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Note. Counts of students assessed can be found in Appendix C.  
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Disciplinary Outcomes 
 
Performance and Effectiveness Question(s) These Data Inform: What are the rates of exclusionary discipline 
for students with IEPs? Where is exclusionary discipline more problematic? Where are rates of exclusionary 
discipline increasing or decreasing? How equitable are exclusionary discipline outcomes?  
 
The figure immediately below displays total suspension, in-school suspension (ISS), and out-of-school 
suspension (OSS) incident rate data for students with disabilities by district over 3 years. Discipline rates by 
student (rather than by incident) appear in Appendix D.  
 
Two distinct metrics are displayed in the chart below: (1) Incidents of suspension per 100 students (indicated by 
horizontal bars in the figure), and (2) the ratio of suspension rates for students with disabilities to that for 
students without disabilities (indicated by circles in the figure). The ratio metric is calculated by dividing the rate 
for students with disabilities by that for students without disabilities; an OSS ratio of 2.0 would indicate that 
students with disabilities in a district were twice as likely to have received an OSS as were students without 
disabilities.  
 
A subsequent chart displays data on incidents of suspension exceeding 10 days for students with disabilities. 
The chart also highlights rates and ratios of >10 day suspension for Black students.17 Note that, in some cases, 
these ratios are based on a very small number of suspensions, and thus interpretations of individual district 
results should be made with caution and in light of suspension counts shown in the first column of the chart.  
 
Interpretation of disciplinary data for school years 2020 and 2021. The suspension metrics are based on 
cumulative data across the school year. However, days of in-person instruction were reduced in both school 
years 2020 and 2021 due to the COVID-19 pandemic. Fewer days of in-person instruction reduced 
opportunities for behavioral infractions to occur. Thus, few if any suspensions would have been expected during 
periods of school closure and virtual learning. The suspension rate metric will be most directly impacted by 
reduced in-person attendance, given that the denominator for the metric (i.e., enrollment) remained constant, 
whereas opportunities for suspensions (i.e., the numerator in the calculation) to be administered decreased.18 
Thus suspension rates for school years 2020 and 2021 will lack comparability to future years and to one another. 
In contrast, the ratio metric is a comparison of suspension rates between students who have disabilities and 
those who do not have disabilities, and therefore this metric is somewhat less influenced by days of in-person 
instruction (though 2021 ratios should still be interpreted with caution; see discussion below).   
 
Results Summary 
 

• Countywide, the total suspension rate (including ISS and OSS) was 48.8 in 2022, meaning 48.8 
suspensions were administered for every 100 students with IEPs. This is nearly identical to the statewide 
rate of 48.7. The countywide rates for ISS and OSS were 18.6 and 30.2, respectively. OSS are administered 
in the County more frequently than they are statewide.  

• Students with disabilities were 2.14 times more likely to receive a suspension than were students without 
disabilities in 2022. The ratio was 1.88 for ISS and 2.34 for OSS. The statewide ratio for OSS in 2022 was 
moderately higher at 2.56. The countywide OSS ratio in 2022 is similar to what it was in 2020.  

 

 

 
17 As of 2021, the DESE threshold for “significant discrepancy” in discipline is a risk ratio for OSS removals greater than 10 days exceeding 4.0 in 2 consecutive 
years; this applies to both students with disabilities overall as well as students with disabilities in specific race/ethnicity groups. The “significant discrepancy” 
indicators for discipline correspond to SPP/APR indicators 4A and 4B. Note that “significant disproportionality” in discipline is calculated differently than 
significant discrepancy. As of 2021, significant disproportionality determination is based on a comparison of the rates of ISS and/or OSS for students with 
disabilities in one race/ethnicity category to rates of ISS and/or OSS for students with disabilities in all other race/ethnicity categories. Districts are cited for 
significant disproportionality when risk ratios resulting from these comparisons exceed 3.5 in 3 consecutive years. The requirement to allocate IDEA Part B 
funds for Comprehensive Coordinated Early Intervening Services (CCEIS) is triggered when significant disproportionality criteria is met.  
18 Note that, given how they are calculated, suspension rates for 2020 and 2021 could only have increased (assuming additional suspensions) from what is 
shown in the charts if closures / virtual learning had not occurred. 
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Note. See notes on interpretation of 2020 and 2021 results provided in the report narrative. Sorted top to bottom by average total suspension incident rate 
over 3 years. Counts of suspension incidents appear in parentheses.  
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Equity 
Considerations:  
Disciplinary 
Outcomes 

