refe rra I » Research based intervention

« Small groups

» Progress monitoring and/or
p rO CeSSGS data tracking

Tier |

« Monitor & track academic & language acquisittion
growth

« Conduct universal screening to determine student
IS EES

« Provide core research based reading program and
ELD services




Revisit the Jamboard Activity

Refer to Figure 2.12 & Lo
_ <. 1< g =
Review your Jamboard

Reflect & reorganize
g XLy

Consider where further
refinements &/or

additional interventions
are necessary ~—



https://jamboard.google.com/d/1bdvSUNQAvuY_6kYm8vO0cydTCWV-THyHWDG7EY_uRBo/copy
https://drive.google.com/file/d/1RZ9iLC0_6wN5LXW2W9rvrBQG4wUCy1g9/view?usp=sharing

Culturally and Linguistically Responsive

AFFIRM



https://www.culturallyresponsive.org/vabb
https://drive.google.com/file/d/18dJDqOvmA9ZY5N80I7Eo4tH0Ej4DDkzN/view
https://www.culturallyresponsive.org/vabb

Addressing
Linguistic
Segregation and
Implicit Bias

Figure 2.6
Culturally and Linguistically Sustaining Pedagogy

1 ...recognizes and uses the cultural and linguistic
knowledge, home and community experiences, frames of
reference and world views, and learning styles

1 ...integrates history and culture of students into the
curriculum

4 ...healthy perceptions of cultural and linguistic identity,
a sense of inclusion and belonging

 ...cultural and linguistic identity, advanced academic
proficiency and critical awareness

1 ...development of personal efficacy and cultural pride


https://drive.google.com/file/d/13jTd4TCYDgoPxX5Br8Rgzk8lypeHM5r4/view

Chapter 2 Student Scenarios

inder

California
Practitioners’ \
Guide for
Educating English
Learners with
Disabilities

e Explore Tier | Positive behavioral and writing needs
with Allyson (pgs. 1-5)

e Explore Tier ll Foundational reading skills
interventions with Jatinder (pgs. 5-8)

https://bit.ly/3DriVer

e Explore Tier lll Intensive intervention with Jatinder
(pgs. 8-10)



https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=106
https://bit.ly/3DriVer

Pause and Process: Tiers of Instruction

Guide for
Educating English
Learners with
Disabilities

Are we providing our English learners

enough time in Tier |l before considering
Tier [11?

Are the teachers providing Tier |l
iInterventions qualified in their content areas
and in effective teaching methods for
English learners?

Have culturally and linquistically responsive
practices and specific language learning

needs been considered?



https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=80

Comprehensive ELD

DO YOU SPEAK

ENGLISH?




Q:Do English
learners who need
Interventions
receive their ELD
Instruction

during the Tier ||
or Tier Il
Intervention
time?




No. Interventions address
very specific identified
skill areas & are not
comprehensive.

Every student retains
comprehensive ELD
instruction (both

integrated & designated
ELD) in Tier | (core)
instruction, & the ELD
Standards & principles of
ELD instruction inform
how they receive Tier Il &
Tier Il interventions.



https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=112

rE
i WU“&

C Reading, Writing, g
Speaking & Listening,
and Language

Core of
ALL ol
Curriculum



https://drive.google.com/file/d/12hD7zHdbpIB1_jQVwiU3hjf9jXTZtAXQ/view
https://drive.google.com/file/d/12hD7zHdbpIB1_jQVwiU3hjf9jXTZtAXQ/view

= Recruiting Interest » Perception Physical Action
g « Optimize individual choice and autanomy 711 « Offer ways of i display of 3 o Vary for resps navigation &1
CaI ifornia < + Optimize relevance, value, and authenticity 7.2) + Offer alternatives for auditory information 112 + Optimize access to tools and assistive technologies 142)
\ Y i e e B e
o 5 . . .
Practitioners A California’s Social and ,
Guide for . E Oﬁ ona I Lea rn i n ﬂ Provide options for Provide options for Provide options for
Educating English m g [ Effort & Per g 1 ESymnoist] ac .
: - & - - = Heighten salience of goals and objectives w1 = Clarify vocabulary and symbals 211 * Use multiple media for communication (513
Learners with = Guiding Principles R SRR g it :
Disabilities 1 a + Foster eollaboration and community 531 - aftest, oot burtath * Build fluencies with graduated fevels of support for
« Incressa mastery-oriented feedback B4 and symbols 231 practice and performance 53)
= Promote understanding across languages 2.4)
Adopt Whole Child Development as the AR e ke s
Goal of Education
Take a systems approach to promoting student academic, social, Provide options for Provide options for Provide options for
and emotional learning, physical well-being, and college, career, and 4 Self Regulation = Comprehension - Executive Functions «
civic life readiness. Name SEL as not a “nice to have,” but a “must 3 + Promote expectations and beliefs that + Activate or supply background knawledge 1) « Guide appropriate goal-setting .1
have” to ensure student success in school, work, and community. H pares rokse Sl g et okl Eautis B B - o
£ « Facili kills and relationships 2) « Facilitate managing information and resaurces 3]
. = Develop self-assessment and reflection .31 « Guide information pr =
« Maximizs transfer and gsneraiization (14)
m Commit to Equity
All students must have opportunities to build SEL skills and receive Expert learners who are...
an assets-based educational experience that is personalized, 3
culturally relevant and responsive, and intentionally addresses ® Purposeful & Motivated Resourceful & Knowledgeable Strategic & Goal-Directed

