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Our End Goal

e Create a side letter to pilot something neww
e« Have a clear process with forms and resources to pilot in 23-24
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e« E3 committee to try-on the new process

e Decide if there are on and off years
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requirements. admin. how well use Finalize graphic process out with  bargaining forms,
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Create forms. based on Present to the

feedback staff



SUBDIMENSION
PURPOSE

Standards

THE VISION

» The lesson is based on grade-level standards, is
meaningful and relevant beyond the task at hand (e.g.,
relates to a broader purpose or context such as problem-
solving, citizenship, etc.), and helps students learn and
apply transferable knowledge and skills.

» The lesson is intentionally linked to other lessons
(previous and future) in support of students meeting
standard(s).

Learning
Target

Teaching
Points

» The learning target is clearly articulated, linked to
standards, embedded in instruction, and understood by
students.

« The learning target is measurable. The criteria for
success are clear to students and the performance tasks
provide evidence that students are able to understand
and apply learning in context,

« The teaching points are based on knowledge of students’
learning needs (academic background, life experiences,
culture and language) in relation to the learning target(s).

I
GUIDING QUESTIONS

How do the standard and learning target relate to content knowledge, habits of thinking in the discipline,
transferable skills, and students’ assessed needs as learners (re: language, culture, academic background)?

How do the standard and learning target relate to the ongoing work of this classroom? To the intellectual
lives of students beyond this classroom? To broader ideals such as problem-solving, citizenship, etc.?

What is the learning target(s) of the lesson? How is it meaningful and relevant beyond the specific task/
activity?

Is the task/activity aligned with the learning target? How does what students are actually engaged in doing
help them to achieve the desired outcome(s)?

How are the standard(s) and learning target communicated and made accessible to all students?

How do students communicate their understanding about what they are learning and why they are
learning it?

How does the learning target clearly communicate what students will know and be able to do as a result of
the lesson? What will be acceptable evidence of student learning?

How do teaching point(s) support the learning needs of individual students in meeting the learning
target(s)?

5d Framework-
Purpose



Intellectual
Work

Students’ classroom work embodies substantive
intellectual engagement (reading, thinking, writing,
problem-solving and meaning-making).

Students take ownership of their learning to develop, test
and refine their thinking.

Engagement
Strategies

Engagement strategies capitalize on and build upon
students’ academic background, life experiences, culture
and language to support rigorous and culturally relevant

learning.

Engagement strategies encourage equitable and
purposeful student participation and ensure that all
students have access to, and are expected to participate
in, learning.

Talk

Student talk reflects discipline-specific habits of thinking
and ways of communicating.

Student talk embodies substantive and intellectual
thinking.

What is the frequency of teacher talk, teacher-initiated questions, student-initiated questions, student-to-
student interaction, student presentation of work, etc.?

What does student talk reveal about the nature of students’ thinking?
Where is the locus of control over learning in the classroom?

What evidence do you observe of student engagement in intellectual, academic work? What is the nature
of that work? In what ways is work designed to promote sustained interest (e.g. creates value for students,
generates student questions, promotes student ownership of material, etc.)?

What is the level and quality of the intellectual work in which students are engaged (e.g. factual recall,
procedure, inference, analysis, meta-cognition)?

How are student identities and experiences surfaced and valued in the classroom to provide multiple ways
of understanding and experiencing academic content?

What specific strategies and structures are in place to facilitate participation and meaning-making by all
students (e.g. small group work, partner talk, writing, etc.)?

Do all students have access to participation in the work of the group? Why/why not? How is participation
distributed?

What questions, statements, and actions does the teacher use to encourage students to share their
thinking with one another, to build on one another’s ideas, and to assess their understanding of one
another’s ideas?

o5d Framework-
Student Engagement




SUBDIMENSION

THE VISION

GUIDING QUESTIONS

Curriculum Instructional materials (e.g., texts, resources, etc.) and tasks are appropriately
challenging and supportive for all students, are aligned with the learning target
and content area standards, and are culturally and academically relevant.

The lesson materials and tasks are related to a larger unit and to the sequence
and development of conceptual understanding over time.

