
Blue Ridge Academy 
955 Stanislaus Street, Maricopa, CA 93252 
 Ph (661) 525-1178  |  Fax (661) 465-4544 

Regular Scheduled Board Meeting 
June 6, 2023 – 6:00 pm 
625 West Covina Blvd. 
 San Dimas, CA 91773 

Teleconference Available to the Public 
https://zoom.us/j/8698887379 

Call-In Information: 669-900-6833 
Meeting ID: 869 888 7379 

AGENDA 

1. Call to Order

2. Approval of the Agenda

3. Public Comments

4. Discussion and Potential Action on the Next Regular Scheduled Board Meeting

5. Discussion and Potential Action on the 5-23-23 Board Minutes

6. Public Hearing of the Local Control and Accountability Plan (LCAP) Draft Review

7. Discussion and Potential Action on the EL Master Plan 2023-2024

8. Board of Directors’ Requests

9. Adjournment

All matters listed under Consent Agenda are considered to be routine or sufficiently supported by prior or accompanying 
reference materials and information as to not require additional discussion. A motion as referenced below will enact all 
items. There will be no separate discussion of these items prior to the time the Board of Education votes on the motion 
unless members of the Board, staff or public request specific items to be removed from the Consent Agenda for separate 
consideration for action. 

Public comment rules:  Members of the public may address the Board on agenda or non-agenda items through the 
teleconference platform, zoom. Zoom does not require the members of the public to have an account or login. Please 
either utilize the chat option to communicate with the administrative team your desire to address the board or simply 
communicate orally your desire to address the board when the board asks for public comments. Speakers may be called in 
the order that requests are received. We ask that comments are limited to 2 minutes each, with no more than 15 minutes 
per single topic so that as many people as possible may be heard.  If a member of the public utilizes a translator to address 
the board, those individuals are allotted 4 minutes each. Members of the public may also email their comments to the 
Board at Board@theblueridgeacademy.com no later than 1 business day before a Board meeting. Emailed comments will 
be read during the public comments portion of the meeting after the spoken comments, as time allows. By law, the Board 
is allowed to take action only on items on the agenda.  The Board may, at its discretion, refer a matter to school staff or 
calendar the issue for future discussion. 
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Blue Ridge Academy 
955 Stanislaus Street, Maricopa, CA 93252 
 Ph (661) 525-1178  |  Fax (661) 465-4544 

 
 

Note: Blue Ridge Academy Governing Board encourages those with disabilities to participate fully in the public meeting 
process.  If you need a disability-related modification or accommodation, including auxiliary aids or services, to participate 
in the public meeting, please contact the Governing Board Office at 657-600-0976 at least 48 hours before the scheduled 
board meeting so that we may make every reasonable effort to accommodate you.  (Government Code § 54954.2; 
Americans with Disabilities Act of 1990, § 202 (42 U.S.C. § 12132)). 
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Blue Ridge Academy 
955 Stanislaus Street, Maricopa, CA 93252 
 Ph (661) 525-1178  |  Fax (661) 465-4544 

 
 

 

Regular Scheduled Board Meeting 
May 23, 2023 – 6:00 pm 
625 West Covina Blvd., San Dimas, CA 91773 
 
Attendance: Arlene Nelson, Nicole Zolfo, Jennifer Marron, May Hampton, Jessie Maron 
Absent: None 
Also Present: Samantha Haynes, Dr. Loretta Burns, Amanda Panting, Jim Surmeian  
 
1. Call to Order 

Arlene Nelson called the meeting to order at 6:03 pm. 
 

2. Approval of the Agenda 
The Board motioned to approve the Agenda.  
Motion: May Hampton 
Second: Nicole Zolfo 
Jessie Maron: Absent 
Nicole Zolfo: Aye 
Arlene Nelson: Aye 
May Hampton: Aye 
Jennifer Marron: Aye 
 

3. Public Comments  
• Mandy Belkin made public comments regarding retroactive salary increases for part-time 

teachers for the 2022-2023 school year.  
• Jennifer Clingingsmith made public comments regarding salary increases for part-time 

teachers.   
 

4. Executive Director’s Report 
The Board received a report from the Executive Director. No action was taken.  

 
Board Member Jessie Maron entered the meeting at 6:14 pm.  
 
5. Discussion and Potential Action on the Next Regular Scheduled Board Meeting 

The Board motioned to approve the Next Regular Scheduled Board Meeting on June 6, 2023 
at 6:00 pm.  
Motion: May Hampton 
Second: Jennifer Marron 
Jessie Maron: Aye 
Nicole Zolfo: Aye 
Arlene Nelson: Aye 
May Hampton: Aye 
Jennifer Marron: Aye 
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 Ph (661) 525-1178  |  Fax (661) 465-4544 

 
 

 

 
 
6. Consent Agenda – Items for Consideration 

a) 4-25-23 Board Minutes 
b) Invoices over $100,000 
c) Renaissance Renewal Quote 

The Board motioned to approve the Consent Agenda – Items for Consideration. 
Motion: Jessie Maron 
Second: Arlene Nelson 
Jessie Maron: Aye 
Nicole Zolfo: Aye 
Arlene Nelson: Aye 
May Hampton: Aye 
Jennifer Marron: Aye 

 
7. Discussion and Potential Action on the Audit Engagement Letter 

The Board motioned to approve the Audit Engagement Letter. 
Motion: Arlene Nelson 
Second: Nicole Zolfo 
Jessie Maron: Aye 
Nicole Zolfo: Aye 
Arlene Nelson: Aye 
May Hampton: Aye 
Jennifer Marron: Aye 
 

8. Discussion and Potential Action on the Fiscal Policies and Procedures 
The Board motioned to approve the Fiscal Policies and Procedures. 
Motion: May Hampton 
Second: Jennifer Marron 
Jessie Maron: Aye 
Nicole Zolfo: Aye 
Arlene Nelson: Aye 
May Hampton: Aye 
Jennifer Marron: Aye 
 
 
 
 
 
 
 
 

Page 5 of 188



 
 

Blue Ridge Academy 
955 Stanislaus Street, Maricopa, CA 93252 
 Ph (661) 525-1178  |  Fax (661) 465-4544 

 
 

 

9. Discussion and Potential Action on the Employee Bonus Policy 
The Board motioned to approve the Employee Bonus Policy. 
Motion: Jessie Maron 
Second: May Hampton 
Jessie Maron: Aye 
Nicole Zolfo: Aye 
Arlene Nelson: Aye 
May Hampton: Aye 
Jennifer Marron: Abstain 
 

10. Discussion and Potential Action on the April Financials 
The Board motioned to approve the April Financials. 
Motion: Jessie Maron 
Second: Arlene Nelson 
Jessie Maron: Aye 
Nicole Zolfo: Aye 
Arlene Nelson: Aye 
May Hampton: Aye 
Jennifer Marron: Aye 
 

11. Discussion and Potential Action on the 2023-2024 Board Meeting Calendar  
The Board motioned to approve the 2023-2024 Board Meeting Calendar. 
Motion: Arlene Nelson 
Second: Jennifer Maron 
Jessie Maron: Aye 
Nicole Zolfo: Aye 
Arlene Nelson: Aye 
May Hampton: Aye 
Jennifer Marron: Aye 
 

12. Board of Directors’ Self Evaluation  
The Board of Directors conducted a Self Evaluation. No action was taken.  
 

13. Board of Directors’ Requests 
• The Board requests SPED Updates 
• The Board requests a Testing Number Percentage Update 
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14. Adjournment 

The Board motioned to adjourn the Board Meeting at 7:24 pm. 
Motion: Jessie Maron 
Second: May Hampton 
Jessie Maron: Aye 
Nicole Zolfo: Aye 
Arlene Nelson: Aye 
May Hampton: Aye 
Jennifer Marron: Aye 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Prepared by: 
Amanda Panting 
 
Noted by: 
 
 
Board Secretary  
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Blue Ridge 
Academy

Local Control & Accountability Plan Review
2023-2024

Presented by Dr. Loretta Burns on June 6, 2023
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The LCAP “Through Line”

● It is also important to look at the LCAP as a whole
● The LCAP is composed of different sections
● The sections are interrelated
● The document is greater than the sum of its parts 

Plan
Summary

Engaging
Educational

Partners

Goals & 
Actions

Increased or 
Improved 
Services

Action 
Tables
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General Information

● We are a non-classroom based charter school authorized through 
Maricopa Unified School District, Kern County

● Blue Ridge supports a diverse population of approximately 6,821 
students in Kern, Los Angeles, and Ventura counties throughout 
grades TK-12+

● We offer various learning delivery opportunities for our students 
within our Independent Study Programs. These delivery models 
include online/remote and in-person instruction and learning

● Blue Ridge Academy continues to observe growth and to date, has 
employed 331 certificated staff members and 95 classified staff 
members and fosters a positive learning environment for all 
stakeholders within our community
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General Information: 
Grade Level Breakdown

TK K 1 2 3 4 5 6 7 8 9 10 11 12 Total

216 580 642 673 694 661 619 606 492 487 285 264 235 198 6,652
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General Information: 
Diverse Student Population

American 
Indian/ 
Alaska 
Native

Asian
Black/ 
African 

American
Filipino Hispanic

Native 
Hawaiian/

Other Pacific 
Islander

White Multiple

0.18% 5.17% 5.93% 1% 35.97% 0.18% 39.46% 9.35%

Low Income 
(SED)

English 
Learners

Foster Care 
System

Homeless

Students 
with 

Disabilities 
(SWD)

42.9% 1.1% .09% .2% 10.3%
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Reflections: Successes

● Increased student participation for statewide assessments
● Increased passing rates and reclassification percentages for English 

Learners
● Placed a large focus on A-G guideline coursework for High School 

students
● Conducted thorough monthly audits of Individualized Education Plans 

for Students with Disabilities
● Implemented additional resources for Foster Youth, Homelessness and 

Low Income students
● Continued growth and evolution of Pupil Services programs, including 

Social Emotional (SEL) Programs

Upon review of the California School Dashboard and local data, Blue Ridge 
Academy has:
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Reflections: Identified Needs
Blue Ridge Academy is committed to the continual review of all programs to increase student 
achievement. Blue Ridge Academy intends to build upon & further improvement in the following areas: 

● Decrease opt-outs for statewide CAASPP summative assessments
● Identify specific areas of need and strengths for the school STAR 360 

benchmark
● Partner with Mr. D Math program for test-prep strategies in Math and 

Writing
● Provide  Parent Information sessions to encourage usage of free 

resources
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LCAP Highlights
Increase in Staff 
Professional Growth

17  candidates enrolled in 
Credential Induction Program.

Certificates mailed to students with 
perfect scores & video sent to 
students who showed growth. 

Increase in staff to support and 
provide for a vast array of student 
needs 

Recognition of Growth & 
High Scores in Testing

Two Full-Time Mental 
Health Counselors

Expanded English 
Learner Program

Increased attendance and 
communication with English 

Learner (EL) families.

Continuation of 
E3 Parent Summit

Engage with our families, Equip 
them with resources that will 

Empower them to succeed

DELAC Committee
Staff, parent and Director led committee 
focused on test prep resources, learning 
supports and live instruction updates  for 

English Learner (EL) families.
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Comprehensive Support 
& Improvement

● Schools Identified
Blue Ridge Academy is not eligible for Comprehensive Support and 
Improvement funding.

● Support for Identified Schools
N/A Blue Ridge Academy is not eligible for Comprehensive Support and 
Improvement funding.

● Monitoring and Evaluating Effectiveness
N/A Blue Ridge Academy is not eligible for Comprehensive Support and 
Improvement funding.
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Engaging Educational Partners
Blue Ridge strives to promote a positive, collaborative partnership with all educational partners by 
offering various opportunities for parents, teachers, students and staff to plan, develop and engage.

● Relationship-building opportunities at the start of every school year
● LCAP Parent & Student Advisory Committees to drive our continued 

processes and decision making
● Frequent LCAP Committee meetings throughout the year 
● DELAC (District English Learner Advisory Committee)  engages with 

educational partners via surveys, newsletters and meetings 
● LCAP presentation for English Learner parents in March and May
● School-Wide Climate Survey to gather comprehensive feedback from 

all education partners was translated into Spanish this year 
● On-going, timely updates  to all educational partners via live 

meetings, newsletters and video content
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Feedback:
A summary of the feedback provided by specific educational partners

A total of 1,743 educational partners participated: 900 parents, 412 students, 
431 staff

43.5%

84.1%

74.7%

51.9%

Strongly agree that their children’s 
teachers know how they best learn

Strongly agree that their children feel 
safe and connected to the school

Strongly agree that State Standards/I 
Can Statements are being taught to 
students, including English language 
learners, students w/ disabilities and 

those who are gifted

Agree that they feel safe and 
connected to school

Of parents Of parents

Of studentsOf staff

56.6%

64.1%

Strongly agree that my school 
provides a good education

Strongly agree that my school 
provides the materials necessary to 
learn and meet educational needs

Of students

Of students
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Feedback:
A summary of the feedback provided by specific educational partners

92.7%

87%

94.2%

93.4%

Agree that school administrators 
provide support when needed

Agree that students respect their 
teachers and staff

Agree that school staff respects and 
embraces diversity

Agree that the school provides a 
personalized learning environment for 

them

Of students Of students

Of studentsOf students

79.2%

68.2%

Strongly agree that their school is a 
safe place to work

Strongly agree that the school 
provides their families with 

information and resources necessary 
to support their learning

Of students

Of students

A total of 1,743 educational partners participated: 900 parents, 412 students, 
431 staff
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Goal
One

Ensure all students receive access to high-quality instruction by 
ensuring all teachers are fully credentialed and students have 

access to standard aligned instructional materials

Page 20 of 188



Goal 1: Ensure all students receive access to high-quality instruction by ensuring all teachers 
are fully credentialed and students have access to standard aligned instructional materials

English Language Arts

Metric
CAASPP

Baseline
(2020-2021)

Year 1 Outcome
(2021-2022)

Year 2 Outcome
(2022-2023)

Year 3 Outcome
(2023-2024)

Desired Outcome for
2023-2024

Overall 52.54% Met or 
Exceeded Standards

48.72% Met or 
Exceeded Standards

Data not yet available

Increase by 3%
Increase by 3% 62%

Hispanic 46.41% Met or 
Exceeded Standards

41.79% Met or 
Exceeded Standards

Data not yet available

Increase by 3%
Increase by 3% 56% 

African American 39.37% Met or 
Exceeded Standards

39.96% Met or 
Exceeded Standards

Data not yet available

Increase by 3%

Increase by 3%
49% 

English Learners 26.19% Met or 
Exceeded Standards 

30.77% Met or 
Exceeded Standards 

Data not yet available

Increase by 3%
Increase by 3% 36% 

Foster Youth Increase by 3% 33.33% Met or 
Exceeded Standards 

Data not yet available

Increase by 3%
Increase by 3% 68%

Low Income 43.64% Met or 
Exceeded Standards 

41.43% Met or 
Exceeded Standards 

Data not yet available

Increase by 3%
Increase by 3% 53%

Students with Disabilities 28.31% Met or 
Exceeded Standards 

23.79% Met or 
Exceeded Standards 

Data not yet available

Increase by 3%
Increase by 3% 38%
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Goal 1: Ensure all students receive access to high-quality instruction by ensuring all teachers 
are fully credentialed and students have access to standard aligned instructional materials

English Language Arts
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Goal 1: Ensure all students receive access to high-quality instruction by ensuring all teachers 
are fully credentialed and students have access to standard aligned instructional materials

Math

Metric
CAASPP

Baseline
(2020-2021)

Year 1 Outcome
(2021-2022)

Year 2 Outcome
(2022-2023)

Year 3 Outcome
(2023-2024)

Desired Outcome for
2023-2024

Overall 31.58% Met or 
Exceeded Standards

31.14% Met or 
Exceeded Standards

Data not yet available

Increase by 3%
Increase by 3% 42%

Hispanic 25.08% Met or 
Exceeded Standards

21.02% Met or 
Exceeded Standards

Data not yet available

Increase by 3%
Increase by 3% 35% 

African American 15.87% Met or 
Exceeded Standards

17.99% Met or 
Exceeded Standards

Data not yet available

Increase by 3%
Increase by 3% 25% 

English Learners 19.05% Met or 
Exceeded Standards 

20% Met or Exceeded 
Standards 

Data not yet available

Increase by 3%
Increase by 3% 29% 

Foster Youth 21.05% Met or 
Exceeded Standards

33.34% Met or 
Exceeded Standards 

Data not yet available

Increase by 3%
Increase by 3% 26%

Low Income 22.72% Met or 
Exceeded Standards 

22.17% Met or 
Exceeded Standards 

Data not yet available

Increase by 3%
Increase by 3% 32%

Students with Disabilities 12.73% Met or 
Exceeded Standards 

11.18% Met or 
Exceeded Standards 

Data not yet available

Increase by 3%
Increase by 3% 22%
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Goal 1: Ensure all students receive access to high-quality instruction by ensuring all teachers 
are fully credentialed and students have access to standard aligned instructional materials

Math
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Goal 1 Actions

Action # Title Description Total Funds Contributing

1.1

Professional 
Development 

student 
achievement & 

resources

Monthly Teacher professional development focused on understanding state academic standards and integrating them into classes, 
instructional material, educational support for students, sharing and implementing best practices strategies and resources related 
to an independent/virtual learning environment:

Additional funding provided towards training for staff. This will include opportunity for staff to attend  conferences that include 
learning opportunities for topics that will help to support teacher growth and
development for instruction and strategy implementation for all students including SWD and unduplicated students. Conferences 
will also focus on building school spirit and positive school culture, which may include diversity training, among other topics.

$60,000

Increased
Y

1.2 Parent 
Resources 

Monthly parent meetings (in addition to the regular HST Learning Period Meetings) focused on understanding state academic 
standards and their relation to the education of their children.

Newsletter parent reminders for SELPA facilitated Community Advisory Committee (CAC) providing parent resource meetings and 
support for students with disabilities.

[$ 63,205.98] Y

1.3 Equitable Access 

Provide access to all necessary technology and instructional material/subscription essential to learning in an online format and 
communicate availability.

Grade Level Targeted Instruction Bookshelf
Virtual Library - MyOn (Renaissance)

$3,694,359.22

Y

1.4
Content 

Specialist 
Expansion

Content Specialists focus on provision of specific subject supports. As subject matter experts, emphasis is placed on student 
achievement in specific subject areas. Expansion of additional Content Specialist support in high school.

Addition of two Content Specialists to further support the need to expand targeted instruction and tutoring for high school students. 
Additional content areas for Spanish and VAPA. Current subjects include Math, History, Science, and ELA.

$850, 192 Y

1.5
Teacher 

Credential 
Programs

Increase awareness of teacher induction and credential clearing programs through Riverside County Office of Education. 
Awareness including expansion of topic areas, training, and information sessions to be provided to credentialed staff. $46,488 Y
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Goal 1: Ensure all students receive access to high-quality instruction by ensuring all teachers 
are fully credentialed and students have access to standard aligned instructional materials

Goal Analysis

● Our induction program supported induction for 17 candidates through the Center For Teacher 

Innovation Induction Program.

● Blue Ridge offered 7 free online subscriptions available to TK-12 grade students.

● We experienced increased reclassification of EL students due to addition of English Language 

Coordinator providing daily synchronous instruction and strategies.

● Blue Ridge students have access to technological devices including low cost chromebooks, 

printers, laptops and ipads to support digital learning.
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Goal 1: Ensure all students receive access to high-quality instruction by ensuring all teachers 
are fully credentialed and students have access to standard aligned instructional materials

● Action item 1.1 “Professional Development - Student Achievement & Resources” implementation 
was budgeted at $56,000. For improved services, this budget has increased to $60,000.  

● Action item 1.2 “Parent Resources” implementation was budgeted at $63,205.98. 
● Action item 1.3 “Equitable Access” implementation was budgeted at $2,194,359.22. For improved 

services, this budget has increased to $3,694,359.22.
● Action item 1.4 “Content Specialist Expansion” implementation was budgeted at $850,192. 
● Action item 1.5 “Teacher Credential Programs” implementation was budgeted at $46,488. 

An explanation of material differences between Budgeted Expenditures and Estimated Actual 
Expenditures:
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Goal 1: Ensure all students receive access to high-quality instruction by ensuring all teachers 
are fully credentialed and students have access to standard aligned instructional materials

● All students are supported by fully credentialed teachers.

● Special Education teachers received intervention training in “Orton Gillingham.” - providing tools 

and conceptual knowledge to support students with a high need area of reading.

● Surveys & feedback were requested from all educational partners to gain insight on which online 

subscriptions were being utilized & enjoyed by the students.

● Ongoing training and monthly meetings between administrative personnel and EL Coordinator.

● More students had access to technological devices, and helped SPED students gain virtual access 

to services.

An explanation of how effective the specific actions were in making progress toward the goal:
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Goal 1: Ensure all students receive access to high-quality instruction by ensuring all teachers 
are fully credentialed and students have access to standard aligned instructional materials

A description of any changes made to the planned goals, metrics, desired outcomes or actions for the 
coming year that resulted from reflections on prior practice:

● Blue Ridge Academy plans to continue addressing student performance by introducing Grade 

Level Targeted Instruction Bookshelf.

● We plan to add a full time Foster Youth/Homeless Coordinator.

● The EL Coordinator will research new curriculum targeting further support for EL students.

● Increased hiring of credentialed Special Education Itinerant Teachers and in-house Assessment 

Team staff.
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Goal
Two

Provide appropriate tiered intervention supports that promote 
and sustain positive social emotional development as well as 

increased academic intervention for struggling students
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Goal 2: Provide appropriate tiered intervention supports that promote and sustain positive 
social emotional development as well as increased academic intervention for struggling 
students

Early Literacy

Metric
Benchmark

Baseline
(2020-2021)

Year 1 Outcome
(2021-2022)

Year 2 Outcome
(2022-2023)

Year 3 Outcome
(2023-2024)

Desired Outcome for
2023-2024

Hispanic 53% 
At/Above Benchmark 

56% 
At/Above Benchmark 

81%
At/Above Benchmark 

Fall 22 Only
Data not yet available 63% goal

African American 53% 
At/Above Benchmark 

47% 
At/Above Benchmark

70%
At/Above Benchmark 

Fall 22 Only
Data not yet available 55% goal

English Learners 71% 
At/Above Benchmark 

32% 
At/Above Benchmark 

58%
At/Above Benchmark 

Fall 22 Only
Data not yet available 81% goal

Foster Youth 66.5% 
At/Above Benchmark

100% (1 student) 
At/Above Benchmark

56%
At/Above Benchmark 

Data not yet available 76% goal

Low Income 79% 
At/Above Benchmark 

55% 
At/Above Benchmark

 73%
At/Above Benchmark 

Fall 22 Only
Data not yet available 89% goal

Students with 
Disabilities

52.5%
At/Above Benchmark 

36%
At/Above Benchmark 

55%
At/Above Benchmark 

Fall 22 Only
Data not yet available 62% goal
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Goal 2: Provide appropriate tiered intervention supports that promote and sustain positive 
social emotional development as well as increased academic intervention for struggling 
students

Early Literacy
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Math

Goal 2: Provide appropriate tiered intervention supports that promote and sustain positive 
social emotional development as well as increased academic intervention for struggling 
students

Metric
Benchmark

Baseline
(2020-2021)

Year 1 Outcome
(2021-2022)

Year 2 Outcome
(2022-2023)

Year 3 Outcome
(2023-2024)

Desired Outcome for
2023-2024

Hispanic 64% 
At/Above Benchmark 

64% 
At/Above Benchmark 

68%
At/Above Benchmark 

Data not yet available 80% goal

African American 64% 
At/Above Benchmark 

58% 
At/Above Benchmark

62%
At/Above Benchmark 

Data not yet available 74% goal

English Learners 55% 
At/Above Benchmark 

67% 
At/Above Benchmark 

44%
At/Above Benchmark 

Data not yet available 65% goal

Foster Youth 50% 
At/Above Benchmark

42% 
At/Above Benchmark

75%
At/Above Benchmark 

Data not yet available 60% goal

Low Income 68% 
At/Above Benchmark 

66% 
At/Above Benchmark

68%
At/Above Benchmark 

Data not yet available 78% goal

Students with 
Disabilities

44.5%
At/Above Benchmark 

47%
At/Above Benchmark 

46%
At/Above Benchmark 

Data not yet available 54% goal
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Math

Goal 2: Provide appropriate tiered intervention supports that promote and sustain positive 
social emotional development as well as increased academic intervention for struggling 
students
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Reading

Goal 2: Provide appropriate tiered intervention supports that promote and sustain positive 
social emotional development as well as increased academic intervention for struggling 
students

Metric
Benchmark

Baseline
(2020-2021)

Year 1 Outcome
(2021-2022)

Year 2 Outcome
(2022-2023)

Year 3 Outcome
(2023-2024)

Desired Outcome for
2023-2024

Hispanic 47% 
At/Above Benchmark 

64% 
At/Above Benchmark 

66%
At/Above Benchmark 

Data not yet available 59% goal

African American 47% 
At/Above Benchmark 

62% 
At/Above Benchmark

62%
At/Above Benchmark 

Data not yet available 57% goal

English Learners 49% 
At/Above Benchmark 

59% 
At/Above Benchmark 

31%
At/Above Benchmark 

Data not yet available 59% goal

Foster Youth 46.5% 
At/Above Benchmark

67% 
At/Above Benchmark

75%
At/Above Benchmark 

Data not yet available 56% goal

Low Income 76% 
At/Above Benchmark 

67% 
At/Above Benchmark

66%
At/Above Benchmark 

Data not yet available 86% goal

Students with 
Disabilities

45%
At/Above Benchmark 

48%
At/Above Benchmark 

44%
At/Above Benchmark 

Data not yet available 55% goal
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Reading

Goal 2: Provide appropriate tiered intervention supports that promote and sustain positive 
social emotional development as well as increased academic intervention for struggling 
students

Page 36 of 188



Goal 2 Actions

Action # Title Description Total Funds Contributing

2.1

Professional 
Development - 

Provision of student 
support through 

MTSS

Monthly Teacher and Stakeholder professional development focused on
implementing appropriate student academic support through a tiered system of support (commonly referred to as a 
Multi-Tiered Support System or MTSS).
This Action speaks to helping all staff and parents to understand the MTSS process including who plays what role to prove a 
coordinated approach to supporting student needs for struggling students and students with exceptional needs.
Understanding the California Dashboard ELA and Math scores through PLC meetings.
Additional hiring: 504 Coordinator

$179,007.48 Y

2.2
Administration of 

diagnostic 
assessments 

Administer diagnostic assessments (STAR 360) and associate staff professional development to identify and support students 
including students with disabilities who score below grade-level proficiency in ELA and Math.
This Action includes training staff to understand, interpret, and use of STAR 360 results.

$120,000 Y

2.3
Provision of 

targeted support to 
meet proficiency

Provide target academic support for students who are not meeting proficiency on state assessments (ELA and Math).
While Action 1 speaks to our overall support structure, this goal is specific to understanding and using the CAASPP and STAR 
360 results to guide curriculum and academic support
Test prep funds to include training for staff members which will incorporate outside professional development training for staff.
Three additional Intervention Teachers in the areas of Math, Reading, and Writing.

$1,278,800
Y

2.4
Targeted focus for 
SWD, EL, FY and LI 

students 

Regular staff professional development focused on the educational and
social emotional needs of English Learners (EL), Students with Disabilities, Foster Youth, and Low-income students.
An additional MTSS counselor will be hired for the upcoming school year, this will include an additional Social Emotional 
Learning curriculum ‘Positive Action’. This will enable the staffing ability to provide weekly tier 1 lessons for students under PBIS.
Special education services continue to remain a priority for students with disabilities. Expanded focus will be placed on 
addressing the learning loss experienced due to the COVID-19 pandemic for students with disabilities. 
The emergency changes leading to alternative placements and service delivery models require the continuous analysis and 
implementation of strong effective, efficacious and consistency programs for our students. Emphasis has also been placed on 
additional parent support in the area of mental health counseling to further equip and support our families with the challenges 
they are faced with when supporting their children and students’ necessary transitions.
Software program utilizing a more robust and efficient software tool to track MTSS and support services data. This will aide in 
continued development of our instruction, services, and resource strategies.
An additional Foster Youth/Homeless Counselor will be hired for the upcoming school year. This will enable targeted focus in 
provision of counseling and resources for foster youth and homeless students, including their guardians/parents to access 
student education and materials. In addition to social emotional support.

$2,146,673.43
Y
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Goal Analysis

Goal 2: Provide appropriate tiered intervention supports that promote and sustain positive 
social emotional development as well as increased academic intervention for struggling 
students

● Blue Ridge provides monthly teacher professional development focused on increasing student 

success for all students.

● We have two full-time counselors to help with mental health, along with two Social Emotional 

Learning (SEL) programs.

● Blue Ridge has addressed each of its action items from the previous LCAP, but need to continue to 

work and focus on academic and social emotional needs of English Learners, Students with 

Disabilities, Foster Youth and Low-Income Students.
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Goal 2: Provide appropriate tiered intervention supports that promote and sustain positive 
social emotional development as well as increased academic intervention for struggling 
students

An explanation of material differences between Budgeted Expenditures and Estimated Actual 
Expenditures:

● Action item 2.1 “Professional Development - Provision of Student Support through MTSS” 
implementation was budgeted at $79,007.48. For improved services, this budget has increased to 
$179,007.48. 