racism and implicit bias. Use practices that build on the existing
strengths of students, educators, families, and communities.

Build Capacity

Build the capacity of both students and adults through an

‘The Universal Design for Learning Guidalines

Provide multiple means of

Engagement

Affective Netwarks
The “WHY" of Learning

Provide options for

Provide multiple means of

Representation

Recognition Netwarks
The "WHAT" of Learning

Provide options for

CAST | untilleaming has no limits

Provide multiple means of

Action & Expres:

Stratagic Networks
The "HOW" of Learning

Provide options for

udiguidelines.cast.org | © CAST, Inc. 2018 | Suggested Citation: CAST (2018). Universal design for learning guidelines version 2.2 [graphic organizer]. Wakefield, MA: Author.

intentional focus on relationship-centered learning environments
and by offering research-based learning experiences that cultivate
core social and emotional competencies.

Supporting Social Competence &
Academic Achievement

Contexts for
Learning

Partner with Families and Community 4 PBS Elements

Maximize the resources of the entire school community, including
expanded learning opportunities, early learning and care programs,
and family and community partnerships, to advance SEL and
student well-being.

DUTCOMES

Supporting
Decision
Making

Supporting

5Learn and Improve
Staff Behavior &

Adopt continuous improvement practices and use evidence to
guide decision-making while aiming to enhance the quality of
student social and emotional learning opportunities. Use data to
inform improvement of instructional and school practices, not for
accountability purposes.

ps://www.cde.ca.gov/eo/in/socialemotionallearning.asp

Supporting Student Behavior



https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/eo/in/documents/selguidingprinciples.pdf
https://udlguidelines.cast.org/binaries/content/assets/udlguidelines/udlg-v2-2/udlg_graphicorganizer_v2-2_numbers-no.pdf
https://pbisca.org/elements-of-pbis

CA PG for Educating ELs pg 52

California
Practitioners’
Guide for
Educating English
Learners with
Disabilities

When English learners are not making
progress in academic achievement,
teams of educators must ask whether the
students’ instruction, which includes
comprehensive ELD, has been evidence-
based, standards-aligned, and culturally
and linguistically appropriate and

whether it has been of sufficient quality.



https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=80

Comprehensive ELD IS Tier One Instruction

All English learners & ELs with disabillities

receive comprehensive ELD, which in California
includes both integrated and designated ELD.

Both integrated and designated ELD are part of
English learners’ core instruction. cnapter 7 re. 320 0§

Educating English

Learners with
Disabilities



https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=341
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf

Comprehensive English Language Development

Integrated ELD is regular class time where teachers with
ELs in their classrooms use the 2012 ELD Standards in
tandem with the focal standards—Common Core State
Standards for ELA/Literacy and mathematics, or CA Next

Generation Science Standards for Science.
(California Code of Regulations, Title 5 [5 CCR] Section 11300[a])

Designated ELD is a protected time during the regular
school day when teachers use the 2012 ELD Standards as
the focal standards. This allows students to develop critical
English language skills, knowledge, and abilities needed for
content learning in English. (5 CCR Section 11300[c])

CDE Designated and Integrated English Language Development,

o \,\,B,E\K'q‘”;

'English Language - S
Development Standards | = < gl -k
‘.mmmewmon) ' =3 =
Kindergarten Through Grade 12

California



https://nam11.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.cde.ca.gov%2Fnr%2Fel%2Fle%2Fyr22ltr0111.asp&data=04%7C01%7Clolguin%40icoe.org%7C0b0e065fce57429a1ecf08d9d5eb7d10%7C9db489a6db134f488b9138e1c527ed9c%7C0%7C0%7C637776029670027213%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000&sdata=BhrxFXZZx6eK2PoBroKL7iScfAOQHHaosinY0f%2BkT3Y%3D&reserved=0
https://www.icoe.org/selpa/el-swd/resources/eld-standards-and-elaeld-framework
https://www.cde.ca.gov/ta/tg/ep/documents/altelpacblueprint.pdf

