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Types of Possible Adaptations for Any Text (with examples)

ADAPTING | ADAPTING | ADAPTING | ADAPTING
CONTENT | LANGUAGE | TEXT ORG. FOR
LANGUAGE

ORTASKTO RE LEARNING

ADAFTED

Format of text L. Aliow studens | 2 Provide a 3. ) a copy, 4 By baving
{0 use graphics vocabulary bightight markess | teacher read &
(web, outline, list) | glossary in for time or seddenrs uae
to focus on fargins or sequence {oradd | graphics, op-
imporant info pumbered (with such markersje poramities {o- anal
while seacher definitions on coherence coe map | smamarizing, LEA
reads scparate sheet) swmsary for Se ©

work with

Participant 5. Pair mtive 6. In ponireading | 7. Assign each & Aszign expent

sructure before, | speaker/non-pative | have students work | group 1o re-read & groups, each of

while, after speaker or firm alone (with section of swory,.. | which will iscuns
resding studenss from voaab webor Witz or prepare ome critical
0 share searching for five | chart paper (or Tetmn 10 bome
background during | new words. Pair | prepare group to share their
pre-reading up stodents 1o comprehension ideas about their
share theirchosen | questions forthe | questions.
words & together, | class) Together, group
to use them in wrixs up a short
summary of story paragraph, besed
mﬂum
The purpose 9. Give srudents 10. In second 11. Students are 12 Swoents keepa |
goal for ONE QUESTION | reading, ask shown 8 ses of ward bank/ vocab
(main idea) that sidents to pay sentences (from jourpal, and as
they must apswer | anentiontoa text) in pre-reading | they read second or
fint time through | cenin category of | phase that they will | third time, they are
words, & word ptinomderonce | askedtoadd 0
pauern, ora they have read the | their vocabulary
structre ——in XL ligt {focusing on,
prepare for s mini- for ex., action
lesson in post- vertn, descriptive
reading phase. adiectives, words
for emotions....)

Teacher roles 13. Teacher 14. Teacher s 15 Teacher uses 16. Teacher gives
creates needs guiding questions, | reasons for lasks

i & graphics, eic. a8 {& bow they will
shares background | which words & TRAIL GUIDE to | benefit lang.
on the theme, structures will be | the orgamzation of | lcarners); teacher
through personal extemely difficalt, | text modeis ways of
experience & 1.2 prepares t ks at leaming language
culrural pre-, during & through wext
knowledge, before | post eauing {ex.xgoessing
reading stages 1o help vocab from

students cope comext)

Student roles 17. Students asked | 18. (especially in 19. Students bearn | 20. Swmdent Jearns
10 compare the muitilevel class) 10 use, but alxo 10 be strategist
theme from their | Students help each create, graphic (what o do if not
L1 culmral other understand organizers tobelp | vndersanding;
perspective, the important vocab/ | understand a text; | how 1o keep sell
new perspective phrases & give become {amikiar “awake” while
(from 1ex1) feedback during with using flow reading: what to

discnssion (on, for | charm, timelines, | look for, and
ex., what they outlines, webs, where, 1o find key
camot understand | graphs, sory maps | info)

when another mafrices

speaks or a group

presents)

Task types 21. Using other nsmm 23 Jigsaw 24. Stadents work
media (music, ar, | © compiete sequencing of together it pair o
hands-on marching exercise | main events of collect examples of
obsetvation) 1o them 0 match asked to listevents | (each pura
help smdents synonyms 10 NOT in siory, differem one)———
connecttotheme | wordsintext(by | exchange mpers & | -aid words, -eat
& make theme guessing); stndents | other group kas 10 | words (depending
more-concrete (by | asked 10 mansform | place them in their | on ex)—asa

) section of textimo | proper time (by class, these
something, different wmse guessing); stdests | spelling families
buildinguj asked 1o dawa xre med 0
drawing coherence map comzpicic a
something (looking for cues rhyming activity;

for time & swdents work in
connectons, event | teams toedita
to event) summarv (dictated







Adapting Homework

Language Arts Writing:
You're doing a lesson on poetry and your ESL students lack the vocabulary to fully
participate independently. What adaptations could you provide to help them succeed?

Lanquage Arts Reading:

Your class has just read an excerpt from one of the Chronicles of Narnia. The class
homework assignment is to identify problems from the selection and to note the cause and
effects of those problems. What could you assign to an ESL student as an adapted or
alternative homework assignment so that they could work independently at home?

Social Studies:

Your Social Studies unit is on map skills. Some of the vocabulary includes words such as
latitude, longitude, hemisphere, cartography, prime meridian and cartography. What
adaptations would need to be made to accommodate a beginning ESL student?




Math:
Adapt this story problem so that an ESL student could comprehend .

Ella and Ramon canoed on ariver. They paddied 2 miles downstream. After eating lunch,
they returned upstream. How many miles did they paddle altogether?

Adapting Testing

How could you adapt this sample test question?
The branch of our government is comprised of court systems
which interpret the meaning of the laws.
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 PRINCIPLES OF SECOND LANGUAGE DEVELOPMENT

Principle #1: Students need to feel good about
themselves and their relationships with others in
second langnage situations. (Rigg & Hudelson,
1986) a

Putting the principle into practice:
V Foster friendships among ESL students and
their peers/teachers
O cooperative learning activities
[0 peer buddies
" V¥ Use language skills and cultural knowledge of
LEP students as resources in the classroom
O have students make bilingual dictionaries
O have students provide information on food,
music, dance, games, folk tales, etc.
O have students share personal likes and dislikes
VY Provide non-threatening learning settings

Principle #2: Comprehension naturally precedes
production during the process of second lan-
guage development. (Krashen & Terrell, 1983)

Putting the principle into practice:

VY Provide comprehensible input within meaning-
Jul contexts

Y Give plenty of opportunities to read good liter-
ature that is age appropriate and suitable to
students’ proficiency level

V¥ Allow students 1o show comprehension/compe-
tency non-verbally

'V If possible, use students’ native language as a
means to develop necessary concepts

Principle #3: Second language competency
develops most quickly when the learner focuses
on accomplishing tasks rather than focusing on
the language itself. (Rigg & Hudelson, 1986;
Krashen & Terrell, 1983)

Putting the principle into practice:
¥ Give chances for students to work on group
assignments
V¥ Begin with concrete experiences
¥ Focus on purposeful content-related activities

Principle #4: Stndents can learn to read and
write in a second langnage while they develop
their oral skills. (Rigg & Hudelson, 1986)

Putting the principle into practice:
VW Use the language experience approach
V¥ Provide meaningful writing opportunities
¥ Teach note taking skills
¥ Make authentic reading resources available
Y Involve students in journal writing

Principle #5: Learners acquire a second lan-
guage throngh trial and error; mistakes are
part of the natural process. (Rigg & Hudelson,
1986; Krashen & Terrell, 1983)

Putting the principle into practice:
¥ Focus on what students communicate rather
than on how they communicate
Y Don't correct students’ mistakes all the time
¥ Use students’ errors as an indicator of their
progress in developing second language skills

References:
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Please feel free to duplicate and share with others.
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