● Action item 2.2 “Administration of Diagnostic Assessments” implementation was budgeted at 
$120,000. 

● Action item 2.3 “Provision of Targeted Support to Meet Proficiency” implementation was budgeted 
at $1,008,800. For improved services, this budget has increased to $1,278,800.

● Action item 2.4 “Targeted Focus for SWD, EL, FY and LI Students” implementation was budgeted 
at $1,713,073.43. For improved services, this budget has increased to $2,146,673.43.
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Goal 2: Provide appropriate tiered intervention supports that promote and sustain positive 
social emotional development as well as increased academic intervention for struggling 
students

● The Pupil Services Department continues to focus on efficiency in providing resources for 

educational partners, with the addition of a 2nd full time mental health counselor and 2 additional 

intervention teachers.

● Teachers participate in monthly professional development geared towards helping students with 

Tier 1 support.

● The Mental Health Team has received 202 referrals as of March 2023 - an increase of 8% from last 

year. 

● Blue Ridge has a new Mental Health curriculum program (Positive Action).

● 297 new students has been referred for SST/Intervention services. 

An explanation of how effective the specific actions were in making progress toward the goal:
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Goal 2: Provide appropriate tiered intervention supports that promote and sustain positive 
social emotional development as well as increased academic intervention for struggling 
students

A description of any changes made to the planned goals, metrics, desired outcomes or actions for the 
coming year that resulted from reflections on prior practice:

● Increase translation services for EL  families and provide more resources reviewed by DELAC, 

including writing.

● Hire a third full-time mental health counselor to focus on Homeless and Foster Youth students.

● Additional training for teachers to understand how to use Multiple Measures

● Increase the number of test participants for STAR 360 and CAASPP.
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Goal
Three

Create systems and structures that provide multiple 
personalized learning paths to increase the cohort graduation 

rate and College and Career Readiness to close the 
achievement gap.
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Goal 3: Create systems and structures that provide multiple personalized learning paths to 
increase the cohort graduation rate and College and Career Readiness to close the achievement 
gap

California State
Dashboard 

Performance
Color System
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Goal 3: Create systems and structures that provide multiple personalized learning paths to 
increase the cohort graduation rate and College and Career Readiness to close the achievement 
gap

Graduation Rate

Metric
Benchmark

Baseline
(2020-2021)

Year 1 Outcome
(2021-2022)

Year 2 Outcome
(2022-2023)

Year 3 Outcome
(2023-2024)

Desired Outcome for
2023-2024

Overall

95.7% 
(157 students)

85.1%
(206 students 

10-12th grade)

93.2%
(2.5% decrease) Data not yet available Data not yet available Goal 93%

Hispanic 97.9%
(49 students)

94.3%
(3.6% decrease) Data not yet available Data not yet available Goal 98.4%

African American 100%
(11 students)

72.2%
(27.8% decrease) Data not yet available Data not yet available Goal 94.8%

English Learners 0%
(0 students)

75%
(75% increase) Data not yet available Data not yet available Maintain or increase 20-21

Foster Youth 50%
(2 students)

80%
(30% increase) Data not yet available Data not yet available Maintain or increase 20-21

Low Income 93.2%
(59 students)

86.8%
(6.4% decrease) Data not yet available Data not yet available Maintain or increase 20-21

Students with 
Disabilities

76.6%
(30 students)

50%
(26.6% decrease) Data not yet available Data not yet available Goal 80%Page 44 of 188



Goal 3: Create systems and structures that provide multiple personalized learning paths to 
increase the cohort graduation rate and College and Career Readiness to close the achievement 
gap

Graduation Rate
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College & Career Readiness

Goal 3: Create systems and structures that provide multiple personalized learning paths to 
increase the cohort graduation rate and College and Career Readiness to close the achievement 
gap

Metric
Benchmark

Baseline
(2020-2021)

Year 1 Outcome
(2021-2022)

Year 2 Outcome
(2022-2023)

Year 3 Outcome
(2023-2024)

Desired Outcome for
2023-2024

Overall 19.4% Prepared 28.9% Prepared
9.5% increase Data not yet available Data not yet available 20% Prepared

Hispanic 18.3% Prepared 23% Prepared
4.7% increase Data not yet available Data not yet available 97% Prepared

African American 8.3% Prepared 10% Prepared
1.7% increase Data not yet available Data not yet available Increase by 2%

English Learners 0% Prepared
(0 students)

50% Prepared
50% increase Data not yet available Data not yet available Increase by 2%

Foster Youth 0% Prepared
(4 students)

20% Prepared
(5 students) Data not yet available Data not yet available Increase by 2%

Low Income 6.6% Prepared 27.1% Prepared Data not yet available Data not yet available 90% Prepared

Students with 
Disabilities 3.3% Prepared 7.4% Prepared Data not yet available Data not yet available Increase by 2%
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College & Career Readiness

Goal 3: Create systems and structures that provide multiple personalized learning paths to 
increase the cohort graduation rate and College and Career Readiness to close the achievement 
gap
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Goal 3 Actions

Action # Title Description Total Funds Contributing

3.1

CTE Pathways & 
College & Career 

Readiness 
Professional 

Development 

Professional development for teachers on the new CTE Pathways to then be able to inform the students and families of the 
different pathways and options available to students entering High School.
Implement staff development related to college and career readiness including Students with Disabilities. Blue Ridge Academy’s 
Special Education Plan (SEP) SEP goal includes additional department support to monitor and follow up with post-secondary 
students and targeted transition program for college & career readiness.
Additional hiring of High School Success Counselors (HSSC) and Content Specialists to support high school students in training 
general education teachers in various high school curriculum course options to further guide the students and their Learning 
Coach.
Online Subscription focused on College & Career exploration (Pathful)

$109,274.08 Y

3.2
Using CAASPP & 
STAR 360 data to 
guide academic 

support 

Provide target academic support for students who are not meeting proficiency on state assessments (ELA and Math).
This goal is specific to understanding and using the CAASPP and STAR 360 results to guide curriculum and academic support.
A third Testing Coordinator will be hired in the 2022-23 school year to support parent outreach and CAASPP implementation.
New Testing Coordinator as an addition to the Testing Team
Additional Mr. D Math Test Preparation program

$1,208,000 Y

3.3

Professional 
Development - 

English Learner & 
Social Emotional 

Learning 

Regular staff professional development focused on the educational needs of English Learners (EL) and Social Emotional 
Learning (SEL)
Addition of a new SEL PBIS program (Positive Action curriculum) and an additional counselor $69,208.24 Y

3.4
Students with 

Disabilities: 
Certificate of 
Completion 

Implementation of targeted Life Skills classes for SWD high school students on a Certificate of Completion track to further equip 
all students for career readiness, community college, and vocational opportunities.
Additional Transition Teacher and Paraprofessional for the Adult Transition Program. $395,150.01 Y
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Goal 3: Create systems and structures that provide multiple personalized learning paths to 
increase the cohort graduation rate and College and Career Readiness to close the achievement 
gap

Goal Analysis

● Planned required teacher training & ongoing feedback.

● Teacher training for Career Technical Education (CTE) Pathways on a regular basis. 

● High School Counselors provide Individualized Graduation Plans (IGP) training, and have 

streamlined the IGP templates.

● Counselor-hosted Career Week.
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Goal 3: Create systems and structures that provide multiple personalized learning paths to 
increase the cohort graduation rate and College and Career Readiness to close the achievement 
gap

● Action item 3.1 “CTE Pathways & College & Career Readiness Professional Development” 
implementation was budgeted at $109,264.08.  For improved services, this budget has increased 
to $109,274.08.

● Action item 3.2 “Using CAASPP & STAR 360 Data to Guide Academic Support” implementation 
was budgeted at $508,000. For improved services, this budget has increased to $1,208,000.

● Action item 3.3 “Professional Development - English Learner & Social Emotional Learning”  
implementation was budgeted at $69,208.24.

● Action item 3.4 “Students with Disabilities: Certificate of Completion” implementation was 
budgeted at $225,150.01. For improved services, this budget has increased to $395,150.01.

An explanation of material differences between Budgeted Expenditures and Estimated Actual 
Expenditures:
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Goal 3: Create systems and structures that provide multiple personalized learning paths to 
increase the cohort graduation rate and College and Career Readiness to close the achievement 
gap

● Increase in number of graduates who have met UC/CSU requirements.

● Middle school students can earn high school elective credit through concurrent enrollment.

● The number of students who passed AP exams with a score of 3 or higher has increased.

● An increase in the number of student who earned Golden State Merit.

An explanation of how effective the specific actions were in making progress toward the goal:
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Goal 3: Create systems and structures that provide multiple personalized learning paths to 
increase the cohort graduation rate and College and Career Readiness to close the achievement 
gap

A description of any changes made to the planned goals, metrics, desired outcomes or actions for the 
coming year that resulted from reflections on prior practice:

● 3.1 CTE Pathways & College & Career Readiness Professional Development - will be available for 

free to all students taking specific online curriculum options.

● 3.2 Using CAASPP & STAR 360 Data to Guide Academic Support - Continue to provide Mr. D Test 

Prep accounts for Math & Reading.

● 3.3 Professional Development - English Learner & Social Emotional Learning - EL students will 

continue to utilize Brain POP ELL as part of their curriculum and will receive live instruction.

● 3.4 Students with Disabilities: Certificate of Completion - Continue to provide Life Skills courses for 

students in the Adult Transition Program (ATP).
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Goal
Four

Foster improved connection with all educational partners to 
include and incorporate increased partner feedback.
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Goal 4: Foster improved connection with all educational partners to include and incorporate 
increased partner feedback

Measuring & Reporting Results

Metric
Benchmark

Baseline
(2020-2021)

Year 1 Outcome
(2021-2022)

Year 2 Outcome
(2022-2023)

Year 3 Outcome
(2023-2024)

Desired Outcome for
2023-2024

Overall 489 responses
(parents, students, staff) 839 responses 1,743 responses Data not yet available Goal 10% response increase

Parents 217 responses 459 responses 900 responses Data not yet available Goal 10% response increase

Students 71 responses 229 responses 412 responses Data not yet available Goal 10% response increase

Staff 137 responses 151 responses 431 responses Data not yet available Goal 10% response increase

Page 54 of 188



● Reminder emails to complete 
climate survey sent out each 
semester.

● Links to climate surveys included 
in weekly bulletins, information 
sessions, parent 
trainings/workshops and staff 
meetings.

● Parent & Student advisory 
groups created for 22-23 school 
year.

● The LCAP was presented to 
English Learner parents on 
3/13/23 and 5/8/23.

● Climate survey was translated to 
Spanish to provide additional 
resources to our EL 
students/families.

● Homeschool Teachers & Case 
Managers communicated & 
followed up with parents and 
students during Learning Period 
meetings and SAI sessions

Goal 4: Foster improved connection with all educational partners to include and incorporate 
increased partner feedback

Steps taken this school year to increase engagement from educational partners:
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Goal 4: Foster improved connection with all educational partners to include and incorporate 
increased partner feedback

Measuring & 
Reporting Results
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Goal 4 Actions

Action # Title Description Total Funds Contributing

4.1 Family Engagement 
Implement a structured program (called Project Engagement) focused on maximizing student and family engagement - PDs to 
be delivered by family liaisons $31,850 Y

4.2 Translation Support 
Translate instructional resources into Spanish to further parent access and support

Addition of new translation agencies to maximize school need for translation resources for families.
$9,000 Y

4.3 Educational Partner 
Training 

● Parent orientation to highlight school expectations
● Workshops/ Trainings to ensure parents have the skills to meet the
expectations and support their learner through various grade levels and in
core subjects.
● Support for parents in maximizing state standards in student learning
● Boot Camp Training for new teachers
● Compliance: Master Agreements, attendance, enrollment, work samples
● Progress monitoring for AWRs and learning period meetings
● Professional Development
● High School support and training by the HSSCs and Counselors: Concurrent
Enrollment, Individualized Graduation Plans, Graduation, Career Week,
College and Career Readiness
● Parent Information Sessions
● Community Connection Events and Field Trips

Addition of a new Field Trip Event planning team: 1 Coordinator and 5 specialists. Classified positions.

FaceBook & Youtube accounts for additional effective ways to communicate our resources to families and the community.

$440,500 Y
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Goal 4: Foster improved connection with all educational partners to include and incorporate 
increased partner feedback

● Increase in overall satisfaction and engagement, per the climate survey. 

An explanation of how effective the specific actions were in making progress toward the goal:

A description of any changes made to the planned goals, metrics, desired outcomes or actions for the coming 
year that resulted from reflections on prior practice:

We have proposed the following changes to be implemented:

● Translation services for families whose primary language is in not English
● Increase collaboration opportunities between General Education and SPED
● Ensure appropriate and adequate services for unduplicated students (Foster Youth, EL, low-income students)
● Provide more PD opportunities on SEL (social-emotional learning) and EL (English learners)
● Hire Foster Youth/Homeless counselor
● Hire additional Mental Health Counselor
● Hire additional 504 Coordinator
● Continue Life Skills classes
● EL coordinator will create scope and sequence
● Disseminate Climate Survey to all education partners (achieve 100% completion rate)
● Streamline the process of data collection and communication between families experiencing homelessness, the Mental 

Health team, and the Records department
● Improve collaboration between the 504 Team, SST team, Mental Health team and the general education teachersPage 58 of 188



Goal 4: Foster improved connection with all educational partners to include and incorporate 
increased partner feedback

● Action item 4.1 “Family Engagement” implementation was budgeted at $11,830. For improved 
services, this budget has increased to $31,850.

● Action item 4.2 “Translation Support” implementation was budgeted at $4,500. For improved 
services, this budget has increased to $9,000.

● Action item 4.3 “Educational Partner Training” implementation was budgeted at $40,500. For 
improved services, this budget has increased to $440,500.

An explanation of material differences between Budgeted Expenditures and Estimated Actual 
Expenditures:
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Increased or Improved Services for Foster 
Youth, English Learners & Low Income Students

Projected LCFF 
Supplemental and/or 
Concentration Grants

Projected Additional 
LCFF Concentration 

Grant (15%)

$5,942,754 $0
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Increased or Improved Services for 
Foster Youth, English Learners & Low Income Students

An explanation of  how the needs of Foster Youth, English Learners, and Low-Income students were 
considered first, and how these actions are effective in meeting the goals for these students.

Academic Growth & Achievement

Needs, Conditions, Circumstances: In reviewing the 2022 ELA and Math performance of our English Learners and Socioeconomically 

Disadvantaged students, we find that both subgroups are at the low status in ELA and Math.  English Learner progress was at the 

medium performance level in 2022 with 54.1% of English learners making progress towards English language proficiency.  For our 

foster youth students, since this is not a numerically significant subgroup, we do not have CA Dashboard data.  We do know however 

that the biggest need for these students is having the supplies necessary for school success, such as backpacks and clothing.  
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Increased or Improved Services for 
Foster Youth, English Learners & Low Income Students

An explanation of  how the needs of Foster Youth, English Learners, and Low-Income students were 
considered first, and how these actions are effective in meeting the goals for these students.

Academic Growth & Achievement

Actions:  Based on a review of data, we have designed the 21-24 LCAP to implement strategies that effectively address learning gaps where 

needed while promoting rigorous grade level instruction. We have planned for extensive professional development in support of our goals with 

additional funding provided for staff to attend conferences where they can develop strategies to support unduplicated student achievement. We 

also provide parents with monthly informational meetings about how to support their child’s education and regular newsletters with reminders 

about these meetings and other information.  We have selected a variety of curricular and instructional resources, supported by appropriate 

technology, that allow students to learn and practice both at grade level and with personalized content to fill gaps and advance skills.  This is 

coupled with a comprehensive assessment system that monitors student progress towards meeting grade level standards and informs our 

comprehensive system of academic support.  This system of support includes content specialists who focus on student achievement in specific 

content areas.  Additional content specialists have been hired to provide content-specific tutoring and support to high needs high school students.  

Additional resources have also been dedicated to promoting awareness of teacher induction and credential programs to ensure all students have 

a highly qualified teacher.  With all these components, there is a targeted focus on meeting the needs of SWD, EL, FY, and LI students.  Currently, 

more than half of our English Learners attend live instruction.  Next year, the school will add an additional day of live instruction for English learners.  

Blue Ridge plans to hire a full-time Homeless and Foster Youth mental health counselor who works closely with the Foster Youth department and 

social workers.  This counselor will have an emergency fund to use to provide supplies for Foster Youth and Homeless students.
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Increased or Improved Services for 
Foster Youth, English Learners & Low Income Students

An explanation of  how the needs of Foster Youth, English Learners, and Low-Income students were 
considered first, and how these actions are effective in meeting the goals for these students.

Academic Growth & Achievement

Expected Outcomes: By implementing the identified actions, we will ensure steady growth in our academic outcomes, such as SBAC 

ELA and Math, English Learner Progress, Reclassification rates.  We plan to use interim assessment data to gauge progress 

throughout the year. We have already seen the impact of these efforts with the increase for both Socioeconomically disadvantaged 

students and English Learners in the percentage of students in these subgroups meeting/exceeding since 2018-19. Student data 

reflects 1.35% growth in meeting English proficiency from the year 2020-21 to 2021-22 and an 8.83% increase from the year 2018-19 

to 2021-22.  Currently, more than half of our English Learner students attend live instruction.
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Increased or Improved Services for 
Foster Youth, English Learners & Low Income Students

An explanation of  how the needs of Foster Youth, English Learners, and Low-Income students were 
considered first, and how these actions are effective in meeting the goals for these students.

College Readiness

Identified Needs: In reviewing the 2022 CA Dashboard, we find the graduation rate for socioeconomically disadvantaged students at 

the low status level at 69.5%.

Actions:  Blue Ridge is seeing the impact of its additional efforts to support engagement and college readiness. These additional 

efforts include providing additional High School Success Counselors (HSSC) and Content Specialists to support high school students 

in training general education teachers in various high school curriculum course options to further guide the students and their 

learning.  We have also hired an additional testing coordinator to support implementation of the state assessments, so that accurate 

data can be collected to pinpoint student areas of need.   Blue Ridge has added a new SEL PBIS program (Positive Action curriculum) 

and an additional counselor to ensure support with mental health needs that can be a barrier to learning.

3.1 CTE Pathways & College & Career Readiness Professional Development

3.2 Using CAASPP & STAR 360 data to guide academic support 

3.3 Professional Development -English Learner & Social Emotional Learning
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Increased or Improved Services for 
Foster Youth, English Learners & Low Income Students

An explanation of  how the needs of Foster Youth, English Learners, and Low-Income students were 
considered first, and how these actions are effective in meeting the goals for these students.

College Readiness

Expected Outcomes: By implementing strategic actions in support of engagement and college readiness, we hope to achieve our 

goals in academic growth and achievement, described above, and to increase the high school graduation rate for unduplicated 

students.  The result of our planned actions and actual implementations demonstrates an increase in the number of graduates who 

have met the UC/CSU requirements from the 2020-21 school year to the 2021-22 school year.  According to DataQuest, in the year 

2020-21, five Blue Ridge graduates met the UC/CSU requirements. In the year 2021-22, a 17% increase demonstrated 59 graduates 

who met the UC/CSU requirements. The staff training and resources provided to families clearly demonstrate the effectiveness of 

student outcomes.  There has also been an increase in students taking concurrent enrollment from 17.7% of high school students in 

the 2020-21 school year to 19.2% of students in the 2021-22 school year.  Currently, 16.9% of students have taken concurrent 

enrollment courses in the fall semester.  Additionally, the number of students who completed the entire Pathways for CTE has been 3 

students in both the 2020-21 and 2021-22 school year.  Finally, the number of students who engaged in completing CTE courses 

almost doubled from 20 students in the 2021-22 school year to 39 students in the 2022-23 school year. 
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Increased or Improved Services for 
Foster Youth, English Learners & Low Income Students

An explanation of  how the needs of Foster Youth, English Learners, and Low-Income students were 
considered first, and how these actions are effective in meeting the goals for these students.

Family Engagement

Needs, Conditions, Circumstances: In order to achieve our academic growth and achievement goals, we know that parents are 

critical partners in the endeavor.  We know that parents of our socioeconomically disadvantaged students may benefit from 

additional opportunities that increase their ability to support their students’ learning. Parents of English Learners benefit from 

additional outreach to support their students in English Language Development.

Actions:  The DELAC Committee will continue to provide EL resources and extend parent outreach through connecting via email, 

newsletters, and parent information sessions.  The parent information sessions will include direct support in preparing for the 

Summative ELPAC and monitoring growth throughout the school year.  Our EL Coordinator continues to provide the daily schedule to 

EL families and encourages students to attend sessions. Together, the EL Coordinator and the ELPAC Coordinator will take a deeper 

dive into student data and incorporate professional development to gather resources and increase their knowledge on how to 

support EL students and provide equitable access for increasing English language proficiency. 

4.1 Family Engagement

4.2 Translation Support

4.3 Educational Partner Training Page 66 of 188



Increased or Improved Services for 
Foster Youth, English Learners & Low Income Students

An explanation of  how the needs of Foster Youth, English Learners, and Low-Income students were 
considered first, and how these actions are effective in meeting the goals for these students.

Family Engagement

Expected Outcomes: By implementing a comprehensive Family Engagement program, we hope to achieve our goals in academic 

growth and achievement, described above.  We also believe this work will support us in achieving our goals in student engagement 

and college readiness, described in the plan and above. We will measure progress in our family engagement efforts by specific 

indicators around parent survey response rates and participation in various events and opportunities.
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Local Control and Accountability Plan
The instructions for completing the Local Control and Accountability Plan (LCAP) follow the template.

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone

Blue Ridge Academy
Dr. Loretta Burns
Vice Principal/ Director of Special Education &
Student Services

loretta.burns@theblueridgeacademy.com
626-250-9611

Plan Summary [2023-2024]
General Information
A description of the LEA, its schools, and its students in grades transitional kindergarten–12, as applicable to the LEA.

Blue Ridge Academy (BRA) is a non-classroom-based public charter school, authorized through Maricopa Unified School District,
Kern County. Blue Ridge serves and supports a diverse population of approximately 6,821 students in Kern, Los Angeles, and
Ventura counties throughout grades TK-12+. Blue Ridge Academy offers various learning delivery opportunities for our students
within our Independent Study programs. These delivery models include online/remote and in-person instruction and learning. Blue
Ridge Academy continues to observe growth and to date, has employed 331 certificated staff members and 95 classified
staff members. Blue Ridge continues to strive to foster a positive and safe learning environment for all educational partners within
our community.

Grade level breakdown:

Local Control and Accountability Plan TemplatePage 1 of 68 Page 69 of 188
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Diverse student population:

American Indian/Alaska Native: 0.18%
Asian: 5.17%
Black/African American: 5.93%
Filipino: 1%
Hispanic: 35.97%
Native Hawaiian/Other Pacific Islander: 0.18%
White: 39.46%
Multiple: 9.35%
Low Income (SED): 42.9%
English Learners: 1.1%
Foster Care system: .09%
Homeless: .2%
Students with Disabilities (SWD): 10.3%

During the course of the 2020-2021 school year, Blue Ridge Academy embarked on a new chapter and challenged our educational
partners in the support of the development of a robust mission and vision as an overarching goal for the school in which all
educational partners had the opportunity to collectively provide input in the future of the school’s long term goal. In 2021-22 Blue
Ridge Academy’s new mission and vision was finalized, spearheading the summary of the school’s primary objectives in building,
developing, and expanding our dynamic programs to educate our students through the provision of school-wide targeted goals.

Our vision is to support and empower students to demonstrate the values and skills that promote knowledge and critical thinking. Our
students are prepared to thrive in and contribute to their communities with kindness, respect, integrity and purpose.

Blue Ridge Academy’s Mission: The mission of Blue Ridge Academy is to provide a safe, collaborative and individualized learning
experience in partnership with families and the community. Our independent study model allows our students opportunities to grow
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in an environment of inclusion, individualization and accountability. We will provide support and resources to students and families
to ensure success towards their goals academically, emotionally, and socially.

Blue Ridge Academy’s staff have worked diligently over the last three years to develop and adopt various programs and services to
effectively and efficiently support our students. Within the last two years, we have been committed to working conscientiously
towards a targeted school-wide goal ensuring continuity and consistency for the success of all students through best practice
applications. Through a collaborative approach and the recurring analysis of student performance data to target growth, instructional
practices have been consistently implemented and monitored to address student achievement.

Reflections: Successes
A description of successes and/or progress based on a review of the California School Dashboard (Dashboard) and local data.

Based on a review of performance on the state indicators and local performance indicators included in the California Dashboard, input from
our educational partners, and our annual Self-Reflection Assessment Tool, Blue Ridge Academy has identified and is please to report on the
following successes:

Academic Achievement:
Blue Ridge Academy is excited to see the increased student participation for the statewide assessments, CAASPP. During the 2021-21
school year, while the state waived the participation requirement, Blue Ridge Academy staff administered statewide testing via remote
options. As a virtual charter school, our students were able to complete their assessments from the comfort of their own homes which helped
to alleviate test anxiety, allowed for more breaks and flexibility, and minimized issues with connectivity. Though we did not have 95% of our
students participate in state testing, 75% of our students completed testing. Given the circumstances, we had a successful turnout.
In the 2021-22 school year, the statewide assessment participation requirement was put back into effect. The remote option remained available, and Blue
Ridge Academy collected feedback from educational partners regarding testing preferences to test remote or in person.  Based on the feedback
responses, the testing team worked to secure in person test locations to allow students to engage in interactions with their peers as well as provide
opportunities for students who felt more comfortable to test from home. The testing team held office hours and provided training to teachers during the
state testing window. We observed an increase in testing participation. 88% of our students, or 3,185 out of 3,620 students, participated in statewide
testing.
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Students in grades TK-11 complete diagnostic benchmark assessments at the beginning and end of the school year. These assessments are
administered through Renaissance STAR 360 in math and reading. In the 2022-23 school year, 81% of our students scored at or above the benchmark in
Early Literacy.  In Reading, 71% of students scored at or above the benchmark and in Math, 74% of students scored at or above the benchmark.  This is
an increase of 2% from Fall 2022.

English Learners: Over the last three years, Blue Ridge English Learners have increased their passing rates and reclassification percentages. In the
2019-20 school year, 21% of our EL students reclassified, and in the 2020-21 school year, reclassification for our students increased to 33.71% of
students. In the 2021-22 school year, 35.06% of our students reclassified. The consistent increase is reflective of the services and support that Blue Ridge
has provided over the years.

Per our Self-Reflection Assessment Tool, A-G guideline coursework has been a large focus this school year in helping our high school students to
receive high quality instruction support provided by live instructors within the A-G guides, content specialists, general education teachers, High School
Success Coordinators, and Curriculum Instruction Developer. In addition, this year, Content Specialists were hired to provide daily interactive 1:1
instruction and/or academic guidance in core subject focus areas made available to all high school students. Teachers meet monthly in PLC groups to
share best practices and resources to improve independent/ virtual learning. Blue Ridge has its own efficient technology department that allows families
equitable access to use instructional planning for technology such as computers, tablets, and printers to aid in virtual learning. Expansion of high school
course list providing a list of A-G courses. A Student has the opportunity to take core A-G courses in History, English, Mathematics, and science along
with LOTE (Language other than English), VAPA (Visual and Performing Arts), and A-G elective courses. Middle School students, grade 7-8, have the
opportunity to earn high school elective credit for taking UC approved high school level math, world language and/ or CTE courses.

Under Academic Performance, Blue Ridge Academy’s rating scale is as follows:

Professional Development:

Progress in providing professional learning for teaching to the recently adopted academic standards and/or curriculum frameworks:

English Language Arts – Common Core State Standards for English Language Arts

4 Full Implementation
English Language Development (Aligned to English Language Arts Standards)

4 Full Implementation
Mathematics – Common Core State Standards for Mathematics

4 Full Implementation
Next Generation Science Standards

4 Full Implementation
History - Social Science

4 Full Implementation
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Instructional Materials:

Progress in making instructional materials that are aligned to the recently adopted academic standards and/or curriculum frameworks identified below
available in all classrooms where the subject is taught.

English Language Arts – Common Core State Standards for English Language Arts

5 Full Implementation And Sustainability
English Language Development (Aligned to English Language Arts Standards)

5 Full Implementation And Sustainability
Mathematics – Common Core State Standards for Mathematics

5 Full Implementation And Sustainability
Next Generation Science Standards

5 Full Implementation And Sustainability
History - Social Science

5 Full Implementation And Sustainability

Policy and Program Support:

Progress in implementing policies or programs to support staff in identifying areas where they can improve in delivering instruction aligned to the recently
adopted academic standards and/or curriculum frameworks identified below (e.g., collaborative time, focused classroom walkthroughs, teacher pairing).
English Language Arts – Common Core State Standards for English Language Arts

4 Full Implementation
English Language Development (Aligned to English Language Arts Standards)

4 Full Implementation
Mathematics – Common Core State Standards for Mathematics

4 Full Implementation
Next Generation Science Standards

4 Full Implementation
History - Social Science

4 Full Implementation

Local Control and Accountability Plan TemplatePage 6 of 68 Page 74 of 188



Implementation of Standards:
Progress implementing each of the following academic standards adopted by the State Board of Education for all students.