In 2022, students with disabilities countywide were 2.14 times more likely than students 
without disabilities to receive any suspension type, and experienced a >10 day 
suspension rate that was 2.4 times higher than that for nondisabled students.   

The administration of suspensions varies markedly across St. Louis County districts. 
Total suspension rates for students with disabilities in 2022 ranged from a high of 145.7 
(Hancock Place) to a low of 20.1 (Clayton).  

SSD (i.e., all districts countywide combined) exceeded the significant discrepancy 
threshold (set by DESE) for OSS removals greater than 10 days for Black students. 
Countywide, the OSS>10 rate for Black students with IEPs was 4.6 times higher than 
that for nondisabled students, and 4.1 times higher than that for students with 
disabilities in other race groups.  

 
 
 

 
 

Note. Districts are sorted top to bottom by rate of >10 OSS for all students with IEPs. The OSS >10 removal total represents the sum of (a) the number of 
individual OSS exceeding 10 days, and additionally (b) the count of students whose combined days of distinct OSS ≤ 10 days exceeded 10 total. Ratios can be 
interpreted as the factor by which the >10 day rate for students in one group exceeds the rate for students in the comparison group. Ratios cannot be 
calculated when the rate for the comparison group is zero (represented by blank cells in the chart). The chart focuses on results for all students with IEPs and 
Black students with IEPs; rates and ratios for students in other non-White race categories (Asian, Hispanic, American Indian, Multiple Race, Pacific Islander) 
were excluded from the view given the small number of OSS>10 and lack of disproportionality among those groups.  
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Graduation and Dropout Trends 
 

Performance and Effectiveness Question(s) 
These Data Inform: Across partner districts and 
St. Louis County, what proportion of students with 
disabilities graduate in four years? What 
proportion drop out of school?  
 

Four-year graduation and dropout rates over 3 
years for students with disabilities are shown in 
the figure at right. Partner districts are sorted top 
to bottom by average IEP graduation rate over 3 
years. DESE listed an SPP graduation target of 
84.0% for 2022 (a substantial increase over the 
previous published 2020 target of 74.5%). The 
dropout target is 10.8%. Smaller districts with 
fewer students with disabilities in a grade-level 
cohort may be prone to greater fluctuation in 
graduation rate across school years.  
 

Results Summary 
 

• The reported overall graduation rate for 
students with IEPs in St. Louis County was 
79.0% in 2022, which is an increase over the 
prior two years but falls below the 84% target. 
The statewide rate was 78.0% in 2022.  

• The dropout rate among students with 
disabilities across the county increased to 
2.0% in 2022. This falls below the 2022 
statewide dropout rate of 2.2%. 

• Twelve of SSD’s twenty-two partner districts 
met or exceeded the state target for 
graduation rate in 2022.  

 
 

Equity Considerations: Graduation and 
Dropout 

The likelihood of graduation, as well as the 
risk of dropout, varies considerably across 
county districts for students with disabilities. 
2022 graduation rates ranged from 39.3% to 
100% across districts.       
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Post-Secondary Outcomes 
 
Performance and Effectiveness Question(s) These Data Inform: What proportion of students who were 
receiving special education services at the time of graduation (or dropout) reported education or employment 
status that meets OSEP criteria for positive placement?  
 