Teaching The teacher makes decisions and utilizes instructional approaches in ways that

Approaches intentionally support his/her instructional purposes.

and/or : | . . | _

Strategies Instruction reflects and is consistent with pedagogical content knowledge and is
culturally responsive, in order to engage students in disciplinary habits of thinking.
The teacher uses different instructional strategies, based on planned and/or in-
the-moment decisions, to address individual learning needs.

Scaffolds for The teacher provides scaffolds for the learning task that support the development

Learning of the targeted concepts and skills and gradually releases responsibility, leading to

student independence.

How does the learning in the classroom reflect authentic ways of reading, writing,
thinking and reasoning in the discipline under study? (e.g., How does the work
reflect what mathematicians do and how they think?)

How does the content of the lesson (e.g., text or task) influence the intellectual
demand (e.g. the thinking and reasoning required)? How does it align to grade-
level standards?

How does the teacher scaffold the learning to provide all students with access to
the intellectual work and to participation in meaning-making?

What does the instruction reveal about the teacher’s understanding of how
students learn, of disciplinary habits of thinking, and of content knowledge?

How is students’ learning of content and transferable skills supported through
the teacher's intentional use of instructional strategies and materials?

How does the teacher differentiate instruction for students with different
learning needs—academic background, life experiences, culture and language?

5d Framework-
Curriculum & Pedagogy



ASSESSMENT FOR STUDENT LEARNING

Assessment

Students assess their own learning in relation to the learning target.

The teacher creates multiple assessment opportunities and expects all students to
demonstrate progress towards their learning goals.

Assessment methods include a variety of tools and approaches to gather
comprehensive and quality information about the learning styles and needs of
each student (e.g., anecdotal notes, conferring, student work samples, etc.).

The teacher uses systems and routines for recording and using student
assessment data (e.g., individual charts, conferring records, portfolios, rubrics) and
emphasizes this data as evidence of student progress towards learning goals.

Assessment criteria, methods and purposes are transparent and match the
learning target.

Adjustments

The teacher uses formative assessment data to make in-the-moment instructional
adjustments, modify future lessons, and give targeted feedback to students.

The teacher provides feedback that fosters students’ meta-cognition to promote
their role as editors of their work and that of their peers.

How does the instruction provide opportunities for all students to demonstrate
learning? How does the teacher capitalize on those opportunities for the
purposes of assessment?

What opportunities are provided for students to revise their work based on
teacher and peer feedback?

How does the teacher gather information about student learning? How
comprehensive are the sources of data from which he/she draws?

How does the teacher’s understanding of each student as a learner inform how
the teacher pushes for depth and stretches boundaries of student thinking?

How do students use assessment data to set learning goals and gauge progress
to increase ownership in their learning?

How does the teacher’s instruction reflect planning for assessment?

How does the teacher use multiple forms of assessment to inform instruction
and decision-making?

How does the teacher adjust instruction based on in-the-moment assessment of
student understanding?

Sd Framwork-
Assessment for Student Learning




SUBDIMENSION

ITHE VISION

CLASSROOM ENVIRONMENT & CULTURE

Open with «

aUIDING Q LIESTIONS

Use of » The physical arrangement of the room (e.g., meeting area, resources, student
Physical seating, etc.) is conducive to student learning.
Environment .
The teacher uses the physical space of the classroom to assess student
understanding and support learning (e.g., teacher moves around the room to
observe and confer with students).
Students have access to resources in the physical environment to support learning
and independence (e.g., libraries, materials, charts, technology, etc.).
Classroom Students show responsibility for and ownership of classroom systems and rou-
Routines and tines that further independence, learning, and a culture of respect.
Rituais Available time is maximized in service of learning.
Classroom Classroom discourse and interactions reflect high expectations and beliefs about
Culture all students’ intellectual capabilities and create a culture of belonging, equity and

accountability for learning.
Classroom norms encourage risk-taking, collaboration and respect for thinking.

The classroom culture fosters the exchange of constructive feedback and celebra-
tion of growth.

How does the physical arrangement of the classroom, as well as the availability
of resources and space to both the teacher and students, purposefully support
and scaffold student learning?

How and to what extent do the systems and routines of the classroom facilitate
student ownership and independence?

How and to what extent do the systems and routines of the classroom reflect
values of community, inclusivity, equity and accountability for learning?

What is the climate for learning in this classroom? How do relationships
(teacher-student, student-student) support or hinder student learning?