Career Technical Education

4 Full Implementation
Health Education Content Standards

3 Initial Implementation
Physical Education Model Content Standards

5 Full Implementation And Sustainability
Visual and Performing Arts

5 Full Implementation And Sustainability
World Language

5 Full Implementation And Sustainability

Engagement of School Leadership:
Success at engaging in the following activities with teachers and school administrators during the prior school year (including the summer preceding the
prior school year).

Identifying the professional learning needs of groups of teachers or staff as a whole

5 Full Implementation And Sustainability
Identifying the professional learning needs of individual teachers

5 Full Implementation And Sustainability

Providing support for teachers on the standards they have not yet mastered

5 Full Implementation And Sustainability

The Blue Ridge Academy English Learner program provides virtual English sessions twice a week for English Learners in grades TK-12. These live
sessions provide students with opportunities to strengthen, build, and advance their English language proficiency progress. The English Learner program
not only works closely with families and HSTs, but also works closely with the intervention, special education, 504, testing, and counseling teams. These
teams meet and collaborate to ensure that our English Learners are supported in all educational facets. Blue Ridge is also proud that our English learners
have been making steady progress toward English language proficiency. Our goal is for each student to make progress each year as indicated on their
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Summative ELPAC score. During the 20/21 school year, 33.7% of our English learners earned a 4 (Well Developed) on the Summative ELPAC and were
reclassified to Fluent English Proficient. At the end of the 21/22 school year, 35.1% of our English learners earned a 4 (Well Developed) on the
Summative ELPAC, which indicates that steady growth is being made. Over the last three years, Blue Ridge English Learners have increased their
passing rates and reclassification percentages. In the 2019-20 school year, 21% of our EL students reclassified, and in the 2020-21 school year,
reclassification for our students increased to 33.71% of students. In the 2021-22 school year, 35.06% of our students reclassified.

Individualized Education Plans for Students with Disabilities continue to be reviewed by program specialists and administrators to ensure
each component of the document is compliant, addresses student needs, and provides them with appropriate goals, supports, and services
for their individual needs. Thorough monthly audits of IEP documents are completed, where each document is reviewed by the program
specialists, assistant director and director of special education in order to ensure each IEP is compliant and provides a clear plan for each
student with a disability. Due Dates are monitored closely by special education case managers and program specialists for each student, and
meetings are scheduled within the required due date.

Blue Ridge Academy began to implement a number of additional resources provided directly for our Foster Youth, homelessness, and low
income students. We have provided additional hygiene items and emergency kits for families. We are continuing to provide transitional items,
technology devices, and hotspots with high-speed internet that is accessible for any distance-learning curriculum. This school year, we have
also added the opportunity for our Homeless and Foster Youth students to access our Lending Library with curriculum, manipulatives, and
musical instruments, with the shipping costs, paid for through Blue Ridge Academy.

Blue Ridge Academy’s Pupil Services department is extremely proud of the continued growth and evolution that the program has undergone
over the past year. Five intervention cycles occur throughout the school year, with each cycle lasting from six to eight weeks. Within these
cycles, each Intervention teacher manages a cohort of small groups that meet twice weekly for the purpose of providing remediation support
to close academic achievement gaps, with the hopes of moving students closer to grade level in their reading, writing, and math skills. In
addition, we continue to offer a proactive speech intervention program, providing developmental speech services to students in small groups
addressing various language deficits including pragmatics. The successful launch of a second Social Emotional Learning (SEL) program,
Positive Action, within the Mental Health department.

Reflections: Identified Need
A description of any areas that need significant improvement based on a review of Dashboard and local data, including any areas of low
performance and significant performance gaps among student groups on Dashboard indicators, and any steps taken to address those areas.
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One of the ongoing challenges that Blue Ridge often faces is the number of opt-outs that take place each year during the statewide CAASPP summative
assessments . Some Families decline to participate in statewide testing and teachers are in need of receiving support on issuing talking points to
encourage their families to test and discuss the benefits. As a result, Blue Ridge is working on providing more opportunities to connect with families by
providing information sessions to better understand why parents refuse to have their children decline participating in the statewide assessments.

Another area which requires significant improvement based on Dashboard, local data, and school benchmarks as formative and summative data is in the
area of low performance gaps. Blue Ridge Academy faces challenges of low score ranges in the areas of mathematics and reading. Blue Ridge Academy
is currently working on identifying specific areas of need and strengths for the school Star 360 benchmark by looking at every grade level standard results
for both mathematics and reading. This is a tremendous undertaking towards our student’s academic achievement therefore Blue Ridge has partnered
with Multiple Measures to further develop a plan to extract the data and provide results in an efficient manner. Once identified, we plan to share this
information with all educational partners. Obtaining this data will also support finding distinct correlations between benchmark scores and SBAC testing
results. Once the testing team is able to pull benchmark data, the team will work on breaking down SBAC data in the same fashion so that deeper
correlations can be made.

When analyzing the SBAC data, the majority of students in all grade levels struggled the most in the area of writing. The data reflects that some of our
students demonstrate challenges to produce clear and purposeful writing. The results show challenges in the areas of organization, development, and
supportive writing (e.g. narrative, informational, explanatory, and opinion) for different purposes and audiences. In the area of Mathematics, students
struggle the most with being able to apply mathematical concepts and procedures where the data reflects that students are not able to demonstrate the
ability to explain and apply mathematical concepts or the ability to interpret and carry out mathematical procedures with ease and accuracy.

One of the ways that Blue Ridge is targeting the specific areas of need is through partnering with Mr. D Math. Blue Ridge Academy provided free
Conquer the CAASPP test prep accounts to students in grades 3-11. The accounts focus on preparing students for success by utilizing test prep
strategies in both math and writing. The lessons and activities align with the SBAC assessment and are broken down into short videos and lessons
where students can complete these assignments at their own pace. Students are taken step by step through a practice test to increase their confidence
and understanding. The math program is through Mr. D and the writing program is through Write at Home. These accounts help students to become
problem-solvers and gain executive functioning skills that they can utilize beyond the classroom.

Blue Ridge Academy has also provided parent information sessions to encourage parents to take advantage of our free resources and understand our
school’s state requirements. The testing team has also partnered with the E3 Parent Summit to share school data results in our benchmark and
statewide assessments as well as provide test prep strategies and resources for encouraging students to test. Some of the resources include information
on alleviating anxieties centered around testing as well as how ongoing progress monitoring can benefit students. Another area of focus this year has
been spent on recognizing students who have shown progress in their SBAC results as well as identifying students who scored 100% on one or more
SBAC assessments.

LCAP Highlights
A brief overview of the LCAP, including any key features that should be emphasized.

Blue Ridge Academy is proud to highlight key features within the school’s various departments in efforts to serve our student’s academic and social
emotional needs, the needs of our staff, parent’s and our community.
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Continued increase in the staff professional growth: In comparison to the 2021-2022 school year, Blue Ridge Academy enrolled 15 teacher candidates to
the Credential Induction program:

-this included, 5 Education Specialists, 1 Single-Subject, and 9 Multiple-Subject candidates (5 were in year 2 and 10 were in year 1 of the program)

In the 20 22-2023 school year, we observed an increase:

- this included 17 candidates; 3 Administrator Credentials, 6 Education Specialists, 1 Single-Subject, and 7 Multiple Subjects (6 are in year 1 and 9 are in
year two of their programs).

This includes the addition of the new Administrative Clear Credential program through LACOE added 2022-2023

In the 2022-23 school year, the Testing Team mailed certificates to students who scored 100% on either Math or Language Arts 2021-22 SBAC
assessments. 25 of our students had perfect scores. To recognize those who showed growth over from 2020-21 to 2021-22, the testing team created a
“Kudos Video” and teachers sent this to their students via email. 47%, or 1,708 of our students, showed growth in the 2021-22 school year. For the
2022-23 school year, based on feedback, five additional in-person test locations have been provided to allow for more opportunities for students to test in
person. Training opportunities for teachers have been increased and we continue to work on providing resources to both teachers and families, such as
interim assessments and free CAASPP test prep accounts for students to prepare for state testing. Tutoring services have also increased as well as
instructional planning amounts to help students fill learning gaps.

The Pupil Services Mental Health Team is now composed of two full time licensed mental health therapists who provide services to Blue Ridge Academy
students. This is a significant improvement from last school year as previously there was only one full time and one part time licensed mental health
provider. Our students often struggle with a variety of mental health challenges including anxiety, depression, difficulties with executive functioning,
difficulties focusing and attending, and social emotional struggles. The students served are of varying socio-economic statuses and of a variety of
ethnicities. The progress the mental health team is proud of is that the team has been able to provide support services for a vast array of student needs
within our school community. The ability to provide services and meet the needs of our students has been greatly enhanced by having two full time licensed
therapists. The team works diligently on a daily, weekly, and monthly basis to provide support ranging from crisis intervention to individual behavioral health
needs as necessary to meet the needs of the student. The team continuously addresses the progress of students to ensure that the needs of students and
families are being met. The team has demonstrated the ability to build supportive relationships with students via telehealth and contribute positively to their
daily functioning. The team has also increased the services this year to be able to provide a new curriculum to serve students in a group format, Positive
Action. This allows the team to provide services to more students and increase the range of support. The new curriculum encourages students to engage in
mental health services to improve their abilities to make positive choices for themselves and develop a healthy sense of self-concept. These are students
who may not need individual counseling, however, could benefit from the support of a group therapy environment. This group therapeutic service also
encourages students who already have outside therapeutic services through their IEP to engage with general education students. It is an environment in
which inclusivity of all students is encouraged.

The Pupil Services Department continues to expand the English Learner program and is proud to have received very positive feedback via school climate
surveys on the effectiveness of live English instruction sessions from parents throughout the year. This feedback correlates to synchronous instruction
attendance. English instruction attendance increased significantly during the 22/23 school year compared to 21/22. For the 21/22 school year,
approximately 33% of our English Learners attended live instruction. As of 1/20/23, approximately 50% of our English learners are attending, which is a
17% increase in attendance from last year. The English Learner Coordinator plans to maintain and increase attendance by continuing to offer makeup
sessions, provide multi-grade-level sessions, and communicate the importance of these sessions to families and staff.
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Blue Ridge Academy established the E3 Parent Summit in the Fall of 2021. The mission of the E3 Parent Summit is to engage with our
families and equip them with the resources they need that will empower them to succeed on their journey in independent study with the Blue
Ridge Academy. These parent seminars were intended to model after a weekend conference but spanned throughout the year. We’ve
presented topics such as Top 3 Testing Benefits for your Student, Self Care for Homeschool Parents, and Compassionate Communication,
and Conflict Resolution. We’ve collaborated with many of our Blue Ridge Academy teachers, staff, and other professionals to present at these
seminars and have also partnered with an outside organization called Protect Young Eyes to present on “The Digital Culture of Kids.” These
virtual seminars have grown steadily in its attendance and participation with our families. Our average attendance has been between 30-50
guests. Each seminar is recorded and posted on our Blue Ridge Academy website for future viewing. The seminar recordings have proved to
be essential for our parents who can’t make it to the live presentation. We look forward to many more collaborations with our school staff and
other organizations to provide support to our parents and families at The Blue Ridge Academy. In order to support our underrepresented families
at Blue Ridge Academy, we think of diversity. The E3 Parent Summit has strived to engage our underrepresented families by inviting speakers, presenters,
and parent panelists of diverse cultures to speak to our topic subjects. Priyanka and Alan Wolan hosted our very first E3 Parent Summit. They shared how
their diverse background led them to choose homeschooling as their primary learning source. Dr. Rhonda Jefferson, LMFT, shared the importance of
self-care with our parents and provided free self-care options regardless of their socioeconomic status. We even have parents suggesting seminar topics
that would be beneficial to our Blue Ridge Families for our future E3 Parent Summit.

Our school’s DELAC Committee is comprised of Blue Ridge staff and a Blue Ridge parent along with the Director of Special Education/Student Services
and the Director of Student Achievement. For the 2022-23 school year, the committee has focused on sharing test prep resources, learning supports and
strategies, and live instruction updates to English Learner families. The committee also shared the benefits of being bilingual and reviewed practice test
resources for the Summative ELPAC. Student data reflects 1.35% growth in meeting English proficiency from the year 2020-21 to 2021-22 and an 8.83%
increase from the year 2018-19 to 2021-22. Currently, more than half of our English Learner students attend live instruction. Our EL Coordinator continues
to provide the daily schedule to EL families and encourages students to attend sessions.

Comprehensive Support and Improvement
An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following prompts.

Schools Identified
A list of the schools in the LEA that are eligible for comprehensive support and improvement.

NONE

Support for Identified Schools
A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans.
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NONE

Monitoring and Evaluating Effectiveness
A description of how the LEA will monitor and evaluate the plan to support student and school improvement.

NONE
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Engaging Educational Partners
A summary of the process used to engage educational partners and how this engagement was considered before finalizing the LCAP.

Blue Ridge Academy strives to promote a positive, collaborative partnership with all educational partners by offering various opportunities for
parents, teachers, students, and staff to plan, develop, and engage. The process of making school-wide decisions is a concerted effort. We
strive to forge meaningful connections while providing ongoing training and support for parents, students, and teachers.
To foster the development of positive relationships with all educational partners, Blue Ridge continues to initiate relationship-building
opportunities at the start of every school year by offering newly incoming families, students, and staff a host of supportive opportunities,
explicitly designed to promote the idea that learning, sharing goals, and coming together as one to achieve increased learning outcomes are
the norm.
Blue Ridge Academy establishes partnerships with educational partners through collaboration and commitment to further student success,
promote staff growth, and improve parent/community involvement. We continue to utilize comprehensive information throughout the school
year provided by the feedback from our educational partners responses from on the School Climate feedback Survey, LCAP school-wide
informational sessions, newly adopted Parent & Student Advisory Committees to drive our continued processes and decision making. This
year Blue Ridge Academy’s LCAP committee also doubled the participation of staff, parents and students in our school-wide Climate Survey.
In year 1 (2021-2022), 305 students, 623 parents, and 154 staff members completed the Climate Survey. In year 2 (2022-2023), to date,
(900 parents, 412 students, 431 staff), have completed the climate survey. Both parents and students have participated at a rate on par with
last year, whereas staff participation has more than doubled. Blue Ridge Academy has also improved connections with school wide
committees such as DELAC. Family Liaisons have increased connections and training for parents and homeschool teachers by offering
several virtual events
As of June 1, 2022, the LCAP committee has met on the following dates: 12/8, 12/12, 1/9/23, 1/30/23, 2/6/23, 2/27/23, 3/13/23, 4/17/23,
4/24/23, 5/8/23 with future dates scheduled for , 6/12/23, 8/14/23, 9/11/23, 10/9/23, 11/13/23, and 12/11/23. In addition, LCAP goals and data
were specifically reviewed with the administrative team on 4/17/23, including current progress and continued areas of need to further support
Regional Coordinators and HSTs in their LP meetings when addressing the student educational plans with Learning Coaches.
Our District English Learner Advisory Committee (DELAC) also engages in planning with our educational partners and gathering input via
surveys, newsletters, parent meetings, and family liaison events which are designed to add an additional layer of support for parents and
families. This year, the DELAC have met regularly on the following dates for the 2022-2023 school year: 12/6/22, 1/24/23, 5/16/23 to discuss
the needs most relevant to them, as a means of increasing buy-in and community involvement. Blue Ridge has increased its expenditure
from the previous school year (2021-2022) on direct translation services to provide materials to families in both Spanish and English.
In efforts to ensure all educational partners have access to providing input and feedback to our school’s LCAP, the LCAP was presented to
our English Learner parents advisory committee on March 13, 2023 and May 8, 2023.
Our School-wide Climate Survey is developed to gather comprehensive feedback from all educational partners and this year has also been
translated to Spanish to provide additional access to our EL students and families. The data collected from the survey continues to be used
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to drive program development and supports that are unique to our school environment, while offering ideas as to how educational partners
feel about the current state of their safety and efficacy of the present academic and support programs. The information obtained is organic to
the unique needs of our homeschool learning community, and the information provides an accurate account of what educational partners
deem to be areas of strength and need. The target areas gleaned from the Climate Survey became our focus improvement areas. The data
from the Climate Survey is readily accessible, accurate, sufficiently detailed, and drives our processes. The feedback from the Climate
Survey is used to improve communication, engagement, participation, and the overall school-wide experience for all educational partners.
Blue Ridge provides, on-going, timely updates to all educational partners - parents, students, and staff - via live (both in-person and virtual
(over Zoom)) meetings, electronic newsletters, as well as the dissemination of PowerPoint presentations and video content for both
informational and training purposes. Staff frequently host events for in-person interactive opportunities. Our teachers convene monthly for
PLC group meetings to share best practices for teaching as well as resources to continue to improve both virtual and independent learning
experiences for students and their families.

A summary of the feedback provided by specific educational partners.

Based upon a thorough analysis of the current school wide Climate Survey, the results indicate that, of the 1,743 responses submitted (900
parents, 412 students, 431 staff) 74.7% of staff surveyed strongly agree that their child(ren)’s teachers know how they best learn. 43.5%
strongly agree that their child(ren) feels safe and connected to the school. 51.9% strongly agree that State standards / I Can statements are
being taught to students, including English language learners, students with disabilities, and those who are gifted. Among students who
were surveyed, 84.1% agree that they feel safe and connected to school. 56.6% strongly agree that my school provides a good education.
64.1% strongly agree that my school provides the materials necessary to learn and meet educational needs. Student respondents that
completed the survey said the following. 94.2% of students agree that school administrators provide support when needed. 93.4% agree that
school staff respects and embraces diversity. 92.7% agree that students respect their teachers and staff. 87% agree that the school provides
a personalized learning environment for them. 79.2% strongly agree that their school is a safe place to work. 68.2% strongly agree that the
school provides their families with information and resources necessary to support their learning. Finally, 64.2% strongly agree that they feel
safe and connected to the school.

A description of the aspects of the LCAP that were influenced by specific input from educational partners.

Based on feedback and input from our school climate surveys, one of the topic areas to be addressed was the need for additional training
and support for our homeschooling families. Blue Ridge responded by planning to increase engagement with families. This included the
following: fostering partnerships with existing parents of homeschooled students, credentialed and classified staff, who support in the
organization and facilitation of events such as Back to School training, New Parent Orientation, and end-of-year Planning sessions geared
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towards preparing for the next school year. Family liaisons, existing parents, and other dedicated staff continue to support and maintain the
valuable connections made with incoming families by providing ongoing opportunities for families to participate in school-wide events. These
staff presented families with the option to utilize them as a resource, emphasizing an open door policy throughout the year.
During the year, Blue Ridge Academy hosts targeted Informational sessions and professional development workshops for parents and
teachers to improve confidence, accountability, student engagement, and performance. Events are scheduled in advance. Location, date,
and time details are widely publicized, in addition to frequent reminders provided through email, learning period meetings, staff development,
and PLCs. To increase attendance and participation of educational partners, ease of access to these events continues to be a primary goal.
Educational Partners are given the option of attending virtual or in-person events. Many of the training sessions are recorded to allow us to
reach more of our families and students, which also encourages ease of playback and review. Educating parents through ongoing
workshops, training, and professional development focused on strategies parents can use to support their student in achieving academic
goals and reaching state benchmarks also occur through the E3 Summit and Curriculum Information Sessions. Once a month, the E3 Parent
Sessions are facilitated by experienced homeschool parents and General Education teachers to equip, engage, and empower continued
partnerships and student-centered discussions. Our interactions with families are frequent and relevant to the needs of our school.
This Special Education and Pupil Services department also hosts a virtual Open House event to further inform families and showcase
student work, programs, and support. Throughout the year, Learning Coaches can showcase their favorite curriculum during a monthly
subject-specific meeting hosted by the family liaisons. A virtual “coffee chat” meeting is held twice a month for parents and guardians to
discuss success and concerns or share ideas. Blue Ridge Academy also offers a prospective parent session during the Spring semester
before students enroll for the following school year. We continue to host successful in-person community connection events and field trips.
Maintaining connections with families in the virtual homeschool learning environment continues to be a primary focus area, so we have
incorporated translation support for speakers of languages other than English. Currently, we offer enrichment activities through a new
partnership with WorldOver tutoring. Thus, starting at the beginning of the school year and maintaining them throughout the year with
regularly scheduled meetings (Learning Periods meetings, IEPs) and informal check-ins (phone calls, emails)
Counselors and Success Coordinators partner to curate information sessions to guide students in planning their post-secondary plans,
whether this direction leads to the student furthering their education or honing in on future employment/career aspirations.
Additionally, to further increase our engagement with non-duplicated students (those identified as Foster Youth, homeless, and/or English
Learners), Blue Ridge has hired a full-time MTSS counselor to serve those students identified as Foster Youth or who are currently
experiencing homelessness. Our English Language Coordinator has developed a Scope & Sequence plan for all English classes to more
effectively measure and collect data on EL student progress towards mastery of English. These students now have a clearly defined path
towards redesignation and reclassification.
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Goals and Actions
Goal

Goal # Description

Goal 1 Ensure all students receive access to high-quality instruction by ensuring teachers are fully credentialed and students have
access to standard aligned instructional materials.

An explanation of why the LEA has developed this goal.

Broad Goal: Focused on improving performance across the wide range of metrics indicated below.
LCFF Priorities addressed: 1, 4, and 7
LCFF Priority 1: Basic: Appropriate teacher assignment, sufficient instructional materials, and facilities in good repair. This goal addresses
the need to ensure that teachers are appropriately credentialed and assigned, including providing appropriate instructional material for all
students:
*Priority a.1, a.2, a.3: metric page 18

LCFF Priority 4 and 7:
Pupil Achievement and course access:
*Priority d.1, d.2, d.3, d.4, d.5, d.6, d.7, d.8: metric pages 18-24
*Priority g.1, g.2, g.3: metric pages 25-26

To ensure that our highly qualified staff are working with families and imparting knowledge of research-based curriculum, General Education
Teachers/Home School Teachers (HST) review the student’s grade level ‘I Can Statements’ to align and document monthly learning period
meetings by entering assignments and work record progress in the School Information System (SIS). HSTs also review the student’s body of
work during every learning period to ensure the student is meeting progress expectations. HSTs review benchmark assessments through
Star 360 to set goals at the beginning of the year and review those goals at the end of the year once the student has completed the spring
benchmark assessment for the Star 360. Teachers continually review student progress throughout the year through formative assessments
and systematic check-in procedures. The HST will work with the parent to review the student’s assessment results and discuss intervention
support as needed. We continue to encourage, welcome, and advocate for our educational partners' feedback and input in our school goals.
Influenced by our educational partners, this goal was also developed by feedback from our parents, staff, and students. As a school, we are
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committed to ensure the success of our students. We continue to further increase our online learning options for students and families. This
includes giving families supported information to research the learning avenues and paths that best meet their child's learning needs. Our
curriculum team has made accessing curriculum options easier for families to understand, also providing several opportunities for both
parents and teachers to learn about various curriculum and the learning modalities they are best suited for. We have created more learning
opportunities for students to work directly with their Home School Teachers (HST) in small group settings daily, providing synchronous
instruction. while working on various skills and developing academic learning and exposure. We have developed easier access to the core
standards for families, assuring they are able to understand and use the core state standards to choose and implement lessons and learning.
Families have direct access to various curricula that are based on state academic standards and the continuous support of their HSTs to help
them locate and use these standards-based curricula. As a school, we are committed to supporting our families and parents. We have
created more opportunities for our families to have access to our administration team through weekly zoom connections, coffee chat time
with other families and teachers, opportunities for them to receive support, ask questions, vocalize their concerns and celebrate their
successes. With engaging and interactive instructional and curriculum support provided for students and families, data below indicates Blue
Ridge Academy’s statewide test performance in the areas of English Language Arts and Math, including our growth plan goals. This goal is
designed to provide excellence in teaching and learning by meeting the needs of each student through the work of our highly qualified
certificated and classified personnel.

Measuring and Reporting Results

Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

State Priority 1
Teachers
assigned
appropriately,
standards aligned,
facility.

a.1.Appropriately
assigned fully
credentialed
teachers

100% of teachers
are appropriately
assigned and
credentialed
* baseline modified
from
previous LCAP

100% of teachers
are appropriately
assigned and
credentialed

100% of teachers
are appropriately
assigned and
credentialed

Maintain 100% of
teachers
appropriately
assigned and
credentialed
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Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

a.2.Access to
standard aligned
instructional
material

100% of students
have access to
standard aligned
instructional
material

100% of students
have access to
standard aligned
instructional
material

100% of students
have access to
standard aligned
instructional
material

Maintain 100% of
students to
have access to
standard
aligned instructional
material

a.3.Facilities
maintained in
good repair

All facilities
maintained in good
repair

All facilities
maintained in
good repair

All facilities
maintained in
good repair

Maintain all facilities
remain in
good repair

State Priority 4
Pupil Achievement

d1. Performance
on Statewide
assessments

CAASPP:
Overall

Grades 3-8, 11
Smarter Balanced
Summative
Assessments
Source:
CDE California
Assessment of
Student
Performance and
Progress
(CAASPP)

ELA
52.54% Met or
Exceeded
Standards

Math
31.58% Met or
Exceeded Standards

ELA
48.72% Met or
Exceeded
Standards

Math
31.14% Met or
Exceeded
Standards

Data not yet available
on California
Dashboard

Data not yet available
on California
Dashboard

ELA
Goal 62%

Math
Goal 42%
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Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

d1. CAASPP:
Hispanic

Grades 3-8, 11
Smarter Balanced
Summative
Assessments
Source:
CDE California
Assessment of
Student
Performance and
Progress
(CAASPP)

ELA
46.41% Met or
Exceeded
Standards

25.08% Met or
Exceeded
Standards

ELA
41.79% Met or
Exceeded Standards

Math
21.02% met or
Exceeded Standards

Data not yet available
on California
Dashboard

Data not yet available
on California
Dashboard

ELA
Goal 56%

Math
Goal 35%

d1. CAASPP:
African American

Grades 3-8, 11
Smarter Balanced
Summative
Assessments
Source:
CDE California
Assessment of
Student
Performance and
Progress
(CAASPP)

ELA
39.37% Met or
Exceeded
Standards

Math
15.87% Met or
Exceeded
Standards

ELA
36.96% Met or
Exceeded Standards

Math
17.99% Met or
Exceeded Standards

Data not yet available
on California
Dashboard

Data not yet available
on California
Dashboard

ELA
Goal 49%

Math
Goal 25%
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Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

d1. CAASPP:
English Learners

Grades 3-8, 11
Smarter Balanced
Summative
Assessments
Source:
CDE California
Assessment of
Student
Performance and
Progress
(CAASPP)

ELA
26.19% Met or
Exceeded Standards

Math
19.05% Met or
Exceeded Standards

ELA
30.77% Met or
Exceeded Standards

Math
20.00% Met or
Exceeded Standards

Data not yet available
on California
Dashboard

Data not yet available
on California
Dashboard

ELA
Goal 36%

Math
Goal 29%

d1. CAASPP:
Foster
Youth/Homeless

Grades 3-8, 11
Smarter Balanced
Summative
Assessments
Source:
CDE California
Assessment of
Student
Performance and
Progress
(CAASPP)

ELA
63.16% Met or
Exceeded Standards

Math
21.05% Met or
Exceeded Standards

ELA 33.33%
Met or Exceeded
Standards

Math
33.34% Met or
Exceeded Standards

Data not yet available
on California
Dashboard

Data not yet available
on California
Dashboard

ELA
Goal 68%

Math
Goal 26%
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Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

d1. CAASPP:
Low Income

Grades 3-8, 11
Smarter Balanced
Summative
Assessments
Source:
CDE California
Assessment of
Student
Performance and
Progress
(CAASPP)

ELA
43.64% Met or
Exceeded
Standards

Math
22.72% Met or
Exceeded
Standards

ELA
41.43% Met or
Exceeded Standards

Math
22.17% Met or
Exceeded Standards

Data not yet available
on California
Dashboard

Data not yet available
on California
Dashboard

ELA
Goal 53%

Math
Goal 32%

d1. CAASPP:
Students with
Disabilities

Grades 3-8, 11
Smarter Balanced
Summative
Assessments
Source:
CDE California
Assessment of
Student
Performance and
Progress
(CAASPP)

ELA
28.31% Met or
Exceeded
Standards

Math
12.73% Met or
Exceeded
Standards

ELA
23.79% Met or
Exceeded Standards

Math
11.18% Met or
Exceeded Standards

Data not yet available
on California
Dashboard

Data not yet available
on California
Dashboard

ELA
Goal 38%

Math
Goal 22%
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Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

d2.Percentage of
pupils who have
successfully
completed
courses that
satisfy the
requirements for
entrance to the
UC or CSU.
Grade: 12
Source:
CALPADS

18.9%
(31/164 12th grade
students)

26.2%
(51/194 12th
grade students)
6.3% increase

Data not yet available
on California
Dashboard

Data not yet available
on California
Dashboard

Goal: 30%

d3. Percent of
pupils who have
successfully
completed courses
that satisfy
requirements for
CTE sequences or
programs of study
that align with
state board
approved CTE
standards and
frameworks.
Grades: 9-12
Source:
CALPADS