¢

== BELIEE

Review and Reflect - Venn Diagram Activity

t [ ] [ | u I [ ] t [}
nd diff N
a I e re C e S language taught is ELD standards used in
connected to language all day long, above & beyond tandem w/ content
. needs in content areas |} rigorous content D-ELD INTEGRATED ELD w standards
|  §
between integrated

developing the language of
protected time “program’ across disciplines| | proficiency level (PLD) English

. Lesson driven by content / /
demand, with necessary
a n d d e S I g n ate d E L D language supportin ne w/ | [ gdgress specific demands of ELD standards are focal content & language
ELD standards proficiency levels

standards support for s objectives ELD standards
language objective

-

qualified teacher

https://bit.ly/3AXU2VS



https://www.flippity.net/ma.php?k=1y2eTt1Dtc1ROQLBpmmUw54-XwDSlRZKq2hclV06L2Ns
https://www.caeducatorstogether.org/resources/6525/b-e-l-i-e-f-professional-learning-modules
https://bit.ly/3AXU2VS

Comprehensive English Language Development

language taughtis
connected to language
needs in content areas

lesson driven by content
demand with necessary /g p
language support in ling

w/ELD standards

ELD standards

all day long language are focal
abuv;:ﬂéll-:;yund Pevslogniont of objective standards
Integrated English Language Designated
content & ELD not dependent - ELD
language across upon a “program”/ specified time of
objectives disciplines \yualified teacher e ey

ELs grouped by
proficiency level

address specific
demands of
proficiency levels

any and all

students ELD standards

used in tandem
w/ content
standards

)

SE

CCSES

BELLEE



https://www.caeducatorstogether.org/resources/6525/b-e-l-i-e-f-professional-learning-modules

California ELD Standards Focus on Meaning

Cohesive

A Closer Look Part 1 Port
at the Interacting in Meaningful Ways ~ Learning About How English Works
ELD Standards A

California

English Language _
Development Standards | -
{ETecdroads Edvdion] -

Einsgeparies Pamaghk doee i

Connecting

Productive Interpretive and
Speaking & Reading & Condensing
Writing Listening

| -

Part 3: Using Foundational Literacy Skills T



https://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf

General Progression of the ELD Continuum

Native Language

Emerging

Expanding

Lifelong
Language

English learners come
to school with a wide
range of knowledge
and competencies in
their primary
language, which they
draw upon to develop
English.

English learners at this
level typically
progress very quickly,
learning to use English
for

immediate needs as
well as beginning to
understand and use
academic vocabulary
and other features of
academic language.

California N\
Practitioners’ \
Guide for

Educating English
Learners with
Disabilities

English learners at this
levelincrease their
English knowledge, skills,
and abilities in more
contexts. They learn to
apply a greater variety of
academic vocabulary,
grammatical

structures, and discourse
practices in more
sophisticated ways,
appropriate to their age
and grade level.

English learners at this level
continue to learn and apply
a range of advanced English
language knowledge, skills,
and abilities in a wide
variety of contexts, including
comprehension and
production of highly
complex texts. The “bridge”
is the transition to full
engagement in grade-level
academic tasks and
activities in a variety of
content areas without

the need for specialized
instruction.

Leamer

Students who have
reached full proficiency
in the English language,
as determined by

state and local criteria,
continue to build
increasing breadth,
depth, and complexity in
comprehending and
communicating in
English in a wide variety
of contexts.



https://drive.google.com/file/d/1eAGedsDQh3Vwjeifq5f3vmafCWXK0YMb/view
https://www.scoe.org/files/Proficiency_Level_Descriptors....pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf

Critical Considerations S

eeeeeeeeeeee
Disabilities

for Long-Term English Learners == 1

In Tier | instruction, long-term English e
learners need to receive an intensified focus —_— |
on academic development, potentially Developmont Standards
focusing extra effort on Part Il of the CA | Z
ELD Standards to analyze and compose
disciplinary texts in the context of
meaningful interaction with grade-level
complex texts and disciplinary learning, as

guided by Part | of the CA ELD Standards.



https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf

Pause and Process-Comerehensive ELD

Figure 2.10- Framing Questions for Instructional Lesson Planning

AN
California %
Practitioners’ \
Guide for

Educating English
Learners with
Disabilities

e \What are the English language proficiency levels of my
students?

e Which CA ELD Standards amplify the California
content standards and California CCSS for ELA/literacy
at students’ English language proficiency levels?

e How will students interact in meaningful ways and learn
about how English works in collaborative, interpretive,
and/or productive modes?

e \What language might be new for students and/or
present challenges?



https://drive.google.com/file/d/1AzYqGCDil0j0KLYpqIz-JzJK1rcSeGgX/view
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=80

