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* Low stakes writing gives you practical information about what your students know and don’t
know. You can use short, painless low stakes tasks to demonstrate that they did the reading, that
they understood the reading, that they understand what you've been talking about for the last 15
minutes, that they are having difficulty understanding an idea, term, principle, etc.

* Low stakes writing is a way to.encourage and give credit for reading before class and taking
notes during class. This is a way to give shy students a chance for credit for reading and thinking
about the material. It can also be used to encourage faking notes in class and while they read by al-
lowing the use of those notes on in-class writing such as quizzes.

¢ Itgives students a risk-free environment in which to try out new ideas, take creative risks, or ask
questions they are too shy to ask out loud,

* Finally, low stakes writing can give you a chance to get to know your students better. You can design
tasks that encourage students to share past experiences with classes like this one or that allow them
to express their anxiety over—or pleasure at doing—this kind of work.

3. HOW SHOULD YOU RESPOND TO LOW STAKES WRITING?
“Students learn more from writing ,than. from our responses to their writing,”--Peter Elbow

I'm addressing responding to the writing before I address the writing itself because, having given writing
workshops for years, I know that this is the number one issue.

Rule #1; In Low Stakes writing, correctness is never an issue. Read for the thoughts expressed, not for correct-
ness. Don't correct spelling, grammar, punctuation, or even your pet grammar peeve. As students have more
thoughts, they will get better at expressing them.

Rule #1A: Don't assume that poor writing means poor writing skills. Writing that does not communicate
should be seen first as reflecting the student’s problem with understanding the material or understanding your
directions. Even excellent writers will write poorly when they don’t really know what they’'re talking about.

Rule #2: There are levels of response to Low Stakes writing. Not every piece of writing should be handled the
same way. You should never assume that all writing has to be corrected, evaluated or even responded to. You

can respond in many ways:

¢ Response A: No Response Students can produce private writing for your course. This can be done
as a journal or in class. Give credit for everyone in class that day or simply count the pages filled in a

journal. -
Advantages of allowing some writing to remain private

-- It gives students a safe place to learn fluency (i.e. the ability to write enough)

-- It gives practice at putting words on paper in a manner that can become as natural as speaking,

-1t gives students practice in carrying on a dialogue with themselves, at asking and answering
their own questions.

~ It leads students to take more risks and thus to discover new lines of thought.

-- Adolescents, older returning students, and students from other than the dominant culture find it
good to have a space where they can express themselves without thinking about what is accept-
able or obsessing about correctness.
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