3 CTE completers
or .25%
(3/1183 high school
students)

3 CTE
completers or
.24%
(3/1208 high
school students)
.1% decrease

Data not yet available
on California
Dashboard

Data not yet available
on California
Dashboard

Goal: 1%
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Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

d4.Percentage of
pupils who have
successfully
completed
courses that
satisfy the
requirements for
entrance to the
UC or CSU and
career technical
education
sequences or
programs of study.
Grades: 9-12
Source:
CALPADS

1.5% (18 total) 2.7% (33 total)
1.2% increase

Data not yet available
on California
Dashboard

Data not yet available
on California
Dashboard

Goal: 3%

d5.Percentage of
English learner
pupils who make
progress toward
English
proficiency; or any
subsequent
assessment of
English
proficiency, as
certified by the
state board.
Source: ELPAC
through TOMS

63.7%
(44/69)

62.6%
(42/67)
1.1% decrease

Data not yet available
on California
Dashboard

Data not yet available
on California
Dashboard

Goal: 65%
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Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

d6.English learner
reclassification
rate.
Source: ELPAC
through TOMS

29.7%
(30/101 EL
students)

31.3%
(27/86 EL
students)
1.6% increase

Data not yet available Goal: 34%

d7.Percentage of
pupils who have
passed an
advanced
placement
examination with a
score of 3 or
higher.
Grades: 9-12
Source:
CollegeBoard

1 student only or
.08%
(3 students total
took the AP exam
out of all high
school students)

3 students only or
.24%
(5 students total
took the AP exam
out of all high
school students)
.56% increase

Data not yet available Goal: 1%

d8. Percentage of
pupils who
participate in, and
demonstrate
college
preparedness
pursuant to, the
Early Assessment
Program, or any
subsequent
assessment of
college
preparedness.
Grades: 4 and 5
year cohort
Source: SIS
School Pathway

19.5% Prepared
(38/195)

28.8% Prepared
(66/229)
9.3% increase

Data not yet available
on California
Dashboard

Goal: 35%
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Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

State Priority 7
Pupil Achievement
g1. Course
Access: Students
have access and
are enrolled in a
broad course of
study
Source: SIS
School Pathway
and review of
Master
Agreements:

Course access for
SWD and
unduplicated
students

Students have
access and are
enrolled in a broad
course of study
(Social Science,
Science, Health,
PE, VAPA, World
Language)

100% of students
have access to a
broad course of
study

100% of SWD and
unduplicated
students to have
access to a broad
course of study
* baseline modified
from
previous LCAP

Students have
access and are
enrolled in a
broad course of
study (Social
Science,
Science, Health,
PE, VAPA, World
Language)
100% of students
have access to a
broad course of
study

100% of SWD
and unduplicated
students to have
access to a broad
course of study

Students have
access and are
enrolled in a
broad course of
study (Social
Science,
Science, Health,
PE, VAPA, World
Language)
100% of students
have access to a
broad course of
study

100% of SWD
and unduplicated
students to have
access to a broad
course of study

Students have
access and are
enrolled in a broad
course of
study (Social
Science,
Science, Health, PE,
VAPA,
World Language)

Maintain a rate of
100% of
students having
access to a
broad course of study

Maintain a rate of
100% of
SWD and
unduplicated
students having
access to a
broad course of study
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Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

g2. Programs and
services
developed and
provided to
unduplicated
pupils

Source: SIS
School Pathway
and review of
Master
Agreements:

100% of
unduplicated
pupils; English
learner, low
income, and foster
youth student
populations have
access to all broad
course of study,
programs, and
services

100% of
unduplicated
pupils; English
learner, low
income, and
foster youth
student
populations have
access to all
broad course of
study, programs,
and services

100% of
unduplicated
pupils; English
learner, low
income, and
foster youth
student
populations have
access to all
broad course of
study, programs,
and services

Maintain a rate of
100% of
unduplicated pupils;
English
learner, low income,
and foster
youth student
populations
having access to all
broad
course of study,
programs,
and services

g3. Programs and
services
developed and
provided to
individuals with
exceptional needs

Source: SIS
School Pathway
and review of
Master
Agreements:

100% of programs
and services
developed are
provided to
individuals with
exceptional needs

100% of
programs and
services
developed are
provided to
individuals with
exceptional
needs

100% of
programs and
services
developed are
provided to
individuals with
exceptional
needs

Maintain rate of 100%
of
programs and
services
developed to be
provided to
individuals with
exceptional
needs

Local Control and Accountability Plan TemplatePage 26 of 68 Page 94 of 188



Actions

Action # Title Description Total Funds
Contributin

g

1.1
Professional Development -
student achievement &
resources

Monthly Teacher professional development focused on understanding
state academic standards and integrating them into classes, instructional
material, educational support for students, sharing and implementing
best practices strategies and resources related to an independent/virtual
learning environment:

Additional funding provided towards training for staff. This will include
opportunity for staff to attend conferences that include learning
opportunities for topics that will help to support teacher growth and
development for instruction and strategy implementation for all students
including SWD and unduplicated students. Conferences will also focus
on building school spirit and positive school culture, which may include
diversity training, among other topics.

$60,000
Increased

Y

1.2 Parent Resources

Monthly parent meetings (in addition to the regular HST Learning Period
Meetings) focused on understanding state academic standards and their
relation to the education of their children.

Newsletter parent reminders for SELPA facilitated Community Advisory
Committee (CAC) providing parent resource meetings and support for
students with disabilities.

$63,205.98 Y

1.3 Equitable Access

Provide access to all necessary technology and instructional
material/subscription essential to learning in an online format and
communicate availability.

Grade Level Targeted Instruction Bookshelf
Virtual Library - MyOn (Renaissance)

$3,694,359.22 Y
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Action # Title Description Total Funds
Contributin

g

1.4 Content Specialist Expansion

Content Specialists focus on provision of specific subject supports. As
subject matter experts, emphasis is placed on student achievement in
specific subject areas. Expansion of additional Content Specialist
support in high school.

Addition of two Content Specialists to further support the need to expand
targeted instruction and tutoring for high school students. Additional
content areas for Spanish and VAPA. Current subjects include Math,
History, Science, and ELA.

$850, 192 Y

1.5 Teacher Credential Programs
Increase awareness of teacher induction and credential clearing
programs through Riverside County Office of Education. Awareness
including expansion of topic areas, training, and information sessions to
be provided to credentialed staff.

$46,488 Y

Goal Analysis for [LCAP Year]
An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

In the 2022-23 school year, our induction program supported induction for 17 candidates through the Center For Teacher Innovation
Induction program. Candidates planned cycles of inquiry throughout the year for evidence of growth and progress in teaching and
professionalism. The program increased from 15 candidates to 17 candidates in the 2022-23 school year. The program includes weekly
meetings between the coach and candidate, observations, and reflections. Candidates have to submit evidence of application for focused
cycles of inquiry using the California Teaching Performance Expectations and a year end digital reflection.The objective is for candidates to
engage and support all students in learning through the California Standards for the Teaching Profession.
Blue Ridge offered 7 (double check on new subscriptions) free online subscriptions available to TK-12th grade students. Students have
access to Adobe Creative Cloud, Brain Pop/Brain Pop Jr./ Brain Pop ELL/Brain Pop Science, CA K-12 Digital resources, Digital Theater,
Grammarly for Education ,IXL, Moby Max, Net Tutor, NetTA, Newsela, and Touch Type Read Spell. Teachers are able to create class lists
and monitor student engagement with Moby Max and Brain Pop.
With the increasing number of English Learner students from the previous years, the addition of the English Language Coordinator providing
daily synchronous instruction and strategies has led to the increasing reclassification of EL students in the 2022-2023 school year. Beginning
in 2020-21 school year 29.7% of EL students reclassified and in the 2022-2023 school year, an additional 1.6% students were reclassified,
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showing an increase of reclassified students year to year. All general education teachers receive moodle training to proctor ELPAC testing
yearly. In the continued efforts to train and support high-quality teachers to further address student needs, the general education teachers
receive annual training as it relates to administering and supporting students as it relates to administering the ELPAC.
Students have access to technological devices including low cost chromebooks which were offered as low as $50 through general school
funds. Students have access to printers, laptops, and ipads to support digital learning. All students are issued Blue Ridge emails to receive
updates and communication from online providers.Special Education students receive laptops and additional technology based on the
requirements outlined in their Individualized Education Plans (IEP). Blue Ridge provides access to Assistive Technology specialists who
support students with special needs in using technology effectively per their Individualized Education Plan. Additionally, during 2022-2023
school year, special education students identified with additional needs due to remote learning received RemoteGo tablets, stylus pens, and
Docu-Cams to aid in their learning and to continue addressing the learning recovery needs. Students in the Special Education department
are showing consistent improvement in their goal areas through planned progress monitoring and support of their Specialized Academic
Instruction teachers, parents, and their related service providers. Our students are utilizing the technological tools provided to them, such as
the laptops, to develop annotations, write paragraphs, perform difficult calculations, and read grade level text. IEP accommodations are also
built into reading, for example, to help students that require additional accommodations, such as text-to-speech during testing and during
academic instruction. Parents are sharing their happiness with the availability of resources and kept in constant communication with teachers
to ensure they are reinforcing the learning process as the Learning Coach. They are also working to keep students on track with their general
education, as they work hand in hand with our Homeschool teachers to choose and implement educational programs for their students. This
has resulted in increased student achievement schoolwide.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Blue Ridge Academy has continued to make progress towards the outlined goals. Hence the need to continue with the implementation of the
proposed actions in our drive for efficient and consistent improvement. Our actions continue to be implemented as intended with additional
expenditures in support of increased improvement through targeted strategies.
Action item 1.1 “Professional Development - Student Achievement & Resources” implementation was budgeted at $56,000. For improved
services, this budget has increased to $60,000.
Action item 1.2 “Parent Resources” implementation was budgeted at $63,205.98.
Action item 1.3 “Equitable Access” implementation was budgeted at $2,194,359.22. For improved services, this budget has increased to
$3,694,359.22.
Action item 1.4 “Content Specialist Expansion” implementation was budgeted at $850,192.
Action item 1.5 “Teacher Credential Programs” implementation was budgeted at $46,488.
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An explanation of how effective the specific actions were in making progress toward the goal.

All students are supported by fully credentialed teachers. All students have daily opportunities to engage in live interaction and instruction
with certified teachers. Content Specialists support high school students in core subjects including Math, Science, English, and Social
Sciences. Additional Content Specialists were hired this year in the areas of Spanish and VAPA. Our online partner ‘World Over’ offered free
tutoring services to kindergarten through twelfth grade students in a 1:1 setting. 253 students have signed up for the free sessions and to
date over 7000 sessions have been administered.
Special Education teachers received intervention training in “Orton Gillingham”. The strategies provided teachers with tools and conceptual
knowledge to support students with a high need in the area of reading. Our general education teachers utilize data from the benchmark Star
360 tests to help analyze ELA scores to provide effectiveness of the reading training in conjunction with additional reading programs utilized
by the Learning Coach.
Surveys and feedback were requested from all educational partners to gain insight on which online subscriptions were being utilized and
enjoyed by the students for future purchasing ensuring continuous access to standard aligned instructional materials
An increase of English Learners were redesignated in 2021-2022 by 1.6% The EL coordinator has ongoing training and monthly meetings
with the administrative personnel to ensure EL students are supported and the effectiveness in the EL synchronous instruction program.
More students had access to technological devices and helped the SPED students gain virtual access to services.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections
on prior practice.

Blue Ridge Academy plans to continue addressing student performance by introducing the addition of Grade Level Targeted Instruction
Bookshelf material to be provided across each grade span. This focused emphasis is to ensure that academic achievement will be effectively
addressed primarily in the areas of ELA and Mathematics.
We plan to add a full time Foster Youth/ Homeless Coordinator. As of now we have a Part Time Foster Youth/Homeless Coordinator. This
plan resulted from reflections on prior practice and additional plans of implementation for increased and improved services for our high needs
students.
The EL Coordinator presents weekly classes to target EL development. Increased support in ELPAC writing test strategies is needed
towards continued progress for EL students based on the reflections of the metrics and a focus on improved services for our English
Learners. The EL Coordinator will research a new curriculum targeting further support for EL students.
Increased hiring of credentialed Special Education Itinerant Teachers and in-house Assessment Team staff to continue to provide efficient
and effective services for our students with disabilities.
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Goal
Goal # Description

Goal 2 Provide appropriate tiered intervention supports that promote and sustain positive social emotional development as well as
increased academic intervention for struggling students.

An explanation of why the LEA has developed this goal.

Focus Goal: Focused on improving performance with targeted supports for struggling students.

LCFF Priority 2: Implementation of academic content and performance standards adopted by SBE.

*Priority b.1, b.2: metric pages 33-36
*Priority h 1, metric page 36
This goal addresses the school’s continued emphasis on pupil achievement and outcomes with emphasis placed on student performance on
standardized tests, increase in programs offered ensuring students are college and career ready, increase of English Learners becoming
English proficient and reclassification rates increasing. In addition, targeted focus on student instruction, supports, instruction, and progress
monitoring for English Learners, Foster/Homeless Youth, Students with Disabilities, and Low Income students.

Over the past couple of years, Blue Ridge Academy has worked extensively with all educational partners on encouraging feedback regarding
our school policies and programs as well as the curriculum and support provided to all students. These efforts have clearly shown in our
most recent Local Climate survey results, where survey results increased for students by more than 3.75% and for parents by more than
2.5% with a total of 839 responses by parents, students, and staff. In the area of Parent and Family Engagement as well as the Local
Climate Survey, for the 2021-22 school year, Local Climate survey results indicate that 90% of parents feel that Blue Ridge provides
personalized learning opportunities for students, and 96% of students feel that Blue Ridge provides a good educational experience.
Furthermore, 91% of Blue Ridge parents feel that the school provides resources and materials to support student learning, such as textbooks
and learning materials to meet the needs of all students including English Language learners and students with disabilities, and those who
are gifted, while 94% of students feel that the school provides materials and resources they need to learn and meet their needs. According to
the data, 90% of parents and students strongly agree/agree that Blue Ridge provides a safe learning environment to help them to do their
best in school. Consequently, 92% of parents strongly agree/agree that Blue Ridge effectively prepares their children for the next grade
level. While participation among all educational partners has increased from year to year, Blue Ridge will continue to foster more
opportunities for all educational partners to provide feedback and share input on how the school can best support its students throughout the
school year. Some of the ways involve holding live sessions, recorded presentations, and open communication via newsletters and parent
bulletins.
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While student participation in, and student performance on our formative internal diagnostic STAR360 assessments increased from 2019-20
to 2020-21 by 3%, the 2021-22 data indicates a tremendous increase to 98% participation. We continue to focus on a goal to see an
improvement in alignment of results to those of the state-wide testing.

For the 2021-22 school year, 98% of students participated in completing the Star 360 benchmark assessments. While this participation
percentage remained the same in 2020-21, there was a significant increase in enrollment with over 400 more students from the previous
year. In the area of Math, Reading, and Early Literacy, 70% of students ranked at/above benchmark. This is a significant decrease of 5%
from the 2020-21 school year, where 75% of students ranked at/above benchmark in all benchmark assessments. For the 2021-22 school
year, 64% of Hispanic students scored at/above benchmark in Math and Reading, and 56% in Early Literacy, while 58% of African American
students scored at/above benchmark in Math, 62% in reading, and 47% in Early Literacy. Additionally, 67% of English Learners scored
at/above benchmark in Math, 59% in Reading, and 32% in Early Literacy. 66% of Socioeconomically Disadvantaged students scored
at/above benchmark in Math, 67% in Reading, and 55% in Early Literacy. Blue Ridge will continue to focus attention on closing the
achievement gap and ensuring further support is provided to our struggling students, whilst working closely with Learning Coaches in the
delivery of tier 1 instruction with fidelity.

For the 2020-21 school year, Blue Ridge students participated in completing state testing. While the US Department of Education waived
accountability and reporting requirements for the California Dashboard, Blue Ridge students took part in completing the statewide
assessments for the California Assessment for Student Performance and Progress (CAASPP) and California Alternative Assessment (CAA)
as well as the California Science Test (CAST). The CAASPP At a Glance results shows that 52.54% of all students met or exceeded
standards for English Language Arts (ELA) and 31.58% of students met or exceeded standards for Mathematics. Though these metrics have
increased from the previous year, only 76% of Blue Ridge students participated in statewide assessments.

According to the data for CAASPP English Language Arts (ELA), 40% of English Learners scored Standard not Met, or Level 1, 33% scored
Nearly Met, or Level 2, 23% scored Standard Met, and 2.38% scored Standard Exceeded. 56.36% of Socioeconomically Disadvantaged
students Nearly Met/Not Met Standards while students with disabilities performed 71.69% Standard Nearly Met/Not Met. CAASPP
Mathematics data showed 80.96% of English Learners scored Standard Nearly Met/Not Met; Socioeconomically Disadvantaged students
indicated 77.28% of students in this sub-group scored Standard Nearly Met/Not Met. Students with disabilities indicated that 87.27% of
students scored Standard Nearly Met/Not Met.

In the Race and Ethnicity report for 2020-21 CAASPP ELA data, 53.6% of Hispanic students scored Standard Nearly Met/Not Met and
46.41% scored Standard Met/Standard Exceeded. In Math, 74.92% scored Standard Nearly Met/Not Met and 25.08% of students scored
Standard Met/Standard Exceeded. African American student data for ELA indicated 60.64% scored Standard Nearly Met/Not Met and 39.37
scored Standard Met/Standard Exceeded. In Math, 84.12% of African American students scored Standard Nearly Met/Not Met and 15.87%
scored Standard Met/Standard Exceeded.
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Based on this data, appropriate tiered intervention support will continue to be provided to Blue Ridge students.

Measuring and Reporting Results

Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

State Priority 2
Implementation
of the academic
content and
performance
standards
adopted by the
state board
b1. The
implementation
of state board
adopted
academic
content and
performance
standards for all
students
Star 360:
Overall
Grades TK-11
Star 360
benchmark
assessments
(ELA, Math,
Early Literacy)
Source:
Renaissance

At/Above
Benchmark
75%

* baseline modified
from
previous LCAP

At/Above
Benchmark
70%
5% decrease

At/Above
Benchmark (Fall
2022 only)

Math 74%

Reading 71%

At/Above Benchmark
Goal 85%
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Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

b1. Star 360:
Hispanic
Grades TK-11
Star 360
benchmark
assessments
(Early Literacy,
Math, Reading)
Source:
Renaissance

Early Literacy 53%
Math 64%
Reading 47%

Early Literacy 56%
Math 64%
Reading 64%

Fall 2022
Early Literacy %

Math 68%
Reading 66%

Early Literacy goal
63%
Math goal 80%
Reading goal 59%

b1. Star 360:
African American
Grades TK-11
Star 360
benchmark
assessments
(Early Literacy,
Math, Reading)
Source:
Renaissance

Early Literacy 53%
Math 64%
Reading 47%

Early Literacy 47%
Math 58%
Reading 62%

Early Literacy %

Math 62%
Reading 62%

Early Literacy
Goal 55%

Math
Goal 74%

Reading
Goal 57%

b1. Star 360:
English Learners
Grades TK-11:
Star 360
benchmark
assessments
(Early Literacy,
Math, Reading)
Source:
Renaissance

Early Literacy 71%
Math 55%
Reading 49%

Early Literacy 32%
Math 67%
Reading 59%

Early Literacy %

Math 44%
Reading 31%

Early Literacy
Goal 81%

Math
Goal 65%
Reading
Goal 59%
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Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

b1. Star 360:
Foster Youth
Grades TK-11
Star 360
benchmark
assessments
(Early Literacy,
Math, Reading)
Source:
Renaissance

Early Literacy 66.5%
Math 50%
Reading 46.5%

Early Literacy
100% (1 student)
Math 42%
Reading 67%

Early Literacy 56%
Math 75%
Reading 75%

Early Literacy
Goal 76%

Math
Goal 60%

Reading
Goal 56%

b1. Star 360:
Low Income
Grades TK-11
Star 360
benchmark
assessments
(Early Literacy,
Math, Reading)
Source:
Renaissance

Early Literacy 79%
Math 68%
Reading 76%

Early Literacy 55%
Math 66%
Reading 67%

Early Literacy 56%
Math 68%
Reading 66%

Early Literacy
Goal 89%

Math
Goal 78%

Reading
Goal 86%

b1. Star 360:
Students with
Disabilities
Grades TK-11
Star 360
benchmark
assessments
(Early Literacy,
Math, Reading)
Source:
Renaissance

Early Literacy 52.5%
Math 44.5%
Reading 45%

Early Literacy 36%
Math 47%
Reading 48%

Early Literacy %
Math 46%
Reading 44%

Early Literacy
Goal 62%

Math
Goal 54%

Reading
Goal 55%
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Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

b2. How the
programs and
services will
enable English
learners to
access the
CCSS and the
ELD standards
for purposes of
gaining
academic
content
knowledge and
English language
proficiency
Source: Blue
Ridge Academy
EL Tracker data

h1. Other Pupil
Outcomes
*Source: LP meetings

School internal
data tracker and
attendance shows
that English
Learners receive
60-120 minutes
weekly in
designated ELD
standards and the
school has ELA
Curriculum/subscri
ption programs
with integrated
ELD.

Teachers and school
leaders ensure equity
by recognizing,
respecting, and
attending to the
diverse strengths and
challenges of the
students they serve.

School internal
data tracker and
attendance shows
that English
Learners receive
60-120 minutes
weekly in
designated ELD
standards and the
school has ELA
Curriculum/subscri
ption programs

Teachers and school
leaders ensure equity
by recognizing,
respecting, and
attending to the
diverse strengths and
challenges of the
students they serve.

School internal
data tracker and
attendance shows
that English
Learners receive
60-130 minutes
weekly in
designated ELD
standards and the
school has ELA
Curriculum/subscri
ption programs, in
addition, parent
check-ins.

Teachers and school
leaders ensure
equity by
recognizing,
respecting, and
attending to the
diverse strengths
and challenges of
the students they
serve.

Maintain baseline
data.
English Learners
receiving 60-120
minutes
weekly in designated
ELD standards and
provision of ELA
Curriculum/subscripti
on
programs.
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Actions
Action # Title Description Total Funds Contributing

2.1
Professional Development -
Provision of student support
through MTSS

Monthly Teacher and Stakeholder professional development focused on
implementing appropriate student academic support through a tiered
system of support (commonly referred to as a Multi-Tiered Support
System or MTSS).

This Action speaks to helping all staff and parents to understand the
MTSS process including who plays what role to prove a coordinated
approach to supporting student needs for struggling students and
students with exceptional needs.

Understanding the California Dashboard ELA and Math scores through
PLC meetings.

Additional hiring: 504 Coordinator

$ 179,007.48 Y

2.2 Administration of diagnostic
assessments

Administer diagnostic assessments (STAR 360) and associate staff
professional development to identify and support students including
students with disabilities who score below grade-level proficiency in
ELA and Math.

This Action includes training staff to understand, interpret, and use of
STAR 360 results.

$ 120,000 Y
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Action # Title Description Total Funds Contributing

2.3 Provision of targeted support
to meet proficiency

Provide target academic support for students who are not meeting
proficiency on state assessments (ELA and Math).

While Action 1 speaks to our overall support structure, this goal is
specific to understanding and using the CAASPP and STAR 360 results
to guide curriculum and academic support

Test prep funds to include training for staff members which will
incorporate outside professional development training for staff.

Three additional Intervention Teachers in the areas of Math, Reading,
and Writing.

$ 1,278,800 Y
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Action # Title Description Total Funds Contributing

2.4 Targeted focus for SWD, EL,
FY and LI students

Regular staff professional development focused on the educational and
social emotional needs of English Learners (EL), Students with
Disabilities, Foster Youth, and Low-income students.

An additional MTSS counselor will be hired for the upcoming school
year, this will include an additional Social Emotional Learning
curriculum ‘Positive Action’. This will enable the staffing ability to
provide weekly tier 1 lessons for students under PBIS.

Special education services continue to remain a priority for students
with disabilities. Expanded focus will be placed on addressing the
learning loss experienced due to the COVID-19 pandemic for students
with disabilities.

The emergency changes leading to alternative placements and service
delivery models require the continuous analysis and implementation of
strong effective, efficacious and consistency programs for our students.
Emphasis has also been placed on additional parent support in the area
of mental health counseling to further equip and support our families
with the challenges they are faced with when supporting their children
and students’ necessary transitions.

Software program utilizing a more robust and efficient software tool to
track MTSS and support services data. This will aide in continued
development of our instruction, services, and resource strategies.

An additional Foster Youth/Homeless Counselor will be hired for the
upcoming school year. This will enable targeted focus in provision of
counseling and resources for foster youth and homeless students,
including their guardians/parents to access student education and
materials. In addition to social emotional support.

$2,146,673.43 Y
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Goal Analysis for [LCAP Year]
An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

Blue Ridge provides monthly teacher professional development focused on increasing student success for all students with targeted
instruction for struggling students. We track student progress through state summative and formative assessments as well as assignment
work records. This information helps the school address additional academic needs. Blue Ridge has provided all teachers with a Multiple
Measures account to help teachers analyze assessment information for their students. This program breaks down state assessments given
so that teachers can see incremental growth or regression. Teachers can also look at progress of the year and see which students were high
achieving or low achieving as well as whether they had growth or regression. This program allows teachers to see when a student may
benefit from intervention sooner than by just looking at test scores and therefore address any issues before they become a larger problem.
All teachers have had professional development on Tier 1 interventions to help all students who may struggle and need a little boost. If those
interventions are not enough we shift to tier 2 interventions which consist of small group intervention classes. Blue Ridge hired two additional
intervention teachers to help with academic intervention support. This has allowed for more intervention classes to help low performing
students.
In addition, Blue Ridge has two full-time counselors to help with the mental health of the students. The school has received a large increase
in referrals to the mental health team and has been able to help a large number of students. Blue Ridge also has two Social Emotional
Learning (SEL) programs available to all students.
Blue Ridge has addressed each of its action items from the previous LCAP, but need to continue to work on academic support for all
students who are not meeting proficiency on state assessments. Blue Ridge needs to continue to focus on academic and social emotional
needs of English Learners, Students with Disabilities, Foster Youth, and Low-Income Students.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Blue Ridge Academy has continued to make progress towards the outlined goals. Hence the need to continue with the implementation of the
proposed actions in our drive for efficient and consistent improvement. Our actions continue to be implemented as intended with additional
expenditures in support of increased improvement through targeted strategies.
Action item 2.1 “Professional Development - Provision of Student Support through MTSS” implementation was budgeted at $79,007.48. For
improved services, this budget has increased to $179,007.48.
Action item 2.2 “Administration of Diagnostic Assessments” implementation was budgeted at $120,000.
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Action item 2.3 “Provision of Targeted Support to Meet Proficiency” implementation was budgeted at $1,008,800. For improved services, this
budget has increased to $1,278,800.
Action item 2.4 “Targeted Focus for SWD, EL, FY and LI Students” implementation was budgeted at $1,713,073.43. For improved services,
this budget has increased to $2,146,673.43.

An explanation of how effective the specific actions were in making progress toward the goal.

The Pupil Services department continues to focus on efficiency in providing resources for educational partners. The additional hire of a
second full time Mental Health counselor and two additional intervention teachers has provided tremendous support and assistance for all
students, parents, and staff, without the need for a waitlist, and in all academic content areas.
Teachers participate in monthly professional development geared towards helping all students with tier 1 support. The Special Education and
Pupil Services has placed emphasis this year on the provision of professional development and strategic support for the general education
teachers and parents in working alongside each student.Blue Ridge has increased professional development by training all teachers on how
to support students who may be struggling academically. With professional development, Blue Ridge has raised awareness of services
offered to all students to try and help before moving to tier two intervention services which include small group intervention classes. In
addition, all students have access to tutoring services at no cost to aid in areas of deficiency.
The Mental Health team has received 202 referrals as of March 2023. This is an increase of 8% from last year. Blue Ridge had one full-time
and one part-time counselor last year. We increased it this year to two full-time counselors and have been able to support more students.
Blue Ridge plans to hire a third counselor in the upcoming year, with a focus on support for our low-income and homeless/foster youth. In
addition, Blue Ridge has adopted a second social-emotional program to help with the mental health of all students. Blue Ridge has a new
mental health curriculum program that has been implemented and it is called Positive Action. It is geared towards the positive development
of individuals, families, and communities. Positive Action is a nationally recognized program that has been proven to be effective. We want all
our students to be successful, so we are excited to introduce this program to our parents and educate them about it, and they can help to
introduce it to their students at their various homes. Positive Action gives all students the motivation and skills to be happy and successful in
school and in life. All grade levels, climate and counseling programs, and family and community kits are based on a philosophy with two
principles that help empower us to develop our potential for greatness, enabling an entire community to unite behind a common goal. 297
new students have been referred for SST/Intervention services for the 2022-2023 school year as of March 2023. In addition, we have
increased participation in our intervention class cycles. Cycle 1 increased by 62%, Cycle 2 by 21%, Cycle 3 by 11%, Cycle 4 by 20%, Cycle 5
by 9%.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections
on prior practice.