Student Scenario: Meet Cruz

-

AT

California \ J
Practitioners’ \
Guide for

Educating English

Learners with
Disabllities



https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf
https://www.cde.ca.gov/sp/se/ac/documents/ab2785guide.pdf#page=109

Team Time: Findings, Resources, Next Steps

A)-Tiers of Instruction

e Review the Tiers of Instruction

resource guides
— Tier|
— Tierll
— Tier lll

e Reflect on Tiers of Instruction

implementation: Jamboard

Note Taking Guide

Activity

B)-Comprehensive ELD

Review the characteristics of
Designated and Integrated ELD in
Venn Diagram Activity

Explore our Aligning and
Designing ELD Padlet

Explore the links to ELD
resources in the CDE memo

Imperial | County SELPA
Impraving Outcomes for English Learners with Disabitties

Team Time Discussion Note-Taking Guide
Supports for English Learners Within the MTSS Framewark

Consider the guiding questions for each topic below. Reserve some to discuss
findings, rescurces ond possible next steps.

A Tiers of Instruction
a. Are we providing our English learners encugh time In Tier | before
«considering Tier 17
b Are the teachers. providing the Tier Il Interventions qualfied in thelr
«content areas and in effective teaching methods for English learners?
¢ Have culturolly and linguistically responsive practices ond specific
language learming needs been considered?

Team Tasks

B. Comprehensive ELD

o. ‘what are the English longuage proficiency levels of my students?

b ‘which CA ELD Stondards amplify the Californic content standards and
Californéa CCSS for ELA/Iteracy ot students’ English language
proficiency levels?

© How will students interact in meaningful ways and learmn about how
English works in colloborative, interpretive, and/or productive modes?

d. ‘what language might be new far students and/or present challenges?

Team Tasks



https://drive.google.com/file/d/1ym-wLeIosjUcj-OzcmMlJ2y7B1ZUY42K/view
https://drive.google.com/file/d/1XUfiKQIIsYweB1L7JB6uzejdTYFHj7yC/view1C0Tmtf9uNglDRUq/view?usp=sharing
https://drive.google.com/file/d/1A-nvqsKzZaNsGIwX5MOYYTy2ItLSe21n/view
https://jamboard.google.com/d/1bdvSUNQAvuY_6kYm8vO0cydTCWV-THyHWDG7EY_uRBo/copy
https://bit.ly/3AXU2VS
https://padlet.com/lolguin1/9zmthlcyzdvxvpe2
https://nam11.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.cde.ca.gov%2Fnr%2Fel%2Fle%2Fyr22ltr0111.asp&data=04%7C01%7Clolguin%40icoe.org%7C0b0e065fce57429a1ecf08d9d5eb7d10%7C9db489a6db134f488b9138e1c527ed9c%7C0%7C0%7C637776029670027213%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000&sdata=BhrxFXZZx6eK2PoBroKL7iScfAOQHHaosinY0f%2BkT3Y%3D&reserved=0
https://docs.google.com/document/d/1H5LLLJAU86IJXz3tvPl24qsh30tBfVp4YDNYPtw4BAc/edit?usp=sharing
https://docs.google.com/document/d/1H5LLLJAU86IJXz3tvPl24qsh30tBfVp4YDNYPtw4BAc/edit?usp=sharing

Ensuring an
Effective MTSS
for Pre-Referral

Decisions

Figure 2.13
Broad Areas of Pre-Referral Review

Review of noted learning behaviors and
differences between English language
development and a potential disability

Review of Tier | academic and behavioral
Instruction, including comprehensive ELD
(integrated and designated ELD) and amplified
foundational skills instruction (especially important
for young learners)

Review of Tier Il and Tier lll Interventions,
including their appropriateness for English
learners, and students’ responses to academic and
behavioral interventions

Information gathering and review of extrinsic
factors possibly affecting learning


https://drive.google.com/file/d/14g96r7WePF6LMwaGvAoq7kslYbADVz2p/view?usp=sharing
https://drive.google.com/file/d/14g96r7WePF6LMwaGvAoq7kslYbADVz2p/view?usp=sharing
https://www.cde.ca.gov/ci/cr/ri/

New Learning and Wonderings

-
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=> Visit us at htps://www.icoe.org/selpa

-=> Email us at improvingoutcomes el swd@icoe.orqg

- Tweet us at @el swd

Imperial County

SELPA



https://www.icoe.org/selpa
mailto:improvingoutcomes_el_swd@icoe.org
http://drive.google.com/file/d/1Kd5JRg78KCsZiYmYgMCogCp3Iqk-FTa5/view

% Thank You!

Improving Outcomes for
English Learners with Disabilities
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