Post-secondary outcomes are displayed in the chart below.19 These data represent the results of follow-up 
inquiries partner districts conduct with students approximately 6 months following their graduation cohort’s 
exit.20 There are three distinct metrics: (1) Percent of students in higher education (Indicator 14.A; i.e., the 
percent who completed a semester at a 2-year or 4-year institution); (2) Percent of students in higher education 
or employment (Indicator 14.B; i.e., the percent who either fell in the first category and/or had been 
competitively employed at least half time for a period of 90 days or longer21); and (3) Any post-secondary 
training or employment (Indicator 14.C; this includes graduates who fall in either of the first two categories plus 
those who were completing other types of training programs, those who were non-competitively employed, and 
those who were serving in the military). Although all three metrics are of interest, which to focus more attention 
on may depend on a district’s priorities and specific post-secondary objectives for students with disabilities.  
 
Results Summary  
 

• Countywide, 57.7% of exiters reported a positive post-secondary outcome based on the more inclusive 14.C 
criteria described above, which falls below the state target of 60.4%. Fifty-four percent reported a positive 
employment or education outcome (14.B), which approaches the 55.4% target. The percent reporting a 
positive higher education outcome (34.5%; 14.A) exceeds the state target of 23.4%.  

• Results for school years 2021 and 2022 were similar with the exception of a lower percentage of higher 
education outcomes in 2022. Post-secondary success rates remain below results observed in 2020 and 
preceding recent school years. 

• Post-secondary success rates were higher in St. Louis County than statewide in 2022, substantially so in the 
category of “Higher education”.   

• Thirteen of SSD’s twenty-two partner districts met the state target for percent of students in “higher 
education or employment” in 2022.  

 

Equity 
Considerations:  
Post-secondary 
Outcomes 

Several districts reported less than 20% of students exiting in school year 2021 who met 
the criteria for a positive post-secondary outcome in the first 6 months following exit.22   

The successful pursuit of post-secondary education and/or employment among 
students with disabilities in the short term following graduation varies considerably 
across SSD’s partner districts.20 This variance includes the type of post-secondary 
pursuits (in some districts, graduates with disabilities are largely college-bound, while in 
other districts graduates more commonly enter the workforce following high school). 

 

 
19 The year displayed in the chart reflects outcomes for students who exited the prior school year (e.g., the 2022 results reflect 2021 school year graduates). 
Note that 2020 results (i.e., follow-up on 2019 exiters) would have been completed prior to March of 2020 and thus not impacted by the COVID-19 
pandemic.  
20 DESE relies on districts to correctly apply the criteria for successful post-graduate outcomes in the classification of students. Each partner district conducts 
their own follow-up. This likely introduces some degree of error into the results given the complexities of the criteria. In addition, students whom districts 
are unable to locate and whose whereabouts are unknown contribute to the calculation as a negative outcome. Thus, rates for this SPP indicator, in part, 
represent a district’s capacity to successfully locate and survey exiting students. Smaller districts will likely be subject to greater year-to-year variability than 
will larger districts. 
21 This “90 days /20 hours” requirement is unique to the OSEP criteria and reflects a more demanding standard. Missouri district accountability / 
accreditation criteria for positive post-secondary outcomes include no duration or hours per week threshold.   
22 It is unclear why the count of exiters for Hazelwood, a large district, has fallen below those for similarly-sized districts.  
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Note. Sorted by 3-year average of “Any post-secondary training or employment” category. 2022 rates pertain to 2021 cohort graduates.  



 Special Education in the Partner Districts Data Report  Page 24 of 31 
                  

Appendix A: Enrollment and Demographic Data 
 
 
 
 

 
 

Source: Missouri DESE. Sorted by partner district overall enrollment. IEP enrollment is indicated by the blue bar/label. IEP counts exclude those students 
attending SSD schools and programs.  
 
 
 
 
 
 
 
 
 

 

Source: Missouri DESE.  
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Source: Missouri DESE. IEP counts for partner districts exclude students attending SSD schools and programs. SSD Schools includes students with disabilities 
attending full-day career technical education programs and non-public students. 