Increase translation services for EL families and provide more resources reviewed by DELAC including writing.
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Hire a third full-time mental health counselor to focus on homeless and foster youth students.
Additional training for teachers to understand how to use Multiple Measures to communicate student progress and analyze data.
Increase the number of test participants for STAR 360 and CAASPP

Goal
Goal # Description

Goal 3 Create systems and structures that provide multiple personalized learning paths to increase the cohort graduation rate and
College and Career Readiness to close the achievement gap.

An explanation of why the LEA has developed this goal.

Broad Goal: Focused on improving performance across the wide range of metrics indicated below.
LCFF Priorities 4, 5, and 7. This Goal is related to the following California school priorities:
o LCFF 4 - pupil successful completion of A-G and/or CTE pathways, passed AP Exams with a score of 3 or higher, and participation and
demonstrate college preparedness
o LCFF 5 - High School Graduation Rates
o LCFF 7 - areas related to student access to state-adopted courses

Local Control and Accountability Plan TemplatePage 37 of 7

*Priority d.8: metric pages 47-48
*Priority e.1, e.2, e.3, e.4, e.5: metric pages 44-46
*Priority g.1, g.2, g.3: metric pages 49-50

Due to the pandemic, the California Dashboard indicators for the 2020-21 school year are not available on the reporting website. However,
for the 2021-22 school year, 97.5% of our high school graduates are currently on track to meet graduation requirements upon completion of
their high school courses. There are currently 6 students who will return as 5th-year seniors to finish their high school courses and meet
graduation requirements. With the continued support from our high school counselors, success coordinators, and content specialists,
graduation outcomes for our students continue to increase.
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Blue Ridge provides multiple learning paths and opportunities for students to be fully prepared for college and career readiness as well as
the workforce. One of the programs offered is Career Tech Education, or (CTE). This learning path is designed to prepare students for the
world of work. Additionally, completion of a pathway helps pave the way to additional study after high school and possible employment while
in college. Through their capstone course, students may have the opportunity to gain work experience through internships, job shadowing,
on-the-job training, and industry certification opportunities. Another opportunity is the National Collegiate Athletic Association or NCAA.
NCAA is a membership-driven organization dedicated to safeguarding the well-being of student-athletes and equipping them with the skills
necessary to succeed in the playing, in the classroom, and throughout life. Another way for students to achieve academic success is to gain
exposure to the academic challenges of college by doing concurrent enrollment where students can take community college courses while
remaining high school students. Blue Ridge remains diligent in providing various opportunities for students to achieve academic success
throughout their high school careers and beyond. In addition, middle school and high school students have full access to and are enrolled
and monitored in a broad course of study that include all core subject areas such as English, Science, Mathematics, Social Science, Physical
Education, Arts, Foreign Language. HSTs ensure monitoring progress during student LP meetings of course enrollment and expectations.

Measuring and Reporting Results

Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

State Priority 5
Pupil
Engagement
e5. Graduation
Rate: Overall
Grade: 12
Source: Blue
Ridge Academy

157 out of 164
students
graduated: 95.7%
206 out of 242
students
graduated: 85.1%
(this includes
10th-12th graders)
per Data Quest
* baseline modified
from
previous LCAP

181 out of 194
students graduated:
93.2%
2.5% decrease

Data not yet available Goal 93%
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Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

e5.
Graduation
Rate: Hispanic
Grade: 12
Source: Blue
Ridge Academy

97.9%:
49 students

94.3%:
53 students
3.6% decrease

Data not yet available Goal 98.4%

e5. Graduation
Rate: African
American
Grade: 12
Source: Blue
Ridge Academy

100%: 11 students 72.2%:
18 students
27.8% decrease

Data not yet available Goal 94.8%

e5. Graduation
Rate: English
Learners
Grade: 12
Source: Blue
Ridge Academy

0%: 0 students 75%: 4 students
75% increase

Data not yet available Maintain or
increase 2020-21

e5. Graduation
Rate: Foster Youth
Grade: 12
Source: Blue
Ridge Academy

50%: 2 students 80%: 5 students
30% increase

Data not yet available Maintain or
increase 2020-21

e5. Graduation
Rate: Foster Youth
Grade: 12
Source: Blue
Ridge Academy

50%: 2 students 80%: 5 students
30% increase

Data not yet available Maintain or
increase 2020-21

Local Control and Accountability Plan TemplatePage 44 of 68 Page 112 of 188



Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

e5. Graduation
Rate: Low
Income
Grade: 12
Source: Blue
Ridge Academy

93.2%: 59
students

86.8%: 91 students
6.4% decrease

Data not yet available Maintain 2020-21
rate 98.9%

e5. Graduation
Rate: Students
with Disabilities
Grade: 12
Source: Blue
Ridge Academy

76.6%: 30
students

50%
27 students
26.6% decrease

Data not yet available Goal: 80%

e1. School
attendance
rates
Source:
CALPADS

98.9% 99.6%
0.7% increase

Data not yet available Maintain 2020-21
rate 98.9%

e2. Chronic
absenteeism
rates
Source: Data
Quest

0.6% 0.4% Data not yet available Goal: .4%

e3. Middle
school dropout
rates
Source: Blue
Ridge Academy

0% Not available in
CALPADS

Data not yet available Maintain 2020-21
rate 0%

e4. High school
dropout rates
Source:
CALPADS

10.33% Not yet available in
CALPADS

Data not yet available Goal: 7%
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Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

State Priority 4
Pupil
Achievement
d8. College and
Career
Readiness:
Overall
Grade: 12
Source: Blue
Ridge Academy

19.4% Prepared

* baseline modified
from previous
LCAP

28.9% Prepared

9.5% increase

Data not yet available 20% Prepared

d8. College and
Career
Readiness:
Hispanic
Grade: 12
Source: Blue
Ridge Academy

18.3%: 60 23%: 65
4.7% increase

Data not yet available 97% Prepared

d8. College and
Career
Readiness:
African American
Grade: 12
Source: Blue
Ridge Academy

8.3%: 12 10%: 20
1.7% increase

Data not yet available Increase by 2%

d8. College and
Career
Readiness:
English Learners
Grade: 12
Source: Blue
Ridge Academy

0%: 0 50%: 4
50% increase

Data not yet available Increase by 2%
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Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

d8. College and
Career
Readiness:
Foster
Youth/Homeless
Grade: 12
Source: Blue
Ridge Academy

0%: 4 20%: 5 Data not yet available Increase by 2%

d8. College and
Career
Readiness:
Low Income
Grade: 12
Source: Blue
Ridge Academy

6.6%: 60 27.1%: 103 Data not yet available 90% Prepared
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Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

d8. College and
Career
Readiness:
Students with
Disabilities
Grade: 12
Source: Blue
Ridge Academy

3.3%: 30 7.4%: 27

School Internal
Transition Team
data:
-3 students were
competitively
employed
-1 student
enrolled in an
adult work
program
-13 students
enrolled in a
community
college/vocational
school
-9 student no
response
-1 student
indicated "other"

Data not yet available Increase by 2%
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Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

State Priority 7
Pupil
Achievement
g1. Course
Access: Students
have access and
are enrolled in a
broad course of
study
Source: SIS
School Pathway
and review of
Master
Agreements:

Course access for
SWD and
unduplicated
students

Students have
access and
are enrolled in a
broad
course of study
(Social
Science, Science,
Health,
PE, VAPA, World
Language)

100% of students
have
access to a broad
course of
study

100% of SWD and
unduplicated students
to
have access to a
broad
course of study
* baseline modified
from previous
LCAP

Students have
access and are
enrolled in a
broad course of
study (Social
Science, Science,
Health, PE, VAPA,
World Language)
100% of students
have access to a
broad course of
study

100% of SWD and
unduplicated
students to have
access to a broad
course of study

Students have
access and are
enrolled in a
broad course of
study (Social
Science, Science,
Health, PE, VAPA,
World Language)
100% of students
have access to a
broad course of
study

100% of SWD and
unduplicated
students to have
access to a broad
course of study

Students have
access and are
enrolled in a
broad course of
study (Social
Science,
Science, Health,
PE, VAPA, World
Language)

Maintain a rate
of 100% of
students having
access to a
broad course of
study

Maintain a rate
of 100% of SWD
and unduplicated
students having
access to a
broad course of
study
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Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

g2. Programs and
services
developed and
provided to
unduplicated
pupils

Source: SIS
School Pathway
and review of
Master
Agreements:

100% of unduplicated
pupils; English
learner, low
income, and foster
youth
student populations
have
access to all broad
course
of study, programs,
and
services

100% of
unduplicated
pupils; English
learner, low
income, and foster
youth student
populations have
access to all
broad course of
study, programs,
and services

100% of
unduplicated
pupils; English
learner, low
income, and foster
youth student
populations have
access to all
broad course of
study, programs,
and services

Maintain a rate
of 100% of
unduplicated
pupils; English
learner, low
income, and
foster youth
student
populations
having access to
all broad course
of study,
programs, and
services

g3. Programs and
services
developed and
provided to
individuals with
exceptional needs

Source: SIS
School Pathway
and review of
Master
Agreements:

100% of programs
and
services developed
are
provided to
individuals with
exceptional needs

100% of programs
and services
developed are
provided to
individuals with
exceptional needs

100% of programs
and services
developed are
provided to
individuals with
exceptional needs

Maintain rate of
100% of
programs and
services
developed to be
provided to
individuals with
exceptional
needs
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Actions
Action # Title Description Total Funds Contributing

3.1
CTE Pathways & College &
Career Readiness
Professional Development

Professional development for teachers on the new CTE Pathways to then
be able to inform the students and families of the different pathways and
options available to students entering High School.

Implement staff development related to college and career readiness
including Students with Disabilities. Blue Ridge Academy’s Special
Education Plan (SEP) SEP goal includes additional department support
to monitor and follow up with post-secondary students and targeted
transition program for college & career readiness.

Additional hiring of High School Success Counselors (HSSC) and
Content Specialists to support high school students in training general
education teachers in various high school curriculum course options to
further guide the students and their Learning Coach.

Online Subscription focused on College & Career exploration (Pathful)

$ 109, 274.08 Y

3.2
Using CAASPP & STAR360
data to guide academic
support

Provide target academic support for students who are not meeting
proficiency on state assessments (ELA and Math).

This goal is specific to understanding and using the CAASPP and STAR
360 results to guide curriculum and academic support.

A third Testing Coordinator will be hired in the 2022-23 school year to
support parent outreach and CAASPP implementation.

New Testing Coordinator as an addition to the Testing Team

Additional Mr. D Math Test Preparation program

$1,208, 000 Y
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Action # Title Description Total Funds Contributing

3.3
Professional Development -
English Learner & Social
Emotional Learning

Regular staff professional development focused on the educational
needs of English Learners (EL) and Social Emotional Learning (SEL)

Addition of a new SEL PBIS program (Positive Action curriculum) and an
additional counselor

$69, 208.24 Y

3.4 Students with Disabilities:
Certificate of Completion

Implementation of targeted Life Skills classes for SWD high school
students on a Certificate of Completion track to further equip all students
for career readiness, community college, and vocational opportunities.

Additional Transition Teacher and Paraprofessional for the Adult
Transition Program.

$395, 150.01 Y

Goal Analysis for [LCAP Year]
An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

Planned actions involve required teacher training times that are allocated for the 2nd and 4th Wednesday of each month, ensuring increased
teacher participation and attendance. Ongoing feedback is collected and reviewed by teams who are providing training sessions.
Teacher training for Career Technical Education (CTE) Pathways are available through both staff development and through the High School
Success Coordinators on a regular basis through their weekly office hours. Families and teachers are provided with concurrent enrollment
procedures and are encouraged to connect with the high school counselor to review student courses, progress, and scheduling for taking
college courses to ensure the student is set up for success. Due to the ever-growing need for high school support from staff and families,
Blue Ridge Academy has increased high school training to staff over the past few years and implemented opportunities for students to enroll
concurrently with the community college for exposure to the academic challenges of college while remaining in their supportive high school
environment as full-time students. CTE opportunities have also been provided to high school students and together both concurrent
enrollment and CTE Pathway opportunities are available to students in grades 7-8 as well as 9-12 creating a supportive bridge from middle
to high school.

High School Counselors provide Individualized Graduation Plans (IGP) training and have worked to streamline the IGP templates to simplify
the A-G goals for both parents and HSTs. This allows our educational partners to better understand the high school graduation requirements
and preparation for UC/CSU entrance requirements. Counselors also send out bi-weekly newsletters on the 1st and 3rd Fridays of each
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month to families. Newsletters include contact information for student counselors, upcoming events, graduation as well as university
entrance requirements, college and university announcements and deadlines, scholarship opportunities, career information in real-time, and
even self-care tips and helpful links. Communication with families has been key, and our Counselors have remained consistent in providing
college and career resources in their newsletters, office hours, and staff training and family presentations. Counselors also attend
community events to connect directly with high school students and provide support in helping them to meet graduation requirements.
Counselors host Career Week every year and invite community members to present their career roles with students. Blue Ridge has had a
successful turnout every year, and students are given the space to ask questions and further their research in seeking career opportunities
outside of their learning environment. Counselors also provide support to HSTs by attending their learning period meetings to review student
courses as well as attend IEP meetings and provide 1:1 support to teachers when reviewing student individualized graduation plans (IGPs).
Counselors also hold Calendly appointments with students on an as needed basis.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Blue Ridge Academy has continued to make progress towards the outlined goals. Hence the need to continue with the implementation of the
proposed actions in our drive for efficient and consistent improvement. Our actions continue to be implemented as intended with additional
expenditures in support of increased improvement through targeted strategies.
Action item 3.1 “CTE Pathways & College & Career Readiness Professional Development” implementation was budgeted at $109,264.08.
For improved services, this budget has increased to $109,274.08.
Action item 3.2 “Using CAASPP & STAR360 Data to Guide Academic Support” implementation was budgeted at $508,000. For improved
services, this budget has increased to $1,208,000.
Action item 3.3 “Professional Development - English Learner & Social Emotional Learning” implementation was budgeted at $69,208.24.
Action item 3.4 “Students with Disabilities: Certificate of Completion” implementation was budgeted at $225,150.01. For improved services,
this budget has increased to $395,150.01.

An explanation of how effective the specific actions were in making progress toward the goal.

The result of our planned actions and actual implementations demonstrate an increase in the number of graduates who have met the
UC/CSU requirements from the 2020-21 school year to the 2021-22 school year. According to DataQuest, in the year 2020-21, five Blue
Ridge graduates met the UC/CSU requirements. In the year 2021-22, a 17% increase demonstrated 59 graduates who met the UC/CSU
requirements. The staff training and resources provided to families clearly demonstrate the effectiveness of student outcomes.
Furthermore, middle school students can also earn high school elective credit through concurrent enrollment, taking high school course, and
completing CTE Pathway courses. As a result, an increase in students taking concurrent enrollment went from 17.7% of high school students
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in the 2020-21 school year to 19.2% of students in the 2021-22 school year. Currently, 16.9% of students have taken concurrent enrollment
courses in the fall semester. Additionally, the number of students who completed the entire Pathways for CTE has been 3 students in both
the 2020-21 and 2021-22 school year. Finally, the number of students who engaged in completing CTE courses almost doubled from 20
students in the 2021-22 school year to 39 students in the 2022-23 school year.
The number of students who passed AP exams with a score of 3 or higher has increased from 1 in the year 2020-21 to 3 in the 2021-22
school year. Also, 1 student earned the Seal of Biliteracy in 2020-21 and 1 student in the 2021-22 school year. An increase in the number of
students who earned Golden State Merit went from 66 students in the 2020-21 school year to 98 students in the 2021-22 school year.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections
on prior practice.

3.1 CTE Pathways & College & Career Readiness Professional Development
CTE Pathways courses will be available for free for all students taking specific online curriculum options for the 2023-24 school year. This will
help families to have more planning amounts available to use toward additional curriculum or enrichment activities while the student can
continue to map out their CTE pathway.
Blue Ridge will hire two Progress Support Coordinators (PSCs) to provide direct support to HSTs. The PSCs will be responsible for
collaborating with the curriculum and high school teams as well as supporting HSTs throughout each semester in the way of checking the
progress of grades 6-12 students enrolled in Blue Ridge Academy online curriculum and will continually review online account data with the
goal of improving course completion and student success rates as well as supporting the HST with understanding how to check and
encourage student progress.
3.2 Using CAASPP & STAR360 data to guide academic support
Blue Ridge will continue to provide Mr. D Test Prep accounts for Math and Reading and increase parent information sessions to provide
school information and assessment data. Providing tools to families to increase their student support in subjects of concern, thereby
increasing student achievement, confidence, and test taking abilities.
Students at Blue Ridge deserve to be recognized for their achievements. Therefore, the school will continue to increase ways to provide
student recognition through certificates, shout outs, and student spotlights.
3.3 Professional Development - English Learner & Social Emotional Learning
English Learner students will continue to utilize BrainPOP ELL as part of their curriculum and will receive live instruction with an EL
Coordinator. Blue Ridge implemented a new curriculum to support student mental health. The Positive Action curriculum teaches students to
understand, validate, and control their emotions and create healthier relationships for life. Virtual Positive Action groups are available to all
Blue Ridge students, on a first-come, first-served basis. Positive Behavioral Interventions and Supports (PBIS) groups are led by Blue Ridge
Mental Health Counselors, and meet weekly in grade-level appropriate groups.
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3.4 Students with Disabilities: Certificate of Completion
Continue to provide Life Skills courses for students in the Adult Transition Program (ATP), giving them the skills to navigate as they transition
out of high school. Blue Ridge provides courses for students in communication, vocational trainings, community navigation and social skills
as well as independent living skills to students who will be following the Certificate of Completion school track. Students will be graded by
credentialed Life Skills Special Education teachers and will provide a grade to the HST to add to the student’s progress report and report
card. The HST and the parent can have an informal discussion and tie in the case manager to discuss which courses will apply to the
student’s and families goals.

Goal
Goal # Description

Goal 4 Foster improved connection with all educational partners to include and incorporate increased partner feedback

An explanation of why the LEA has developed this goal.

Broad Goal: Focused on improving performance across the wide range of metrics indicated below.
Our Structure - Data, including our school climate survey results, indicate families and students feel connected to our school and engaged in
their education, with most families agreeing or strongly agreeing that they are well informed of the state standards. Parents also indicated
they would like to receive more support and training in learning how to homeschool their children and students, requesting more teaching tips
and teaching resources.

LCFF Priorities 3 and 6 - This Goal is related to the following California school priorities:

o LCFF 3. Parent/Guardian Involvement - This refers to our efforts to include parents in the education of our students
*Priority c.1, c.2, c.3: metric pages 58-59
o LCFF 6. Student Climate - This relates to how positive a school culture feels to parents, students, and staff
*Priority f.1, f.2, f.3: metric pages 56-58

Though the State Dashboard metric is not listed for the 2020-21 school year, Blue Ridge remains strong in the area of chronic absenteeism
and suspension rate indicators. Blue Ridge Academy’s school wide attendance rate for the 2021-22 school year is 99.6%. For the 2020-21
school year, the school wide attendance rate was 98.95%. The middle school dropout rate is 0% for the 2020-21 school year, and the high
school dropout rate for the 2020-21 school year is 10.33%. The 2021-22 dropout rate data has not yet been made available. The suspension
and expulsion rate remains at 0% over the past few years. According to the results of the Local Climate survey, 88.6% of educational
partners (students, parents, and staff) indicated on the Local Climate survey that they strongly agree/agree they feel safe and connected to
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the school. Additionally, there is no record of suspension rates largely due to the unique learning environment that Blue Ridge offers for
homeschooled students. As a result of in-person events taking place more commonly, the Community Connections team and the Field Trips
team have worked tirelessly to provide several events throughout the year for students to meet and interact with one another. The Family
Liaisons provide parent workshops and information sessions centered around best practices for homeschooling students through holding
coffee chats, curriculum shares, and E3 Parent Sessions. The LCAP Committee provided information sessions that were introduced this yea
as an additional opportunity for parents, staff, and students to further receive updated information on the status of the school goals, including
receiving valuable input. The Special Education & Pupil Services department held its first current and prospective parent two-day Open
House event. High school Counselors provide grade-level presentations to families throughout the school year to help students with meeting
their graduation requirements and preparing them for college and career readiness. English Learner Advisory Committee (ELAC) meetings
have been virtually held throughout the school year to inform parents of English Learners information centered around the English Language
Proficiency Assessments for California (ELPAC) as well as testing resources and strategies for helping students to meet English proficiency.
Blue Ridge strives to continuously improve in the area of student and family engagement and welcomes any and all feedback from every
educational partner.

Measuring and Reporting Results

Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

State Priority 6
School
Climate

f.1 Pupil
suspension
rates

0% 0% 0% Maintain 0% pupil
suspension rate

f.2 Pupil
expulsion
rates

0% 0% 0% Maintain 0% pupil
expulsion rate
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Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

f3.
Educational
Partners
Engagement:
Overall
Source:
Blue Ridge
Academy
Climate
Survey

489 responses
(parents,
students, staff)

* baseline modified
from
previous LCAP

839 responses
42% increase
response rate

1,743 responses
107% increase
response rate

Goal 10% response
increase

f3.
Educational
Partners
Engagement:
Parents
Source:
Blue Ridge
Academy
Climate
Survey

217 responses 459 responses
53% increase
response rate

900 responses
96% increase
response rate

Goal 10% response
increase

f3.
Educational
Partners
Engagement:
Students
Source:
Blue Ridge
Academy
Climate
Survey

71 responses 229 responses
69% increase
response rate

412 responses
80% increase
response rate

Goal 10% response
increase
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Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

f3.
Educational
Partners
Engagement:
Staff
Source:
Blue Ridge
Academy
Climate
Survey

137 responses 151 responses
9% increase
response rate

431 responses
185% increase
response rate

Goal 10% response
increase

State Priority 3
Parent
Involvement
and Family
Engagement
C.1 Efforts the
LEA makes to
seek parent
input in
making
decisions for
the LEA and
each
individual
school site

Survey
participation and
LCAP information
meeting
participation and
distribution

Survey participation
and LCAP
information meeting
participation and
distribution

Survey participation
and LCAP
information meeting
participation and
distribution

Maintain survey
participation and
LCAP information
meeting
participation and
distribution for
continued feedback
and input
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Metric
Baseline

2020-2021
Year 1 Outcome

2021-2022
Year 2 Outcome

2022-2023
Year 3 Outcome

2023–24
Desired Outcome for

2023–24

C.2 How the
LEA will
promote
parental
participation in
programs for
unduplicated
pupils

Survey
participation and
LCAP information
meeting
participation and
distribution

Survey participation
and LCAP
information meeting
participation and
distribution

Survey participation
and LCAP
information meeting
participation and
distribution

Maintain survey
participation and
LCAP information
meeting
participation and
distribution for
continued feedback
and input

C.3 How the
LEA will
promote
parental
participation in
programs for
individuals
with
exceptional
needs

Survey
participation and
schoolwide
curriculum
teacher support
and distribution

Survey participation
and schoolwide
curriculum teacher
support and
distribution

Survey participation
and schoolwide
curriculum teacher
support and
distribution

Maintain survey
participation and
schoolwide
curriculum teacher
support and
distribution for
feedback and input

Actions
Action # Title Description Total Funds Contributing

4.1 Family Engagement
Implement a structured program (called Project Engagement) focused on
maximizing student and family engagement - PDs to be delivered by
family liaisons

$31, 850.00 Y

4.2 Translation Support

Translate instructional resources into Spanish to further parent access
and support
Addition of new translation agencies to maximize school need for
translation resources for families.

$9000 Y
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Action # Title Description Total Funds Contributing

4.3 Educational Partner Training

● Parent orientation to highlight school expectations
● Workshops/ Trainings to ensure parents have the skills to meet the
expectations and support their learner through various grade levels and
in
core subjects.
● Support for parents in maximizing state standards in student learning
● Boot Camp Training for new teachers
● Compliance: Master Agreements, attendance, enrollment, work
samples
● Progress monitoring for AWRs and learning period meetings
● Professional Development
● High School support and training by the HSSCs and Counselors:
Concurrent
Enrollment, Individualized Graduation Plans, Graduation, Career Week,
College and Career Readiness
● Parent Information Sessions
● Community Connection Events and Field Trips

Addition of a new Field Trip Event planning team: 1 Coordinator and 5
specialists. Classified positions.

FaceBook & Youtube accounts for additional effective ways to
communicate our resources to families and the community.

$440,500 Y

Goal Analysis for [LCAP Year]
An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.

Blue Ridge provided multiple opportunities for educational partners to engage in on-going professional development offered throughout the
year. Live and recorded parent information sessions geared towards prospective families are offered three times in the early spring when
open enrollment is available. During these sessions, families who are interested in attending Blue Ridge Academy learn about the programs
and resources that are provided to newly enrolled students. Parents are also given time to ask specific questions regarding funding,
enrollment requirements, curriculum options, and academic support, to name a few.
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Currently enrolled families are offered workshops and training sessions throughout the school year to continuously engage and enrich their
homeschool experiences. These sessions are open to families of all grade levels, and parents have the option to join in real-time, or families
can view a recorded session which is generally posted on the schools website for ease of access. To promote parent confidence with
supporting their students in achieving academic goals and reaching state standards benchmarks, a variety of workshops which include the
E3 Summit, Back to School Parent Orientation, Planning, and Curriculum Information Session.
A significant change made this year includes the collaboration between the various departments, committees, and parent experts. For
example, the Family Liaison team enhanced the E3 Summit program by inviting various departments to present and offer their expertise on
session topics. Additionally, the curriculum team held various curriculum information sessions to families throughout the school year to help
students to be set up for success and understand how to navigate through their accounts. Recordings were sent to both parents and HSTs
supporting those families.
Blue Ridge focused on building relationships between staff by holding an in person back to school professional development at the beginning
of the year. All Blue Ridge staff were invited to attend in person. Some staff attended virtually. Additionally, Blue Ridge Academy encourages
staff to participate in continuing education and Professional Development (PD) opportunities geared towards positively impacting student
achievement, to meet their needs, promote student success, and increase staff morale. Staff can further their professional goals by
requesting approval to attend webinars and conferences and receiving additional training and resources focused on their roles to further their
professional goals. Several staff members have already taken advantage of this unique opportunity this school year. Participants are
encouraged to share their experiences with team members during all staff meetings.
This year the distribution of the Climate Survey to increase participation of all educational partners was a focus area. Blue Ridge consistently
found ways to reach all educational partners by improving families' access to the survey. Reminders to complete the survey were emailed
several times during the semester. The links to access the survey and reminders were placed in the weekly bulletin, information sessions,
parent trainings/workshops, and staff meetings.
Blue Ridge continues to seek ways to improve the communication we have with our Educational partners, which is why the information from
the climate survey is one of the critical platforms used to drive the decision-making process.
As outlined in the school’s WASC feedback and further address the continued need for educational partner resources and communication,
Blue Ridge plans to adopt a new platform using Facebook and Youtube in efforts to showcase and provide access to school resources for
our students and families.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

Blue Ridge Academy has continued to make progress towards the outlined goals. Hence the need to continue with the implementation of the
proposed actions in our drive for efficient and consistent improvement. Our actions continue to be implemented as intended with additional
expenditures in support of increased improvement through targeted strategies.
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Action item 4.1 “Family Engagement” implementation was budgeted at $11,830. For improved services, this budget has increased to
$31,850.
Action item 4.2 “Translation Support” implementation was budgeted at $4,500. For improved services, this budget has increased to $9,000.
Action item 4.3 “Educational Partner Training” implementation was budgeted at $40,500. For improved services, this budget has increased to
$440,500.

An explanation of how effective the specific actions were in making progress toward the goal.

As a result of the changes implemented above, we have noticed an increase in overall satisfaction and engagement, per the Climate Survey.
To date, as of this writing, 412 students, 900 parents, and 431 staff members have responded since the survey was first released in January
2023. We continue to work towards a 100% completion rate by all educational partners.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections
on prior practice.

Upon reflection on prior practice (2021-2022), we have proposed the following changes to be implemented (to better address and meet
desired outcomes):
-Translation services for families whose primary language is in not English
-Increase collaboration opportunities between General Education and SPED
-Ensure appropriate and adequate services for unduplicated students (Foster Youth, EL, low-income students)
-Provide more PD opportunities on SEL (social-emotional learning) and EL (English learners)
-Hire Foster Youth/Homeless counselor
-Hire additional Mental Health Counselor
-Hire additional 504 Coordinator
-Continue Life Skills classes
-EL coordinator will create scope and sequence
-Disseminate Climate Survey to all education partners (achieve 100% completion rate)
-Streamline the process of data collection and communication between families experiencing homelessness, the Mental Health team, and
the Records department
-Improve collaboration between the 504 Team, SST team, Mental Health team and the general education teachers
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At the high school level, both the counselors and the success coordinators partnered to provide parents with information sessions and
collaboration designed to assist them in planning for post-secondary plans, be they further education or employment. We continued to
monitor high-priority compliance items, including AWRs, through regularly scheduled meetings at the end of each learning period. We
continued to foster community and facilitate connection through community connections and field trips planned throughout the school year.
This year, our high school counselors have attended community connection events to provide in person high school support and help answer
questions related to meeting graduation requirements.
We planned to implement a Boot Camp training program for new teachers. Presently, we offer the following supports to new teachers - a
three-day orientation and training module provided at the beginning of the school year (or at the start of hire) to all new teachers and a
partnership with Riverside County Office of Education (RCOE) to provide on-going support for teachers looking to clear their credential.
As outlined in the school’s WASC feedback and further address the continued need for educational partner resources and communication,
Blue Ridge plans to adopt a new platform using Facebook and Youtube in efforts to showcase and provide access to school resources for
our students and families.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Increased or Improved Services for Foster Youth, English Learners, and
Low-Income Students for [LCAP Year]
Projected LCFF Supplemental and/or Concentration Grants Projected Additional LCFF Concentration Grant (15 percent)

$5,942,754 $0

Required Percentage to Increase or Improve Services for the LCAP Year
Projected Percentage to Increase or
Improve Services for the Coming
School Year

LCFF Carryover — Percentage LCFF Carryover — Dollar
Total Percentage to Increase or
Improve Services for the Coming
School Year

8.89% 0% $0 8.89%

The Budgeted Expenditures for Actions identified as Contributing may be found in the Contributing Actions Table.