What do discourse and interactions reveal about what is valued in this class-
room?

What are sources of status and authority in this classroom (e.g., reasoning
and justification, intellectual risk-taking, popularity, aggressiveness, etc.)?

5d Framewonrk-
assroom Environment and Culture
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Report cards are one pant
of a students storvy.

THEY SHOULD SHOW A DETAILED ANALYSIS OF THAT STORY.



Our Current|K-5 Report Card

SAN PASQUAL UNION SCHOOL DISTRICT

REPORT CARD - KINDERGARTEN TO FIFTH GRADE
2022-2023 School year

San Pasqual

Union School District
The Littfe Sekoof in the Vallsy

ADDITIONAL SUBJECTS

[T1]12|73

SOCIAL STUDIES

COMMENTS
Risk of Retention

TRIMESTER 1

Effort

Student Name: Aybar, Azaleah
Student Number: 31001283
Grade Level: 04

ATTENDANCE PERFORMANCE LEVELS

Days Absent 4 Advanced
Days Tardy 3 Proficient
2 Approaching

Student will receive an "X’ for CCR Standards |1~ Below
that are areas of concem, indicating a Not d
Performance Level equivalent to 1 or 2 N/A bttt

Teacher: Bronson, Carrie
Date: 5/20/23

SCIENCE

Effort

PHYSICAL EDUCATION

Effort

VISUAL & PERFORMING ARTS

Effort

Attended Parent Conference on

LEARNER BEHAVIORS

COMMENTS TRIMESTER 2
Risk of Retention

Trimester Grades Trimester Grades T

Exhibits Responsible Classroom Behavior

READING LANGUAGE

Exhibits Responsible Playground Behavior

Effort Effort

Completes Homework Assignments

Literature Standard English Convention

Informational Text Vocabulary Acquisition and Use

Explanation of Marks

Foundational Skills Knowledge of Language

Performance
Level

Meaning

Foundational Skills

Trimester Grades
WRITING
Effort

4
(90% - 100%)

Advanced: Student performance in cluster of
standards for the reporting period consistently
excels in grade-level expectations as
demonstrated by a body of evidence.

3
(75% - 89%)

Proficient: Student performance in cluster of
standards for the reporting period consistently
meets in grade-level expectations as
demonstrated by a body of evidence.

COMMENTS TRIMESTER 3

Text Types & Purposes Trimester Grades

Production & Distribution of Writing MATHEMATICS

Research to Build & Present Knowledge Effort

2
(60% - 74%)

Approaching: Student Performance in cluster of
standards for the reporting period just below
grade level expectations as demonstrated by a
body of evidence.

Counting and Cardinality (Grades TK and K)

Operations & Algebraic Thinking
Trimester Grades

1
(59% and
Below)

Below: Student performance in cluster of
standards for the reporting period consistently
below grade-level expectations as demonstrated
by a body of evidence.

Number and Operation in Base Ten

SPEAKING AND LISTENING

Effort Measurement and Data

Comprehension & Collaboration Geomelry

Presentation of Knowledge and Ideas Murmbers & Operations-Fractions (Grades 3-5)

EFFORT
O - Outstanding
S - Satisfactory
N - Needs Improvement
U - Unsatisfactory

Assigned to Grade




Qur
Process
for new
Nreponrt
cards

Research Feedback Collaboration

Reached out to other Discussed with SIC and Divided responsibilites with MTSS
schools and SDCOE other teachers team to create mockups



Our New Proposed K-5 Report Cards

Kinder First Second Third Fourth Fifth



https://docs.google.com/document/d/1gd0u2rz5a00zZwdCvgJBimCOSeKId64H/edit
https://docs.google.com/document/d/1MEGmoOyKJBtVC_WlyUEDff4oWmGyiu6E/edit
https://docs.google.com/document/d/1959zn-ek8iw7SCyDs5CtbGc8MPbi0UJT/edit

Changes from Previous Version

—

Added a complete picture of standards for each
grade level

B —

VVWent from one report card for grades K-5th
to siX report cards

—————

e E—————— g —————
Added SOAR Skills’ to align with SPUs

PBIS behavior expectations

e ———— e —————

\lodified the definitions of the 4-3-2-1 scale to include
Infervention strafegies