Required Descriptions
For each action being provided to an entire school, or across the entire school district or county office of education (COE), an explanation of (1)
how the needs of foster youth, English learners, and low-income students were considered first, and (2) how these actions are effective in
meeting the goals for these students.

A- Academic Growth and Achievement

Needs, Conditions, Circumstances
In reviewing the 2022 ELA and Math performance of our English Learners and Socioeconomically Disadvantaged students, we find that both
subgroups are at the low status in ELA and Math. English Learner progress was at the medium performance level in 2022 with 54.1% of
English learners making progress towards English language proficiency.  For our foster youth students, since this is not a numerically
significant subgroup, we do not have CA Dashboard data. We do know however that the biggest need for these students is having the
supplies necessary for school success, such as backpacks and clothing.

Actions
Based on a review of data, we have designed the 21-24 LCAP to implement strategies that effectively address learning gaps where needed
while promoting rigorous grade level instruction. We have planned for extensive professional development in support of our goals with
additional funding provided for staff to attend conferences where they can develop strategies to support unduplicated student
achievement. We also provide parents with monthly informational meetings about how to support their child’s education and regular
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newsletters with reminders about these meetings and other information. We have selected a variety of curricular and instructional resources,
supported by appropriate technology, that allow students to learn and practice both at grade level and with personalized content to fill gaps
and advance skills.  This is coupled with a comprehensive assessment system that monitors student progress towards meeting grade level
standards and informs our comprehensive system of academic support. This system of support includes content specialists who focus on
student achievement in specific content areas. Additional content specialists have been hired to provide content-specific tutoring and
support to high needs high school students. Additional resources have also been dedicated to promoting awareness of teacher induction
and credential programs to ensure all students have a highly qualified teacher. With all these components, there is a targeted focus on
meeting the needs of SWD, EL, FY, and LI students. Currently, more than half of our English Learners attend live instruction. Next year, the
school will add an additional day of live instruction for English learners. Blue Ridge plans to hire a full-time Homeless and Foster Youth
mental health counselor who works closely with the Foster Youth department and social workers. This counselor will have an emergency
fund to use to provide supplies for Foster Youth and Homeless students.

1.1 Professional Development – student achievement & resources
1.2 Parent Resources
1.3 Equitable Access
1.4 Content Specialist Expansion
1.5 Teacher Credential Programs
2.1 Professional Development -Provision of student support through MTSS
2.2 Administration of diagnostic assessments
2.3 Provision of targeted support to meet proficiency
2.4 Targeted focus for SWD, EL, FY and LI students
Expected Outcomes
By implementing the identified actions, we will ensure steady growth in our academic outcomes, such as SBAC ELA and Math, English
Learner Progress, Reclassification rates.  We plan to use interim assessment data to gauge progress throughout the year. We have already
seen the impact of these efforts with the increase for both Socioeconomically disadvantaged students and English Learners in the
percentage of students in these subgroups meeting/exceeding since 2018-19. Student data reflects 1.35% growth in meeting English
proficiency from the year 2020-21 to 2021-22 and an 8.83% increase from the year 2018-19 to 2021-22. Currently, more than half of our
English Learner students attend live instruction.

B- College Readiness
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Identified Needs
In reviewing the 2022 CA Dashboard, we find the graduation rate for socioeconomically disadvantaged students at the low status level at
69.5%.
Actions
Blue Ridge is seeing the impact of its additional efforts to support engagement and college readiness. These additional efforts include
providing additional High School Success Counselors (HSSC) and Content Specialists to support high school students in training general
education teachers in various high school curriculum course options to further guide the students and their learning. We have also hired an
additional testing coordinator to support implementation of the state assessments, so that accurate data can be collected to pinpoint student
areas of need. Blue Ridge has added a new SEL PBIS program (Positive Action curriculum) and an additional counselor to ensure support
with mental health needs that can be a barrier to learning.
3.1 CTE Pathways & College & Career Readiness Professional Development
3.2 Using CAASPP & STAR360 data to guide academic support
3.3 Professional Development -English Learner & Social Emotional Learning
Expected Outcomes
By implementing strategic actions in support of engagement and college readiness, we hope to achieve our goals in academic growth and
achievement, described above, and to increase the high school graduation rate for unduplicated students. The result of our planned actions
and actual implementations demonstrates an increase in the number of graduates who have met the UC/CSU requirements from the
2020-21 school year to the 2021-22 school year. According to DataQuest, in the year 2020-21, five Blue Ridge graduates met the UC/CSU
requirements. In the year 2021-22, a 17% increase demonstrated 59 graduates who met the UC/CSU requirements. The staff training and
resources provided to families clearly demonstrate the effectiveness of student outcomes. There has also been an increase in students
taking concurrent enrollment from 17.7% of high school students in the 2020-21 school year to 19.2% of students in the 2021-22 school year.
Currently, 16.9% of students have taken concurrent enrollment courses in the fall semester. Additionally, the number of students who
completed the entire Pathways for CTE has been 3 students in both the 2020-21 and 2021-22 school year. Finally, the number of students
who engaged in completing CTE courses almost doubled from 20 students in the 2021-22 school year to 39 students in the 2022-23 school
year.

C- Family Engagement
Needs, Conditions, Circumstances
In order to achieve our academic growth and achievement goals, we know that parents are critical partners in the endeavor.  We know that
parents of our socioeconomically disadvantaged students may benefit from additional opportunities that increase their ability to support their
students’ learning. Parents of English Learners benefit from additional outreach to support their students in English Language Development.
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Actions
The DELAC Committee will continue to provide EL resources and extend parent outreach through connecting via email, newsletters, and
parent information sessions. The parent information sessions will include direct support in preparing for the Summative ELPAC and
monitoring growth throughout the school year. Our EL Coordinator continues to provide the daily schedule to EL families and encourages
students to attend sessions. Together, the EL Coordinator and the ELPAC Coordinator will take a deeper dive into student data and
incorporate professional development to gather resources and increase their knowledge on how to support EL students and provide
equitable access for increasing English language proficiency.
4.1 Family Engagement
4.2 Translation Support
4.3 Educational Partner Training

Expected Outcomes
By implementing a comprehensive Family Engagement program, we hope to achieve our goals in academic growth and achievement,
described above.  We also believe this work will support us in achieving our goals in student engagement and college readiness, described
in the plan and above. We will measure progress in our family engagement efforts by specific indicators around parent survey response rates
and participation in various events and opportunities.

A description of how services for foster youth, English learners, and low-income students are being increased or improved by the percentage
required.

Blue Ridge plans to increase services in 2023-24 through the following actions:
Actions
1.1 Professional Development – student achievement & resources $60,000
1.2 Parent Resources $63,206
1.3 Equitable Access $3,694,359.22
1.4 Content Specialist Expansion $850,195
1.5 Teacher Credential Programs $46,488
2.1 Professional Development -Provision of student support through MTSS $179,007.48
2.2 Administration of diagnostic assessments $120,000
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2.3 Provision of targeted support to meet proficiency $1,278,800
2.4 Targeted focus for SWD, EL, FY and LI students $2,146,673.43
3.1 CTE Pathways & College & Career Readiness Professional Development $109,264
3.2 Using CAASPP & STAR360 data to guide academic support $1,208,000 = 137.
3.3 Professional Development -English Learner & Social Emotional Learning $69,208
4.1 Family Engagement $31,850
4.2 Translation Support $9,000
4.3 Educational Partner Training $440,500

A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff
providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and
low-income students, as applicable.

Blue Ridge Academy does not receive the additional concentration grant add-on funding.

Staff-to-student ratios
by type of school and
concentration of
unduplicated students

Schools with a student concentration of 55 percent or less Schools with a student concentration of greater than 55
percent

Staff-to-student ratio of
classified staff providing
direct services to
students

N/A N/A

Staff-to-student ratio of
certificated staff providing
direct services to
students

20.34:1 N/A
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Instructions
Plan Summary

Engaging Educational Partners

Goals and Actions

Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students

For additional questions or technical assistance related to the completion of the Local Control and Accountability Plan (LCAP) template, please
contact the local county office of education (COE), or the California Department of Education’s (CDE’s) Local Agency Systems Support Office,
by phone at 916-319-0809 or by email at lcff@cde.ca.gov.

Introduction and Instructions
The Local Control Funding Formula (LCFF) requires local educational agencies (LEAs) to engage their local educational partners in an annual
planning process to evaluate their progress within eight state priority areas encompassing all statutory metrics (COEs have 10 state priorities).
LEAs document the results of this planning process in the LCAP using the template adopted by the State Board of Education.

The LCAP development process serves three distinct, but related functions:

● Comprehensive Strategic Planning: The process of developing and annually updating the LCAP supports comprehensive strategic
planning (California Education Code [EC] Section 52064[e][1]). Strategic planning that is comprehensive connects budgetary decisions to
teaching and learning performance data. LEAs should continually evaluate the hard choices they make about the use of limited
resources to meet student and community needs to ensure opportunities and outcomes are improved for all students.

● Meaningful Engagement of Educational Partners: The LCAP development process should result in an LCAP that reflects decisions
made through meaningful engagement (EC Section 52064[e][1]). Local educational partners possess valuable perspectives and insights
about an LEA's programs and services. Effective strategic planning will incorporate these perspectives and insights in order to identify
potential goals and actions to be included in the LCAP.

● Accountability and Compliance: The LCAP serves an important accountability function because aspects of the LCAP template require
LEAs to show that they have complied with various requirements specified in the LCFF statutes and regulations, most notably:

o Demonstrating that LEAs are increasing or improving services for foster youth, English learners, and low-income students in
proportion to the amount of additional funding those students generate under LCFF (EC Section 52064[b][4-6]).
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o Establishing goals, supported by actions and related expenditures, that address the statutory priority areas and statutory metrics
(EC sections 52064[b][1] and [2]).

o Annually reviewing and updating the LCAP to reflect progress toward the goals (EC Section 52064[b][7]).

The LCAP template, like each LEA’s final adopted LCAP, is a document, not a process. LEAs must use the template to memorialize the
outcome of their LCAP development process, which should: (a) reflect comprehensive strategic planning (b) through meaningful engagement
with educational partners that (c) meets legal requirements, as reflected in the final adopted LCAP. The sections included within the LCAP
template do not and cannot reflect the full development process, just as the LCAP template itself is not intended as a tool for engaging
educational partners.

If a county superintendent of schools has jurisdiction over a single school district, the county board of education and the governing board of the
school district may adopt and file for review and approval a single LCAP consistent with the requirements in EC sections 52060, 52062, 52066,
52068, and 52070. The LCAP must clearly articulate to which entity’s budget (school district or county superintendent of schools) all budgeted
and actual expenditures are aligned.

The revised LCAP template for the 2021–22, 2022–23, and 2023–24 school years reflects statutory changes made through Assembly Bill 1840
(Committee on Budget), Chapter 243, Statutes of 2018. These statutory changes enhance transparency regarding expenditures on actions
included in the LCAP, including actions that contribute to meeting the requirement to increase or improve services for foster youth, English
learners, and low-income students, and to streamline the information presented within the LCAP to make adopted LCAPs more accessible for
educational partners and the public.

At its most basic, the adopted LCAP should attempt to distill not just what the LEA is doing for students in transitional kindergarten through
grade twelve (TK–12), but also allow educational partners to understand why, and whether those strategies are leading to improved
opportunities and outcomes for students. LEAs are strongly encouraged to use language and a level of detail in their adopted LCAPs intended
to be meaningful and accessible for the LEA’s diverse educational partners and the broader public.

In developing and finalizing the LCAP for adoption, LEAs are encouraged to keep the following overarching frame at the forefront of the
strategic planning and educational partner engagement functions:

Given present performance across the state priorities and on indicators in the California School Dashboard (Dashboard), how is the LEA
using its budgetary resources to respond to TK–12 student and community needs, and address any performance gaps, including by
meeting its obligation to increase or improve services for foster youth, English learners, and low-income students?

LEAs are encouraged to focus on a set of metrics and actions that the LEA believes, based on input gathered from educational partners,
research, and experience, will have the biggest impact on behalf of its TK–12 students.
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These instructions address the requirements for each section of the LCAP, but may include information about effective practices when
developing the LCAP and completing the LCAP itself. Additionally, information is included at the beginning of each section emphasizing the
purpose that each section serves.

Plan Summary
Purpose
A well-developed Plan Summary section provides a meaningful context for the LCAP. This section provides information about an LEA’s
community as well as relevant information about student needs and performance. In order to provide a meaningful context for the rest of the
LCAP, the content of this section should be clearly and meaningfully related to the content included in the subsequent sections of the LCAP.

Requirements and Instructions
General Information – Briefly describe the LEA, its schools, and its students in grades TK–12, as applicable to the LEA. For example,
information about an LEA in terms of geography, enrollment, or employment, the number and size of specific schools, recent community
challenges, and other such information as an LEA wishes to include can enable a reader to more fully understand an LEA’s LCAP.

Reflections: Successes – Based on a review of performance on the state indicators and local performance indicators included in the
Dashboard, progress toward LCAP goals, local self-assessment tools, input from educational partners, and any other information, what
progress is the LEA most proud of and how does the LEA plan to maintain or build upon that success? This may include identifying specific
examples of how past increases or improvements in services for foster youth, English learners, and low-income students have led to improved
performance for these students.

Reflections: Identified Need – Referring to the Dashboard, identify: (a) any state indicator for which overall performance was in the “Red” or
“Orange” performance category or any local indicator where the LEA received a “Not Met” or “Not Met for Two or More Years” rating AND (b)
any state indicator for which performance for any student group was two or more performance levels below the “all student” performance. What
steps is the LEA planning to take to address these areas of low performance and performance gaps? An LEA that is required to include a goal
to address one or more consistently low-performing student groups or low-performing schools must identify that it is required to include this goal
and must also identify the applicable student group(s) and/or school(s). Other needs may be identified using locally collected data including
data collected to inform the self-reflection tools and reporting local indicators on the Dashboard.

LCAP Highlights – Identify and briefly summarize the key features of this year’s LCAP.

Comprehensive Support and Improvement – An LEA with a school or schools identified for comprehensive support and improvement (CSI)
under the Every Student Succeeds Act must respond to the following prompts:
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● Schools Identified: Identify the schools within the LEA that have been identified for CSI.

● Support for Identified Schools: Describe how the LEA has or will support the identified schools in developing CSI plans that included a
school-level needs assessment, evidence-based interventions, and the identification of any resource inequities to be addressed through
the implementation of the CSI plan.

● Monitoring and Evaluating Effectiveness: Describe how the LEA will monitor and evaluate the implementation and effectiveness of the
CSI plan to support student and school improvement.

Engaging Educational Partners
Purpose
Significant and purposeful engagement of parents, students, educators, and other educational partners, including those representing the
student groups identified by LCFF, is critical to the development of the LCAP and the budget process. Consistent with statute, such engagement
should support comprehensive strategic planning, accountability, and improvement across the state priorities and locally identified priorities (EC
Section 52064[e][1]). Engagement of educational partners is an ongoing, annual process.

This section is designed to reflect how the engagement of educational partners influenced the decisions reflected in the adopted LCAP. The
goal is to allow educational partners that participated in the LCAP development process and the broader public understand how the LEA
engaged educational partners and the impact of that engagement. LEAs are encouraged to keep this goal in the forefront when completing this
section.

Statute and regulations specify the educational partners that school districts and COEs must consult when developing the LCAP: teachers,
principals, administrators, other school personnel, local bargaining units of the LEA, parents, and students. Before adopting the LCAP, school
districts and COEs must share it with the Parent Advisory Committee and, if applicable, to its English Learner Parent Advisory Committee. The
superintendent is required by statute to respond in writing to the comments received from these committees. School districts and COEs must
also consult with the special education local plan area administrator(s) when developing the LCAP.

Statute requires charter schools to consult with teachers, principals, administrators, other school personnel, parents, and students in developing
the LCAP. The LCAP should also be shared with, and LEAs should request input from, schoolsite-level advisory groups, as applicable (e.g.,
schoolsite councils, English Learner Advisory Councils, student advisory groups, etc.), to facilitate alignment between schoolsite and
district-level goals and actions.

Information and resources that support effective engagement, define student consultation, and provide the requirements for advisory group
composition, can be found under Resources on the following web page of the CDE’s website: https://www.cde.ca.gov/re/lc/.
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Requirements and Instructions
Below is an excerpt from the 2018–19 Guide for Annual Audits of K–12 Local Education Agencies and State Compliance Reporting, which is
provided to highlight the legal requirements for engagement of educational partners in the LCAP development process:

Local Control and Accountability Plan:
For county offices of education and school districts only, verify the LEA:

a) Presented the local control and accountability plan to the parent advisory committee in accordance with Education Code section
52062(a)(1) or 52068(a)(1), as appropriate.

b) If applicable, presented the local control and accountability plan to the English learner parent advisory committee, in accordance
with Education Code section 52062(a)(2) or 52068(a)(2), as appropriate.

c) Notified members of the public of the opportunity to submit comments regarding specific actions and expenditures proposed to be
included in the local control and accountability plan in accordance with Education Code section 52062(a)(3) or 52068(a)(3), as
appropriate.

d) Held at least one public hearing in accordance with Education Code section 52062(b)(1) or 52068(b)(1), as appropriate.

e) Adopted the local control and accountability plan in a public meeting in accordance with Education Code section 52062(b)(2) or
52068(b)(2), as appropriate.

Prompt 1: “A summary of the process used to engage educational partners and how this engagement was considered before finalizing the
LCAP.”

Describe the engagement process used by the LEA to involve educational partners in the development of the LCAP, including, at a minimum,
describing how the LEA met its obligation to consult with all statutorily required educational partners as applicable to the type of LEA. A
sufficient response to this prompt must include general information about the timeline of the process and meetings or other engagement
strategies with educational partners. A response may also include information about an LEA’s philosophical approach to engaging its
educational partners.

Prompt 2: “A summary of the feedback provided by specific educational partners.”

Describe and summarize the feedback provided by specific educational partners. A sufficient response to this prompt will indicate ideas, trends,
or inputs that emerged from an analysis of the feedback received from educational partners.

Local Control and Accountability Plan InstructionsPage 5 of 23 Page 141 of 188



Prompt 3: “A description of the aspects of the LCAP that were influenced by specific input from educational partners.”

A sufficient response to this prompt will provide educational partners and the public with clear, specific information about how the engagement
process influenced the development of the LCAP. The response must describe aspects of the LCAP that were influenced by or developed in
response to the educational partner feedback described in response to Prompt 2. This may include a description of how the LEA prioritized
requests of educational partners within the context of the budgetary resources available or otherwise prioritized areas of focus within the LCAP.
For the purposes of this prompt, “aspects” of an LCAP that may have been influenced by educational partner input can include, but are not
necessarily limited to:

● Inclusion of a goal or decision to pursue a Focus Goal (as described below)
● Inclusion of metrics other than the statutorily required metrics
● Determination of the desired outcome on one or more metrics
● Inclusion of performance by one or more student groups in the Measuring and Reporting Results subsection
● Inclusion of action(s) or a group of actions
● Elimination of action(s) or group of actions
● Changes to the level of proposed expenditures for one or more actions
● Inclusion of action(s) as contributing to increased or improved services for unduplicated students
● Determination of effectiveness of the specific actions to achieve the goal
● Determination of material differences in expenditures
● Determination of changes made to a goal for the ensuing LCAP year based on the annual update process
● Determination of challenges or successes in the implementation of actions

Goals and Actions
Purpose
Well-developed goals will clearly communicate to educational partners what the LEA plans to accomplish, what the LEA plans to do in order to
accomplish the goal, and how the LEA will know when it has accomplished the goal. A goal statement, associated metrics and expected
outcomes, and the actions included in the goal should be in alignment. The explanation for why the LEA included a goal is an opportunity for
LEAs to clearly communicate to educational partners and the public why, among the various strengths and areas for improvement highlighted
by performance data and strategies and actions that could be pursued, the LEA decided to pursue this goal, and the related metrics, expected
outcomes, actions, and expenditures.

A well-developed goal can be focused on the performance relative to a metric or metrics for all students, a specific student group(s), narrowing
performance gaps, or implementing programs or strategies expected to impact outcomes. LEAs should assess the performance of their student
groups when developing goals and the related actions to achieve such goals.
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Requirements and Instructions
LEAs should prioritize the goals, specific actions, and related expenditures included within the LCAP within one or more state priorities. LEAs
should consider performance on the state and local indicators, including their locally collected and reported data for the local indicators that are
included in the Dashboard in determining whether and how to prioritize its goals within the LCAP.

In order to support prioritization of goals, the LCAP template provides LEAs with the option of developing three different kinds of goals:

● Focus Goal: A Focus Goal is relatively more concentrated in scope and may focus on a fewer number of metrics to measure
improvement. A Focus Goal statement will be time bound and make clear how the goal is to be measured.

● Broad Goal: A Broad Goal is relatively less concentrated in its scope and may focus on improving performance across a wide range of
metrics.

● Maintenance of Progress Goal: A Maintenance of Progress Goal includes actions that may be ongoing without significant changes and
allows an LEA to track performance on any metrics not addressed in the other goals of the LCAP.

At a minimum, the LCAP must address all LCFF priorities and associated metrics.

Focus Goal(s)
Goal Description: The description provided for a Focus Goal must be specific, measurable, and time bound. An LEA develops a Focus Goal to
address areas of need that may require or benefit from a more specific and data intensive approach. The Focus Goal can explicitly reference
the metric(s) by which achievement of the goal will be measured and the time frame according to which the LEA expects to achieve the goal.

Explanation of why the LEA has developed this goal: Explain why the LEA has chosen to prioritize this goal. An explanation must be based
on Dashboard data or other locally collected data. LEAs must describe how the LEA identified this goal for focused attention, including relevant
consultation with educational partners. LEAs are encouraged to promote transparency and understanding around the decision to pursue a focus
goal.

Broad Goal
Goal Description: Describe what the LEA plans to achieve through the actions included in the goal. The description of a broad goal will be
clearly aligned with the expected measurable outcomes included for the goal. The goal description organizes the actions and expected
outcomes in a cohesive and consistent manner. A goal description is specific enough to be measurable in either quantitative or qualitative
terms. A broad goal is not as specific as a focus goal. While it is specific enough to be measurable, there are many different metrics for
measuring progress toward the goal.
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Explanation of why the LEA has developed this goal: Explain why the LEA developed this goal and how the actions and metrics grouped
together will help achieve the goal.

Maintenance of Progress Goal
Goal Description: Describe how the LEA intends to maintain the progress made in the LCFF State Priorities not addressed by the other goals
in the LCAP. Use this type of goal to address the state priorities and applicable metrics not addressed within the other goals in the LCAP. The
state priorities and metrics to be addressed in this section are those for which the LEA, in consultation with educational partners, has
determined to maintain actions and monitor progress while focusing implementation efforts on the actions covered by other goals in the LCAP.

Explanation of why the LEA has developed this goal: Explain how the actions will sustain the progress exemplified by the related metrics.

Required Goals
In general, LEAs have flexibility in determining what goals to include in the LCAP and what those goals will address; however, beginning with
the development of the 2022–23 LCAP, LEAs that meet certain criteria are required to include a specific goal in their LCAP.

Consistently low-performing student group(s) criteria: An LEA is eligible for Differentiated Assistance for three or more consecutive years
based on the performance of the same student group or groups in the Dashboard. A list of the LEAs required to include a goal in the LCAP
based on student group performance, and the student group(s) that lead to identification, may be found on the CDE’s Local Control Funding
Formula web page at https://www.cde.ca.gov/fg/aa/lc/.

● Consistently low-performing student group(s) goal requirement: An LEA meeting the consistently low-performing student group(s)
criteria must include a goal in its LCAP focused on improving the performance of the student group or groups that led to the LEA’s
eligibility for Differentiated Assistance. This goal must include metrics, outcomes, actions, and expenditures specific to addressing the
needs of, and improving outcomes for, this student group or groups. An LEA required to address multiple student groups is not required
to have a goal to address each student group; however, each student group must be specifically addressed in the goal. This requirement
may not be met by combining this required goal with another goal.

● Goal Description: Describe the outcomes the LEA plans to achieve to address the needs of, and improve outcomes for, the student
group or groups that led to the LEA’s eligibility for Differentiated Assistance.

● Explanation of why the LEA has developed this goal: Explain why the LEA is required to develop this goal, including identifying the
student group(s) that lead to the LEA being required to develop this goal, how the actions and associated metrics included in this goal
differ from previous efforts to improve outcomes for the student group(s), and why the LEA believes the actions, metrics, and
expenditures included in this goal will help achieve the outcomes identified in the goal description.
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Low-performing school(s) criteria: The following criteria only applies to a school district or COE with two or more schools; it does not apply to
a single-school district. A school district or COE has one or more schools that, for two consecutive years, received the two lowest performance
levels on all but one of the state indicators for which the school(s) receive performance levels in the Dashboard and the performance of the “All
Students” student group for the LEA is at least one performance level higher in all of those indicators. A list of the LEAs required to include a
goal in the LCAP based on school performance, and the school(s) that lead to identification, may be found on the CDE’s Local Control Funding
Formula web page at https://www.cde.ca.gov/fg/aa/lc/.

● Low-performing school(s) goal requirement: A school district or COE meeting the low-performing school(s) criteria must include a
goal in its LCAP focusing on addressing the disparities in performance between the school(s) and the LEA as a whole. This goal must
include metrics, outcomes, actions, and expenditures specific to addressing the needs of, and improving outcomes for, the students
enrolled at the low-performing school or schools. An LEA required to address multiple schools is not required to have a goal to address
each school; however, each school must be specifically addressed in the goal. This requirement may not be met by combining this goal
with another goal.

● Goal Description: Describe what outcomes the LEA plans to achieve to address the disparities in performance between the students
enrolled at the low-performing school(s) and the students enrolled at the LEA as a whole.

● Explanation of why the LEA has developed this goal: Explain why the LEA is required to develop this goal, including identifying the
schools(s) that lead to the LEA being required to develop this goal; how the actions and associated metrics included in this goal differ
from previous efforts to improve outcomes for the school(s); and why the LEA believes the actions, metrics, and expenditures included in
this goal will help achieve the outcomes for students enrolled at the low-performing school or schools identified in the goal description.

Measuring and Reporting Results:
For each LCAP year, identify the metric(s) that the LEA will use to track progress toward the expected outcomes. LEAs are encouraged to
identify metrics for specific student groups, as appropriate, including expected outcomes that would reflect narrowing of any existing
performance gaps.

Include in the baseline column the most recent data associated with this metric available at the time of adoption of the LCAP for the first year of
the three-year plan. LEAs may use data as reported on the 2019 Dashboard for the baseline of a metric only if that data represents the most
recent available (e.g., high school graduation rate).

Using the most recent data available may involve reviewing data the LEA is preparing for submission to the California Longitudinal Pupil
Achievement Data System (CALPADS) or data that the LEA has recently submitted to CALPADS. Because final 2020–21 outcomes on some
metrics may not be computable at the time the 2021–24 LCAP is adopted (e.g., graduation rate, suspension rate), the most recent data
available may include a point in time calculation taken each year on the same date for comparability purposes.

Local Control and Accountability Plan InstructionsPage 9 of 23 Page 145 of 188

https://www.cde.ca.gov/fg/aa/lc/


The baseline data shall remain unchanged throughout the three-year LCAP.

Complete the table as follows:

● Metric: Indicate how progress is being measured using a metric.

● Baseline: Enter the baseline when completing the LCAP for 2021–22. As described above, the baseline is the most recent data
associated with a metric. Indicate the school year to which the data applies, consistent with the instructions above.

● Year 1 Outcome: When completing the LCAP for 2022–23, enter the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above.

● Year 2 Outcome: When completing the LCAP for 2023–24, enter the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above.

● Year 3 Outcome: When completing the LCAP for 2024–25, enter the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above. The 2024–25 LCAP will be the first year in the next three-year cycle. Completing this
column will be part of the Annual Update for that year.

● Desired Outcome for 2023–24: When completing the first year of the LCAP, enter the desired outcome for the relevant metric the LEA
expects to achieve by the end of the 2023–24 LCAP year.

Timeline for completing the “Measuring and Reporting Results” part of the Goal.

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome
Desired Outcome

for Year 3
(2023–24)

Enter information
in this box when
completing the
LCAP for
2021–22.

Enter information
in this box when
completing the
LCAP for
2021–22.

Enter information
in this box when
completing the
LCAP for
2022–23. Leave
blank until then.

Enter information
in this box when
completing the
LCAP for
2023–24. Leave
blank until then.

Enter information
in this box when
completing the
LCAP for
2024–25. Leave
blank until then.

Enter information
in this box when
completing the
LCAP for
2021–22 or when
adding a new
metric.
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The metrics may be quantitative or qualitative; but at minimum, an LEA’s LCAP must include goals that are measured using all of the applicable
metrics for the related state priorities, in each LCAP year as applicable to the type of LEA. To the extent a state priority does not specify one or
more metrics (e.g., implementation of state academic content and performance standards), the LEA must identify a metric to use within the
LCAP. For these state priorities, LEAs are encouraged to use metrics based on or reported through the relevant self-reflection tool for local
indicators within the Dashboard.

Actions: Enter the action number. Provide a short title for the action. This title will also appear in the action tables. Provide a description of the
action. Enter the total amount of expenditures associated with this action. Budgeted expenditures from specific fund sources will be provided in
the summary tables. Indicate whether the action contributes to meeting the increase or improved services requirement as described in the
Increased or Improved Services section using a “Y” for Yes or an “N” for No. (Note: for each such action offered on an LEA-wide or schoolwide
basis, the LEA will need to provide additional information in the Increased or Improved Summary Section to address the requirements in
California Code of Regulations, Title 5 [5 CCR] Section 15496(b) in the Increased or Improved Services Section of the LCAP).

Actions for English Learners: School districts, COEs, and charter schools that have a numerically significant English learner student
subgroup must include specific actions in the LCAP related to, at a minimum, the language acquisition programs, as defined in EC
Section 306, provided to students and professional development activities specific to English learners.

Actions for Foster Youth: School districts, COEs, and charter schools that have a numerically significant Foster Youth student
subgroup are encouraged to include specific actions in the LCAP designed to meet needs specific to Foster Youth students.

Goal Analysis:

Enter the LCAP Year.

Using actual annual measurable outcome data, including data from the Dashboard, analyze whether the planned actions were effective in
achieving the goal. Respond to the prompts as instructed.

● Describe the overall implementation of the actions to achieve the articulated goal. Include a discussion of relevant challenges and
successes experienced with the implementation process. This must include any instance where the LEA did not implement a planned
action or implemented a planned action in a manner that differs substantively from how it was described in the adopted LCAP.

● Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures and between the Planned Percentages
of Improved Services and Estimated Actual Percentages of Improved Services, as applicable. Minor variances in expenditures or
percentages do not need to be addressed, and a dollar-for-dollar accounting is not required.

● Describe the effectiveness of the specific actions to achieve the articulated goal as measured by the LEA. In some cases, not all actions
in a goal will be intended to improve performance on all of the metrics associated with the goal. When responding to this prompt, LEAs
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may assess the effectiveness of a single action or group of actions within the goal in the context of performance on a single metric or
group of specific metrics within the goal that are applicable to the action(s). Grouping actions with metrics will allow for more robust
analysis of whether the strategy the LEA is using to impact a specified set of metrics is working and increase transparency for
educational partners. LEAs are encouraged to use such an approach when goals include multiple actions and metrics that are not closely
associated.

● Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as a result of this analysis and
analysis of the data provided in the Dashboard or other local data, as applicable.

Increased or Improved Services for Foster Youth, English Learners, and
Low-Income Students
Purpose
A well-written Increased or Improved Services section provides educational partners with a comprehensive description, within a single
dedicated section, of how an LEA plans to increase or improve services for its unduplicated students in grades TK–12 as compared to all
students in grades TK–12, as applicable, and how LEA-wide or schoolwide actions identified for this purpose meet regulatory requirements.
Descriptions provided should include sufficient detail yet be sufficiently succinct to promote a broader understanding of educational partners to
facilitate their ability to provide input. An LEA’s description in this section must align with the actions included in the Goals and Actions section
as contributing.

Requirements and Instructions
Projected LCFF Supplemental and/or Concentration Grants: Specify the amount of LCFF supplemental and concentration grant funds the
LEA estimates it will receive in the coming year based on the number and concentration of low income, foster youth, and English learner
students.

Projected Additional LCFF Concentration Grant (15 percent): Specify the amount of additional LCFF concentration grant add-on funding, as
described in EC Section 42238.02, that the LEA estimates it will receive in the coming year.

Projected Percentage to Increase or Improve Services for the Coming School Year: Specify the estimated percentage by which services
for unduplicated pupils must be increased or improved as compared to the services provided to all students in the LCAP year as calculated
pursuant to 5 CCR Section 15496(a)(7).

LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table. If a carryover percentage
is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%).
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LCFF Carryover — Dollar: Specify the LCFF Carryover — Dollar amount identified in the LCFF Carryover Table. If a carryover amount is not
identified in the LCFF Carryover Table, specify an amount of zero ($0).

Total Percentage to Increase or Improve Services for the Coming School Year: Add the Projected Percentage to Increase or Improve
Services for the Coming School Year and the Proportional LCFF Required Carryover Percentage and specify the percentage. This is the LEAs
percentage by which services for unduplicated pupils must be increased or improved as compared to the services provided to all students in the
LCAP year, as calculated pursuant to 5 CCR Section 15496(a)(7).

Required Descriptions:

For each action being provided to an entire school, or across the entire school district or COE, an explanation of (1) how the needs of
foster youth, English learners, and low-income students were considered first, and (2) how these actions are effective in meeting the
goals for these students.

For each action included in the Goals and Actions section as contributing to the increased or improved services requirement for unduplicated
pupils and provided on an LEA-wide or schoolwide basis, the LEA must include an explanation consistent with 5 CCR Section 15496(b). For
any such actions continued into the 2021–24 LCAP from the 2017–2020 LCAP, the LEA must determine whether or not the action was effective
as expected, and this determination must reflect evidence of outcome data or actual implementation to date.

Principally Directed and Effective: An LEA demonstrates how an action is principally directed towards and effective in meeting the LEA’s
goals for unduplicated students when the LEA explains how:

● It considers the needs, conditions, or circumstances of its unduplicated pupils;

● The action, or aspect(s) of the action (including, for example, its design, content, methods, or location), is based on these considerations;
and

● The action is intended to help achieve an expected measurable outcome of the associated goal.

As such, the response provided in this section may rely on a needs assessment of unduplicated students.

Conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection or further explanation
as to how, are not sufficient. Further, simply stating that an LEA has a high enrollment percentage of a specific student group or groups does
not meet the increase or improve services standard because enrolling students is not the same as serving students.

For example, if an LEA determines that low-income students have a significantly lower attendance rate than the attendance rate for all students,
it might justify LEA-wide or schoolwide actions to address this area of need in the following way:
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After assessing the needs, conditions, and circumstances of our low-income students, we learned that the attendance rate of our
low-income students is 7 percent lower than the attendance rate for all students. (Needs, Conditions, Circumstances [Principally
Directed])

In order to address this condition of our low-income students, we will develop and implement a new attendance program that is designed
to address some of the major causes of absenteeism, including lack of reliable transportation and food, as well as a school climate that
does not emphasize the importance of attendance. Goal N, Actions X, Y, and Z provide additional transportation and nutritional resources
as well as a districtwide educational campaign on the benefits of high attendance rates. (Contributing Action[s])

These actions are being provided on an LEA-wide basis and we expect/hope that all students with less than a 100 percent attendance
rate will benefit. However, because of the significantly lower attendance rate of low-income students, and because the actions meet
needs most associated with the chronic stresses and experiences of a socio-economically disadvantaged status, we expect that the
attendance rate for our low-income students will increase significantly more than the average attendance rate of all other students.
(Measurable Outcomes [Effective In])

COEs and Charter Schools: Describe how actions included as contributing to meeting the increased or improved services requirement on an
LEA-wide basis are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as
described above. In the case of COEs and charter schools, schoolwide and LEA-wide are considered to be synonymous.

For School Districts Only:

Actions Provided on an LEA-Wide Basis:

Unduplicated Percentage > 55 percent: For school districts with an unduplicated pupil percentage of 55 percent or more, describe how these
actions are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as described
above.

Unduplicated Percentage < 55 percent: For school districts with an unduplicated pupil percentage of less than 55 percent, describe how
these actions are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities. Also
describe how the actions are the most effective use of the funds to meet these goals for its unduplicated pupils. Provide the basis for this
determination, including any alternatives considered, supporting research, experience, or educational theory.

Actions Provided on a Schoolwide Basis:

School Districts must identify in the description those actions being funded and provided on a schoolwide basis, and include the required
description supporting the use of the funds on a schoolwide basis.
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For schools with 40 percent or more enrollment of unduplicated pupils: Describe how these actions are principally directed to and
effective in meeting its goals for its unduplicated pupils in the state and any local priorities.

For school districts expending funds on a schoolwide basis at a school with less than 40 percent enrollment of unduplicated pupils:
Describe how these actions are principally directed to and how the actions are the most effective use of the funds to meet its goals for foster
youth, English learners, and low-income students in the state and any local priorities.

A description of how services for foster youth, English learners, and low-income students are being increased or improved by the
percentage required.

Consistent with the requirements of 5 CCR Section 15496, describe how services provided for unduplicated pupils are increased or improved
by at least the percentage calculated as compared to the services provided for all students in the LCAP year. To improve services means to
grow services in quality and to increase services means to grow services in quantity. Services are increased or improved by those actions in the
LCAP that are included in the Goals and Actions section as contributing to the increased or improved services requirement, whether they are
provided on an LEA-wide or schoolwide basis or provided on a limited basis to unduplicated students. A limited action is an action that only
serves foster youth, English learners, and/or low-income students. This description must address how these action(s) are expected to result in
the required proportional increase or improvement in services for unduplicated pupils as compared to the services the LEA provides to all
students for the relevant LCAP year.

For any action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of
Improved Services in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to
determine the contribution of the action towards the proportional percentage. See the instructions for determining the Planned Percentage of
Improved Services for information on calculating the Percentage of Improved Services.

A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the
number of staff providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth,
English learners, and low-income students, as applicable.
An LEA that receives the additional concentration grant add-on described in EC Section 42238.02 is required to demonstrate how it is using
these funds to increase the number of staff who provide direct services to students at schools with an enrollment of unduplicated students that
is greater than 55 percent as compared to the number of staff who provide direct services to students at schools with an enrollment of
unduplicated students that is equal to or less than 55 percent. The staff who provide direct services to students must be certificated staff and/or
classified staff employed by the LEA; classified staff includes custodial staff.

Provide the following descriptions, as applicable to the LEA:

Local Control and Accountability Plan InstructionsPage 15 of 23 Page 151 of 188



An LEA that does not receive a concentration grant or the concentration grant add-on must indicate that a response to this prompt is not
applicable.

Identify the goal and action numbers of the actions in the LCAP that the LEA is implementing to meet the requirement to increase the number of
staff who provide direct services to students at schools with an enrollment of unduplicated students that is greater than 55 percent.

An LEA that does not have comparison schools from which to describe how it is using the concentration grant add-on funds, such as an LEA
that only has schools with an enrollment of unduplicated students that is greater than 55 percent, must describe how it is using the funds to
increase the number of credentialed staff, classified staff, or both, including custodial staff, who provide direct services to students at selected
schools and the criteria used to determine which schools require additional staffing support.

In the event that an additional concentration grant add-on is not sufficient to increase staff providing direct services to students at a school with
an enrollment of unduplicated students that is greater than 55 percent, the LEA must describe how it is using the funds to retain staff providing
direct services to students at a school with an enrollment of unduplicated students that is greater than 55 percent.

Complete the table as follows:

● Provide the staff-to-student ratio of classified staff providing direct services to students with a concentration of unduplicated students that
is 55 percent or less and the staff-to-student ratio of classified staff providing direct services to students at schools with a concentration
of unduplicated students that is greater than 55 percent, as applicable to the LEA. The LEA may group its schools by grade span
(Elementary, Middle/Junior High, and High Schools), as applicable to the LEA. The staff-to-student ratio must be based on the number of
full time equivalent (FTE) staff and the number of enrolled students as counted on the first Wednesday in October of each year.

● Provide the staff-to-student ratio of certificated staff providing direct services to students at schools with a concentration of unduplicated
students that is 55 percent or less and the staff-to-student ratio of certificated staff providing direct services to students at schools with a
concentration of unduplicated students that is greater than 55 percent, as applicable to the LEA. The LEA may group its schools by
grade span (Elementary, Middle/Junior High, and High Schools), as applicable to the LEA. The staff-to-student ratio must be based on
the number of FTE staff and the number of enrolled students as counted on the first Wednesday in October of each year.

Action Tables
Complete the Data Entry Table for each action in the LCAP. The information entered into this table will automatically populate the other Action
Tables. Information is only entered into the Data Entry Table, the Annual Update Table, the Contributing Actions Annual Update Table, and the
LCFF Carryover Table. With the exception of the Data Entry Table, the word “input” has been added to column headers to aid in identifying the
column(s) where information will be entered. Information is not entered on the remaining Action tables.

The following tables are required to be included as part of the LCAP adopted by the local governing board or governing body:
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● Table 1: Total Planned Expenditures Table (for the coming LCAP Year)

● Table 2: Contributing Actions Table (for the coming LCAP Year)

● Table 3: Annual Update Table (for the current LCAP Year)

● Table 4: Contributing Actions Annual Update Table (for the current LCAP Year)

● Table 5: LCFF Carryover Table (for the current LCAP Year)

Note: The coming LCAP Year is the year that is being planned for, while the current LCAP year is the current year of implementation. For
example, when developing the 2022–23 LCAP, 2022–23 will be the coming LCAP Year and 2021–22 will be the current LCAP Year.

Data Entry Table
The Data Entry Table may be included in the LCAP as adopted by the local governing board or governing body, but is not required to be
included. In the Data Entry Table, input the following information for each action in the LCAP for that applicable LCAP year:

● LCAP Year: Identify the applicable LCAP Year.

● 1. Projected LCFF Base Grant: Provide the total amount of LCFF funding the LEA estimates it will receive for the coming school year,
excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Grant Program and the
Home to School Transportation Program, pursuant to 5 CCR Section 15496(a)(8).

See EC sections 2574 (for COEs) and 42238.02 (for school districts and charter schools), as applicable, for LCFF apportionment
calculations.

● 2. Projected LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and concentration
grants the LEA estimates it will receive on the basis of the number and concentration of unduplicated students for the coming school
year.

● 3. Projected Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is
calculated based on the Projected LCFF Base Grant and the Projected LCFF Supplemental and/or Concentration Grants, pursuant to 5
CCR Section 15496(a)(8). This is the percentage by which services for unduplicated pupils must be increased or improved as compared
to the services provided to all students in the coming LCAP year.

● LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table from the prior LCAP
year. If a carryover percentage is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%).
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● Total Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is calculated
based on the Projected Percentage to Increase or Improve Services for the Coming School Year and the LCFF Carryover — Percentage.
This is the percentage by which the LEA must increase or improve services for unduplicated pupils as compared to the services provided
to all students in the coming LCAP year.

● Goal #: Enter the LCAP Goal number for the action.

● Action #: Enter the action’s number as indicated in the LCAP Goal.

● Action Title: Provide a title of the action.

● Student Group(s): Indicate the student group or groups who will be the primary beneficiary of the action by entering “All,” or by entering
a specific student group or groups.

● Contributing to Increased or Improved Services?: Type “Yes” if the action is included as contributing to meeting the increased or
improved services; OR, type “No” if the action is not included as contributing to meeting the increased or improved services.

● If “Yes” is entered into the Contributing column, then complete the following columns:

o Scope: The scope of an action may be LEA-wide (i.e., districtwide, countywide, or charterwide), schoolwide, or limited. An action
that is LEA-wide in scope upgrades the entire educational program of the LEA. An action that is schoolwide in scope upgrades the
entire educational program of a single school. An action that is limited in its scope is an action that serves only one or more
unduplicated student groups.

o Unduplicated Student Group(s): Regardless of scope, contributing actions serve one or more unduplicated student groups.
Indicate one or more unduplicated student groups for whom services are being increased or improved as compared to what all
students receive.

o Location: Identify the location where the action will be provided. If the action is provided to all schools within the LEA, the LEA
must indicate “All Schools.” If the action is provided to specific schools within the LEA or specific grade spans only, the LEA must
enter “Specific Schools” or “Specific Grade Spans.” Identify the individual school or a subset of schools or grade spans (e.g., all
high schools or grades transitional kindergarten through grade five), as appropriate.

● Time Span: Enter “ongoing” if the action will be implemented for an indeterminate period of time. Otherwise, indicate the span of time for
which the action will be implemented. For example, an LEA might enter “1 Year,” or “2 Years,” or “6 Months.”

● Total Personnel: Enter the total amount of personnel expenditures utilized to implement this action.
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● Total Non-Personnel: This amount will be automatically calculated based on information provided in the Total Personnel column and the
Total Funds column.

● LCFF Funds: Enter the total amount of LCFF funds utilized to implement this action, if any. LCFF funds include all funds that make up an
LEA’s total LCFF target (i.e., base grant, grade span adjustment, supplemental grant, concentration grant, Targeted Instructional
Improvement Block Grant, and Home-To-School Transportation).

o Note: For an action to contribute towards meeting the increased or improved services requirement it must include some measure
of LCFF funding. The action may also include funding from other sources, however the extent to which an action contributes to
meeting the increased or improved services requirement is based on the LCFF funding being used to implement the action.

● Other State Funds: Enter the total amount of Other State Funds utilized to implement this action, if any.

● Local Funds: Enter the total amount of Local Funds utilized to implement this action, if any.

● Federal Funds: Enter the total amount of Federal Funds utilized to implement this action, if any.

● Total Funds: This amount is automatically calculated based on amounts entered in the previous four columns.

● Planned Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis to unduplicated
students, and that does not have funding associated with the action, enter the planned quality improvement anticipated for the action as
a percentage rounded to the nearest hundredth (0.00%). A limited action is an action that only serves foster youth, English learners,
and/or low-income students.

o As noted in the instructions for the Increased or Improved Services section, when identifying a Planned Percentage of Improved
Services, the LEA must describe the methodology that it used to determine the contribution of the action towards the proportional
percentage. The percentage of improved services for an action corresponds to the amount of LCFF funding that the LEA
estimates it would expend to implement the action if it were funded.

For example, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning
providers know what targeted supports to provide to students who are foster youth. The LEA could implement this action by hiring
additional staff to collect and analyze data and to coordinate supports for students, which the LEA estimates would cost $165,000.
Instead, the LEA chooses to utilize a portion of existing staff time to analyze data relating to students who are foster youth. This
analysis will then be shared with site principals who will use the data to coordinate services provided by instructional assistants
and expanded learning providers to target support to students. In this example, the LEA would divide the estimated cost of
$165,000 by the amount of LCFF Funding identified in the Data Entry Table and then convert the quotient to a percentage. This
percentage is the Planned Percentage of Improved Service for the action.
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Contributing Actions Table
As noted above, information will not be entered in the Contributing Actions Table; however, the ‘Contributing to Increased or Improved
Services?’ column will need to be checked to ensure that only actions with a “Yes” are displaying. If actions with a “No” are displayed or if
actions that are contributing are not displaying in the column, use the drop-down menu in the column header to filter only the “Yes” responses.

Annual Update Table
In the Annual Update Table, provide the following information for each action in the LCAP for the relevant LCAP year:

● Estimated Actual Expenditures: Enter the total estimated actual expenditures to implement this action, if any.

Contributing Actions Annual Update Table
In the Contributing Actions Annual Update Table, check the ‘Contributing to Increased or Improved Services?’ column to ensure that only
actions with a “Yes” are displaying. If actions with a “No” are displayed or if actions that are contributing are not displaying in the column, use
the drop-down menu in the column header to filter only the “Yes” responses. Provide the following information for each contributing action in the
LCAP for the relevant LCAP year:

● 6. Estimated Actual LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and
concentration grants the LEA estimates it will actually receive based on of the number and concentration of unduplicated students in the
current school year.

● Estimated Actual Expenditures for Contributing Actions: Enter the total estimated actual expenditure of LCFF funds used to
implement this action, if any.

● Estimated Actual Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis only
to unduplicated students, and that does not have funding associated with the action, enter the total estimated actual quality improvement
anticipated for the action as a percentage rounded to the nearest hundredth (0.00%).

o Building on the example provided above for calculating the Planned Percentage of Improved Services, the LEA in the example
implements the action. As part of the annual update process, the LEA reviews implementation and student outcome data and
determines that the action was implemented with fidelity and that outcomes for foster youth students improved. The LEA reviews
the original estimated cost for the action and determines that had it hired additional staff to collect and analyze data and to
coordinate supports for students that estimated actual cost would have been $169,500 due to a cost of living adjustment. The LEA
would divide the estimated actual cost of $169,500 by the amount of LCFF Funding identified in the Data Entry Table and then
convert the quotient to a percentage. This percentage is the Estimated Actual Percentage of Improved Services for the action.
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LCFF Carryover Table
● 9. Estimated Actual LCFF Base Grant: Provide the total amount of LCFF funding the LEA estimates it will receive for the current school

year, excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Grant Program
and the Home to School Transportation Program, pursuant to 5 CCR Section 15496(a)(8).

● 10. Total Percentage to Increase or Improve Services for the Current School Year: This percentage will not be entered. The
percentage is calculated based on the amounts of the Estimated Actual LCFF Base Grant (9) and the Estimated Actual LCFF
Supplemental and/or Concentration Grants (6), pursuant to 5 CCR Section 15496(a)(8), plus the LCFF Carryover – Percentage from the
prior year. This is the percentage by which services for unduplicated pupils must be increased or improved as compared to the services
provided to all students in the current LCAP year.

Calculations in the Action Tables
To reduce the duplication of effort of LEAs, the Action Tables include functionality such as pre-population of fields and cells based on the
information provided in the Data Entry Table, the Annual Update Summary Table, and the Contributing Actions Table. For transparency, the
functionality and calculations used are provided below.

Contributing Actions Table
● 4. Total Planned Contributing Expenditures (LCFF Funds)

o This amount is the total of the Planned Expenditures for Contributing Actions (LCFF Funds) column

● 5. Total Planned Percentage of Improved Services

o This percentage is the total of the Planned Percentage of Improved Services column

● Planned Percentage to Increase or Improve Services for the coming school year (4 divided by 1, plus 5)

o This percentage is calculated by dividing the Total Planned Contributing Expenditures (4) by the Projected LCFF Base Grant (1),
converting the quotient to a percentage, and adding it to the Total Planned Percentage of Improved Services (5).

Contributing Actions Annual Update Table
Pursuant to EC Section 42238.07(c)(2), if the Total Planned Contributing Expenditures (4) is less than the Estimated Actual LCFF Supplemental
and Concentration Grants (6), the LEA is required to calculate the difference between the Total Planned Percentage of Improved Services (5)
and the Total Estimated Actual Percentage of Improved Services (7). If the Total Planned Contributing Expenditures (4) is equal to or greater
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than the Estimated Actual LCFF Supplemental and Concentration Grants (6), the Difference Between Planned and Estimated Actual
Percentage of Improved Services will display “Not Required.”

● 6. Estimated Actual LCFF Supplemental and Concentration Grants

o This is the total amount of LCFF supplemental and concentration grants the LEA estimates it will actually receive based on of the
number and concentration of unduplicated students in the current school year.

● 4. Total Planned Contributing Expenditures (LCFF Funds)

o This amount is the total of the Last Year's Planned Expenditures for Contributing Actions (LCFF Funds)

● 7. Total Estimated Actual Expenditures for Contributing Actions

o This amount is the total of the Estimated Actual Expenditures for Contributing Actions (LCFF Funds)

● Difference Between Planned and Estimated Actual Expenditures for Contributing Actions (Subtract 7 from 4)

o This amount is the Total Estimated Actual Expenditures for Contributing Actions (7) subtracted from the Total Planned Contributing
Expenditures (4)

● 5. Total Planned Percentage of Improved Services (%)

o This amount is the total of the Planned Percentage of Improved Services column

● 8. Total Estimated Actual Percentage of Improved Services (%)

o This amount is the total of the Estimated Actual Percentage of Improved Services column

● Difference Between Planned and Estimated Actual Percentage of Improved Services (Subtract 5 from 8)

o This amount is the Total Planned Percentage of Improved Services (5) subtracted from the Total Estimated Actual Percentage of
Improved Services (8)

LCFF Carryover Table
● 10. Total Percentage to Increase or Improve Services for the Current School Year (6 divided by 9 + Carryover %)
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o This percentage is the Estimated Actual LCFF Supplemental and/or Concentration Grants (6) divided by the Estimated Actual
LCFF Base Grant (9) plus the LCFF Carryover – Percentage from the prior year.

● 11. Estimated Actual Percentage of Increased or Improved Services (7 divided by 9, plus 8)

o This percentage is the Total Estimated Actual Expenditures for Contributing Actions (7) divided by the LCFF Funding (9), then
converting the quotient to a percentage and adding the Total Estimated Actual Percentage of Improved Services (8).

● 12. LCFF Carryover — Dollar Amount LCFF Carryover (Subtract 11 from 10 and multiply by 9)

o If the Estimated Actual Percentage of Increased or Improved Services (11) is less than the Estimated Actual Percentage to
Increase or Improve Services (10), the LEA is required to carry over LCFF funds.

The amount of LCFF funds is calculated by subtracting the Estimated Actual Percentage to Increase or Improve Services (11)
from the Estimated Actual Percentage of Increased or Improved Services (10) and then multiplying by the Estimated Actual LCFF
Base Grant (9). This amount is the amount of LCFF funds that is required to be carried over to the coming year.

● 13. LCFF Carryover — Percentage (12 divided by 9)

o This percentage is the unmet portion of the Percentage to Increase or Improve Services that the LEA must carry over into the
coming LCAP year. The percentage is calculated by dividing the LCFF Carryover (12) by the LCFF Funding (9).

California Department of Education
January 2022
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Master Plan for Services to English Learners

Blue Ridge Academy aims for outstanding programs for all our students. English Learners have
enormous challenges but also have the opportunity to develop the asset of bilingualism within a global
community. They face the double task of learning the challenging state standards and mastering a new language.

To make sure we reach optimal results for English Learners we developed this Master Plan to ensure that they
learn English, have full access to a challenging academic curriculum and that they build the multicultural
proficiency that is necessary in today’s complex and challenging world. This plan is a practical guide for all
staff to ensure that we provide consistent, coherent services to each and every English Learner in our school. We
are all expected to follow the plan, and it provides specific ways for us to hold ourselves accountable for
obtaining optimal results.

This plan describes how we identify, serve and support students who initially enroll in our school with limited
proficiency in the English language. The plan sets forth five goals for this work:

1. English Learner (EL) programs will be fully implemented.
2. Parents of English Learners and Reclassified Fluent English Proficient Students (RFEPs) will participate

meaningfully in their children’s education.
3. English Learners will master the English language as efficiently and effectively as possible.
4. English Learners will achieve academic success comparable to English Only (EO) students.
5. English Learners and Reclassified Fluent English Proficient Students will be at no greater risk for school

failure than English Only Students.

Identification Tools:

● Home Language Survey upon enrollment
● Additionally, look in CALPADS and cumulative folders

Step 1: Registration, including Completion of the Home Language Survey

Upon enrollment, parents complete a Home Language Survey or HLS as required by state law. This survey is
completed the first time the parent enrolls the child in Blue Ridge Academy, and the results are maintained
thereafter in the charter school’s student information system and the English Learner folder in the child’s
cumulative record (CUM).

If the answers to Items 1, 2, 3 on the HLS are “English”, the child is classified as English Only or EO. The
parent is notified of the result and is given an explanation of the placement options open to the student. The
default option is Mainstream English.
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If Item 1, 2, or 3 on the Home Language Survey is answered with a language other than English or ASL, the
child is tested for English proficiency. (Continue to Step 2)

However, if the parent’s response to the first three questions on the HLS is English, and the response to the
fourth question is other than English, then reasonable doubt may exist as to the student’s home language. If
there is evidence of significant non-English exposure, then the pupil must be administered the state English
language proficiency assessment, currently known as the English Language Proficiency Assessments for
California (ELPAC). The parent will be consulted by a certificated staff member regarding the need to
administer the assessment, the results, and the subsequent program placement of the child.

NOTE: When reasonable doubt is established, the school must annotate the HLS to
document the reasons for ELPAC administration. The school administrator/designee must sign
and date the annotations provided.

The parent has the right to amend the HLS at any time. However, if the student has already been administered
the initial ELPAC , any changes to the HLS will not affect the student’s official language classification. If the
parent amends the HLS prior to initial ELPAC administration, the school must honor the changes made while
continuing to take reasonable doubt into consideration, given the probable impact of the change relative to the
parent’s or student's observed linguistic behavior.

Parents who enroll their child in Pre-Kindergarten must complete the HLS as part of the enrollment process.
The first HLS (e.g., Pre-K) on file for a student supersedes all HLS forms completed at later times. Therefore,
the answers provided on the initial HLS are documented permanently in CALPADS.

Assessment

● Initial ELPAC, within 30 days of enrollment-- July 1-June 30
● Initial ELPAC score report and Notification Letter will be mailed, after testing. See Appendix 1(generic

sample letter)
● Summative ELPAC, for current ELs-- Feb. 1-May 31

Step 2: English Language Proficiency Assessment

State regulations require that if the student’s Home Language Survey indicates that a language other than
English is used at home in Item 1, 2, or 3, the student’s English language proficiency level must be assessed
within 30 calendar days of initial enrollment.

The ELPAC is a standardized language proficiency test designed to measure the English proficiency of
non-native speakers in four areas: Listening, Speaking, Reading and Writing. The child receives a score for each
part of the test that is taken (Listening, Speaking, Reading, and Writing) as well as an overall score. The score
types include: scale scores and proficiency levels.

School staff calculate a preliminary score for the purpose of determining the default program and placement
options. These results, including proficiency level results for each subtest, are communicated to the parent on
the Parent Notification of English Language Testing Form. The assessment is also forwarded to the test
publisher for official scoring. These official results override the informal scoring if the scores differ. The official
results are sent to the parent within 30 days of receipt by the school. ELPAC results are maintained in the
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student’s English Learner folder inside the cumulative folder, and in the school’s student information system for
future use in the monitoring of student progress and in the program evaluation.

If an Individual Education Plan (IEP) team has determined that a student is unable to take all or part of the
ELPAC, the student will be given a California Department of Education (CDE) approved alternative
assessment.

On the basis of the English language assessment, students are classified as either English Learner (EL) or
Initially Fluent English Proficient (IFEP).

NOTE: Students classified as IFEP are not eligible to receive EL services and will receive grade-level instruction
in an instructional program designed for Native-English and Fluent-English speakers.

IFEP Students - The parents of IFEP students are informed of the results and given the same program options as
those given to EO students: the default program is Mainstream English. Placement is made on the same basis as
for EOs.

English Learners proceed to primary language assessment. Parents of ELs will be notified each year of their
child’s current language classification along with the annual assessment results. A student will remain an EL
until he or she has met the criteria for reclassification.
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Step 3: Parent Notification of Results

Parent Notification of Initial Assessment Results and Program Placement

Parents of students (ELs and IFEPs) who are administered the initial ELPAC will receive official notification
informing them of their child’s:

● Initial English language proficiency level and how it was assessed
● Official language classification
● Instructional program placement

In addition to the above, parents must also receive information regarding the:

● Various instructional program options, educational strategies, and educational materials to be used in
each program

● Reclassification, or program exit, criteria
● Instructional program for ELs with a disability (with an IEP) and how such program will meet the

objectives of the IEP
● Expected rate of graduation for ELs

Parent Notification of Annual Assessment Results and Program Placement

Program Placement/Instructional

● English Language Mainstream (ELM)—A classroom setting for English learners who have acquired
reasonable fluency in English, as defined by the school district. In addition to ELD instruction, English
learners continue to receive additional and appropriate educational services in order to recoup any
academic deficits that may have been incurred in other areas of the core curriculum as a result of
language barriers.

● Core Instruction in English
● Daily Leveled ELD for 30 – 60 minutes based on the student's need and level independently at home

through English Learner supports provided to the family.
● SDAIE strategies/vocabulary development will be embedded in curriculum and enhanced with teacher

support in person or online sessions. One to three, half hour sessions. (SDAIE Strategies for English
Learner Intervention is attached).

● Monitor student progress and evaluate programs regularly.
● Optional ELD class (virtual).
● Pathblazer for math and reading supports
● Reading Horizons—this program provides an assessment of your student, then offers differentiated and

individualized assignments to help them build foundational skills in English language.
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Step 4: Program Placement

The following process is used to identify the most appropriate program for the English Learner. ELPAC results
indicate whether the student is reasonably fluent in English or not.

The criteria for reasonable fluency in English are the same as the criteria for “Probably English Proficient” in
the ELPAC Scoring Guide. They include:

1. Student’s overall proficiency level is Early Advanced or higher, and
2. Proficiency in each skill area is Intermediate or higher. The skill areas are Listening, Speaking

(Kindergarten through 12th grade), Reading, Writing, (2nd through 12th grade).

If the child is reasonably fluent in English by these criteria, then the default placement is the mainstream
English program. Additional support services may be recommended, as appropriate. The child will normally
continue in this placement until reclassified. Support services in the mainstream program must include English
Language Development and may include one or more of the following:

● Content instruction using SDAIE strategies
● Specialized instruction by an English Learner Development teacher
● Participation in Benchmark, Strategic, or Intensive interventions in variety of setting based on student

need
● McGraw Hill Flex Curriculum (EL supports based on Level)

PROFESSIONAL DEVELOPMENT FOR STAFF AND ADMINISTRATORS ON INITIAL
IDENTIFICATION, PLACEMENT, AND RELATED PARENTAL RIGHTS/INFORMED CONSENT
Our school provides ongoing annual professional development for administrators and staff, including special
education teachers and staff, on legal requirements and district procedures relating to the implementation of the
identification and placement requirements of this English Learner Master Plan, including but not limited to:

● Initial identification 
● Placement options and procedures 
● Communicating assessment results to families effectively
● Parental rights and informed consent regarding initial identification and placement, including the

parental exception waiver process.

Those who must participate in the training include but are not limited to: administrators, teaching staff,
counselors, Enrichment Center staff, staff members who work with ELs’ student records, office staff members
responsible for registration, special education teachers, paraprofessionals and specialists, and other support staff
as necessary. The training places special emphasis on sensitivity to parents, including how to make parents feel
welcome, and how to ensure that they are truly informed and able to take an active role in the process of
determining the appropriate instructional program for their child.
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INITIAL ELPAC-ELAS CORRECTION POLICY AND PROCESS

Local Educational Agencies are allowed to make one correction per student per lifetime to an English Language
status. This process can be used if a parent/guardian or certificated employee of the LEA requests a review of
the student’s classification on the basis of the results of the Initial ELPAC. Typically, the process will be used if
a parent/guardian or certificated employee can provide evidence that a student who was classified as English
Learner (EL) after taking the Initial ELPAC should be classified as Initially Fluent English Proficient (IFEP).
This process must occur before the first administration of the Summative ELPAC starting in February.

If a student was tested with the initial ELPAC and was designated EL but, based on evidence and observation,
you feel that they are proficient in English, the HST can request a status correction to IFEP (Initially Fluent
English Proficient).

1. HST submits the Google Survey--ELAS Correction Request for Initial ELPAC; found in the EL
Resources Folder.

2. If the request is approved for further review, HST will receive an Evidence Form and info sheet.
3. HST and family review the examples of possible evidence for the student's grade span.
4. HST and family gather appropriate, grade-level evidence in all domains to illustrate student’s English

Language Proficiency
5. Complete the Evidence Form, signed by HST and Parent, then email, along with evidence, to the

school’s EL Designee or coordinator.

RECLASSIFICATION

Our school reclassifies EL students to Reclassified English Fluent Proficient (RFEP) at the point when
specialized language and academic support services are deemed no longer needed for ELs to be successful in
their educational program at a level commensurate to non-ELs. This decision is made using criteria that include
assessment of English language proficiency using the ELPAC, Smarter Balanced Assessment
Consortium(SBAC) or California Alternative Assessment (CAA) scores in English-Language Arts, teacher
evaluation, and parent consultation. Once ELs are reclassified, they retain RFEP status for the rest of their
educational careers. However, the academic progress of RFEP students must be monitored for a minimum of
two years, as required by state and federal guidelines, and if their continued linguistic and academic
performance declines or stalls, interventions are provided to ensure that these students reach and maintain grade
level academic proficiency. A full description of the reclassification process is detailed below.
ELPAC proficiency level, in addition, common, grade-level standards-based assessments and English language
development (ELD) assessments are examined to determine if the student is able to function at a level
commensurate with his or her English-speaking peers.

Reclassification Policy, Criteria, and Process:

The EL Designee or coordinator, in conjunction with teacher input, will specifically evaluate students who are
potentially qualified for reclassification. This will occur upon release of ELPAC scores by the state.

Per California Department of Education recommendations and requirements, EL Reclassification will be based
on the following four criteria:
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1) ELPAC Score - Students must have an Overall Performance Level score of 4 (the statewide standardized
ELP criterion).

2) Teacher Evaluation - Student progress as observed by the teacher, as well as student’s grades/progress
indicators in math and English. Grades must be a C or higher in both courses. Progress in standards
must be Meeting or Exceeding Expectations.

3) Parent Opinion and Consultation - Parents will be invited to, and are strongly encouraged to participate
in a phone conference, as noted in the Parent Notification Letter of Reclassification.

4) English Language Proficiency - EL student’s English language proficiency will be compared with that of
an English Proficient Student. This will take the form of the STAR 360 Assessment and SBAC scores.
The cut score requirements/criteria is indicated in the chart below.

Grade Minimum ELA
SBAC Score

Minimum
Reading
Score on
STAR360

Minimum Math
SBAC Score

Minimum
Math Score on

STAR360

TK/K n/a 50
n/a

n/a

1st
n/a

71
n/a

240

2nd n/a 182 n/a 396

3rd Standard nearly met 323 Standard nearly met 482

4th Standard nearly met 424 Standard nearly met 567

5th Standard nearly met 525 Standard nearly met 634

6th Standard nearly met 626 Standard nearly met 699

7th Standard nearly met 713 Standard nearly met 736

8th Standard nearly met 847 Standard nearly met 767

9th
n/a

925
n/a

780

10th
n/a

981
n/a

782

11th Standard nearly met 1026 Standard nearly met 803

12th n/a 1141 n/a 817

9

Page 168 of 188



Process
1. The EL Designee or coordinator will complete the Reclassification Form for students who meet the first

criteria. See Appendix 3
2. Form will then be sent to the teacher for further input and completion of grades, test scores, etc.
3. If a student meets criteria 1, 2, and 4, a Parent Notification Letter of Reclassification will be sent to the

parents, inviting them to a phone conference where they can consult with the EL Designee or
coordinator and/or teacher, and their child. See Appendix 4

4. At this point, if everyone is in agreement, the student is then redesignated RFEP.
5. If a student has not met criteria 1, 2, or 4, they will remain EL and will be reevaluated the next school

year.

RECLASSIFYING ENGLISH LEARNERS WITH DISABILITIES
The reclassification criteria and process is the same for Special Education students being considered for
reclassification, except in those cases where the IEP team feels that the student’s disability, more so than a
language barrier, is the reason for why the student is not qualifying for reclassification. In such cases, it is the
responsibility of the IEP team, case carrier, or teacher to initiate contact with the EL Designee or coordinator to
consider the alternative reclassification criteria and form. The IEP team, to include parent/guardian and the EL
Designee or coordinator, will discuss and complete the form. If the student is found to meet this criteria, he/she
will then be reclassified to RFEP and four year monitoring will commence, as with all other RFEP students. See
Appendix 5
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RFEP Monitoring
Per California Department of Education requirements, once a student is reclassified as RFEP, they are no longer
required to take the summative ELPAC, but there is a requirement for four years of continued monitoring of that
student.
Our school will monitor RFEPs once per year over the course of the four years, using the Reclassification
Monitoring form. Below is the RFEP Monitoring Schedule, based on student last name:

RFEP Monitoring Schedule
Student’s Last Name Monitoring Month, Annually for Four Years

A-C October

D-F November

G-H December

I-L January

M-O February

P-R March

S-V April

W-Z May

If at any point the student is scoring below grade level, intervention measures will be put in place, so as to
ensure that the student is receiving as much support as possible, toward maintaining English language
proficiency and academic growth. See Appendix 6
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Blue Ridge Academy
955 Stanislaus Street, Maricopa, CA 93252

Ph (661) 525-1178 | Fax (661) 465-4544

INITIAL ELPAC NOTIFICATION LETTER

To the parent(s)/guardian(s) of: Test Date:

Student ID#: School: Blue Ridge Academy
Date of Birth: Grade:

Dear Parent(s) or Guardian(s): A language other than English was noted on your child’s Home Language
Survey when your child first enrolled in our school. State and federal law requires us to assess your child and
notify you of your child’s proficiency level in English. We are required to inform you of the language acquisition
program options available. From these options, you may choose the one that best suits your child (California
Education Code [EC] Section 310). This letter also explains the criteria for a student to exit the English learner
(EL) status (20 United States Code [U.S.C.] Section 6312[e][3][A][i],[vi]).

Language Assessment Results
(20 U.S.C Section 6312[e][3][A][ii])

Composite Domains
English Language Proficiency Assessments for California (ELPAC)

Initial ELPAC Performance Level

Overall
Status: Intermediate English Learner

Score: 412
Oral Language (Listening and
Speaking) Well developed

Written Language (Reading and
Writing) Beginning to develop

Based on results of the English language proficiency assessment, your child has been identified as an English
Learner (EL) student.

Program Placement

If your student was identified as IFEP, he/she is assigned to a regular academic program, will not need to
participate in an English language instructional support program, will not be designated as an English Learner
(EL student), nor will he/she need to take the ELPAC exam again. Please note that this does not change your
student’s homeschool teacher.

If your student was identified as an English Learner (EL), he/she has been assigned to an appropriate English
language instructional support program based on the results. The goal of this program is to help your child
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become proficient in English and succeed in the school’s academic curriculum. Instructional support is added
by your child’s teacher as needed, according to the ELPAC results. Please note that this does not change your
student’s homeschool teacher.

Exit (Reclassification) Criteria

The goal of language acquisition programs is for students to become proficient in English as rapidly as
possible and to meet state academic achievement measures. This district’s exit (reclassification) criteria are
listed below. (20 U.S.C. Section 6312[e][3][A][vi])

Required Criteria
(California Education Code [EC] Section

313[f])

LEA Criteria
Blue Ridge Academy EL Master Plan

English Language Proficiency Assessment ELPAC Overall Performance Level 4.

Teacher Evaluation

Student progress as observed by a teacher, as well as
student’s grades/progress indicators in math and English.
Grade must be a C or higher in both courses. Progress in
standards must be Meeting or Exceeding Expectations.

Parental Opinion and Consultation
Parents will be invited to, and are strongly encouraged to
participate in a phone conference, as noted in the Parent
Notification Letter of Reclassification.

Comparison of Performance in Basic Skills
EL student’s English language proficiency will be compared
with that of an English Proficient Student.  This will take the
form of the STAR 360 Assessment and SBAC scores.

Intervention and Support Options

In addition to the instructional support provided by your homeschool teacher, Blue Ridge Academy offers other
programs to help your student with their English fluency and academic achievement goals. Below is a list of
options, which you can discuss with your teacher, if interested.

1. Small-Group (virtual) ELD Classes—new this year! This class will provide a weekly session of 30+
minutes of individualized support and instruction using Google Classroom and various online programs,
including BrainPopELL, language support programs, as well as other supplemental materials taught by
our EL Coordinator. Students will practice reading, writing, listening and speaking in English. You will
receive communication directly from the EL Coordinator to sign up for this class which begins in
October.

2. Curriculum supplemental support—check with the student’s chosen curriculum platform, as some
have a built-in ELD/intervention component. For example, Edgenuity students can access MyPath.

3. Pathblazer—this program can be used for intervention in math and reading. Eligibility is dependent on
Star 360 scores and is given to students who score in the yellow intervention or red urgent intervention
categories.
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4. Learning Ally—this program is an audiobook program which reads books to students, so they can
hear what it should sound like, as it is read by an English fluent person.

Should you have questions regarding these programs, test results, or your child’s instructional placement,
please contact your child’s teacher, or me, at the number or email listed below.

Sincerely,
Emily Cruz
EL Designee
Assistant Director - LA South
Blue Ridge Academy
(562) 833-7216

emily.cruz@theblueridgeacademy.com 
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Blue Ridge Academy
955 Stanislaus Street, Maricopa, CA 93252

Ph (661) 525-1178 | Fax (661) 465-4544

Annual EL Notification Letter 2023-2024

Dear Parent or Guardian of:

<<First Name>> <<Last Name>>

<<Street>>

<<City Line>>

August 15, 2023

State and federal laws require all school districts in California to give a state test of English proficiency
to students whose primary language is not English. A student’s primary language is identified on a
home language survey, which is completed by the parents or guardians upon registering their child in
a California public school for the first time. In California, the name of the state test is the Initial English
Language Proficiency Assessments for California (ELPAC). The results of the test help to measure how
each student is progressing toward proficiency in English in the areas of listening, speaking, reading,
and writing.

Your child continues to be identified as an English Learner. Your child has been assigned to an
appropriate English language instructional support program based on the results. The goal of this
program is to help your child become proficient in English and succeed in the school’s academic
curriculum. Instructional support is added by your child’s teacher as needed, according to ELPAC
results. Please note, that this does not change your student’s homeschool teacher.

Blue Ridge Academy also offers additional supports to those students who require additional
intervention. Should you have questions regarding these programs or your child’s instructional
placement, please contact your child’s teacher, or me, at the number or email listed below.

Sincerely,

Emily Cruz

Director of Student Achievement, EL Designee

Blue Ridge Academy

(562) 833-7216
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emily.cruz@theblueridgeacademy.com

Blue Ridge Academy
955 Stanislaus Street, Maricopa, CA 93252

Ph (661) 525-1178 | Fax (661) 465-4544

Carta de notificación anual EL 2023-2024

Estimado padre o tutor de:

<< Nombre >> << Apellido >>

<<Street>>

<< Línea de la ciudad >>

15 de agosto de 2023

Las leyes estatales y federales requieren que todos los distritos escolares de California den una prueba estatal
de dominio del inglés a los estudiantes cuyo idioma principal no es el inglés. El idioma principal de un estudiante
se identifica en una encuesta sobre el idioma del hogar, que los padres o tutores completan al inscribir a su hijo
en una escuela pública de California por primera vez. En California, el nombre de la prueba estatal es Evaluación
inicial de dominio del idioma inglés para California (ELPAC). Los resultados de la prueba ayudan a medir cómo
progresa cada estudiante hacia el dominio del inglés en las áreas de comprensión auditiva, expresión oral,
lectura y escritura.

Su hijo sigue siendo identificado como un aprendiz de inglés. Su hijo ha sido asignado a un programa de apoyo
educativo apropiado en inglés según los resultados. El objetivo de este programa es ayudar a su hijo a dominar
el inglés y tener éxito en el plan de estudios académico de la escuela. El maestro de su hijo agrega apoyo
educativo según sea necesario, de acuerdo con los resultados de ELPAC. Tenga en cuenta que esto no cambia al
maestro de educación en casa de su estudiante.

Blue Ridge Academy también ofrece apoyos adicionales a aquellos estudiantes que requieren intervención
adicional. Si tiene preguntas sobre estos programas o la ubicación educativa de su hijo, comuníquese con el
maestro de su hijo o conmigo al número o correo electrónico que se indica a continuación.

Atentamente,

Emily Cruz

Director of Student Achievement, EL Designee

Blue Ridge Academy

(562) 833-7216

16

Page 175 of 188

mailto:emily.cruz@theblueridgeacademy.com


emily.cruz@theblueridgeacademy.com

Evidence Form

Initial ELPAC Correction: Correcting ELAS from EL to IFEP

Complete all information below and email along with evidence documentation to the EL Designee or
coordinator of your school.

HST Name: _____________________________________________________________

Student Name: _____________________________________________________________

SSID: _________________________________

List of evidence attached:

1. Reading:

2. Writing:

3. Listening:

4. Speaking:
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Additional teacher comments and observations:

Teacher Signature:_________________ Date:___________

Parent Signature:__________________ Date:___________

Final Outcome: Student ELAS will be corrected to IFEP: Yes No

EL Designee/coordinator:____________________ Date:___________
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English Learner Reclassification Form

Student Name: Grade:

Teacher Name: Date:

1. ELPAC Scores 2. English Language Proficiency/
Academic Performance

Overall Score Comparison Data English Math

Subscores: Listening Grades/Progress
Indicators

Speaking SBAC Scores

Reading Star 360 Scores

Writing Other:

19

Page 178 of 188



3. Teacher Evaluation

4. Parent Opinion

Final Outcome: Student will be reclassified: Yes No

Teacher Signature:__________________ EL Designee______________________

Parent Signature:___________________ Official RFEP Date:___________________
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Parent Notification Letter of Reclassification

August 15, 2023

Dear Parents or Guardians:

State and federal laws require all school districts in California to give a state test of English
proficiency each year to every student who is identified as an English Learner. In California, the name
of this test is the English Language Proficiency Assessments for California (ELPAC). The results of
the ELPAC help to measure how each student is progressing toward proficiency in English in the
areas of listening, speaking, reading, and writing.

Your child has been administered the ELPAC for this year, and we have received those scores. We
reviewed your child’s performance on this test and took into consideration the following criteria: an
evaluation of your child’s academic performance by the teacher; your child’s English proficiency as
measured by the SBAC, Star 360, and/or other additional assessments, and your opinion as the
parents or guardians about your child’s proficiency in English and readiness to be reclassified. Based
on all of this data, your child qualifies for reclassification out of the program. We will reclassify your
child as fluent English proficient (RFEP).

We thank you for your input and involvement in this process and congratulate your family on this
achievement. If you have any questions about the ELPAC or this letter, you can ask your HST, or
they can also be directed to me as well.

Sincerely,

​Emily Cruz
Director of Student Achievement
EL Designee
Blue Ridge Academy
(562) 833-7216
emily.cruz@theblueridgeacademy.com
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Carta de notificación de reclasificación a los padres

15 de agosto de 2023

Estimado padre o tutor de:

Las leyes estatales y federales requieren que todos los distritos escolares de California den una
prueba estatal de competencia en inglés cada año a cada estudiante identificado como aprendiz de
inglés. En California, el nombre de esta prueba es Evaluaciones de dominio del idioma inglés para
California (ELPAC). Los resultados del ELPAC ayudan a medir cómo progresa cada estudiante hacia
el dominio del inglés en las áreas de comprensión auditiva, expresión oral, lectura y escritura.

A su hijo se le ha administrado el ELPAC de este año y hemos recibido esos puntajes. Revisamos el
desempeño de su hijo en esta prueba y tomamos en consideración los siguientes criterios: una
evaluación del desempeño académico de su hijo por parte del maestro; el dominio del inglés de su
hijo según lo medido por las evaluaciones SBAC, Star 360 y / o iReady, y su opinión como padres o
tutores sobre el dominio del inglés de su hijo y su preparación para ser reclasificado. Con base en
todos estos datos, su hijo califica para ser reclasificado fuera del programa. Reclasificaremos a su
hijo como reclasificado con dominio del inglés fluido (RFEP).

Le agradecemos su contribución y participación en este proceso y felicitamos a su familia por este
logro. Si tiene preguntas sobre ELPAC o esta carta, puede preguntarle a su HST, o también pueden
dirigirme a mí.

Sinceramente,

Emily Cruz
Director of Student Achievement, EL Designee
Blue Ridge Academy
(562) 833-7216
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emily.cruz@theblueridgeacademy.com

Reclassification Form

For English Learners with Disabilities

Policy, from Blue Ridge EL Master Plan:
RECLASSIFYING ENGLISH LEARNERS WITH DISABILITIES

The reclassification criteria and process is the same for Special Education students being considered for reclassification,
except in those cases where the IEP team feels that the student’s disability, more so than a language barrier, is the reason
for why the student is not qualifying for reclassification. In such cases, it is the responsibility of the IEP team, case carrier,
or teacher to initiate contact with the EL Designee to consider the alternative reclassification criteria and form.  The IEP
team, to include parents and the EL Designee, will discuss and complete the form. If the student is found to meet this
criteria, he/she will then be reclassified to RFEP and four year monitoring will commence, as with all other RFEP
students.

Student Name: Grade:

Teacher Name: Today’s Date:

Primary Disability: Date of last IEP:

Secondary Disability:

1. Indicate which assessment the student took: ELPAC _____ Alternate ELPAC _____

2. ELPAC Scores 3. English Language Proficiency/
Academic Performance

Overall Score Comparison Data English Math

Subscores: Reading Grades/Progress
Indicators

Writing SBAC Scores

Listening Star 360 Scores
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Speaking Other:

4. Has the student met language proficiency criteria as assessed by ELPAC? Yes ___ No ___

5. Does the IEP/reclassification team believe the student’s disability impedes the student’s ability
to demonstrate English proficiency on the ELPAC? Yes ___ No ___

6. If so, in which domains? Reading ___ Writing ___ Listening ___ Speaking ___

Provide an explanation below by using the following criteria to help determine if factors
other than English language proficiency are responsible for limited achievement on ELPAC and/or
ELA:

___ Student’s performance is commensurate with his/her ability, due to his/her disability.

___ Student’s performance is commensurate with that of peers who have a similar learning disability
and are NOT English Learners.

___ Student’s errors are indicative of a student with his/her disability versus a language barrier.

___ Other/also:

7. Was an English proficiency goal written into the student’s IEP? Yes ___ No ___

8. Did the student meet the English proficiency goal? Yes ___ No ___

9. Is it the belief of the IEP/reclassification team that the student has reached an appropriate level

of English proficiency and should be reclassified? Yes ___ No ___

10. Teacher Evaluation
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11. Parent Opinion

Final Outcome: Student will be reclassified: Yes No

Teacher Signature:__________________ EL Designee:______________________

Parent Signature:___________________ Official RFEP Date:___________________

Case Carrier:_______________________ IEP Team Member:___________________

IEP Team Member:__________________ IEP Team Member:____________________
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English Language Learner RFEP Monitoring Form

Student Name: Grade: Evaluation Interval:
Year 1 Year 3
Year 2 Year 4

Teacher Name: Date: RFEP Date:

Academic Achievement
English Math

Classroom Grades

SBAC Scores

Star 360 Scores

Other:

Was academic performance satisfactory? Yes No

Are intervention strategies necessary? Yes No

Targeted Intervention (if required)
Specific Academic Need: Description of Specific

intervention:
Performance target (SMART
Goal):

Specific Academic Need: Description of Specific
intervention:

Performance target (SMART
Goal):

Specific Academic Need: Description of Specific
intervention:

Performance target (SMART
Goal):
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Additional Comments/Information

___________________________________________________ _________________________________________________

Teacher Signature Date Parent Signature Date

___________________________________________________

EL Designee Date
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California Department of Education • July 2021

English Language Proficiency Assessments for California (ELPAC) Initial
ELPAC Computer-Based Assessment

Dear Parent/Guardian:

When registering your child for school, you listed that your child speaks a language other than
English. In California public schools, all students entering school for the first time will be assessed
with the Initial English Language Proficiency Assessments for California, or “Initial ELPAC,” if their
home language is not English.

The Initial ELPAC is a required test that will help identify students who need help learning English
by determining whether the student is an English learner or is fluent in English. This is important so
they can get the support they need to do well in all school subjects. Your child’s voice is being
recorded as part of the Speaking portion of the computer-based test. A small percentage of student
responses will be used to validate the accuracy of scoring and will not be used for identification. All
recorded responses will be destroyed after the scores are validated.

Based on the Home Language Survey results, your child will be assessed with the Initial
ELPAC. Please view the linked document to understand the basics of the ELPAC assessments:
ELPAC Parent Guide to Understanding.

This year, ELPAC tests may be administered remotely, in person, or through a combination of
in-person and remote testing, based on county public health department guidelines. At this point,
Maricopa is planning to administer ELPAC tests through a combination of in-person and remote to all
eligible students. We will be providing more information on spring testing soon.

For students who will be taking the test remotely: Students will take the test from the safety of their
homes and will connect with the test examiner on the computer. To make sure that each student
receives the most accurate score, and to keep the test fair for all students, we are providing the
following guidelines for student testing:

• You may help your child enter the test session.

• Do not talk about the questions on the test or any materials for the test with anyone before,
during, or after the test.

• No one may record the test or use a camera or any other device to take pictures of the test
questions or of your child taking the test.

• To make sure the test is being completed by your child without any help, your child will be
monitored through video and audio (a web camera and microphone) while taking the test.
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o The camera is used only to observe your child and your child’s surroundings during
the test and will not record the session. Please follow all instructions given by the
test examiner about where to place the camera.

o If your child cannot use the computer’s camera, microphone, and speaker, or
headphones during remote testing, you may contact the HST that supports your family
for another way to administer the test to your child.

• For more information, visit the Parents/Guardians Resources web page at
https://www.elpac.org/resources/parent-resources/.

You are an important part of your child’s education. To help your child get ready for the test, you
can:

• Read to your child or have your child read to you on a regular basis.

• Use pictures and ask your child to tell you what they see, or what is happening in each picture.

• Provide your child with opportunities to use the language outside of school.

• Talk with your child’s teacher about your child’s listening, speaking, reading, and writing
skills to help support their progress.

To learn more about the ELPAC, go to the California Department of Education Parent Guides to
Understanding web page at https://www.cde.ca.gov/ta/tg/ca/parentguidetounderstand.asp.

You also can review sample test questions on the practice tests, which can be found on the ELPAC
Starting Smarter website at https://elpac.startingsmarter.org/.

If you have any questions about your child taking the ELPAC, please contact Blue Ridge
Academy at (661) 412-9363.

Sincerely,

Samantha Haynes
Executive Director, Principal
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